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]-NCREASING ASSERTIVENESS .IN JUNIOR HIGH S TUDEtJ T~ 

WITH A SPECIAL TRAINING PROGRAM 

'J'his study inves tiga ted the ef'fec ts of it group as-

sertiveness training program on unassertive pre-adolescent 

students (approximately 15-16 years old), of' mixed gender. 

~l'he s:u.bjects were drawn .trom Ort .. 3 Robert College 

students who were volunteers joining the study during the 

.tirst semester of 1983-84 school year. Twelve students for 

v 

the experimental group and twelve students for the control 

group were randomly selected among unassertive s tuden ts. ~. / 

~ach group included six boys and girls. Assertiveness of' 
-r---

the students was measured by the !Rathu8 Assertiveness Sched-

ule lRAS). It was used bo-ch in pre-test and in post-test. 

Pretest-PQsttest control. group design was U!sed in the study. 

The study was conce:ived wi thin a thevretical iramew,ork 'Nhi<ffi 

emphasized corre'spOladence' between the individual and the en~ 

vironmen t. ~'he program was developed accolrding to the needs 

of the group members. training was given to only the experi-

mental group during guidcmce hOiJl.FS o:nce a week for seven 

weeks, and each session lasted LY5 minutes. the cou.:nseling 

service was used for the meetings. 

~Phe m.aj ori ty (67.2 per ce1!l. t) of the Robert College 

Orta 3 students appeared to be: asserd.iJ.ive. According to the 

findings the: AT grou,p showed a. signii;!cantly greater improve-
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ment than no-tEeatment control group on the HAS. In post 

treatment discussion the gro~p members stated that they had 

found AT program useful, ~derstood assertiveness better in 

improving their assertive behavior. Com.seql1.elIl tly, it can be 

said t1ha t such training was eff.e.cti ve in increasing the as­

sertiveness of pre-adolescent boys ~ld girls as evaluated 

by self report and the test results. 



ORTA SON OGRENC!:LERINDE ATIlLGANLIGIN bZEL .s1R 

EG!T!M PROGRAMI !LE ARTTIRILMASI 

vii 

Bu ar_§. tJ.rma, a tJ.lgan olmayalfl. (y akla~J.k 15-16 yafi­

larJ.ndaki) kJ.z ve. erkek ogrenciler uzerinde, grup atJ.lgan­

IJ.k egitim prDgramJ.RJ.m etkileriai incelemi§tir. 

DenekleE, 19B3-84 ders Yl1J.llJ.n birinci somestirin­

de, Orta 3 Rebert Liseei ogrencileri ara::nndan gO:liltillU ola­

rak se~ilmi~tir. Atl1gan olmayan ogrenciler araslndan, deney 

grubu ic;in 12 ogrenci ve kontro1 grubu i~in 12 ogrencl ras­

ge1e se~ilmi§tir. Her grup a1tJ. klZ ve a1t1 erkek ogrenciyi 

i~ermi~tir~ Ogrenci1erill atJ.1gIiJll1J.k1arJ. Rathus AtJ.1gom1J.k 

E:m.vamteri i1e olQtilmUfitUr. mvanter hem on-testte hem de son­

testte kul1aruJ..I11i~tl.r. AI'afitJ.rmada on-test son-test kontrol 

grup deseni kU1l1anJ..hllu~ t1r. Birey i1e gevre arasJ.ndaki uyu­

~U. vurgulayan teorik bill.' gatl igindeki at11gan11k egitim 

program1, grup Uyelerinin ihtiyaQ1ar1na gore gelifitirilmi~­

tiro Egitim sadece deney grubuna, haftada bill.' kere olmak U­

zere yedi hafta, rehberlik saatlerinde verilmi§ ve her otu­

:rUlll 45 dakika stirmU~ tlir. jl'oplan tJ.lalr iQin lJamJ.fJIIl • .,l.lllJ.k ~ ervi­

si kullan11mJ.~t1r. 

Robert Lisesi Ort ... 3 ogrencilerinin gogulllugu ~ytizde 

67.2'3i) at~lgan gortilmti~tur. Hulgu1ara gore, at11ganlJ.lc e­

gitim grubu, egitim verilmeyen kontrol grubundan onemli 01-

~ude dalla. fazla bir geli~me gostermi§tir. ~gitimin sonund .. 
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grup uyeleri, at11gan11k egi tim progrwun1 f_yd .. ll buldukla­

:r1nl., atl.lganll.gl. daha iyi anladl.klarl.n1 ve kendi atl.lgan-

11.klarl.n1 geli~tirdiklerini a91.klam1~lard1r. Sonu91ara gore, 

boyle bir egitim, kl.z ve erkek ogrencileri~ at11ganll.klarl.nl. 

arttl.rmada etkili olmu~tur_ 



TABLE OF CONTENTS 

ACKNOWLEDGEMENTS • • • • • • • • • • • • • • • • • 

• .. • • • • • • • • • • & • • • • • • • • ABSTRACT 

QZET . . . . . . ., . . . . . . . . . . ., . . . . . 
r. BACKGROUND AND STATEMENT OF THE PROBLEM. 

A. Review of the Literature . '. . . . 
1. Defini tions of. Assertiveness • • 

2. Background and Development of 

Assertiveness Training . . .. . . . . . . . . . . . 
3. Definitions of Group Assertive-

ness Training ., . . .. . . . . . . . . . . ., . . . 
4. Instruments Used in Assertive-

ness Training . . . . . . . . . .. . . . . . . . ., 

ix 

Page 

iii 

v 

v.ii. 

1 

2. 

2 

5 

9 

11 

5. Studies on Assertiveness Training 13 

II. 

Definitions 

III .. 

IV. 

6. Description of the Model • .. • • 

B. Goals of the Present Research . .. . 
METHOD , 

• • & • .. • • • • • • • • • • • 

A. Hypotheses, Variables and Operational 

.. . . ., .. . . . . . . . . . . .. . . . 
B. Instrumentation . . . . . .. . . . . 
C", Subjects • .. .. • • • • • • 0 • .. • 

. ., . .. . . .. .. . .. . . .. .. 
E", Procedure • • • • .. • • .. 0 • • • • 

RESULTS . . .. . . . .. . . . " . . . " . 
DISCUSSION • • • • • • • • • • • • • • 

16 

17 

18 

18 

19 

20 

21 

21 

28 

29 

A. Limitations of the Present Research. 31 

B. Suggestions :f.or Future Research "" 32 



APPENDICES • • • • • • • • • • • • • • • • • • • • 
Appendix A. 

Appendix B. 

Program ••• 

The Rathus Assertiveness Schedule. 

The Special Assertiveness Training 

• • • • • • c • • • • • • • • • • • 

34 

35 

39 

Appendix C. Some Examples of the Group r;Iembers I 

Assertive Responses from Their Diaries •••••• 60 

Appendix D. Analysis of the Results ••••• 63 

REFERENCES •••••••••••••••••••• 69 

x 



1 

I. BAOKGROUlID AND STATENENT OF THE PROBLEM 

Each individual seeks to achieve and maintain mean­

ingful and smooth interpersonal relations in life. However, 

many people have probler~ in the area of interpersonal crun­

munication, experience difficulty in asserting themselves 

and lack the skills to improve their personal relationships. 

Although all individuals have the right to assert themselves, 

they may behave and act-nonassertively or aggressively. Such 

individuals are likely to be unsatisfied in their social and 

personal life. People around these unassertive individuals 

may dislike and disrespect them, causing low self-respect, 

loneliness and feelings of unworthiness. Hence, unassertive 

behavior means unadaptive behavior. 

In contrast to unassertive behavior, assertive beha.v­

ior is posi"tive, adaptive and healthy. Assertive individuals 

feel good about themselves, can establish meaningful and lul­

filling relationships. Assertive individuals have smooth in­

terpersonal relationships. Acting assertively increases self­

esteem and communication. 

Becoming more assertive can be learned. Assertiveness 

training programs are designed to help individuals who have 

problems with interpersonal communication. Studies indicate 

that assertiveness training programs, generally, are success­

ful and ef~eective. Assertiveness training has been efi"ective~ 

ly used with varied populations selch as adolescents, women, 

married couples and psychiatric patients. It has increasing 

attention in America and in recent years we may see some 

popular books (CUceloglu, 1979) and journal articles and tests 

regarding Assertiveness Training in Turkey, too (HUrriyet 8. 
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Glin, 1981; Pamukkadkn, 1979; 1981; 1983). 

Although several studies have been done in America, 

there is only one study on assertiveness training in Turkey 

(Voltan t 1980). 

In recent years the topic of interpersonal relation­

ships have attracted increasing attention in Turkey. Individ­

uals have started looking for ways of improving the quality 

of their interpersonel relationships in the family as well as 

in the educational system and business world. Many people now 

realize that they lack the necessary skills to be able to 

stand for their rights and they want to have a choice about 

acting assertively. Hence, there is necessity for assertive­

ness training in Turkey. 

The present study purports to the effects of an as­

sertiveness training program within a theoretical framework 

in Turkey ... 

A. Review of the Li,terature 

1 .. Definitions of Assertiveness 

In the opinion of Alberti and Emmons (1976) th~, 

anti-assertive influence of the society causes unassertive 

behavior" According to them, the family and the worlds of 

education and business tend to negate self-assertion. In 

the early years, the individual is usually censored by his 

elders if he tries to speak up for his rights (Alberti and 

Emmons, 1976). Children often are conditioned to produce 

anxious or p'assive responses in interpersonal relations 

(Rubin, Fensterheim, Lazarus. and Franks, 1971). Traditional 
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child rearing a,tti tudes in Turkey emphasize attitudes of 

respect, conformity and acceptance of parents' decisions 

(Yortikoglu, 1982). Fir;lek (1982) says that "Compliance, meek­

ness, respect and quietness are rewarded, while activity, 

liveliness, curiosity, talk and initiative are punished" 

(p. 301). She adds that liThe Turkish adolescent has been 

found to be dependent on his parents and res.-pectf'ul of his 

elders." During adolescence, individuals establish relation­

ships (Crow and Cro\,{, 1965) and learn gradually to become 

self-assertive (Schmuck, 1969). studies with adolescents 

both in America and in Turkey, indicate deep concern with 

and problems in the areas of interpersonal relationships and 

communication (Baymur, 1961; Crow and Crow, 1965; :r1cKiJ:1..ney, 

1958. Varl.§, 1968). The adolescent makes great el'forts to see 

himself as competent, respected and e1"fective in intimate re­

lations (Schmuck, 1969). Adolescence is a training period for 

the child in becorting an adult. He may not have learned how 

to live ei'fecti vely with hims eli and others (IvlcKinney, 1958) 

and may experience inadequate adjustment in interpersonal re­

lationships (Crow and Crow, 1965). 

Alberti and El11i11OnS (1976.) suggest that "teachers es­

pecially are guilty of anti-assertive behavior, in basically 

the same manner as parents. Quiet, well-behaved children 'who 

do nat question the system are rewarded" (p. 5). Some teach-! 

ers unknowingly damage youth's self-respect, confidence and 

esteem (Schmuclc, 1969). 

In the business world, employees learn to be nonas­

sertive in their work in order to keep their jobs (Alberti 

and Emmons, 1976; ]?ensterheim and Baer, 1975). 
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Dr. Arnold Lazarus equates achi.eving assertion with 

self-esteem. According to him, if' a specific act increase a 
\ 

person's self-respect, it is being assertive (Fensterheim 

and Baer, 1977). Fensterheim and Baer (1977) also say that 

"the more you stand up f'or yourself' and act in a manner you< 

respect, the higher will be your self-esteem" (p. 25). Lazarus 

pointed out that balanced "emotional f'reedom" involves not 

only the recognition of' and respect for one's own rights, 

but also the r~hts of others (Fensterheim and Baer, 1977, 

p. 25).-

Fensterheim and Baer (1911) believe that there are 

"psychological organizations", namely, "childhood lt , "adol.es­

c en.cer", "adul thood" and "the complete individual. If In 

childhood, children want to be loved by their parents Ufor 

what they are", not II for what they do. II I:In adolescence, 1n-

dividuals want to belong to a group and v{ant group accept~ .. 

ance and approval. In adulthood, adults want to establish 

close relationships with a small number of people and vii th 

a member of the opposite sex to find and express their indi­

viduality., In short, self-respect is based on the security 

gained from another person. If these demands can not be met 

in these lIpsychological organizations", then individuals can 

not achieve the goal of being a I1complete individual ll who 

has self-respect and mastery (p. 21). 

Kahn (1979) demonstrated that assertive people have 

appropriate interpersonal communication skills and "bel.l.eve 

in their rights." According to him, efi'ective interpersonal 

behavior includes "the congruence of the i'eelings and the ex-

pression of personal power. 1I He describes assertion as "a 



fee11ng of interpersonal competence and the ability tel ex­

press personal rights" (p. 424). 
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Brietly, assertion includes standj.ng up for onells ovm 

rights without violating the other people's rights and ex­

pressing thoughts, feelings and beliefs in direct, honest and 

appropriate ways (Dawley and 'Wenrich, 1976; Jakubowski and 

Lange, 1978; Lange, P~mm and Loxley, 1975). In contrast to 

assertion, nonassertion is violating one's own rights and not 

being able to object when others violate one's rights (Dawley 

and Vienrich, 1976;. Jakubowski and Lange, 1978).: Aggression is 

standing up i,or personal rights through violating the other's 

rights and expressing thoughts, feelings and belie1's in dis­

honest and inappropriate ways (JalcuboltlSki and Lange, 1978). 

2. Background and Development of Assertiveness Training ( AT ) 

Assertiveness may be learned through training (Alberti­

and Emmons, 1976). AT programs are designed to help unassert-

ive individuals. 

AT has a long history. The classic works started in 

the area of AT with Andrew Salter and Joseph Wolpe (Alberti 

and Emmons, 1976. Cotler, 1975; Dawley and Wenrich, 1976; 

Jakubo'\trski and Lange, 1978) .. 

Salter described an early 1'orm of AT (Jakubovlsh::i and 

Lange, 1978), as early as 1949, his Q,91lQJ tioned. Rel1e.2f:_l'Jl.~rapy 

recognized the importance of assertive behavior (Scott, 1979). 

Salter encouraged almost all of his patients to mOl'e E,ffective 

lIexcitatory (assertive) behav:Lor" •••• His model was based OE 

the principles and the procedu:ces 0:1': the Pavlovian model for 

learning (Alberti and b'mmons, 1976; Dawley and'denrich, 1976; 
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Rathus, 1975; Scott, 1979). In the opinion of' Salter, "when 

excitatory forces dominate, people are action-oriented and 

emotionally free •••• Therapy serves to build and strengthen 

the excitatory person" to be more straight forward. He be­

lieve that lithe excitatory person is free of anxiety and 

truly happy" (Pensterheim and Baer, 1975, p. 23). Salter 

called the following "excitatory reflexes ll : H:feeling 

talk", "facial tall'.:", mak.ing "contradict and attaclc" state-

ments when disagreements occur, using "III statements, 

accepting praise and compliments, praising ones,elf ,liv­

ing for the present and spontaneity (Cotler, 1975, p. 21). 

Wolpe ts another leading behavior therapist who has 

made a major contribution in the area of AT •••• He coined 

the term Assertiveness rrraining in his first book, Psycho­

therapy ,by ReCiprocal Ililiibition, which was published in 

1958 (Rathus, 1975). According to Wolpe's definitlon, AT is 

one of the major effective procedures for the individual to 

inhibit and eliminate anxiety (Cotler, 1975; Dawley and­

Wenrich, 1976; Rathus, 1975. McGovern, Tinsley, Levinson, 

Laventure and Britton, 1975). \Volpe suggested AT procedures 

only for overcoming unadaptive anxiety that arises in inter­

personal relationships (Dawley and Henrich, 1976; Rathus, 

1975) 1)1 Vlolpe taught IIhi8 patients to respond to social si tu­

ations with anger, affect:Lon, or any other emotion that in­

hibits or counters anxiety'." The patients repeated their 

respol~es in AT sessions until the anxiety completely disap­

pears. (Fensterheim and Baer, 1975, p. 24). According to 

Wolpe, AT is not a unitary procedure, several procedures 

(including relaxation training, sys-liematic desensitization, 

behavior rehear:sal, modeling) may be used in helping the cli .. 
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ent to overcome anxiety (Cotler, 1975; Rathus f 1975). 

Lazarus is another important behavior therapist. He 

divided the components of assertive behavior into :four re,.. 

sponse patterns that are: saying "noll; making requests, ex­

pressing positive and negative feelings; initiating, con­

tinuing and terminating conversations (Dawley and Wenrich, 

1976, p. 12). Wolpe and Lazarus clearly dil'ferentiated as­

sertion from aggression (J1akubowski and Lange, 1978). They 

described various procedures as part of AT in detail in 

their book, 13ehavior Therapy Technigues, v'lhich was pub-­

lished in 1966 (Cotler, 1975; Jakubowski and Lange, 1978). 

AT is designed to help individuals who are passive 

and/or aggressive in their interpersonal interactions "by 

using various procedures (Dawley and Wenrich, 1976; Jaku­

bowski and Lange, 1978; Paulson, 1975; Hersen and Bellack, 

1976). Scott (1979) says that AT includes an increase in 

"personal el'fectiveness ll and improvement of "interpersonal 

relationships." 

AT includes distinguishing bet'l'leen aggressive, non­

assertive and assertive behaviors (Cormier and Cormier, 

1975; Jakubo\vski and Lange, 1978), identifying, accepting 

end respecting personal rights as well as the rights of 

others (Alberti and 1'mmons, 1~76t Jakubowski and Lange, 

1978i Lange, Rimm and Loxley, 1975), reducing anxiety and 

increasing ei'r.'ective interpersonal communieation (Dawley 

and Wenrich,. 1976; IJange, Rimm and Loxley, 1975), estab­

lishing close and meaningful relationships (Dawley and Wen­

rich, 1976), developing nonyerbal skills (Dawley and \Jenri~h, 

1976) and expressing thoughts, opinions and feelings e.:ffec .... 
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tively (Lange, Rimm and Loxley, 1975). 

Various procedures which are ixequently used in AT 

are indicated below: 

Behavioral Rehearsal (Behaxior Practices): A problem 

situation is created •••• The participant practices in this 

problem situation assertively with the trainer or other par­

ticipant \vho are also role playing (Dawley and Wenrich, 1976). 

The participant repeatedly practices this behavior until he 

or she demonstrates assertiveness (Jakubowski and Lange, 

1.978) I'> 

Madelin£: The participant observes the trainer or 

another participant who perform an assertive behavior and 

repeats this behavior (Dawley and Wenrich, 1976; Jakubowski 

and Lange, 1978) • 

.co8;.chJng: In coaching model, the trainer gives ad­

vice to the participant with an expectation of benefit 

(Jakubowski and Lange, 1978). The participant ,role plays the 

si tuation \vi th another client and is coached either by a 

third client or by the trainer (Flowers and Booraem, 1975). 

In..:t:qrE!,.a"tion Giving: It involves "the exchange of: 

information" between the participant and the trainer (Dawley 

and v[enrich, 1976). 

!einforcement: Client is reinforced for her/his 

specific assertive behavior in the process of role playing 

by the trainer and other participants •••• Any improvement 

is rewarded (Flowers and Booraem, 1975; Jlakubowski and 

Lange, 1978). 

~elaxation Training: Anxiety, fear, anger and re­

lated unadaptive responses can be red.uced and extinguished 
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by training in deep muscle relaxation, and then the partici­

pant practices relaxation before and during a real-liie 

6.i tuation which produces anxiety •••• Relaxation training fo­

cus.es on decreasing tension in mind and body, using imagery, 

and deep breathing (Jiakubo\'{ski and Lange, 1978). 

Homework: It involves several procedures including 

behavioral homework and record keeping as indicated below: 

- ~e~avLRral Homework: Participants transfer their 

group learning and practices to ,their real life •••• The 

trainer assigns some role-playing situation (such as making 

or re.fusing requests) for the participants to carry out in tl!!fr 

lives outside the group (Jakubowski and Lange. 1978). 

- Record Keeping: The participants are asked to 

describe and keep a weekly record or diary 01' the.ir assert­

ive or unassertive behaviors outside the group (Cotler, 

1975) • 

Discrimination: Group feedback, self reinforcement, 

using video tape, audio tape and even mirrors are uset:ul i'n 

teaching the participant to discriminate her/his assertive 

behavior from nonassertive behavior (Flowers and Booraem, 

1975)" 

Cognitj_~Restr~cturing: The process of correcting 

or changing one's thoughts, beliefs or attitudes which lead 

to ineffectual behaviors (Dawley and Wenrich, 1976; Jaku­

bowski and Lange$ 1978). 

3. Definitions of Group Assertiveness Training 

Assertiveness training can be done indiviciually or 

in groups. AT may very effectively be applied in a group 
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setting (Alberti and Emmons, 1976; Cotler, 1975; Flowers and 

Bo,oraem, 1975; JaIcubowski and Lange, 1978; ~athus, 1975). 

Some advantages of group AT follows: 

(a) Participants can "more easily accept assertion 

rights" in the group setting (Jakubowski and Lange, 1978, 

p. 3). 

(b) The group encourages, coaches and supports as­

sertive behavior (Alberti and Emmons, 1976; Cotler, 1975; 

Rathus, 1975). "The group is a powerful source of social re­

inforcement for each 01: its member" (Alberti and Emmons, 

1976, p@74). 

(c) The individual in a group has an opportunity to 

practice assertive behaviors with the members from dif£erent 

sexes, ages and backgrounds (Cotler, 1975; Jakubowski and 

Lange, 1978). 

(d) Group members provide good models. The individ­

ual observes other trainees learning to act assertively and 

also learn i'rom their weaknesses and strengths (Alberti and 

Emmons, 1976; Cotler, 1975). 

(e) Group members share similar problems (Alberti 

and Emmons, 1976). Each member receives support from seeing 

and hearing others like himself (l'TcKinney, 1958). 

(f) Group can invent a wider range of creative as-

s erti ve responses (tTakubowski and Lange, 1978; Rathus, 1975). 

(g) Feedback from s.everal different resources i'a­

cilitates. behavioral change (Alberti and Emmons, 1976). 

(h) Aggressive and nonasaertive individuals gener­

ally experience anxiety in social situations •••• Hence a 

group setting provides a gooci opportuni.ty to overcome in-
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and Lange, 1978). 
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Group work is not effective in all cases (Alberti 

and Emmons, 1976). In the opinion of Cotler (1975), group 

interaction did not seem advantageous, when the problem was 

specific or when the individual was too anxious in the group 

setting. 

4. lnatruments Used in Assertiveness Training 

A number of paper-and-pencil measures were developed 

to identify unassertive and assertive behaviors. 

The Wolpe-Lazarus Assertiveness Questionnaire has 

been effectively used to identify assertive and unassertive 

individuals (Jakubowski and Lacks, 1975). It is composed of 

a set of nominal scales that include Yes-No categories (Vol­

tan, 1980). The Lawrence Assertive Inventory presents a 

series of situations requiring assertion (Jiakubowski and 

Lange, 1975) .. The Conflict Resolution Inventory developed 

by McFall and Lillesand is a scale that measures a single 

type of assertive behavior, namely, refusing requests (Jaku~ 

bowski and Lange, 1978). 

The College Self Expression Scale was designed by 

Galassi for the purpose of evaluating assertiveness in col­

lege students (Bodner~ 1975). The Fear of Powerlessness 

Scale was also standardized for the college population in 

AT (Bodner, 1975). The Adolescent Assertion Discrimination 

Test is unique for the adolescent population (Bodner, 1975)~ 

The Rathus Ass erti veness Schedule (RAS) utilizes a 

standardized .form of the Wolpe and La.zarus technique. It is a 
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-
measure of assertiveness and includes a 30-item scale for 

college students and was used as the most appropriate 

measure in the present research. It was constructed by Rathus 

and consists of a paper and pencil self.-report inventory 

which focuses on assertive behaviors. It is a brief test, 

easy to administer and score (Bodner, 1975). :It has reverse 

items (Dawley and Wenrich, 1976). Subjects respond to state­

ments using a six-point rating scale. This scale ranges from 

-90 to -+90 .. -90 shows the highest level of unassertiveness, 

and +90 shows the highest level of assertiveness ( Voltan, 

1980). The f.ollowing way is used as the six-step scale: +3 

very characteristic, +2 rather characteristic, +1 somewhat 

characteristic, -1 somewhat uncharacteristic, -2: rather un­

characteristic, -3 very uncharacteristic. 

Validi ty: of ... the RAS: Rathu6 reports a moderate cor­

relation (.34) with assertiveness as measured by correlating 

subjects' assertion test scores with friends' ratings of. 

their behavior (Jakubowski and Lacks, 1975; J,akubowski and 

Lange, 1978). Other validity studies have yielded correla­

tion coefficients ranging from .62 to .70 (Bodner, 1975). 

The validity of the RAS was obtained in a study 

'Nhich was done by Voltan in 1980 on Hacettepe University 

students~. A validity coefficient of .70 was obtained by 

correlating students~ test scores with the academic ad­

visor's and a teacher's ratings of the students behavior 

(Voltan, 1980; 1981). 

Reliability of the RAS: Rathus found that test-re­

test reliability studies.. yielded a relatively high correla­

tion coefficient of .76 over a 15 day period (Voltan, 1980). 
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Rathua and Nevid found a reliability coefi'icient of .84 

usi~ the method of split-hal~ with a psychiatric papula­

tion (Voltan, 1980). Vaal and IvIcCullagh's test-retest re­

liability study at the junior high school level demonstrated 

a correlation coefficient of .76. The reliability coef~ 

ficient was .77 with the split-half method (Voltan, 1980). 

Test-retest reliability coefficient of .92 was ob­

tained in a study which was done by Voltan (1980) on Hacet­

tepe University students over a 15 day period.- Voltan also 

found a reliability coefficient of .77 using the method of 

split-half with these stUdents. 

In conclusion, validity and reliability studies of 

th~ liAS indicate moderately high correlations. 

5. Stuciies on Assertiveness Training 

Assertiveness training has been effectively used 

with children (Alberti and Emmons, 1976), college students 

(Alberti and Emmons, 1976; Jakubowski and Lange, 1978), 

adolescents (Lee, Hallberg and Hassard,_ 1979), women 

(Carlson and Johnson, 1975; Levinson, Coleman and Brown, 

1975; Rathus, 1972; Rathus, 1973; Wolfe and }'odor, 1975), 

married couples (Alberti and Emmons, 1976; Youcha, 1973), 

workers (Fensterheim and Baer, 1975), the unemployed (Jaku­

bowski and Lange, 1978; McGovern, Tinsley, Levinson, Laven­

ture and Britton, 1975; J?ensterheim and Baer, 1975), the 

aged (Corby, 1975), psychiatric patients (Rathus, 1975), 

hospitalized patients (Cormier, 1975), outpatients (Cormier, 

1975) t handicapped (Nishel, 1978) and people who have sex-
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ual problems (Levinson, Coleman and Brown, 1975). 

The success and application of AT have been demon­

strated in primary and secondary schools (Dawley and Vienrich, 

1976; J~akubowski and Lange, 1978). After training, students 

demonstrated assertive behavior in asking questions, making 

presentations, responding to teacher's questions, expressing 

opinions and participating in group discussions (Alberti and 

Emmons, 1976). 

Generally, all reported studies fo·und that assert­

iveness training is effective in producing more assertive 

behaviore Lamont, Gilner, Spector and Skinner's study in 1969 

with hospitalized patients indicated that the AT group showed 

a signii:icantly greater total decrease on depression and 

anxiety scales than the insight group (Cormier, 1975). 

McFall and Marston in 1970 and Lillesand in 1911 re­

ported significant changes in assertiveness as a function of 

behavior rehearsal and AT (Cormier, 1975). 

Friedman (1972) tested a number of hypotheses that 

concern the value of role-playing and modeling in AT. Model­

ing plus role-playing demonstrated a greater percentage gain 

on the criterion behaviors than other groups. Rathus (1972) 

indicated that verbal and nonverbal skills can be developed 

by group AT@ The results of his experiment, according to the 

RAS, demonstrated that the subjects who were trained in as­

sertiveness reported significantly greater gains in assert­

ive behavior than did the control subjects. 

Rathus (1973) also compared AT using video-tape medi­

ated assertive models with a placebo treatment and no-treat­

ment control. He reported that AT was more effective on the 
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RAS than the placebo or control treatment in inducing more 

assertive behavior. Bloomfield in 1973 also reported success­

Xul outcomes of AT with outpatients (Cormier, 1975). McFall 

and Twentyman (1973) found that rehearsal and coaching made 

signiXicant additive contribu.tions to performance on sel£'­

report and behavioral assertion measures. 

Galassi, Galassi and Litz's study in 1974 investi­

gated the ei'i'ectiveness of a mul tif'acet group AT. Signifi­

cant dii'ferences were f'ound between the AT groups and the 

control groups on the College Self-Expression Scale and on 

role-play situations. (Cormier, 1975)~ 

Short term group AT vIi th token feedback was efi:ec­

ti vely used (Pauls.on, 1975). 

Mishel (1978) worked with handicapped individuals. 

According to his results, AT subj ects reported aignif'icantly 

greater gains in assertive behavior and demonstrated greater 

improvement in performance than the control subjects. 

Lee, Hallberg and Hassard (1979) examined the effects 

ni AT on aggressive adolescents. Results showed that the AT 

yielded a significantly greater improvement on the assertion 

scale than placebo and no-treatment control group. Scott 

(1979) have experienced and demonstrated successfully that 

assertions can be combined effectively with problem solving 

to increase personal effectiveness and interpersonal produc­

tivity. Sandmeyer, Rank and chiswick (1979) had done a peer 

AT program at Pennsylvania State University. The evaluation 

questionnaire indicated that almost all respondents found 

the assertiveness groups worthwhile and useful. 

Voltan (1980) studied AT with female boarding stu-
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dents who were approximately 1'('-19 years old at Hacettepe 

Nursing College. The experimental group had eight sessions 

of trainint,. l i'indtngs indicated that the group AT had more 

positive effect on the assertiveness level of the individ­

uals in the treatment group camp_red to those of the control 

group. 

6. Description of the Model 

In the literature on AT, adjustment and satisfactiDn 

of the individual were not defined operationally. The studies 

revieweo above were not conceptualized within any theoretic­

al framework in a more meaningful way. The theoretical frame­

work of the present study uses the model of liThe Theory of 

V!ork Adjustmentli which was developed by Lloyd H.Lofquist 

and Rene V. Dawis and is based on correspondence between in­

dividual and the environment (gulha, 1974). 

"Correspondence between an individual and his en­

vironment implies conditions that can be described 

as a harmonious relationship between individu<.:Ll and 

environment, suitability of the individual to the 

environment and 01° the envi.ronment for the indi vid­

ual, agreement between individual and enVironment, 

and a reciprocal and complementary relationsh:i..l) be­

tween the individllal and his env .i.ronment. Correspon­

dence, then~ is a relationship in which the imH vid­

ual and the envj.ronment are corresponsive (mutually 

responsive)@ Into this rt.:lationsh_i..p the indiviciL~al 

brings his requi.rements of the enviroruncmt: the en­

virorunent likewise has its requirelilent of the indi­

vidual. In order to survive in an environment the 
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individual must achieve some degree of correspon­

denc e. A basic assumpti on 01' the 11heory of liark Ad­

justment is that •••• each individual seeks to 

achieve and maintain correspondence vvi th his environ­

ment. Achieving and maintaining correspondence with 

the environment are basic motives of hUlnan behav:Lor ll 

(Qulha, 1974, p. 34). 

Jakubowslci and Lange (1978) also believe that "the 

relationship does not continue when a mutually satisfactory 

basis is not found" (p. 302). They suggest that the rela-

tionship is out of balance when a person's assertive behav-

ior changes in an environment that doesn't permit se11'-as-

sertion .. An individual's closest relationships may become 

disrupted as his assertiveness increases (Jakubowski and .. 
Lange, 1978). 

A general assumption of this study is that, in an 

assertive environment (when the wajority oi:- the population 

is assertive) assertive behcavior is encouraged, not punished. 

Degree of success an individual achieves in main. 

taining correspondence between oneself' and one's enviroYlll1ent 

appeares to be very important. Consequently the following 

goals are attained. 

Eo Goals of the Present Research 

The study attempted to answer the following questions: 

Ie Are the Robert College Orta 3 stuaents, in gen-

eral, assertive or unassertive, according to the Rathus As­

sertiveness Schedule? 

2. Can ass erti veness training programs develoIled in 
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other cultures be applied to unassertive students in Turkey? 

3. Will the prese~tation of AT program within a 

theoretical fr~nework be meaningful? 

4. Will Buch training be effective in increasing the 

assertiveness of pre-adolescent boys and girls'? 

II. METHOD 

A. Hypotheses, Variables and Operational Defirli tiOR 

~he following hypotheses were basically derived from 

preeeding goals: 

Hypothesis I. According to the Rathus Assertiveness 

Schedule the RIDbert College Ort. 3 students, in general, are 

assertive. 

Hypothesis II. Assertiveness training programs de­

veloped in other cultures when presented according to their 

needs will be appropriate for l.masserti ve s tuden ts in 'l'urkey. 

Hypothesis III. The above-mentioned training will be 

effective in increaBing the assertiveness of pre-adolescent~. 

boys a.nd g.:!.rls® 

'1'he independem t variable in the study was group as­

sertiveness training program. Group assertiveness training 

programs that are designed to help unassertive individuals 

in interpersonal interactions are applied in a group setting 

by a trainer. 
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The dependent variable was the change in the behav­

ior of unassertive Orta 3 Robert College students, of mixed 

gender. Unassertiveness includes nonassertive and aggressive 

behaviors. Nonassertive behavior is violating one's own rights 

and not being able to object when others violate one's rights. 

Aggressive behavior is standing up for personal rights through 

violating the other's rights and. expressing thoughts, feel­

ings and beliefs in dishonest and inappropriate ways. Robert 

College is a private school which consists of' secondary and 

lycee levels. Orta 3 stuuents, a total of' 122, are boys and 

girls who are approximately 15-16 years old. 

B. Instrr~entation 

Assertiveness of the Orta 3 Robert College students 

was measured by the Rathus Assertiveness Schedule (RAS). The 

RAS was selected f'or the study because 01' the fact that con­

siderably high validity and reliability measures had been 

obtained in a previous st~dy by Voltan as indicated previ­

ously (See Review of the Literature). The RAS was used both 

in p!e.·-test and in post-test. 

Group Assertiveness Training program that was used in 

the present study was developed by making Llse of' several re­

sources which are: !.chieving Assertive Behavior (Dawley and 

Wenrich, 1976), ~ouns cling Psychologis t (l!'lowe:cs and 

Booraem, 1975), Q,rupla Atllganllk Egit,iminin Bireyin Atllgan­

Ilk Dtizeyine. Etld~ (Vol tan, 1980), Insan.Jnsan~ (CUceloglu, 

1979), Pa:r:.!3.l2.LEffectiveness Training (Gordon, 1975), Resp.2.n­

sible Assertive Behavior (Jakubowski and Lange, 1978), and . . --
X o~Llr Per:t'ec.:L RigJ1...! ( Alberti and Emmons, 1976). Various pro-
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cedures such as behavioral rehearsal, modeling, coaching, 

information giving, reinforcement, relaxation training, 

homework (behavioral homework and record l{.eeping), discrimi­

nation and cognitive restructuring were used in the present 

study. 

C. Subjects 

The subjects for the study were drawn from the Orta 

3 Robert College students during the first semester of 1983-

84 school year. These boys and girls were approximately 15-

16 years old. The participation was on a voluntary basis. 

The reasons for the selection of Robert College stu­

dents are indicated below: 

1. Robert College has a counseling service and the 

counselor, demonstrated willingness to help 

when it was necessary. 

There is a good relationshep between Bo~azigi 

University and Robert College and thesis studies and experi-

ments are welcomed by the members of Robert College. 

'.r!:te RAS \'las administered to 122 Orta 3 Robert College 

stud.ents on the 24th of November. J?ollowing the American 

norms, a list of 40 students obtai.ning the lowest total score 

(from -24 to +10) \~as l)reljared. Twelve girls and twelve boys 

were randomly selected, and both experimental and control 

groups included six boys and six girls. Equal number of girls 

and boys were included in the AT group in order to facilitate 

interpersonal communication. Here Alberti and Emmons's (1976) 

and Voltan's (1980) suggestions and recommendations I,vere 

followed. 
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~tudent6 selected for the experimental group was in­

dividually interviewed and briefly informed about the study. 

All members volu»tarily joined the group. 

D. Design 

Campbell and Stanley's (1963) pretest-posttest con­

trol group design was used in the study. 

Experimental 

Group 

Group 

Design of the Study 

Pre-test 'l'xea tltlen t 

~he RAS AT Sessions 

(7 Sessions) 

1'he RAS 

Posttest 

~:he RAS 

The RAS 

Pre-test wad post-test were given to both the experi­

meliltal and the control gr0ups. Ul!''QIiP AT 'Was given to o:nly the 

experimental group in guidance hours. Training lasted seven 

weeks, one session each week, and each session taking ";,5 

minutes" 

E.. Procedure 

Assertiveness oi 122 Orta 3 Robert College students 
( 

was measured by the RathuB Assertiveness Schedule. According 

to their total scores on the RAS. 40 students obtained the low 

total score, from .,,24 to ... 10 (+10 lind above is considered as­

sertive). Twelve girls and twelve boys were ran-
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-
domly selected among these students~ Six boys and six gi~ls 

were selected for both experimental and control groups. Each 

student in the experimental group was interviewed and her/his 

approval for participation in the study was obtained. Group 

AT program started on the first day of December with the ex­

perimental group members during guidance hours and continued 

once a week ~asis for s~ven weeks. 

Although the program was ready as a package prior to 

the training, the content of each session was developed ac­

cording to the needs of the group. Before each session, the 

trainer discussed the procedLlre, content and role played ex­

ercises with the thesis advisor, Dr. Qulha. After the session, 

the trainer described to the advisor what happened in the 

previous session. The consequent session was developed ac-

cordingly, incorporating the new information obtained in the 

previous meeting. Hence, a dynamic ~rocess was followed in 

the preparation of the program. 

The counselling service was used for the meetings. 

The training was completed on the 12th of January. Post­

test was given to all Orta 3 students on the 19th Qf Jan-

uary. 

Attandance of the Group Hernbers: Attandance was 91.6 
- .. ¢ --"--

per cento There was no subject losso 

A brief description of the program follows: (Appen­

dix B includes a detailed description of the program.) 
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l!'irst Session 

- To reduce the members' discomfort and to familiar­

ize with the members cmd le.rn their names. 

- To explain the members group norms and the pur­

pose of the study, 

- To teach them to differentiate between assertive, 

aggressive and nonassertive behaviors, 

- To, practice discriminating assertive, aggressive 

and nonassertive behaviors, 

- To i.ni tiate a habit of keeping a diary to record 

examples of assertive, aggressive and nonassertive behav­

iors of their daily experiences, to be able to check their 

assertive beha~iora. 

,.Activities 

In this session, members introduced themselves, 

learned the group norms and what to expect f.rom this group 

experience~ Assertive, aggressive and nonassertive behav­

:iiors were defined" Six group members voluntarily demonstrated 

assertive, aggressive and nonassertive responses. After each 

response~ other members judged situations by showing red, 

blue and white card identifying the type of response. The 

group members were asked to keep a diary of their assertive, 

aggressive and nonassertive behaviors outside the group. At 

the end of the session, as in the other subsequent sessions, 

a homework was giveno 
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Second Session 

Aims 

- To show the importance of nonverbal behaviors and 

nonverbal communication in daily life, 

- To show differences of assertive, aggressive and 

nonassertive nonverbal behaviors, 

- To help the members to become aware of their non­

verbal behaviors by giving positive feedback. 

Activities _ .. . ,_-. 

Two mem-bers tried to communicate back to back, and 

face to face verbally and nonverbally. Consequently the group 

discussed the differences in these three communication styles. 

Dif.ferences of assertive, aggressive and nonassertive non-

verbal behaviors were clarified. Three group members were 

asked to talk i'or a minute about different tapi-cs. The other meD 

bers gave them positive feedback only f.or their assertive, 

nonverbal behaviors. 

Third Session 

Aims 

- To make the members become aware of each other's 

nonverbal behaviors and to reinlorce assertive nonverbal be-

haviors in pairs, 

_ To demonstrate that nobody can violate one I s rights, 

if the person does not allow him, 

_ To correct their misundorstanding of nonasoortlve, 

aggressive and assertive behaviors by role-playing. 
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Activities 

1,1embers spoke about a certain subj ect they chose in 

pairs and observed each other's nonverbal behaviors for two 

minutes. Consequently they praised each other's assertive, 

nonverbal behaviors. In the push-down exercise, a member was 

pushed by the other in the pair. Then the purpose was dis­

cussed .. Role-playing of assertive, aggressive and nonassert­

ive responses in the previous session was repeated. 

Fourth Session 

Aims -
- To teach the members to give and receive compliments 

assertively and demonstrate positive interactions, 

- To reinforce self-disclosure by using "IH state-

ments', 

- To identify IIdisagreeing passively and actively", 

"'a.sking whyll and "greeting". 

Activities, 

Giving and receiving compliments assertively were ex-

plained brieflY6 The group formed a circle and each member 

gave a compliment to the other member, received a compliment 

and feedback" Each group member talked about her/hiS 01,rfn be-

lief's, feelings and desires in three minutes using the pro­

noun "I" .. "Disagreeing passively and actively", "asking whyll 

when the situation is appropriate and "greeting" were briefly 

identified. 
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Fifth Session 

- To teach the members to make and to refuse _requests 

assertively and to have them assess their weaknesses in mak­

ing and refusing requests, 

- To teach them the direct expression of positive and 

negative thoughts and feelings about the other group members 

and to teach them accepting the others' direct expressions 

with tolerance, 

- To help them become aware of. the full range of loud-

ness ava1lable to them. 

Acti vi.ties 

Assertive, aggressive and nonassertive behaviors were 

clarified in making and refusing requests. Each grcup member 

expressed both her/his positive and negative feelings and 

thoughts about other members. In pairs, one member said "Yesll, 

while the other member responded with "No" at the same tone 

of voice" The member who said "Yes" varied her/his tone of' 

voice from very quiet to very loud, and the other member said 

"'No" matching her/his voice level each time. 

SiXth Session 

Aims -
- To show them differences between III-message", "You-

message", "primary feelings" and IIsecondary feelings", 

_ To practice discriminating IlI-message ll and tlYou".. 

message". 
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Activities 

"loull
, ifIll and posi ti ve ItI II messages and "primary 

and secondary feelings ll were defined. Each group member role 

played in giving responses that included "You" and If I" mess-

ages .• 

Seventh Session 

~ To help the members to identify, challenge and 

change their irrational thinking which cause unassertive be-

haviors, 

- To teach them deep muscle relaxation to reduce 

anxietYe 

Activities 

Rational Self-Analysis was explained with an example. 

The group members applied this exercise by writing. Deep 

muscle relaxation was demonstrated e 

Eight Session 

- To obtain feedback l'rom the members about the pro-

gram, the trainer and share ideas .bout future AT programs in 

schools., 
Activities . ""'. 

A written summary of the AT program was introduced im­

mediately after the administration of the post-test (The RAS). 
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Present AT progr~, the trainer's attitudes .nd her training 

and recommendations for future AT programs in schools were 

discussed with the members. 

III e RESULTS 

'The level of slgnificc.nce of difference between COll­

trol wld experiwental groups'/pre- and post-test scores were 

found by usimg the Wilcoxon matched-pairs signed-ranks test. 

'l'he results indicated that differences of experimental group 

pre- and post-test scores were sigJlificant lc;>(_=-.OOl) an.d dif­

ferences of con tr'ol group pre- and pos t-tes t scores were not 

signifieant. 

~'he MtiUln-Whi tney 0' tes t was used to ascertain the 

level of sig:nificfmce between experimental and control groups' 

pre-test scores and between experimental ad control groups' 

pos t-tes t scores. ~l.'he results indic.ted that b ot_h experimen­

tal and control groups' pFe-test scores and experimental and 

control groups' post-test scores were nOE-significOUl.t • 

.J!'or the experimental group, pre-tes t meCUl score was 

-2 .. 9 and p()st-test mean score was 6.5. For the control group, 

pre-test mean score 'l;txas -3~4 and post-test mean score was .3. 

urta 3 Rebert College students who obtained a score 

of t10 and ab()ve on the !~AS pre-test was 67.2 per cent of 

the population. Therefore the majority of the students in 

Hobert C~llege Qrta 3 appeared to be assertive. 

\Appemdix D includes ~ detailed analysis of these 

results in tables.) 
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IV. DISCUSSION 

An assumption of the study was that, i. an assertive 

emvironwent, that is when the majority of the popul~tion is 

assertive, assertive behavior is expected ~ld accepted, en­

couraged and not punished. Ii positive reinforcement follows 

assertive behavior, assertive style will be maintained. ~he 

individual's assertive beh.vior may be punished in an en­

vironment which does not permit assertiveness. In S1J.ch all. en­

vironment, prEicticing assertive behavior may cause the COID­

mWlication to breo;l,kdow:w.. 'J.'he rnaj ori ty of Orta 3 Robert College 

s tuden ts appeared to be assertive according to their RAS tes t 

scores • .Providing all elllvironment ilil. which assertive behavior 

may be achieved OiUld maintained, sell'-assertion may be e:ncourage~ 

and rewarded. Environment mf] 0rta 3 Robert College stUdents 

seemed to be appropriate for AT. 

I]ldi viduals ' assertiveness t0wards frunily members, 

friends or teachers lllay be difl'erent • .l:'ersons Iliay choose not 

to assert themselves from time to time even ir they are ca­

pable of behaving assertively. They don't have to assert 

themselves in each and every occasion. Individuals present 

themselves and behave i~ accordance with their roles i» 

their environment to have effec ti ve communica tio]!. 'l'hey mus t 

evaluate the negative consequences of their assertive behav­

ior e A bal:ance must be rn:aintained between assertiveness emd 

its consequences in accordance with the situations. 

AT pll'IDgram of the present Rtudy within the theoreti­

cal framework emphasizing correspondence between indi-



vidual and environment w.as developed according to the needs 

of the group members. :l'he study I s resllll ts demons tra ted the 

effective, successful and useful outcomes of group assert­

iveness training ~ld supported hypotheses of the study and 

other s tgdies on this subj ec t. B'indings indica ted that the 

AT group sh0we.d a signific ...... Yl tly greater iaprovelnen t on the 

RAS than no-treatment control group. Hut the level of sig­

nificance between experimental and control groups' post­

test scores were found nonsignificant as their pre-test 

scores. Although small, alll. increase also _ppe_red in the 

assertiveness of the control group students. 
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0:1;' the 12 participants 11 said that they had found 

AT p:rrogram useful, ulllderstood assertiveness better and had 

improved their assertiveness skills. l'articip.mts seemed to 

be more comfortable interperson«lly in the group setting as 

the sessio:ns proceeded. Appendix C presents some examples 

of the group members' assertive responses from their diaries. 

During training, most of the group members success­

fully role played and seriously practiced the exercises, 

bu t three members did not like to keep a diary. ii'he stud en ts 

generally seemed to enjoy t~e study expressing a desire to 

continue o £iowe~er due to the semester break it was not poss­

ible to extend the duration of the training. According to 

the results j such traiuing was effective iN increaSing the 

assertiveness of pre-adolescent boys and girls. 

Guidance hours are not appropriate for AT~ Accord­

ing to the students who partiCipated, a suall cozy place, 

SUHi.ll group size and members wi th :it very high level of 

motivation are necessary for AT. ~hey believe that trainers 
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must not be school teachers. In guidance hours, information 

and suggestions may be given and discussion may be done 

about assertiveness. Consequently the students who have in­

terpersonal communication problems may decide to join AT 

program. Cooperation of the family, teachers, administra­

tors, school counselor and the students may be very ben­

eficial. 

A. Limitations of the Present Research 

10 Cotler (1975) suggests that group meetings should 

last weekly for 1~5-3 hours each session. In the present re­

search AT was conducted during guidance hours and each 

session lasted 45 minutes. It was not possible to extend 

the time period of the session, because several students had 

to catch the service bus. 

2e Lazarus contends that AT groups are successful 

and useful between 15 and 20 sessions (Cotler, 1975). Pre­

sent group tarining lasted seven weeks. Due to the semester 

break it was not possible to extend the duration of the 

training .. 

3@ Robert College is a private school. The majority 

of the students come from high SES. Hence, the results may 

not be generalized .. The study must be replicated in public 

schools" 

40 The RAS identify assertive and unassertive in-

dividualse It does not differentiate nonassertive and ag­

gressive behaviorse 

5. Although all the group members voluntarily joined 

the study, unfortunately one group member did not take the 



training seriously. tie constantly disturbed the group pro­

cess. In spite of the fact that he w .. s warned, he continued 

to influence the group negatively. 

b~ Suggestions for ]~ture hesearch 

The present findings demonstrated that AT program 

was effective and successful with OrtOi 3 studerlts. 
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S orne suggestions i'or future AT IS tudies are indica ted 

below: 

1" AT can be used with iii. variety of groups such as 

children, university students, the unemployed, workers, 

women, married couples, the aged. 

2. A new instrument which would discriminate nonas­

sertive, aggressive and assertive behaviors may be designed • 

.l!uJ?thermore, forms for children, adolescell ts and _dul ts must 

be developed. 

3. P~rticipation in the study must be voluntary. 

Persons wi th1iln insti tutional settings raust not be pressured 

by iii. supervisor or friend into joining the group. ~he par­

ticipants must enter the group with high level of motivation • 

. hldi viduals who are highly moti va ted way apply for the study 

as iii. response to announcement. Bxperimental and Co~trol 

groups way be chosen among them. 

40 AT groups may include individuals of dirrerent 

ages and occupationsQ 

~. The differential effects of AT program on girls 

and boys may be demenstrated. 

6. vldeo- alld Oiudiot .. pe ornd rnir'Tors !flay be used. 
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7. AT program may be applied individually or in groups 

in the context IOf counseling service and with the school coun­

selor. ~rained school counselor may apply AT to the individ­

uals and groups. ]f necessary, the counselor may extend the time 

of the session, c()ntrol and observe the members' assertiveness 

level. and can tac t "their t"amiJ.y members, teachers or friends. 

810 'l"raiIllers may be selected among s tuden t volulU. teers 

and from graduate classes in related fields. After they are 

trained for AT program, successful students lIlay become trainers 

themselves. 

9. 'l'he effee ts of sex and age of the tr .. iner may be 

studied. 

10 ~ 'l"he e-ffects of the 8 arne A!I' program with differ­

en.t trainers may be studied. 
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APPENDICES 

Appendix A8 Rathus At~lganl~k Envanteri (The Rathus 
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RATHUS ATILGANLIK E1TVANTERl 

AQ~klama: A§agJ.da size 30 maddelik bir envanter ve­

rilmi§tir. Her maddeyi dikkatlice okuyup size uygunluk dere­

cesine g5xe degerlendiriniz. 

't3 Bana ~ok iyi uyuyor 

Beni e;.ok iyi anlatlyor 

-I'Z Bana oldukga uyuyor 

Beni oldukga anlatlyor 

-+1 Bana biraz uyuyor 

Beni biraz an1atlyor 

-1 Bana pek uymuyor 

Beni pek an1atmlyor 

-2 Bana olduk~a uymuyor 

Beni oldukga an1atmlyor 

-3 Bana hiq uymuyor 

Beni hie; anlatnayor 

1- Bence insanlarln gogu benden daha atllgan ve sal­

dlrgand1.r" (. ) 

z- SJ.kllganl~glm ytiztinden kar§lt cinse herhangibir 

onerida bulunamJ.yor~ yada onlar1.n oneri1erini ,kabul edemiyo­

rum.' ( ) 

3- Bir lokantada istegime gore hazlrlanmaml§ bir ye­

mek getirince garsona §ikayette bulunurum. ( ) 

4- Ba§kalarl.run berd k1.rdlklar1.nl farkettigim halde 

onlarl incitmemege dikkat ederim. ( ) 

5- Istemedigim bir mall almam igln lsrar edilirse 

"HaYlr" dernekte zorluk gekerim. ( ) 



6- Benden bir§ey yapmam istendiginde nedenini ag­

renmekte ~srar ederim. ( ) 
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7- Insan~ geli~tirici ve sert tar"tJ_:'}malara kat~lmak 

istedigim zrunanlar olur. ( ) 

8- Benim durumumdaki herkes gibi ben de ytikselmek 

iQin gabalar~m. ( ) 

9- Dogrusunu isterseniz insanlar beni kullanlr~ ( ) 

10- Yeni taml?t~g~rn insanlarla yada yabanc1.1arla 

rahatllkla konu§uxum. ( ) 

11- Kar~lt cinsten gekici birine ne sByleyecegimi 

gogu kez bi1mem. ( ) 

l2- Itesmi telefon l{onu§malar1. yapmaktan gekinirim. 

( ) 

13- Bir i§e mektup yazarak ba§vurmay~ yiizyiize garU§-

mege tercih ederim g ( ) 

14-- Sat~n ald1.g~m §eyleri geri vermekten s~k~l~rlm. 

( ) 

15- Beni rahatslz eden saygldeger bir yak1.Ulma, ra-

hatslz11g1.IDl ifade etmek yerine duygular~IDl ondan saklamaYl 

yeg1erim", ( ) 
9 

16- Aptalca gBrtiniiri.-lm korkusuyla soru sormaktan ka-

gar~m@ ( ) 

17-= Bir tartl.l}ma Slraslnci.a klZd1.g1m, h~rslandlg1.m 

belli olacak diye korkal.'lm a ( ) 

18- Tamrulll.§ vo sayg~ (luyulan bil.' kimsenin yanll§ 

hil.'§ey sByledigini duydugumda dinleyenlere Kendi gori.i~umi.i 

de duyul.'maya gallr;Jll.'lm.. ( ) 

19- Satlc1.1al.'la pazarl~k yaplilaktan kag1.n1.rlm. ( ) 

20- C)nemli ve clegerli bil.' i§ yapt1.g1.l11o.a ba9kalar~n~n 

bunu ogI'enm8sind.e salunca gormem. ( ) 
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21- DuygularUlll i:taue euerken aC;lk ve Si.:J.1jjiHliyiIlld~r. 

( ) 

22- Biri benim haklurnda yan11.~ ve kotli ~ey1er :]eyler 

S oy1erse hemen 0 Id§iyle konu§urwn. ( ) 

23- Qogunlukla IIHaYl.r" demekte gtiC;ltik C;ekerim. ( ) 

24- Duygul.arlIlll. anlndp. aglga gl.karmal{tansa biriktir-

meyi yeglerim. ( ) 

25- Kotii bir hizmetten §ikayetC!!i olururn. ( ) 

26- OvUldiigiimde bazen ne diyeceJimi bilemem. ( ) 

27- Tiyatro, konferans gibi topluluklarda iki ki§i 

yillcsek sesle konw~"Lrsa, onlara susmalarllll yaua konu§malarl.­

na ba§ka yerde devam etme1erini soylerim. ( ) 

28- Kuyrukta one gegen birine yaptl.t;lnln yanll~ 01-

dugunu soylerim. ( ) 

29- J?ikrimi ifade etmelcte zorluk gekmem. ( ) 

30- Higbir~ey soyleyemedigim zaman1ar olur. ( ) 
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APPENDIX B 

Uygulanan Grup At~lganllk Egitim Programl 

(The Special Group Assertiveness Trailllng Program) 



40 

BiRiNC:t OTURUM 

!,am.§ma 

Amag: Atmosferi yumu~atmak, tiye1erin rahats~zl~k1a­

r~~ azaltmak ve egitimciye tiye1eri isim1eri i1e tan~mas~ i­

gin f~rsat tanlmak m 

tlyeler birbirleriy1e tanl~tl1ar. Bu a1l~tlrma Respon­

sible Assertive Behavior (Jakubowski va Lange, 1978)'dan a-

11nIDlfiltlr .. 

TanltlCl K}sa Konu§ma 

Amag: tiyelere grup kurallarlnl ve bu gall~madan neler 

limit edildigini ogretmek. 

Grup kurallarl: 

.. GruJ? iginde konufilulanlar kesinlikle dl1]arlya akta­

rl1mamalldlr .. 

- Grup faaliyetlerine ve allS}tlrmalara katl1mak zo-

runludur. 

- Verilen ev odevleri zamanlnda yapl1ma1ldlr. 

- Atl1gan davran1~ta bulunan tiyeler destek1enmelidir. 

- GUnltik tutmanlz gereklidir. 

- Devamslz11k kesinlikle olmama1ldlr. 

- Donem sonuna kadar her rehberlik saatinde birlikte 

olacaglZe 

Bu grup gall~maslndan sonra, olaylar kar~ls1nda daha 

atl1gan olabilecekleri, daha az heyecanlanacaklarl, ki~isel 

haklarlnl koruyabilecekleri ve daha etkili ili91{iler kurabi-

lecekleri vurguland~6 
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Qekingen, Saldlrgan ve Atllgan Davranl§larln Tanlm­

lanmasl.: 

Aruag: Grup liyelerine atllgan, gekingen ve saldl.rgan 

davranl91arln farkl.nl. gostermek ve aYlrdetmeleri igin uygu­

lama flrsatl vermek" 

Qekingen, saldlrgan ve atllgan davranl91ar ayrl ayrl 

tanlmlanarak, aralarlndaki fark bir ornek ile gosterildi. A­

tl.lganllg:Ln yararlarJ. tizerinde duruldu. tizerine olaylar ya­

Zl. lml9 altl kartl.~ istekli liyeler Sl.ra ile gekip atl.lgan, 

saldl.rgan ve gekingen cevaplarlnl verdiler. Diger iiyeler de 

her cevaptan sonra~ cevabln hangi tiir davralll~ igine girdi­

gini tahmin ettilers Mavi kartl gekingen cevap igin, klrmlzl 

kartl. saldlrgan cevap igin ve beyaz kartl da atllgan cevap i­

gin gosterdiler. Boylece hem kendilerini hem de cevap veren 

iiyeleri degerlendirmi~ oldular. 

Kartlar lizerine yazllml~ olaylar: 

l~ Tiyatroda kuyrukta bekliyorsunuz. Onlinlizdeki ki9i 

yeni gelen bir arkada9lnl yanlna gaglrlyor. Kuyruk gok uzun, 

biletin kalmayabilecegini de biliyorsunuz. 

~o Kalaballk bir restauranttasllllz. Sipari~inizin 

gelmesini bekliyorsunuz. Sizden sonra gelen birkag masaya 

servisin yaplldlglnl gordliniiz. Zaman gegiyor, basit bir ye­

mek sipari~ etmenize ragmen hala size servis yalnlruyor. Sa­

blrslz olmaya ve luzroaya ba~ladlmz" 

3$ Cumartesi glinti arkada§larlnlzla bulu9maya karar 

verdiniz, bu kararl!UZl. anneniz de biliyor. Fulcat cuma giinii 

eve geldiginiz zaman, anneniz curnartesi giinU igin bir davet 

aldl.glnl ve bunu lcabul ettigini s oyliiyor. Bu karar sizin de 

o davete gitmenizi gerektiriyor. 
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4. Bir arkada~l.ru.z t s~k Sl.k gUnUn zarnansl.Z saatle­

rinde size oturmaya geliyor. Arkada~l.nJ.z~ seviyorsunuz, fa­

kat onun bu davetsiz misafirligini ve sizi bu kadar gok ra­

hatslz etmesini de olumlu kar~llaml.yorsunuz. 

5& Bir slnavdan dli~tik bir not ald~nl.zt fakat gok da­

ha iyi bir notu hakattiginizden de eminsiniz. 

6.. Bir grup arkada~l.n~za ~aka yaparken, bir arkada­

§lnlz'sozlinUzti kesiyor, ~aka~zl.n tam dorugunda kall.yorsunuz • 

.Qj!nlUk Tutma 

Amag: Uyeler~1atl.lgan davranJ.~larda bulunup bulunma­

dl.klarl.nl. kontrol etmek. 

Uyelerin grup dl§l.ndaki gekingen, saldl.rgan ve atl.l­

gan davranl.~larlndan bazllarl.nl. not etmeleri istendi. Gtinlti-

gu nasll tutmalar~ gerektigi ag~kland~ ve yaz~ll. olarak bir 

ornekle birlikte dagl.tl.ldl. Gunltik hakklndaki agl.klama, Re­

s"ponsible Assertive Behavior (Jakubowski ve Lange, 1978) ve 

Achieving Assertive Behavior (Dawley ve \ienrich, 1976)' dan 

uyarlanarak hazl.rlanml.§tlr e 

GunlU£rii Nasl.l Tutacaks~nJ.z: 

- Tarih sutununaJ olaYln oldugu tarihi, 

- Olay sutununa. olaYl.n nerede, kiminle ve nasl.l 01-

dugunu, 

- Cevap sutununal bu olay kariil~Sl.nda ne yapt~g~nl.z~, 

ne du§undUgUni.i.zli \"fe usler hiss ettigini zi, 

_ Atl.lgan cevap ve dU~Unceleriniz slitununa; atl.lgan 

olarak bu olay kar§l.sl.nda nasl.l davranabileceginizi ve nasl.l 

cevap verebileceginizi, olay kar§l.sl.ndaki Hsuds duzeyi"nizin 

kag oldugunu yazacaksl.n1z. (Suds dtizeyi; bir olay kar§l.Sln-



43 

daki heyecan, korku 9 endi~e, k~zg~n1~k gibi duygu1ar~n~z~n 

kuvvet derecesini gosterir. 0-100 saYl1arl araslnda bir sa­

Y1 11e kendl duygularlnlz~ de~erlendireceksinlz. O'dan 100'e 

dogru giden saYl1ar endi~e gibi duygu1arlnlzln artl~~nl gos­

termektedLr. Eu saYl1ar olay1ara ve sizin duygular~nlza go­

re degi§ecektire) Bu stituna yazacaklarlnlZ a~agldaki soru~ 

1arln yanlt1ar~n1 da igerme1idir. Eu soru1arln hepsini her 

olayda yanltlaman~z gerekmez. Gerekli olan sorular~ yanltla­

manlZ yeterlidir® 

- Ne yapmak.~ ne hissetmek ve ne dii~iinrnek isterdiniz? 

- Bu durumda hangi duygu, dii§iinee ve fikir1erinizi 

i~ade etmek isterdiniz? 

- Diger ki§inin neyi bilmesini isterdiniz? 

- Istediginizi yapmaktan sizi a1~koyan dii~iince1er 

ne1erdir? 

- Neyi ifade etmenin uygun olabileceginizi dti~iinii-

yorsunuz? 

- Istediginizi nas~l ifade edebilir ve olay~n tistii­

ne nas~l gidebilirsiniz? 

Ev: OdeYl 

= Kendinizi ve gevrenizdeki insan1ar~ gozleyiniz. 

Saldlrgan~ gekingen ve at~lgan davran~~lar~ iyiee aYlrdet-

meya galJ.§J.!Uz" 

_ AtJ.lgan? Saldlrgan va Q ekingen Davram§lar~ AYlrd-

etme Testi I ni yapln.1,Z ve haftaya getirinize 

_ Giinltik tutmaya ba§laYlnlz. 

(oturumlarln sonunda veri len ev odevleri, iiyelere ya-

zlll olarak sunulmu§tur.) 
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ATllfJ.AN, SALDIRGAN VE Q~KINGEN DAVRANI:;;LAIU AYIRDE~Hl:; 'fESTl 

Her olay~ dikkatlice 01\:uyun ve yandaki bo§luklara, 

<; elcingen davranJ_~ 19 in ( Q ) harfini, sald~rgan davra~g iL­

gin ( - ) i~aretini ve at1.1gan davran1.1;l 191n ( ... ) 1i}aretini 

koyun. 

o LAY CEVAP 

1- ()gretmeninizden ve S1.n~i'ta- "Dersi 9 ok iyi i~liyorsunu.z. 

ki Bgretiminden zevk allyorsu- Sizin 5gretim §eklinizi bege-

nuz. niyorum." ( ) 

2- Arkada:;>lnlzla telei'onda ko- "Oziir dilerim, ama ocakta ye-

nu§uyorsunuz ve k0l1ugman1.Z1 mek yanlyor, te1efonu kapat-

bir an once bitirmek istiyor- mak zorundaYlm. Umarlm ki kl-

sunuz. rl1mazSln." ( ) 

3- Bir toplantlda birisi ko- "0ziir dilerim, sozUmii bitir-

nu§ma~zl Slk slk kesiyor. mek istiyorwn. 1I ( ) 

4- KBr bir adam size yakla~l- "1(or oldugunuz i9in, insan1a­

yor ve kendisi igin bazl ~ey- rln size yard1.m etmek zorJn­

ler satln almanlzl istiyor. oldugunuzu sa~yors j"llllZ. Ama 

ben sizinle ugra:;;amam. II ( ) 

5- Bir anne telefonda evli go- "Gegen gece galt gUzel bir rii­

cugu ile kOnl~guyor, ona ziya- ya gBrdiim, riiyamcia beni ziya­

rete gelmelerini gok istiyor. rete gelmil;ltiniz." ( ) 

6- Bir arkadasl).}uz diizenlecli- "Hani gelecektin, seni goreme­

giniz bir toplantlya gelmeye yince merak ettim. Birgey illi 

s oz veriyor, ama gelmiyor siz oldu?" ( ) 

7- Yukarl kattaki gocuklar 

gole giiriUtU yaplyorlar. DuYa­

ra vuruyorsunuz ve bagl.rlyor-

"Hey, gtiriiltUyii kesin." ( ) 
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sunuz. 

8- Bir arl{ada§llUz sizden slk· "BugUn sadece kendime yetecek 

s~lt borg para istiyor. kadar param var." ( ) 

9- Her gece oda arkada§lnlz 

ada kaplsllU durmadan garpl-

YOI'. 

10- Bir komitede gall§manlz 

onerildi, ama size uygun de­

gil. 

"Liitfen kaplY~ garpmamaya ga­

ll§. Bu beni rahatslz ediyor. 

Korkarak uyalllyor1-lln ve uyuya-

IlUyorU.ll1. tf ( ) 

"OzUr dilerim, bu komi tenj.n ga­

l~§ma §artlarl bana uymuyor.1I 

( ) 

11- Saat 16.-17,,00 araSl me§- IIlyi, gorU§elim. Sa: 16.00'da 

gu1slinlize Bir arkada§llUz si- degi1 mi? S enin i9in uygunsa." 

zi bu saaj;J.erde gormek isti- ( ) 

yore 

12- YukarJ. kattan ge1en mUzik It..Yeter arb.k. ])aha faz1a giirU1-

sesi sizi rahatslz ediyor. tliye devam ederseniz, sizi §i-

kayet edec egj.m. \I ( ) 

13- Bir arkada~anlz yapt~glnlz "Ben de yapmadlm, §irndi yapaca­

bir odevi sizden istiyor, ver- glm." ( ) 

mek istemiyorsunuz .. 

14 ... Anneniz yine size bil' ogiit "Benim iyiligim ie]in ogUt ver­

veriyor, ama si~ artlk istemi- digini biliyorum. Ama hata yap-

yorsunuz o sam bile kendi kendirne bazl ka-

l'arlarl almayJ. ogrenme1iyim. II 

( ) 

15- Qda arkadasllnJ.z odayJ. her liNe kaciar daglnlksln, ociarun §u 

zamanki gi bi karlSllk blraln- hallne bak Allaha§Klna. 1I ( ) 

yore 

16- Bir arkada§l111Z size ziya~ "azUr di1erim, ama bu glin1ercie 
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rete gelmek istiyor, ama bu o kadar me§gultim ki, g~rti§me-

arkada~~n~zla olrnak istemiyor- miz mUmkUn degil." ( ) 

sunuz. 

17- Size onemli bir soru soru- ItDii~iinmem igin birkag dakika 

luyor. Hemen cevap vermek igin verir misiniz?" ( ) 

haz~r1~kl~ deLilsiniz. 

18- Kutuphanede iki kiSli dur- "Lutfen, sessiz olur musunuz. 

madan konutl uyor .. Ral1ats~z olu- Qal~tlanu.yorum. II ( ) 

yorsunuz@ Kendinizi derse ve-

remiyorsunuz. 

( Responsible Assertive Behavior (Jakubowski ve Lange, 1978)' 

dan uyarlanarak haz~rlanm~~t~r. ) 
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1KINOI OTURUM 

Stizsiiz ileti§imle 11gi1i Bir A1l.~tlrma 

Ama~: Sozstiz i1eti~imin giin1Uk ya~amlmlzdaki onemini 

gostermek .. 

iki iiye once Sl.rt slrta, sonra yUzyUze 50z1U ve soz­

aiiz olarak birer dakika konu~maya ~a1l~tl1ar. Sonra, bu i'ark-

11 i1eti§im durum1arlnda hissettik1eri tizerinde tart1§tl1ar. 

Bu a1l.§tlrma insan !nsana (OU.ce1og1u, 1979)'dan a1lnml§tlr. 

S ozsiiz Davram~larln Tamm1anmasl 

Amaq: Sozsiiz davranl~larln ve atl1gan, ~ekingen, sa1-

dlrganllg1n sozsiiz davranl~larlnln ne1er oldugunu gostermek. 

Sozsiiz ileti~im ve sozstiz davram~lar (ki~i1er-aras1 

mesaie, bedenin duru§u, gozle i1eti~im, e1 ve ko1 hareket1e­

ri, soy1eyi§ tarzlilllz ve uygun olmayan e1 ve ko1 hareketleri) 

tanlm1andl. 0 Atl1ganllk, ~ekingenlik ve sa1d1rgan1lg1n sozsUz 

davranJ.~larl ayr1 ayrl gosterildi e 

Atl1ganllg1n Sozstiz Mesaj1arl: 

- Ses tonu duruma uygundur. Ne ~ok klSlk, ne de ~ok 

ytiksektir0 Tole bir ses tonu vardlr. 

= KonuS,lma aklcl ve aglktlr, anahtar cUm1eleri i~erir, 

yani soy1enmek istenen dogrudan soy1enir. 

_ Birisi ile konwilUrken gozgoze gelmekten ka~1ml'-

maze 

_ Beden~ kendinden eroin ve diktir. 

_ Ki§iler~arasl roesafe duruma uygundur. 

_ SozlU. va sozsUz mesajlar uyumludur .. Sozlii mesaj-

lar, sozsliz mesajlarl dest8kler. 



48 

Qekingenligin Sozstiz Mesajlar~: 

- Ses tonu gok yumu§ak ve k~s~kt~r. 

- Konu§ma karars~z ve duraklamalarla doludur. 

- Gozgoze gelmekten kag~~l~r. 

- Vticut hareketsizdir. Omuzlar dti§lik ve kamburdur. 

El s~k s~k ag~za gottirtillir ve kapat~l~r. Eller k~vr~l~r veya 

biikiili.ir$ 

- Konu§ulan ki§iden geriye kag~l~r. 

- Sozlti ve sozsliz mesajlar uyumsuzdur. K~zg~nl~k i-

fade edilirken gultintir. 

Sald~rganllg1n Sozaliz Mesajlar~: 

,- Duruma uymayan tiz ve alayc~ bir ses tonu vard~r. 

- Kar§ldaki ki§i hakimiyet alt~na al~nmaya gal~§~l~r. 

- Konu§ma esnas~nda gozler ya kar§~daki ki§iyi haki-

miyeti altlna allr yada yere bakar. KUgtim£eyerek ve gozler 

k~s~larak bak~l~re 

- Vlicut gergindir. Parmak i§areti fazladlr. 

- Konu§ulan ki§iye gittikge yakla§ll~r. 

Bu tan~mlamalar Your Perfect Right (Alberti ve Emmons, 

1976), The Counseling Psychologist (Flowers ve Booraem, 1975) 

ve Responsible Assertive Behavior (Jakubowski ve Lange, 1978)' 

den uyarlanarak hazlrlanml§tlr. 

Anlam.§.,lZ Kon!;l Ba§l~klar~ U-zerinde Konw~ma (Inane Topics) 

Amaq~ Grup uyelerinin sozstiz davra~§larl~n fark~-

na varmalarlnl saglamak ve at~lgan davran~§lar~ ovrneyi ag-

retmek., 

U-g tiye verilen konu ba§l~klar~ (toplu igne, cep sa­

ati ve mandaI) tizerinde birer dakika konu§tular. Diger tiye-
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Ier de, konuGan Uyelerin sozsUz davramGlarJ.na dikkat etti­

ler. Ug Uye de konuGmasJ.nJ. hitirdikten senra, atJ.lgan soz­

soliz davranJ.GIarJ. be1irtilerek ovUldU. Bu all§tlrma Respen­

sible Assertive Behavior (Jakubowsld ve Lange, 1978)' dan a-

11nmJ.§tJ.r. 

Ev Odevi 

- Ba§kalar~ ile aranJ.zdaki mesafeye dikkat edin. A­

ramzdaki mesal'e nelere gore degi§iyor? Diger insanlarJ. i­

letiGim esnaslnda gozlemleyin. Ne kadar yakJ.nllkta duruyor­

lar, koruduklarJ. mesafe nedir? Kendi mesafenizi bu gozlem­

Ierinize gore §ekillendirin. 

- Bedeninizi'n durUl,ilUna dikkat edin. Kendinden emin 

ve dik durmaya gall.§~n. 

KonuGurken karGlnlzdaki i1e gozgoze gelmekten ka­

glnmamaya galJ.§l.n. Once yanlnda kendinizi ra.l1at hissettigi­

niz insan1arla all.§tlrma yapJ.n, sonra yabancllarla deneyin. 

- Konu§ma tarzJ.nlzdaki ozellikleri gozlemeye gal1-

§J.n. Sea tonunuz nasl.l, dururna gore konu§ma tarzJ.nlz degi­

fjiyor mu? 

- Sozlii va sozsiiz davranlGlarlnJ.zln uyum1u olmaslna 

gall§ln .. IYlutlulugunuzu paylaGln ve bliyUk bir giiliimseme ile 

gosterine Klzglnllgln~zl glilerek saklamaya gal1fjmaYln. 

~ Aynam.n ontinde gtilUmseme all§tl.rmalarl yalnn, gli­

liimseme ile donuk bir yliz ifadesi araslndaki farlu gorlin ve 

yanlnda rrulat oldugunuz insanlarla al1§tlrmaya baGlaYln, 

senra diger insanlara da glillimsemeye gal1§ln. 

_ Kendi sozsiiz davranl§larlnJ.Zl. iyiee gozlemleyip 

belirleyin@ Grup 19inde, degiGtirmek istediginiz sozsliz 

davranl§larlnl.zl. degi§tirmeye gallGJ.n. 
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tiQtiNCti OTURUM 

SO~.sUz lleti§im1e 118i1i Bir A1~§t~rma 

Amag: Uyelerin, birb1rlerinin sozsliz davra~§lar~­

~n fark~na varmalar~~ saglamak ve at~lgan davran~§lar~~ 

ovrneye te~vik etmek. 

Uyeler iki~er ki~ilik gruplar halinde, birbirleriy­

Ie istediklcri bil' konu lizer1nde iki dakika konu§tular. Son­

ra birbirlerinin SQzstiz at~lgan davra~§lar~n~ ovdliler. 

A§ag:L.Bast~rma (Push-Down) A1~§tl.rmas~ 

Amag: Eger bir kimse izin vermezse, kar§~s~ndru{inin 

onu ezemeyecegi, hak1ar~n~ ihl~l edemeyecegi, fikrini ver­

mek. 

Uyeler ikifi?er 1{i§i1ik gruplar halinde kar§~l~kl~ 0-

larak ayakta durdular .. Kar§~lar~ndaki \tyeyi omuzlar~ndan a­

§ag~ya dogru bastlrmaya ve al~§t~rmanln amac~n~ bulmaya ga­

l~§t~laro Bu all§t~rma Grupla Atl1ganllk Egitiminin Bireyin 

At~lganl~k DUzeyine Etkisi (Veltan, I980) 'den aIlnml§tlr. 

Qekingen, Saldlrgan ve At~lgan Davranl§larln ReI Ya­

Earak UJYgul!!!2!.Il~ 

Ama.g: Uyelere, at~lgan, gekingen ve saldlrgan dav-

ran~§larl rol ya.parak uygulamalarl igin f~rsat ta~mak ve 

yanl~~ anla.§11malarl dlizeltmek. 

AYlrdetme Testi'nin degerlendirilmesinden sonra, ba­

Zl Uyelerin atllgan9 gekingen ve saldlrgan davranl§lar~ iyi­

ce anlamadlklarl gortildti. Bunun igin oniki olay kugUk kart­

lara yazl1dl" Her Uye slrayla birer kart gekip at~lgan, ge­

kingen ve saldlrgan cevaplarlnl verdiler. Diger Uyeler de 

olaylarda gegen ki§i1erin rollinli oynad~lar. Cevaplardan son-
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ra mavi, k~rm~z~ ve beyaz kart1ar~ gosterdi1er. 

Kart1ar Uzerine yaz~lm~~ olay1ar: 

1. Bir arkada~~n~za gok sevdiginiz bir kitab~~z~ 

odUng verdiniz. Bir sene oluyor, size geri getirmiyor. Bir­

gUn size ugruyor, takat kitab~n~zdan hig SDZ etmiyor. 

2. Bir arkadaiiumz1a hafta sonu sinemaya gi tmeye 

karar verdiniz. Evde arkada~~mz~ bek1iyorsunuz, fakat aI'­

kada~~mz gecikiyor ve sinema saati de gegiyor. 

3$ Lokantadas~n~z~ Garson, yemeginiz bitmedigi hal­

de onUnUzden tabag1n2Z1 a11yor. 

4. Yar~nki s~nav~mz igin deI's ga1~~~rken, bir ar­

kada~~m_z sizi la.fa tutuyor. 

5@ Bir arkada~~n~z deI's not1ar~mzl a1d~ ve SlnaV1-

n~z yakla~t~g1 halde geri vermedi. 

6. Bir magazadan bir~ey sat~n aldln~z ve odemenizi 

yapt1n~z0 Fakat geri veri1en paran1n eksik oldugunu gordU-

nUz. 

7. Arkada§larln~zla grup ha1inde gal~§mak Uzere bir 

araya geldiniz. Zaman gegtigi ha1de, herkes i~in g1rg1r1nda. 

S'iz gall~mak igin sablrs1zlanmaya ba~ladlmz. 

8@ OgretmenilUz yan1~§ bir§ey soy1edi. Bunu dUzelt­

mek istiyorsunuz@ 

90 Sln1fta ogTetmeninizin sesini duyam~yorsunuz, k1-

slk sesle konu§uyor~ 

10. Kar§lt cinsten bir arkada§lnlz1, hafta sonunda 

diizenlenen okul balosuna davet etmek istiyorsunuz. 

110 Arkada~nnlz U.§UdUgii igin lcazaglnlzl istedi, ver­

diniz. Uz.un bir sUre gegtigi halde getirmedi ve birgiin kaza­

glnlzl iizerinde gordUnU.z. 
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12. Berber sa9~n1z~ istediginiz gibi kesmiyor veya 

yapnuyor. 

Ev Cldevi 

- Haftaya kadar tig ki§iye yol sorun. 

- Iki magazaya (giyim veya ayakkabl magazasl olabi-

lir) girip fiat sorun, deneyin, fakat almaYln. 

~ lki dUkkana girip, bir~ey almadan para bozdurun. 

DC)RDUNCU OTURUM 

Iltifat Etme ve tltifat~ Kabul Etme Al~~tlrmas~ 

Amag: Atl1ganca iltifat etmeyi ve iltifata olumlu 

kar§lllk vermeyi ogretmek. 

Once, atllganca il tifat etme ve il tii"atl ,kabul etme 

tizerinde bilgi ve ornekler verildi. Sonra, slrayla bUttin ii­

yeler birbirlerine at~lganca iltifatta bulundular ve ilti­

fatlar~na atllganca olumlu kar§lllklar verdiler, birbirleri­

ni ele§tirdiler. Bu all§t~rma Responsible Assertive Behav­

ior (Jakubowski va Lange, 1978)'den allnml~tlr. 

"Ben il Zamirini Kullanma »z_ =l 

Amag: Uyeleri 9 kendileri hakklnda konu~maya te~vik 

etmek e 

Oyeler I!ben" zamirini kullanarak, kendl im.l.nl::.J, ar..., 

zu ve duygularl. hakkl.nda tiger dalcika konu~tular. Konu§mala­

rl.n sonunda~ diger grup tiyeleri tarafl.ndan atl1gan davranl§-

lar oviildU@ 
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Ayn~ Fikirde Olmad~g~n~ Gosterme, Nedenini Sorma ve 

Selam Verme Hakklnda Tavsiyeler 

Birisi ile aynl fikirde olmad~klarl zaman pasiJ ve 

aktif olarak bunu nasll gosterecekleri, akl11arlna takllan 

sorularl ilgili ki§iye geldnmeden sormalarl gerektigi ve i­

yi ili§kiler kurmada saminli bir se1am~n yararlarl lizerinde 

k~saca durularak, tavsiyelerde bulunuldu. 

By Odevi 

"'" HaJtaya kadar, belil kere iltifatta bulunun ve ald~­

g~n~z cevaplar~ deger1endirin. 

- iltifat etmede ve iltifatl kabul etmede ne kadar 

at~lgan oldugunuzu gozleyin. 

BE$iNCi OTURUM 

Ricada Bulunma ve, Ricayl Reddetme All§tlrmasl 

Amag: At~lganca ricada bu1unmaYl ve ricay~ reddet-

meyi ogretmek, ricaYl reddetrnede tiyelerin kendi eksik1ik1e-

rini gormeleri i9in flrsat tanlmak. 

Atl1ganca ricada bulunrna ve ricaYl reddetme tamm-

land~@ TUm Uyeler s~rayla birbirlerine atllganca ricada bu­

lundular ve ricalarlnl reddettiler. Reddedilenler de bunu 0-

lumlu kar§1.1adJ.lar 8 Bu al:u;;tlrma Responsible Assertive Behav­

ior (Jakubowski ve Lange, 1975)'den uyarlanrnl§tlr. 

Olumlu ve Olums~z Duyg~;arl Ifade Etme All~tlrmasl --
Amac;: Uyelerin birbirleri haklundaki olumlu ve olum­

suz duygu ve dti§Unceleri dogrudan dogruya birbirlerine 80Y-

lemelerini ve·· oluwsuz duygu ye dli§tinceleri hOf}gorliyle kar-
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§~lamalarln2 saglamak. 

Uyeler birbirleri hakklnda olumlu ve olumsuz gorti§­

lerini dogrudan aktardllar. Olumsuz gorli§leri ho§gorliyle 

kar§lladllar. Bu all§tlrma Grupla Atllganllk Egitiminin Bi­

reyin Atllganllk Dlizeyine Etkisi (Voltan, 1980)'den allnml§­

tlr. 

Evet-Ha~lr All§tlrmasl 

Amag: tlyelerin farkll ses tonlarlnln farklna varma­

larln2 ve uygulama yapma1arlnl sag1amak. 

Uye1erden biri "Evet" derken, diger liye aynl ses to­

nu, i1e "HaYlr" dedi" "Evet" diyen liye, ses tonunu gittikge 

ytikse1tti ve "HaYll:'" diyen liye de sesini ona uydurdu. Bu a­

l~§tlrma Responsible Assertive Behavior (Jakubowski ve Lange, 

1978)'den allnm19tlr. 

Ev Odevi 

- Haftaya kadar, lig atllgan ricada bulunun. Redde­

di1meye kar§l hazlrllkll olun ve bu sizin cesaretinizi klr­

maSln. Arkada§larlnlzdan borg isteyebilirsiniz veya odling 

verdiginiz bir§eyi geri is teyebilirsi.niz. 

= Eger reddetmeniz gerekiyorsa, size bulunulan rica­

larl atllganca reddetmeye gall§ln. 

= Olumlu ve olumsuz duygu ve dU§lincelerinizi once 

yakln oldugunuz insanlara belirtmeye gall§ln. 
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ALTINCI OTURLlM 

"Ben-Dili" ve "Sen-Dili"nin TanlmlanmaSl 

AmaQ: Ben-dili ile Sen-dilinin farklnl gostermek. 

Ben-dili OI-message) ve Sen-dili (You-message) ta­

nlmlandl ve aralarlndaki fark bir ornekle gosterildi. Ta­

nlmlamalar Insan !nsana (Cticeloglu, 1979)'dan faydala~la­

rak hazlrlanml§tlre 

Olumlu IIBe!!-Dili"nin Tanlmlanm2.S1 

Ben-dilini daha gok olumlu duygularlmlzl iletmede 

kullanmamlz gerektigi vurgulanarak bir ornek verildi. Olay­

lar kar§ls1nda duydugumuz ilk ve gergek duygularl (primary 

feelings) merak, korku, endi§e gibi, ifade etmenin onemi ti-

zerinde duruldu. Bu gergek duygularln yarattlgl klzg1nllk, 

ofke, dti§manllk gibi duygularl (secondary feelings) ifade 

etmenin olumsuz etkileri gosterildi, ornekler verildi. Bu 

tammlamalar Parent Effectiveness Training (Gordon, 1975)' 

den uyarlanarak hazlrlanml§tlr. 

"Ben-Dili" va "Sen-Dili"nin Rol Yapllarak UYgulan-

Amag: Ben-dili ve sen-dilinin farklnl gostermek. 

Kartlara yazl11 oniki olay slrayla her tiyeye gekti­

rilip p Ben·~dili ve Sen-dili ile cevap vermeleri istendi. Di~ 

ger tiyeler de cevaplarl ele§tirdilere 

Kartlara yazl1ffi1§ olaylar: 

10 Bir arkada§lnlz1a belirli bir saatte bulu§mak i­

gin sozle§tinize Fakat arkada§llllz bir saat gecildyor. Siz 

saatinde orada olmak igin acele ile evden 911cml~tlmz. Ha-
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yal klrlkllglna ugradlnlz. 

2. Aileniz, sizi de ilgilendiren bir konuda karar 

v~riyor, fakat sizin fikrinizi sormuyorlar. 

3. Anneniz~ yapmak istemediginiz bir~ey igin, ba~­

kaSlna sizin adlnlza soz veriyor. 9a~lrlyor ve UzUIUyorsu­

nuz. 

4. Karde~iniz veya oda arkada~lnlz, geee geg saat­

lerde yatmaya geliyor, l§.lgl aglyor ve glirUl tU yaplyor. Ra­

hatslz oluyorsunuz. 

5 .. 'Babanl.z sizi hep bafilka goeuklarla kar~llaliltlrl­

yor, bundan rahatslz oluyorsunuz. 

6. Karde~inizi arkada91ar.lnlZla tanl~tlrdlnlZ, fakat 

kardeliliniz arkada~larlruza kar§l kaba davrandl. Arkada§1arl­

nlza kar§l mahcup oldunuz ve utandlnlZ. 

7e Bir arkada~lnlZ ev odev1erini her zaman sizden 

yaplyoro Qok bozuluyorsunuz. 

Be Karde§inizle gar~lya glktlnlZ. Karde§iniz gordU­

gti herlileyi almanlZ igin lsrar ediyor. Bundan rahatslz o1u-

yorsunuz" 

90 Karde§iniz, gok sevdiginiz bir arl{ada§lnlZln he-

diyesi alan bardaglnlZl klrlyor. Qok UzUIUyorsunuz. 

100 Anneniz hergtin okul glkllillnda sizi almaya geli­

yore Fakat bil" gUn gecikiyor. 90k merak ediyorsunuz. 

110 Anneniz~ sizin de oldugunuz bir toplantlda ta­

vlrlarlnlzJ. ele§tirdi~ Siz de utandlnlz ve slklldlnlz. 

12 .. Bir toplantlda anneniz slk slk sozUnUzU kesip, 

sizden baza f;leyler yaprnanlzl istlyor. SozUnUzU yarlffi blra­

klP dedlklerini yapmak zorunda lcallyorsunuz. Anneniz tara­

flndan dinlenrn8uiginizi ve diger insanlhra kar~l maheup 
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, 

oldugunuzu dli§linliyorsunuz. 

Ev Odevi 

- Gergek yaf}am~ru.zda kulland~g~n~z dile dildcat edin. 

- Anlatt~klar~m dogrultusunda ben-dilini kullannluya 

YEDI NC 1 OTURUIVI 

GerQek-D~§~ Dli§lincelerden Kurtulun (Rational Self­

Analysill 

Amag: Uyelerin at~lganca davranmalar~n~ engelleyen 

gergek-dl§l dli§tincelerini tanlmlamalar~nl ve bu dliglinceleri­

ni degi§tirmelerini saglamak. 

Uyeler sorulan sorularl yaz~ll olarak yan~tlayarak 

bu all§tlrmay~ yaptllar. Bu all§tlrma bir ornek ile gosteril­

mi§tir .. Responsible Assertive Behavior (Jakubowski ve Lange, 

1978)'den uyarlanml§ltlr. 

YanJ.tlanan Sorular: 

1 .. Atllganca davranmak istediginiz, fakat korkn, en-

di§e gibi duygulardan dolay~ gekingen veya saldlrgan davran­

dlg~rlJ.Z be1irli bir durwnu yazln. Hangi ortamlarda, nasll ve 

ne zaman oluyor? 

2~ Bu yazdJ.glnlz durumda, atJ.lganca davrandlglnlzl 

du§linlin® Ak11nlza gelen, olumsuz duygularl yaratan dliglincele-

rinizi yazJ.ne 

30 Yazdlglnlz bu dli§lincelere bak~n ve kendi kendini-

ze §u sorularl sorun: 

a) Bu ylizde yUz dogru mu? 

b) Kesinlikle bu korktugum sonug olacak illJ.? 



58 

c) Gegmigte kar§lla§tlglm benzer durumlarda insanla­

I.'ln tepkileri naslldl.? Olumlu olmug muydu? Bunlar nelerdi? 

Akllnlza gelen olurnlu dUgunceler nelerdir? 

4. Kendinize §U sorularl sorun: 

a) Bu kotii olay olsa bile, benim ic;:in bir felru~et 

mi? Ustesinden gelebilir miyim? 

b) Bu olay benim igin ne ifade ediyor? Beni kotii ve­

ya degersiz yaplyor rou? Diger kiginin durumu ne oluyor? 

c) Nasll iistesinden gelebilirim? 

Kas .~ev§emesi All§tlrmaSl 

Amag: Grup iiyelerini rahatlatmak, vlicutlar1.ndaki 

kaslarln farklna varmalarlnl saglamak ve gerek duydWkga ger­

gek ya§amlarlnda da uygulamalarl ic;in tegvik etmek. 

Uyeler gev§eme allgtlrmaSlnl. uyguladllar. Uygulama­

dan sonra, korku, heyecan, endige yaratan olaylardan once 

veya bu olaylar esnas1.nda vlicutlarlnln gergin klslmlarlnl 

gevgetmeye gallgarak, bu duygularlnln zarnanla azallp ortadan 

kalkabilecegi vurgulandl. Bu allgtlrma Insan insana (Cuce1-

oglu, 1979) ve Don't Say Yes When You want to Say No (Fens­

terheim ve Baer, 1977) I dan uyarlanaral{ hazlrlannugt1.ro 

SEKlziNCI OTVRlJM 

Rathus At1.1ganl1.k :Envanterini verdikten sonra, uygu­

lanan atl.lganllk egitiminin ozeti -yararll olur diigiincesiy­

le- yaz1.ll. olarak tiyelere dagltl.ldl.. 

At1.1gan davran1.~;l1.n her zaman olumlu sonuglar verme­

yecegi, h0 9 olmayan bazl problemler dogurabilecegi de beIir­

t.ildi. Bunun ic;:in ogrencilerin atl.lgan davranlglarlmn olum­

suz sonuglarlnl. deg~rlendirmeleri, atllgan davranl§larl. ile 
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sonu<:;larl araslnda denge kurmalarJ. gerektigi, duruma gore 

karar verrne hakkJ.na sahip olduklarJ. vurgulandJ.. 

Uygulanan atllganllk egitimi, egitimcinin tavJ.r ve 

egitim §ekli, bundan sonra okullarda uygulanabilecek atJ.l­

ganllk egitim programlarl hruckJ.ndaki goru§ ve tavsiyeleri 

alJ.ndJ.. 
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APPENDIX C 

Uyelerin GUnlUklerinden At~lgan Cevaplar~na Baz~ Ornekler 

(Some Examples of the Group Members' Assertive Responses 

from Their Diaries) 
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Olay ! 

"Futbol ma<;J.nda yedigimiz goltin sugunu kaleci oldu­

gum i<;in bana attJ.lar." 

~tl.lgan Cevap 

uB .. i unun uzer ne, sugun bende olmadJ.gJ.nJ., defansln be-

ni kalede yalnJ.z bl.raktJ.gl.nl., bunun i<;in de goltin ka<;J.nl.lmaz 

oldugunu soyledim" Bu yaptJ.gJ.m <;ok dogru idi. En iyi boyle 

cevap verilebilirdi" Her zaman haks~zl~klarJ. kar§l kendimi 

boyle savunmam gerektigini anladl.ffi ve dogruluguna inandl.m." 

glay II 

"Bir kl.rtasiye diikkanl.na girdim. Mu§teri gok degil­

di, aIDa tezgahtar benimle ilgilenmiyor, umurSaInaz bir tavlr­

la onundeki oyuncakla oynuyordu." 

Atl.lgan Cevap 

ItBakar ml.Sl.mz? K.areli defter ve bloknot istiyorum. 

Verir misiniz? dedim" 0 da hemen istediklerimi verdi. Eu 0-

laydan sonra, bu dtikkanda her zaman atl.lgan davrarooaya ga­

ll.§l.yorum. QUnkU siz sormazsanl.z, insanl.n ylizline bile bak­

ml.yorlar .. 0 gUn atJ.lgan bir cevap verdigim i<;in sevindim." 

Olay III 

nBir diikkandan all§veri§ yaptl.ktan sonra 1000 lira 

verdimG 540 lira yerine 490 lira geriye verdiler. 1I 

.b-t1.lgan CevaJ2 

"Bir dakika yanll.§ saydl.nl.z galiba, 540 yerine 490 

lira geriye verdiniz. Ltitfen tekrar sayar ml.sl.nl.z? dedim. 

Tezgahtar yanl.l§lnl. goriince oziir dileyerek param~ tam ola­

rak geri verdi. Atllgan davranml.§ oldum. Yanll§ dUzeltildi." 
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,9lay IV 

tlBir testte, ogretmenin yanllSl degerlenciirme yaptl­

glnl gordUm. Asllnda daha yUksek not almam gereldyordu." 

Atllgan Cevap 

IfGidip ogretmene soyledim ve notum ylikseldi. Hig­

bir~ey soylemeseydim notum ylikselmeyecekti. Bir daha hep 

boyle davranmaya gall§acaglm." 

alay V 

"Sander'den kitap aldlm. Fakat sarmadlklarlnl. gor-

dUm." 

Atllgan Cevap 

IILUtfen kitablml. sarar mlslnlz'( dedim. Bu atllgan 

bir davranl§tl.. Dogru davrandlglma inanlyorum." 

Olay VI 

1I0kul yarl.m gUn oldugu igin, ogleden sonra fuara 

gittim. Ogrenci bileti istedim. GiSledeki gorevli ise bana 

normal biletin iistUnti verdi." 

.Atllgan Cevan 

IIBen de ona paramln eksik oldugunu soyledim. 0 da 

bana daha geri para verdi. Burada atllgan davrandlm, gUnkli 

o para benim hakklmdJ. c " 

.[kay VII 

"Bir arkada§l.ill ayakkabllarl.ml. begendigini s oyledi .• If 

! tl.lgan Cevall 

"Te§ekktir ederim. Onlarl. ben de gole begenil:im, dedim. 

A tJ.lgan davrandlgllllJ. sanl.yorum. Gerg ek dli:;lUndtiklerimi S oy18-

dim. It 
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~xperimenta1 Group Pre- and Post-test Scores 

Subject Pretest Posttest d Rank. of Rank with less 
scores scores d frequently sign 

1 9 10 1 1 

2 9 21 12 7.5 

3 1 13 12 7.5 

4- -24 -4 20 9 

5 8 8 0 

6 5 7 2 2.5 

7 5 15 10 5 

8 -21 -10 11 6 

9 -1 -9 -8 -4 --4 

10 -8 16 24 10 

11 -5 44 49 11 

12 -13 -11 2 2.5 

T=4 

Note", The Wilcoxon matched-pairs signed-ranks test 

was used .. 



Subject 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 
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Control Group Pre- and Post-test Scores 

Pretest 
scores 

-16 

-4 

-10 

-17 

-16 

1 

5 

-1 

2 

10 

2 

3 

Posttest 
scores 

-14 

-13 

-8 

-27 

-8 

7 

6 

2 

16 

25 

8 

8 

d Rank of 
d 

4 4 

-9 -9 

2 2 

-10 -10 

8 8 

6 6.5 

1 1 

3 3 

14 11 

15 12 

6 6.5 

5 5 

Rank with less 
frequently sign 

-9 

-10 

Note§ The Wilcoxon matched-pairs signed-ranks test 

was lwed" 



Experimental and Control Groups' Pre-test Scores 

Subject 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

~p. Group 
pretest scores 

9 

9 

1 

-24 

8 

5 

5 

-21 

... 1 

-8 

... 5 

-13 

Rank 

22.5 

22.5 

13.5 

1 

21 

19 

19 

2 

11.5 

8 

9 

6 

Rf155 

U=67 1 

U,:;:77 
2 

Cont. Group 
pne~test scores 

-16 

-4 

-10 

-17 

-16 

1 

5 

-1 

2 

10 

2 

3 

Rank 

4.5 

10 

7 

3 

4.5 

13.5 

19 

11.5 

15.5 

24 

15.5 

17 

R2'145 

Note" The Mann-\fJhi tney U test was used. 

66 
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Experimental and Control Groups' Post-test Scores 

Subject Expo Group Rank Cant. Group Rank 
posttest scores posttest scores 

1 10 17 --12. 3 

2 21 22 -13 2 

3 13 18 -8 7.5 

4 -4 9 -27 1 

5 8 15 -8 7.5 

6 7 12.5 7 12.5 

7 15 19 6 11 

8 -10 5 2 10 

9 -9 6 16 20.5 

10 16 20.5 25 23 

11 44 24 8 15 

12 -11 4 8 15 

Rf172 R2'128 

Note 0 The Mann-~fuitney U test was used. 



Pre- and Post-test Mean Scores of 

Experimental and Control Groups 

GROUPS Pre-test mean 
scores 

Experimental Group -2.9 

Oontrol Group -3.4 

Post-test mean 
scores 

.3 
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