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INCREASING ASSERTIVENESS LN JUNIOR H1GH STUDENTS
WITH A SPECIAL TRAINING PROGRAM

“his study investigated the effects of a group as-
sertiveness training program on unassertive pre-adolescent
studen%s (approximately 15-16 years old), of mixed gender.

‘‘he subjects were drawn from Orta % Robert College
students who were volunteers Joining the stddy during the
tirst semester of 1983-84 school year. Twelve students for
the experimental group and twelve students for the control
group were randomly selected among unassertive students. - .
Kach group included six boys and girls. Assertiveness of
the gstudents was measured by thekkathus’Assertlveness Sched~
ule (RAS). Iﬁ was used pboth im pre-test and in post—-test.

" Pretest-posttest control group design was used imn the study.
The study was conceived within a thearetical.framework whiech
emphasized correspondence between the individual and the enw
vironment. ‘he program was developed according to the neads
of the group members., Yraining was givem to only the experi-
mental group during guidance hours once a week for seven
vwe@ks, and each session lasted 45 minutes. 4he counseling
service was used for the meetings.

The majority (67.2 per cemnt) of the Robert College
Orta 3 students appeared to be asserdive, According to the

findings the AT group showed a significantly greater improve-



mént than no-treatment control group on the HAS., Im post
treatment discussion the group wmembers stated that they had
found AT program useful, understood assertiveness better im
improving their assertive behavior. Comsequently, it can bhe
said that such training was effective in increasing the as-
sertiveness of pre-adolescent boys and girls as evaluated

by self report and the test results.

vi
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ORTA SON OGRENCILERINDE ATILGANLIGIN OZEL BIR
EGTTIM PROGRAMI ILE ARTTIRIIMASI

Bu aragtirma, atilgan olmayan (yakléslk 1516 yag-
larindaki) k1z ve erkek Ofrenciler ilizerimde, grup atilgan-
lik egitim programinin etkilerini incelemigtir.,

Denekler, 1983%-84 ders yilinin birineci stmestiria-
de, Orta 3 Robert Lisesi Ogrencileri arasindan gomiillil ola~
rak secilmigtir. Atilgan olﬁayan Ogrenciler arasindan, deney
grubu icin 12 8renci ve kontrol grubu igin 12 Ogrenci ras-
gele secilmigtir. Her grup alti kiz ve alti erkek 6gZrenciyi
icermigtir. Ofrencilerin atilgamliklari Rathus Atilganlik
Invanteri ile Olglilmiigtiir., Envanter hem tn~testte hem de son-
teatte kullamilmigtir. Aragstirmada On-test son-test kontrol
grup deseni kullaniliigiir. Birey ile gevre arasindaki uyu-
mu vurgulayan teorik bir gat: ig¢irdeki atilgamnlik egitim
programi, grup Uyelerinin ihtiya¢larina gore geligtirilmig-
tir. Egitim sadece deney grubuna, haftada bir kere olmak i-
zere yedi hafta, rehberlik saatlerinde verilmis ve her otu-
rum 45 dakikae sirmiigtir. Yoplantilar igin Damigmanlik Servi-
8i kullanilmigtir.

Robert Lisesi Orta 3 Ogrencilerinin gogumlugu (ylizde
67.2'8i) atrlgan gorilmigtir. Bulgulara gére, atilganlik e-
gitim grubu, egitim verilmeyen kontrol grubundan tnemli &1-

¢lide daha fazla bir geligme gostermistir. KZitimin sonunda
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grup lyeleri, atilganlaik egitim programini faydal:r buldukla-
rini, atilganligl daha iyi anladiklarini ve kendi atilgan-
liklarini geligtirdiklerini agiklamiglardir., Sonuglara gbre,

boyle bir egitim, k12 ve erkek Ogrencilerin atilganliklarini

arttirmada etkili olmusgtur.
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I, BACKGROUND AND STATEMENT OF THE PROBLEM

Fach individual seeks to achieve and maintain mean=-
ingful and smooth interpersonal relations in life, However,
‘many people have problems in the area of interpersonal com=-
munication, experience difficulty in asserting themselves
and lack the skills to improve their personal relationships,.
Although all individuals have the right to éssert themselves,
they may behave and act nonassertively or aggressively. Such
individuals are likely to be unsatisfied in their social and
personal life, People around these unassertive individuals
may dislike and disrespect them, causing low self~-respect,
loneliness and feelingsiof unworthiness. Hence, unassertive
behavior means unadaptive behavior,

In contrast to unassertive behavior, assertive behav-
ior is positive, adaptive and healthy. Assertive individuals
feel good about themselves, can establish meaningfﬁl and fude-
filling relationships, Assertive individuals have smooth in-
terpersonal relationships, Acting assertively incregses self-
egdteem and communication.

Becoming more assertive can be learned, Assertiveness
training programs are designed to help individuals who have
problems with interpersonal communication, Studies indicate
that assertiveness training programs, generally, are success-
ful and effective. Assertiveness training has been effective=
1y used with varied populations such as adolescents, women,
married couples and psychiatric patients. 1t has increasing
attention in America and in recent years we may see some
popular books (Ciiceloglu, 1979) and journal articles and tests

regarding Assertiveness Training in Turkey, too (Hiurriyet 8,



Glin, 1981; Pamukkadin, 1979; 1981; 1983),

Although several gtudies have been done in America,
there is only one study on assertiveness training in Turkey
(Voltan, 1980).

In recent years the topic of interpersonal relation-
ships have attracted increasing attention in Turkey. Individe-
uals have started looking for ways of improving the quality
of their interpersonel relationships in the family as well as
in the educational system and business world. Many people now
realize that they lack the necessary skills to be able to
gtand for their rights and they want to have a choice about
acting assertively., Hence, there is necessity for assertive-
ness training in Turkey.

The present study purports to the effects of an ag-
gsertiveness training program within a theoretical framework

in Turkey.

A, Review of the ILiterature
1, Definitions of Assertiveness

In the opinion of Alberti and Emmons (1976) the .
anti-agsertive influence of the sociely causes unassertive
behavior. According to them, the family and the worlds of
education and business tend to negate self-assertion. In
the early years, the individual is usually censorgd by his
elders if he tries to speak up for his rights (Alberti and
Emmons, 1976). Children often are conditioned to produce
anxious or passive responses in interpersonal relations

(Rubin, Fensterheim, Lazarus and Franks, 1971), Traditional



child rearing attitudes in Turkey emphasize attitudes of
respect, conformity and acceptance of parents' decisions
(Yorikoglu, 1982), Figek (1982) says that "Compliance, meek-
ness, respect and quietness are rewarded, while activity,
liveliness, curiosity, talk and initiative are punished"

(pe 301), She adds that "The Turkish adolescent has been
found to be dependent on his parents and respectful of his
elders." During adolescence, individuals establish relation-
ships (Crow and Crow, 1965) and learn gradually to become
self-agsertive (Schmuck, 1969), Studies with adolescents

both in #merica and in Turkey, indicate deep concern with

and problems in the areas of interpersonal relationships and
communication (Baymur, 19613 Crow and Crow, 19653 McKinney,
1958; Varig, 1968), The adolescent makes great efforts to see
himself as competent, respected and effective in intimate re-
lations (Schmuck, 1969). Adolescence is a training period for
the child in becoming an adult, He may not have learned how

- to live effectively with himsel: and others (McKinney, 1958)
and may exﬁerience inadequate adjustment in interpersonal re-
lationships (Crow and Crow, 1965).

Alberti and Emmons (1976) suggest that "teachers es-
pecially are guilty of anti-assertive behavior, in basically
the same manner as parents., Quiet, well-behaved children who
do not question the system are rewarded" (p. 5). Some teach-:
ers unknowingly damage youth's self-respect, confidence and
esteem (Schmuck, 1969),

In the business world, employees learn tc be nonas-
sertive in their work in order to keep their jobs (Alberti

and Emmons, 19763 TFensterheim and Baer, 1975).



Dr. Arnold Lazarus equates achieving assertion with
self~esteem, According to him, if a specific act increase a
person's self-respect, it is being assertive (Fénsterheim
and Baer, 1977). Fensterheim and Baer (1977) also say that
"the more you stand up for yourself and act in a manner yow
respect, the higher will be your self-esteem" (p. 25). Lazarus
pointed out that balanced "emotional freedom" involves not
only the recognition of and respect for one's own rights,
but alsc the riights of others (Fensterheim and Baer, 1977,
Pe 25)¢

Fensterheim and Baer (1977) believe that there are
"psychological organizations", namely, "“childhood", "adales-
cencer, Madulthood" and "the complete individual," In
childhood, children want to be loved by their parents "for
what they are, not "for what they do.,".In adolescence, in=-
dividuals want to belong to a group and want group accept=.
ance and approval, In adulthood, adults want to establish
close relationships with a small number of people and with
a menmber of the opposite sex to find and express their indi-
viduality. In short, self-respect is based on the security |
gained from another person, If these demands can not be metl
in these "psychological organizations'", then individuals can
not achieve the goal cf being a Ycomplete individual" who
has seli-respect and mastery (p. 27).

Kahn (1979) demonstrated that assertive people have
appropriate interpersonal communication skills and "believe
in their rights." According to him, effective interpersonal
behavior includes "the congruence of the feelings and the ex-

pression of personal power," He describes assertion as "o



feeling of interpersonal competence and the ability to ex-
press personal rights" (p. 424).

Briefly, assertion includes standing up for one's own
rights without violating the other people's rights and ex-
pressing thoughts, feelings and beliefs in direct, honest and
appropriate ways (Dawley and Wenrich, 19763 Jakubowski and
Lange, 1978; Lange, Rimm and Loxley, 1975). In contrast to
assertion, nonassertion is violating one's own rights and not
being aﬁle to object when others violate one's rights (Dawley
and Wenrich, 19763 Jakubowski and Lange, 1978), Aggression is
standing up for personal rights through violating the other's
rights and expressing thoughts, feelings and beliels in dis-

honest and inappropriate ways (Jakubowski and Lange, 1978).

2, Background and Development of Assertiveness Training ( AT )

Assertiveness may be learned through training (Alberti
and Emmons, 1976). AT programs are designed to help unassert-
ive individuals,

AT has a long history. The classic works started in
the area of AT with Andrew Salter and Joseph Wolpe (Alberti
and Fmmons, 19763 Cotler, 19753 Dawley and Wenrich, 1976;
Jakubowski and Lange; 1978)e

Salter described an early form of AT (Jakubowski and

Lange, 1978), as early as 1949, his Conditioned Reflex Therapy

recognized the ilmportance oi assertive behavior (Scott, 1979).
Salter encouraged almost all of his patients to more eifective
nexcitatory (assertive) behavior“,... His model was based on
the principles and the procedures of the Pavlovian model for

learning (Alberti and Emmons, 19763 Dawley and wWenrich, 1976;



Rathus, 1975; Scott, 1979). In the opinion of Salter, "when
excitatory forces dominate, people are action-oriented and
emotionally Ifree....Therapy serves to build and strengthen
the excitatory person" to be more straight forward, He be-
lieve that "the excitatory person is free of anxiety and
truly happy" (Fensterheim and Baer, 1975, p. 23). Salter
called the following texcitatory reflexes": "feeling
talk", "facial talk", making "contradict and attack" state-
ments when disagreements occur, using "ir gtatements,
accepting praise and compliments, praising oneself , liv=
ing for the present and spontaneity (Cotler, 1975, p. 21).
Wolpe is another leading behavior therapist who has
made a major contribution in the area of AT....He coined
the term Assertiveness Training in his first book, Psycho-

therapy by Reciprocal Inhibition, which was published in

1958 (Rathus, 1975), According to Wolpe's definition, AT is
one of the majcr effective procedures for the individual to
. inhibit and eliminate anxiéty (Cotler, 19753 Dawley and-.
Wenrich, 19763 Rathus, 1975; McGovern, Tinsley, Levinson,
Laventure and Britton, 1975). Wolpe suggested AT procedures
only for overcoming unadaptive anxiety that arises in inter-
personal relationships (Dawley and Wenrich, 1976; Rathus,
1975), Wolpe taught "his patients to respond to social situ-
ations with anger, affection, or any other emotion that in-
hibits or counters anxiety ." The patients repeated their
responses in AT sessions until the anxiety completely aisap-
pears.(Fensterheim and Baer, 1975, p. 24). According to
Wolpe; AT is not a unitary procedure, several procedures
(including relaxation training, systematic desensitization,

behavior rehearsal, modeling) may be used in helping the cli=



ent to overcome anxiety (Cotler, 1975; Rathus, 1975),
Lazarus is another important behavior therapist. He
divided the components of assertive behavior into four re~
sponse patterns that are: saying "no"; making requests, ex-
pressing positive and negative feelingsj initiating, con-
tinuing and terminating conversations (Dawley'énd Wenrich,
1976, p., 12), VWolpe and Lazarus clearly differentiated as-
sertion from aggression (Jakubowski and Lange, 1978). They
described various procedures as part of AT in detail in

their book, Behavior Therapy Techniques, which was pub=~ -

lished in 1966 (Cotler, 1975; Jakubowski and Lange, 1978).

AT is designed to help individuals who are passive
and/or aggressive in their interpersonal interactions by
using various procedures (Dawley and Wenrich, 19763 Jaku-
bowski and Lange, 1978; Paulson, 19753 Hersen and Bellack,
1976}, Scott (1979) says that AT includes an increase in
Ypersonal effectiveness' and improvement of "interpersonal
‘relationships.”

AT includes distinguishing between aggressive, non-
assertive and assertive behaviors (Cormier and Cormier,
19753 Jakubowski and Lange, 1978), identifying, accepting
end respecting personal rights as well as the rights of
others (Alberti and Emmons, 19763 Jakubowski and Lange,
19783 Lange, Rimm and Loxley, 1975), reducing anxiety and
increasing eiifective interpersonal communieation (Dawley
and Wenrich, 19763 Lange, Rimm and Loxley, 1975), estab-
lishing close and meaningful relationships (Dawley and Wen-
rich, 1976), developing nonverbal skills (Dawley and Wenrizh,

1976) and expressing thoughts, opinions and feelings eifec-



tively (Lange, Rimm and Loxley, 1975).

Various procedures which are frequently used in AT

are indicated below:

Behavioral Rehearsal (Behavior Practices): A problem

situation is created.... The participant practices in this
problem gituation assertively with the trainer or other par-
ticipant who are also role playing (Dawley and Wenrich, 1976).
The participant repeatedly practices this behavior until he
or she demonstrates assertiveness (Jakubowski and Lange,
1978),

Modeling: The participant observes the trainer or
another participant wﬁo perform an assertive behavior and
repeats this behavior (Dawley and Wenrich, 19763 Jakubowski
and Lange, 1978), |

Coaching: In coaching model, the trainer gives ad-

" vice to the participant with an expectation of benefit
(Jakubowski and Lange, 1978). The participant role plays the
situation with another client and is coached either by a
third client or by the trainer (Flowers and Booraem, 1975).

Information Giving: It involves "the exchange of

information" between the participant and the trainer (Dawley
and Wenrich, 1976),

Reinforcement: Client i1s reinforced for her/his

specific assertive béhavior in the process of role playing
by the trainer and other participants.... Any improvement
is rewarded (Flowers and Booraem, 19755 Jakubowski and
Lange, 1978).

Relaxation Training: Anxiety, fear, anger and re=-

lated unadaptive responses can be reduced and extinguished



by training in deep muscle relaxation, and then the partici=-
pant practices relaxation before and during a real-life
- @ituation which produces anxiety.... Relaxation training fo-
cuses on decreasing tension in mind and body, using imagery,
and deep breathing (Jakubowski and Lange, 1978).

Homework: It involves several procedures including
behavioral homework and record keeping as indicated below:

- Behavioral Homework: Participants transfer their

group learning and practices to their real lifee... The

trainer assigns some role-playing situation (such as making

or refusing requests) for the participants to carry out im tieit
lives outside the group (Jakubowski and Lange, 1978),

- Record Keeping: The participants are asked to

describe and keep a weekly record or diary oi their assert-
ive or unassertive behaviors outside the group (Cotler,

1975).

Discrimination: Group feedback, self reinforcement,

using video tape, audio tape and even mirrors are useful in
teaching the participant to discriwminate her/his assertive
behavior from nonassertive behavior (Flowers and Booraem,

1975)

Cognitive Restructuring: The proccess ol correcting

or changing one's thoughts, beliefs or attitudes which lead
to ineffectual behaviors (Dawley and Wenrich, 19763 Jaku-

bowski and Lange, 1978),

3, Definitions of Group Assertiveness Training

Assertiveness training can be done indiviaually oxr

in groups. AT may very effectively be applied in a group
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setting (Alberti and Emmons, 1976; Cotler, 1975;‘Flowers and
Booraem, 19753 Jakubowski and Lange, 1978; Rathus, 1975).

Some advantages of group'AT follows: )

(a) Participants can "more easily accept assertion
rights" in the group setting (Jakubowski and Lange, 1978,
De3)e

(b) The group encourages, coaches and supports as—
sertive behavior (Alberti and Emmons, 19763 Cotler, 1975;
Rathus, 1975), "The group is a powerful source of social re-
inforcement for each of its member" (Alberti and Emmons,
1976, paT4).

(c) The individual in a group has an opportunity to
practice assertive behaviors with the members from different
sexes, ages and backgrounds (Cotler, 1975; Jakubowski and
Lange, 1978).

(d) Group members provide good models. The individ-
ual observes other trainees learning to act assertively and
‘also learn from their weaknesses and strengths (Alberti and
Emmons, 19763 Cotler, 1975),

(e) Group members share similar problems (Alberti
and Emmons, 1976). Each member receives support from seeing
and hearing others like himself (McKinney, 1958).

(£) Group can invent a wider range of creative as=-
sertive responses (Jakubbwski and Lange, 19783 Rathus, 1975).

(g) Feedback from several different resources fa-
cilitates behavioral change (Alberti and Emmons, 1976).

(h) Aggressive and nonassertive individuals gener=
ally experience anxiety in social situations.... Hence a

group setting provides a good opportunity to overcome in-
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terpersonal anxiety (Alberti and Emmons, 1976; Jakubowski
and Lange, 1978).

Group work is not effective in all cases (Alberti
and Emmons, 1976). In the opinion of Cotler (1975), group
interaction did not seem advantageous, when the problem was

Specific or when the individual was too anxious in the group

gsetting,

4, Instruments Used in Assertiveness Training

- A number of paper-and-pencil measures were developed
to ideﬁtify unassertive and assertive behaviors,

The Wolpe-Lazarus Assertiveness Questionnaire has
been effectively used to identify assertive and unassertive
individuals (Jakubowski and Lacks, 1975). It is composed of
a set of nominal scales that include Yes~No categories (Vol-
tan, 1980). The Lawrence Assertive Inventory presents a
series of situations requiring assertion (Jakubowski and
' Lange, 1975), The Conflict Resolution Inventory developed
by McFall and Lillesand is a scale that measures a single
type of assertive behavior, namely, refusing reguests (Jaku~
bowski and Lange, 1978).

The College Self Expression Scale was designed by
Galassi for the purpose of evaluating assertiveness in col-
lege students (Bodner, 1975). The Fear of Powerlessness
Scéle wag also standardized for the college population in
AT (Bodner, 1975)., The Adolescent Assertion Discrimination
Test is unique for the adolescent population (Bodner, 1975).

| The Rathus Assertiveness Schedule (RAS) utilizes a

standardized form of the Wolpe and Lazarus technique. It is a
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measure of assertiveness and includes a 30-item scale for
college students and was used as the most appropriate
measure in the present research. It was constructed by Rathus
and consists of a paper and pencil self-report inventory
which focuses on assertive behaviors., It is a brief test,
easy to administer and score (Bodner, 1975). It has reverse
items (Dawley and Wenrich, 1976). Subjects respond to state-
ments using a six-point rating scale. This scale ranges from
~390 to +90. =90 shows the highest level of unassertiveness,
and +90 shows the highest level of assertiveness ( Voltan,
1980). The following way is used as the six-step scale: +3
very characteristic, +2 rather characteristic, +1 somewhat
characteristic, -1 somewhat uncharacteristic, -2 rather un-

characteristic, =3 very uncharacteristic.

Validity of the RAS: Rathus reports a moderate cor-
relation (.34) with assertiveness as measured by correlating
subjecta! assertion test scores with friends' ratings of
~their behavior {(Jakubowski and Lacks, 19753 Jakubowski and
Lange, 1978).‘Other validity studies have ylelded correla-
tion coefficients rang@ng from .62 to .70 (Bodner, 1975),

The validity of the RAS was obtained in a study
which was done by'Valtan in 1980 on Hacettepe University
students. A validity coefficient of ,70 was obtained by
correlating students' test scores with the academic ad-
visor's and a teacher's ratings of the students behavior
(¥oltan, 1980; 1981),

Reliability of the RAS: Rathus found that test-re-

test reliability studies yielded a relatively high correle-
tion coefficient of .76 over a 15 day period (Voltan, 1980),
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Rathus and Nevid found a reliability coefficient of .84
using the method of split-half with a psychiatric popula-
tion (Voltan, 1980), Vaal and McCullagh's test-retest re=-
liability study at the junior high school level demonstrated
a correlation coeificient of .76. The feliability coef=-
ficient was .77 with the split-half method (Voltan, 1980).

Test-retest reliability coefficient of .92 was ob-
tained in a study which was done by Voltan (1980) on Hacet-
tepe University students over a 15 day period. Voltan also
found a reliability coefficient of ,77 using the method of
split-half with these gtudents,

In conclusion, validity and reliability studies of

the RAS indicate moderately high correlations.

5« Studies on Assertiveness Training

Assertiveness training has been effectively used
with children- (Alberti and Emmons, 1976), college students
(Alberti and Fmmons, 19763 Jakubowski and Lange, 1978),
adolescents (Lee, Hallberg and Hassard, 1979), women
(Carlson and Johnson, 19753 Levinson, Coleman and Brown,
19753 Rathus, 19723 Rathus, 19733 Wolfe and Fodor, 1975),
married couples (Alberti and Emmons, 19763 Youcha, 1973),
workers (Fensterheim and Baer, 1975), the unemployed (Jaku-
bowski and Lange, 1978; McGovern, Tinsley, Levinson, Laven-
ture and Britton, 19753 Fensterheim and Baer, 1975), the
aged (Corby, 1975), psychiatric patients (Rathus, 1975),
hospitalized patients (Cormier, 1975), outpatients (€ormier,

1975), handicapped (Mishel, 1978) and people who have sex-
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ual problems (Levinson, Coleman and Brown, 1975).

The success and application of AT have been demon-
strated in primary and secondary schools (Dawley and Wenrich,
19765 Jakubowski and Lange, 1978), After training, students
demonstrated assertive behavior in asking questions, making
presentations, responding to teacher's questions, expressing
opinions and participating in group discussions (Alberti and
Emmons, 1976),

Generally, all reported studies found that agsert-
iveness training is effective in producing more assertive
behavior, Lomont, Gilner, Spector and Skinner's study in 1969
with hospitalized pétients indicated that the AT group showed
a significantly greéter total decrease on depression and
anxiety scales than the insight group (Cormier, 1975).

McFall and Marston in 1970 and Lillesand in 1971 re-
ported significanf changes in assertiveness as a function of
behavior rehearsal and AT (Cormier, 1975).

Friedman (1972) tested a number of hypotheses that
concern the value of role-playing and modeling in AT, Madel--
ing plus role-playing demonstrated a greater percentage gain
on the criterion behaviors than other groups. Rathus (1972)
indicated that verbal and nonverbal skills can be developed
by group AT, The results of his experiment, according to the
RAS, demonstrated that the subjects who were trained in as-
sertivenegss reported significantly greater gains in assert-
ive behavior than did the control subjects.

Rathus (1973) also compared AT using video-tape medi-
ated assertive models with a placebo»treatment and no-treat-

ment control, He reported that AT was more effective on the
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RAS than the placebo or control treatment in inducing more
assertive behavior., Bloomfield in 1973 also reported success-
ful outcomes of AT with outpatients (Cormier, 1975). McFall
and Twentyman (1973) found‘that rehearsal and coaching made
significant additive contributions to performance on self-
report and behavioral assertion measures,

Galassi, Galassi and Litz's study in 1974 investi-
gated the effectiveness of a multifacet group AT. Signifi=-
cant differences were found between the AT groups and the
control groups on the College Self-Expression Scale and on
role-play situations, (Cormier, 1975).

Short term group AT with token feedback was effecs=
tively used (Paulson, 1975),

Mishel (1978) worked with handicapped individuals.,
According to his results, AT subjects reported significantly
greater gains in assertive behavior and demonstrated greater
improvement in performance than the control subjeéts.

Lee, Hallberg and Hassard (1979) examined the effects
af AT on aggressive adolescents. Results showed that the AT
yielded a gignificantly greater improvement on the assertion
gscale than placebo and no=-treatment control group. Scott
(1979) have experienced and demonstrated successfully that
assertions can be combined effectively with problem solving
to increase personal effectiveness and interpersonal producw
tivity, Sandmeyer, Rank and Chiswick (1979) had done a peer
AT program at Pennsylvania State University. The evaluation
gquestionnaire indicated that almost all respondents found
the assertiveness groups worthwhile and useful,

Voltan (1980) studied AT with female boarding stu-
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dents who were approximately 17-19 years old at Hacettepe

Nursing College. The experimental group had eight sessions

of trainins

e Findings indicated that the group AT had more

positive eifect on the assertiveness level of the individ-

wals in the treatment group compared to those of the control

group.

6., Description of the Model

In the literature on AT, adjustment and satisfactien

of the individual were not deiined operationally. The studies

reviewed above were not conceptualized within any theoretic-

al framework in a more meaningiul way. The theoretical Iframe-

work of the present study uses the model of "The Theory of

Waork Adjustment! which was developed by Lloyd H. Lofguist

and Rene V, Dawlis and is based on correspondence between in-

dividual and the environment (Culha, 1974).

"Correspondence between an individual and his en-
vironment implies conditions that can be described
as a harmonious relationship between individual and
environment, suitability of the individual to the
enviranment and of the environment for the individ-
ual, agreement between individual and environment,
and a reciprocal and complementary relationship be-
tween the individual and his environment, Correspon-
dence, then, is a relationship in which the individ-
ual and the environment are corresponsive (mutually
responsive). Into this relationship the individual
brings his reguirements of the enviromment: the en-
vironment likewise has its requirement of the indi-

vidual. In order to survive in an environment the
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individual must achieve some degree ol correspon-

dence. A basic assumption of the Theory of Wark Ad-

Justment is that .... each individual seeks to
achieve and maintain correspondence with his environ=-
ment, Achieving and maintaining ;orrespondence with
the environment are basic motives of human behavior"

(Culha, 1974, p. 34).

Jakubowski and Lange (1978) also believe that "the
relationship does not continue when a mutually satisfactory
basis is not found" (p. 302), They suggest that the rela=-
tionship is out of balance when a person's assertive behav-
ior changes in an environment that doesn't permit self-as-
sertion, An individual's closest relationships may become
disrupted as his gssertivenesé incfeases (Jakubowski and
Lange, 1978),

A general assumption of this study is that, in an
assertive environment (when the majority oi. the ﬁopulation
is assertive) assertive behavior is encouraged, not punished,

Degree of success an individual achieves in main-
taining correspondence between oneseli and one's environument
appeares to be very important., Consequently the Tollowing

gaals are attained,

B, Goals of the Present Research

The study attempted to answer the following questions:

1., Are the Robert College Orta 3 stucents, in gen-
eral, assertive or unassertive, according tc the Rathus As-
sertiveness Schedule?

2, (Can assertiveness training programs developed in



i8

other cultures be applied to unassertive students in Turkey?
3. Will the presentation of AT program within a
theoretical framework be meaningful?
4. Will such training be effective in inereasing the

assertiveness of pre-adolescent boys and girls?

II., METHOD
A. Hypotheses, Variables and Operational Definitiom

the following hypotheses were basically derived from
preceding goals:

Hypothesis I, Aeccording to the Rathus Assertiveness
Schedule the Robert College Orta 3 students, in general, are
assertive,

Hypothesis II. Assertiveness training ﬁrograms de-
veloped in other cultures when presented according to their
needs will be appropriate for unassertive students in ‘rurkey.

Hypothesis III, The above-mentioned training will be
effective in increasing the assertiveness of pre-adolescent-

boys and girls.

“he independent variable in the study was group as-
sertiveness training program. Group assertiveness training
programs that are designed to help unassertive individuals
in interpersonal interactions are applied in a group setting

by a trainer.
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The dependent variable was the change in the behav-
iaor of unassertive Orta 3 Robert College students, of mixed
gender, Unassertiveness includes nonassertive and aggressive
behaviors. Nonassertive behavior is violating one's own rights
and not being able to object when others violate one's rights.
Aggressive behavior‘is standing up for personal rights through
violating the other's rights and. expressing thoughts, feel-
ings and beliefs in dishonest and inappropriate ways. Robert
College is a private school which consists of secondary and
lycee levels. Orta 3 students, a total of 122, are boys and

girls who are approximately 15-16 years old.

Be Instrumentatian

Assertiveness of the Orta 3 Robert College students
was measured by the Rathus Assertiveness Schedule (RAS). The
RAS was selected for the study because of the fact that con-
siderably high validity and reliability measures had been
obtained in a previous study by Voltan as indicated previ-
ously (See Review of the Literature). The RAS was used both
in prer-test and in post-test.

Group Assertiveness Training program that was used in
the present study was developed by making use of several re-

sources which are: Achieving Assertive Behavior (Dawley and

Wenrich, 1976), The Counseling Psycholopgist (Ilowers and

Booraem, 1975), Grupla Atilganlik Egitiminin Bireyin Atilgan-

11k Dilzeyine Btkisi (Voltan, 1980), Insan Insana (Ciiceloglu,

1979), Parent Effectiveness Training (Gordon, 1975), Respon-

gible Assertive Behavior (Jakubowski and Lange, 1978), and

Your Perrect Right (Alberti and Bmmons, 1976). Various pro-
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cedures such as behavioral rehearsal, modeling, coaching,
information giving, reinforcement, relaxation training,
homework (behavioral homework and record keeping), discrimi=-

nation and cognitive restructuring were used in the present

study.

C. Subjects

The subjects for the study were drawn from the Orta
3 Robert College students during the first semester of 198%—
84 school year, These boys and girls were approximately 15-
16 years old. The participation was on a voluntary basis.,

The reasons for the selection of Robert College stu-
dents are indicated below:

1. Robert Cellege has a counseling service and the
counselor, ‘ demonstrated willingness to help
when it was necessgary, \

2, There is a good relationshep between Bogazigi
University and Robert College and thesis studies and experi-
ments are welcomed by the members of Raobert College.

The RAS was administered to 122 Orta 3 Robert College
students on the 24th of November, Following the American
norms, a list of 40 students obtaining the‘lowest total score
(from -24 to +10) was prepared. Twelve girls and twelve boys
were randomly selected, and both experimental and control
groups included six boys and six girls, Equal number of girls
and boys were included in the AT group in order to facilitate
interpersonal communication. Here Alberti and Emmons's (1976)
and Voltan's (1980) suggestions and recommendations were

followed,
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Students selected for the experimental group was in-
dividually interviewed and briefly informed about the study.

All members voluntarily joined the group.
D, Design

Campbell and Stanley's (1963) pretest-posttest con-
trol group design was used im the study.

Design of the Study

Groups Pre~test I'reatument Posttest
Experimental 1he RAS AT Sessions ihe RAS
Group : (7 Sessions)

Contraol “he RAS The RAS
Group

Pre-test and post-test were givem to both the experi-
mental and the control groups., truup AT was given to only the
experimental group im guidance hours. Training lasted seven
weeks, one session each week, and each session taking 45
minutes,

E: Procedure

Assertiveness of 122 Orta 3 Hobert Cpllege students
was measured by the Rathus Assertiveness Schedule, According
to their total scores on the RAS, 40 students obtained the low
total score, from =24 to +10 (+10 and above is considered as-

sertive). Twelve girls and twelve boys were ran-
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domly selected among these students. Six boys and six girls
were selected for both experimental and control groups. Lach
student in the experimental group was interviewed and her/his
approval for participation in the study was obtained, Group
AT program started on the first day of December with the ex-
perimental group members during guidance hours and continued
once a weel -basis for seven weeks.

Although the program was ready as a package prior to
the training, the content of each session was developed ac-
cording to the needs of the group. Before each session, the
trainer discussed the procedure, content and role played ex-
ercises with the thesis advisor, Dr. Qulha, After the session,
the trainer described to the advisor what happened in the
previous session, The consequent session was developed ac~
cordingly, incorporating the new information obtained in the
previous meeting., Hence, a dynamic process was followed in
the preparation of the program,

The counselling service was used for the meetings,

The training was completed on the thh

of January. Post-
test was given to all Orta 3 students on the 19th of Jan-
uary.

Attandance of the Group Members: Attandance was 91,6

per cent., There was no subject loss.,
A brief description of the program follows: (Appen-

dix B includes a detailed description of the program,)
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First Session

Aimg

- To reduce the members' discomfort and to familiar-

ize with the members and learn their names,
~ To explain the members group norms and the pur-

pose of the study,

- Lo teach them to differentiate between assertive,
aggressive and nonassertive behaviors,

- To practice discriminating assertive, aggressive

and nonassertive behaviors,
~ To initiate a habit of keeping a diary to record
examples of assertive, aggressive and nonassertive behav=-

lors of their daily experiences, t0 pe able to check their

assertive behaviors,

Activities

In this sessgion, members introduced themselves,
learned the group norms and what to expect from this group
experience, Assertive, aggressive and nonassertive behav-
iors were defined., Six group members voluntarily demonstrated
asgertive, aggressive and nonassertive responses, After each
response, other members judged situations by showing red,
blue and white card identifying the type of response., The
group members were asked to keep a diary of their assertive,
aggressive and nonassertive behaviors outside the group. At
the end of the session, as in the other subsequent sessions,

a. homework was given.
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Second Session

Aims

- To show the importance of nonverbal behaviors and

nonverbal communication in = . daily life,

- To shaow differences of assertive, aggressive and

nonassertive nonverbal behaviors,

= To help the members to become aware of their non-

verbal behaviors by giving positive feedback.

Activities

Two members tried to communicate back to back, and
face to face verbally and nonverbally. Consequently the group
discussed the differences in these three communication stiyles,
Differences of assertive, aggressive and nonassertive non-
verbal behaviors were clarified, Three group members were
asked to talk for a minute about different topics.The other me:
bers gave them positive feedback only for thelr assertive,

nonverbal behaviors.
Third Session
Aims

- To make ‘the members become aware of cach other's
nonverbal behaviors and to reinforce assertive nonverbal be-
haviors in pairs, |

- To demonstrate that nobody can violate one's rights,
if the person does not allow him,

- To correct their misundcrstanding of nonassertive,

aggressive and assertive behaviors by role-playing.
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Activities

Members spoke about a certain subject they chose in
pairs and observed each other's nonverbal behaviors for two
minutes, Consequently they praised each other's assertive,
nonverbal behaviors. In the push-down exercise, a member was
pushed by the other in the pair. Then the purpose was dis-
cussed, Role-playing of assertive, aggressive and nonassert-

ive responses in the previous session was repeated,

Pourth Sessiaon
Aims

- Ta teach the members to give and receive compliments
assertively and demonstrate positive interactions,

- To reinforce self-disclosure by using "I" state-

ments,
- To identify "disagreeing passively and actively",

Tagking why" and "greeting'.

Activities

Giving and receiving compliments assertively were ex-
plained briefly., The group formed a circle and each member
gave a compliment to the other member, received a compliment
and feedback, Bach group member talked about her/his own be-
liefs, feelings and desires in three minutes using the pro-
noun "IN, "Disagreeing passively and actively", "asking why"
when the situation is appropriate and "greeting" were briefly

identified,
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Fifth Session

Aims

- To teach the members to make and to refuse requests
assertively and to have them assess their weaknesses in mak-
ing and refusing requests,

- To teach them the direct expression of positive and
negative thoughts and feelings about the other group members
and to teach them accepting the others' direct expressions

with tolerance,

= To help them become aware of the full range of loud-

ness available to them,

Activities

Agsertive, aggressive and nonassertive behaviors were
clarified in making and refusing requests. Zach group member
expressed both her/his positive and negative feélings and
- thoughts about other members. In pairs, one member said "Yesg",
while the other member responded with "No" at the same tone
of vaice. The member who said "Yes" varied her/his tone of
vaice from very guiet to very loud, and the other member saidr

"fo* matching her/his voice level each time.
Sixth Session

Alms

~ To ghow them differences between "I-message', "You-
message', "primary feelings" and "secondary feelings',
- To practice discriminating "I-message" and "You--

message',
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Activities

"You", "I" and positive "I messages and "primary
and secondary feelings' were defined, Each group member rale

played in giving responses that included "You!" and "I" mesg—~

ages,
Seventh Session
Aimg

= To help the members to identify, challenge and
change their irrational thinking whichi cause unassertive be-

- haviors,

- To teach them deep muscle relaxation to reduce

anxiety,

Activities

Rational Self-Analysis was explained with an example,
'The group members applied this exercise by writing. Deep

muscle relaxation was demonstrated,

Bight Session
Alms

- To obtain feedback from the members about the pro-
gram, the trainer and share ideas about future AT programs in

schools,
Activities

A written summary of the AT program was introduced im=-

mediately after the administration of the post-test (The RAS),’
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Present AT program, the trainer's attitudes and her training

and recommendations for future AT programs in schools were

discussed with the members,

III. RESULTS

The level of significance of difference between con-
trol and experimental groups'/pre- and posti-test scores were
found by using the Wilcoxon matched-pairs signed-ranks test.
The results indicated that differences of experimental group
pre- and post~test scores were significant («(=,001) and dif-
ferences of control group pre- and post-test scores were not
significant.

The Mann-Whitney U test was used to ascertain the
level of significance between experimental and control groups'
pre-test scores and between experimental and control groups'
post-test scores., “he results indicated that both experimen-
tal and control groups' pre-test scores and experimental and
control groups' post-test scores were nomsignificant,

For the experimental group, pre-test mean score was
-2.9 and post-test nean score was 6.5. For the control group,
pre-test mean score was -3.4 and post-test mean score was .3,

vrta % Robert College students whe obtained a score
of +10 and above on the KHAS pre~test was 67.2 per cent of
the population, Therefore the majority of the students in
Robert College Orta 3 appeared to be assertive.

(Apperdix D includes a detailed analysis of these

results in tables.)
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IV, DISCUSSION

An assumption of the study was that, im am assertive
environuent, that is when the majority of the population is
agssertive, assertive behavior is expected and accepted, en-
couraged and mot punished, If positive reinforcement follows
assertive behavior, assertive style will be maintained. 7he
individual's assertive behavior may be punished in an en-
vironuwent which does not permit assertiveness. In such an en-
vironment, practicing assertive behavior may cause the com-
munication to breakdowm. “he majority of Orta 3 Robert College
8tudents appeared to be assertive according to their KAS test
scores, Providing am environment im which assertive behavior
may be achieved and nmaintained, self-assertion may be encourage:
and rewarded. Environment of Orta 3 Kobert College students
seemed toc be appropriate for AT,

Individuals' assertiveness towards family members,
friends or teachers may be differemt. Persons may choose not
to assert themselves from time to time even i they are ca-
pable of behaving assertively. They don't have to assert
themselves in eaech and every occasion. Individuals present
themselves and behave im accordance with their roles inm
their environment to have effective communication. ‘hey must
evaluate the negative consequences of their assertive behav-
ior, A balance must be maintained between assertiveness and
its consequences in accordance with the situations.

AT program of the present study within the theoreti-

cal framework emphasizing correspondence between indi-



vidual and environment was developed according to the needs
of the group members. The study's results demonstrated the
effective, successful and useful outcomes of group assert-
iveness 1training and supported hypotheses of the study and
other studies om this subject. Findings indicated that the
AT group showed a significantly greater improvement on the
RAS than mo-treatment comtrol group. But the level of sig-
nificance between experimental and control groups' post-
test scores were found nonsignificant as their pre-test
scores., Although small, an increase also appeared im the
assertiveness of the control group students,

Of the 12 participants 11 said that they had found
AT program useful, understood assertiveness better and had
improved their assertiveness skills, rarticipants seemed to
be more comfortable interpersonally in the group setting as
the sessions proceeded. Appendix C presents some examples
of the group members' assertive responses from their diarie

During training, most of the group members success-

fully role played and seriously practiced the exercises,
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but three members did mot like to keep a diary. 1he students

generally seemed to enjoy the study expressing a desire to
continue, Howewer due to the semester break it was not poss
ible to extend the duration ¢f the training. According to
the results, such training was effective im increasing the
assertiveness of pre-adolescent boys and girls.

Guidance hours are not appropriate for AT, Accord-
ing to the students who participated, a sumall cozy place,
small group size and members with a very high level of

motivation are necessary for AT, Uhey believe that trainers
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must not be school teachers. In guidance hours, information
and suggestions may be given and discussion may be done
about assertiveness, Consequently the students who have in-
terpersonal communication problems may decide to join AT
program. Cooperation of the family, teachers, administra-

tors, school counselor and the students may be very ben-

eficial,

A, Limitations of the Present Research

1, Cotler (1975)Asuggests that group meetings should
last weekly for 1,5-3 hours each session. In the present re-
search AT was conducted during guidance hours and each
session lagted 45 minutes., It was not possible to extend
the time period of the session, because several students had
to cateh the service bus.

2, Lazarus contends that AT groups are successful
and useful between 15 and 20 sessions (Cotler, 1975). Pre-
sent group tarining lasted seven weeks. Due to the semester
break it was not possible to extend the duration of the
training.

3%, Robert College is a private school. The majority
of the students come from high SES., Hence, the results may
not be generalized, The study must be replicated in public
schools.

4. The ﬁAS identify assertive and unassertive in-
dividuals. It does not differentiate nonassertive and ag-
gressive behaviors,

5, Although all the group members voluntarily joined

the study, unfortunately one group member did not take the
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training seriously. He constantly disturbed the group pro-

cess. In spite of the fact that he was warned, he continued

to influence the group negatively.

B. Suggestions for future kesearch

The present findings demonstrated that AT program
was effective and successful with Orta 3 students.

Some suggestions for future AT studies are indicated
belows

l. AT can be used with a variety of groups such as
c¢hildren, university students, the unemployed, workers,
women, married couples, the aged.

2. A new instrument which would discriminate nonas-
gsertive, aggressive and assertive behaviors may be designed.
Furthermcre, forms for children, adolescents and adults must
be developed,

%, Participation in the study must be voluntary.
Persons within institutional settings must not be pressured
by a supervisor or friend into joining the grcup. ‘the par-
ticipants must enter the group with high level of motivation.
individuals who are highly motivated may apply for the study
as a response to announcement. rxperimental and Comtrol
groups uay be chosen among them.

4, al groups may include individuals of different
ages and oceupations,

56 The differential effects of AT program on girls
and boys may be demens trated.

6, video- amnd audiotape and mirrors way be used,
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7. AT program may be applied individually or imn groups
in the context of counseling service and with the school coun-
selor. rrained school counselor may apply AT to the individ-
uals and groups. If necessary, the counselor may extend the time
of the session, control and observe the members' assertiveness
level and contact their family members, teachers or friends.

8 Traimersbmay be selected among student volunteers
an@ from graduate classes in related fields, After they are
trained for AT program, successful students may become trainers

thenselves.

9. The effects of sex and age of the trainer may be

studied,

10, The effects of the same AT program with differ-

ent trainers may be studied.
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APPENDICES

Appendix A, Rathus Atilganlik Envanteri (The Rathus

Assertiveness Schedule),

Appendix B, Uygulanan Grup Atilganlik EZitim Prog-

ram1 (The Special Group Assertiveness Training Frogram),

Appendix €, Uyelerin Giunliiklerinden Atilgan Cevap-
larina Bazi Ornekler (Some Examples of the Group Members'

Assertive Responses from Their Diaries).,

Appendix D, Sonuclarin Analizi (Analysis of the

Results).
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RATHUS ATIIGANLIXK ENVANTERI

Agiklama: Agagida size 30 maddelik bir envanter ve-

rilmigtir. Her maddeyi dikkatlice ckuyup size uygunluk dere-

cesine gire degerlendiriniz.,

+3

+2

+1

=

Bana g¢ok iyi uyuyor
Beni ¢ok iyi anlatiyor
Bana oldukga uyuyor
Beni eoldukga anlatiyor
Bana biraz uyuyor

Beni biraz anlatiyor
Bana pek uymuyor

Beni pek anlatmiyor
Bana oldukca uymuyor
Beni oldukga anlatmiyor
Bana hig¢ uymuyor

Beni hig¢ anlatmiyor

1-
dirgandir,

2

§

Bence inganlarin ¢ogu benden daha atilgan ve sal-

¢ )

Sikailganligim ylizlinden kargit cinse herhangibir

bneride bulunamiyor, yada onlarin Onerilerini kabul edemiyo-

rume ( )

%« Bir lokantada istegime gdre hazirlanmamig bir ye-

mek getirince garsona gikayette bulunurum. ( )

4= Bagkalarinin beni kirdiklariny farkettigim halde

onlarl incitmemege dikkat ederim, ( )

5- Igtemedigim bir mali almam igin israr edilirse

"Hayir" demekte zorluk gekerim, ( )
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6~ Benden birgey yapmam istendijginde nedenini Gg-

renmekte israr ederim, ( )

7- Insani geligtirici ve sert tartigmalara katilmak

istedifim zamanlar olur, ( )

8= Benim durumumdaki herkes gibi ben de yiikselmek

i¢in ¢abalarim, ( )

9- Dogrusunu isterseniz insanlar beni kullanir, ( )

10~ Yeni tanigtigim insanlarla yada yabancilarla

rahatlikla konugurum, ( )

11- Kargit cinsten gekici birine ne sdyleyece@imi

gogu kez bilmem, ( )

12~ kesmi telefon konugmalari yapmaktan ¢ekinirim,
13- Bir ige mektup yazarak bagvurmayl ylzylize gorig-
mege tercih ederim, ( )

14~ Satin aldigim geyleri geri vermekten sikilirim,

15

Beni rahatsiz eden saygideger bir yakinima, ra-
hatsizligimi ifade etmek yerine duygularimi ondan saklamayi
yeglerim, ( )

16- Aptalca gorinirim korkusuyla soru sormaktan ka-
carim, { )

17- Bir ftartisma sirasinda Kizdigim, hirslandigim
belli olacak diye korkarim. { )

18- Taninmis ve saygl duyulan bir kimsenin yanlig
birgey styledifini duydugumda dinleyenlere kendi goruglimi
de duyurmaya ¢aligirim, ( )

19~ Saticilarla pazarlik yapmaktan kaginirim, ¢ )

20~ Opemli ve degerli bir ig yaptigiwda bagkalarinin

bunu dgrenmesinde sakinca gormem, { )
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2l- Duygularimi irade ederken agik ve sawimiyimdir,

22- Biri benim hakkimda yanlis ve koti geyler seyler
sdylerse hemen o kigiyle konugurum, ( )

23~ Qogunlukla "Hayir" demekte gligliik cekerim, ( )

24~ Duygularimi aninda ag¢iga c¢ikarmaktansa biriktir-
meyi yeglerim, { )

25« Kotl bir hizmetten sikayetgi olurums ( )

26- Oviildiigimde bazen ne diyecegimi bilemem, ( )

27= Tiyatro, konferans gibi topluluklarda iki kisi
yiksek sesle konusursa, onlara susmalarinl yaca Konugmalari-
na bagka yerde devam etmelerini soylerim, ( )

28= Kuyrukta One gegen birine yaptiginin yanlis ol-
dugunu soylerim, ( )

29~ Fikrimi ifade etmekte zorluk cekmem. ( )

30- Higbirsey styleyemedigim zamanlar olur. ()
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BIRINCI QTURUM

Tan1§ma

Amag: Atmosferi yumugatmak, liyelerin rahatsizlikla-
rinl azaltmak ve egitimciye Uyeleri isimleri ile tanimasi i-
¢in firsat tanimak,

Uyeler birbirleriyle tanigtilar. Bu aligtirma Respon=-

8ible Assertive Behavior (Jakubowski ve Lange, 1978)'dan a-

linmigtar,

Tanitici Kisa Konusma

Amac: Uyelere grup Kurallarini ve bu ¢aligmadan neler
Umit edildigini &gretmek,
Grup kurallariy:

= Grup i¢inde konugulanlar kesinlikle digariya akta-

rilmamalidir,.

= Grup faaliyetlerine ve alaigtirmalara katilmak zo-

runludur,

§

Verilen ev ddevleri zamaninda yapilmaladair,

§

Atilgan davranista bulunan iiyeler desteklenmelidir,

§

Giinliik tutmaniz gereklidir,

8

Devamsizlik kesinlikle olmamalaidir,

i

Donem sonuna kadar her rehberlik saatinde birlikte
olacagiz.

Bu grup calismasindan sonra, olaylar kargisinda daha
atilgan olabilecekleri, daha az heyecanlanacaklari, kigisel
haklarini koruyabilecekleri ve daha etkili iligkiler kurabi-

lecekleri vurgulandl.
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Gelingen, Saldirgan ve Atilgan Davranigslarin Tanim-

lanmasa:

Amag: Grup iyelerine atilgan, gekingen ve saldirgan
davraniglarin farkini gostermek ve ayirdetmeleri igin uygu-
lama firsati vermek,

Cekingen, saldirgan ve atilgan davraniglar ayri ayri
tanimlanarak, aralarindaki fark bir Srnek ile gosterildi, A-
tilganligin yararlar: iizerinde duruldu., Uzerine olaylar ya-
zilmrg alti karti, istekli iiyeler sira ile cekip atilgan,
saldirgan ve gekingen cevaplarini verdiler. Diger iiyeler de
her cevaptan sonra, cevabin hangi tiir davranig igine girdi-
gini tahmin ettiler, Mavi karti gekingen cevap igin, kirmizi
karti saldirgan cevap i¢in ve beyaz karti da atilgan cevap i-
¢in gosterdiler. Bdylece hem kendilerini hem de cevap veren
Uyeleri degerlendirmis oldular,

Kartlar lzerine yazilmig olaylar:

1, Tiyatroda kuyrukta bekliyorsunuz. Oniiniizdeki kigi
yeni gelen bir arkadagini yanina ¢agiriyor. Kuyruk ¢ok uzun,
biletin kalmayabilecegini de biliyorsunuz,

2. Kalgbalik bir restauranttasiniz, Sipariginizin
gelmesini bekliyorsunuz. Sizden sonra gelen birka¢ masaya
servisin yapildigini gordiniiz, Zaman gegiyor, basit bir ye-
mek siparig etmenige ragmen hala size servis yapilmiyor., Sa=~
birsiz olmaye ve kizmaya bagladiniz.

%, Cumartesi giinii arkadaglarinizla bulugmaya karar
verdiniz, bu kararinizi anneniz de biliyor. Fakat cuma ginil
eve geldiginiz zaman, anneniz cumartesi gilinli igin bir davet
aldigini ve bunu kabul ettigini sdyliyor. Bu karar sizin de

o davete gitmenizi gerektiriyor.
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4o Bir arkadaginiz, sik sik giniin zamansiz saatle-
rinde size oturmaya geliyor, Arkadaginizi seviyorsunuz, fa-
kat onun bu davetsig misafirligini ve sizi bu kadar ¢ok ra-
hatsi1z etmesini de olumlu kargilamiyorsunuz.

5. Bir sinavdan diiglik bir not aldiniz, fakat cok da=-
ha iyi bir notu hakettiginizden de eminsiniz.
6. Bir grup arkadaginiza saka yaparken, bir arkada-

§in1z soziinlizil kesiyor, gakanizin tam doruigunda kaliyorsunuz.

Ginlik Tutma

Amag: Uyelerin atilgan davraniglarda bulunup bulunma-
diklarini kontrol etmek,

Uyelerin grup digindaki ¢ekingen, saldirgan ve atil-
gan davraniglarindan bazilarini not etmeleri istendi. Giinli-
gi nasil tutmalari gerektigi aciklandi ve yazili olarak bir
ornekle birlikte dagitildi, Giinliik hakkindaki agiklama, Re=-
gsponsible Assertive Behavior (Jakubowski ve Lange, 1978) ve
Achieving Assertive Behavior (Dawley ve Wenrich, 1976)'dan
uyarlanarak hazirlanmigtir,

Glinligu Nasil Tutacaksiniz:

~ Tarih giitununa; olayin oldugu tarihi,

~ Olay siitununaj; olayin nerede, kiminle ve nasil ol-~
dugunu,

- Cevap siitununay bu olay kargisinda ne yaptiginizi,
ne dilgiindiigiiniizi ve neler hissettiginizi,

-~ Atilgan cevap ve dliglinceleriniz sitununaj atilgan
olarak bu olay kargisinda nasil davranabileceginizi ve nasil
cevap verebileceginizi, olay karsisindaki "suds dizeyi"nizin

kag oldugunu yazacaksinlz. (Suds diizeyi; bir olay karsisin-
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daki heyecan, korku, endige, kizginlik gibi duygularinizin
kuvvet derecesini gdsterir, 0-100 sayilari arasinda bir sa-
y1 lle kendi duygularinizi degerlendireceksiniz. O'dan 100'e
dogru glden sayilar endige gibi duygularinizin artigini gis-
termektedir. Bu sayilar olaylara ve sizin duygulariniza go-
re deZigecektir.) Bu siituna yazacaklariniz agagidaki soru-
larin yanitlarini da igermelidir, Bu sorularin hepsini her
olayda yanitlamaniz gerekmez, Gerekli olan sorulari yanitla-
maniz yeterlidir,

- Ne yapmak, ne hissetmek ve ne diiglinmek isterdiniz?

= Bu durumda hangi duygu, diigince ve fikirlerinizi
ifade etmek isterdiniaz?

- Diger kiginin neyi bilmesini isterdinig?

- Istediginizi yapmaktan sizi alikoyan diiglinceler
nelerdir?

- Weyi ifade etmenin uygun olabileceginizi diiginl-
yorsunuz?

- Istediginizi nasil ifade edebilir ve olayin iisti-

ne nasil gidebilirsiniz?

Ev Odevi

- Kendinizi ve ¢evrenizdeki insanlari gozleyiniz.
Saldirgan, ¢ekingen ve atilgan davranislari iyice ayirdet-
meye ¢aliginiz.

- Atilgan, Saldirgan ve Gekingen Davraniglari Ayird-
etme Testi'ni yapiniz ve haftaya getiriniz,

- Giinliik tutmaya baglayiniz,

(Oturumlarin gonunda verilen ev Odevleri, ilyelere ya-

%111 olarak sunulmugtur.)
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ATTIGAN, SAIDIRGAN VE QUKINGEN DAVRANISIART AYIRDESM: CESTL

Her olayi dikkatlice okuyun ve yandaki bogluklara,

¢ekingen davranig ig¢in ( ¢ ) harfini, saldirgan davranig I-

¢in ( = ) isaretini ve atilgan davranig igin ( + ) igaretini

koyun,

OLAY
1- Ogretmeninizden ve sinifta-
ki Sgretiminden zevk aliyorsu-
nuz,

2~ Arkadaginizla telefonda ko=
nuguyorsunuz ve konusmanlzi
bir an once bitirmek istiyor-
sunuz,

3= Bir toplantida birisi ko-
nusmanizi sik sik kesiyor,

4~ K6r bir adam size yaklagi-
yor ve kendisi ig¢in bazi gsey-

ler satin almanizi istiyox.

5~ Bir anne telefonda evli go-
cugu ile konuguyor, ona ziya-
rete gelmelerini gok istiyor,
6- Bir arkadasginig dizenledi-
giniz bir toplantiya gelmeye
86z veriyor, ama gelmiyor siz
de onu ariyorsunuz,

T~ Yukari kattaki gocuklar
gok glriilti yapryorlar, Duva-

ra vuruyorsunuz ve baglLriyor-

¢ CEVAP

"Dersi gok iyi isliyorsunuz,

Sizin Ogretim geklinizi bege-
niyorum.," ( )

"0ziir dilerim, ama ocakta ye-
mek yaniyor, telefonu kapat-

mak zorundayim, Umarim ki ki-
rilmazsing® ()

"Oziir dilerim, sOziimii bitir-

mek istiyorum.," ( )

"Kor oldugunuz i¢in, insanla-
rin size yardim etmek zorun-

oldugunuzu saniyors.nuz. Ama

ben sizinle ugragamam," ( )

"Gegen gece ¢ok glizel bir ri-
ya gordim, riyamoca beni ziya-
rete gelmigtiniz" ( )

"Hani gelecektin, senl goOreme-
yince merak ettim, Birsey mi

oldu?" ()

"Hey, glrliltiyii kesin " ( )
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8~ Bir arkadaginiz sizden sik.
sik Dborg para istiyor,

9- Her gece oda arkadaginiz
oda kapisini durmadan gcarpi-

yor,

10~ Bir komitede g¢aligmaniz
Onerildi, ama size uygun de-
gil,

11- Saat 16,-17,00 arasi meg-
| gulsﬁnuze Bir arkadaginiz si-
zi bu saadlerde girmek igsti-
yor,
12~ Yukari kattan gelen miizik

sesl sizi rahatsiz ediyor,

13~ Bir arkadaginiz yaptiginiz
bir ddevi gizden istiyor, ver-
mek istemiyorsunuz,

1l4- Anneniz yine size bir oglut
veriyor, ama sigz artik istemi-

yorsunuz.

15- Oda arkadaginiz odayl her
zamanki gibi karisik biraki-
yor,

16- Bir arkadaginiz size ziya-
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"Bugin sadece kendime yetecek
kadar param var.," ( )

"Tiitfen kapliyl carpnamaya ¢a-
lig. Bu beni rahatsiz ediyor,
Korkarak uyanmiyorum ve uyuya-
miyorum.,” ( )

"0ziir dilerim, bu komitenin ga-
ligma gartlari bana uymuyor,"
¢ )

"fyi, gorigelim, Sa: 16,00'da
degil mi? Senin ig¢in uygunsa,"

¢ )

"Yeter artik, Daha fagla gliril-
tuye devam ederseniz, sizi gi-
kayet edecegfim." ( )

"Ben de yapmadim, simdi yapaca-

gim," ( )

"Benim iyiligim icin 68Ut ver-
digini biliyorum, Ama hata yap-
sam bile kendi kendime bazi ka=-
rarlari almayl Ogrenmeliyim,”

¢ )

"Ne kadar daginiksin, oqamin gu

haline bak Allahaskina." ( )

n0ziir dilerim, ama bu gilinlerde
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rete gelmek istiyor, ama bu o kadar megguliim ki, goriigme-
arkadaginizla olmek istemiyor- miz mimkin degil."™ ()
sSunuz.

L7~ Sizge Onemli bir soru soru- "Diigiinmem igin birkag dakika
luyor. Hemen cevap vermek igin verir misiniz?" ( )
hazirlikli degllsiniz,

18- Kitliphanede iki kigi dur- "Iiitfen, sessiz olur musunuz.
madan konuguyor. Rahatsiz olu- Galigamiyorum." ( )

yorsunuz, Kendinizi derse ve-

remiyorsunuz,

( Responsible Assertive Behavior (Jakubowski ve Lange, 1978)'

dan uyarlanarak hazirlanmigtir. )
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IxIwcI oruruM

Stzsiz Iletigimle f1gili Bir Alistirma

Amag: SOzsiiz iletigimin glinlik yagamimizdaki Snemini
gostermek,

Iki tye tnce sirt sirta, sonra ylizylze s0zll ve sidz-
aliz olarak birer dakika konugmaya galigtilar. Sonra, bu fark-
11 iletigim durumlarinda hissettikleri iizerinde tartistilar.

Bu aligtirma Insan Insana (Ciliceloglu, 1979)'dan alinmistir.

Stzsiiz Davranislarin Tanimlanmasi

Amag: S0Ozsliz davraniglarin ve atilgan, ¢ekingen, sal-
dirganligin sOzsiiz davraniglarinin neler oldugunu gostermek,

Stzsiiz iletigim ve sozsliz davraniglar (kigiler-arasi
mesafe, bedenin durugu, gozle iletigim, el ve kol hareketle-
ri, sOyleyig tarzimiz ve uygun olmayan el ve kol hareketleri)
tanimlandi. Atilganlik, cekingenlik ve saldirganligin sozsiz
davraniglari ayri ayri gosterildi.

Atilganligin Sozsiiz Mesajlari:

- Seg tonu duruma uygundur. Ne ¢ok kisik, ne de gok
yiksektir. Tok bir ses tonu vardir.

- Konugma akici ve agiktir, anahtar cumleleri igerir,
yani soylenmek istenen dogrudan stylenir,

- Birisi ile konusurken gizgize gelmekten kaginil=-
maz.,

- Beden, kendinden emin ve diktir.

- Kigiler-arasl mesafe duruma uygundur,

- $B¥zlil ve sozsiiz mesajlar uyumludur. S6zli mesaj-

lar, sbtzsiiz mesajlari destekler,
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Cekingenligin Stzsiiz Mesajlary:

-~ 5es tonu gok yunmugak ve kisiktir,

- Konugma kararsiz ve duraklamalarla doludur,

- GOzgdze gelmekten kaginilir,

- Vicut hareketsizdir, Omuzlar digik ve kamburdur,
El sak sik agizae gotirilir ve kapatilir, Eller kaivrilir veya
bikkiiliir,

= Konugulan kigiden geriye kagilir.,

= 30zlU ve s0zsiiz mesajlar uyumsuzdur. Kizginlik i-
fade edilirken giiliinir,

Saldirganligin Sozsiiz Mesajlary:

= Duruma uymayan tiz ve alayci bir ses tonu vardir,

- Kargidaki kigi hakimiyet altina alinmaya c¢aligilar,

- Konugma esnasinda gdzler ya kargidaki kigiyi haki-
miyeti altina allr yada yere bakar. Kiglimseyerek ve gozler
kisilarak bakilir,

- Vilcut gergindir. Parmak igareti fazladair.

- Konusulan kigiye gittikge yaklagilar,

Bu tanimlamalar Your Perfect Right (Alberti ve Emmons,
1976), The Counseling Psychologist (Flowers ve Booraem, 1975)
ve Responsible Assertive Behavior (Jakubowski ve Lange, 1978)'

den uyarlanarak hazirlanmigtir,

Anlamsiz Konu Bagliklari Uszerinde Konusma (Inane Topics)

Amag: Grup iiyelerinin gdzsiiz davraniglarinin farki-
na varmalarini saglamak ve atilgan davraniglari Ovmeyi 0g-

retmek,

fic iiye verilen konu bagliklari (toplu igne, cep sa-
ati ve mandal) iizerinde birer dakika konugtular, Diger iye-
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ler de, konugan iiyelerin sizsiiz davramiglarina dikkat etti-
ler. U¢ iye de konugmasiny bitirdikten sonra, atilgan sdz-
siiz davraniglari belirtilerek oviildii, Bu aligtirma Respon-

sible Assertive Behavior (Jakubowski ve Lange, 1978)'dan a-

linmigtir,

Ev Odevi

- Bagkalari ile aranizdaki mesafeye dikkat edin. A=
ramizdaki mesafe nelere gire degigiyor? Diger insanlari i-
letigim esnasinda gdzlemleyin. Ne kadar yakinlikta duruyor-
lar, koruduklari mesafe nedir? Kendi mesafenizi bu gozlem=
lerinize gbre gekillendirin,

-~ Bedeninizim duruguna dikkat edin. Kendinden emin
ve dik durmaya caligin,

- Konugurken karsinizdaki ile gdzgtze gelmekten ka-
¢inmamaya ¢alisin, Unce yaninda kendinizi rahat hissettigi-
niz insanlarla aligtirma yapin, sonra yabancilarla deneyin.

- Konugma tarzinizdaki ozellikleri gézleﬁeye cali-
gin. Ses tonunuz nasil, duruma gore konugma tarziniz degi-
giyor mu?

- S8zl ve sotzsliz davraniglarinizin uyumlu olmasina
ggll@lnﬁ Mutlulugunuzu paylagin ve biylk bir gllimseme ile
gosterin, Kizginliginizi gllerek saklamaya galigmayin.

- Aynanin Oniinde gliliimseme aligtirmalaria yapin, gu-
limseme ile donuk bir yliz ifadesi arasindaki farki gorin ve
yaninda rahat oldupunuz insanlarla aligtirmaya baglayin,
sonra diger insanlara da giliimsemeye ¢aligin,

~ Kendi sozsiiz davraniglarinizi iyice gozlemleyip
belirleyin. Grup iginde, degigtirmek istediginiz sozsiz

davraniglarinizi degigtirmeye caligan.
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tetwcl oruruM

SOzsiliz Tletigimle 11gili Bir Alistirma

Amag: Uyelerin, birbirlerinin sbzsiiz davraniglari-
nin farkina varmalarini saglamak ve atilgan davraniglarini
Ovieye tegvik etmek,

Uyeler ikiger kigilik gruplar halinde, birbirleriy-
le istedikleri bir konu iizerinde iki dakika konugtular. Son-

ra birbirlerinin sdzsilz atilgan davranislarini ovdiiler,

Asag1 Bastirma (Push-Down) Alistirmasi

Amag: Efer bir kimse izin vermezse, karsisindakinin
onu ezemeyecegl, haklarini ihl81 edemeyecegi, fikrini ver-
mek,

Uyeler ikiger kigilik gruplar halinde kargilikli o-
larak ayakta durdular, Kargilarindaki iiyeyi omuzlarindan a-
gagiya dogru bastirmaya ve aligtirmanin amacini bulmaya ga-
ligtilar, Bu aligtirma Grupla Atilganlik Egitiminin Bireyin

Atilganlik Diizeyine Etkisi (Voltan, 1980)'den alinmigtir,

Cekingen, Saldirgan ve Atilgan Davraniglarin Rol Ya-

varak Uygulanmagl

Amag: Uyelere, atilgan, ¢ekingen ve saldirgan dav-
ranislari rol yaparak uygulamalari igin firsat tamimak ve
yanlis anlagilmalari diizeltmek,

Ayirdetme Testi'nin degerlendirilmesinden sonra, ba-
z1 ilyelerin atilgan, cekingen ve galdirgan davraniglaril iyi-
ce anlamadiklari gorildil, Bunun i¢in oniki olay kiigik kart-
lara yazildi. Her uye girayla birer kart ¢ekip atilgan, ge-
kingen ve saldirgan cevaplarini verdiler, Diger Uyeler de

olaylarda gegen kigilerin roliini oynadilar. Cevaplardan son-
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ra mavi, kirmizli ve beyaz kartlari gbsterdiler.

Kartlar iizerine yazilmig olaylar:

1. Bir arkadaginiza ¢ok sevdiginiz bir kitabinizi
ddiing verdiniz. Bir sene oluyor, size geri getirmiyor., Bir-
gin size uwgruyor, fakat kitabinizdan hi¢ s8z etmiyor.

2o Bir arkadaginizla hafta sonu sinemaya gitmeye
karar verdiniz. Evde arkadaginizi bekliyorsunuz, fakat ar-
kadaginiz gecikiyor ve sinema saati de geg¢iyor,

3. Lokantadasiniz, Garson, yemeginiz bitmedigi hal-
de Oniiniizden tabaginizi aliyor.

4, Yarinki sinaviniz igin ders ¢alisirken, bir ar-
kadaginiz sizi lafa tutuyor,

5. Bir arkadaginiz ders notlarinizi aldi ve sinavi-
niz yaklagtigi halde geri vermedi,

6. Bir magazadan birgey satin aldiniz ve odemenigzi
yaptiniz., Fakat geri verilen paranin eksik oldugunu gordi-
niz,

Te Arkadaglarinizla grup halinde g¢aligmak ilizere bir
araya geldiniz, Zaman ge¢tigl halde, herkes igin girgirinda.
Siz galigmak ig¢in sabirsizlanmaya bagladiniz.

8, Ugretmeniniz yanlig birgey sOyledi. Bunu diizelt-
mek istiyorsunuze.

9, Sinifta Bfretmeninizin sesini duyamiyorsunuz, ki-
s1k sesle konuguyor,

10, Kargit cinsten bir arkadasinizi, hafta sonunda
diizenlenen okul balosuna davet etmek istiyorsunuz.

11. Arkadaginiz lglidiigi i¢in kazaginizi istedi, ver=-
diniz, Uzun bir giire gegtigli halde getirmedi ve birgin kagza-

ginizi Uzerinde gdrdiniz.
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12, Berber saginizi istediginiz gibi kesmiyor veya
yapmiyor,
Ev Odevi

- Haftaya kadar iig kigsiye yol sorun.

- Iki magazaya (glyim veya ayakkabi magazasli olabi-

lir) girip fiat sorun, deneyin, fakat almayin.

= Tki dilkkana girip, birgey almadan para bozdurun,

DORDUNCY OTURUM

Iltifat Btme ve [ltifati Kabul Etme Alistirmasi

Amag: Atilganca iltifat etmeyi ve iltifata olumlu
kargilik vermeyi oOgretmek,

Once, atilganca iltifat etme ve iltifati kabul etme
Uzerinde bilgi ve ornekler verildi.'Sonra, girayla bitin li=-
yeler birbirlerine atilganca iltifatta bulundular ve ilti-
fatlarina atilganca olumlu karsiliklar verdiler, birbirleri-
ni elegtirdiler, Bu aligtirma Responsible Assertive Behav-

ior (Jakubowski ve Lange, 1978)'den alinmigtir,

"RBen® Zamirini Kullanma

Amac: Uyeleri, kendileri hakkinda konusmaya tegvik
etmek,

Uyeler "ben" zamirini kullanarak, kendl inanig, ar-
zu ve duygulari hakkinda Uger dakika konugtular. Konugmala-
rin sonunda, diger grup ilyeleri tarafindan atilgan davranig-

lar oviildi,
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Ayni Fikirde Olmadifini Gosterme, Nedenini Sorma ve

Selam Verme Hakkinda Tavsiveler

Birisi ile ayni fikirde olmadiklari zaman pasif ve
aktif olarak bunu nasil gosterecekleri, akillarina takilan
sorulary ilgili kisiye cekinmeden sormalari gerektigi ve i-
yi iligkiler kurmada samimi bir selamin yararlari ilizerinde

kKisaca durularak, tavsiyelerde bulunuldu.

Ev Odevi

- Haftaya kadar, beg kere iltifatta bulunun ve aldi-

giniz cevaplari degerlendirin.,

- I1tifat etmede ve iltifati kabul etmede ne kadar

atilgan oldugunuzu gézleyin,

BESINCI OTURUM

Ricada Bulunma ve Ricayil Reddetme Aligtirmasa

Amac: Atilganca ricada bulunmayi ve ricayi reddet-
meyi ©gretmek, ricayir reddetmede liyelerin kendi eksiklikle=-
rini gormeleri ig¢in firsat tanimak,

Atilganca ricada bulunma ve ricayir reddetme tanim-
land1, Tim liyeler sirayla birbirlerine atilgancae ricada bu-
lundular ve ricalarinyi reddettiler. Reddedilenler de bunu o-
lumlu kargiladilar., Bu aligtirma Responsible Assertive Behav-

ior (Jakubowski ve Lange, 1978)'den uyarlanmigtir.

Olumlu ve Olumsuz Duvgulari Ifade Etme Aligtirmasz

Amacs: Uyelerin birbirleri hakkindaki olumlu ve olum-

suz duygu ve dilgiinceleri dogrudan dogruya birbirlerine soy-

lemelerini ve olumsuz duygu ve diglinceleri hoggbriyle kar-
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gilamalarini saglamak,

Uyeler birbirleri hakkinda olumlu ve olumsuz goriig=-
lerini dogrudan aktardilar., Olumsuz gorusleri hoggodriyle
kargiladilar. Bu aligtirma Grupla Atilganlik Egitiminin Bi-

reyin Atilganlik Diizeyine Etkisi (Voltan, 1980)'den alinmig-

tir.

Fvet-Hayir Alistirmasa

Amag: Uyelerin farkli ses tonlarinin farkina varma-
larini ve uygulama yapmalarinl saglamak.

Uyelerden biri "Evet" derken, diger liye ayni ses to-
nu ile "Hayair" dedi., "Evet" diyen iiye, ses tonunu gittikge
yukseltti ve "Hayair" diyen lye de sesini ona uydurdu. Bu a-
ligtirma Responsible Assertive Behavior (Jakubowski ve Lange,

1978)'den alinmigtir,

Ev Odevi

- Haftaya kadar, l¢ atilgan ricada bulunun. Redde-
dilmeye kargi hazirlikli olun ve bu sizin cesaretinizi kar-
masin, Arkadaglarinizdan borg isteyebilirsiniz veya Odiing
verdiginiz bhirgseyi geri isteyebilirsiniz,

- Bger reddetmeniz gerekiyorsa, size bulunulan rica-
lary atilganca reddetmeye galigin.

- Olumlu ve olumsuz duygu ve diglincelerinizi Once

yakin oldugunuz insanlara belirtmeye ¢aligin,
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ALTINCI OTURUM

"Ben-Dili" ye "Sen-Dili'nin Tanimlanmasi

Amag: Ben=-dili ile Sen-dilinin farkini gostermek,
Ben-dili (I-message) ve Sen-dili (You-message) ta-
nimlandi ve aralarindaki fark bir ornekle gosterildi, Ta=-

nimlamalar Insan Insana (Ciiceloglu, 1979)'can faydalanila-

rak hazirlanmigtir,

Olumlu "Ben-Dili"nin Tanimlanmesi

Ben-dilini daha ¢ok olumlu duygularimizi iletmede
kullanmamiz gerektigi vurgulanarak bir ornek verildi. Olay-
lar kargisinda duydugumuz ilk ve gergek duygulari (primary
feelings) merak, korku, endige gibi, ifade etmenin ©nemi ii-
zerinde duruldu. Bu gergek duygularin yarattigi kizginlik,
6fke, digmanlik gibi duygulari (secondary feelings) ifade
etmenin olumsuz etkileri gitsterildi, drnekler verildi. Bu
tanimlamalar Parent Effectiveness Training (Gordon, 1975)!'

den uyarlanarak hazirlanmigtair,

HRBen=Dili" ve "Sen-Dili"nin Rol Yapilarak Uygulan-

Amag: Ben=-dili ve sen=-dilinin farkini gostermek,

Kartlara yalelkoniki olay sairayla her iliyeye ¢ekti-
rilip, Ben=dili ve Sen=-dili ile cevap vermeleri istendi. Di-
ger iiyeler de cevaplari elegtirdiler,

Kartlara yazilmig olaylar:

1, Bir arkadasinizla belirli bir saatte bulugmak i-
¢in stzlegtiniz. Fakat arkadaginiz bir saat gecikiyor. Siz

saatinde orada olmak icin acele ile evden c¢ikmigtinmiz. Ha-
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yal Kirikligina uwgradinyz,

2, Alleniz, gizi de ilgilendiren bir konuda karar
veriyor, fakat sizin fikrinigzi sormuyorlar,

3. Anneniz, yapmak istemediginiz birgsey igin, bag-
kasina gizin adiniza stz veriyor. Sagiriyor ve lizliliyorsu-~
nuz,

4. Kardeginiz veya oda arkadaginiz, gece geg saat-
lerde yatmaya geliyor, igig agryor ve glriltd yapiyor. Ra-

hatsiz oluyorsunuz.

5. '‘Babaniz sizi hep bagka ¢ocuklarla kargilastiri-
yor, bundan rahatsiz oluyorsunuz.

6. Kardeginizi arkadaglarinizla tanistirdiniz, fakat
kardeginiz arkadaglariniza kargi kaba davrandi, Arkadaslari-
niza karsi mahcup oldunuz ve utandiniz,

7. Bir arkadaginiz ev ddevlerini her zaman sizden
yapiyor., Gok bozﬁluyorsunuzu

8. Kardeginizle g¢argiya ¢iktiniz,. Kardeéiniz gordi-
g hergeyi almaniz ig¢in israr ediyor. Bundan rahatsiz olu-
yorsunuz,

9. Kardeginiz, ¢ok sevdiginiz bir arkadaginizin he-
diyesi olan bardaginizi kKiriyor. ok Uzlliyorsunuz.

| 10, Anneniz hergin okul ¢ikigainda sizi almaya geli-
yor; Fakat bir gin gecikiyor. Gok merak ediyorsunuz,

11, Anneniz, sizin de oldugunuz bir toplantida ta-
virlarinizl elegtirdi, Siz de utandiniz ve sikildiniz,

12, Bir toplantida anneniz sik sik sOzinlizi kesip,
sizden bazi geyler yapmanizl istiyor. S&ziinlizii yarim bira-
k1p dediklerini yapmek zorunda kaliyorsunuz. Anneniz tara-

findan dinlenmediginizi ve diger insanlara kargl mahcup
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olduZunuzu digiiniyorsunuz.,

Ev Odevi

- Gergek yasaminizda kullandiginiz dile dikkat edin.

= Anlattiklarim dogrultusunda ben-dilini kullanmaya

¢aligin,

YEDINCI OTURUM

Gercek=Disi Diisiincelerden Kurtulun (Rational Self-
Analysis)

Amac: Uyelerin atilganca davranmalarini engelleyen

gergek=digi digilincelerini tanimlamalarini ve bu dilglinceleri-
ni degigtirmelerini saglamak,

Uyeler sorulan sorulari yazili olarak yanitlayarak
bu aligtirmayl yaptilar. Bu aligtirma bir drnek ile gosteril=-
migtir, Responsible Agssertive Behavior (Jakubowski ve Lange,
1978)'den uyarlanmigtir,

Yanitlanan Sorular:

1. Atilganca davranmak istediginiz, fakat korku, en-
dige gibi duygulardan dolayi gekingen veya saldirgan davran-—
diZiniz belirli bir durumu yazin. Hangi ortamlarda, nasil ve
ne gzaman oluyor?

2, Bu yazdiginiz durumda, atilganca davrandiginizi
dligliniin, Akliniza gelen, olumsuz duygulari yaratan dilgiincele-
rinigi yazin.

%, Yazdiginiz bu diiglincelere bakin ve Kendi kendini=-
ze su sorulari sorun:

a) Bu ylizde yuz dogru mu?

b) Kesinlikle bu korktugum sonug olacak m1?
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c) Gegmigte kargilagtigim benzer durumlarda insanla-
rin tepkileri nasildi? Olumlu olmug muydu? Bunlar nelerdi?
Akliniza gelen olumlu diiglinceler nelerdir?

4. Kendinize gu sorulary sorun:

a) Bu k&ti olay olsa bile, benim igin bir felaket
mi? Ustesinden gelebilir miyim?

b) Bu olay benim igin ne ifade ediyor? Beni koti ve-
ya deZersiz yapiyor mu? Difer kiginin durumu ne oluyor?

c) Nasil iistesinden gelebilirim?

Kas Gevgemesi Alistirmasi

Amag: Grup Uyelerini rahatlatmak, vicutlarindaki
kaslarin farkina varmalarini saglamak ve gerek duydukca ger-
gek yagsamlarinda da uygulamalari ig¢in tesvik etmek.

Uyeler gevgeme aligtirmasini uyguladilar., Uygulama-
dan sonra, korku, heyecan, endige yaratan olaylardan once
veya bu olaylar esnasinda vilcutlarinin gergin kisimlarini
gevsetmeye caligarak, bu duygularinin zamanla azalip ortadan
kalkabilecegi vurgulandi. Bu aligtirma Insan Insana (Ciicel-
oglu, 1979) ve Don't Say Yes When You Want to Say No (Fens-

terheim ve Baer, 1977)'dan uyarlanarak hazirlanmigtir.

SEKIZINCI OTURUM

Rathus Atilganlik Envanterini verdikten sonra, uygu-
lanan atilganlik egitiminin Bzeti -yararli olur diiglincesiy-
le- yazili olarak lyelere dagitilda,

Atilgan davranigin her zaman olumlu sonuglar verme-
yecegi, hog olmayan bazl problemler dogurabilecegi de belir-
t£ildi. Bunun ig¢in ogrencilerin atilgan davraniglarinin olum-

suz sonuqlaflnl degerlendirmeleri, atilgan davraniglari ile
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sonuglari arasinda denge kurmalari gerektijgi, duruma gore
karar verme hakkina sahip olduklari vurgulandi.

Uygulanan atilganlik egitimi, egitimcinin tavir ve
egitim gekli, bundan sonra okullarda uygulanabllecek atil-
ganlik egitim programlari hakkindaki gorig ve tavsiyeleri

alinda,
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APPENDIX C
Uyelerin Giinliklerinden Atilgan Cevaplarina Bazi Ornekler
(Some Examples of the Group Members' Assertive Responses

from Their Diaries)
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Olax I

"Futbol maginda yedigimiz goliin sugunu kaleci oldu-

gum ig¢in bana attilar,®

Atilgan Cevap

"Bunun iizerine, sugun bende olmadizini, defansin be-
ni kalede yalniz biraktigini, bunun i¢in de golin kaginilmaz
oldugunu gdyledim., Bu yaptisim gok dogru idi, En iyi bdyle
cevap verilebilirdi, Her zaman haksizliklara kargi kendimi

boyle savunmam gerektigini anladim ve dogruluguna inandim,"

Olay IT

"Bir kirtasiye dilkkanina girdim. Migteri ¢ok degil=-
di, ama tezgahtar benimle ilgilemmiyor, umursamaz bir tavir-
la onlindeki oyuncakla oynuyordu."

Atilegan Cevap

"Bakar misiniz? Xareli defter ve bloknot istiyorum.
Verir misiniz? dedim, O da hemen istediklerimi verdi. Bu o-
laydan sonra, bu dikkanda her zaman atilgan davranmaya ga-
ligiyorum, Glnkili siz sormazsaniz, insanin yliziine bile bak-

miyorlar, O glin atilgan bir cevap verdigim i¢gin sevindim."

Olay IIT

nBir diitkkandan aligverls yaptiktan sonra 1000 lira
verdim, 540 lira yerine 490 lira geriye verdiler."

Atilgan Cevap

wBir dakika yanlig ssaydiniz galiba, 540 yerine 490
lira geriye verdiniz. Litfen tekrar sayar misiniz? dedim.
Tezgahtar yanligini gorince Ozlr dileyerek parami tam ola-

rak gerli verdi. Atilgan davranmig oldum. Yanlig diizeltildi.”
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Olay IV
"Bir testte, ©gretmenin yanlig degerlendirme yapti-~
€1n1 gdrdim. Aslinda daha yilksek not almam gerekiyordu."

Atilean Cevap

"Gidip Bgretmene sdyledim ve notum yiikseldi, Hig=

birgey soylemeseydim notum yiikselmeyecekti. Bir daha hep

bdyle davranmaya caligacaiim,"

Olax vV

"Sander'den kitap aldim, Fakat sarmadiklarini gor-

dim, "

Atilgan Cevap

"Tiitfen kitabimi sarar misiniz? dedim., Bu atilgan

bir davranigti. Dogru davrandigima inaniyorum,"

Olay VI

"Okul yaraim giin oldugu igin, OZleden sonra fuara
gittim, Ogrenci bileti istedim., Gigedeki gtrevli ise bana
normal biletin Ustiini verdi."

Atilgan Cevap

"Ben de ona paramin eksik oldugunu sdyledim. O da
bana daha geri para verdi, Burada atilgan davrandim, clinki

o para benim hakkaimdi."

Olay VIT

WBir arkadasim ayakkabilarimi begendigini sdyledi."

Atilgan Cevap

nlfegekkilr ederim, Onlari ben de ¢ok begenirim, dedim.

Atilgan davrandigiml S8anlyorul. Gergek diglindiiklerimi sOyle-

dim,"
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Experimental Group Pre- and Post-test Scores

Subject Pretest Poattest d Rank of Rank with less

scores gcores d frequently sign
1 9 10 1 1
2 9 21 12 Teb
3 1 13 12 Ts5
4 -24 -4 20 9
5 8 8 0
6 5 7 2 2.5
7 5 15 10 >
8 =21 -10 11 6
9 -1 -9 -8 -4 -4
10 -8 16 24 10
11 -5 44 49 11
12 =13 -11 2 245
T=4
0<=§:001

Note, The Wilcoxon matched-pairs signed-ranks test

was. used,
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Control Group Pre- and Post-test Scores

Subject CITretest Posttest q Rank of Rank with less

gcores scores d frequently sign
1 -16 -14 4 4

2 ~4 -13 -9 -9 -9
3 =10 -8 2 2

4 =17 =27 =10 =10 -10
5 -16 -8 8 8

6 1 7 6 65

7 5 6 1 1

8 -1 2 3 3

9 2 16 14 11
10 10 25 15 12

11 2 8 6 645

12 3 8 5 5

Note., The Wilcoxon matched=-pairs signed-ranks test

was used,



Experimental and Control Groups' Pre-test Scores

Subject IXP. Group Rank Cont. Group Reuk
pretest scores pre-test scores
1 9 22.5 -16 4.5
2 9 22,5 -4 10
3 1 13.5 ~10 7
4 =24 1 =17 3
5 8 21 ~-16 4.5
6 5 19 1 13.5
7 5 19 5 19
8 =21 2 -1 ~11.5
9 -1 11.5 2 15.5
10 -8 8 10 24
11 -5 9 2 15.5
12 -13 6 3 17
Rf155 R§l45
uset
U577

¥Note., The Mann-Whitney U test was used,



Experimental and Control Groups' Post-test Scores

Subject *P. Group Rang COnt. Group Rank
posttest scores posttest scores
1 10 17 -12 3
2 21 22 -13 2
3 13 18 -8 7.5
4 -4 9 -27 1
5 8 15 -8 7.5
6 7 12.5 7 12,5
7 15 19 6 11
8 -10 5 2 10
9 -9 6 16  20.5
10 16 20.5 25 2%
11 44 24 8 15
12 ~11 4 8 15
Ry 72 R5128
Us50
U594

Note, The Mann-Whitney U test was used.
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Pre~ and Post-test Mean Scores of

Experimental and Control Groups

GROUPS Pre-test mean Post-test mean
’ scores scores
Experimental Group -2.9 6.5

Control Group -3e4 o>
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