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ABSTRACT
Indirect Effects of Material Conditions

on Children's Relational and Subjective Well-Being

The current study aimed to explore the factors through which children’s material
deprivation affects their subjective well-being. Children’s relational experiences with
their families, friends, teachers, people in their neighborhood and their time use
experiences were defined as mediator variables. Secondary analysis of the collected
data with 1885 Turkish children, aged 10 and 12-years-old, was conducted. The data
was collected as part of a multinational research survey called Children’s Worlds.
The participants were recruited from the state schools in Istanbul using stratified
sampling method. Children were asked to fill a questionnaire and the survey included
only children’s own appraisals, perceptions, and experiences with their immediate
surroundings. The results showed that children’s satisfaction with their experiences
at school, neighborhood, with their family, friends and their time use play a
significant mediating role in the relationship between their material deprivation and
subjective well-being in general. There was a significant difference according to age;
10-years-old children were found to have higher levels of subjective well-being in
comparison to 12-years-old children. In terms of gender differentiation, girls were
found to be showing higher levels of satisfaction with their close relationships in
comparison to boys. The current study makes a considerable contribution to the field
as it is the first study addressing the indirect effects of children’s material deprivation

on their subjective well-being in different areas of their lives in a Turkish sample.



OZET
Maddi Kosullarin Cocuklarn iliskisel ve Oznel Iyi Olma Hali

Uzerindeki Dolayl Etkileri

Bu c¢alisma ¢ocuklarin maddi yoksunlugunun 6znel iyi olus halleri {izerinde rol
oynayan dolayl: etkileri kesfetmeyi amaglamaktadir. Cocuklarin aileleriyle,
arkadaslariyla, 6gretmenleriyle, mahalleleriyle olan iligkisel ve zaman kullanimi1
deneyimleri araci degigkenler olarak tanimlanmistir. 10 ve 12 yaslarindaki 1885 Tiirk
cocugunun katilimiyla toplanan verilerin ikincil analizi yapilmigtir. Veriler
Cocuklarin Diinyalari: Cocuklarin Iyi Olus Hali Uluslararas1 Anketi adli ¢ok uluslu
bir arastirma anketinin pargasi olarak elde edilmistir. Katilimcilar, Milli Egitim
Bakanligi’nin belirledigi okul hizmet puanlarina gore siniflandirilmis olan
Istanbul’daki devlet okullarindaki 6grencilerden segilmistir. Calisma anketi
cocuklarin yakin ¢evreleriyle olan deneyimlerine dair yalnizca 6znel
degerlendirmelerini igermektedir. Sonuglar, cocuklarin okulda, mahallede,
aileleriyle, arkadaslariyla olan deneyimlerinden ve zaman kullanimindan duyduklari
memnuniyetin, maddi yoksunluk ile 6znel 1yi olus halleri arasindaki iliskide 6nemli
bir araci rol oynadigini gostermistir. Yasa gore onemli farklar bulunmus olup; 10 yas
grubu ¢ocuklarin, 12 yas grubu ¢ocuklara kiyasla daha yiiksek diizeyde 6znel iyi olus
hali gosterdikleri saptanmustir. Yakin iliskilerden duyulan memnuniyetin kiz
cocuklarinda erkek cocuklarina gore daha yiiksek diizeyde oldugu bulunmustur. Bu
calisma, ¢ocuklarin maddi yoksunlugunun yasamlarinin farkli alanlarindaki 6znel iyi
olus hali tizerindeki dolayl etkilerini Tiirkiye drnekleminde ele alan ilk ¢aligma

olmasi nedeniyle alana 6nemli bir katki saglamaktadir.
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CHAPTER 1

INTRODUCTION

Social indicators have been important to keep track of community welfare and
policies. Although the history of the studies on this date back to much earlier, use of
the term has increased with the publication of the book "Social Indicators"” by Bauer
(1966, as cited in Land & Ferriss, 2007, p. 518). Accordingly, the studies of social
indicators have gained importance for the follow-up of changes in society (Land,
1971).

When it comes to monitoring the situation of children, the “World Children
Situation Reports” published by The United Nations Children’s Fund (UNICEF)
since 1979 can be shown as an important step. It can be said that these reports have
some basic indicators about the survival and development of children, making the
traceability of the children’s situation easier (Ben-Arieh, 2000). Following these
annual reports, various local, regional, national and international initiatives led by
many researchers, public institutions and non-governmental organizations have tried
to reach more reliable information about the situation of children (Ben-Arieh and
George, 2001). In line with these reports, the adoption of the Convention on the
Rights of the Child by the United Nations in 1989 (The United Nations Children’s
Fund [UNICEF], 1989) accelerated the work in the field.

The recognition that children have rights as a separate group from adults has
increased the belief that childhood should be considered and followed as a period in
itself; in line with this, the need for new indicators to monitor children’s situations
have become inevitable. From this point of view, it can be said that the adoption of

the Convention on the Rights of the Child has led the way in searching for positive



indicators that contribute to well-being of children other than the indicators that take
children’s situations of survival or participation in education as basis of their well-
being (Ben-Arieh, 2007; Melton, 2005).

Ben-Arieh (2007) states that the studies working on investigation of
children’s status have increased and, children’s subjective evaluations about their
own lives as a method of study gained a considerable acceptance. Also it was
highlighted that development of indicators as to be used by community workers and
policy makers has come into prominence so that the practices that can contribute to
the happiness of children can be included in the agenda of policy makers (Ben-Arieh,
2007). Align with these aims, important changes are reported to occur in the field of
child indicators such as shifting toward taking children as “unit of analysis” and
having a more “child centered approach” (Ben-Arieh, 2010, p. 12).

Considering that one of the aims of developing social policies is to raise
people’s well-being, revealing how children are affected when their material
resources are limited may help in developing social policies aimed at children's well-
being (Gross-Manos, 2017). Since also it is stated that children’s material deprivation
may appear as a risk factor (Bradley & Corwyn, 2002) for their development in
various domains, exploring the indirect effects of material deprivation that children
suffer on their well-being in their relational experiences with family, friends,
teachers, people in their neighborhood and the way they use their time has been focus

of the current study.



CHAPTER 2

LITERATURE REVIEW

2.1 Social indicators movement

Statistical indicators were started to be used to track social trends for a long time ago.
The report of Recent Social Trends in the United States, which is published during
President Hoover administration in 1933 can be given as an example (Zill et al., 1983
as cited in Ben-Arieh, 2008, p. 3). Also studying children’s well-being through use of
quantitative data is not new as to be shown in “State of the Child” reports, dating
back to 1940s (Ben-Arieh and George, 2001). Yet, it is thought that the roots of
recent studies of child well-being indicators reside in “social indicators movement”,
which occurred in an atmosphere of active social change during 1960s (Ben-Arieh,
2008).

In the beginning of 1960s, American Academy of Arts started a process to
develop ways of measurement to identify changes in the society and to evaluate
certain projects and their consequences. The outcomes of the process were reported
in a book by Bauer (1966) with the title of Social Indicators (Land & Ferriss, 2007).
He was among the people who mentioned for the first time the concept “social
indicators” as to identify systematic evidences using quantitative data to evaluate
where the societies stand in regard to principles and aims they have (Bauer, 1966 as
cited in Ben-Arieh, 2008, p. 4). These can contain measurement of unemployment
rates, longevity, physical well-being status, registration in school rates and
satisfaction with life in general (Land & Ferriss, 2007).

In general terms, social indicators movement seems to be fueled with a

motivation to gather data which shows nations’ social, financial and demographic



features (Land & Ferriss, 2007) to evaluate the degree to which social policies were
applied as they were stated (Ben-Arieh, 2007).

Social indicators were aimed to be useful in showing the changes societies
encounter. In other words, social indicators were seen valuable for bringing
accountability to the social policies applied in societies (Land and Ferriss, 2007).
Throughout the 1960s and 1970s, emphasis was placed on the definition and
consideration of objective measures, development of indicators for youth education
which includes measurement of learning experience happening outside of school, and
collection of data which reflect family relations (Ben-Arieh, 2008). Also, Campbell
and Converse’s work on quality of life measures which include assessment of one’s
ambitions, expectancies and satisfaction with life should be effective on the current
well-being studies (Berger, 1974).

The concept “quality of life” highlighted the need for subjective evaluation of
people’s satisfaction with their lives in different domains other than assessing merely
the ways to make societies more prosperous (Land & Ferriss, 2007, p. 519). So,
notion of quality of life took place in social policy agendas as to include novel goals
with multiple domains to identify problems and take right action for the better
conditions (Land & Ferriss, 2007). Therefore, social indicators may be conceived as
an essential instrument for officials trying to promote the well-being of individuals
they work for. It becomes possible to monitor social changes taken place in the
course of time, which affect people’s well-being so that needed actions can be taken
(Lippman, 2007).

Through this movement, many social scientists and officials believed in that
well-established social indicators could bring a good opportunity to monitor the

situations of social groups incorporating situations of children and families (Land,



2000). From these reasons, it would be reasonable to evaluate the social indicators
movement as the roots of child well-being indicators movement. Throughout time,
the child indicators movement had been evolved with the evolutions in the concept of
childhood. Therefore, it is worth mentioning the changes in the concept of childhood

in a more detailed way.

2.2. Concept of childhood

According to Semerci et al. (2012) it is possible to evaluate the process of change in
concept of childhood in three historical steps. Firstly, in pre-modern era, children
were accepted as part of the adults” worlds. In other words, they were not seen as a
special protected and educated social group. Yet, since eighteenth century, children’s
becoming part of heavy work load and of being seen as the objects to be exploited
promoted reactions in favor of protecting children. This could be initiator of the
process which will strengthen the idea that children should be taken care of as a
special group. In other words, children were started to be seen as a special group who
are under risk and as people who need special care.

In the twentieth century, however, which is called as the century of childhood
and child welfare, protective measures related to childhood increased comprising the
structure of family as well. It gained acceptance that children should be protected and
supported within the structure of family to prevent any possible harm. Nevertheless,
the care for them seems to be stemmed mainly from the idea that they were the
subjects of the future. From this perspective, they were accepted as the children of
the society or the state (Semerci et al., 2012). In relation to that, Boli-Bennett and
Meyer (1978) state that childhood as a distinct group from adults’ worlds comes

under regulation of nation-states in modern era. In other words, children are



protected as a special social group more than they are in the past, yet also they
become more dependent on the ideology of the states. They are educated as potential
members of the society to become rational, capable and successful citizens, who will
contribute to national development in the competitive world system (Melton, 2005).
At the next stage in the evolution of childhood concept, children started to be
seen as individuals independent from social and political ideals. Therefore, studies of
childhood gain importance as something in its own right. Child well-being approach
manifests itself as the product of this new perspective. Children are no longer seen as
the subject of the future, but individuals as having rights and value to live
independent from ideals of the family and the state which they are a member of
(Semerci et al., 2012). To monitor the conditions they face while they are still child,
child well-being studies gained speed so that the right actions can be incorporated
into policy agendas. Therefore, it should be said that importance given to
accountability play an important role in the acceleration in the field of child well-
being studies. Along with these, theoretical and methodological developments in the
field gave rise to the number of studies aiming to identify child well-being indicators

and it is worth mentioning them in detail below (Ben-Arieh 2008).

2.3 Acceptance of children’s rights

It was not too long ago that children were having a similar place with adults in social
life. They were exposed to harsh working conditions as being part of the adult life. In
the course of time, a variety of international and national laws served to the idea that
children need for special education programs and protection as a special social group.
It was accepted that they should be taken under protection until the age of eighteen to

prevent any harm coming from the family as well as the society. Social protection



agencies, schools and sport centers for children have contributed to improvement of
the protection mechanism for children.

In 1989, The United Nation’s Convention on the Rights of the Child (CRC)
could be a global product of this process. Its focus on variety of childen’s rights such
as cultural, political, and social, made it explicit that children as a special social
group have separate rights than adults and they should be protected with a special
care (Semerci et al., 2012). In addition to the protection principle, the Convention
defines the participation of children in social life as part of the children’s rights.
Their right to have a voice in the issues that affect them contributes to improvement
of childhood perception. (Semerci et al., 2012). In parallel with their right to be
involved in the organization of social life, the fields of autonomy they have should
increase through set of choices that will be accessible to them in regard to their
education, personal and social life (Melton, 2005). In line with these, it is argued that
they should be given a room for participating in child well-being studies as well. In
other words, it is claimed that if children have a right to be treated as equal citizens
in a society, then well-being studies should be encouraged in a way that children’s
own voices could be heard regarding quality of their own life (Ben-Arieh, 2005). As
a consequence of this, the idea that children and their conditions should not be seen
as the objects to be observed from the outside strengthened. Their participation in the
studies of well-being aiming to understand their own life gained a considerable
importance (Semerci, et al., 2012). For many years, however, it has been considered
difficult or problematic both methodologically and ethically to work with children.
The reliability of the data to be obtained from children has been questioned because
of the prevalence of opinions that children have not yet reached the maturity that will

enable them to make sense of their own experience and make correct evaluations



(Docherty & Sandelowski, 1999). In addition to questioning the reliability of taking
children’s subjective perceptions as a basis of study, ethical considerations were also
limiting the study with children with a view that they can be exposed to any harm
(Andresen, Bradshaw, & Kosher, 2019). However, increasing studies in this area
show that even the capacity of eight-year-old children to understand and share their
experiences has been developed and they can be used as participants through right
measuring techniques. There are many studies on this, which show that taking
evaluations of children about their lives as data is reliable, accurate and necessary
(Soffer & Ben-Arieh, 2014; Andresen, Fegter, Hurrelmann, & Schneekloth, 2017).
Parallel to this, the convention, too, has enriched the idea that children have capacity
to be part and agent of the studies regarding their own life (Andrews & Ben-Arieh,
1999).

The article 29 in the Convention seems to be very parallel with the ideals that
define the aim of child well-being studies as “the development of child’s personality,
talents and mental and physical ability to their fullest potential.” (Ben-Arieh et al.,
2001, pg. 36). In other words, developing children’s capacity to live as competent
individuals in society seems to be fueled by the CRC (Melton, 2005).

Another dimension which the CRC brings about appear to be owning a child-
centered approach, which seems to be influential on establishing the framework of
child well-being studies. As regard to this, children were started to be viewed as
“unit of analysis” (Ben-Arieh, 2008b, p. 8), which strengthens the idea that well-
being studies should focus on children’s own experiences instead of family welfare,
for instance. Therefore, it was suggested that measurement techniques should be

organized in a way that children’s own voices can be heard instead of family reports.



Another key principle that the CRC implies was the need for comprehensive
contemplation of child development. In other words, the view that children’s lives
should be considered multi-dimensional putting equal emphasis on various sites of
their life was highlighted. Accordingly, well-being studies should be conceptualized
with an ecological approach focusing on integration of various domains of their lives
(Melton, 2005; Ben-Arieh et al., 2001; Ben-Arieh, 2008b). As a product of the
holistic approach, need for new measurement methods was emphasized to include
evaluation of other domains. This could be a valuable contribution of the CRC to
child well-being studies having an impact on creation of new indicators to monitor
(Ben-Arieh, 2008b).

The other CRC contribution to the improvement of studies on child well-
being indicators could be through its putting child well-being approach into policy
agenda. This way, more data to depict children’s life and their perception regarding it
has been called (Ben-Arieh, 2008a). That is to say, principles that are set by the
Convention can be conceived as valuable tools guiding child well-being studies and
policies aiming to improve well-being of children (Melton, 2005). In other words, the
fact that child well-being indicators are called for evaluation of policy

implementations escalated the studies in the field (Ben-Arieh, 2008a).

2.4 Childhood as a special period with its own characteristics

One of the most important steps in developing child indicators was to accept
childhood as a special period in itself. The well-being of children was generally
measured by the education they receive and future professional attainment they will
have. However, this situation may cause their life conditions and experiences to be

overlooked while they were still children. While developing the indicators that



reflect the well-being of the child, the perspective that positions children as adults of
the future prevents the evaluation of childhood as a period with its own
characteristics (Ben-Arieh, 2008b).

The tendency to see childhood as a process of preparation for their future
lives brings about being result oriented. For example, one of the most common
research subjects is about the impact of children's socioeconomic status on their
future careers. Although the future-oriented approach is important as well, childhood
with its different characteristics is an important period in itself that deserves
exploration in detail. Therefore, it can be said that to see childhood as a process that
need to be evaluated on its own rather than as a set of factors affecting the child's
future will provide a more holistic perspective (Ben-Arieh, 2000).

In parallel with the ideas above, it is possible to see children as active agents.
Most researchers position children as a member of the family when collecting
information, which may lead to the identification of children's experiences by the
status of their families. In other words, the status of families may overshadow the
personal experiences of children. For example, even if the socioeconomic status of a
family is moderate or higher, the resources allocated to the child in that family may
be insufficient. Therefore, it becomes possible that the facts of the family may not
always coincide with the facts of the child. This divergence draws attention to the
need to take children directly as “unit of observation” in research (Ben-Arieh, 2018b,
p. 8). In parallel with the fact that the Convention on the Rights of the Child
emphasizes the necessity to listen to the voice of children, it is acceptable and
valuable to ask them directly about their experiences (Casas, 2011). Showing the
importance of this, it should be mentioned that in a qualitative study, even though

children were not asked about their negative experiences in school domain, they were

10



found to be eager to mention their dissatisfaction regarding their relational
experiences in the school context. This supports the idea that research on children’s
well-being should be conducted giving a space for their own voices (Newland,
DeCino, Mourlam, & Strouse, 2019). These theoretical developments are thought to
be giving new directions in the research of child well-being indicators (Ben-Arieh,

2010) and they will be now addressed.

2.5 Changes in the direction of research on child well-being indicators
Changes in the perception of childhood, acceptance of children's rights and
strengthening the idea of treating childhood as a period in itself have contributed to
emergence of changes in the field. Also; some improvements in methodological area
such as increasing use of intercultural comparative data (Bradshaw, Hoelscher, &
Richardson, 2007), strengthening perception of need for children’s subjective
participation (Ben-Arieh , 2005) and policy-makers’ call for applicable indicators of
child well-being (Ben-Arieh, 2008a) have been effective in changing the direction of
studies in this field. Following these, Ben-Arieh makes an emphasis on the changes
that emerged during time and it is worth elaborating on them (Ben-Arieh, 2010).
Firstly, he states that children’s leading a sheltered and protected life was a
priority for traditional studies, and for this reason the identification of possible risk
factors had been the focus of studies. This orientation had brought with it a focus on
negative factors in children's lives. However, the detection of positive factors has
become the new focus of child well-being research with the awareness that children
have the right to access their best potentials beyond their basic survival rights. As a

result of increased interest in measuring children’s quality of life, indicators showing

11



child mortality rates and school enroliment have been found to be insufficient,
although they remain important (Aber & Jones, 1995).

Another important change has been toward investigating children’s well-
being with a child-centered perspective while they are still children. In other words,
instead of future-oriented assessment, children’s childhood experiences became a
focus of exploration. It is, of course, still important to aim for children to be good
citizens and creative individuals in the future but having solely future-oriented
perspective would be ignoring the fact that children are still members of the society.
Taking only future-oriented perspective would be also ignoring the fact that they still
can have a creative and ethical existence while they are children. In alignment with
these, importance of child-centered approach in child well-being studies gained
acceptance (Ben-Arieh, 2007).

As a result of the changes mentioned above, the shift of research scope to
positive indicators beyond survival rates has created new areas to be investigated
(Ben-Arieh & George, 2001). While traditional research focuses on the health status
of children and participation rates in education, research focusing on positive
indicators has started to include study areas such as child civil life skills, safety and
child activities. In addition, children’s relational experiences were found to be very
important in determining the quality of their lives, as well (Lippman, Moore, &

Mclntosh, 2011).

2.6 Definition and measurement of subjective well-being
The view that psychological health is not just about the absence of pathological
factors but also about existence of positive elements which one can aspire in life

gained strength in the field in the last 25 years (Park, 2004; Diener, 1994). In line
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with this, for depicting a broader picture of well-being of children and adolescents,
positive indicators became important to study. Even though subjective well-being
measures and studies gained prevalence in adult population, studies on measurement
of subjective well-being of youth does not go back that far (Dinisman, Montserrat, &
Casas, 2012). Therefore, it would not be wrong to say that arguments regarding the
definition and structure of measuring the subjective well-being among children and
adolescents has not reached consensus.

In studies with adult population, there are suggestions that subjective well-
being comprises both hedonistic and eudemonic aspects of life (Deci & Ryan, 2008).
While happiness and joy were meant by hedonistic aspect, eudemonic tradition
implies one’s personal growth and satisfaction with life. Research especially with
child population had been mostly in line with hedonistic aspect since it was thought
that cognitive appraisals were too complex and abstract for youth (Casas, 2011). Yet
it was understood well that children were able to make evaluations of their life
experiences. Aligned with this, recent studies under Children’s Worlds project create
an example of administering life satisfaction scales while studying with children
(Casas, 2018).

Life satisfaction measures gained an acceptance to be used as an indicator of
subjective well-being. It is even stated that life satisfaction questionnaires give
researcher an advantage to collect data which is more stable and consistent over time
in comparison to data based on momentary affective states (Park, 2004; Diener,
1994).

Studies revealed that the construct of life satisfaction was highly correlated
with children’s health conditions, behavioral problems, psychological disorders and

personal features (Park, 2004). Also, it was observed that it represents the subjective
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evaluation of individuals. In other words, objective and external situations can create
different reactions on people according to their dispositions, temperament, and
various other factors. Yet, independent of the environmental situation itself, life
satisfaction measures give the researcher an opportunity to gather information
regarding one’s own evaluations and appraisals of the external conditions.
Considering the subjective well-being studies with children, it would not be incorrect
to say that administering life satisfaction questionnaires could be in line with the
principles of the convention on children’s rights. In other words, children’s
subjective evaluations of their life experiences offer them a room for reflecting on
their lives and give the social policy makers tools to work on for increasing

children’s subjective well-being through their satisfaction of life.

2.7 Indicators of children’s subjective well-being

2.7.1 Children’s material conditions

Studies that look at the relationship between children's material well-being and
subjective well-being are increasing but studies so far have shown different results.
Although many studies reveal that there is a positive relationship between children's
material well-being and subjective well-being (Main & Bradshaw, 2012), there are
also studies that do not find a significant relationship between them (Knies, 2012).
One reason for the diversity may be due to the differences in the way the material
resources of children are measured. Until recently, the material status of the children
had been defined taking basis of their families' income or parental reports (Kaye-
Tzadok et al., 2017). Yet, instead of this, the view that children’s material resources

should be asked directly to themselves has been strengthened (Main, 2014).
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According to the studies conducted on this subject, when the material sources
of the children were asked directly to them, it was found to be in a stronger
relationship with children’s subjective well-being (Pople et al., 2014). As Main
(2014) states, this could be due to the fact that household income indirectly affects
children’s subjective well-being through perceived material deprivation and other life
domains that affect children’s subjective well-being. To be clearer in exploring
children’s well-being, the importance of conducting studies based on their own
reports has been demonstrated compared to taking the reports of families or income
situations as a basis (Main & Bradshaw, 2012; Crous, 2017).

When asked directly to children, a positive correlation was found between
their material well-being and general subjective well-being (Dinisman & Ben-Arieh,
2016). Accordingly, the more financial resources children have, the greater their
satisfaction with life is expected. However, there are examples that show that this
linear relationship is not always the case. For example, in the child well-being survey
study conducted in South Korea (Sarriera, Casas, Bedin, Strelhow, Gross-Manos, &
Giger, 2015) it was found that the good material well-being status of children could
not predict the increase of subjective well-being status after a certain point. To
explain this, researchers have suggested the Easterlin paradox: set point hypothesis
(Easterlin, 1974 as cited in Main, 2014, p. 5). Accordingly, it is suggested that the
strength of the relationship between the material well-being and subjective well-
being of the children decreases after a point as the improvement in the material well-
being of the children increases. Therefore, it is thought that the research and steps to
be taken for poverty prevention are more important than the aim of increasing

material wealth (Ryan & Deci, 2001).
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Child well-being study conducted in a South African sample can be given as
an example of a study in which contrasting findings were presented (Savahl, Adams,
Isaacs, September, Hendricks, & Noordien, 2015). Although the material well-being
of children in South Africa was not good enough, their report of subjective well-
being was found to be high. This result was explained by the view that children in
South Africa could show habituation against the conditions of poverty. However, all
these results create question marks about the clarity of the relationship between
children's material well-being and subjective well-being, and it is clear that further

research is required (Dinisman & Ben-Arieh, 2016).

2.7.2 Subjective well-being indicators in school context
The school environment, where the significant amount of children’s time passes, is
an important development area for children. For this reason, it would be appropriate
to think that schools are not just a place where academic knowledge is acquired, but
as a context in which children establish important relationships. Moreover, schools
can be considered as a place to create a sense of self through a variety of experiences
like closeness with peers and teachers, academic success or any stressful situations
like exposure to bullying (Kutsar & Kasearu, 2017; Newland, DeCino, Mourlam, &
Strouse, 2019). In this way, it is possible to define schools as a place where children
are active participants and their rights to feel respected should be ensured. Protecting
and applying children's rights require their voices to be heard, making them feel safe
and creating a peaceful field for them to flourish (Kutsar & Kasearu, 2017).

It is stated that how satisfied children are with their school is found to be
highly associated to their life satisfaction in general (Rees, Goswami, & Bradshaw,

2010; Oriol, Torres, Miranda, Bilbao, & Ortazar, 2017). This finding was supported
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by another study carried out with children aged 12 years old (Newland et al., 2015).
In that study, more specifically, having a supportive relationship with teachers was
found to be a substantial contribution to children’s well-being. Also in line with that,
it is highlighted that children who have low levels of satisfaction with their self-
image and emotional well-being tend to seek more support from their teachers.

In another study with 10 and 12 age groups of children, the contribution of
children's school and family satisfaction to their well-being in general was examined
and it was found that school satisfaction contributed more (Oriol et al., 2017).
According to a comparison between age groups, it was found that school satisfaction
in the 12-year-old group predicts general life satisfaction more than in the 10-year-
old group. Accordingly, it can be said that the friendship at school context and
children’s relationship with teachers started to be more of a determinant as of the
pre-adolescent period (Oriol et al., 2017), and it is stated that children feel less
satisfied as they age in school context; yet this change occurs more drastically for

boys than girls (Kutsar and Kasearu, 2017).

2.7.2.1 Material conditions and satisfaction with school
Children’s well-being at school and in their relationships with their friends were
reported to be linked with their material resources. For instance, what they wear, how
frequently they could afford participating in school activities were highly affected by
their material deprivation status and these were stated as affecting their well-being at
school context (Ridge, 2002).

According to Andresen and Fegter (2011), children who suffer poverty in
family are much more in need for social and supportive relationships outside of home

such as in schools or other institutions. Therefore, it is highlighted that observing and
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being aware of those children by school officials are especially important for well-
being of these children.

Children’s material deprivation was found to have a predictive value for the
possibility to be exposed to bullying at school. Several studies showed that children
who were exposed to various forms of bullying had a disadvantaged family history in
terms of families’ financial status (Tiliouine, 2015; Currie et al., 2009; Bradshaw et

al., 2017).

2.7.2.2 Relationship with friends
The Children’s Society report (2012) shows that children’s well-being is highly
linked to how safe they feel in relationships with peers at school. Other findings also
support this link showing that children’s general subjective well-being is highly
explained by whether they are exposed to bullying and how safe they feel at school
(Lee & Y00, 2015). Another study by Rees, Goswami and Pople (2013) show that
children reporting low subjective well-being also report that they are suffering from
bullying at school. Also there is a study showing that even in case of holding
children’s material situation constant, there is a link between their low level of
subjective well-being and experience of being bullied (Bradshaw et al., 2017).
Research done about dynamics of bullying at school gained prevalence
recently among multidisciplinary fields (Elamé, 2013). Accordingly, definition of
bullying extended to contain more than physical torment. Other than physical torture,
passive types of bullying like intentionally irritating treatments cause the victims to
feel socially isolated (Tiliouine, 2015). Another definition of bullying by Olweus
(1993 as cited in Tiliouine, 2015) includes all forms of attack whether it is physical

or psychological, casuing the victims to feel fear, anxiety and discomfort.
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Among the types of bullying, being exposed to social exclusion or feeling
socially isolated was found to be highly associated with low subjective well-being
(Gross-Manos & Ben-Arieh, 2017) and it was found by a cross-cultural study that
children’s feeling of isolation by their classmates declines with age (Kutsar and
Kasearu, 2017). Yet along with this, their perception of friends’ being nice and
feelings of safety also decline as they age.

It has been suggested that exposure to bullying has a negative effect on the
health of children (Olweus & Breivik, 2014) along with the direct effects on school
well-being (Kutsar and Kasearu, 2017). Accordingly, children's sense of belonging to
the school and how peaceful they feel in their classes were found to be directly
affected (Pryce & Frederickson, 2013).

One of the possible reasons for the relationship between child exposure to
bullying and low subjective well-being may be because exposure to bullying may
have a reducing effect on subjective well-being or vice versa; children with low
subjective well-being may be more prone to be victimized, for instance, in case of
lack of social skills. Or children with low subjective well-being could be more likely
to perceive as if they were exposed to bullying or recall more memories related to
any forms of harassment at school (Bradshaw, Crous, Rees, & Turner, 2017).
Another reason could be that children get exposed to bullying and feel unhappy at
the same time because they may suffer from economic constraints (Rees, 2019).

Gender differentiation was found regarding how children experience the
bullying. Girls were found to be more likely to suffer passive forms of bullying such
as slander or mocking while boys were found to suffer more exposure to physical
harassment (Carbone-Lopez, Esbensen, & Brick, 2010; Bradshaw et al., 2017).

Another study by Tiliouine (2015) found that boys were more likely to be victims of
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physical harassment; but there were no gender differences found in victimization of
passive bullying. Studies also showed that boys, in general, have more probability to
be exposed to any kind of bullying in comparison to girls (Bradshaw et al., 2017;
Currie et al., 2009).

As for the age differences, studies comparing 10 and 12-years-old children
showed that frequency of being bullied decreases as children get older (Currie et al.,

2009; Bradshaw et al., 2017).

2.7.2.3 Relationship with teachers

In a cross-country study, children’s relationship with teachers has been found having
a considerable effect on children’s satisfaction with school (Kutsar and Kasearu,
2017). In line with this finding, also a qualitative study showed that teacher’s fair
attitude toward children occurs to be important for their happiness at school
(Newland, DeCino, Mourlam, & Strouse, 2019). In this study, children reported that
they give importance to be listened to by their teachers and they find it helpful for
feeling accepted and cared for. Children also reported that when they feel
disapproved or confused by their teachers, their satisfaction with school considerably
decreases (Newland et al., 2019).

Teachers’ unfair, confusing or rejecting attitudes were perceived by children
as decreasing their happiness at school. For instance perception of teachers’ unequal
attitudes were found to be diminishing children’s trust and well-being. Also,
teachers’ behaving in a way that they, themselves, potentially would not approve,
was found unfair by children and they reported this as making them feel confused

(Newland et al., 2019).
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A cross-cultural study by Kutsar and Kasearu (2017) showed that, children’s
perception of teachers’ fair treatment and attention to them declines by age. This
could be, as stated, due to children’s increased expectancies; and maybe becasue

their relationality becomes more complex and critical as they get older.

2.7.2.4 Academic achievement

In a study by Armstrong, Boyden, Galappatti, and Hart (2004), it was found that
children’s academic achievements were positively linked to their well-being. There
are also some cross-cultural studies showing that there was a negative relationship
between children’s academic achievements and their satisfaction with school life.
Accordingly, in some countries, children had high levels of school success but they
reported low level of satisfaction with their school experience; in other countries, on
the contrary, it was revealed that children showed relatively lower academic success,
but they lived a happier school life (Currie et al., 2009; The Organization for
Economic Cooperation and Development [OECD], 2012).

The results above reveal once again that the factors that make children happy
in school should be examined from children’s own perspective. Apparently,
academic achievement indicators are not enough to express the school satisfaction of
children. On the contrary, it should be aimed to ensure well-being of children in
school beyond the interest of academic success, and this is needed both for now and
their future health and happiness. Layard and Hagell (2015) underlined this
requirement by putting forward the notion of "schools-for well-being", through
which they aimed to create the well-being policy at schools in order to increase not

just intellectual capabilities of children but also their life skills and psychological
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health; and for this, they highlighted the need for assessing children’s well-being

systematically at school.

2.7.3 Subjective well-being indicators in family context
Family is accepted as an important context for children to develop well and flourish
to accomplish their identity in harmony through feeling loved and accepted by its
members (UNICEF, 1989). There is a study showing predictive effect of children’s
familial relationships on their subjective well-being later in their life as well (Parkes,
Sweeting, & Wight, 2016). Therefore, it is very essential to understand implications
of family relationships on children’s well-being now and in the future. Yet there is
limited research exploring the association between familial relationships and
children’s well-being from children’s own perspective (Dinisman et al., 2017).

Studies until now show that relationships in children’s lives take an important
role in sustaining their well-being. Especially their familial relationships were found
to be very important for the variation in their subjective well-being (Rees, 2019;
Oriol et al., 2017) and it was depicted as a most essential part of their life in a study
with children aged 8 to 17 (Rees et al., 2013). Moreover, it was highlighted that
children value their relationships with their family (The Children’s Society, 2012)
and report that they feel good as long as they feel secure and respected by family
members (Camfield & Tafere, 2009).

In a qualitative study (Navarro, et al., 2017) an intriguing finding shows that
children who report low levels of subjective well-being point out more to their friend
relationships while they attribute more to their relationship with family when they

report higher levels of subjective well-being. Therefore, flourishing effect of
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supportive and peaceful family environment seems to have important implications on
reinforcing children’s positive affect and appraisals.

A differentiation in children’s satisfaction with their family was found
according to age and gender. Accordingly, girls and older children were found to be
stating lower well-being in comparison to boys and younger children, respectively

(Main, 2014).

2.7.3.1 Material conditions and satisfaction with family

Children were found to be reporting lower well-being in family context when they
suffer more material deprivation. For instance, children with less material
deprivation stated that they were treated more fairly by their parents (Main, 2014).
However, the important diversity occurs according to the way of measuring child’s
material situation. When household income is taken as indicator of material
conditions, there is no significant relationship found. Instead, when children’s
material deprivation status is defined as the items they lack, then a significant
correlation between their subjective well-being in family context and their material
deprivation is revealed (Main, 2014). Yet, it is also stated that parents’ financial
availability could affect the opportunities that children can be offered and this may
have a mediating role between children’s perceived material deprivation and their
family well-being (Main, 2014).

One study supports the idea that family well-being is defined by family
actions like socialization and interactions with its environment, which are predicted
by material resources of the family. In line with this, child, as a member of family,
appears to be influenced by the dynamics created both within the family and familial

interactions with its environment (Jurczyk & Klinhardt, 2014, as cited in Dinisman et
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al, 2017). Therefore, it is important to note that social policies aiming to increase
family access and affordability would also be increasing child’s well-being.

There are studies that can set an example for determining effect of children's
material resources on their relationships with their parents. In a study by Camfield
and Tafere (2009), it was revealed that the fact that children have clean clothes or
adequate educational materials creates the feeling that they are valued and cared for
by their parents. Therefore, it can be argued that material resources that children have
indirectly affect the quality of their relations with their parents. Also there is a study
showing that children’s relationship with their parents play a mediating role in the
relationship between children’s material deprivation and their later subjective well-
being (Parkes, Sweeting, & Wight, 2016).

According to a study by Main (2014), a relationship was found between
children's material deprivation status and how they spend time together with family
members. Accordingly, children with less material deprivation stated that they had
more fun activities with their family members together. Also, spent time at home
learning together was found to be positively influenced by material resources of the
family and to be supportive of child’s well-being. In line with these results, it is
stated that economic resources of a family influence the parent-child relationship

through time spent together (Parkes et al., 2016).

2.7.3.2 Relationship with family members

Children report that they prefer to take an active role in decisions taken in the family.
This way they feel listened to and cared for even if the final decisions occur to be
different from theirs (Andresen & Gerarts, 2014). When they feel restricted to take

active role in decision-making procedure and limited in their agency, they tend to
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look for support more from their friends in comparison to their family, which is
evaluated as a decrease in their family satisfaction (Gonzalez et al., 2015).

Safety at home was highlighted by children in a study by Camfield and
Tafere (2009) as a basic survival need. Children who found home as a safe place
reported having a higher level of subjective well-being (Lee & Y00, 2015). For
instance, children who report having family conflict were found to be having low
subjective well-being (Rees et al., 2013). Also it was stated doing fun activities
together with family members had a considerable effect on making children feel safe
(Gonzalez et al., 2019).

Research shows that activities done together with family members have an
increasing effect on development of feelings of affection, warmth and trust among
family members (McAuley, Mackeown, & Merriman, 2012). Children who have fun
doing activities with their family report higher level of subjective well-being (Rees,
2019; Lee & Yoo, 2015). It is also added that, learning together at home was linked
with school satisfaction as well as with satisfaction with family.

In a qualitative study, it is stated that children who have poor conditions
tackle with problems better when they feel trust toward their parents and feel
supported by them (Bradshaw, Hoelscher, & Richardson, 2007). Andresen et al.
(2012) also highlights mediating role of good familial relationships in the association

between child material deprivation and their ability to cope with difficulties.
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2.7.4 Subjective well-being indicators in the context of friendship relationships out
of school

2.7.4.1 Material conditions and satisfaction with friends

Children’s material resources were found to be related to the quality of their
friendships (Ridge, 2002; Parkes et al., 2016). It was found that children of families
with less material resources have less probability to have supportive friendships, in
turn having a lower level of subjective well-being (Parkes et al., 2016).

The impact of children's material resources on the quality of their
relationships with their friends has been revealed by Main (2013) as well. For
example, children saw having mobile phones, televisions or computer games as a
necessity for adapting to activities and conversations with their friends. They
reported that their limited material resources cause them to engage in that sharing

less frequently, leading to increase the fear of being left alone.

2.7.4.2 Relationship with friends from out of school
It is suggested that how happy children feel in their relationality is a factor that
directly affects their overall subjective well-being (The Children’s Society, 2012). To
be more specific, friendships help children feel satisfied in many ways. For example,
supportive friendships with trust were stated to be reinforcing the development of
self-confidence and identity in children, which increase their satisfaction with life
(Currie et al., 2009)

Children’s peer relationships were found to be linked with how frequently
they spend time together doing extracurricular activities and seeing each other (Lee
& Yoo, 2015). It was found that spending time with peers like engaging in

conversations or playing together have a positive effect on children’s subjective well-

26



being (Huebner, Suldo, Smith, & McKnight, 2004; Nickerson & Nagle, 2004).
Moreover, in a qualitative study by Newland et al. (2019) it was stated that activities
with peers feed the sense of fun, increasing their well-being at school.

There was a correlation between children’s subjective well-being and the
number of friends they have (Rees et al., 2013). Accordingly, it was shown that
children having more friends and who have an opportunity to play with them were

more likely to have a higher level of subjective well-being (Rees, 2019).

2.7.5 Subjective well-being indicators for the area children live in

2.7.5.1 Material conditions and satisfaction with neighborhood

A study by Gross-Manos (2017) show that there is an association between children’s
material deprivation and dissatisfaction from the area they live in. Accordingly, it is
stated that children with low levels of material resources are more likely to live in
neighborhoods with poor qualities, which has an important effect on children’s low
level of happiness with the area they live in. This statement could be supported by
another study finding showing the link between neighborhoods with poor qualities
and low subjective well-being (Curtis et al., 2013). Also, a study by Midouhas,
Kuang and Flouri (2014) draw attention to the effects of areas with poor conditions
on difficulties in children’s emotional well-being.

Studies reveal that the insufficiency of children’s material resources affect
their relations with the people where they live. For instance, there are children
reporting that they are not loved and feel isolated by the people in the neighborhood
due to the poverty they suffer (Camfield & Tafere, 2009). Another study also
suggests that children’s social involvement in the region they live is restricted by

their disadvantageous financial status (Ridge, 2002).
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In a study by Newland et al. (2015) the relationship between children’s
satisfaction with the area they live in and their well-being was displayed. It was
stated that children’s perceived quality of the neighborhood could be attributable to
their perception of familial resources. In other words, children’s perceived quality of
neighborhood may be representing the constraints of their financial resources for

them, which in turn affecting their evaluation of subjective well-being.

2.7.5.2 People, services and activity places in the nearby area
In a study by Newland et al. (2015) the relationship between children’s satisfaction
with the area they live in and their well-being was displayed. Another study also
reveals that there is a strong correlation between children’s satisfaction with
neighborhood and subjective well-being (Bradshaw et al., 2013). More precisely,
Gross-Manos (2017) state that children’s satisfaction with the services in their
neighborhood has a predictive value for their happiness with the region they live in.
It was found that to the extent that children have access to safe places to play
and walk, their subjective well-being increases (Lee & Yoo, 2015). Safety outside
the home was valued by children in another study by Camfield and Tafere (2009) as
a very important component of their well-being. Feelings of distrust and lack of
safety in the neighborhood were linked with decrease in their subjective well-being

(Eriksson, Hochwalder, & Sellstrom, 2011).

2.7.6 Subjective well-being indicators for time use
2.7.6.1 Material conditions and satisfaction with time use
According to an analysis of World Vision Survey by Andresen and Fegter (2011), it

has been proposed that there are children who spend time both at home and outside
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enrolling in extracurricular courses like playing instruments and doing sports. There
are also children coming from families with high income, who are heavily engaged
in leisure activities which also contribute to their school achievement. Also, there are
the ones who spend most of the time watching television at home. Those children
appear to be coming from families with low income, and their leisure activities
mostly are not in line with school learning. This inequality regarding children’s
families’ socioeconomic status manifests itself in ways children use their spare time,
which directly or indirectly affects their well-being.

It is suggested that the material resources that children have emerge as a
factor affecting how they use their time and to what degree they are satisfied with it
(Camfield & Tafere, 2009). Parallel to this, it was also stated that children who reside
in countries with high income tend to do sports, watch television and spend time on
computer more frequently. It can be said that the effects of material resources appear
through children’s social participation and access to possessions needed for play
(Camfield & Tafere, 2009).

Children with less material deprivation reported that they have more options
regarding how to spend their free time (Main, 2014). Yet it is stated that the
association between children’s material resources and their satisfaction with time use
would have been much stronger than found. The weak association was explained by
the probability that children of middle-class families who have enough material
resources may not use their time as they wish under the pressure of academic

success, decreasing their satisfaction with how they spend their time.
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2.7.6.2 Time use opportunities

It is revealed that how children use their time is linked to their subjective well-being.
More precisely, it is found that spending time in organized activities such as
participating in team sports is highly associated with children’s subjective well-being
(Abdallah, Main, Popel, & Rees, 2014).

Research findings show that children’s participation in housework has a
potential to increase their personal development and feelings of belonging to the
family (Rodriguez, Pefia, & Inda, 2011; as cited in Gonzalez et al., 2015). Yet other
research findings (Promundo, 2008; as cited in Gonzalez et al., 2015) reveal that
doing chores was depicted as an area in which children do not have much options to
choose or complain. As a result of this, they may take it as a punishment. Therefore;
lack of agency in sharing their preferences regarding what kind of household chores
they want to do and perception of doing chores as punishment decrease the chance of
fueling the feelings of intimacy and trust toward family members, which in turn
affecting their satisfaction with their time use and life experiences. More research is

needed to reveal clearer results on this subject.

2.7.7 Gender and age

There are mixed results as to whether subjective well-being varies according to the
gender of the children. Some studies have shown that girls report lower subjective
well-being than boys (Main, 2014; Bradshaw & Keung, 2011; Lee & Y00, 2015)
along with other studies revealing that girls have higher subjective well-being in
comparison to boys (Casas et al., 2013). It is suggested that the diversity may be due

to the differences in specific domains (Dinisman & Ben-Arieh, 2016). For instance,
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in the domain of school and relationships with people, girls report higher levels of
subjective well-being in comparison to boys (Bradshaw et al., 2011).

There are also studies suggesting that gender differences are observed
according to the type of subjective well-being scale used. Accordingly, it was
emphasized that when multi-item measurement is used, girls are found to be more
satisfied. When perception of children’s general life satisfaction is asked, however,
there is no significant difference in terms of children’s gender (Casas et al., 2013).

A variety of research show that older children in comparison to younger ones
are found to have lower subjective well-being (Klocke, Clair, & Bradshaw, 2014;
Main, 2014; Lim, Cappa, & Patton, 2017; Dolan, Peasgood, & White, 2008).
Research also demonstrates that children’s subjective well-being is found to be
decreasing at the beginning of adolescence period (Proctor, Linley, & Maltby, 2009).

The reason for decrease in children’s subjective well-being as they get older
could be explained by the fact that their views regarding life and their subjective
experiences are getting more realistic, making them feel less satisfied with their lives

(Tiliouine, 2015).

2.8 The current study

The present study is secondary analysis, mainly involving mediation analysis to
explore the effect of material deprivation on children’s subjective well-being through
numerous mediators. The data was collected as part of the second wave of Children’s
Worlds, the International Survey of Children’s Well-Being (ISCWeB)?*, which is a

multinational research survey. The aim of the project is to gather representative data

! For more information visit: www.isciweb.org.
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to explore children’s subjective well-being based on their subjective assessment. It
includes an international survey that examines the life satisfaction of children around
the world. A quantitative approach was used to measure perceptions and assessments
of children aged 8, 10 and 12 with three different questionnaires revised for three
different age groups. For the purpose of ease with the analysis, the current study used
data gathered from children aged 10 and 12 since the questionnaire for 8-year-old
children were much different from the rest.

The data of the current study was collected by taking children’s own
perceptions and assessments regarding their daily lives, their environment, their
relationships with others, and their general life satisfaction, aiming to create an
awareness regarding children’s subjective well-being.

Research makes an emphasis on need for studies investigating different
domains of children’s lives such as their satisfaction with time use, neighborhood,
and material resources to focus on some initiatives to be taken at a micro-level
(Bradshaw et al., 2013). It is stated that happiness of individuals should not be
considered independent from the welfare of countries and the social policies it will
develop.

Findings show that countries with higher material well-being have a potential
to raise happier children. It was highlighted that there is a relationship between
countries’ objective well-being indicators such as material resources, safety,
environmental factors, and children’ subjective well-being (Bradshaw et al., 2013).
So, it would not be inconvenient to state that children’s well-being also should be
conceived as a social concern beyond an individual issue (Ben-Arieh, 2008a).

Looking at the factors that affect children's happiness, their relational

experiences were found to be particularly important in determining the quality of
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their lives (Lippman, Moore and Mclntosh, 2011). Moreover, as Bronfenbrenner
(1979) suggests, looking at children in light of their interaction with the immediate
surrounding will draw a more holistic picture of factors that play a role in their well-
being. Accordingly, the effect of contexts the child is in, such as family, friends,
school; their relational experiences in these contexts, and their perceptions regarding
their time use and the area they live in have become important to understand.
Therefore, considering these, in the current study the effects of children’s
relationships and their material conditions on their subjective well-being will be
examined. More specifically, their relational experiences and satisfaction with
specific domains of their lives will be treated as mediating factors that are thought to
be playing role in the association between their material conditions and subjective
well-being.

Hypotheses were formulated as follows:

Hypothesis 1: A significant age difference will be expected in terms of children’s
satisfaction with domains of their lives and satisfaction with life in general. Children
aged 12 years will show a lower level of satisfaction with their life than children
aged 10 years.

Hypothesis 2: Children’s satisfaction with life in the domains of relationships and the
frequency they suffer bullying will significantly differ according to gender. Girls are
expected to be satisfied more in relationships, and boys are expected to report more
frequently of getting exposed to bullying at school.

Hypothesis 3: Children’s perceptions regarding their relationships with their friends
at school will mediate the relationship between their material deprivation and

satisfaction with life in general.
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Hypothesis 4: Children’s perceptions of their relationships with teachers will mediate
the relationship between their material deprivation and satisfaction with life in
general.

Hypothesis 5: Children’s perceived academic achievement will mediate the
relationship between their material deprivation and satisfaction with life in general.
Hypothesis 6: Children’s perceptions of their relationships with their family will
mediate the relationship between their material deprivation and satisfaction with life
in general.

Hypothesis 7: Children’s perceptions of their relationships with friends outside the
school will mediate the relationship between their material deprivation and
satisfaction with life in general.

Hypothesis 8: Children’s satisfaction with their experiences in the local area they live
will mediate the relationship between their material deprivation and satisfaction with
life in general.

Hypothesis 9: Children’s time use experiences Will mediate the relationship between
children’s material deprivation and satisfaction with life in general.

Hypothesis 10: Children’s satisfaction with school, family and friend relationships,
the neighborhood they live in and time use will mediate the relationship between

their material deprivation and satisfaction with their life in general.
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CHAPTER 3

METHOD

The data of this study was gathered by the second wave of the Children’s Worlds

survey?, which includes 53.000 children aged 8 to 12 years old from 15 countries.

3.1 Participants

In the current study, participants were 1885 Turkish children aged 10 and 12-year-
old (912 boys, 973 girls). Children were recruited from the state schools in Istanbul
using stratified sampling method. Since there would be diversity among the schools
in terms of the qualifications they have, an indicator established by Ministry of
National Education (MoNE) was used for stratification of schools. The indicator was
developed to determine qualification scores using different indicators such as the
performance of graduates and the neighborhood’s level of development where the
schools are located. Statistics show that 60% of the primary schools had relatively
higher scores, 30% had moderate and 10% had lower average scores. Accordingly,
schools were stratified based on the three levels of development criteria (lower,

medium, higher) and sample was created in proportion to stratification of schools.

3.2 Procedure
Data collection of this study was conducted using a questionnaire filled out by
children. The students participating in the study were informed that they could

terminate the study at any time during the survey process and have the right not to

2 This thesis uses child well-being data from the Turkish research team’s sample which is part of the
ISCWeb project. The team is composed of Serra Miiderrisoglu, Ph.D., Abdullah Karatay, Ph.D., Pinar
Uyan-Semerci, Ph.D., Basak Akkan, Ph.D. Children’s Worlds, the International Survey of Children’s
Well-Being (ISCWeB) is a multinational research survey aiming to gather representative data to
explore children’s subjective well-being. For more information visit: www.isciweb.org.
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answer the questions they did not want. They were also assured that their
confidentiality will be protected within the scope of the study. Active consent was
obtained from children before participation in the study. Also, permissions for the
study were taken from Ministry of Education (see Appendix C). While children were
answering the questions on the paper, survey team had been in classes to help
children when they had questions or did not understand the questions. The survey

took approximately 30 minutes to complete.

3.3 Measures

Original questionnaires were provided in English by the project coordinator with
additional information explaining the purpose and intended meaning of each
question. The questionnaires in the survey were translated from English into Turkish
by Turkish research team?® considering language and cultural differences and the back
translation was approved by the core team of Children’s Worlds. A pilot study was
conducted to make sure that the questionnaire questions were clear and
understandable.

For the purpose of hearing children’s own voice, children were directly asked
to assess their own well-being in the following domains: in the relationships with
their family, friends; in the neighborhood they live, in school, and with their time
use. The survey included only children’s own appraisals and perceptions using

questions of agreement, satisfaction and frequency.

3 Turkish research team is composed of Serra Miiderrisoglu, Ph.D., Abdullah Karatay, Ph.D., Pmar
Uyan-Semerci, Ph.D., Basak Akkan, Ph.D.
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3.3.1 Children’s overall subjective well-being

Personal Well-Being Index-School Children (PWI-SC), seven item index (Cummins
and Lau, 2005) was developed for assessing subjective well-being in school-aged
children. The English version of this 7-item scale was translated to Turkish by the
Turkish research team. Items cover children’s and adolescents’ satisfaction with
different life domains: living standards, health, accomplishments in life,
relationships, feeling safe, feeling connected to community and security later in life
(see Appendix A, B). Children were asked to rate each item on a scale ranging from
0 (not at all satisfied) to 10 (totally satisfied) and the scale is computed using total
scores. Due to the psychometric properties of the scale, total scores were transformed
into 0-100 by dividing sum of items by 0.7. It has been evaluated as having strong
psychometric properties by Casas and Rees (2015). In the present study, the scale has
shown an acceptable internal consistency, with reliability coefficient (Cronbach’s

alpha) .82.

3.3.2 Material deprivation indicators

Children were asked if they have access to some materials. To explore children’s
level of material deprivation, following items were chosen for asking whether they
have access to: “clothes in good condition to go to school”, “a computer at home”,
“the Internet”, “mobile phone”, “own room”, “books to read for fun”, “family car for
transportation”, “own stuff to listen to music”, “television at home”. In addition to
these, three more items were included as to represent Turkish sample and these are:
whether they have “own clothes” and “own bed”, and whether “home is heated
well”. The scale is an adapted version of the original material deprivation index by

Main and Bradshaw (2012) and take place under the title “money and things that you
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have” in the Children’s Worlds project questionnaire module (see Appendix A, B).
Items were asked in a dichotomous response format as 0 is for “no” and 1 is for
“yes”. Material deprivation index was created summing the reverse scores given to
all the twelve items as to imply the maximum material deprivation score as 12 and
minimum as 0. The scale has shown an acceptable internal consistency reliability

coefficient (Cronbach’s alpha) .68.

3.3.3 Subjective well-being at school

For the purpose of exploring possible indirect effects of children’s perceived material
deprivation on their subjective well-being in school setting, three concepts were
defined as mediating factors: Relationship with friends, relationship with teachers
and satisfaction with academic achievements.

Relationship with friends: defined by bullying they are exposed to and the
satisfaction with their classmates. An index consisting of the frequency children were
exposed to both physical and passive forms of bullying in their school in the last
month was created with following items: “hit by other children in school”, “left out
by other children in class”, “exposed to slander by other children in class”, “exposed
to mocking by other children in class”. Children were asked to rate each item on a 4-
point Likert scale ranging from 0 (never) to 3 (more than three times). Scores given
to each item were coded as “never” to be represented by 0 and the rest by 1. Then the
total scores were computed summing the scores given to the four items as to imply
maximum score as 4 and minimum as 0. The internal consistency reliability
coefficient (Cronbach’s alpha) was .68.

Also other mediator variables were defined separately as follows “I feel safe

at school” with 5-point Likert scale ranging from 0 (I do not agree) to 4 (Totally
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agree) and satisfaction with “Other children in class” with 11-point Likert scale
ranging from O (Not at all satisfied) to 10 (Totally satisfied).

Relationship with teachers: was defined by two separate variables: “My
teachers treat me fairly” and “My teachers listen to me and take what I say into
account”, which are measured on a 5-point Likert scale ranging from 0 (I do not
agree) to 4 (Totally agree).

Academic achievements: defined by two questions asking children’s
satisfaction with “Your school marks” and “Things you have learned” which are
measured on a 11-point Likert scale ranging from 0 (Not at all satisfied) to 10
(Totally satisfied).

Subjective well-being at school: was defined with combination of two
questions of satisfaction with “Your school experience” and “Your life as a student”
measured on a 11-point Likert scale ranging from 0 (Not at all satisfied) to 10

(Totally satisfied). A total score was created by summing scores of these two items

and internal consistency reliability coefficient (Cronbach’s alpha) was .74.

3.3.4 Subjective well-being with family
For the purpose of exploring possible indirect effects of children’s perceived material
deprivation on their subjective well-being in family setting, mediating factors were
defined as follows: Doing activities with family members, feeling listened to by
them, perceiving fair treatment by parents and feeling safe at home.

Perceived activity was measured by three items asking how often in the past
week children spent time with family members doing the following things: “talking
together”, “having fun together” and “learning together”. Response scale ranged

from O (not at all) to 3 (every day). Activity score was defined by summing three
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items together and internal consistency reliability coefficient (Cronbach’s alpha) was
.67. Children were also asked how much they agree with “My parents or the people
who look after me listen to me and take what I say into account”, “My parents or the
people who look after me treat me fairly” and “I feel safe at home™ on a response
scale ranging from O (I do not agree) to 4 (Totally agree).

Subjective well-being at family was defined with combination of two
questions of satisfaction with “The people who live with you?”” and “Your family
life?” on a 11-point Likert scale ranging from O (Not at all satisfied) to 10 (Totally
satisfied). A total score was created by summing scores of these two items and

internal consistency reliability coefficient (Cronbach’s alpha) was .64.

3.3.5 Subjective well-being with friends out of school

For the purpose of exploring possible indirect effects of children’s perceived material
deprivation on their subjective well-being with friends, mediating factors were
defined as follows: Frequency of activities with friends, perceiving friends as nice
people and perception of having enough friends.

Perceived activity was composed of three items asking how often in the past
week children spent time with their friends from out of school doing the following
things: “talking together”, “having fun together” and “learning together”. Response
scale ranged from 0 (not at all) to 3 (every day). Activity score was computed by
summing three items together and internal consistency reliability coefficient
(Cronbach’s alpha) was .67.

Children were also asked how much they agree with “My friends are usually
nice to me” and “I have enough friends” on a response scale ranging from 0 (I do not

agree) to 4 (Totally agree).
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Subjective well-being with friends was defined by their satisfaction with
“Your friends” on a response scale ranging from 0 (Not at all satisfied) to 10 (Totally

satisfied).

3.3.6 Subjective well-being in neighborhood

For the purpose of exploring possible indirect effects of children’s perceived material
deprivation on their subjective well-being in neighborhood, mediating factors were
defined as follows: satisfaction with the people and services in the area, activity
places, and feeling safe.

Children’s satisfaction with people and services in their area were asked with
following items: “How satisfied are you with the people who live in your area?”” and
“How you are dealt with when you go to the doctors?” on a 11-point Likert scale
ranging from 0 (Not at all satisfied) to 10 (Totally satisfied).

Their subjective perceptions regarding activity places in their area were asked
with the following items: “How satisfied are you with the outdoor areas children can
use in your area?” on a 11-point Likert scale ranging from 0 (Not at all satisfied) to
10 (Totally satisfied) and “In my area there are enough places to play or to have a
good time” on a response scale ranging from 0 (I do not agree) to 4 (Totally agree).
Scores of agreement question were transformed into 11-point Likert scale and scores
of two items were summed. Alpha coefficient for this scale was .60.

As for feelings of safety following item was asked: “I feel safe when I walk
in the area I live in” on a response scale ranging from 0 (I do not agree) to 4 (Totally
agree). Subjective well-being in neighborhood was defined by children’s satisfaction
with “The area where you live, in general?” on 11-point Likert scale ranging from 0

(Not at all satisfied) to 10 (Totally satisfied).
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3.3.7 Subjective well-being with time use

For the purpose of exploring possible indirect effects of children’s perceived material
deprivation on their subjective well-being with time use, mediating factors were
defined as follows: Taking classes outside school, doing sports, helping with
housework, watching TV at home and using computer.

Children were asked how often they spend time doing the following activities
when they are not at school: “Taking classes outside school time on matters different
than at school (like music, sports, dancing, languages, ...)”, “Playing sports or doing
exercise”, “Helping up around the house”, “Watching TV at home”, and “Using
computer” on a response scale ranging from 0 (Rarely or never) to 3 (Everyday or
almost everyday).

Subjective well-being with time use was defined by the question “How
satisfied are you with how you use your time” on a 11-point Likert scale ranging

from 0 (Not at all satisfied) to 10 (Totally satisfied).
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CHAPTER 4

RESULTS

4.1 Descriptive statistics

Firstly, a descriptive analysis was carried out and the results were displayed in Table
1. In general, children reported high levels of satisfaction with their relationships
with family, friends, and teachers. Their satisfaction with the area they live in and
how they use their time was also high. As it is prevalent in child well-being studies,
the satisfaction scores were negatively skewed, gathering at the positive end of the
distribution. The distribution of variables showed non-normality, therefore;

following analyses were conducted taking this into account.

4.2 Correlations among study variables

Since the divergence from normality in the distribution of the variables, Spearman
correlations as one of the non-parametric correlation tests were carried out among
study variables (Field, 2013). The results of correlation analyses are displayed below
for each context. It should be noted that, even though significant relationships have

been found taking p value at .05, the small effect should be approached with caution.

4.2.1 School context

Table 2 shows the correlations among study variables for the context of subjective
well-being at school context. Accordingly, children who were materially deprived
were more likely to have lower subjective well-being (rs=-.27, p <.001), have lower
level of satisfaction with school (rs = -.08, p <.01), were more prone to be exposed
to bullying (rs = .15, p <.001), less likely to feel safe at school (rs =-.07, p < .01),

less likely to feel satisfied with classmates (rs = -.06, p <.01), less likely to perceive
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teachers fair (rs = -.06, p < .01), less likely to perceive teachers attentive (rs =-.08, p
<.01), less likely to feel satisfied with school marks (rs = -.14, p <.001). Yet there
was no significant correlation found between children’s material deprivation and

satisfaction with the things learned (rs = -.04, p > .05).

Children’s subjective well-being was found significantly and positively
related to their satisfaction with school (rs = .58, p <.001), negatively related to
exposure to bullying (rs = -.30, p < .001), positively correlated to feeling safe at
school (rs = .33, p <.001), positively correlated to satisfaction with classmates (rs =
43, p <.001), positively related to perceiving teachers fair (rs = .30, p <.001),
positively related to perceiving teacher attentive (rs = .34, p <.001), positively
related to satisfaction with school marks (rs = .41, p <.001) and positively related to
satisfaction with the things learned (rs = .46, p <.001). Moreover, all the
hypothesized mediators for the school context were found significantly correlated to

each other (see table 2).
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Table 1. Descriptive Statistics for Study Variables

Variables Mean SD Min Max
Material deprivation 2.65 2.12 .00 12.00
PWI-SC 91.88 12.63 .00 100.00
School Variables

Exposure to bullying 1.69 1.38 .00 4.00
School satisfaction 17.85 3.74 .00 20.00
Feelings of safety at school 3.34 1.12 .00 4.00
Satisfaction with classmates 8.00 2.58 .00 10.00
Fair treatment by teachers 3.05 1.34 .00 4.00
Feeling listened to by teachers 3.24 1.09 .00 4.00
Satisfaction with school marks 8.00 2.70 .00 10.00
Satisfaction with the things 9.23 1.73 .00 10.00
learned

Family Variables

Activity with family 6.40 2.10 .00 9.00
Family satisfaction 19.07 2.60 .00 20.00
Parents listen to 2.95 1.24 .00 4.00
Parents treat fairly 3.02 1.43 .00 4.00
Feeling safe at home 3.56 1.02 .00 4.00
Friend Variables

Activity with friends 5.07 2.37 .00 9.00
Friends being nice 3.15 1.18 .00 4.00
Having enough friends 3.38 1.33 .00 4.00
Neighborhood Variables

Satisfaction with people in the 7.80 3.06 .00 10.00
area

Satisfaction with doctors 8.90 2.25 .00 10.00
Satisfaction with activity places 13.92 6.09 .00 20.00
Feeling safe in the area 248 1.41 .00 4.00
Satisfaction with neighborhood 8.75 2.35 .00 10.00
Time Use Variables

Taking classes outside 1.25 1.18 .00 3.00
Doing sports or exercise 211 1.09 .00 3.00
Helping in housework 1.64 1.16 .00 3.00
Satisfaction with time use 8.84 2.07 .00 10.00

Note: N = 1885
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Table 2. Intercorrelations among the Variables Related to Subjective Well-Being at School Context

Variables 1 2 3 4 5 6 7 8 9 10
1 Material deprivation - - 2TFF* -.08** 5% -.07** -.06* -.06* -.08** - 147%%* -.04
2 PWI-SC - 58*** -.30%** 33Fr* 43FF* 30%*F* 347 R ekl A6FF*
3 Satisfaction with school - -.32%** AQFF* 42%* Y ke Y kel A6FF* 58F**
4 Exposure to bullying - S2BFRE ek QR _DZkkk _ppwkkk DGk
5 Feeling safe - 23%*F* A4FF* A6FF* 5% 33F*F*
6  Satisfaction with classmates - 23Fx* 22%x* .30*** .36***

Fair treatment by teachers - 4TFx* BCH Rl 32%**
8 Finding teachers attentive - 32%** 35%**
9 Satisfaction with school marks - A0***
10  Satisfaction with the things learned -

Note: ***p<.001, **p<.01,*p<.05
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4.2.2 Family context

Table 3 shows the correlations among study variables for subjective well-being at
family context. Accordingly, children who were materially deprived were less likely
to feel satisfied with their families (rs = -.10, p < .01), less likely to spend time doing
activity with family members (rs = -.19, p <.001), less likely to perceive parents
listening and attentive to them (rs = -.17, p <.001), less likely to perceive parents fair
(rs =-.17, p <.001) and less likely to feel safe at home (rs =-.13, p <.001).

Children who had higher levels of subjective well-being were more likely to
feel satisfied with their family (rs = .41, p <.001), spend time doing activities with
family members (rs = .44, p < .001), find their parents attentive (rs = .33, p <.001),
perceive their parents fair (rs = .28, p <.001) and feel safe at home (rs = .35, p <
.001). Moreover, all the hypothesized mediators for the family context were found

significantly correlated to each other (see table 3).

Table 3. Intercorrelations among the Variables Related to Subjective Well-Being at Family
Context

Variables 1 2 3 4 5 6 7

1 Material - S27FFR L 10%* - 19%FFx L T7ERR L 7RRR 3R
deprivation

2 PWI-SC - ALF** A4FRx 3FFAR PRIk DhRxE

3 Satisfaction with - 33FFF 0%k DRIk DpEEE
family

4 Doing activity - BOFFF 2fFER PDEE*
together

5 Perceiving parents - JOFxE - FTExE
attentive

6 Perceiving parents - .38***
fair

7 Feeling safe at -
home

Note: *** p <.001, **p<.01,*p<.05
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4.2.3 Friend relationships outside school context

Table 4 shows the correlations among study variables for the context of subjective
well-being with friends. Accordingly, children who were materially deprived were
less likely to feel satisfied with their friends (rs = -.12, p < .001), less likely to spend
time doing activities together (rs = -.24, p <.001), less likely to find their friends nice
(rs =-.17, p <.001) and less likely to perceive as having enough friends (rs = -.19, p
<.001).

Children who had higher levels of subjective well-being were more likely to
feel satisfied with their friends (rs = .47, p <.001), more likely to spend time doing
activities together (rs = .31, p <.001), more likely to perceive their friends nice (rs =
40, p <.001) and more likely to perceive as having enough friends (rs = .33, p <

001).

Table 4. Intercorrelations among the Variables Related to Subjective Well-Being with Friends

Variables 1 2 3 4 5 6

1 Material deprivation - - 2T*F* S 12%FKk L 24k - 17*F* - 19%**

2 PWI-SC _ ATHF* 31x** Q*** 33xF*

3 Satisfaction with - 24FF* 5h5*** Y faie
friends

4 Doing activity - 24FF 23FF*
together

5 Perceiving friends - 5Ex*
nice

6 Having enough
friends
Note: *** p <.001, ** p< .01, *p<.05

4.2.4 Neighborhood

Table 5 shows the correlations among study variables for the context of subjective
well-being at neighborhood. Accordingly, children who were materially deprived
were less likely to feel satisfied with the area they live in (rs = -.18, p <.001), less
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likely to feel satisfied with people in the area (rs = -.07, p < .01), less likely to feel
satisfied with the doctors (rs = -.10, p <.01), less likely to feel satisfied with the
activity places (rs = -.29, p <.001) and less likely to feel safe in the area (rs = -.25, p
<.001).

Also, children who had higher levels of subjective well-being were more
likely to feel satisfied with the area they live in (rs = .48, p <.001), with the people
(rs = .41, p <.001), with the doctors (rs = .44, p <.001), with the activity places (rs =
43, p <.001) and were more likely to feel safe in the neighborhood (rs = .33, p <
.001). Moreover, all the hypothesized mediators were significantly correlated to each

other (see table 5).

Table 5. Intercorrelations among the Variables Related to Subjective Well-Being at Neighborhood

Variables 1 2 3 4 5 6 7
1 Material deprivation - R27FF* L 18FFx L Q7 - 10%*%  -20%** QG
2 PWI-SC - ABFF* A1x** AQFExE AZEFEE R
3 Satisfaction with the area in - ABFEE 3FKx AR RE ZprE*
general
4 Satisfaction with the people - BCH oS BRC ¥ Sb o L Lo
5  Satisfaction with the doctors - 29%*x 1 8xr*
6  Satisfaction with the activity - 53x**
places

7  Feeling safe in the area

Note: ***p <.001, **p <.01

4.2.5 Time use

Table 6 shows the correlations among study variables for the context of subjective
well-being with time use. Accordingly, children who were materially deprived were
less likely to feel satisfied with their time use (rs = -.08, p < .01), less frequently
taking classes outside school time (rs = -.12, p <.001), less frequently doing sports or
exercise (rs = -.09, p <.01), less frequently watching Tv at home (rs = -.22, p <.001)

and less frequently using computer (rs = -.30, p <.001). Yet there was no significant
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correlation found between children’s material deprivation and the frequency of
helping with housework (rs = .00, p > .05).

Also, children who had higher levels of subjective well-being were more
likely to feel satisfied with their time use (rs = .59, p <.001), more frequently taking
classes outside school time (rs = .15, p <.001), more frequently doing sports or
exercise (rs = .11, p <.001), more frequently watching TV at home (rs = .11, p <
.001) and more frequently using computer (rs = .11, p <.001). Yet there was no
significant correlation found between children’s material deprivation and the

frequency of helping with housework (rs = .01, p > .05).

4.3 Supplementary Analyses

Non-parametric tests were conducted to explore the differences in children’s
satisfaction with domains of their lives according to gender and age groups. Since the
distribution of study variables diverge from normality, a non-parametric Mann-
Whitney U test was conducted for the analysis of age and gender differences. In thes

analyses, mean ranks were compared between the groups (see table 7 and 8).

50



Table 6. Intercorrelations among the Variables Related to Subjective Well-Being with Time Use

Variables 1 2 3 4 5 6 7 8
1 Material deprivation - - -.08** - -09** .01
2TFF* 2% 22%F* - 30%F*
2 PWI-SC - SgFx* 5% 1Rk 01 AR 11
Satisfaction with time use - 4% 117+ 03 .03 .04
4 Taking classes outside - 25*** .04 .08**
school time 07**
5 Doing sports or exercise - 01 [19%**  25**x*
6 Helping with housework - 0x*F* Q7=
7 Watching TV at home - 36***

8 Using computer

Note: ***p <.001, **p<.01

4.3.1 Age Differences

Parallel to the first hypothesis, A Mann-Whitney test showed that 10-years-old
children’s general subjective well-being scores were significantly higher than those
of 12-years-old children, U = 29.94, z = -8.02, p < .001. The frequency of getting
expose to bullying at school was significantly higher for 10-years-old children, U =
36.52,z =-2.41, p < .05 and they were found to feel significantly safer at school, U =
40.92, z =-2.25, p < .05. Children aged 10-years-old find their teacher fair
significantly more than children aged 12-years-old do, U = 36.84, z = -4.81, p < .001
and they find their teachers attentive significantly more than children aged 12-years-
old do, U = 38.34, z = -4.61, p < .001. 10-years-old children were also found to be
more satisfied than 12-years-old children with school, U = 33.02, z = -9.54, p < .001,
more satisfied with friends, U = 41.04, z =-2.82, p < .01, more satisfied with the
neighborhood they live in, U = 35.62, z = -7.92, p <.001, more satisfied with their
time use, U = 31.71, z = -11.29, p < .001. Yet, there was no significant difference
found between two age groups in terms of satisfaction with family, U =42.55,z = -

.58, p > .05.
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4.3.2 Gender differences

A Mann-Whitney test showed that there was no significant difference between boys
and girls in terms of their level of general life satisfaction, U = 37.73,z=-.82, p >
.05. Parallel to our second hypothesis, the frequency of getting hit by peers were
significantly higher for boys than girls, U = 38.00, z = -4.34, p < .001. Boys also
found to be feeling excluded by peers more than girls, U = 40.44, z =-2.22, p < .05.
Along with that, boys were found to be satisfied more than girls with their
classmates, U = 38.85, z = -4.34, p < .001.

Girls were found to be satisfied more than boys with people they live
together, U = 41.01, z = -3.37, p < .01, with their teachers, U =41.91,z=-2.06, p <
.05, and with their relationships in general, U = 40.05, z = -3.74, p < .001. There was
no significant difference between boys and girls in terms of feeling safe in

neighborhood, U =41.22,z=-.91, p > .05.

Table 7. Differences in Study Variables According to Age

10-years-  12-years-old

old (N =1018)

(N =867)
Variables Mean Rank  Mean Rank U z P
PWI-SC 98.45 79.35 29.94 -8.02 .000
Exposure to bullying 92.08 86.30 36.52 -2.41 .020
Feeling safe at 95.75 91.01 40.92 -2.25 .025
school
Finding teachers fair 97.58 86.83 36.84 -4.81 .000
Finding teachers 98.85 88.48 38.34 -4.61 .000
attentive
Satisfaction with 104.87 83.21 33.02 -9.544 .000
school
Satisfaction with 93.72 92.66 42.55 -.58 561
family
Satisfaction with 97.34 91.25 41.04 -2.82 .005
friends
Satisfaction with 102.82 85.83 35.62 -7.92 .000
neighborhood
Satisfaction with 106.71 81.97 31.71 -11.29 .000
time use
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Table 8. Differences in Study Variables According to Gender

Boy Girl

(N=912) (N =973)
Variables Mean Rank  Mean Rank U z P
PWI-SC 86.94 88.89 37.73 -.82 411
Being hit by peers 97.84 87.63 38.00 -4.34 .000
Feeling excluded by peers 94.60 90.13 40.44 -2.22 .026
Feeling safe in 93.13 90.93 41.22 -91 .360
neighborhood
Satisfaction with people 90.61 96.01 41.01 -3.37 .001
lived together
Satisfaction with 98.95 88.56 38.85 -4.34 .000
classmates
Satisfaction with teachers 91.61 95.75 4191 -2.06 .039
Satisfaction with the 89.56 97.46 40.05 -3.74 .000

relationships in general

4.4 Mediation Analyses

The indirect effects of children’s material deprivation status on their subjective well-
being was analyzed with PROCESS macro (Hayes, 2013) with model 4 on SPSS
using bias-corrected bootstrapping confidence intervals taking 5000 samples as basis.
Accordingly, the following parallel mediation results will be unstandardized
coefficients based on computation of 95% confidence intervals.

Also, moderated mediation analysis conducted with model number 7 with age
as a moderating factor showed that age of children creates a significant difference in
the results. Also literature supports the idea that age is a variable creates significant
differences in their subjective well-being scores. Therefore; age was added as a
covariate in parallel mediation models.

The data of the current study was not normally distributed as it is very
common among studies working on children’s subjective well-being (Crous, 2017,
Kutsar & Kasearu, 2017; Gross-Manos, 2017; Newland, Lawler, Giger, Roh, & Carr,
2015). To deal with non-normality, bias-corrected bootstrapping method for the

analysis of mediation models were used as it is preferred in other studies with similar
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cases (Gross-Manos, 2017; Newland et al., 2015). Fortunately, bias-corrected
bootstrapping method for the analysis of mediation models is a robust way to handle
with non-normal data with the assumption that the data will have representative
properties of population (Hayes, 2013). Our data was collected through stratified

random sampling and has a size large enough to represent the population in question.

4.4.1 Subjective well-being at school context

4.4.1.1 Friend relationships at school

The third hypothesis examined the mediating role of children’s relationships with
their friends at school (see Figure 1 and Appendix D). The results showed that
material deprivation predicted perceived frequency of exposure to bullying
positively, b = .11, p < .001; predicted feelings of safety at school negatively, b = -
.05, p <.001; and predicted perceived satisfaction with their classmates negatively, b
=-.16, p < .001.

Perceived frequency of exposure to bullying predicted subjective well-being
negatively, b =-.94, p <.001; feelings of safety at school predicted subjective well-
being positively, b = 1.90, p < .001; and satisfaction with classmates predicted
subjective well-being positively, b = 1.61, p <.001, controlling for all the variables
in the model.

The total effect of material deprivation on subjective well-being was
significant, b =-1.82, t = -13.13, p <.001. The direct effect of perceived material
deprivation on subjective well-being was also significant, b =-1.37,t =-11.19, p <
.001. The indirect effect of perceived material deprivation on subjective well-being
through perceived exposure to bullying was significant, b = -.10, 95% CI [-.16, -.05];

through feelings of safety at school was significant, b = -.10, 95% CI [-.18, -.05];
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through satisfaction with classmates was also significant, b = -.25, 95% CI [-.39, -
.13], controlling for all the other mediators in the model.

A pairwise comparison of indirect effects (Hayes, 2013) showed that
satisfaction with classmates (b= -.25) has a stronger mediating effect than the
feelings of safety at school (b = -.10) and perceived exposure to bullying (b =-.10) in

the relationship between material deprivation and subjective well-being.

Exposure to bullying

.11***

Material deprivation _1.37%%* (-1.82%%%) > PWI-SC

Feelings of safety
at school

Satisfaction with
classmates

Figure 1. The mediating role of friend relationships and feelings of safety at school
in the relationship between perceived material deprivation and subjective well-being
Note: *** p<.001, **p<.01, *p<.05

4.4.1.2 Relationship with teachers
The next hypothesis about mediating role of children’s perceptions of their teachers’
treatment toward them was examined (see Figure 2 and Appendix E). The results

revealed that material deprivation predicted children’s perception of teachers’ fair
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treatment toward them negatively, b = -.07, p <.001 and predicted perception of
being listened to by teachers negatively, b =-.03, p < .01.

Perceived fair treatment by teachers predicted subjective well-being
positively, b = 1.02, p <.001, and also perception of being listened to by teachers
predicted subjective well-being positively, b = 3.03, p <.001, controlling for all the
other variables in the model.

The total effect of material deprivation on subjective well-being was
significant, b =-1.81, t = -13.07, p <.001. The direct effect of material deprivation
on subjective well-being was also significant, b =-1.64, t = -12.56, p <.001. The
indirect effect of material deprivation on subjective well-being through perceived fair
treatment by teachers was significant, b = -.07, 95% CI [-.12, -.02]. The indirect
effect through perception of being listened to by teachers was also significant, b = -

.10, 95% CI [-.20, .02], controlling for all the other variables in the model.

Fair treatment by
teachers
_7EEw 1 Qs
Material 1.64%%= (-1.81%%%) . PWI-SC
deprivation
O
-03=* Feeling listened to 3.03
by teachers

Figure 2. The mediating role of relationship with teachers in the relationship
between material deprivation and subjective well-being
Note: *** p <.001, **p<.01, *p<.05
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4.4.1.3 Academic achievements

The hypothesis about mediating role of children’s satisfaction with academic
achievement was examined (see Figure 3 and Appendix F). The results revealed that
material deprivation predicted children’s satisfaction with school marks they get
negatively, b = -.27, p <.001; and predicted satisfaction with the things learned at
school negatively, b =-.07, p =< .01.

Subjective well-being was predicted by satisfaction with school marks
positively, b = 1.17, p <.001, and also predicted by satisfaction with the things
learned at school positively, b = 2.36, p <.001, controlling for all the variables in the
model.

The total effect of material deprivation on subjective well-being was
significant, b = -1.78, t = -13.02, p < .001. The direct effect of material deprivation
on subjective well-being was also found significant, b =-1.30, t =-10.77, p < .001.
The indirect effect of material deprivation on subjective well-being through
satisfaction with school marks was significant b = -.31, 95% CI [-.44, -.20]; through
satisfaction with the things learned was also significant, b = -.16, 95% CI [-.31, -.05],

controlling for all the other variables in the model.
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Figure 3. The mediating role of satisfaction with academic success in the
relationship between material deprivation and subjective well-being
Note: *** p <.001, **p<.01, *p<.05

4.4.2 Subjective well-being at family context

4.4.2.1 Relationships with parents

The sixth hypothesis examined the mediating role of children’s perceptions regarding
their relationships with their parents (see Figure 4 and Appendix G). The results
showed that material deprivation predicted perceived frequency of activity with
parents negatively, b =-.20, p <.001; predicted the feelings of being listened to by
parents negatively, b =-.10, p <.001.

Subjective well-being was predicted by perceived frequency of activity with
parents positively, b = 1.99, p <.001; and predicted by the feelings of being listened
to by parents positively, b = 1.60, p < .001, controlling for all the variables in the
model.

The total effect of material deprivation on subjective well-being was

significant, b = -1.77, t = -12.89, p < .001. The direct effect of material deprivation
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on subjective well-being was also significant, b =-1.22, t =-9.63, p <.001. More
importantly, the indirect effect of material deprivation on subjective well-being
through perceived frequency of activity with parents was significant, b = -.40, 95%
CI [-.53, -.28]; through the feelings of being listened to by parents was also
significant, b = -.16, 95% CI [-.24, -.09], controlling for all the other variables in the
model.

A pairwise comparison of indirect effects showed that perceived frequency of
activity with parents (b= -.40) had a stronger mediating effect 95% CI [-.37, -.11]
than the feelings of being listened to by parents (b = -.16) in the relationship between

material deprivation and subjective well-being.

Frequency of

activity with family

- 20%** 1.59%*=
Material 1 ooRkx (] TTERE) R PWI-SC
deprivation

- .- 1.a0***

-.10 Feeling listened to

by parents

Figure 4. The mediating role of children’s relationship with their parents in the
relationship between material deprivation and subjective well-being
Note: *** p <.001, **p<.01, *p<.05

4.4.2.2 Safety at home
The mediating role of children’s perception of safety at home was also examined (see

Figure 5 and Appendix H). The results showed that material deprivation predicted
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perception of being treated fairly by parents negatively, b =-.11, p <.001; and
predicted the feelings of safety at home negatively, b =-.06, p <.001.

Subjective well-being was predicted by perception of being treated fairly by
parents positively, b = 1.07, p <.001; and by the feelings of safety at home
positively, b = 2.08, p <.001, controlling for all the variables in the model.

Total effect of material deprivation on subjective well-being was found
significant, b =-1.67, t = -12.26, p < .001. The direct effect of material deprivation
on subjective well-being was also significant, b = -1.45, t = -10.86, p < .001. More
importantly, the indirect effect of material deprivation on subjective well-being
through perception of being treated fairly by parents was significant, b =-.11, 95%
ClI [-.19, -.05]; through the feelings of safety at home was also significant, b =-.11,

95% CI [-.20, -.04], controlling for all the other variables in the model.

Perception of being
treated fairly by
SRR parents 1. Q7%=
Material -1 45%%= (-1.67%*%) N PWI-SC
deprivation
R
- Dg=** Feeling safe at 2.08
home

Figure 5. The mediating role of children’s perception of safety at home in the
relationship between material deprivation and subjective well-being
Note: *** p<.001, **p<.01, *p<.05
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4.4.3 Subjective well-being with friends outside school context

The hypothesis about mediating role of children’s perceptions regarding their friend
relationships outside school context was examined (see Figure 6 and Appendix I).
The results showed that material deprivation predicted perceived frequency of
activity with friends negatively, b = -.24, p <.001; predicted the perception of
friends’ being nice negatively, b = -.10, p <.001; and predicted the perception of
having enough friends negatively, b =-.10, p <.001.

Subjective well-being was predicted by perceived frequency of activity with
friends positively, b = .84, p <.001; predicted by perception of friends’ being nice
positively, b = 1.95, p <.001; and predicted by perception of having enough friends
positively, b = 1.36, p <.001, controlling for all the variables in the model.

Total effect of material deprivation on subjective well-being was significant,
b=-1.73,t=-12.77, p < .001. The direct effect of material deprivation on subjective
well-being was also significant, b =-1.19, t =-9.16, p < .001. More importantly, the
indirect effect of material deprivation on subjective well-being through perceived
frequency of activity with friends was significant, b = -.21, 95% CI [-.29, -.12];
through perception of friends’ being nice was significant, b = -.20, 95% CI [-.31, -
.11]; and through perception of having enough friends was also significant, b = -.14,

95% CI [-.24, -.04], controlling for all the other variables in the model.
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Figure 6. The mediating role of relationships with friends in the relationship
between material deprivation and subjective well-being
Note: *** p <.001, **p<.01, *p<.05

4.4.4 Subjective well-being at neighborhood
The hypothesis regarding mediating role of children’s satisfaction with the local area
they live in was examined (see Figure 7 and Appendix J). The results revealed that
material deprivation predicted satisfaction with the people in the area negatively, b =
-.15, p <.001; predicted satisfaction with doctors negatively, b = -.14, p <.001;
predicted satisfaction with the activity places in the area negatively, b =-.96, p <
.001; and predicted feelings of safety negatively, b =-.17, p <.001.

Subjective well-being was predicted by satisfaction with the people in the
area positively, b = .91, p <.001, by satisfaction with doctors positively, b = 1.28, p

<.001; by satisfaction with the activity places positively, b = .35, p <.001; yet it was
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not significantly predicted by feelings of safety in the neighborhood, b = .18, p > .05,
holding constant all the other variables in the model.

The total effect of material deprivation on subjective well-being was
significant, b =-1.70, t = -12.46, p < .001. The direct effect of material deprivation
on subjective well-being was also significant, b =-1.02, t = -8.11, p <.001. The
indirect effect of material deprivation on subjective well-being was significant
through all the mediators except the mediator related to safety in the neighborhood.
Mediation through satisfaction with people in the area, b =-.14, 95% CI [-.23, -.06];
through satisfaction with doctors, b =-.18, 95% CI [-.30, -.09]; through satisfaction
with activity places b = -.34, 95% CI [-.50, -.20] were significant, holding constant
all the other variables in the model. Yet it was not significant through feelings of
safety, b = -.03, 95% CI [-.12, .05].

A pairwise comparison of indirect effects showed that satisfaction with
activity places (b = -.34) had a stronger mediating effect than satisfaction with people

in the area (b = -.14, CI [.04, .38]).
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Figure 7. The mediating role of children’s satisfaction with the people, services,
activity places and feelings of safety in their area
Note: *** p<.001, **p<.01, *p<.05,---p>.05

4.4.5 Subjective well-being with time use

Our nineth hypothesis examined the mediating role of how children spend their time
(see Figure 8 and Appendix K). The results showed that material deprivation
predicted perceived frequency of taking classes outside school negatively, b =-.07, p
< .001; predicted perceived frequency of doing sports or exercise negatively, b = -
.05, p <.001; predicted perceived frequency of watching TV at home negatively, b =
-.08, p <.001; predicted perceived frequency of using computer negatively, b = -.16,
p <.001; but did not predict significantly perceived frequency of helping with

housework, b =-.00, p > .05.

64



Subjective well-being was predicted positively by perceived frequency of
taking classes outside school, b = .70, p <.001; by perceived frequency of watching
TV at home, b = 1.50, p < .001. Yet it was not significantly predicted by perceived
frequency of doing sports or exercise, b = .33, p > .05, by frequency of helping with
housework, b =.12, p > .05 and by frequency of using computer, b = .28, p > .05,
controlling for all the variables in the model.

The direct effect of material deprivation on subjective well-being was
significant, b =-1.61, t = -10.86, p < .001. Total effect was also found significant, b
=-1.84,1=-13.08, p <.001. More importantly, the indirect effect of perceived
material deprivation on subjective well-being through perceived frequency of taking
classes outside school was significant, b = -.05, 95% CI [-.09, -.02] and through
frequency of watching TV at home was significant, b =-.12, 95% CI [-.22, -.03] as it
was expected. Yet it was not significant through frequency of doing sports or
exercise, b =-.02, 95% CI [-.06, .02], was not significant through frequency of
helping with housework b =-.00, 95% CI [-.01, .01]; and was not significant through
frequency of using computer, b =-.04, 95% CI [-.16, .07], controlling for all the

other variables in the model.
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Figure 8. The mediating role of how children use their time in the relationship
between material deprivation and subjective well-being
Note: *** p <.001, ** p<.01, *p<.05 ---p>.05

4.4.6 Mediating role of satisfaction with specific domains of life

The hypothesis about mediating role of children’s satisfaction with the various

domains of their lives was examined (see Figure 9 and Appendix L). The results

revealed that material deprivation predicted satisfaction with school negatively, b = -

.21, p <.001; predicted satisfaction with family negatively, b =-.18, p <.001;

predicted their satisfaction with their friends negatively, b =-.18, p <.001, predicted
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satisfaction with the area they live in negatively, b =-.28, p <.001; and predicted
satisfaction with how they use their time negatively, b = -.14, p < .001.

Subjective well-being was positively predicted by satisfaction with school, b
= .59, p <.001, by satisfaction with family, b = 1.18, p <.001; by satisfaction with
friends, b = .87, p <.001; by satisfaction with the area they live in, b =.70, p <.001,;
and by satisfaction with their time use b = 1.93, p <.001, holding constant all the
other variables in the model.

The direct effect of material deprivation on subjective well-being was
significant, b =-.79, t = -8.26, p < .001. Total effect was also significant, b =-1.74, t
=-12.52, p <.001, controlling for all the other variables in the model. More
importantly, in parallel to our last hypothesis, the indirect effect of material
deprivation on their subjective well-being in general was significant through all the
mediators in the model. Mediation through satisfaction with school, b =-.13, 95% CI
[-.21, -.06]; through satisfaction with family, b =-.21, 95% CI [-.35, -.10]; through
satisfaction with friends, b = -.15, 95% CI [-.24, -.08]; through satisfaction with the
area they live in, b = -.20, 95% CI [-.30, -.11]; and through satisfaction with their
time use b =-.27, 95% CI [-.42, -.15] were significant, holding constant all the other
variables in the model.

A pairwise comparison of indirect effects showed a significant difference
among two mediators, 95% CI [.02, .29]. Satisfaction with time use (b = -.27) was
found having a stronger mediating effect than satisfaction with school (b =-.13), in

the relationship between material deprivation and their subjective well-being.
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Figure 9. The mediating role of children’s satisfaction with various domains of their
lives in the relationship between material deprivation and subjective well-being
Note: *** p <.001, **p<.01,*p<.05
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CHAPTER 5

DISCUSSION

Research has shown that children’s connection with their immediate surroundings
and its quality have significant implications on their well-being
(Bronfenbrenner,1986; Lee & Yoo, 2015; Terry & Huebner, 1995). In line with this,
the aim of the current study was to see how these immediate interactions will be
affected by children’s material deprivation and how these affect their subjective well-
being.

Descriptive analyses showed that there was a tendency among children to
report high levels of satisfaction with domains of their lives. Previous research has
also revealed similar results showing children’s tendency to deliver positive
responses to the well-being questionnaires (Casas, 2011; Gross-Manos, 2017; Savahl
et al., 2015; Crous, 2017; Kutsar & Kasearu, 2017). Therefore, following analyses

were carried out considering skewed distribution of the study variables.

5.1 Gender and age

Findings of our study showed that there was no significant difference between
children’s subjective well-being in general according to gender. Previous research
has revealed mixed results about differences in children’s general life satisfaction
according to gender. There were study findings showing that girls had higher levels
of subjective well-being than boys (Casas, Bello, Gonzalez, & Alique, 2013) while
some other findings display boys as having higher levels of subjective well-being
than girls (Main, 2014; Bradshaw & Keung, 2011; Lee & Y00, 2015). For the reason
of this, some researchers stated that there would be a gender difference according to
the life domains which are measured (Dinisman & Ben-Arieh, 2016). Therefore; in
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the current study when we looked at the differences in children’s satisfaction with
specific life domains, it was found that girls reported more satisfaction with their
relationships with people they live together, with their teachers, and with people in
general. The only relational area in which boys report more satisfaction was with the
classmates. Overall, girls’ having more satisfaction with their relationships are
noteworthy. Previous research had already emphasized that girls were found to be
reporting more satisfied in their relational domain of lives than boys (Bradshaw,
Keung, Rees, & Goswami, 2011). Taking these into account, it yields great
importance to open a room for boys to define themselves and feel more integrated
with their relationships with close people to them.

In school context, it was stated that boys were more frequently get exposed to
bullying at school in comparison to girls, yet there was a differentiation according to
gender in terms of the type of bullying they get exposed to. It was reported that boys
were to suffer more from physical violence while girls had to deal with more passive
forms of bullying like being excluded (Carbone-Lopez, Esbensen, & Brick, 2010;
Bradshaw et al., 2017). In the current research, what we have found was supporting
the view that boys much more frequently suffer bullying than girls. Moreover, boys
were also found to report more than girls being exposed to passive forms of bullying
as well. This highlights the need for taking cautious steps to prevent harm among
boys.

There was a significant difference between children’s satisfaction with their
lives in general according to age. 10-years-old children were found to have higher
levels of subjective well-being in comparison to 12-years-old children. This has been
already supported by a variety of research (Klocke, Clair, & Bradshaw, 2014; Main,

2014). It was suggested that the decrease in children’s subjective well-being as they
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get older could be related to the fact that their evaluation of subjective experiences
get more realistic and complicated, causing them to feel less satisfied with specific
domains of their lives (Tiliouine, 2015). Therefore; we looked at the areas two age
group differed from each other, to understand more the nature of the change as they
get older.

Accordingly, eventhough they suffer bullying at school more than older
children, children aged 10-years-old were found to be feeling safer at school than 12-
years-old children. Also, the findings of our study showed that younger children
were more satisfied with their school experience than older children. In parallel with
this result, it was also stated by Kutsar and Kasearu (2017) that children suffer less
bullying but at the same time feel less satisfied with school as they get older. It was
also highlighted by another study that school satisfaction had a stronger predictive
power for general life satisfaction of children aged 12-years-old than for children
aged 10-years-old (Oriol et al., 2017). In the current research, the decrease in
children’s overall subjective well-being could be explained partly by the decrease in
their school satisfaction considering the increasing effective power of children’s
school experiences on their subjective well-being as they get older. Also, the findings
of our study revealed that younger children were found to have more satisfying
friend relationship than older ones. This could be another important factor that
creates differences on children’s subjective well-being related to age since it is
known that friend relationships gain more importance during pre-adolescent period
(Oriol et al., 2017).

Moreover, results of the current study showed that children aged 10-years-old
were found to perceive their teacher fair and attentive more than older children.

Similar results were also found in a cross-cultural study by Kutsar and Kasearu
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(2017), showing that children’s perception of their teachers differ as they get older.
This would be explained by an increase in children’s expectancies in their
relationships as they get older, causing them to feel less satisfied.

Also, it was stated that children’s level of satisfaction with their family
decreases as they get older (Main, 2014). The findings of the current research did not
show a significant difference between children’s level of family satisfaction
according to age. It would be valuable to run longitudinal studies to see any change
in children’s familial relationships and satisfaction with it. Maybe age range in the
current study was not enough to see change in that domain of their lives.

Considering the changes brought about by the onset of adolescence, decrease
in general satisfaction towards the age of 12 should be evaluated thoroughly (Oriol et
al., 2017) as our findings also show overall satisfaction of children reduced toward
age 12. Considering it as a transition period, perhaps there may be benefits in
maintaining some routines at school context such as ensuring teacher stabilization,
developing programs which aim to strengthen friend relationships, keeping teachers'
attention on creating a more supportive and warm environment to promote
adolescents’ well-being at school.

Maybe more importantly, considering the general decrease in their subjective
well-being as they get older, the provided findings would shed light on the things that
could be evaluated for making the change in their subjective well-being less radical.
Therefore, quality of relationships with family, friends, teachers, and people in the
area they live should be taken into consideration thoroughly to improve children’s
satisfaction with their lives.

Another main issue had to do with children’s material resources and its’ both

direct and indirect effect on their subjective well-being. Correlational analyses
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showed that there was a considerable association between children’s material
resources and their level of satisfaction in both general and specific domains of their
lives. Therefore; we intended to understand more about the ways that children’s
material deprivation affect their subjective well-being and discussion regarding the

results of mediation models will be provided below.

5.2 Material deprivation and subjective well-being in school

As hypothesized, there were significant indirect effects of children’s material
deprivation on their subjective well-being at school context through their
relationships with friends, teachers and their satisfaction with academic
achievements.

In line with one of our hypotheses, the results showed that material
deprivation increased frequency of exposure to bullying, consistent with previous
research (Tiliouine, 2015; Currie et al., 2009; Bradshaw et al., 2017) and decreased
satisfaction with children’s classmates and feelings of safety at school. Moreover,
bullying was found to have a decreasing effect in parallel with previous research
(Lee & Y00, 2015; Rees et al., 2013, Bradshaw et al., 2017) and satisfaction with
classmates was found to have an increasing effect on children’s subjective well-
being. In addition to these, safety at school was found to have an increasing effect on
children’s subjective well-being as it was also showed in the annual report of The
Children’s Society (2012). Considering the results of the current study and previous
findings, friend relationships and safety at school appear to be playing an essential
role in children’s subjective well-being. Therefore, taking some initiative steps to
handle bullying at schools and supporting peer relationships would be beneficial to

increase children’s subjective well-being at school and in general.
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The indirect effect of perceived material deprivation on subjective well-being
through exposure to bullying, children’s satisfaction with their classmates and
feelings of safety at school were also significant. In other words, the findings reveled
that children’s financial resources have a power to shape their relationships with
friends and feelings of safety, which in turn affecting their subjective well-being.
Taking direct effect of material deprivation on children’s subjective well-being into
consideration, maybe at first improving children’s material resources should be aim
of policy makers. Moreover, taking the indirect effect of poverty into consideration,
children’s peer relationships should be aimed to be improved as to be affected by
poverty at minimum. Systems that will minimize the effects of inequality among
children would help support the positive peer relationships. For instance, expenses
for school activities and educational materials could be afforded by educational
system so that inequality in children’s financial resources would not interfere with
their participation in organized activities and relationship with peers (Ridge, 2002).

Considering the troubling effects of bullying on victims; policy makers
should focus on developing programs to prevent it. Moreover, it was suggested that
exposure to bullying in childhood had considerable effects on the later lives (Ttofi,
Farrington, Losel, & Loeber, 2011; Wolke & Lereya, 2015). Taking these into
account, it is of great importance to develop methods that will be effective in
preventing and tackling bullying. There are some pioneering programs to combat
bullying at schools like “Reduction of violence in schools”, conducted by European
Union (Tiliouine, 2015) or work by UNICEF showing the steps which help create
supportive environments in schools (World Health Organization [WHO], 2019).

Moreover, while direct forms of bullying like physical violence appear to be

more visible, subtler forms of passive bullying should be explored as well to take
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initiative and preventive steps (Tiliouine, 2015). It was stated that children who were
exposed to passive bullying victimization tend to have less social skills to establish
strong relationships with their peers (Bradshaw, Sawyer, & O’Brennan, 2009). For
instance, shyness was found to be linked with social isolation (Newland et al., 2019).
Therefore; some intervention programs developed in school system could aim
increasing children’s social skills needed for dealing with the problems in school
context and daily life (Tiliouine, 2015).

Also as a suggestion for further study it should be said that bullying at school
was examined in the current study, yet the other forms of bullying like harassment
among siblings and within family; and harassment through online platforms were not
examined since they were not included in the scope of the current study; yet further
study may include these to see the effects of various types of bullying on children’s
well-being to be able to tackle them.

It was stated that children’s subjective well-being at school was highly linked
with the quality of their relationship with teachers (Newland et al., 2015). Moreover,
it was highlighted that children who had low levels of subjective well-being were
prone to seek more supportive relationship with their teachers beside the
relationships at home. The findings of the current study were consistent with
previous statements showing that positive and supportive relationships with teachers
had increasing effect on children’s subjective well-being. It was found that children’s
perception of teachers’ having fair attitudes toward them increased their subjective
well-being. A qualitative study by Newland and colleagues (2019) also had
supported the current finding. It had been stated that perceiving teachers as unfair
caused children to find difficulty in having trust on them, in turn decreasing their

subjective well-being at school.
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Moreover, in the current study it was revealed that children’s feeling listened
to by the teachers had a considerable increasing effect on their subjective well-being.
It was suggested that feeling listened to by teachers help children feel accepted and
cared (Newland et al., 2019). These results show that children’s well-being in school
Is supported when they feel that their voices are heard, their ideas are taken into
consideration and that they are active members of the institutions and society (Kutsar
& Kasearu, 2017). Accordingly, it is especially important for teachers to apply their
professions considering the rights of children for well-being of children. For this
reason, trainings that teachers will periodically participate in can be suggested within
the scope of educational institution and system. For instance, aiming to increase
teachers’ relational skills has been found to be highly effective in improving child
results (Reeves & Le Mare, 2017; Waajid, Garner, & Owen, 2013). Teachers’
observations regarding their relationship with children and creating a warm
environment seems to be particularly important for both children’s learning process
and well-being.

Research had showed that children’s satisfaction with their experiences at
school had a predictive power for their subjective well-being in general (Rees et al.,
2010) and children’s satisfaction with school was found to be affected by their
material resources (Ridge, 2002). Consistent with previous research (Camfield &
Tafere, 2009), the results of the current study revealed that children’s material
deprivation decreased their perception of teachers’ being fair and attentive to them.
These results could be suggesting that decrease in children’s perception of teachers’
being fair and attentive would be the projection of the inequality they suffer. In other
words, the feeling that teachers are unfair toward them could be resonating with the

feeling of financial inequality among children. In a study by Andresen and Fegter
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(2011) it was showed that children with poor material conditions tend to seek more
supportive relationships in school. Therefore; it is very important to pay attention to
the gap between children’s expectancies and what they perceive as unfair and
unattentive. To be able to say more and in detail about this, it would be better to
study more on children’s perception of the things they do not find fair in a school
context to improve their well-being and relationships with teachers. Beside this, the
current results could be saying about the possible prejudice that teachers have toward
children according to their financial resources as well. This could also create another
area to study regarding the reasons behind differences in teachers’ attitudes toward
children and the effect of this inclination on children’s well-being.

Also, the indirect effect of children’s material deprivation on their subjective
well-being through children’s perception of teachers’ being fair and attentive was
found significant in the current study. Considering this finding, it could be aimed to
create an environment in which children feel fairly treated and being listened
regardless of their financial status.

Research had showed that children’s satisfaction with academic learning was
linked with their subjective well-being (Armstrong et al., 2004). The findings of the
current study were consistent with the previous research. The results revealed that
children’s satisfaction with school marks and with the things learned at school
increased their well-being in general. There were other research findings that seem to
be contrasting what we have found, showing a negative association between
children’s school success and their satisfaction with school experiences (Currie et al.,
2009; OECD, 2012). These contrasting results show the importance of studying
children’s well-being from their own perspective since it seems that academic

success was not a good enough indicator per se to signal well-being. Instead what

77



matters seem to be children’s feeling and evaluations on their own experiences. The
results also showed that children’s material deprivation significantly decreased their
satisfaction with school marks and with the things learned at school. These show the
need for developing policies which will support children with financial limitations in

their learning process.

5.3 Material deprivation and subjective well-being in family
Consistent with previous research (Main, 2014), our study findings revealed that
children’s material deprivation was significantly linked with the relationship with
their family. Accordingly, children’s material deprivation decreased the frequency of
spending time doing activities with family and children’s well-being was predicted
by activity done with family. Previous research showed that spending time for
learning together at home was found to be affected by material resources of family
and found to be a significant predictor of children’s well-being (Parkes et al., 2016).
Also it was known that engaging in activities outside with family members were
improving children’s well-being yet opportunities had been found to be limited by
financial resources of families (Jurczyk & Klinhardt, 2014 as cited in Dinisman et
al., 2017). Considering the indirect effect found in the current study, it is important to
note that social policies aiming to increase affordability and family access to
facilities would also be increasing children’s well-being.

Moreover, current study findings revealed that feeling listened to by parents
increased children’s subjective well-being. Previous research suggested that children
value being active participant in the decisions taken in the family, which help them

feel cared more (Andresen & Gerarts, 2014).
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The current finding also showed that children’s material deprivation had a
significant and negative indirect effect on children’s subjective well-being through
perception of care by parents. It should be studied more to understand possible
reasons behind decreasing effect of children’s material deprivation on their
perception of being listened to and cared.

Another dimension was about how safe and fair children feel in the
relationship with their parents. The findings of the current study revealed that
children’s perception of being treated fairly by parents and feeling safe at home were
significant predictors of their subjective well-being and these were found to be
negatively affected by children’s material deprivation. Previous research had shown
that children with less material deprivation reported more frequently that they feel
treated fairly by their parents (Main, 2014).

Also it was stated that children give importance to feel secure and respected
by family members (Camfield & Tafere, 2009). Research had shown that children
with material deprivation handle problems more easily if they feel trust toward their
parents and feel supported by them (Bradshaw et al., 2007); therefore, it gains a great
importance to promote the ways that children feel more satisfied with their family

relationships.

5.4 Material deprivation and subjective well-being with friends out of school

Our study findings revealed that children’s friend relationships were significantly
linked with their material resources. Accordingly, children’s material deprivation
was found to be decreasing the frequency they spend time engaging in activities with
peers. Also, it was found that spending time with peers have a significant predictive

role for their subjective well-being.
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Previous research showed that it was important for children’s well-being to
have a quality time with peers for sharing, playing and talking together (Huebner et
al., 2004). Children had reported that when their material resources did not allow
them to participate in activities with friends, they had a fear of being excluded (Main,
2013). It was also added that through trust relationships with peers, development of
self-identity and confidence were supported (Currie et al., 2009). In parallel with
this, the current study showed that children’s perception of having nice and enough
friends had an increasing effect on their subjective well-being.

All these results, consistent with previous research (Ridge, 2002; Parkes et
al., 2016), show the significant effect of children’s financial resources on the quality
and satisfaction of their peer relationships. Considering the significant indirect
effects of material deprivation, it should be highlighted that social policies should
promote the ways and facilities for children to gather and spend quality time

together.

5.5 Material deprivation and subjective well-being in neighborhood

An analysis of children’s material deprivation’s indirect effects on their subjective
well-being through the satisfaction with the area they live in revealed significant
results. Accordingly, the people in the area, the services like health staff and activity
places were significant factors that were affected by children’s material deprivation
negatively and they were the factors that significantly and positively affect children’s
subjective well-being. Yet perception of safety at neighborhood was not found as a
significant mediating factor eventhough it was found to be negatively affected by

children’s material deprivation.
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Previous research had shown the significance of perceiving the neighborhood
as a safe place for children’s well-being (Eriksson et al., 2011). It was revealed that
children’s feeling safe outside the home was important for their happiness (Camfield
& Tafere, 2009). The reason behind the fact that feeling safe was not found as a
significant mediator in the current study could be about the effects shared by other
mediating factors in the model. For instance, satisfaction with activity places, which
was found to be a significant mediator, could be carrying the effects of perception of
safety. A study by Lee and Yoo (2015) had shown that children’s access to safe
places to play and walk had increasing effect on their subjective well-being;
therefore, it could be reasonable to think that satisfaction with activity places in the
current research model could have already contained the satisfaction with safety as
well. The key term here may be the sense of agency through which children feel
more satisfied with the area they live in and their access to activity places would be
helpful in supporting that. A study by Andresen and colleagues (2019) revealed
significant findings that was consistent with the idea above. Accordingly, it was
showed that when children feel agent in their area, their satisfaction with
neighborhood increase even if they feel unsafe.

Regarding children’s sense of agency in neighborhood, there is another factor
that should be evaluated as well. It was stated that parents’ feelings of trust in the
area they live in are important for their children to use those areas freely and safely
(Veitch, Bagley, Ball & Salmon, 2006). Otherwise protective behavior of parents
would restrict children’s activity, in turn their sense of agency. Considering these and
the significant mediating role of having access to activity places, the ways to
promote their sense of agency should be put into practice. For instance, increasing

the quality and the number of places which will make it possible for them to play and
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socialize especially in the areas with poor qualities may be one of the steps to be
taken (Gonzalez et al., 2019).

Previous research had highlighted the association between the neighborhoods
with poor qualities and difficulties in children’s emotional well-being (Curtis et al.,
2013; Midouhas et al., 2014). Moreover, children’s financial resources were found to
be significantly linked with the quality of and satisfaction with the area they live in
(Gross-Manos, 2017). Current study revealed consistent findings with the previous
research. Children’s material deprivation was found to be negatively affecting their
satisfaction with the services and people in the neighborhood. In a study by Camfield
and Tafere (2009), it was found that limitations in children’s material resources had
an influence on their relationship with the people in the area. Accordingly, they
reported that they feel isolated. In other words, their disadvantageous financial status
appears to be restricting their social involvement.

When previous and the current research considered together, it would not be
wrong to state that children’s well-being should not be evaluated solely within the
borders of micro-systems in which children endure their lives. The areas they live
and socialize appear to be having a significant role on their well-being; therefore,
environments should be redesigned as to serve for improvement of children’s

agency, in turn their subjective well-being.

5.6 Material deprivation and subjective well-being with time use

An analysis to see the effects of children’s material deprivation on their subjective
well-being through the frequencies and the ways they use their time was carried out.
The results revealed that the frequency of children’s taking classes outside school

and watching television at home were playing significant mediating role in the
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relationship between children’s material deprivation and subjective well-being.
Previous research was consistent with the findings of the current study. A cross-
cultural study by Newland and colleagues (2015) showed that children’s financial
resources had a predictive power on the frequency or probability that they can have
access to extracurricular activities and have opportunity to watch television at home.

Moreover, having options to spend time outside home or school were found
to be predicting children’s subjective well-being (Abdallah et al., 2014). Having
options to spend time taking classes outside school brings the options to socialize as
well (Camfield & Tafere, 2009). In parallel with this, suggestions by Andresen and
Fegter (2011) were intriguing. Accordingly, they state that children need adults
around them to depend on. In other words, children of the families that were short of
providing enough care tend to seek support from external resources. Considering the
improving effect of having alternative places and adults to depend on outside home,
especially for children with financial difficulties, institutions in which children spend
their time with peers and dependable adults would help them increase their well-
being. In line with this, social policies may give a room for that in their agendas to
increase the numbers of institutions in which children use their spare time in a
supportive environment.

In the current research, the frequency of playing sports or doing exercise and
frequency of using computer were also found to be affected negatively by children’s
material deprivation. Yet they were not found to be significant factors that affect
children’s subjective well-being. One of the reasons behind this may be regarding the
probability that children of middle-class families who have enough material

resources yet not enough option to play outside or use computer as they wish under
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the pressure of academic success, which decreases the contribution of these activities
to their subjective well-being (Main, 2014).

The current research also revealed that children’s material deprivation did not
significantly predict the frequency of helping with housework. Moreover, frequency
of helping with housework did not significantly affect the subjective well-being of
children as well. Previous research had revealed mixed results on this. There were
some findings showing that children’s participation in housework have a supportive
effect on their personal development and on their feelings of belonging to family, in
turn increasing their subjective well-being (Rodriguez et al., 2011 as cited in
Gonzalez et al., 2015). Along with this, there were also other research findings
revealing that when children did not feel the right to choose, doing chores had a
potential to be perceived as restricting factors of their well-being (Promundo, 2008 as
cited in Gonzalez et al., 2015). Considering mixed results and current findings, more
research is needed from the perspective of children to reveal clearer results on this

subject.

5.7 Limitations, strengths and suggestions for further studies

In this study only school children were included for the reason of access; yet this
limits the generalizability of the findings to the other children who are not attending
school for various reasons and to the children who do not belong to 10-12 age range.
Also, eventhough it was planned to include private schools into the sample of the
study; it was not achieved, which also add some limitation to the generalizability of
the findings. In addition to that, eventhough representative data was tried to be
gathered for Istanbul, it should not be enough to have a say about the rest of the

country.
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As for the scales, it should be said that for the explorative purpose of the
study, variables put into mediation analyses were chosen relying on a variety of
research. Yet for the generalizability of the findings, standardized scales could be
established for the evaluation of children’s subjective well-being in the domains
related to their experiences in family, school, neighborhood contexts, friend
relationships and the way they use their time. Domain specific subjective well-being
scores were computed with limited number of items, further research would develop
the ways to measure with more items.

Although with the piloting and qualitative meetings with children regarding
what and how to ask about their life, instruments may have limitation of adult-centric
perception since it has not been so long that children were accepted as main
informants (Crous, 2017).

Also, as the nature of mediational models, causality through directional
relationships were defined taking literature into account, yet it should be kept in
mind that directions would be reverse according to nature of the study questions.
Also, since the data collected in an observational method, it would be misleading to
define some variables as the cause of others.

However, given the scarcity of studies on subjective well-being of children
with this age group, it is considered that the contribution of this study to the field is
greater than its limitations. Firstly, it can be said that this study makes a valuable
contribution to the literature as it is the first study addressing the indirect effects of
children's material resource deprivations on their subjective well-being in different
areas of their lives from their own perspectives. While there are studies examining

the relationship between children's material deprivations and positive well-being
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situations, this study looks at the factors thought to possibly mediate this relationship
and for this purpose the study contributes new models to the field.

The results obtained from this study are valuable as they can be used by
researchers to create new models and by clinical practitioners and policy makers to
take initiative steps for children’s well-being in different domains of their lives. For
this, our model to explore the relationship between children’s perceptions of their
material deprivation and subjective well-being was fitting well the data gathered
from 1885 children.

Exploring children’s well-being from their own eyes is an important
contribution to the field. Research show that data gathered through children’s own
evaluations of their lives were much more associated with their well-being in
comparison to data gathered with adult perspective. It was revealed that there was a
discrepancy between child and adult views regarding well-being of children (Ben-
Arieh, 2010). Also, considering the fact that children in this age group were not made
the focus of research until recently, the current study made a considerable
contribution to the field.

The present study developed a predictive model through which one may gain
an insight regarding the relationship between children’s material deprivation and
their subjective well-being. These findings may serve for application of new
interventions especially in the realm of children’s material well-being to improve
their life satisfaction.

Also, the current research findings remind us the need for considering the
multifaceted domains affecting children’s well-being. Multidisciplinary work may be

operationalized by comprising various groups of workers such as health workers,
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policy makers, school officials and social workers to create better conditions for

child well-being.
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APPENDIX A

SURVEY QUESTIONNAIRE

(TO BE READ)

We are a group of researchers at the University of XX

interested in knowing the opinions and points of view of young people of your
age.

We would be very grateful if you would answer this questionnaire for us. It is
ANONYMOUS, in other words, no one will know your answers.

There are no right or wrong answers, we are only interested in knowing your
choices, opinions, and feelings. This questionnaire is confidential (we won’t
know who you are and we won’t pass on any information you give us).

You don’t have to answer any questions you don’t want to.

For each question, please tick the box or circle the number of the option that
best corresponds to your personal situation or position.

Name of school:

Town: State school O Part-funded O Private O

School year: Today’s date: ..../......./2012
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You

1. 1am years old.

2. lama: Boy[ ] Girl[]

3. I live in the town or city of:

4. 1 was born in this country: Yes[ ] No[ ]

(If “no”, name of the country: ..........coooiiiiiiiiiii e, )

Your home and the people you live with

5. Some children usually sleep in the same home each night. Other children
sometimes or often sleep in different homes. Please choose which of the
following sentences best describes you

| always sleep in the same home ]

| usually sleep in the same home, but
sometimes sleep in other places (for example [ ]
a friends or a weekend house)

| regularly sleep in two homes with different O
adults

6. Which of the following best describes the home you live in most of the time?

| live with my family ]
| live in a foster home ]
I live in a children’s home []
| live in another type of home []
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7.This question is about the people you live with.
Please tick all of the people who live in your home(s).
e If you always live in the same home, please just fill in Column A.

e Ifyou live reqularly in more than one homes with different adults, please
fill in Columns A and B.

Column A: First home you live Column B: Another home / Another place
regularly you live regularly

Mother [] Mother []
Father [] Father []
Mother’s partner [] Mother’s partner []
Father’s partner ] Father’s partner L]
Grandmother [] Grandmother []
Grandfather [] Grandfather []
Brothers and sisters [] Brothers and sisters []
Other children [] Other children []
Other adults [] Other adults []

I do |Agre |Agre |Agre |Total| | D
not |ea |e ea |ly on
agre |little [some|lot |agre ’t
8. How much do you agree with each of |e bit  [what e kn
these sentences? 0
w
| feel safe at home 1 (O (O |0 | []
I have quiet place to study at home NN R L]
My parents (or the people who look after
me) listen to me and take what | say into 1100 I (] 10 []
account
We have a good time together in my family ([ | [0 (] |OJ ]
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My parents (or the people who look after
me) treat me fairly Ny N | L]
9. How satisfied are you with each of the 0= 10 =
following things in your life? Not at all Totally
satisfied satisfied
The house or flat where you live? 0/1|2|3]4/5(6/7|8|9|10
The people who live with you? 0/1|2|3]4/5(6/7/8|9|10
All the other people in your family? 0/1|2|3]4/5(6/7|8|9|10
Your family life? 0(1|2|3|4/5|6(7(8|9]|10
D
0 on
10. How often in the past week have you Not |Z"° Most |Ever | |7t
spent time doing the following things with at all ?v:/ice days |y day| |kn
your family? 0
w
Talking together O |0 &8 | L]
Having fun together OO |0 O ]
Learning together R ]
Money and things you have
11. Which of the following things do or don’t you No | Yes Don’t
have? know
Clothes in good condition to go to school in 110 L]
Access to computer at home L1100 | [E
Access to Internet C1 (O | [
Mobile phone HEIN L]
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Your own room N L]
Books to read for fun L1 (C | [E
A family car for transportation HEn L]
Your own stuff to listen to music N L]
A television at home that you can use HEn L]
- . O = 10 =
12. How S?t'Sf'ed Not at all Totally
are you with all the satisfied satisfied
things you have? 1
o (1 |2 |3 |4 |5 |6 |7 |8 |9 |0
13. How often do you worry about how much money your family has?
Never Sometimes Often Always Don’t know
[] [] [] [] []
Your friends and other people
14. How much do you agree with each |1 do Agre |Agre |Total Do
of these sentences? not |Agre |e ea |ly n’t
agree [ea |some |lot  |agree kn
little |what
bit oW
My friends are usually nice to me 10 &g & (O L]
| have enough friends I | I A I A ]
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0= 10=
15. How satisfied are you with each of the Not at Totally
following things in your life? all satisfied
satisfied

Your friends? 0(1(2|3|4|5|/6|7|8 |9 |10

The people who live in your area? 0(1(2|3|4|5|/6|7|8 |9 |10

Your relationships with people in general? 0(1(2|3|4|5|/6|7|8 |9 |10
16. How often in the past week have you spent D
time doing the following things with your Onc Ever on

friends apart from at school? Not |eor |Most y t
at all |twic |days q kn

ay

e 0

w
Talking together 0 (O | ]
Having fun together N ]
Meeting to study (apart from at school) O[O |0 |4 []

The area where you live
17. How much do you agree with Ido |Agre |Agre |Agre |Totall| | Do
each of these sentences? not |ea |e ea |y n’t
agree |little |some |lot agree kn
bit  |what ow
In my area there are enough places to
play or to have a good time L] L] L] L] L] L]
| feel safe when | walk in the area | live

" T | S N B | A []
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18. How satisfied are you with 0=

10 =

each of the following things | Notatall Totally
about the area where you L Satisfied satisfied
How you are dealt with when you go to the ol1l213lalsl6!718l9]10
doctors?
The outdoor areas children can use in your area? 0/1/2|3]4(5|6|7|8|9]|10
The area where you live, in general? 0/1/2|3]4(5|6|7|8|9]|10
School
19. How much do you agree with |1 do Agree |Agree |Totall Do
each of these sentences? not |Agree [some |alot |y n’t
agree |a little |what agree kn
bit ow
My teachers listen to me and take
what | say into account L] L] L] L] L] L]
| like going to school I | I R | I []
My teachers treat me fairly L] L] [] [] [] ]
| feel safe at school g g | g ]
20. How often, if at all, in the last month have Mor
you been 9.3 e
Neve|onc |.. than Don
time ,
e . 3 t
time| | kno
S w
Hit by other children in your school? C1 (I (1] []
Left out by other children in your class? C1 1 (I 1L []

94




21. How satisfied are 0= 10 =
you with each of the Not at all Totally satisfied
following things in your | | Satisfied
life?
her chil i
Other children in your 0o |1 2 s 16 |7 1s |9 |10
class?
Your school marks? 0 |1 4 |5 |6 |7 |8 |9 |10
Your school experience? | |0 |1 4 |5 |6 |7 (8 |9 |10
Your life as a student? 0 |1 4 |5 |6 |7 |8 |9 |10
Things you have o |1 4 15 16 |7 ls |9 |10
learned?
Your relationship with o 1 4 15 16 |7 ls |9 |10
teachers?
How you use your time
Ever ([))
Less | Once | yday o
Rarel | than | or or ¢
22. How often do you usually spend time | Y OF | once | twice | Alm K
doing the following activities when you never | a a ost n
week | week | every
are not at school? d 0
ay W
Taking classes outside school time on
matters different than at school (like music, |[] 1O 4 L]
sports, dancing, languages, ...)
Reading for fun (not homework) ] NI L]
Helping up around the house 1O (O | []
Doing homework O (0 |0 (O []
Watching TV or listen to music L] 14 |4 L]
Playing sports or doing exercise 4 (O [ []
Using a computer O [0 (O (4 ]
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More about you

23. How satisfied are 0= 10 =
you with each of the Not at all Totally satisfied
following things in your | | Satisfied

life?

How you use your time? | (0 |1 (2 |3 (4 |5 (6 |7 (8 |9 |10

The freedom you have? 0O |1 |2 |3 |4 |5 |6 |7 |8 |9 |10

Your health? 0O |1 |2 |3 |4 |5 |6 |7 |8 |9 |10

The way that you look? 0O |1 (2 |3 (4 |5 (6 |7 (8 |9 |10

Your own body? 0O |12 (2 |3 (4 |5 (6 |7 (8 |9 |10

What you do in your free
time?

How you are listened to
by adults in general?

Your self-confidence? 0O |12 |2 |3 |4 |5 |6 |7 |8 |9 |10

Your life as a whole? o |1 (2 (3 |4 |5 |6 |7 |8 |9 |10
24. In the past year, .... No Yes
...have you moved house? [] []
...have you changed local area? [] []
...have you changed schools? [] []
...have you lived in another country for over a month? [] []

25. Are you living with the same parents or carers that you

lived with one year ago? No Yes
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How you feel about yourself

26. How satisfied are 0= 10 =
you with each of the Not at all Totally satisfied
following things in your | | Satisfied

life?

About how safe you feel? (|0 (1 |2 |3 (4 |5 |6 |7 |8 |9 |10

With the things you want

to be good at? o (1 (2 (3 |4 |5 |6 |7 |8 |9 |10
About doing things away
from your home? O |1 |2 (3 |4 |5 |6 (7 |8 |9 |10
About what may happen

to you later in your life? 0O |1 |2 |3 |4 |5 |6 |7 |8 |9 |10

With your preparation for 0o 11 12 13 la 15 |6 |7 ls |9 |10
the future

27. Overall, how 0= 10 =
happy have you Not at all Totally
been feeling during | happy Happy
the last two weeks? o (1 (2 (3 |4 |5 |6 |7 (8 |9 |10

Your life and your future

28. Here are five sentences about how you feel about your life as a whole. Please
tick a box to say how much you agree with each of the sentences

0= 10=

Not at all Totally

agree agree
My life is going well 0O |12 (2 |3 |4 |5 |6 (7 |8 |9 |10
My life is just right O (1 |2 |3 |4 |5 (6 |7 |8 |9 |10
I have a good life 0O |12 (2 |3 |4 |5 |6 (7 |8 |9 |10
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| have what | want in life O (1 |2 |3 |4 |5 (6 |7 |8 |9 |10
The things in my life ar

© things in my Hile ar€l 1o 19 12 |3 |4 |5 [6 |7 [8 |9 |10
excellent
29. Please answer the following questions about children’s rights Not

No|sure |Yes

| know what rights children have HiIEEE
I know about the children’s rights convention HiIEE
I think in my country, adults in general respect children’s rights R

30. Imagine you are already an adult: at this age how much do you think you
would like other people to appreciate the following qualities about you?

0= 10 =

Not at all Very much
Your friendliness 0O |1 |2 |3 |4 |5 |6 |7 |8 |9 |10
Ypur relationships o l1 12 13 1als 16 |7 |ls |9 |10
with people
Your money O |1 |2 |3 |4 |5 |6 |7 |8 |9 |10
Your power O |1 |2 |3 |4 [5 |6 |7 |8 |9 |10
Your family 0O |1 |2 |3 |4 |5 |6 |7 |8 |9 |10
Your personality 0O |1 |2 |3 |4 |5 |6 |7 |8 |9 |10
Your kindness 0O |1 |2 |3 |4 |5 |6 |7 |8 |9 |10
Your image O |1 |2 |3 |4 |5 |6 |7 |8 |9 |10

31. Below is a list of words that describe different feelings and emotions. Please

read each word and then tick a box to say how much you have felt this way

during the last two week

0= 10 =

Not at all Extremely
Satisfied O (1 |2 |3 |4 |5 |6 |7 |8 |9 |10
Happy o (1 |2 |3 |4 (5 |6 |7 |8 |9 |10
Relaxed O (1 |2 |3 |4 |5 |6 |7 |8 |9 |10

98




Active O |12 |2 |3 |4 |5 |6 |7 |8 |9 |10
Calm O |12 |2 |3 |4 |5 |6 |7 |8 (9 |10
Full of energy O |1 |2 (3 |4 |5 |6 |7 (8 |9 |10
Finally

We are currently testing this questionnaire and we would be interested in
hearing your opinions to help us improve it.

32. Please tell us whether you agree with the following sentences about the
questionnaire.

Ido | I

not agree Don’t

agree know
The questionnaire is too long O O O

In the questionnaire | am asked things that | think are important [ | [ ] []

Thank you vry much orparticpatng!!
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APPENDIX B
SURVEY QUESTIONNAIRE

(TURKISH)

Bizler senin ve yasitlarinin yasamlariniza dair goriislerini 6grenmek isteyen
Bogazici Universitesi’nden arastirmacilariz.

Bu anketi bizim i¢in doldurursan ¢ok seviniriz. Tiim cevaplarin gizli tutulacaktir. Hig
kimse sorulara verdigin cevabi 6grenmeyecektir. Bu anketteki sorularin dogru ya da
yanlig cevaplari yok, biz sadece senin diisiincelerini 6grenmek istiyoruz. Senin adini
kaydetmeyecegiz, verdigin cevaplari da kimseye sdylemeyecegiz.

Istemedigin soruyu cevaplamak zorunda degilsin.

Liitfen her soru i¢in senin durumunu en iyi anlatan kutucugu ya da say1iy1 isaretle.

Cok tesekkiirler!! ©

Isim:

Okulun Ad1:

Sehir: Devlet okulu O Ozel okul O
Okul grubu: Tarih: ...../......./12013
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Sen

1. Yasim:

2. Cinsiyetim: Erkek O KizO

3. Yasadigim sehir:

4. Tirkiye’de dogdum: Evet O Hayir O

(Cevabin ‘HAYIR’ ise dogdugun iilkenin adt:

Evin ve ailen

5. Bazi ¢ocuklar yasadiklari tek ev vardir. Bazi ¢ocuklar ise diizenli olarak iki farkl
evde yasarlar. Asagidaki ciimlelerden sana uygun olanini seger misin?

Her zaman ayni evde yasiyorum []

Ayni1 evde yagtyorum ama bazen bagka bir evde yattigim da oluyor L]
(biiyiikannemlerin evi, arkadasimin evi gibi)

Diizenli olarak iki farkli evde yastyorum L]
(‘hafta ici annemle, haftasonu babamla’ gibi)

6. Asagidaki ciimlelerden hangisi senin yasadigin yeri en iyi tarif ediyor:
Ailemle yasiyorum []
Koruyucu aile?? yaninda yasityorum L]

Yuvada/Sevgi evi/Kurumda?? yastyorum [
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7. Bu soru beraber yasadigin kisilerle ilgili: Liitfen evinde birlikte yasadigin
herkesi isaretle:

Anne
Baba
Uvey anne
Uvey baba
Anneanne
Babaanne
Biiyiikbaba
Dede
Amca
Day1
Teyze
Hala

Kardesler (Abla, abi, kiz kardes,
erkek kardes)

Baska ¢ocuklar

1 e e s I A B

Bagka bir yetiskin

b. Bazi ¢cocuklar anne babalar1 ayrilmis oldugu i¢in 2 ayr1 evde birden yasiyorlar
(6rnegin: hafta i¢i anneleriyle, haftasonu babalariyla yasiyorlar).

Sen diizenli olarak (6rnegin haftasonlar1) BASKA bir evde yasiyor musun?

Evet[] Hayir [_]
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Evet ise bu 2. evde kimlerle yasiyorsun?
Anne []
Baba
Uvey anne
Uvey baba
Anneanne
Babaanne
Biiytikbaba
Dede
Amca
Day1
Teyze
Hala

Kardesler (Abla, abi, kiz kardes,
erkek kardes)

Baska ¢ocuklar

OO 0O doddagbbbddobddn

Bagka bir yetigkin
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8. Asagidaki ciimlelere ne kadar katiliyorsun?

Kesinlikl Kesinlikl
e Cokaz |Biraz |Cok e Bilmi
katilmy | katiliyor |katiliyor |katiliyor |katiliyor yoru
orum um um um um m
Evde kendimi
giivende L] L] [] [] [] []
hissediyorum.
Evde ders calisacak
sessiz bir yerim var. L] L] L] L] L] L]
Annem babam benim
dediklerimi dinlerler |[] [] [] [] [] []
ve dikkate alirlar.
Ailemle birlikteyken
giizel zaman ] [] [] [] [] []
gegiririz.
Annem babam bana
kars1 adil davranirlar. L] L] L] L] L] L]

9. Su anki yasaminda asagidakilerden ne kadar memnun oldugunu isaretler

misin?
0= 10=
Hi¢ memnun Tiimiiyle
degilim memnunum
Yasadigin evden ne kadar
memnunsun? 0|1 1|2 |3|/4|5]|6 |7 9 (10
Evinde beraber yasadigin insanlardan
ne kadar memnunsun? 0|1 |2 |3|4|5|6 |7 9 |10
Sizlerle beraber yasamayan ailenin
diger liyelerinden ne kadar
memnunsun? 0|1 1|2 |3|4|5|6 |7 9 (10
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Aile yasaminizdan ne kadar
memnunsun? 0

10. Son BIR HAFTA icinde asagidaki aktiviteleri ailen ile birlikte ne siklikta

yaptin?
1-2  |Cogu |Her Bilmiy
Hi¢ |giin |[glin |giin orum
Sohbet etmek I I I A []

Birlikte eglenmek

[

[

[

L]

Birlikte birseyler 6grenmek (ders ¢alismak
ya da ders disinda beraber bir seyler
o6grenmek)

Sahip oldugun seyler

11. Asagidakilerden sahip oldugun ya da olmadigin seyleri isaretler misin?

Yok

Var

Bilmiyorum

* lyi durumda olan bir okul forman var mi1?

= Evde kullanabilecegin bir bilgisayar var m1?

= Evde internet baglantis1 var mi1?

= Cep telefonun var m1?

=  Kendi odan var mi1?

= Zevk icin okudugun kitaplarin var mi1?

= Ailenin arabasi var mi1?

=  MP3 ¢alar gibi sana ait miizik
dinleyebilecegin aletlerin var mi1?

O O O OO oo o

O OO O O O O o o

= Evde televizyon var mi1?

[]

L]

N [ [ I I N
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= Kendine ait yatagin var m1? L] L] L]
= Senin bedenine uygun kislik palto, L] L] L]
¢izme/botun var mi1?
Hay1r Evet Bilmiyorum
= Haftada en az 2-3 kez et ya da balik yiyor [] [] L]
musun?
= Diizenli kahvalt1 ediyor musun? [] L] L]
=  Yasadigin ev yeterince 1sintyor mu? [] [] L]
* Yasadigin ev seni rahatasiz edecek kadar [] L] L]
kalabalik m1?
* Yasadigin ev giivenligi olan bir sitede mi? L] L] L]

12. Yattigin oda icin asagidaki ciimlelerden hangisi uygundur?

[ ] Tek basima ayr1 bir odada yatiyorum.
[ ] Baska biriyle (kardes, akraba gibi) ayr1 bir oda yatryorum.
[ ] Tek bagima salon/oturma odas1 gibi bir odada yatiyorum.

[ ] Baska birileri (kardes, akraba gibi) ile salon/oturma odas1 gibi bir
oda yatiyorum.

13. Sahip oldugun seylerden ne kadar memnunsun? (Paran ve sahip oldugun

esyalardan)
0= 10=
Hi¢ memnun Tiimiiyle
degilim memnunum
0 1 2 3 4 5 6 7 8 9 10
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14. Ailenin maddi durumu ile ilgili ne siklikla endiseleniyorsun?

Hig bir Bazen Siklikla Her zaman Bilmiyorum
Zaman
[] [] [] [] L]
Arkadaslarin ve cevrendekiler
15. Asagidaki ciimlelere ne kadar katiliyorsun?
Kesinlikl Kesinlikl
e Cok az Biraz Cok e
katilmiyo | katiliyoru |Katiliyoru |katiliyoru |katiliyoru | Bilmiyor
rum m m m m um
Arkadaglarim
bana iyi ] [] [] [] [] L]
davranirlar.
Yeterince
[] [] [] [] [] []
arkadasim var.

16. Su anki yasaminda asagidakilerden ne kadar memnun oldugunu isaretler

misin?
0 = Hic¢ .
memnun Tiimiiyle = 10

Cere memnunum

degilim

Arkadaslarindan ne kadar memnunsun? 0(1(2|3|4/5|6|7(8|9 110

Mahallende yasayanlardan ne kadar

memnunsun? 0|1(2|3(4|5|6|7|8]9 (10

Genel olarak insanlarla olan iligkilerinden ne

kadar memnunsun? 0|1(2(3|4|5|6|7(8]9]10
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17. Gegen hafta OKUL DISINDA asagidaki aktiviteleri arkadaslarin ile birlikte

ne siklikta yaptin?

He
1-2|Cog |r
Hi ke |u gii Bilmiyoru
¢ |z |gun [N m

Sohbet etmek HEEN N R
Birlikte eglenmek C1 (L1001 []
Okul disinda birlikte ders ¢alismak icin
bulusmak HY Wy Wiy L]
Yasadigin mahalle
18. Asagidaki ciimlelere ne derece katiliyorsun?

Kesinlikl Kesinlikl | Bil

e Cok az | Biraz Cok e miy

katilmiy |katiliyor |katiliyor |katiliyor |katiliyor [oOru

orum um um um um m
Yasadigim yerde
(mahalle, site vb.) oyun
oynayacak ya da giizel |[] [] [] [] [] []
zaman gegirilecek
yerler var.
Yasadigim yerde
sokakta dolasirken [] [] [] [] [] []
giivende hissederim.
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19. Su anki yasaminda mahallen ile ilgili asagida yazan seylerden ne kadar
memnun oldugunu isaretler misin?

0 = Hi¢ memnun Tiimiiyle = 10
Degilim memnunum
Doktora gittiginde sana
gosterdigi ilgiden ne kadar
memnunsun? 0O |1 (2 |34 |5 |6 |7 (8 (9 |10
Yasadigin yerdeki park gibi
cocuklarin disarida
oynayabilecegi yerlerden ne
kadar memnunsun? 0O |1 (2 |34 |5 |6 |7 (8 (9 |10
Genel olarak yasadigin yerden ne
kadar memnunsun? 0O |1 (2 |34 |5 |6 |7 (8 (9 |10

Okul

20. Asagidaki ciimlelere ne kadar katihyorsun?

Kesinli Kesinik

Kle Cok az | Biraz |Cok le Bilm
katilmn |katiliyo |katiliyo |katiliyo |katiliyo | Iyoru
yorum |rum rum rum rum m

Ogretmenlerim sdyledigim

seyleri dinliyorlar ve dikkate |[] ] ] [] [] []

alhyorlar.

Okula gitmeyi seviyorum.  |[] ] ] [] [] []

Okuldaki 6gretmenlerim bana

kars1 adil davraniyorlar L] L] L] [] [] []

(ayrimeilik yapmiyorlar).

Okulda giivende ] [] ] ] [] L]

hissediyorum.
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21. Asagidakiler GECEN AY icinde ne siklikta oldu?

2- |3
Bir|3 |kezde

Hi |ke |ke |n Bilmiyoru

¢ |z |z |[fazla m
Sinifinda seninle alay edildi mi? CI U I I []
Okulundaki bir cocuk sana vurdu mu? 1 I ] []
Okuldaki ¢ocuklar tarafindan iftiraya ugradin
oK oooo | |3
Sinifindaki diger ¢cocuklar tarafindan dislandin
- = T Oooo |0

22. Su anki yasaminda okulla ilgili asagida yazan seylerden ne kadar memnun

oldugunu isaretler misin?

0= Hi¢ Tiimiiyle = 10
memnun
Cere memnunum
degilim
Sinifindaki diger ¢ocuklardan ne kadar
memnunsun? 0/1(2(3]|4|5|6|7 10
Derslerinde aldigin notlardan ne kadar
memnunsun? 0(1(2(3|4|5|6|7 10
Okul deneyiminden ne kadar memnunsun?
(okulda yaptiklarindan ve okulda nasil
hissettigin) 011(2|3|4|5|6|7 10
Ogrencilik yasamindan ne kadar memnunsun? | |0 |1 (2 |3 [4 (56 |7 10
Okulda 6grendiklerinden ne kadar
memnunsun? 0(1|2|3(4|5|6|7 10
Ogretmenlerinle olan iligkilerinden ne kadar
memnunsun? 0/1(2|3|4(5|6]7 10
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Zamanim nasil kullamyorsun?

23. Okulda olmadigin zamanlarda asagida aktiviteleri ne siklikta yapiyorsun?

Her giin
ya da her | Bilm
Cok ender |Haftada |Haftada |giine iyoru
yadahi¢c |birdenaz |1-2kez |yakin m
Okulda goérmediginiz
konularda ders almak
(6rnegin miizik dersi, dans | [] [] [] [] []
dersi, dil dersi, bir spor dali
dersi gibi)
Keyif i¢in kitap okumak
(ders icin degil) L] [ L] L] L]
Ev iglerine yardim etmek
(temizlik, bulasik, yemek L] [] [] [] []
yapmak gibi)
Ev 6devlerini yapmak L] [] [] [] []
Televizyon izlemek, miizik
dinlemek L] H u U H
Spor yapmak (futbol
oynamak gibi) L] [ L] L] L]
Bilgisayarda zaman
; [] [] [] ] []
gecirmek
Kardeslerime ya da baska
e O O O O O

bir aile bireyine bakmak
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Seninle ilgili

24. Asagida yazan seylerden ne kadar memnun oldugunu belirtir misin?

Hic¢

0 =

Tiimiiyle = 10
memnun
Cere memnunum
degilim
Zamanini nasil kullandigindan ne kadar
memnunsun? 012 4 6|7 10
Sahip oldugun 6zgiirliikklerden ne kadar
memnunsun? 012 4 6|7 10
Sagligindan ne kadar memnunsun? 012 4 6|7 10
D1s goriiniisiinden (nasil goriindiigiinden) ne
kadar memnunsun? 012 4 6|7 10
Kendi bedeninden ne kadar memnunsun? 0(1|2 4 6|7 10
Bos zamanlarinda yaptiklarindan ne kadar
memnunsun? 012 4 6|7 10
Yetiskinlerin seni dinlemesinden ne kadar
memnunsun? 012 4 6|7 10
Kendine olan 6zgiliveninden ne kadar
memnunsun? 012 4 6|7 10
Hayatindan ne kadar memnunsun? 012 4 67 10
25. Son bir yil icinde
Hayir Evet
... tagmndimz m1? [ ] []
... tasinma yiiziinden okul degistirdin mi? [ ] []
... bir aydan uzun bir sure i¢in bagka bir iilkede yasadin
m1? [ ] []
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26. Bir y1l once beraber yasadigin ebeveynlerinle hala beraber yasiyor musun?

[] HAYIR [] EVET

Kendin hakkindaki duygularin

27. Asagidaki seylerden ne kadar memnun oldugunu belirtir misin?

0 = Hi¢c memnun Tamamen =
Core 10
degilim
memnunum
Kendini ne kadar giivende hissetiginden 0/1(2|3/4|5]6|7|8|9 |10
Iyi olmak istedigin seylerde ne kadar iyi
oldugundan 0/1/2(3|4(5|6|7|8|9 110
Ev disinda yaptigin seylerden 0/1(2|3/4|5/6|7|8|9 |10
Ileride hayatinda olabilecek seylerden 0/1/2(3|4(5|6|7(8|9110
Gelecege hazirlikli olma durumundan 0(1(2|3|4|5|6(7|8(9]10
28.
0 = Hi¢c mutlu Tiimiiyle = 10
degilim mutluyum

Son 2 haftadir kendini ne kadar mutlu
hissediyorsun?

29. Asagida hayatinla ilgili S ciimle var. Liitfen her ciimleye ne kadar katildigini
gosteren say1yi isaretle.

0= Hic Tamamen = 10
katilmiyorum katiliyorum
Hayatim iyi gidiyor. 0/1|2|3(4|5|6|7(8]9]10
Hayatim tam olmasini istedigim gibi. 0(1(2|3|4(5]|6|7|8(9]10
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Iyi bir hayatim var. 0/1|2|3(4|5|6|7(8]9]10

Hayattan istedigim seyler hayatimda var. 0(1(2|3|4(5]|6|7|8(9]10

Hayatimdaki seyler miikemmel. 011|234 |5|6|7(8|9]10

30. Asagidaki climlelere ne kadar katiliyorsun?

Emin
Hay1 [Degili |Eve
r m t
Cocuklarin ne tiir haklara sahip oldugunu biliyorum. RN ]
Cocuk Haklar1 S6zlemesini biliyorum.
Ulkemde yetiskinlerin ¢ocuk haklarma saygi gosterdigini 0 10 n
diisiiniiyorum.

Hayatin ve gelecegin

31. Bir an icin yetiskin oldugunu farz et: Asagida bir takim ozellikle siralaniyor.
Yetiskin olarak sahip olabilecegin bu 6zelliklerin baskalar: tarafindan ne derece
begenilmesini isterdin?

0 = Hig Cok =10
Arkadas canlis1 olusun 0({1]|2|3(4|5]|6|7|8|9]10
Insanlarla olan iliskilerin 0{1]|2|3(4|5]|6|7|8|9]10
Paran 0/1(2|3|4|5/6|7|8]9]10
Giiciin 0/1(2|3|4|5/6|7|8]9]10
Ailen 0/1(2|3|4|5/6|7|8]9]10
Kisiligin 0/1(2|3|4|5/6|7|8]9]10
Iyilikseverligin 0[1]|2(3|4|5(6|7|8|9]10
Nasil goriindiigiin 0{1]|2|3(4|5]|6|7|8|9]10
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31. Asagida duygulari belirten bazi sozciikler var. Liitfen her birini oku ve SON
2 HAFTADA bu duyguyu ne kadar hissettigini isaretle.

0 = Hic Cok =10
Memnun 0|1(2|3 |4 678|910
Mutlu 0|1(2 (3|4 678|910
Rahat 0|1(2 |3 |4 6|7 (8|9 ]|10
Canli 0|1(2 (3|4 678|910
Sakin 0|1]2|3 |4 6781910
Enerjik 0|1(2|3 |4 617(8]9 10

Ve sonunda...

Biz bu anketi halen gelistirmeye ¢alisiyoruz. Bu anketi daha iyi hale getirmek i¢in

senin diisiincelerini de duymak isteriz.

33. Liitfen anketle ilgili asagidaki ciimlelere ne derece katildigini bize soyler

Katilmiyor Katiliyor Bilmiyor

misin?
um um
Anket ¢cok uzun [] [l
Ankette 6nemli oldugunu diistindiigim konular ile ] ]

ilgili sorular var

Katildigin 1¢in ¢ok tesekkiirler
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APPENDIX C

ETHICS COMMITTEE APPROVAL
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T.C.
) ISTANBUL VALILIGI
11 Milli Egitim Miidiirligii

P
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ey =
A

Sayr :59090411/44/3680260 04/12/2013
Konu: Dog. Dr. Serra MUDERRISOGLU

Sayin: Doc. Dr. Serra MUDERRISOGLU
Bogazigi Universitesi Psikoloji Bolumu

lgi: a) 18.11.2013 tarihli dilekgeniz.
b) Valilik Makammmin 03.12.2013 tarih ve 3659817 sayili oluru.

llgi (a) dilekgeniz ile “Cocugun Oznel iyi Olus HALIi Istanbul Orneklemi"
konulu arastirma ¢alismaniza iliskin anket ¢alismasi isteminiz ilgi (b) Valiligimiz Onay: ile
uygun gorillmistir.

Bilgilerinizi ve ilgi (b) Valilik Onayr dogrultusunda gerekli duyurunun tarafinizdan
yapilmasmni, islem bittikten sonra 2 (iki) hafta iginde sonugtan Midurligiimiiz Strateji
Gelistirme Boliimiine rapor halinde bilgi verilmesini rica ederim.

M. Nurettin ARAS
Miidiir a.
Sube Midiiru

EKLER:
Ek-1 Valilik Onay1.
2 Anket Sorular.

Bu belge, 5070 sayil Elektronik Imza Kanununun 5 inci maddesi geregince guvenli elektronik imza ile imzalanmigtir
Evrak teyidi http://evraksorgu.meb.gov.tr adresinden 0f9f-0dea-3162-9344-492a kodu ile yapilabilir.

NOT: Verilecek cevapta tarih, numara ve dosya numarasinin yazilmasi rica olunur.
STRATEJI GELISTIRME BOLUMU E-Posta: sgb34@meb.gov.tr,

ADRES: il Milli Egitim Mudurligu D Blok Bab-1 Ali Cad. No:13 Cagaloglu
Telefon: Snt.212 45504 00 Dabhili: 239
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APPENDIX D

OUTPUT FOR MEDIATION ANALYSES OF FRIEND RELATIONSHIP

AT SCHOOL
Model : 4
Y : FWISC
X : Twelvelt
M1 : Bullying
M2 : SchoolSa
M3 : Satisfie
Covariates:
GROUE
Sample
Size: 1470
CUTCCME VARIABLE:
Bullying
Model Summary
E E-sqg MSE F dfl dfz B
172 030 1,813 22,409 2,000 1467,000 000
Model
coeff ze t E LLCI ULCI
constant 1,870 196 8,302 , 000 1,285 2,055
Twelvelt 106 017 8,270 , 000 ,073 ;139
GROUE -,.113 ,071 -1,381 ;114 -, 233 , 027
CUTCCME VARIABLE:
SchoolsSa
Model Summary
R B-=q MSE F dfl df2 E
(112 013 1,208 9,303 2,000 1467,000 , 000
Model
coeff se t E LLCT ULCT
constant 3,855 160 24,046 , 000 3,541 4,170
TwelveIlt -,053 ,014 -3,86l1 , 000 -, 080 -,026
GROUP -, 138 , 058 -2,370 ;018 -, 252 -, 024
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T Y O R R

CUTCCOME VRARIABLE:

Sati=zfie

Model Summary

E E-=g M5E
LATT 031 6,223
Model
coeff se
constant 10,266 , 364
Twelvelt -,155 , 031
GROUE -, 703 (132

R R R R W R R W

DUTCOME vARLOBLE:
EWISC

Model Summary

E E-=qg MSE
roB2 339 91,874
Model

coeff ze
constant 853,455 2,022
Twelvelt -1,368 122
Bullying -, 940 , 1849
SchoolsSa 1,901 ;237
Satisfie 1,606 108
GROUP -2,766 0l

¥kkkk kW Wk Rk kk TOTAL, DIRECT, AND

Total effect of X on ¥

T T R VR R O O T R R

F df1 dfz e
23,625 2,000 1467,000 ,000
t 2 LLCI ULCI
28,208 , 000 9,552 10,980
-4,960 ,000 -, 216 -,094
-5,316 , 000 -, 962 -, 444
R R R R R W R R R R R W R R R R R R R W R W W WOR R R
F df1 df2 e
150,125 5,000  1464,000 , 000
£ e LLCI ULCI
42,259 ,000 81,488 89, 422
-11,185 ,000 -1,608 -1,128
-4,724 ,000 -1,331 -,550
8,033 ,000 1,437 2,365
14,824 ,000 1,385 1,817
-5,365 ,000 -3,778 -1,755

INDIRECT EFFECTS OF X O ¥ wédeddddwddddy

Effect se t E LLCI ULCI
-1,818 138 -13,132 , 000 -2,08% -1,54%
Direct effect of X on ¥
Effect se t B LLCI ULCI
-1, 368 122 -11,185 , 000 -1,&808 -1,128
Indirect effecti=s) of X on ¥:
Effect BootSE BootLLCT BootULCT
TOTAL -, 450 , 080 -, 633 -, 284
Bullying -, 0a8 028 -,158 -, 030
SchoolsSa - 101 033 -, 174 -, 044
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APPENDIX E

OUTPUT FOR MEDIATION ANALYSES OF RELATIONSHIP WITH

TEACHERS
Model : 4
Y = PBWISC
X Twelwvelt
M1 : Teachers
M2 : Teache 1
Covariates:
GROUPR
Sample

Size: 13527

T R R R R R T T R R R R R R R R R R

CUTCOME VARIABLE:

Teachers

Model Summary

R E-=qg MSE F dfl dfz2 E
131 017 1,702 13,260 2,000 1524,000 , 000
Model
coeff ze t E LLCT ULCI
constant 3,895 187 20,869 , 000 3,529 4,262
TwelveIt -,065 016 -4,048 , 000 -,.0a97 -,034
GROUE -, 248 068 -3,663 , 000 -, 382 -,115

T T R T R T T T R R R R R R R T R O R R T R R O R T O R R R R

CUTCCME VARIABLE:

Teache 1

Model Summary

=4 E-=g MSE F dfl dfz2 E
(118 014 1,064 10,6596 2,000 1524,000 , 000
Model
coeff ze t E LLCT ULCI
constant 3,946 148 26,743 000 3,636 4,235
Twelwvelt -, 034 013 -2,6081 007 -,059 -, 009
GRCOUE -, 218 054 -4,068 000 -, 323 -.113
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Wy ey R R R R R o R o R R R R R o o e R R R R R R

OUTCCME VARIARBLE:
FWISC

Model Summary

R R-sg MSE F
471 P 222 110,872 108, 637
Model
coeff se t
constant 80, 8:0 1,882 48,846
Twelvelt -1,641 131 -12,561
Teachers 1,024 L2350 4,368
Teache 1 3,027 P 297 10,204
GROUP -2,B94 F 251 -5,248

EREERR AR R R RR s TOTAL, DIRECT, AND INDIRECT EFFECTS OF X ON ¥ ®%¥&eddadddadds

Total effect of X on ¥

Effect ze t B

-1,811 138 -13,070 , 000
Direct effect of X on ¥

Effect se t E

-1,641 131 -12, 56l , 000

Indirect effect(s) of X on ¥:

Effect BootSE BootLLCI
TOTAL -, 170 057 -, 280
Teachers -, 087 0286 -, 12%
Teache 1 -,104 044 -, 200
(cl) 037 045 -, 047

Specific indirect effect contrast definition

(C1l}) Teachers minus Teache 1

121

dfl
4,000

B
000

, 000
, 000
, 000
, 000

1522,

LLCI
87,307
-1,897
, 564
2, 445
-3,975

LLCT
-2,083

LLCT
-1,897

BootULCI
-, 066

-, 028
-,024
131

(=) :

df2

000 000

ULCI
94,612
-1,385
1,485
3,600
-1,812

ULCI
-1,3539

ULCI
-1,385



APPENDIX F

OUTPUT FOR MEDIATION ANALYSES OF ACADEMIC ACHIEVEMENTS

R R R R R R R R R R R R R R R R R R R R R R R R R R R R R

Model : 4
Y : BWISC
X : Twelvelt
M1 : Sati=zfie
M2 : Satisf 1

Covariates:

GROUP
Sample
Size: 1544

T R R R o R o e R R R R o R R R R R R R R R R R R R R

CUTCOME VARIABLE:

Satisfie

Model Summary

E
, 337
Model
coeff
constant 12,705
Twelvelt -, 265
GROUE -1,524

MSE F
6,081 898,632
se t

350 36,258
, 030 -B, 737
127 -11,9&4

dfl
2,000

E
, 000

, 000
, 000

dfz
1541,000

LLCT
12,017
-, 325
-1,774

T T R R TR R T R R R R R R o T R o o T o R R T R T R R R

COUTCCME VARIABLE:
Satisf 1

Model Summary

R R-=qg
213 045
Model
coeff
constant 11,232
Twelvelt -, 069
GROUE -,703

MSE F
2,746 36,628
ze t

235 47,689
020 -3,407
086 -8,207

dfl
2,000

000
001
000

df2
1541,000

LLCI
10,770
-, 109
-,871

P
,000
ULCI
13,392
-, 206
-1,274
P
, 000

UOLCI
11, 684
-, 029
-,335
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T T R R T R T R R T R R R

COUTCOME VREIABLE:
PWISC

Model Summary

E E-=g MSE F dfl df2 E
, 381 , 338 82,438 196,056 4,000 1539,000 , 000
Model

coeff ze t = LLCT ULCI
constant 63,748 2,278 28,893 000 68l, 286 70,213
TwelveIt -1,303 (121 -10,770 , 000 -1,540 -1,066
Satisfie 1,174 105 11,128 000 . 287 1,381
Satisf 1 2,355 157 15,008 , 000 2,047 2,663
GROUP -, 46l ;022 -,BE3 377 -1,48& . 263

wREkRERRE R AR R YR TOTAL, DIRECT, AND INDIRECT EFFECTS OF X ON ¥ *&wddakddkdaas

Total effect of X on ¥
Effect ze t E LLCT ULCT
-1,7717 136 -13,023 , Q00 -2,045 -1,510

Direct effect of X on ¥
Effect se t E LLCI ULCI

-1,303 121 =10,770 000 -1,540 -1,066

Indirect effectis) of X on ¥:

Effect BootSE BootLLCI BootULCI
TOTAL -,475 , 089 -, 675 -, 282
Satis=fie -,311 061 -, 438 -, 202
Satisf 1 -, 163 065 -,301 -,050
(C1l) -,148 078 -, 286 016

Specific indirect effect contrast definitiomn(s):

(Cl) Satisfie minus Sati=f 1
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APPENDIX G

OUTPUT FOR MEDIATION ANALYSES OF RELATIONSHIP WITH PARENTS

Wy R R R e R R R R R R R R R R R R R R R R R R R R

Model : 4
¥ : PWISC
X : Twelwvelt
M1 : Retivity
MZ : ParentsL
Covariates:
GROUPE
Sample

Size: 1479

iy iy R R R R R R R R R R R R R R o e R R R R R R R R R

CUTCCME VARIABLE:
Botivity

Model Summary

R R-=q MSE F dfl df2 E
210 044 3,823 34,215 2,000 147&,000 000
Model
coeff e t E LLCT ULCI
constant 7,900 . 2B8 27,425 L 000 7,335 £,465
Twelwvelt -,199 025 -7,974 000 -, 247 -.130
GRCUP -, 328 105 -3,134 002 -,533 -,123

R R R R R R R R R R R R R R R R R R R R RO

QUTCCME VARIABLE:

ParentsL

Model Summary

=1 E-=qg MSE F dfl dfz2 o
177 031 1,406 23,741 2,000 1476, 000 , 000
Model
coeff se t E LLCT ULCI
constant 3,156 172 18,301 , 000 2,818 3,485
Twelvelt -, 100 015 -6, 698 , 000 -.,1249 -,071
GRCUP 031 063 821 412 -,071 174
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T T T R T T R T R R T T R T R R T R R R R R

COUTCOME VARTABLE:
PWISC

Model Summary

E E-=q MSE F
343 285 85,736 154,403
Model

coeff ze t
constant 86,381 1,786 48,487
Twelwvelt -1,217 (126 -9,830
hetivity 1,949 136 14,870
ParentsL 1,548 228 T,022
GROUP -3,417 219 -6,377

wRERRARRR AR Y R¥ TOTAL, DIEECT, RND INDIRECT E

Total effect of X on ¥

Effect se t E

-1,773 138 -12,886 , 000
Direct effect of X on ¥

Effect e t E

-1,217 126 -49,630 , 000
Indirect effecti=) of X on ¥:

Effect BootSE BootLLCT

TOTRL -,556 084 -, 729
hotivity -, 387 087 -, 537
ParentsL -,158 , 038 -, 240
(C1) -, 237 068 -.378

dfl
4,000

P
, 000

, 000
, 000
, 000
, 000

FFECTS OF X

LLCT
-2,043

LLCT
-1,465

BootULCI
-, 400
-, 273
-,0981
-, 112

Specific indirect effect contrast definitiom(s):

(Cl) Activity minus FarentsL

125

df2 P
1474, 000 , 000
LICI ULCI
83,078 90,083
-1, 465 -, 969
1,731 2,266
1,151 2,044
-4,435 -2,398

O Y Seesddseeshddy

ULCI
-1,503

ULCI
-, 968



APPENDIX H

OUTPUT FOR MEDIATION ANALYSES OF SAFETY AT HOME

Ty Ry R R R R R R R R R R R R R R R o R R R R o R R R R R R R R R

Model : 4
¥ : PWISC
X Twelwvelt
M1 : Parent=sT
M2 : HomeSafe
Covariates:
GROUP
Sample
Size: 1496

Ty R R R R R R R R R R T R R R R R R R R R R RO R R R W
CUTCCME VARIABLE:

FarentsT

Model Summary

R E-=qg MSE F dfl df2 E
175 ,031 1,897 23,556 2,000 14593, 000 , 000
Model
coeff se t E LLCI ULCI
constant 2,878 , 200 14,401 , 000 2,485 3,268
Twelvelt -,103 017 -5,0841 , 000 -, 137 -,069
GROUE 193 072 2,857 008 , 050 335
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T T T R R R T R R T R T R R R R O o T O R R R R R o R R R R

CUTCCME VARIABLE:

HomeSafe

Model Summary

R B-=g MSE F dfl dfad E
127 ,0le . 9386 12,264 2,000 145z,000 000
Model
coeff e t E LLCI ULCI
constant 3,560 140 25,377 , 000 3,285 3,835
Twelvelt -,055 012 -4,529 , 000 -, 078 -,031
GROUE 072 (051 1,413 ;158 -, 028 172

T R R R R R R R R R R R R R R R R R R R R R R

COUTCCME VRRIRBLE:
FWISC

Model Summary

E R-=q MSE F dfl df2 E
, 412 , 169 109,714 76,053 4,000 1451,000 , 000
Model

coeff se t E LLCT ULCT
constant 96,025 1,829 52,514 , 000 92,438 98,612
Twelvelt -1,447 133 -10,859 , 000 -1,708 -1,186
ParentsT 1,073 213 5,048 , 000 , 636 1,491
HomeSafe 2,074 303 6,863 , 000 1,485 2,673
GROUP -4,084 , 552 -7,394 , 000 -5,1&7 —-3,000

Whkwk Rk kv www TOTAL, DIRECT, AND INDIRECT EFFECTS OF X CON ¥ ®éwadedddddwdy

Total effect of X on ¥
Effect se t E LLCT ULCI
-1,6872 , 134 -12,25% , Q00 -1,483% -1,404

Direct effect of X on ¥
Effect ze t B LLCI ULCT

-1,447 ;133 -10,859 , 000 -1,708 -1,186

Indirect effectis) of X on ¥:

Effect BootSE BootLLCI BootULCT
TOTAL -, 225 050 -, 332 -,134
Parents=T -,110 034 -, 185 -, 050
HomeSafe -,114 042 - 208 -, 045
(c1) ,004 057 -, 10g 124

Specific indirect effect contrast definition(s):

(C1) ParentsT minus HomeSafe
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APPENDIX |

OUTPUT FOR MEDIATION ANALYSES OF FRIEND RELATIONSHIPS

OUTSIDE SCHOOL

T A R R R T T R R R T R R R R R R R T O R R R R o R R R R R

Model = 4
Y : BWISC
X 1 Twelvelt
M1 : Friendsh
M2 : FriendsN
M3 : FriendsE
Covariates:
GROUFR
Sample
Size: 1305

T T TR R T T R R TR R T R T R R T R R T R

CUTCCME VARIBBLE:

Friendsh

Model Summary

E R-=g
215 046
Model
coeff
constant 5,838
Twelvelt -, 244
GROUPE -, 050

MSE
5,347

e
, 333
, 028
121

F
36,342
£
17,816
-8, 506
-, 415

dfl df2
2,000 1502,000
B LLCI
, 000 5,282
, 000 -, 300
, 678 -, 288

000

TULCI
&, 589
-, 188

, 187

T T R T T R T T R R T T R T T R R R W R R

CUTCCHME VARIABLE:

FriendsHN

Model Summary

R R-=gq
182 033
Model
coeff
constant 3,014
Twelvelt -,.101
GROUE -, 022

MSE
1,278

k=1
, 163
,014
, 058

25,874

21,578
-7,178
-, 367

128

df1 df2
2,000 1502,000
e LLCI

, 000 3,195

, 000 -,128

,T14 -, 138

,000

TLCTI
3,834
-,073

, 094



R R R R R R R R R R R R R R R

QUTCCME VARIABLE:

FriendskE

Model Summary

E E-=qg MSE F dfl dfz2 E
195 038 1,122 28,758 2,000 1502,000 000
Model
coeff ze t E LLCI ULCI
constant 3,807 (153 24,9449 000 3,508 4,106
Twelvelt -.101 013 -7,713 000 -,127 -.076
GROUP -, 040 055 -, 718 473 -,148 , 060

o o R R o o o o o o o o o o o R R R

OUTCCME VRARIABLE:
FWISC

Model Summary

R R-=qg MSE F dfl df2 E
492 P 242 102,435 95,874 5,000 14649, 000 000
Model

coeff se t E LLCI ULCI
constant 90,000 1,821 45,428 , 000 86,428 83,572
Twelvelt -1,193 130 -5,159 , 000 -1,449 -,938
Friendsa , 842 11lE 7,287 000 614 1,069
FriendsN 1,953 293 &, 8635 , 000 1,377 2,529
FriendsE 1,380 313 4,340 , 000 , 745 1,974
GROUP -3,737 , 530 -7,049 , 000 -4,777 -2,697
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Whk R kR w kv h vy TOTATL, DIRECT, AND INDIRECT EFFECTS COF X ON ¥ *wedddwdddwdy

Total effect of X on ¥
Effect se t E LLCT ULCI
-1,733 , 138 -12,772 000 -1,58489 -1,487

Direct effect of X on ¥
Effect ze t E LLCI ULCI

-1,183 ,130 -8,159 , 000 -1,449 -, 938

Indirect effecti(s) of X on ¥:

Effect BootSE BootLLCI BootULCT
TOTAL -, 540 074 -, 700 -, 301
Friendsh -, 205 042 -, 282 -.130
FriendsN -,.187 , 050 -, 208 -.107
FriendsE -.138 ;052 -, 248 -, 043
(C1l) -, 009 ;058 -.120 ;108
(C2) -, 068 ;065 -,194 ;063
(C3) -,039 ;083 -, 224 ,104

Specific indirect effect contrast definitiom(s):

(c1) Friend=sZ minus FriendsHN
(CZ2) Friend=s% minus Friend=sE
(C3) FriendsN minus Friend=sE
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APPENDIX ]

OUTPUT FOR MEDIATION ANALYSES OF CHILDREN’S EXPERIENCES

IN THE NEIGHBORHOOD

e R e R T T R e R o o R R R R R W W W W W R R W R W W R R W R R

Model : 4
¥ : PWISC
X 1 Twelwvelt
M1 : SatisPeo
M2 : Satisfie
M3 : Activity
M4 : AreaSafe

Covariates:

GROUP
Sample
Size: 1303

R R R R R R R R R R R R R R R R R

CUTCOME VARIABLE:

SatisPeo

Model Summary

E E-=0q MSE F dfl df2 B
106 ,011 §,049 8,613 2,000 1502,000 , 000
Model
coeff e t B LLCI ULCI
constant 8,041 434 20,603 , 000 8,090 g,792
Twelvelt -, 148 038 -3,881 , 000 -, 223 -, 076
GRCUP -, 260 158 -1,833 , 099 -, 370 ,049
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R R R R R W R R R R R R R R R W R R R R W R W R R

CUTCOME VARIABLE:

Satisfie

Model Summary

E E-=g
163
Model
coeff
constant 10,4598
Twelvelt -, 140
GROUPR -, 445

,026

MSE
4,342

3e
, 301
,026
, 109

20, 392

t
34,013
-5, 380
-4,073

df1
2,000

E
,000

, 000
, 000

dfa
1502, 000

LLCI
9,806
-,181
-, 659

, 000

ULCI
11, 085
-, 088
-, 230

R R R R R e R R R e o R o R R o R o R R R R

OUTCOME VARIABLE:
Retivity

Model Summary

E E-=sg
, 339
Model
coeff
constant 20,310
Twelvelt -, 59g4
GROUP -1,470

, 115

MSE
32,353

ze
, 821
, 071
, 298

97,740

t
24,750
-13, 587
-4,0932

df1
2,000

E
, 000

L 000
, 000

dfz2
1502,000

LLCI
18,700
-1,103
-2,054

, 000

ULCI
21,819
-, 825
-, 885

T R R R R R R R R R R R R R R R R R R R R R R R R R R R R

OUTCOME VARIABLE:
AreaSafe

Model Summary

E E-=0g
;250
Model
coeff
constant 2,964
Twelwvelt -, 170
GRCOUP -, 001

,063

MSE
1,875

se
198
017
072

50,092

15,005
-8,835
-, 010

132

df1
2,000

, 000
, 000
, 802

df2
1502, 000

LLCI
2,378
-, 203
-,141

, 000

ULCT
3,351
-,136

,140



T T Y T T R R R T T T R T R R

CUTCOME VARIABLE:
EFWISC

Model Summary

E E-=q MSE F dfl dfz2 E
, 384 341 88,813 126,413 6,000 1498, 000 , 000
Model

coeff se t E LLCI ULCT
constant 78,0949 1,825 40,562 000 74,322 81,878
Twelvelt -1,018 125 -8,114 000 -1,264 -, 772
SatisPeo . 2308 L0091 9,983 000 , 130 1,086
Satisfie 1,278 124 10,347 000 1,037 1,522
Botivity 390 053 6,637 000 ;246 ;453
BreaSafe 182 207 881 3789 -, 223 ;287
GROUP -2,687 , 200 -5,370 , 000 -3, 660 -1,706

WhwE kR R R kR awk TOTATL, DIRECT, AND INDIRECT EFFECTS COF X ON ¥ ww¥ededdsdasds

Total effect of X on ¥
Effect ze t E LLCI ULCI
-1,700 137 -12,45¢8 , Q00 -1,9&8 -1,433

Direct effect of X on ¥
Effect se t E LLCI ULCI

-1,018 125 -8,114 000 -1,264 -, 772

Indirect effect(s) of X on ¥:

Effect BootSE BootLLCI BootULCI
TOTAL -, BB3 104 -, B85 -, 484
SatisPeo -,136 , 044 -, 2249 -,05%9
Sati=fie -, 1749 , 0586 -, 304 -,084
Botivity -, 337 , 076 -,481 -,182
LreaSafe -,031 042 -, 112 051
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APPENDIX K

OUTPUT FOR MEDIATION ANALYSES OF CHILDREN’S EXPERIENCES

WITH TIME USE

Ry R R R R R R R R e R R e O R R R e R T R T R R R R R R

Model @ 4
¥ : PWISC
X 1 Twelvelt
M1 : Freguenc
M2 : Freque 1
M3 : Fregque 2
M4 : Freque 3

M5 : Fregue 4

Covariates:
GECOUR

Sample
Size: 1436

Ry R R R R R R R R e R R e O R R R e R T R T R R R R R R
Ry R e R R R R R R R R R R R R T R T R R R R R R R R W

CUTCCME VARIABLE:

Frequenc

Model Summary

R R-sq MSE F dfl df2 E
175 , 030 1,376 22,512 2,000 1433,000 , 000
Model
coeff se t B LLCT ULCT
constant 2,287 173 13,185 000 1,547 2,626
Twelvelt -, 073 015 -4,810 000 -, 102 -, 043
GROUE -, 330 , 083 -5,237 , 000 -, 453 -, 208

Wy R R R R R R W R R W R R R R R R R R R R R R R

OUTCCME VARIABLE:
Freque 1

Model Summary

=4 E-=qg MSE F dfl dfz E
,0088 010 1,104 7,138 2,000 1433,000 001
Model
coeff ze t B LLCI ULCT
constant 2,236 155 14,409 , 000 1,932 2,541
Twelvelt -, 050 014 -3,680 000 -,078 -,023
GROUE 022 056 3093 604 -,088 133
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R R R R R R R R R R R R R R R R R R R R VW R R R R R W R R R R R R R R R R ROR R R R OR R W R W

CUTCCOME VARIABLE:
Freque 2

Model Summary

=4 E-=qg MSE F dfl dfz2 E
018 , 000 1,338 (223 2,000 1433,000 , 800
Model
coeff se t = LLCI ULCI
constant 1,749 171 10,233 , 000 1,413 2,084
Twelvelt -,003 015 -, 203 ,B38 -,032 026
GROUP -,041 082 -, 6857 212 -.162 081

e e e e o R ook R R o ok ook R R okl ok R R o ok e R R R o ke ke R R R
COUTCOME VRERIABLE:
Fregue 3

Model Summary

R B-=gq MSE F dfl dfa E
, 252 063 T 48,534 2,000 1433, 000 000
Model
coeff ze t = LLCI ULCI
constant 2,276 (111 20,466 000 2,058 2,4094
Twelvelt -, 078 , 010 -8,071 000 -,087 -,059
GROUPE 186 , 040 4,611 000 107 2685
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T R e R R R R R R R R R R R R R R R R R R R R R R R R o R o R R R R R R R

CUTCCME VARIABLE:
Freque 4

Model Summary

R E-=2g MSE F dfl dfa E
336 113 961 81,051 2,000 1433,000 , 000
Model
coeff =e t E LLCT ULCI
constant 1,878 145 12,953 ,000 1,582 2,180
Twelvelt -,156 013 -12,383 000 -.181 -.132
GRCUP 108 P 053 3,76E 000 085 301

T o R R R R R R R R R R R R R R R R R R o o e R R R R R

CUTCOME VAEIABLE:
FWISC

Model Summary

R R-=g MSE F dfl df2 E
375 »140 117,168 33,282 7,000 1428,000 ,000
Model

coeff e t B LLCI ULCT
constant 100,735 1,870 21,135 , 000 86,870 104, 599
TwelveIt -1,613 . 148 -10, 864 , 000 -1,804 -1,322
Freguenc , 897 251 2,775 006 204 1,191
Freque 1 328 (288 1,141 254 -, 238 502
Freque 2 117 , 249 469 , 639 -, 372 606
Freque 3 1,490 200 3,722 , 000 , 105 2,275
Freque 4 283 . 310 L8915 . 360 -, 324 L8091
GROUP -3,0834 , 283 -6,6837 , 000 -5,009¢q -2,771

FRERR R R ER Rk Rk ® TOTAL, DIRECT, AND INDIERECT EFFECTS CF X CH Y ®¥& asdadddsdas

Total effect of X on ¥
Effect ze t E LLCI ULCI
-1,841 ;141 -13,080 , 000 -2,117 -1,565

Direct effect of X on ¥
Effect ze t E LLCI ULCI

-1,613 , 148 -10, 864 , 000 -1,904 -1,322

Indirect effect(s) of X on ¥:

Effect BootSE BootLLCT BootULCT
TOTAL -, 228 070 - 377 -, 009
Frequenc -, 051 020 -, 0484 -, 017
Freque 1 -, 01e 017 -, 054 015
Freque 2 , 000 004 -, 010 , 008
Freque 3 - 117 , 0498 -, 223 -, 031
Freque 4 -, 044 L0598 -, lek 071
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APPENDIX L

OUTPUT FOR MEDIATION ANALYSES OF CHILDREN’S EXPERIENCES

WITH DOMAINS OF THEIR LIVES

R R R R T W R R R W W R W W R R R R R W W R W R W R RO R W W W R W R W W R

Model : 4
Y : BPWISC
X : Twelwvelt

M1 : WellBein
MZ : WellBe 1

M3 : Satisfie
M4 : Satisire
M3 : Satisf 1

Covariates:

GROUP

Sample

Size: 1324

T A R R R R R R R O T R R R T T T T R o e e o o R R R R R

OCUTCOME VRRIRBLE:
WellBein

Model Summary

21 R-=qg MSE F dfl df2 o)
222 049 12,521 38,260 2,000 1521,000 , 000
Model
coeff e t E LLCI ULCT
constant 22,312 , 307 44,014 , 000 21,318 23,307
Twelvelt -, 210 , 044 -4,758 , 000 -, 296 -, 123
GROUE -1,475 , 184 -8,010 , 000 -1,836 -1,114
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OUTCOME VRRIRBLE:
WellBe 1

Model Summary

E E-=qg
147 022
Model
coeff
constant 149,838
Twelvelt - 173
GROUFR - 127

MSE
5,919

52
, 349
, 030
, 127

F
16,781
£
57,206
-5,786
-1,002

dfl
2,000

=
, 000

, 000
, 317

1521,000

LLCI
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-, 235
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CUTCCME VARIABLE:

Satizsfie

Model Summary

E E-=3qg
179 032
Model
coeff
constant 4,706
Twelvelt -, 175
GROUE -,118

M5E
3,925

ze
, 284
, 025
,103

F

25,186
£
34,197
-7,082
-1,157
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df1
2,000

, 000
, 000
,247

1521,000

LLCI
9,149
-,223
-, 322

P

, 000
ULCI
20, 623
-, 116
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P

, 000

ULCI
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-,127
,083
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OUTCOME VARIRBLE:
Satiskre

Model Summary

E E-=3g
270
Model
coeff
constant 11,305
Twelvelt -, 278
GROUEP -, 71&
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MSE
5,187

p=1J
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,028
, 119

59, 698

t
34,647
-9,786
-6,038

df1
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E
, 000
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LLCI
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CUTCOME VARIRBLE:
Satisf 1

Model Summary

E E-3g
238
Model
coeff
constant 11,3585
Twelvelt -, 141
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MSE
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t
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df1
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PWISC

Model Summary

E E-=g
. TE3

Model

coeff
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WellBe 1 1,175
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MSE
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,397

F
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8,354
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df2
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Total effect of X on ¥
Effect ze t E LLCI ULCI
-1,736 139 -12,524 Q00 -2,008 -1,4604

Direct effect of X on ¥
Effect ze t E LLCI ULCT

-, 788 085 -8,258 000 -, 873 -, 600

Indirect effect(s) of X on ¥:

Effect BootSE BootLLCI BootULCI
TOTAL -,830 159 -1,2749 -,638
WellBein -.125 040 -, 210 -, 037
WellBe 1 -, 2086 068 -, 348 -, 08z
Sati=sfie -.153 042 -, 248 -,078
Satiskre -,.183 048 -, 2594 -.107
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