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ABSTRACT

A career decision-making program, based on Jackson-Egner's (1978)
career decision making model, was adapted to provide a counseling interven-
tion in facilitating students' career maturity development.

The Career Maturity Inventory originated by Crites (1978) was also
translated and adapted toc be used as a supplementary source in facilitating
the program.

The program was administered to 46 ninth grade students in a -.private
lycée. There were 24 male, 22 female students all around the age of fifteen
years old.

Students' informal evaluations were derived through a questionnaire
and oral reports. Feedback obtained from the questionnaire and oral reports
indicated that the students generally found the Career Decision Making
Program quite beneficial. They indicated that they were interested in and
made use of the occupational information given. Exploring their interest
areas as well as alternative sclutions offered in case of a problem 1ike
failing at university enterance exams were found very useful and encouraging.

Impressionistic evidence accumulated in this project
raised the question about the feasibility of Super's Developmental Sz21f-
Concept Theory of Vocational Behavior for students in Turkey. Values, expac-
tations and opportunities this theory assumes are different from those that
exist in Turkey.Limitations based on such theoretical assumptions and practi-
cal applications in career choice in Turkey, and recommendations to develop &

more applicable Career Decision Making Program for Turkish students than the

one attempted here were discussed.



OZET

Odrencilerin mesleki olgunluklarinin gelisimine rehberlik etmek ama-
ciyla Jackson-Egner'in (1978) mesleki karar verme modeline dayanan bir Mes-
leki Karar Verme Programi uyarlanmistir.

Programa yardimci olmasi amaci ile Crites (1978) tarafindan gelisti-
rilen Mesleki Olgunlasma Envanteri de Tirkceye uyarlanarak tercime edilmis-
tir.

¥ Program ozel bir okulda, 15 yasindaki 24'U erkek, 22'si kiz, 46 lise
bir ogrencisine uygulanmistir.

Program Ggrencilerin sozlu ifadeleri ve doldurduklari dederlendirme
anketi ile dederlendirilmistir. Anket ve stzli ifadelerden elde edilen bil-
giler, ogrencilerin genel olarak Mesleki Karar Verme Programini oldukca ya-
rarl1 bulduklarini ortaya koymustur. Ogrencilerin en ilgin¢ ve yararli bul-
duklari bilgiler mesleklerin tanitimi olmustur.Ilgi alanlarinin arastiriima-
sinin yanisira dgrenciler iniversiteye giris sinavini kazanamama vb.gibi
problemler karsisinda Gnerilen ¢tdzim yollarini da yararli ve cesaret verici
bulmuslardir.

Bu programin uygulanmasindan elde edilen veriler, Super'in Gelisimsel
Mesleki Davranis Kuraminin Tirk odrenciler i¢in uygulanabilir olup olmadagi
sorusunu ortaya ¢ikarmistir. Kuramin varsaydigdi bazi degerler, beklentiler
ve olasiliklar Turk toplumundakilerden farklidir. Bu kuramin sayiltilari cer-

cevesinde hazirlanan mesleki karar verme programlarinin Tirk &grencilerinin
ihtiyaclarina tam olarak uygun olmadigi corilmis; daha uygun bir Mesleki Ka-

rar Verme Programinin gelistirilmesiyle iigili Gneriler tartisiimistir.
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INTRODUCTION

One of the most important decisions that helps to shape an individual's
future is his career choice. A good choice will not only affect his fﬁture
economically, but will also provide an identity as an individual, and increase
his confidence:security and satisfaction.

In our times career choice can be, and often is problematic because of
(1) the number and variety of careers, and (2) the arising need for
specialization that requires longer years of education and training than ever
before. Therefore, career choice forms one of the most important decisions
in youth's Tife., Such a decision determines to a large extent the type of _
people one would like to associate with, the amount of leisure time available,
the importance of money in one's life and interest and hobbies one pursues.

True reasoning which leads to better career choice and planning could be
a great help to a person in determining the kinds of occupations that will
enable him to play his preferred roles in life.

Frank Parsons (1809), in his book Choosing a Vacation, formulated the

sequential steps for true reasoning. He states that, first, a c]eaf
understanding of one's self, aptitude, abilities, interests, resources,
lTimitations and other qualities are required. Then knowledge of reguirements
and conditions of success, advantages and disadvantages, compensations and

opportunities in different lines of work have to be a ascquired and assimilated.



True reasoning results from an integration of the information gained about
self and occupational requirements (Herr and Cramer, 1972; Kroll and Dinklage,
1970).

To increase students' competencies in career planning, career education
is important. Such an educational prograr, based on a career development
theory, not only provides the frame work for identifying the major emphasis
on career exploration, planning and decision making but also gives way to a
broader self development. In most of the developed countries, necessary
career information is given as part of carcer development program to high
school students. Such a program constituiss an important aspect of guidance
services. It helps the students to get started in thinking about and planning

for a career decision-making process (Schr.ller, 1976).

Rationale and Purpose

The importance of career education hzs been greatly overlooked in our
educational system. The process of obtairing and identifying useful
information for deciding and choosing amorn:z several or more possible career
choices has never been operationalized for the students,

During the lycee years the students need to be sensitized to data about
themselves and about vocations in order t;rmake an appropriate career choice.
It is especially important for our stuéents to tgihk seriously about a choice
of a field, in general at least, because z“ter lycee-one they are required

to choose between literature and science a: an area of concentration to follow



in lycee two and three. A resulting choice in lycee one may naturally
influence their career plans for the future. Before they make such a choice,
career guidance is appropriate in at least two ways for the students in our
educational system. First of all they must know or realize early in the year
that a grade point average of seven and above is required before they can
choose science as an area to pursue in lycee two and three. This information
can provide them the motivation to work hard for better grades during lycee
one so they can make the choice of their preferance.

Later the students interested in attending a university are required
to make a list of eighteen to twenty-four area choices, and rank them in order
of preference. For them to make such a 1ist of preference, they would need
to be well informed about themselves, the professions (careers) and the
requirements of these professions.

The present project was designed to help 1ycee{one students to be
sensitized to their attitudes, interests and co%%g%encies that are effective
in career choice. For this purpose a career decision-making program was
developed to help students to acquire occupational information and to learn
as much about themselves as possible. Before the program started, The Career
Maturity Inventory (Crites, 1978) was translated into Turkish and a preliminary
adaptation was compieted.

The Tong-term intention of this project is to provide a working program
for career development to be used by guidance-counselors and guidance
teachers. It is aiso hoped that an introduction of the Turkish form of the
Career Maturity Inventory will generate interest in further work on this
instrument after which it can be used in the assessment of career decision

making programs.



THEORETICAL FRAMEWORK ON CAREER DEVELOPMENT

The Concept of Career Development

In general, and in this project per se, the term "career" rather than
"occupation" is used, because "a career is the sequence of occupations, jobs
and positions occupied during the course of a person's working 1ife" (Tolbert,
1974, p. 28). Career actually extends beyond both ends of the working 1ife
to include prevocational and post-vocationzl positions such as those of

students preparing for work and of retired man, playing passive:role.

The concept of "development" implies that "the individual is involved
in a long term process of arriving at previous choices each affected by various
persons, conditions, personal needs and attributesf {Tolbert, 1974, p. 28).

Twenty-five years ago, the concept of "career development” was largely
unknown, although it had been pointed out in Carter's conceptualization of
the "formulation of career attitudes in adclescence” and in Super's (1942) use

of 1ife stages in the analysis of career exploration (Egner and Jackson, 1978).



Ginzberg, Ginsburg, Axelrod and Herma (1951), Dysinger (195C) and
Super (1953) were among the first to observe that the choice of ar occupation
is a "process"” not simply a one-time event. It extends from age ten to age
twenty-one and progresses through personal needs and occupational rea}ities“
(Crites, 1978, p. 3; Tolbert, 1974). Career development, an aspect of
general development, "is a life-long process of developing values of work,
getting vocationally mature, having an identity, learning zbout opportunities
and trying out plansy {Crites, 1978, p. 4). Environmental and personal
factors such as occupational aptitudes (such as mechanical and clerical),
occupational interests {interests in specific occupations or in broad areas
of work), personality (self-concept, values, needs and ways of reiating to
others), achievement {proficiency in school subjects, vocational skills or
other areas), home and family (family occupation, socioeconomic level, race,
national origin and subcultural characteristics), economic conditicns (employem
trends, the effects of technology and the job market) and handicaps (existence
of social, physical and psychological handicaps) have been identified to

influence career development {Tolbert, 1974 and Osipow, 1973).

Career Development Theories

Career development theories have grown out of an awareness ¢ the
Tifelong, evolving process of one's career choice {Hansen, 1981). Zvidence
accumulated indicates that this process includes a series of decisions,

developmental stages and deveiopmental tasks in which an individual plays a



variety of roles (Super, 1957; 1981). The theories that describe career
development or career choice have been classified in a number of ways (Herr
and Cramer 1972, Crites 1978, Osipow 1973). These classification categories
are "not mutually exclusive or independent but are combined tc explain the
patterns of human existence which result in differential career behaviors and
choices” (Herr and Cramer 1973, p. 30).

Osipow (1973) has classified career development theories in four ways.
They are, trait-factor theories, sociological theory, self-concept theory and

personality theory.

The trait factor theories

The trait factor theories represent the oldest theoretical approach which
assumes that when a matching at an individual's abilities and interests with
the career opportunities is accomplished, the probliem of vocational choice
is solved for that individual. The focus is on the personal "traits" and
their relation to those traits required by the job. Parsons (19C9), Hull (1928)
and Kitson (1925) are among the trait-factor theorists.

OQut of the trait factor thecries the whole field of vocational testing
movement grew. The Interest Inventories such as the Strong Vocational Interest
Blank (SVIB), the Kuder Preference Record (KPR); and the aptitude tests such as
the Differential Aptitude Test (DAT) and the Guildford-Zimmerman Aptitude

Survey are examples of this testing movement.



fhe Sociological Theory

Basic to the sociological theory is the assumption that circumstances
seyond the control of the individual contribute to the career choice one
nakes. Sociological factors such as one's social group and the social structure
exert an influence on vocational development and choice. The principal task
confronting youth is the development of techniques of coping with his
environment. Caplow (1857), Hollingshead (1949), Milier and Form (1951) are

among the sociological theorists (in Osipow 1973).

The Self-Concept Theory

This theoretical approach assumes that individuals develop more clearly
defined self-concepts as they grow older. People develop images of the career
which they compare with their self-image in trying to make career decisions.

The adequacy of the eventual career decision is based on a similafity between

an individual's self-concept and the vocational concept of the career he
eventually chooses. This theory integrates the trait factor and the sociological
nodels. It can be a developmental theory as well. The works of Buehler (1937},
Super (1957), Somler (1953} and Ginzberg and his associates (1951) on one hand,
and the works of Carl Rogers {1951) on the other, hzve beer influential in

the formulation of the self-concept theory.



The Personality Theory

This theory assumes that the psychological needs and particular
personality factors are inherent in the process of vocational choice. Roe
(1957), Holland (1959), and Happoch (1957) are the principal spokesman for
this approach. The general hypothesis drawn from this theory is that workers
select their jobs because they see potential for the satisfaction of their
needs. A corollary hypothesis is that exposure to a job gradually modifies
the personality characteristics of the workers (Osipow 1973, p. 11). For
example, accountants eventually resemble each other, if they were not similar
in personality to begin with.

A detailed summary describing these theories are presented in Table I.
They are reviewed in terms of how each expiains the choice making, if their
hypothesis are emprically tested, how generally they can be applied, the
complexity of conceptions used, their avaiiability to instrumentation and
practical applications, and the important variables they introduce tc the field
in explaining or describing a career event (Osipow 1973). ‘

None of these theories seen fully satisfactory in itself in
explaining the issues raised in Table I. Several can be referred to obtaining
a fuller understanding of career development and choice. For example, in
the self-concept theory, part of the image of self-concept is based on tests
thich reflect the trait-factor approach. 21so Roe's personality theory of
;:areer choice includes many developmental factors.

The strength of a career theory Ties in its general explanation of how

:areer decisions are made. As a conceptual model Super's theory seems to be
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the most highly developed one, among others. 1t is reflected in its high degree
of empirical support and its larger number or applications. This model was
therefore taken as the basic framework of the present project and will be

discussed in some detail in the following section.

Super's Deve1opmenta1 Self-Concept Theory of Vocational Behavior

Super's theory is based on Differential Psychology, Roger's Self-Concept
theory and Buehler's Developmental approach. It focuses on four major elements:
Vocational life stages, career patterns, vocational maturity and translating
self-concept into a vocational self-concept.

Vocational development is a continuous process not a one-time event.

An individual develops vocationally as one aspect of his total development.

The rate of development is closely related with his inherited psychological and
physiclogical characteristics as well as the environmental conditions,
including significant others (Super, 1973; Zytowski, 1970).

During the process of vocational development specific vocational tasks
have to be mastered in order to attain successive levels of vocational maturity.
Aspiring from Buehler's life stages, Super proposed that individuals go through
certain vocational developmental 1ife stages starting from birth till age 65
or over. In these 1ife stages there are cerizin vocational development tasks
that need to be accomplished by the individuzi. The ways of handling these
developmental tasks determine the career patierns. The adequacy in handling
thesetasks determine the level of vocational maturity.

Super summed up the vocational development process in a series of life
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stages (Tolbert 1973, p. 33). They are:

The growth stage (birth to age 14). Self-concept develops through

identification with figures in family and school. Needs and fantasy are
dominant early in this stage. Interests and capacities become more important
with increasing social participation and reality testing. Substages of the
growth stage include the (a) Fantasy substage (ages 4-10) during which needs

are dominant and role playing in fantasy is important, (b) Interest substage
(ages 11-12) where lines are the major determinants of goals and activities,

and (c) the capacity substage (ages 13-14) where abilities gain great importance

and the job training reguirements are considered.

The Exploration substage (ages 15-24). Self-examination, role tryouts,

occupational exploration in school and part-time work form the general
characteristics of this stage. It consists of (a) The tentative substage
(ages 15-17) which includes the consideration of the needs, interests,
capacities, values and opportunities. Tentative choices are made énd tried
out in fantasy, discussion, courses, work and in other experiences; (b) the
transition substage (ages 18-21) where reality factors are given more
importance as the individual enters the world of work, training and education
and attempts to implement a self-concept; and {c) the trial substage (ages
22-24) where a seemingly appropriate choice is made. A beginning job is

obtained and tried out.

The Establishment stage (ages 24-64). Here an appropriate or a

suitable work field is found. Efforts are made to earn a permanent place in
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it. There may be some trial early in this heriod, accompanied by some
shifting. Substages of the establishment stage are (a) the trial substage
(ages 25-30) when the individual may go through one or two changes before
finding a suitable occupation for himself; (b) the stabilization substage
(ages 31-44) indicates that as the career patterns became clear, efforts are
made to stabilize them and develop a secure place in the world of work; and
(c) the maintanance substage (ages 45-64) where having established a place

in the world of work, the individual tries to build around it and maintain it.

The Decline Stage (ages 65 and over). As physical and or mental powers

decline, work activity changes and eventually retirement is considered.

The first five years of this stage is recognized as the deceleration substage
(ages 65-70) where demands lessen or the work itself changes to match the
declining capacities. Part time jobs may be found to replace full time work
(Tolbert 1974; Osipow 1983; Shertzer and Stone 1976).

The career maturity would be greater if the individual's behaviors are
in accordance with the behaviors of the successive deve1opmenta1‘tasks at
each 1ife stage. That is, if the vocational behavior of an individual is
closer to the idealistic vocational behavior at that age or stage, that
individual can be considered as vocationally mature. For example a
vocationally 14 year old adolescent should be concerned with assessing his
interests and abilities to reach the goal of deciding on an educational plan,
while a vocationally mature 45 year-old man should be concerned with the ways

in which he can maintain his career status.
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According to Super vocational maturity proceeds in five stages. This
is parallel to vocational 1ife stages. At the first stage (orientation to
vocational choice) the individual shows some concern with the choice making.
At the second stage (information and planning) the individual has tentative
plans for attaining the preferred vocational goal. Then at the third stage
fconsistency of vocational preferences) the individual names only one
occupation as the preferred occupation. At the fourth stage (crystallization
of traits) the individual's psychological characteristics begin to stabilize
and differentiate him from his peers. Finally the individual is oriented
toward making a choice, by use of information he gained in the previous stages.

In this theory self-concept and vocational self have continuous
interaction with each other. An individual chooses an occupation that would
permit him to express himself in the best way possible. The process of
vocational development is basically that of developing and implementing
a self-concept. A career is perceived as an outlet of one's abilities,
interests, personality traits and values. In short, a career is an expression
of one's self.

Super's theory of vocational development has also been summarized in
ten propositions stated by Shertzer and Stone (197¢€ p. 329). These propositions

express that:

—d

. People differ in abilities, interests, personalities.

2. Because of the above, they are qualified for many
occupation.

3. Each occupation requires a characteristic pattern with
tolerances wide enough to allow some variety of
individuals in each occupation.

4, Vocational preferences change with time and experience,
although self-conceptis are generally fairly stable
from late adolescence until late maturity.

5. The process may be summed up in a series of life stages

characterized as those of growth, exploration,
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establishment, maintenance and decline, and these
stages may in turn be subdivided in a fantasy
tentative and realistic phases of the exploratory
stage and trial and stable phases of the
establishment stages.

. The nature of career pattern is determined by

the individual's parental socioeconomic ievel,
mental ability, personality and opportunities.

.Development is quided by the maturation of ability

intérest, reality testing and the self-concept.

.The process of vocational development is essentially

that of developing and implementing a self-concept:
It is a compromise process in which the self-concept
is a product of the interaction of inherited
aptitudes, neural and endocrine make up, opportunity
to play various roles and evaluations of the extent
to which results of role playing meet with the
approval of superiors and fellows.

.The process of compromise between individual and

social factors, between self-concept and reality,
is one of role playing whether the role is played
in fantasy, in the counseling interview or in real
life activities.

Work satisfactions and iife satisfactions depend upon

the extent to which the individual finds for his or
her abilities, interests, personality trzits and values.
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The Review of Literature

Career Development

Vocational psychologists have been interested in the career plans of
adolescents since the early pioneering work of Frank Parsons (1909). A major
focus of inquiry has been vocational realism. Much of the research findings
on career planning indicates that adolescents are unrealistic about
occupational ambitions (Thomas, 1976) and that they don't have adequate
information about the world of work.

Flanagan's Projegt Talent Study (in Tolbert, 1974) dealing with student's
attitudes, abilities, career plans, school characteristics and guidance
services was conducted on 400.000 pupils in 1353 high schools. Students from
ninth through twelfth grades took a two-day battery of teéts and completed
several questionnaires. Among the findings that focus directly on decision
making and career development were that (a) a great majority of pupils did not
make an appropriate choice of career in high school, (b) in the ninth grade,
plans were very unrealistic but there was some improvement by the 12th
grade, and (c) about one half of the pupils made radical changes in occupational

choice in the first year following graduation from high school.

Vocational maturity

The most comprehensive research concerning career maturity has been
conducted by Super and his associates. The purpose has been to test the

concept of career patterns and vocational maturity suggested by Super's theory

MNeinnw - 1972Y
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In a 50-year follow-up study Super (in Osipow, 1973) selected a sample
of 142 ninth grade boys in high schoo]. Five areas related to vocational
maturity identified for the study were (1) Orientation to vocational choice,
(2) Information and planning about preferred occupation, (3) Consistency of
vocational preferences, (4) Crystallization of traits, and (5) Wisdom of
vocational preferences.

The data were gathered by means of ratings during individual interviews
with the students. The results showed that two major factors relevant to
vocational maturity in ninth grade were (1) orientation to choice tasks, and
(2) the use of resources. Such dimensions as the consistency of vocational
preferences, the crystallization of interests and attitudes toward work and
vocational independence, etc. did not seem to be related to vocational
maturity in the ninth grade {Osipow 1973, Super and others 1957).

In another study Super and Overstreet (in Osipow 18973, Super and others
1957) Tooked for variables that might be asscciated with vocational maturity.
They found that among ninth grade boys, vocational maturity is related to the
degree to which they are intellectually able to respond to environmental
stimulation, their aspiration to higher than Tower socioeconomic levels, and
their ability to achieve well in a variety of activities.

Gribbons and Lohnes (1968, in Osipow, 1973) used interviews to study the
progress of 110 eighth grade boys and girls in their readiness for vocationai
planning. Scales to measure readiness for vocational planning were prepared
for scoring semi-structured interviews. Similar interviews were held in the
eighth through twelfth grades and two years following graduation from high
school. Results showed an increase in the level of readiness for vocational

planning and maturity from eighth to tenth grades.
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_Montesana and Geist (1964, in Osipow 1973) chose to compare the
occupational choice made by ninth and twelfth grade boys in terms of Super's
posﬁtion. They tested the hypothesis that vocational decisions occur in a
developmental context and that the process of vocational development is
predictable and orderly. Sixty, ninth and twelfth grade boys, eguated with
respect to reading skills and socio-economic variables, were required to
respond to the Geist Picture Interest Inventory. They were asked to state
the reasons for their responses. The findings supported the idea that the
older boys' responses indicated more concern for vocational opportunities and
information about careers than did the responses of the ninth grade boys.

Egner and Jackson (1978) have developed a career decision making model
and a program to provide counseling intervention and teaching materials to
aid students in improving their career maturity and decision making skills.
Academic and nonacademic student groups were included. For assessment, the
Career Maturity Inventory and a Career Decision Making Questionnaire were used.
Results in general indicated that students in the program showed .significant
increases in their career maturity scores. Career maturity was also found
to be related to decision making. The decision making scores of the non

academic group increased more than the scores,of the academic group.

Self-concept implementation through a career

Blocker and Schultz (1961) studied the relationship between self
descriptions, occupational stereotypes and vocational preferences. They
predicted that a person's vocational self-description and ideal self-concept

are similar to his stereotype of a member of occupations he is interested in
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(in Osipow, 1973, p. 155). Blocker and Schultz administered a descriptive
checklist surveying self, ideal-self and occupational stereotypes to 135
twelfth grade boys. The boys ranked 45 occupations represented on the Strong
Vocational Interest Blank from most to least interest to them. The investigators
observed that the resulting self, ideal-self and vocational self-concepts were
congruent with each other as predicted.

Other findings (Osipow, 1973) indicate that high self-esteem individuals
are more likely to implement their self-concept through occupational choice
than low-esteem individuals. The greater the congruence between self and most
preferred occupdtional group, the greater the satisfaction. The person who
sees himself as competent will seek to enter competence demanding situations
and will be happy with such a choice.

It is seen that most of the research findings based on Super's theory
supports his model. The developmental aspects, the role of self-concept on
careér development, and the relationship between vocational maturity and

environmental factors generally agree with the theory.
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THE PROGRAM

Introduction and description of the Program

A career decision-making program was adopted by the investigator to
provide the framework of a counseling intervention in sensitizing students to
the importance of career awareness and skills in information gathering about
different professions (careers) and about themselves. The goal of the progfam
is to help students achieve career maturity.

The career decision-making program presented here is based on Jackson-
Egner's (1978) Career Decision Making Model. The program was translated into
Turkish and modified to fit the system and values in Turkey. The career
decision making model emphasizes the importance of personal values and
information about careers as well as the decision making behaviors. Students
are trained to assess information, to think of what is possible in choice-
making and the consequences of possible choices.

Translating the Jackson Egner's original model to a curriculum by which
to teach career decision making skills required the development of curricular
materials. Three packets of curricular materizls were developed and assembled
for this purpose. These packets are the values packet, the occupational

information packet, and decision-point packet.

The values packet. The purpose of this packet is to teach the students

to clarify their values as they relate to ther preferred occupations. Usin

2

the activities from the values packet, they examine who they are, what their
interests, personalities and abilities are and the rewards and satisfactions

they expect in an occupation.
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The occupational information packet. The purpose of this packet is to

elp students explore one or two of their preferred occupations by investigating
>ducational requirements, job performance requirements and the rewards and
satisféctions persons experience in their occupation. This is to be accomplished
through4the assistance of career education kits, books'ané interviews with

sersons working in occupations the students are interested in.

The decision-point packet. As students acquire information about themselves

and about occupations a linking and assessing process takes place at the
jecision point stage. The purpose of this packet is to teach students to Took
shead, to weigh consequenses of possible actions and to examine what might be
the positive and negative consequences of their actions. Answeréﬁg questions
such as "Do my other characteristics meet the requirements of the occupation?®
'Do I have the skills and abilities tc meet the requirements of the occupation?”
‘Are the rewards in the occupation important to me?" help complete the Tinking |
»f personal and occupational information.

If there is disagreement between personal and occupational information,
;tudents can go back and explore other occupations, or tbey can Jook at themselves
ind their values once again. At the final decision point in the program students
sk themselves, "Where do I go from here?" “Should I investigate further?"
hese questions and others are encouraged to help them investigate and decide

hat to do.
articipants

The Career Decision-Making Program was applied to 46 ninth grade (Lycée 1)
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istudents in a private lycee. The group was homogenous in terms of high
parental socio-economic status. Out of 46 students 24 were male and 22
female, all around the age of 15 years old.
The chbice of a private lycee was a natural consequence of the investigator's
experience in that setting for a course in field practice. Familiarity with
the students and the teaching staff was expected to facilitate the implementation
of the program.
§ Ninth grade students are chosen because this would be the year when they
experience in making a choice between literature and science courses as areas
of concentration in the following two years in Lycee. Such a choice was
considered a possible factor in affecting their future vocational plans such as
going to a university or to a technical vocaticnal school; not continuing with
further education and starting to work etc. Even though the majority of the
students seem to want to choose science because of its prestige and the orientation
it provides to university entrance exams, important criteria in such a choice
happens to be the grades obtained in science and as the grade point average of
at Jeast seven obtained in lycee.one. It was speculated that if the students
were made aware of the grade requirements for their choice and are exposed to
information about cther vocations, as well as careers obtained through univer-
sity training, they might not only feel more mctivated to study for better
grades to get into science and the university, but they might also think seriously
about career choice in general. Through this program, the lycee one students
were hoped to be heiped in getting started to think about themselves in relation

to the world of work ahead of them.
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nstruments

The Career Maturity Inventory. The Career Maturity Inventory which was

Ieve]ope@uby thn Crites (1978), was somewhat adopted to Turkish by the
nvestigator as supplimentary material for the career decision making program.
Ej;mlgyen;ory (CMI) consists of two major parts they are the Attitude Scale

nd the Competence Test.

The Attitude Scale tops individuals' attitudes and feelings toward a

areer choice and entering the world of work. Attitude scale was developed on
000 students, grades 6 through 12. The Kuder Richardson {20) reliability
btained for its five subscales range between .50 and .70. Since this scale
ops a group” of related but not identical attitudes, mediocre internal
onsistency measures are expected and considered satisfactory.
Item-subscale and subscale-total scale correlations were between .48 and
72. Lower coefficients (r= .18 to .55) were obtained among subscales,
ndicating that the measures are consistent with expectations of the model.
his is also considered to be a measure of the construct validity of the scale.
here is evidence for the context and criterion validity for the scale as well.
The attitude scale consists of five dimensions. They are (1) decisiveness
1 career decision making, (2 involvement in career decision making,
3) independence in career decision making, (4) orientation to a career decision

iking, (5) compromise in career decision making. Deciveness in career decision

iking attempts to get at the extent to which an individual is definite about

iking a choice. The score obtained is considered a measure of one's decisiveness.
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Involvement in career decision making reflects the extent to which the

1ndjvidua] is actively participating in the process of making a choice.

Independence in career decision making reflects the extent to which the

individual relies upon others in the chaice of an occupation. Orientation to

a career decision making measures the extent to which an individual is task

or pleasure oriented in his/her attitudes towards work. Compromise in career

decision making taps the extent to which an individual is willing to compromise

between needs and reality.
Items of the attitude scales are responded to as either true or false
depending on whether the students agree {(mostly agree), or disagree (mostly

disagree) with the statement given in each item.

The/Competence Test is concerned with knowledge about occupatios and the

decisions involved in choosing a career. The Competence Test items were developed
and tested on 2000 students. The reliability of the test was assessed through
1Q§grnalwgonsistgpq¥ (r= .72 toy.90) and test-retest coefficients, which are
still beingﬂcQ]T;;ﬁéd.hrTﬁefe a}e data on the content, construct and criterion-
{glgggqmygqu5§ies indicating the test to be a valid measure of competencies
cenﬁra] to career maturity and career decision making.

The Competence Test consists of five parts that measure career choice
competencies. They are (1) knowing yourself, (2) knowing about jobs, (3) choosing

megrea

a job, (4) 1odking ahead and (5) what should they do.§¥Knowing yourself (Self

AppraisaT) is based upon the assumption that individuals who can accurately

appraise the career-relevant capabilities of others are good self appraisals.}
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Knowing about jobs (Occupational Information) is based on the assumption that

accuracy and the extent of job knowledge should differentiate the more from
the less vocationally mature. Choosing a Job (Goal Selection) attempts to
operationally define the ability to correctly match people with jobs. Looking

Ahead (Planning) deals with planning how the goal is to be achieved. What should

They Do deals with the problems that arise in the process of decision making
which the young person must learn to cope with. It is based on the assumption
that the more career mature, the more abie the adolescent is to solve these
prob1ehs in a creative way.

Résponses to the items of the Competence Test are arranged in a multiple
choice form. Each item presents a short description of an even. Following the
description four statements are made about that event. The respondents are to
read the description first, and then select the statement that tells what they
think about that event. If they have no idea as to what the description is

about, they indicate by marking "don't know".

The Turkish translation and a preliminary adaptation of Career Maturity Inventory.

The items of the inventory was translated into Turkish by the investigator.
It was checked by five people (judges) who knew English well. In checking for
the adequacy of the translated form, the judges were given the following questions
to respond to:
- How adequately and accurately are the statement in Turkish made?
- Are the Turkish items clear and gramatically correct?
- Are the Turkish items conveying the original meaning? Do they make

sense in Turkish?
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Thus the items that didn't fit the Turkish culture either conceptually
or practically were identified and modified. This was necessary because of
differences in the curricular requirements of Turkish and American schools.

For instance, items in the original form dealing with "vocational courses" were
changed into "science and Titerature courses” in the Turkish form. Also the
items dealing with the steps to attain a job or a career were not always the
same in both cultures. For instance items in the original form dealing with
passing state Ticensing tests for architects were changed to finishing the final
production project in Turkish form.

The resulting form of the inventory was then printed to be administered
to a lycee prep-ciass and to university students at Bodazici University at the
Faculty of Education. During this application the students were asked to
criticize the inventory according to the following questions:

- Do the items make sense to you?

- Are the items clear and gramatically correct?

The jtems criticized by these pilot groups were corrected as suggested
by the students. This way the translated form achieved some degree of face
validity and item clarity before it was put into use in the project.

Questionnaire. A gquestionnaire was developed by the investigator to

obtain feedback about the program after it was completed. The questionnaire
items took into consideration the general objectives of the program and the
objectives of the career decision making packets as well as the evaluative

judgements and feelings of students on the pregram.
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The questionnaire was arranged in two parts. The first part consisted
of eight items and was designed as a Tikert type scale yielding five options
ranging from "none" (as one) to "very much" (as five). The second part was
directed the personal impressions of the students about the program. It

included one Tikert type and two Open-ended questions.

Procedure

VDuration of the program. The program was designed to be 18, fortyminute

learning sessions for individual and group activities. The teaching was carried

out by the investigator.

Procedural requirements of the program. The procedural requirements were

that:

1. The program would be administered by the investigator.

2. Each student who voluntered to pzrticipate was required to attend
every session. Those missing any session were required to arrange
for a make up.

3. If it weren't possible to complete a weekly program in time, the
exercise or discussion would continue the following week.

4, At the beginning of each session, the investigator would summarize
the jdeas and activities of previous sessions.

5. Before each exercise or discussicn the investigator would give the
name and the aim of the exercise and explain the way it should be
conducted. '

6. It was essential for every student within a group to actively participate

either orally or in writing.

ﬁ&i\.ﬁnx.aa.
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7. No student would be forced to express her/his own feelings and/or
opinions. S/he could keep them in written form in her/his own file.

8. Each student would have her/his own folder to include the written
materials, etc., that would be used during and at the end of the
program. It would be their personal folder for future use and

reference as well.

Before the application of the decision making program, the students were
explained the aims of and the main issues included in the program. They were
told that they would be free to choose to join or not. As it turned out, the
entire class voluntered to participate in the program.

At the beginning, to obtain information about the student's personal
interests, the Turkish form of the Career Maturity Inventory was administered.

The results of the inventory were not announced to the students due to
lack of normative data on Turkish students. The information obtained through
this inventory was scruntinized, however, in the form of content analysis,
and some impressionistic data were attained. The means of 46 students were
computed just to have a basis to compare each student with his/her peer group.
These data were integrated into and formed an important part of the program.

Following the termination of the program an evaluative questionnaire
was filled out by the students. The purpose of the questionnaire was to

obtain feedback on their experiences in past eighteen sessions.

Application of the program

This program was developed to sensitize the students to and give them

information on careers, career development and the career decision making process.
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The general aims set by investigator were:

- To make the ninth grade students aware of and sensitive to the process
of career decision-making.

- To provide the necessary information in order to help develop the
career maturity and the decision making skills of these students. This information
focused on (1) What kind of a person an individual is, (2} Abilities that an
individual has, (3) Interests ofan individual, (4) Rewards and satisfactions
an individual expects from a career, (5) Different kinds and varieties of
careers, (6) Factors that are important in deciding on a career, and (7) Planning
and problem solving behaviors related to the career decisicn making process.

Specific aims were also determined for each session and were consistent

with the general aims of the program.
Session 1
Aims

- To explain the students the purpose, the characteristics and the
activities of the program. V

- To discuss the students' views on and answer their guestions about
the career decision-making process.

- - To ask for volunteers to participate in the progra-.
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Activities

After the investigator introduced herself to the students, the program

was described to the students as follows:

This program is designed to help you to become
aware of a phenomenon called czreer decision

and career maturation. We wil? also try to

teach you some skills in career decision-making.
The program has three main parts. The first

part provides you with information about
yourselves, your abilities, interests, and rewards
and satisfactions you expect from a career.

The second part provides occupztional information
about various careers. This way you will hopefully
get to know many professions ard careers.

Finally, the third part provides you an opportunity
to match and discuss the inforsation gained from
the previous two parts in whict the matching of
your perscnal characteristics with those of the
career you want takes place.During the application of
our program various exercises will be carried out
hese exercise will include thirjs Tike expressing
yourselves through some nicture card, answering to
questions of an inventorv to oczain information
about vour interest areas, and conducting interviews
with the career people of your oveference, etc.

You will also have a chance fo discuss the
information you gained from these exercises.

After the activities and the expectations of the program were discussed,
the students were encouraged to ask questions that would help them to understand
the program better. Then it was asked for a hand of volunteers to participate

in the program.
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Upon determining the group of participants each student was given a
folder and it waé explained that it would be useful for them to keep all the
written materials produced in the program, their interest inventory profiles
and others in their folder for use during the course of the program and

perhaps later.

Observations

Generally the students seemed interested in and listened to the
explanations very carefully. They were comfortable to get into discussions
and ask questions the entire class expressed willingness to participate in

the program.

Session 2

Aims

- To explain the aims of the first part called the values packet.
- To get the students to start investigating sbout themselves and about

who they are by use of seif-projective cards.

Activities

For the first exercise of the values packet, the students were explained
that they would be getting to know themselves by the help of self-projective

cards (Gordon, 1975; Appendix 1).
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Each student picked up a piece of paper and a pencil. 24 self-projective
cards were hung on the board. The students were asked to choose 5 cards
which they Tiked most and 5 cards they 1iked least, indicating the reasons why.
They were also explained that the cards have no special meaning. Everyone
had to give his/her own interpretation. 15 minutes were allowed for the
students to choose the cards and to write their reasons down.

After everyone completed the given task, some examples from the student's
answers were read. The ones who did not want to read her/his paper were told

that it was allright not to, if one didn't wish so.

Observations

As an initial activity self-projective cards aroused interest. The students
participated willingly. They seemed to have discovered new things about
theirselves as they asked whether they could write on more than 5 cards.

They had a few more points they wanted to express.

Session 3

Aims

- To let the students hear about themselves from their friends in order
to help them gain information as how they are perceived.

- To validate the information they gainecd from self-projective cards by
making the comparison of how each student perceives himself vs. how friends

perceive them.
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Activities

Each student was asked to write down his/her best friend, by taking
his/her name. The name of the exercise was Peter and Paul exercise where
Peter writes about the characteristics of Paul and Paul writes about the
characteristics of Peter, to be exchanged. This way, each individual had a
chance to hear about him/herself from his/her best friend. Later students
~were encouraged to read their descriptions written by a friend, out-loud in
class, if they wished to.

The students were also asked to compare friend's description of
themselves with their own which were obtained through the self-projective cards.

This way they could collect some objective information on who they are.

Observations

At first some of the students didn't want to read their self descriptiors
out Toud in class. But after the importance of not making fun of what is read
was explained, they participated more and the activity interested them.

The students listened very carefully when their own descriptions were
read. They expressed freely the points they did not agree. Also they discussed
certain parts of their descriptions with their friends either in general or

individually.
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Session 4

Aims

- To make the students aware of their abilities in general.
- To help them tell or guess about their abilities in verbal-persuasive,
social, numerical, investigative, manual-physical, creative and managerial

areas, and in working with others.

Activities

In order to help the students think about their abilities, two questions
were written on the board, They were then asked to write down these questions
on a piece of paper to think about and then to discuss them in written form.
The guestions were:

- In which area do you think you can be successful at in life?

- What is the best thing you have ever done in your life so-far?

After the answers were written down a checklist of abilities (Figler, 1975;
Appendix 2) were handed in to them. This list deals with abilities in eight
areas such as verbal-persuasive, social, numerical, investigative, manual-
physical, creative and managerial areas. The students read through the list
and marked the abilities they think they have.

The information obtained from the students answers to the two questions

and the checkiist responses were collected.
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Observatians

The students seemed to prefer the checklist kind of activities rather
than formulating and expressing their ideas. The check Tist technique also
gives them a chance to go through the kinds of abilities they couldn't think
of independently, and provides them a wider scope to speculate about.

Session 5 and 6

Aims

- To investigate about the students interest areas through the use of

the Turkish translation of the Kuder Preference Record.
Activities

The Kuder Preference Record was administered to students. Because of
the length of the inventory two sessions were devoted to filling out the

answer sheets.

Observations

Students did not enjoy answering this inventory. They complained about

its length. They reacted to some items as silly and obsolete.
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Session 7

Aims

- To inform the students about their interests areas as reflected through
the results of the Kuder Preference Record.
- To make them search for careers that would match with their interes:

areas.
Activities

Individual Kuder Preference Record profiles for each student was prepzred
by the investigator. These profiles indicate the students' occupational
interest areas in general. Each profiie was accompanied by a list of careers
(Ozoglu, 1977) appropriate for the interests areas shown on the students'
profiles. This was done to give the student a chance to go through his interest
areas and the matching careers. to see whether or not s/he has interest in ary

of them.

Observations

Students expressed surprise and admitted that they weren't expecting suich
accurate estimations of their interests from an "old-fashioned" appearing

inventory as the Kuder. They wanted to have the occupational information
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immediately, but since there wasn't sufficient time for such an activity it

was postponed until the next sessions.

Session 8

Aims

- To Tet the students think about rewards and satisfactions they except
from a career.

- To discuss and check their expectations anz satisfaction from a
given Tist (Figler, 1975; Appendix 3).

- To make a summary of the Values Packet.

Activitigi

A check Tist of rewards and satisfactions was given to be discussed and
checked so that the students have a chance to think about their expectation
from work life. The students also discussed the realistic and the idealistic
parts of their expectations.

Within the remaining time of this session, a summary of the aims and
the activities included in tne Values Packet was presentec to the students by

the investigator.
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Observations

The investigator listened to the discussions that went on among the
students. These discussions were directed by the students themselves.

Participation was good, and the discussions were Tively.

Session 9

Aims

- To explain the intention of the Occupational Information Packet.
- To show the different ways of collecting information about careers.
- To make students think about the careers they were interested in and

that they want to have information about.

Activities

The Occupational Information Packet was explained by the investigator
throughly as to the purpose and nature of it. Then the ways of collecting
information about different careers were discussed with them. Literature on
occupational information (Kuzgqun, 198C: Hoppock, 1975; Elsberg, 1975 and
Feingold, 1969) were identified as source materials. The students decided to
interview professional people representing different careers.

For the purpose of interviewing, the investigator asked two questions
to the students:

- Which careers you would like to have information about?

- Who can you interview?



- 37 -

Each student was encouraged to think about the professional people
s/he knows and to decide if s/he can interview at least one such person.

A 1ist of careers, which the students wanted information about was
compiled. The students tried to pick one of the professions that appeared
on that career 1list and conduct an interview with someone in that area.

After the 1ist of career people to be interviewed was obtained, a
Tist of students was developed showing "which student inquires about which
career" in the interview.

The careers that were not covered in the interviewer list were filled
in by the investigator who used the available literature on careers as her

source of information.

Observations

Occupational information packet interested them more than the personal
part of the program. The students were reluctant to be willing to‘conduct
interviews at the beginning because of their homework load. But the investigator
encouraged them by saying that they would be given one full week in which to

carry out the interviews.

Session 10

Aims

- To make the students think of the careers they would like to find

out about.

- To prepare the questions to be used in the interviews.
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Activities

To prepare the questionnaire for the interview, the fnvestigator asked
the students to build up their own questions as they would be the ones who
would carry the interview, and to collect the occupational information.
The main points stressed during the discussions were that they needed to cover
areas like the nature of the work, employment opportunities, working conditions,
training, promotion, job outlook, earnings and related occupations. They had
also decided not to ask general questions that would lead to "Yes" or "No"
answer.

An interview questionnaire (Appendix 5) was completed by the end of the
session. It included 15 questions dealing with concerns about careers that

the students would Tike to get know.

Observations

At the start, the students seemed to ask questions that led to general
information 1ike "Do you 1ike your career?” Effort was made by the investigator
to guide them to ask specific information-yielding questions. |

After some guidelines were provided they were able to formulate appropriate

items for the questionnaire.

Session 11

Aims

- To start gathering information about careers through interviewing as
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well as other source references introduced to class by the investigator.

This way, the students were hoped to get more involved in a variaty of careers.

Activities

At the beginning of the session the interview questionnaire form was
distributed to the students to be used while interviewing during the week.

Then other materials including the vocational guidance books, magazines,
and newspapers were distributed to the students to examine in order to obtain
information about different careers. Students interested in particular careers
formed small groups and worked cooperatively in collecting the relevant

information about these careers.

Observations

Students were busy trying to find as much as possible about the career
s/he was interested in. Those who did not seem interested in any career were
grouped by the investigator to discuss the reasons for their lack of interest.
Before the end of the session they had decided tc participate in the inquiry
and information gatﬁering activities in hopes to find a career that would

interest them.

Session 12

Aims

- To discuss the occupational information obtained through the interview

questionnaires and other sources.
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Activities

Every student who conducted an interview with a professional person
reported the information obtained from that interview. Later all the data
gathered on each career through various sources were discussed and integrated.

The students' profiles obtained from the Kuder Preference Record was
distributed to them. They were asked to think about and to find the careers
that would fit them both in terms of interest and in practical application.
In such a test of fitness they were informed that they should take into considera-
tion the nature of the career, the working conditions, the employment
possibility, promotion, the job outlook and the earnings as well as the

characteristics required for a particular career.

Observations

It did not seem very useful to make every student listen to the
information gathered in the interviews. Some students did not attend to these
reports. Therefore the class was divided into career groups to discuss the
career of their interest. Some students preferred to work alone.

Discussions were conducted either in small groups or occationally between
the student and the investigator on a one-to-one basis. At the end of the
session the students suggested that these discussions continue during the next

session, as they must have found the activity useful.
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Session 13

Aims

- To continue discussing and exploring about the careers students were

interested.
Activities
Small group discussions and individual career inquires continued.
At the end of the session the Kuder Preference Record profiles, and the

career information sheets were collected for future reference.

Observations

The students seemed to grow confident as they learned more about the

occupations.

Session 14

Aims

- To explain the aims and objectives of the Decision-Point Packet.
- To make the students think about and compare the Values and the

Jccupational Information Packets in order to get them ready for the matching
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process of their personal characteristics with the requirements of the career

they 1iked.

Activities

What has already been done in the two previous packets sessions were
summarized in a discussion form with the active participation of the students.
The information gained through these jpackets were reviewed once again. Then
the aims and the activities of the decision point packet were introduced.

It was explained that the final packet was the most important one. They had
to integrate what they investigated through the Values and the Occupational
Information Packets in order to decide what career(s) fit(s) them the most.

The session was terminated by a homework on the discrepancies (if any)

between what they had thought of before, and what they found out about

themselves and about occupations.

Observations

Reviewing and summarizing the aims and the contents of the two completed
packets in the program helped the students to integrate what they had obtained
so far, and sensitized them further to the basic aims of the activities.

This was necessary because of a two-week interval of the program for the sake
of parent-teacher meetings in school. Because of this, the reviewing made

them attend again and concentrate on the final Packet of Decision Making.
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Session 15

Aims

- To assess what has been done so far.
- To discuss the homework subject they had prepared on the discrepancies

between what they expected and what they found about themselves and occupations.

Activities

The assessment was carried out, first of all, by getting students read
and review the materials in their own folders. This way they were helped to
remember the information gathered about themselves as to who they are, what
their abilities and interests are, what rewards and expectations they were
after, as well as their interest areas and the careers including these interest
areas.

Then three questions were asked:

- Do my investigated characteristics meet the requirements of the
occupation I am after?

- Do I have the interest and the abilities to meet the requirements of
the occupation?

- Are the rewards in this occupations important to me?

Searching for the answers to these questions helped to complete the

Tinking and the assessing of personal and occupational information.
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The students were given ten minutes to think about their answers by
themse1ves, Then they were asked to report their answers, and any
disagreements between their personal and éccupational information. These
students who expressed disagreements between their pefsona] characteristics
and the occdpationa1 requirements asked for a discussion as to solutions.

This discussion was postponed until the next session.
Observation

The students were very interested in what they have found out. They were
discouraged by the university entrance examinations as they see them to be an
obstacle to their career choice.

Session 16

Aims

- To discuss the discrepancies between the personal and the occupaticnal
information. |

- To discuss.the ways of (1) overcoming obstacles like failing in the
university entrance exams, and (2) exploring other possibilities as career

opportunities.
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Activities

Discussions were held on the issue of what could be done in case of
discrepancies between the personal characteristics and the occupational
requirements. At the end of the discussion the following suggestions were

made to the students who were still uncomfortable and undecided about a careee.

1. Start from the beginning and investigate more about yourself, your
abilities, interests, rewards and satisfactions you are expecting from a job.
Then investigate more about careers until you feel or think interested in
one of them.

2. Try to find out part-time jobs during vocations and see whether you
are interested in, or your personal characteristics are congruent with the
requirements of these jobs.

To the question of failing at the university entrance examinations or

failing to get into a planned job, the following suggestions were made:

1. Alter your choice. Start to think about your other choice of
occupations which have requirements consistent with your personal characteristics
2. Think about other possible cpportunities than entering a traditional

four-year university program. Some of these pessibilities include:

- Open University
- Vocational/Technical Schools
- Evening Schoois

- Apprenticenship training
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Observations

The students were not interested in altering their févorite choice which
was usually entering a university. They seemed interested in and relieved,
however, to hear about the alternative opportunities, should they not be able

to get into a formal four-year university program.
Session 17

Aims

- To summarize what has been done so far in the program.

- To introduce some references they can use in their future career
explorations.
Activities

The summary of what has been done during the application of the program
was given by the investigator. Then a few available reference books in Turkish

were presented to students to be used in the future. These books include:

- Kuzgun, Yild1z. Meslekleri Tanitma Rehberi. Onver Yayinlari, 1980.

- Kuzgun, Y11d1z. Mesleki Rehberliiin Bireylerin Yetenek ve ilgilerine

Uygun Meslekleri Tanimalarina Etkisi. Ankara Universitesi Yayinlari, 1982.

- Tan, Hasan. Rehberligin Esaslari. Ayyi11diz Matbaast AS, Ankara, 1968.
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. Observations

The students were interested in the reference books. They expressed

that this was their first introduction to such references on the subject.
Session 18

Aims

- To obtain feedback from the students about the program by use of
a questionnaire.
- To give a chance to the students to orally evaluate and discuss

the program.

Activities

A questionnaire developed by the investigator was administered to the
students. Afterwards the students were asked to discuss the positive and
the negative aspects of the program.

Individual folders in which all the materials gathered through out the

program were returned to the students for future use.

Observations

Students expressed their feelings and thoughts about the program freely.
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They asked whether such a program would continue in the following years.
The answer of the question was Teft open as it would be up to the administration
and the guidance and conseling services to arrange for such a program.

The students than expressed their pleasure in participating in the program.



- 49 .

FEEDBACK AND EVALUATION

The program was initiated to develop a career guidance curriculum for
use by counselors as well as by guidance teachers in secondary schools.

An informal evaluation of this program was achieved by obtaining feedback
from the students through a questionnaire, and oral group discussions.

The questionnaire provided an impressionistic picture of how they perceived
and what they gained out of the project activities. In oral discussions
the students were given a chance to express their opinions and feelings
about it.

It was not possible to conduct a formal evaluation of the program at
this time in assessing the changes in student's career decision making skills.
Such a formal evaluation was not possible due to lack of valid instruments
in Turkish.

The Turkisﬁ form of the Career Maturity Inventory used in _the study
was a supplementary source to provide some detailed information on career
decision making process. The Turkish translation and item adaptation of
this inventory is subject to a further systematic study by which to eétab?ish
its reliability and validity on the Turkish youth, and to develop norms.
After this, the inventory can be used to asses the effectiveness of career

decision making programs such as the present one.
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Results of the questionnaire

Responses to the questionnaire revealed that the students generally
tried to make use of the career decision making program.
The frequency distributions and mean scores of the answers to the

questionnaire in Tables II and III showed that:

1) To the first item which querried about getting to know one's-self better,
25 (or 56 percent of the) students had responded very favorably, while five
(or 10 percent) indicated that it was of 1little use to them. With a mean
score of 3.56 (Table III) on this item (against a criterion score of 3.00;
Hansen, 1981) it seems that in general the students found the program helpful
in getting to know themselves better.

2) On the fourth item where learning about one's interest areas and
occupations including these interest areas was querried, the response of

30 (or 65 percent of the) students was favorable. Six percent of the respondent
1ndicated‘that it was of little use to them. With a mean score of 3.71 on
this item it seems that this part of the program was probably most

beneficial to the students.

3) The fifth item was about testing one's information about occupations.

To this item 28 (or 61 percent of the) students responded very favorably,
while two percent indicated that it was of little use to them. The mean
score on this item was 3.69, indfcating that testing information about
occupations was found very useful by the students.

4) To the sixth item, on one's chance to assess personal characteristics

against the careers he plans to choose, 25 (or 54 percent of the) students



TABLE II

Frequencies and Percentages Below and Above Average (3. OO) scores on program
Evaluation Questionnaire arranged on a scale from one to five

[tems of The Questionnaire 7 Below Average Above  Average
f % f %

'he program helped mo to know and 5 ]0.86 25 54,34

inderstand myself better.

'he program helped me to understand 3 6.52 17 36.96

ny interests and abilities.
'he program helped me to understand my

Fee]1nqs anE att1t des ﬁb?u$ career 14 30.43 22 43.47
lec1sion making an wor

' learned the 1nterests areas and the 3 6.52 30 65.21
yccupations inciuding these areas.

. tested the information I have about 1 2.17 28 60.87
yccupations.

~ found a chance to assess my own 2 4,34 25 54,34

haracteristics against the careers I
ylanned to choose.

-~ found a chance to learn how to get 13 28.26 23 50.00
nto the career I planned to choose.

- found a chance to generate alternative.
olutions to problems encountered in 13 28.26 19 41.30
jetting in to a career.

n general I found the program useful 5 10.86 37 80.44

terion score of 3.00 was accepted here as in Hansen (1981, p. 331).



TABLE 111

Frequency Distribution and mean scores of Program Evaluation Questionnaire
mesarued on a scale from one to five

Items of the Questionnaire 1 2 3 4 5 Mean

The program helped me to know 1 4 17 21 4 3.56
and understand myself better.

The program helped me to
understand my 1rterests and
abilities. Lo 3 26 17 3.30

The program helped me to
understand my feelings and
attitudes about career decision

makinc and work 1ife. 14 12 16 4 3.21
I learned the interest areas and

the occupations including these 3 13 24 6 3.71
areas.

I tested the information I have 1 17 23 5 3.69

about occupations.

'5ﬁ+found a Chance to assess my own
characteristics against the . 1 1 19 22 3 3.54
.careers I planned to choose.

I found a chance to learn how
to get into the career I planned 13 10 21 2 3.26
to choose.

1 found a chance to generate :
alternative solutions to problems 13 14 18 1 3.15
encountered in getting a career.

In general 1.found the program 2 17 15 12 3.80
useful

iterian mean score is 3.00 as in Hansen (1981).
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responded very favorably, and four percent indicated 1itle use for the
program on this topic. The mean score on this item was 3.54, indicating
that the students found this part of the program quite helpful.

The first item on the second part of the questionnaire was about the
general usefullness of the program. Thirty-seven (or 80 percent of the)
students answered very favorably and five (or 11 percent) indicated that
it was of Tittle use to them. The mean score on this item was 3.80.

It appears that students generally found the program beneficial.

In summarizing the obtained data both in terms of the percent of the
students responding favorably to the items on the questionnaire, and the
item mean scores, it can be stated that the program was generally useful.
Specifically the matching of irterests areas with those of occupations,
testing students information on different occupations, getting to know one's
self, and finding a chance to assess one's personal characteristics against
preferred careers were the areas in which the students felt they received
help.

Answers to the open ended questions in the second part of the questionnaire
revealed that the occupational information part of the program was found
moest useful.

The oral reports given in class supported the feedback obtained from
the questionnaire. During the oral discussions the students stated that
generating alternatives in case of a problem, Tike failing at the university’
enterance exams, were enccuraging and gave them hope. Five students

expressed that they didn't find the program useful at all. One of them said
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that he got Tost because of the time intervals between sessions due to
parent-teacher meetings and because he was absent in twe consecutive
sessions. The other two students indicated that they weren't satisfied
with the occupational information they obtained, and the interviews they
conducted. They were still undecided about a career choice. Finally, one
student admitted that he didn't pay any attention to the agtivities of the
program he fet tired and exhausted at the end of the day... The program was

carried out during the last period of the week.

At informal conversations following the oral discussions, the students
remarked that they got interested in the program, as it was the only time
they were given an opportunity to think about their needs and interests.
They were pleased to see somebody being interested in them and expressed

their wish to continue with such a program during the following years.
Discussion

The 1iterature on career maturity indicates that vocational guidance
should start at least at ninth grade. It should continue in the following
years systematically until the students make their final decision, which
they have to in our country at the time they take the university enterance
exams. Therefore, during the Tycée years there is need for such an experience
which can be provided during regular guidance hours. The present program

is an example to what can be done as part of vocational guidance activities

in school.
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Feedback obtained at the end of this program indicates that students
are interested in and make use of the occupational information given.
Exploring their interest areas as well as alternative solutions offered in
case of a problem like failing at university enterance exams were found
useful and encouraging.

An adaptation of the program and materials to be used is necessary,
however, before they can be applied on Turkish students. Cursory evidence
accumulated in this project leads us to question the feasibility of Super's
Developmental Self-Concept Theory of Vocational Behavior for students in
Turkey. Super's theory assumes that an individual's self-concept and his
vocational self are closely interrelated. An individual chooses an
occupation that would permit him to express and satisfy his self. Also
values, expectatﬁons and opportunities this theory assumes are different from
those that exist in Turkey.

In our country students are not altogether free to choose occupations
that would permit for their self actualization. There are social-familial
expectations 1like the continuity of the parental occupations by their
children as well as environmental and institutional restraints that exist in

the society.

Limitations and Recommendations

It is important to include a career maturity program as part of vocational
guidance. When it is considered to be part of the school curriculum,

scheduling should become an automatic issue so that the program could be appiied
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under favorable conditions and facilitate positive outcome.

In the present study the guidance hours were arranged at the last class
hour on fridays. The students usually felt tired and distracted by their
week-end vacation plans. So it would be better if the program is
arranged for some time before the Tast hour of the day and early in the week.

Extra and sudden curricular arrangements like parent meetings; seminars,
sports activities, etc. should not interfere with or take the place of the
program time. During the project, intermittently, six weeks were devoted
to such arrangements which resulted in distraction and lack of continuity
for the students in the program. This did not only affect the motivation of
the students and the sequential application of the program but also prolonged
its duration over a month. Often more time was spent in helping the students
to recall what went on during the previous sessions than what was plannad
to carry on at that particular session. Moreover, the six week delay resulted
in an overlap of the program application with the final examinations and the
make up orals. So students, burdened by examinations, were worried and
exahusted. They could hardly participate. A program such as this, should
be terminated well before the final examinaticns.

1t would be better if two consequtive hours were devoted to this
| program rather than one hour. A fourty-minute class time was not long enough
to complete the exercises and the group discussions.

The exercises should be arranged as written practices and discussions
sequentially. Alternating between a written exercise and discussions seemed

to arouse interest and motivation.
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Rather than requiring every student in the group to listen to everything
done in the session, it would be more useful to arrange for small group
discussions and exercises. This way students not interested in exercise A,
for example, can get involved in exercise B, in which to spend their time
nore fruitfully and happily.

The program worked out better when the investigator sometimes stopped
to do whatever the students wished during that hour. Holding some session
in the schoolyard improved the students motivation which led to Tively and
interestfng discussions.

It is essential that the program instructor be objective toward the
students and respect their thoughts and feelings about careers. It would be
very useful if the program instructor gives directions and guide the
activities, but not control the students and put pressure on them. The career

jecisions should be their own.
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APPENDICES

Projektif Kartlari (Self-projective cards).

Yetenekleri Isaretleme Listesi (Ability Checklist).

Isten Bekledigimiz Tatmin Edici Yonleri ve 0diulleri Isaretleme Listesi
(Rewards and Satisfactions checklist).

Goriisme Yapilacak Meslekler Listesi.

Mesleki Goriusme Anketi.

‘Mesleki Olgunlasma Anketi (Career Maturity Inventory).

Pilot Gruba Elestirmesi icin Verilen Soru Listesi.

Program D=gerlendirme Anketi.
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APPENDIX 1

Projektif Kartlari (Self-Projective Cards)
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APENDIX 2

YETENEKLERI ISARETLEME LISTEST ( ABILITY CHECKLIST)

Asagidaki cesitli yetenekleri tanimlayan cimleleri okuyun ve sizde oldudunu dii-
siindiguiniiz yetenekleri (X) ile isaretleyin.
SOZEL- TKNA
. ~Yaz1 Yazma. Kendini yazil1 formda ifade etmek.
Konusma. Normal konusma, sohbet durumlarinda inasnlarla kolay anlasma ve
iliski kurmak.
Hitap etme. Dinleyiciye bir konusma ya da konferans vermek.
tkna. Inand1§ini1z bir seye baskalarinida inandirmak.
Satis. Sattigin bir maddeyi satin a]mayalbaskalar1n1 ikna etmek.
Drama. Fikirleri ya da hikayeleri drama olarak toparlamak.

Yonlendirme. Uzlasmaya varmak i¢in tartisma yapabilmek.

>0SYAL

Sosyal Rahatlik. Partiler ve toplantiiar gibi sosyal faaliyetlerde rahatca

iliski kurmak.

Halkla Iliskiler. Yardim ya da bilgi cereksinimi olan insanlarla geneide

ilgilenmek.
Iyi gorinlm. Grur ya da kisiler arasi iliskilerde gosterisli ve iyi giyinmek.

O0lumsuz Geri Bildirim. Elestiriye a¢ik olmak.

AYISAL

Hesaplama Hizi. Sayisal verileri makina kullanmadan dogru olarak hesaplamak.

Say1sal Problemleri Cozmek. Makina kuilanmadan problemleri sayisal olarak

cozmek.

Kompiiter Kullanmak. Elektronik komputerleri problem ¢Gzme,bilgi programlama

vs. icin kullanmak
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F1Z1KSEL

Mekanik Muhakeme. Makina ve araglarin calisma yollarini ve mekanik islems

Ter arasy iliskileri anlama yetededi.

Fiziksel Direnc. Yorgunluga, zor calismalara ya d¢a hastalida olan direnc.

ARASTIRMA

Bilimsel Merak. Bilimsel olgulari 6grenme ve bu bilgilere gotlirecek olaylari

| arastirma yetenegi.

Arastirma. Belli olaylar ya da kuramlar ic¢in sistemli bir sekilde bilgi
toplama yetenegi.

Teknik Calisma. Bilim alaninda ya da el sanatlarinda pratik, mekanik ve en-

distriyel olarak calisma yetenegi.
YARATICI

Artistik Yetenek. Estetik degerlere ruyarli olma ve sanat calismalari ya-

ratma yetenegi.

Yaraticilik. Cesitli nesnelerle yeni fikerler ve sekiller yaratabilme ye-

tenegi.

BASKALARI ILE CALISMA

Danasmanlik. Baskalarinin calismalarini dolaysiz olarak gozleme ve yonetme
yetenegi.
Ogdretme. Baskalarinin bilgileri ve cesitli materyalleri anlamalarina yardim
etme yetenegi.
Rehberlik. Cesitli problemleri c¢ozmek amaci ile kisilere oneri ya da bilgi
vererek yardimc o]mé yetenedi.

ISLETME

Organizasyon ve Planlama. Fikirleri ve programlari sistematik olarak diizen-

leyerek insanlari koordine etmek.

Karar Vermek. Karar verme, sonuca ulasma ve problem ¢ozme gibi islerde so-

rumluluk alabilmek.
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APPENDIX 3
sten bekledigimiz tatmin edici yonler ve odiilleri isaretleme listesi.
sagidaki tanimlamalari okuyun ve secmeyi planiadidiniz meslekten bekle-

iginiz tatmin ve odiilleri (X) ile isaretleyin.

agskalarina Yardim. Dogrudan dogruya bireysel ya da grup olarak baskalarina

ardim etme imkani.

alkla Iliskiler. Sik sik insanlarla baglantida ya da iliskide olmak.

@Ekalar1 ile Calisma. Grup olarak ortak bir amaca ydnelik calisma yapmak.

ostluk. Is iliskileri sonucu insanlarla kisisel iliski kurmak.

ekabet. Yeteneklerinizle baskalarina karsi kazanmak amaciyla faaliyetde
ulunmak.

arar Verme. Politika ya da benzeri faaliyetlerde karar verme gliciine sahip
Imak.

ask1 Altinda Calismak. Gerek zaman gerekse danismanlarin elestirileri altinda

askalari ile calismak.

iic ve Otorite. Cesitli is faaliyetlerini ya da baslarinin calismalarini kontrol

tme yetkisi.

nsanlari Etkileme. Baskalarinin tutum ve fikarlerini degistirebilecek durumda

Tmak.

ek Basina Calismak. Baskalari ile Onemli bir baglantida buiunmadan kendi

asina calisma yapabilmek.
ilgi Edinme. Bilgi, gercek ve anlama zinciri ile ilgilenmex.

man Statlsii. Belirli bir alanda uzman olarak calismak.

anatsal Yaraticilik. Cesitli sanat dallarinda yaratici caiismalar yapabilmek.
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jaraticilik (genel anlamda). Yeni bir fikir, program ya da daha onceden yap1l-

i1s bir calismay1 yeniden yaratmak.
Janismanlik. Baskalarinin yaptigr isten derudan dodruya sorumlu olmak.

degisiklilik ve cesitlilik. Icerik ve kurulus olarak sik sik degisen calisma-

larda bulunmak.

uc ve Zorlu Islerde Calismak. Hata payi vstoleransi olmayanislerde calismak.

‘utarly Is. Slirekli ve tutarly bir is olmest.
uvenlik. Ise devamin garanti ve mali 6diiin tatminkar oldudu bir is olmasi.

yikkat Cekme. Yapilan calismanin niteligirin kamu ovu tarafindan farkedilir

yImasi.

leyecan. Yapilan c¢alismanin heyecan verici olmasi.

facera. Sik sik riske girmeyi gerektiren czlisma olrmasi.

(azang. Yiiksek ornada para ya da materyal Zoplama c’asili§1 olan bir is olmasi.
3agimsi1z11k. Calismanin baskalarinin gozeti mi olmaksizin ylritiiTmesi.

‘erlesme. Isin sevdi@iniz faaliyetleri ylrltmenizi sadlayacak bir yerlesme mer-
ezinde olmast.

‘aman Hurriyeti. Belirli bir calisma saati olmayan, kendi programiniza gore

alisma olanagy taniyan bir is olmasi.
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APPENDIX 4

Goriisme Yapilacak Meslekler Listesi.

Sanayi/ Serbest Ticaret
Mihendis

Doktor

Dis doktoru

Eczac

Turizm ve Otelcilik.
Gazetecilik

Pazarlama

Reklam/ Grafik
Dekorator

Psikolog

Bilgi Islem Uzmany
Guzel Sanatlar

Hostes

Stilist/ Desinator
Ekonomist

Di1 Bilimi ve Edebiyats
Kimya Mihendis1igi

Gida Mihendis1igi/Beslenme
Arkeologji

Isletme

Mimarlik

Rehberlik

Cocuk Gelisimi ve EFitimi
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APPENDIX 5

Mesleki Goriisme Anketi
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.Anket yapanin Anket yapilan kisinin Tarih:
Ad1 Soyadi: Ad1 Soyadi
Sinifi

ANKET SORULART'
1. Meslediniz nedir?
2. Mesleginizde calisma hayati neleri kapsiyor?
3. Ne gibi egtim gerekiiriyor?
4. Calisma sahaniz nereleri?
5. Maas1 ortalama ne kadar? Sizi tatmin ediyor mu?
6. Isinizde cok kapitaie gereksinim var m?
7. Mesledinizin, calisma hayatinda baslica hangi meslekierle ilgisi var?
8. Mesledinizin yipratici yonleri nelerdir?
9. Mesleg@inizin olumlu ya da sizi tatmin eden yonleri nelerdir?
0. Mesleginizde ilerlemeye neler etken olabilir?
1. Mesleginizi isteyerek mi sectiniz?
2. Mesleginizi secérken herhangi bir kisinin etkisi altinda kalriniz m?
3. Bu mesledi sectiginize hic pisman.oldunuz mu? Neden?
4. Bu meslede girmeseydiniz ne olmak isterdiniz?

5. Mesle@inizi tanimamiz i¢in eklemek istediginiz baska nokta var m?



APPERDIX 6

Mesleki Olgunlasma Anketi (Career Maturity Inventory)



- K9 -

MESLEKI OLGUNLASMA ENVANTERI
- YETERLILIK TESTI -

I. KISIM

- KENDINT TANIMA -

'ONERGE

u kisimda her soruda, bir kisinin kisaca tanim verilmistir. Bu tanimlamay1

) kisi ile i1gili dort ciimle izlemektedir. Tanimlamayir okuyun ve o kisi hakk1nda
ie duslinduglniizi anlatan ciimle varsa se¢in.Eder bir fikriniz yoksa "bilmediginizi"
elirtin.

evaplarinizi, cevap kagidinizdaki "Kendini tanima" kisminz ayrilms boliume isa-
etleyin. lyaretlerinizin belirgin olmasina dikkat edin. Degistirmek istediginiz
evaplari tamamen silmeyi unutmayin.

amanindan once bitirirseniz, basa doniip cevaplarinizi kontrol edebilirsiniz.

. kisma size sGylenmeden baslamayin.
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YETERLILIK TESTI
I, KISIM
- KENDINI TANIMA -

Ayse, 8y11 dnce koti bir trafik kazas: gecirdi ve ondan sonra tekerlekli

iskemleye bagli kaldi. Tekrar yiirliyebilmesi i¢in Umit cok azd1. Kendisi

olayr kabullendi ve okulda kaldi. Onceden ogretmeni olacaktr fakat simdi

ne yapacagini bilmiyor.

Ne
A,
B.

duslnirsiiniiz?
Engelli oldugu i¢in birisinin ona bakmasina izin vermeli.
Tekerlekli bir sandalyeden ileriye donuk yapacadir sey cok az, gelecegi

karanlik.

. Kendisi simdiden bu engeli asabilecedini gostermis.Eder cok calisirsa,

belki tekrar yiriyebilir.
Karar1111§1 ve ihtirasi ile engelli olmasina ragmen sevece§i ve yapaca-

g1 bir sey bulacaktir.

. Bilmiyorum.

Ahmet evde dogramacilik isi yapiyor ve ayni zamenda okulda dogramacilik dersi

aliyor.Bircok"profesyonel" gorinimli colaplar yeapms ve sehir i¢i bir yarisma-

da

6dil kazanmis.Simdi ise dolap yapiTina devam etmek i¢in yeterli derecede

yetenedi olup olmadigina karar vermeye calisiyor.

Ne
F.

diisiintirsiiniiz?
Yapti§1 calismalar onun dolap yapirinda, ortalamanin lstl bir yetenek ve
ilgiye sahip oldugunu gosterir.

Eger arkadaslari onda dolap yapma yetenegdi oldugunu disinliyorlarsa, bliyuk
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bir ihtimalle dolap yapmaya devam eder ve temelidir de.
H. Daha sonralari bu iste basarili biri olmasi icin yeterli yetenedi olma-
yabileceginden, isi disiinmelidir.
J. Dolap yapmaya yetenedi vardir ve ayni zamanda onlarin c¢izimlerini de
(dizayni) yapmalidir.
K. Bilmiyorum.

}. GUlden her zaman tartismalar, fen k1iibli, oyunlar, spor ve bando gibi bir cok
faaliyete kat1lir. Ayn1 zamanda okuldaki sinavlarda herkesten ustiin puan alan,
periak bir talebedir. $imdi kendi kendine devamli olarak, ilgilendigi alanlar-
da hangisine girmesi gerektidini sormaktadir.

Ne dusiiniirsiiniiz?

A. Anne-babasinin fikrini sormalidir.

B. Il1gilendidi bir dala girmeye karar vermeden Gnce sectiginin en dogrusu ol-
duguna emin olmalidir.

C. Herhangi birini yapmak i¢in yeterli yetenedi oldugundan hangisini sececedi
gnemli degildir.

D. Yanlis birini birakma ihtimali oldugundan, hicbirinden vazgecmemelidir.

E. Bilmiyorum.

.. Halil kesifci izciydi ve takiminin hemen biitiin fazliyetlerine katilirdi.Agtk
havada olmaktan ¢ok hoslanird:r ve planladiklari sandal gezisini dort gozle
bekliyordu.Dogaya karsi blylik bir ilgisi vardi ve cevresindeki hemen biitin
kuslarin isimlerini ve ozellikleri ogrenmisti. Kendisi ayni zamanda ¢evrenin
korunmasinda faaldi ve liniversitede dogay1 inceleven bilim dd&llarindan biri

olan ekolojiyi secmeyi disiniyordu.

Ne disiintirsiniz?
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Hic siiphe yok ki ekolojist olmas1 i¢in yeterli derecede ilgisi ve

yetenedi var.

. Bu i1gi ve yetenegdini iz¢i sefiyle tartismali ve ne onerirse onu

yapmalidir.

. DoJaya olan ilgisi biiylik bir ijhtimalle gegicidir ve buna bagli plantar

yapmamalidir.

. Ekolojiye olan ilgisi gelismektedir ve buna devam etmelidir, fakat

bunun ilerde defisebilecedini de g6zoniine almalidir.

. Bilmiyorum.

Celal herkesin domtor oldugu bir aileden geliyordu, Annesi, dedesi, hem de

buylik dedesi top doktoruydu.Celal hemen hemen biitin zamanini gitar calmakla

ve

bir folk muzigi toplulugunda calismakla gecirmesine radmen, herkes onun

mizigi dedil, aile gelenedi olan tibbi sec¢mesini bekliyordu.

Ne
A.

E.

disiinirsiintz ?

Eger ailesi doktor olmasini istiyorsa onlarin dedigini “dinlemelidir.

. Doktorlugu olar yetenegi ve ilgisi beili dedi, fakat gitar calabilece-

gdini biliyor.
Ailesinin bir cok lyesi doktor olduguna gore, doktor olma yeteneginin

olmasi gerekir.

Belki 1iyi bir doktor olabilir, ama belki de bir gitarist olmalidir.
Hangisinin daha iyi olacadini soylemek zor.

Bilmiyorum.

Cem firsat buldufunda basketbol oynuyor. 3 yildir 2. 1ig takimlarinda yer

aliyor ve gintin birinde 1. 1ig takimiarindan.birinde oynamanin hayalini

kuruyor. Bu baharda 1. ligdeki bir takim denedi ancak yapamadi. Halen baz1

oyuniarda oynuyor ama geneliikle yedekte bekliyor.
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Ne disuntirsiiniiz?
F. Gelecek senede takimini tekrar denemelidir. Fakat bir top oyuncusu

olmayabilecegini de fark etmelidir.
G. Birinci 1igi hic bir zaman denememeliydi, o zaman hic kaybetmeyebilirdi.
H. Sadece kotu bir y11 gecirmis, gelecek sene takima girecektir.
J. Ailesine basketbolda gercekte ne kadar iyi oldugunu sormalidir.
K. Bilmiyorum.
. Mehmet zamaninin biylk bir kismini siir ve roman okumaklz geciriyor. Ayni
zamanda baz1 yazi1 denemeleri var ve bazi parcalari okul cazetesinde yayin-
Tanmis. Ingilizce hocasi onu liniversitede yazarlik yonini gelistirecek bir
dal (edebiyat, gazetecilik) secmesi i¢in cesaretlendirmis. Kendisi ise ye-
teri kadar iyi olup olmadigini merak ediyor.
Ne dustinirstiniz?
A. Arkadaslarina ne dislindiklerini sormaii.
B. Yeteri kadar iyi olup olmadagindan hic bir zamen emin clmayabilir.
C. Yeteri kadar iyi olmasa hocasi ona cesaret vermezdi.
D. Goze carpan bir yetenek oldudu muhakkak.
E. Bilmiyorum.
. Vedat denize yakin bir yerde oturuyor ve buna bayiliyor. Gecen yaz o civar-
daki bir otelin.yemek salonunda komiydi ve bu yaz, derin denizde avlanan
balikc1 motorundan birinde, bek¢ilik yapmay1 planiiyor. _iseden sonra deniz
yoluyia ticaret yapmay1 dUsUnUyor. Onlarin iyi para kazandiklarini biliyor
ama 6 ay gibi uzun bir siire denizde kalmanin hosuna gidiz gitmeyecedini bi-
lemiyor.
Ne diisiiniirsiiniz?
F. Denize gidip gitmeyecedi babasinin kararina bagly olmzlidir.

C. Dogustan denizci gibi gdriniiyor.Buyuk bir ihtimalle isinde cabucak yik-
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selecektir.

H. Denizdeki yasam hakkinda ne bilirse bilsin, bu isi gercekten sevip sev-
meyeceginden emin o1améz.

J. Daha cok bilgi ve tecribeye ihtiyaci var. 1-1, 5 aylik Akdeniz turuna
¢cikan bir gemiye kamarot olarak yazilmali ve sevip sevmedigini gormelidir.

K. Bilmiyorum.

). Nihal her zaman okul icinde onemli gérevierde bulunmustu. Urnegin, okulda
ogrenci kurulundaydi, bir cok kolun baskanl1§in1 yapmisti ve bir arada kiiciik
siniflarin baskan1 olarak secilmisti. Cevresi onu dodal bir 1ider olarak ka-
bul etmisti.

Ne duslniirsiiniiz?

A. Lider olma nitelikleri gdstermistir.

B. Ulkenin gelecekteki liderlerinden biri olabilecek yetenede sahiptir.

C. Lider olma yetenedine sahip olduguna karar verzbilmesi i¢in daha fazla
tecriibeye gereksinimi vardir.

D. Biyuklerin fikirlerini alsaydi, lider olup olmzdigini dgrenirdi.

F. Bilmiyorum.

. Cenk cok sevildigi i¢in gurur duyuyor ve diger sinif arkadaslarindan daha cok
arkadasa sahip oldugunu hissediyor. Baskalariyla rahat olduGunu biliyor ve
onlarla bir]ikte olmay1 seviyor. Sinifinda en poliler kisi secilmis ve okul-
daki faaliyetlerde baskanlik yapmis. Ayni zamandz hem cecuklarla hem de ye-
tiskinlerle iyi iliskiler ic¢inde.

Ne dusuniirsiniuz?

F. Bugiinlerde cok sevilebilir ama yarin bu olmaye>ilir.
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G. Her cesit insanla gayet iyi gecindigi goriiluyor.

H. Kendisi sosyal bir insan, baskalirya iyi gecinme forsatini hic kacir-
maz.

J. Sosyal yetenek testine basvurarak, insanlarla gecinmede gercekte ne kadar
iyi oldugunu kontrol etmelidir.

K. Bilmiyorum.

i. Seyda daha cok ailesi istedidi icin, senelerce piyano dersi alms ve gerek
ogretmenlerinden gerekse arkadaslarindan gosterdigi basaridan dolay1 Gviil-
mistir. Annesi onun ciddi clarak piyano calismasini istemekte, fakat kendi-
si tek basina ve uzun saatler boyu piyano ¢alismaktan nefret ediyor.

Ne distnursiiniiz?

A. Onun gercekbbir kabiliyet oldugdnu stylemek zor.

B. Mizik yeteneGine sahip gBrinliyor ancak mizige ilgisi yok.

C. Cok kabiliyetli. Piyanoyu sevip sevmemesi cok Gnemli degdil.

D. Annesi arkadaslari ve Ogretmenleri onun yetenedine ondan daha iyi karar
veririer.

E. Bilmiyorum.

. Mert 3 y1ldir gazete dagitiyor ve hic¢ bir sabah dagitimim kac1rﬁam1s.Ayn1
sekilde bu siire i¢inde hic gecikmemis ve devamsizlik etmemis. En basarila

ogrenci degil, ancak ¢ok c¢alistigini ve giiverilir biri oldugunu hissediyor.
Ne dislintrsiiniz?
F. Kayitlari onun yerine konusuyor.Kendisi olduk¢a giivenilir biri.

G. Soylemesi zor, hala bir sabah gelmeyebilir veya ge¢ kalabilir.

H. EGer onu denetleyen kiside (murak1bi) onunla ayni fikirdeyse, blylk bir
ihtimalle giivenli birisidir.

J. Yalnizca givenilir dedil, ayn1 zamanda, her zaman dakik olan kisilerden
biri.

K. Bilmiyorum
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3. GUl genis bir aileden geliyordu ve en buyiikleri oldugu icin digerlerinin
bak1mina yardim etmesi gerekiyordu. Bu onun hosuna gidiyordu ve birbirine
bu kadar bagli bir Uilenin bir iiyesi olmasi onun icin ¢ok anlamliydi. Yemek
pisirmeyi dikis dikmeyi ve ic dekorasyonu ¢cok seviyordu ve zamanin codunu
en kiicikleriyle gecirmesine ragmen, gerektiginde diger kardeslerini de
egitiyor, oynuyor ve seviyordu. Ayn1 zamanda meslek edinmek i¢in editim
gorebilecedi halde o kendini ev kadin1 olarak goriyordu.

Ne disinlirsiinliz?

A. Hic siiphesiz diger meslekleri unutarak ev kadini1 olmalidar.

B. Bir meslek edenmesinin mi yoksa evlenmesinin mi onun icin iyi olacagina
hi¢ bir sekilde emin olamaz.

C. Arkadaslarinin neler yepacaklarini sormali ve sonra onlar gibi yapmalidir.

D. Ev hayatina olan ilgisiyle bir ev kadini olarak daha mutlu olmasi olasidir
ve eder isterse isle evliligi de birarada ylritebilir.

E. Bilmiyorum,

4, Tamer basilan hemenvher magazin dergisini aliyor. En ¢ok takdir ettigi kisi-
Ter ise oyuncular. Sik sik kendini sinema ya da TV'deki oyunculardan biri
gibi hayal ediyor. Bazi tiyatro dersleri almay1 dislinmis ve 3 okul piyesinde
rol almaya calismis, ancak heniiz hicbirinde rol alamamisti.

Ne dUsUnUrsUnUz?

F. Baz1 kisilere oyunculugu hakkinda ne disindiklerini sormalidir.

G. Yapti1gy isler bu kadar azken nasil olurda rol yapma yetenegi olabilir.

H. Bir oyunda ya davsovda yer almadan, rol yapip yapamayacagini soOylemek zordur.

J. Belli ki rol yapma yetenegdi vardir,yoksa oyuncu olmakla bu kadar ilgilenmezdi.

K. Bilmiyorum.



_77_

15. Sanem'in arka bahcesinde, yildizlari ve gezegenleri inceleyebilecek giicte

bir teleskobu var. TeleSkop ilk kuruldugunda Sanem onu oyuncak zannetmis,

ama simdi onunla giderek daha cok ilgileniyor. Okulda astronomi dersleri

almist1 ve simdi Universitede bu dala girebilmeyi planliyor.

Ne distinlirsintiz?

A. Onda astronom olabilecedi belirtileri var. Planlarini uygulamayi slrdiir-
melidir.
B. Universiteye gitmeden ©nce bir astronomun fikrini almalidar.

E.

. Astronomiye olan ilgisi oldukca kuvvetli ve daha ileriye doniik calismalars

planlamak icin yeterli bilgiye sahip.
Arka bahcedeki bir teleskopla astronomiye ilgisi ya da kabiliyeti olduguna
karar veremez.

Bilmiyorum.

. Eda sessiz ve caliskan biri. Zamaninin c¢odunda siirler yaziyor. Siirlerinder

bazilar:1 okul gazetesinden c¢cikmis, hatta bazilari basiimis bile. Eda Once

sair olmay1 dislinmis, ama sonra yeteri kadar iyi olmadigina karar vererek bu

isten vazgec¢mis.

Ne dusiintirsiintiz?

F.
G.

Daha emin lodugu birsey icin siiri birakmasi daha akiilica olurdu.

Sair olmas1 ic¢in belli bir yetenedi oldujuna gore, verdidi karar Ustunkcru
(acle) verilmis bir karar olabilir.

Bu yetenedi ile siir yazmaya yeniden baslamalidir. Uniinde parlak bir geie-
cek var.

Sair olmaktan vazgectiyse, ailesine ne olmasi gerektigini sormaiidir.

. Bilmiyorum.
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Can evde resim cizmeyi ¢ok seviyordu. Yapt1g1 resimleri odasina asiyor ve
arkadaslarina gisteriyordu. Anne babasi da calismalarini methediyorlardi.
Ama okuldaki resim dersinde yapti§1 resimlerden hicbiri sergi i¢in sec¢il-
meyince hayal kirik1idina ugradi. Resim ogretmeni resimlerinin diger Ggren-
ciler kadar iyi olmadigini soylemisti.

Ne diisunlirsiiniiz?

A. En iyi karari resim 6§retmeni verir,

B. Bu konuda ek egitim gormeli ve tekrar denemelidir.

C. Anne babasinin fikirlerine itimat etmelidir.

D. Mihim olan onun resim yapmayi sevmesidir.

E. Bilmiyorum.

. Melih bazen, hemen hemen hi¢cbir seyde ¢cok basarili olmadigini disiniiyor.

Okulda aldig1 notiar orta, sporda da pek yetenekli sayilmaz. Ailesine yardim

etme geredi oldugundan okuldan sonra c¢alisiyor. Bu nerenle de ders disa

(sosyal) faaliyetler icinde pek zamanmi olmuyor. Kiciik kardesleri Melih'in

cok iyi ve yetenekli bir insan oldugunu disiniiyorlar. Melih ise okulu bitir-

dikten sonra ne yapabilecedini merak ediyor.

Ne duslnlirsintiz?

F. Calismaya karsi olan bu olumlu bakis acisy ile, istedigi herseyi yapa-
bilmelidir.

G. Onun gercekte ne tip bir insan oldugunu, ona styleyebilecek birinin nasi-
hatina ihtiyaci var.

H. Calismaya olan hevesi ve baskalarina olan ilgisi herhangi bir isi bulup,

calismasina yardim edecektir,
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J. Eger simdi gelecekte ne yapabileceginden emin degilse, is aramaya
baslad1dinda daha da kararsiz olacaktir.
K. Bilmiyorum.

19. Faruk bir isle ugrasmayi ve prafik olarak calismayi, is hakkinda bilgi
edjnmekten daha cok seviyordu. Okulla fazla i1gili dedildi ama zamaninin
blylik bir kismini hobisi olan fotoirafcilikla harciyordu. Yillar gectikce
iyi bir fotografci oldu ve bazi fotograflarimi da yeni satti. Fotografci-
11k alaninda rekabetin cetin oldugunun farkinda ama yetenedi oldugunu diisii-
nuyor.

Ne dusunirsiinliz?

A. Birseye karar vermeden arkadaslarinin ne diistindigiini sormals.

B. Yapti§1 baslangicla, fotografcilikla gdze carpan bir yetenedi oldugu
muhakkak.

C. Rekabetin bu kadar fazla oldudu bir alanda basarily olacak kadar yete-
nek1li olmasi beklenemez.

D. Bu alanda kalip kalmayacagina karar verene dek, fotografciliga devam
edecek derecede yetenedi var.

E. Bilmiyorum.

20, Sebnem birgok dedisik seyle ilgilenmeye calisti ama hi¢ birinde cok fazla
kalamadi.(Cicek tanzimi ya da dans gibi faaliyetlere baslayacakti. Ama kisa
‘bir siire icinde onlari da birakacagini biliyordu. Ne yapmaktan hoslanacag:-

n1 kestirmesi onun icin oldukga zordu.
Ne dislnursiiniiz?
F. Bir siire icin degdisik seyleri deniyor olabilir. Ilerde birine olan ilgi-

si gelisecektir.
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. I1gilendigi seylerin ne oldugundan emin olmasi hemen hemen imkansizdir.
Istedigi herhangi bir seyle ilgilenebilirdi. Devam etmeli ve birseye
girmelidir.

. Onu en iyi anne ve babasi bilir. ilgilendigi seyleri onlara sormalidir.

. Bilmiyorum.
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11. KISIM

- MESLEKLERI TANIMA -

YONERGE

Her soruda bir kisi tarafindan yapilan bir isin kisaca tanimi verilmistir. Bu
tanimlamay1 dort meslek ismi izlemektedir. Her is tanimini okuyarak, ona uygun

olan meslek ismini se¢cin. Eder bir fikriniz yoksa "bilmediginizi" belirtin.

Cevaplarinizi, cevap kagidimrizdaki "Meslekleri Tanima" kismina ayrilmis bdlime
isaretleyiniz. Isaretierinizin belirgin oTmasina dikkat edin. Degistirmek iste-

diginiz cevaplari tamamen silmeyi unutmayiniz.

Zamanindan once bitirirseniz, basa donip cevaplarinizi kontrol edebilirsiniz.

3. kisma size stylenmeden baglamayin.
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IT. KISIM

- MESLEKLERI TANIMA -

Ali y1llar Oncesine donerek ilk derslerini disiindii. Ne kadar beceriksizdi
Simdi ise biitlin bir mevsim siirecek bir TV sovunun denemeyi bekliyordu.
Sovdaki yeri c¢ok genis olmayacakti ama ona bir dahaki sefere daha genis
bir bolum olmast icin kredi saglayacakti. Hergiin uzun saatler boyunca zor
calismalar yapmis, bu kadar ilerlemek ic¢in ¢ok calismisti. Ayni zamanda
derslere de cok para harcamisti. Bu alanda rekabet siki ve basarili olmak

kolay degildi.

Meslegdi nedir?

A. Reklam Prodiktoru.

B. Dansor

C. Fizyoterapist

D. Amele

E. Bilmiyorum.

Mahmut, bliylik bask: makinasinin son hizla ¢alisarak Aksam gazetesini bas-
masini dikkatle izleri. Aniden bir digmeye basarak, kagit rulosundaki bir
yirt1gr tamir etmek icin, baskiy1r durdurdu. Ayni zamandi mirekkep depolari-
n1‘kontro1 ederek, azalanlari tekrar doldurdu. Baskiy1l yeniden baslatarak
gazetenin i1k kismini bitirdi. Geri kalan kisimlar ic¢cin, yeni plakalam
yerlestirdi ve bir kere daha baskiy1l baslatarak isini bitirdi.

Meslegi nedir?

F. Laboratuar teknisyeni

G. Biiro makinalari operatori

H. Matbaac1
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J. Tamirci
K. Bilmiyorum.

23. Atilla matkabinin oniine demir parcasini dikkatle yerlestirdi. Devam et-
meden once yaptigdil Glcimleri ve tam delmek istedigi yeri kontrol etti.
Sonra matkabin ucunu metali delmeye baslayincaya kadar asagi indirdi.
Bitirdigi zaman, yandaki tezgahtaki kutuya gecmeden once takrar deligin
i¢ini 0lcti. Bu iste yaptid1 son parcaydi. Yemekten sonra matkabini bi-
rakarak, cubuklari birlestirmede ¢alisacakts.

Mesledi nedir?

A. Gozlukcu

B. Alet montajcisi

c. Makinist |

D. Rontgen teknisyeni
E. Bilmiyoxum.

24. Suzan'a calistigd1 sirket olan "Genel Makina sirketi" tarafindan kullani-
1an malzemelerin faturalarin ve siparis fislerinin y13111 oldugu masasi-
na oturdu. Sekreteri saat 10:00'daki wandevu sahibinin gOrismeye hazir
oldugunu bildirinceye kadar ki zamanda gelen faturalari kontrol etti. Ha-
z1r kutu sirketinin satis ajani olan ziyaretcisiyle konustuktan sonra
5.000 adetlik mukavva kutu siparisini kendisiyle birlikte yerlestirdi.
Sabahin geri kalan kismini yazi jsleriyle gecirdi. Ugleden sonra da bir
is toplantisina katilds.

Mesledi nedir?

F. Muhasebeci

G. Uretim planlamacisi
H. Satin alma ajani

J. Pazarlamact

K. Bilmiyorum.
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25. Uzlem glillimseyerek Ahmet Bayrak'a 2 deste binlik, 5 adet 500'1iik ve 10
adet 100'1uk verdi. Kalan paralari toplarken "iyi giinler" dedi. Gisesinde
baska bir kimse kalmamrst1, dolayisiyla o da saate bakarak cekmecesinde
ne kadar bozuk parasi kaldigini kontrol etti ve gliniin sonunda kasasinin
dengelemek icin gerekli notlari yazds.

Mesledi nedir?

A. Hesap uzmani

B. Veznedar

C. Satin alma elemany
D. Anketor

E. Bilmiyorum.

26. Dilek, kamerasini adamin gdgsiine ayarladi. Kontrollerin yapi1didi kursun
duvarin arkasina gec¢meden dnce bazi Glclimleri gozden gegirdikten sonra
adam1 makina platformunun merkezinden biraz sola kaydirdi. Makineyi ca-
Tistiran diigmeye basarken, adama birka¢ saniye i¢in nefesini tutmasini
soyledi. Bundan sonra, filmin basiimasinin disinda isi bitmisti.
Mestedi nedir?

F. Makine-alet teknisyeni
G. Gozlukel

H. Fotografe¢i

J. Rontgen teknisyeni

K. Bilmiyorum.
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Ipek, sicak kahvesinden bir yudum alarak giin boyunca ne yapmasi gerekti-

gini dusiindi. Unce inekleri besleyip, siit sagmas1 sonra komsularinin kuru

= M v\“»‘
otlart toplamaya baslamalarina yardim etmeleri i¢in kuzey batidaki cayirin

bicilmesini bitirmesi gerekiyordu. Mevsim geciyordu ve ambari kuru otla
doldurma isini daha fazla erteleyemezdi. Son olarak da heniiz glindiizken
vagonlardan birinde yapacadi bazi tamir isleri vards.

Mes1edi nedir?

A. Hayvan bakicisi

B. Tarim mihendisi

C. Tarim araclari saticisi

D. Ciftci

E. Bilmiyorum.

Cihat ¢izimleri kontrol etti ve son olarak kapr tahtasini takmadan evvel
zemin katinin duvarlarindaki kirisin girinti yerine konulan tahta parcasi-
n1 ilave etti. Tahtay1 gerektigi gibi yerlestirip duvara ¢ivi ile tutturdu.
Yaptig1 ylan; kapi tahtasini kiristeki tahta parcasina ¢ivilemek ve ek
yerlerini kemerle bitirmekti. Oda bir calisma odasi olacagi icin, kitaplik
ve ¢ekmeceli bir calisma yeri de yapmaliydi. ‘

Mesledi nedir?

F. Anketor

G. Marangoz

H. Dekorator

J. Makine-alet teknisyeni

K. Bilmiyorum.
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Umer masasinin Ustlindeki, iizerinde cesitli sayilarin bulundudu listeye
bakti ve nerede hata yaptigini bulmaya calisti. Alacak ve verecek listeleri
arasindaki dengeyi bir tiirli saglayamamisti. Sayilari tekrar toplamaya
basladi§inda sekreteri bir miisterinin geldig4ni ve biirosunda onu bekledi-
gini haber verdi. Gelen hapvan malzemeleri satan bir diikkanin sahibi

olan Omit Aydogddu idi ve yeni bir satisin vergisini nasi1 isleyecedini
Ogrenmek istiyordu. Gin boyunca Umer misterisinin gelir ve gider hesap-
Tar1 ile diger para meselelerini konustu.

Meslegi nedir?

A. Hesap uzmami

B. Muhasebeci

C. Avukat

D. Istatikei.

E. Bilmiyorum.

Didem oOniindeki tezgahta yayi11 duran elektrikli parga lizerinde hi1zla ¢a-
Tistr. Isi, devre tablosunu badlayip, yerine yerlestirmekti. Ondan sonra 2
parcayi birbirine lehileyip, biitiin par¢ayi sicak ve soguktan\korumak jcin
kapladi. Bu parca tamamlandiktan sonra, lretim hatti boyunca ilerleyecek
ve diger kisimlarin bir araya konulmasiyla bir elektrikli ara¢ meydana
gelecekti.

Mesledi nedir?

F. Alet montajcist

G. Kart-delgi operatori

H. Makinist

J. Gozlikeu

K. Bilmiyorum.



31.

32.
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Elvan, "Aile Sagl1d1 Biirosu®nda calisiyor. Is, para, kisisel uyum gibi

bircok konuda insanlara yardim ediyordu. Bir vakanin 0zgecmisini ortaya

¢ikariyor, toplantilarda ailenin sorunlarindan bahsediyor ve bir ¢ozim

bulmaya calisiyordu. Aile i¢in cocuk bakim, hastane bakimini ayarliyor,

kanuni Gnerilerde bulunuyor ve dider hizmetleri yapiyordu.

Mesledi nedir?

A.
B.
C.
D.
E.

Doktor

Halkla iliskiler mudiri

Bos zamanlar1 degerlendirme uzmani
Sosyal hizmet uzmam

Bilmiyorum.

Sevda'y1 sehirdeki en genis butiklerinden biri olan Titiz'de yogun bir

gin bekliyordu. Sonbahar modasini yansitan siparisierin gelecedini tahmin

ediyordu ve bu onlarin satisa hazir hale getirilmesi anlamina geliyordu.

Ayn1 zamanda bahar icin bir siiri yeni ceket ve elbiselere bakmak i¢in

Avrupa'nin giyim merkezine bir ziyaret yapmesi gerekti.

Mesledi nedir?

F.
G.

Satin alma elemam
Reklam metni yazar:

Halkla itiskiler midiri

. Sistem analist

. Bilmiyorum.
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33. Oktay helikopterin plastik penceresinden bakarak ormanda inebilecekleri

34.

ve aradan yiirliyerek orman gezisine ¢cikabilecedi bir a¢ciklik saptadi. Ak-

sama dogru, gecen seneki yangindan sonra ekilen seridi kontrol edip, o

alandaki adaclara baktiktan sonra, ayni moktadan helikopter gelip onu ala-

cakti. Bu arada kurudugu icin veya digerlerini kuru-tugu i¢in, kesilmesi

gereken bircok agac bularak,"X" isareti ile isaretlemesi gerekiycrdu.

Mesledi nedir?

A.

E.

o o @ w

Emlaket

Orman korucusu
Pilot

Cevre uzmam

Bilmiyorum.

Alp koca bir tabak dolusu jambonlu yumurtayi koydugu tezgahin uUstiinden,

oniinde duran diger 3 siparise uzandi. Biri 03lenin ozel yemedi bonfile ve

lahana salatast, digeri iyi pismis biftek ve l¢linciiside kuzu pirzolasiyds.

Cabucak yenisiparisler gelmeden, bunlari hazirlamaya basladi.

Meslegs nedir?

F.
G.
H.

Ah¢a

Hastane hademesi
Diyetisyen
fsportaci

Bilmiyorum.
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35. Tiilay, sabah 08:00 gibi hastanedeydi ve 10:00 gibi servisileri dolasmasi
bitmisti. $imdi saat 15:00'e kadar da randevular: icin ofisine gitmektey-
di. Sonra acil servisin haftalik ziyaretini yapmadan once bir toplanta
icin tekrar hastaneye donecekti. Aksam saatlerinde ciddi bir vaka olarak
yanlizea kaza gecirmis yaslica bir adamn tedavi etti. Digerleri kiicik
kesik ve siyriklardsi.

MesTedi nedir?

A. Hastane midiri
B. Tibbi teknisyeni
C. Psikolog

D. Doktor

E. Bilmiyorum.

36. Guliz, musteriler ilizerinde iyi bir etki birakan ve sac¢ keserken, firca-
larken, makyaj ve ¢ilt bakimi yaparken rahztca sohbet eden bir kadindx.
S1k sik yeni sac¢ kesimi ve onlara giden mocz hakkinda fikirleri olurdu.
Bazen de manikiir ve sac masajr yapardi. Ayri zamanda tedavi etmese bile
deri hastaliklarinin teshisi i¢in gerekli editimi gormustu.

Mesliegi nedir?

F. Guzellik uzman?
G. Kuafor

H. Resepsiyon memuru
J. Moda desinatori

K. Bilmiyorum.
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37. Can, donamini bitirmek icin gerekli yliklemeleri yapmakta acele ediyordu.

olmaktan hoslaniyordu. Ancak bu yolculuk daha dnce hic bulunmadi1§1 New
Orleans'dayd1. Nihayet hazirliklarini tamamladi ve bliroyu arayip rotasi
ve varis zamani hakkinda son bir kontrol yapti. Bir kac dakikaya kadar
yoldayds.

Mesledi nedir?

A. Otobiis s6forii

B. Pazarlamaci

C. Ving sofori

D. Kamyon sofori

E. Bilmiyorum.

38. Uzge, ertesi glinkii yemek i¢in meniyl mutfada gbndermeden once, birkere
daha kontrol etti. Menliyli hem lezzetli hem de besleyici olacak sekilde
ayarlamisti. Oldukca sinirli bir biitceyle ¢alisti1gr i¢in ayn1 zamanda
maliyeti de diisinmeliydi. Arta kaianlari kullanmaya calisti ancak ylizler-
ce is¢iye yemek hazirlarken hemen her zaman israf oluyordu. Beslenme ve
yemek secimi i¢in aldigr editime dayanarak onlari mumkiin oldugu kadar
memnun etmeliydi.

Mes1¢di nedir?

F. Kimyager

G. Ah¢a

H. Diyetisyen

J. Gida teknolojisi

K. Bilmiyorum.



39.

40.
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Zeynep, kumas yiginindan Yazici'larin oturma odasindaki haliya uygun
olan parcay1 secti. 0 giin 63leden sonra Yazici'larla yapacag1l gorismede
bazy fikirler edinmek istiyordu. Ayni zamanda siparis vermeleri i¢in
birkac perdelik kumas parcast da secmeliydi. Bununla is neredeyse tamam-
Tanmak iizereydi, geriye sadece resim, vazo ve digerlerini son dakikada
ayarlamak kaliyordu.

Meslegi nedir?

A. Mimar.

B. Desinator

C. Dekoratdr (i¢c mimar)

D. Dosemeci

E. Bilmiyorum.

Merve blyik ve yumusak sandalyesine yaslanarak, dikkatle karsisinda otu-
ran, evliliginde basarili olmaya calismis ancak simdi bosanmak isteyen
gen¢ kadini dinledi. Devletin bosanma hakkinda ¢ikardidir kanuniari ac¢ik-
ladiktan sonra, bu ise girip girmeyecedini sordu. Kadin 'evet' cevabimi
verince beraberce oturup kagitlary dolidurmak ig¢in gerekli olan bilgile-
ri toparlamaya basladilar.

Meslegi nedir?

F. Avukat

G. Psikolojik danisman

H. Yazar

J. Psikiyatrist

K. Bilmiyorum.
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ITI. KISIM

- MESLEK SECME -

YONERGE

Bu kisimda, her soruda. bir kisinin tanimi verilmistir. Bu tanimlamay1 4
meslek ismi izlemektedir. Her tanimi okuyun ve o kisi i¢in en iyi olacadim
diislindudiiniiz mesTegi secin. Baska deyisle, bu mesleklerden hangisinde, bu
kisi en mutlu ve en basarilr olabilir? Eder bir fikriniz yoksa, "bilmedigi-
nizi" belirtiniz.

Cevaplarinizi, cevap kagidinizdaki "Meslek Segcme" kismina ayriimis boliime
isaretleyiniz. Isaretlerinizin belirgin olmasina dikkat edin, De@istirmek

istediginiz cevaplari tamamen siliniz.

Zamanindan once bitirirseniz, basa doniip cevaplarinizi kontrcl edebilirsiniz.

4. kisma size sOylenmeden baslamayiniz.
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ITI. KISIM
- MESLEK SEQME -

Yesim,: 3 senedir okul gazetesinin ¢ikarilmasina yardimci olmustu. Once-
Teri haberleri yazmak istedi ama sonra bir gazetenin nasil basildigy
ile ilgilendi. Bir basimevinde calisarak (plant) sayfalarin nasil ayar-
land1§in1, baskilarin nasil yap11d1gfn1, ve gazete basim1 hakkinda daha
bir cok sey Ggrendi.

Asagidaki mesleklerden hangisi onun i¢in en uygundur?

A. Alet montajcisa

B. Matbaaci

C. Gezgin satica

D. Rontgen teknisyeni

E. Bilmiyorum.

ET¢cin'in bircok i1gili oldudu alan vardi. 3 yildir bir tartisma kuliibiin-
deydi, okul gazetesi icin hikayeler yazdi, okul yi1111gdinda calisti ve ay-
n1 zamanda da okulun en iyi 6grencilerinder biriyri. Ke1ime1e;1 kullan-
makta ¢ok iyi idi ve ne demek istedigini ¢ok iyi anlatirdi. Ayni zamanda
cok da ikna edici bir yoni vardr ve s1k sik insanlari kendi fikri etra-
finda toplardi.

Asagidaki mesleklerden hangisi onun ig¢in en uygundur?

F. Psikolog

G. Yazar

H. Sigorta ajani

J. Avukat

K. Bilmiyorum.
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43. Cem yaz boyunca amelelere yard1mc1 olarak calisti. Ayn1 zamanda evdeki

44.

tahtalarla, kitaplik, sira, ev icin baza mobilyalar bile yapti. Okulda

sin1f gosterisinde yaptid1 bir kabinle 0dul kazandi. Okulu bitirince,

bdyle sevdigi seyleri yaptigi bir is bulmay1 iimit ediyor.

Asagrdaki mesleklerden hangisi onun ic¢in en uygundur?

A.
B.
C.
D

E.

Muhasebeci
Marangoz

Mihendis

. Dekoratdr (i¢ mimari)

Bilmiyorum,

Ebru teknik okula (lise olarak) gidiyor. Aldi1g1 temeli imalat, matematik

ve fizik gibi teknik konularda belirli makinalari kullanabilecegini disu-

niiyor. Ayni zamanda dider insanlarla da calismay1 seviyor ve yapacagi is-

te her ijkisini birden kullanmay1 uUmit ediyor.

Asadidaki mesleklerden hangisi onun i¢in en uygundur?

F.
G.

Telefon santrals

Veznedar

. Laborant
. Rontgen teknisyeni

. Bilmiyorum.



45,

46.
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Didem 2 senedir tartisma grubundaydi ve ebeveyni olmavan cocuklarin bilyiik
ablasiydi. Insanlarla calismays seviyordu ve okulda sinif baskaniydi. Okul-
daki en iyi notlari sosyal bilgilerden almis. Universiteye girebilmek icin

yuksek potlar almaya calisiyor ve iiniversite hayalleri kuruyor.
Asagidaki mesleklerden hangisi onun i¢in en uygundur?

A. Reklam metni yazari
B. Oretim planlamacisi
C. Polis memuru

D. Sosyal hizmet uzmani

E. Bilmiyorum.

Sinan okuldan sonra uzun seneler bir bakkal diikkaninda calismisti ve
simdi ayn1 diikkanda, raflardaki stok mallarla ilgileniyordu. MUsteri1e}
istegine gore yeni mallarin_siparis edilmesi, satilan mallarin yerine
yenilerinin konulmasi ve dodru fiyatlanmasini denetliyordu. Ayni zaman-
da mallarin sayimina ve ofis idaresine yardimci oluyordu. Ayni tip is-
lerin daha yliksek seviyesi ic¢in kendine yetistirmek icin iiniversiteye
gitmeyi dislniiyor.

Asadidaki mesleklerden hangisi onun i¢in en uyguﬁdur?

F. Gida teknolojisi

G. Veznedar

H. Satin alma elemans

J. Isportac

K. Bilmiyorum.



47.

48.

9¢

Alev Tise yillarinda, okul bittikten hemen sonra ise girme fikri ile
ticaret 1isesine‘gitmisti. Ders notlari iyi idi ve muhasebede ¢ok ba-
sariliydi. Okul disindaki zamanlarinda cok severek futbol ve basketbol
maclari icin bilet satmaya yardim etti ve bu tiir islerde dirist ve glive-

nilir oldugunu gosterdi.

Asagidaki mesleklerden hangisi onun icin en uygundur?
A. Banka memuru

B. Satin alma memuru

C. Istatistikgi

D. Santral memuru

E. BiTmiyorum.

Goze rakamlarla udrasmayt ¢ok seviyordu ve lisede matematik dersinde ¢ok
basarili idi. Yaz boyunca bir bankada yardimci olarak calismisti ve ge-
cen y11 sinifin saymaniydi. { treasurer ) yapilan bin taramada sinmif
arkadaslari onu isletmede en basarili olabilecek aday olarak gostermis-

Terdi.
Asagidaki mesleklerden hangisi onun i¢in en uygundur?

F._ Hesap uzmam
G. Mihendis

H. Anketor

J. Muhasebeci

K. Bilmiyorum.
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49. Berke okuldan pek hoslanmiyordu. Daha ¢cok hareketli isleri seviyordu.

50.

Yazinda, seyahat firsati veren islerde calismisti. En son isi, sehirler

arasi calisan bir kamyonda muavinlikti. Daha tncede bir belediye parkin-

da bahcivan yardimcis1 olarak calismisti. Okulu bitirir bitirmez hemen

yapabilece§i bir ise girmeyi diisiiniiyordu.

Asagidaki mesleklerden hangisi onun icin en uygundur?

A.
B.
C.
D.
E.

Marangoz

Hayvan bakicisi
A§ac kesme uzmani
Kamyon sofori

Bilmiyorum.

Selim harcayacadi parayi 0glen yemedi saatinde okul kafeteryasinda ca-

T1sarak kazanmisti. Isini 0zellikle mutfakta yiyerek hazirlamaya yardim

etmeyi cok seviyordu. Birka¢ seyi pisirmeyi 0drenmis ve hatta bazilarini

evde bile denemisti. Liseden sonra bir lokantada ise girebilirdi, ya da

orduya yazilip levazim subayi olabilirdi.

Asadidaki mesleklerden hangisi onun i¢in en uygundur?

F.

Ahca
Diyetisyen

Isportac

. Hastane hademesi

. Bilmiyorum.
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51. Berhan zamaninin biiyiik bd1Uming bche isleriyle ve ev islerine yardimla
geciriyordu. Odasini yerlestirmeyi cok seviyor ve bunu bircok kere tekrar-
Tiyordu. S1k sik dikis dikiyor ve bircok elbisesini kendi hazirliyordu.
Gecen yaz bir cicekei diikkaninda calisarak cicek tanzimini Garendi. Eger
Universiteye giderse bu ilgilerine yakin bir sey iistiine calisma yapmak
istiyor.

Asagidaki mesleklerden hangisi onun icin en uygundur?

A. Mimar

B. Sat1h alma elemany
C. Bah¢ivan

D. Dekorator (i¢ mimar)

E. Bilmiyorum.

52. Ekin elleriyle calismaktan hoslaniyordu. Gerdanlik ve diger micevherierin
kakmaciT1din1 yapiyor ve ¢ok iyi dikis dikiyordu. Yazin el sanatlari
programina katilmasinin yaninda, elektrik parcalar: deposunda calisarak,
kicuk parcalarin siniflandiriimasina da katildi. Okulla pek ilgilenmiyor-

du ve okulu bitirir bitirmez hemen ¢alismaya baslamay1 diisiiniyordu.

Asagidaki mesleklerden hangisi onun i¢in en uygundur?
F. Dis sadligr teknisyeni

G. Alet montajcisi

H. Makinist

J. Santral memuru

K. Bilmiyorum.



53.

54.
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Mehtap arkadaslik etmekten hoslaniyor ve sinif arkadaslarinin ¢ogu ile
iyi geciniyor. Yalniz oldudu zamanlarda dedektif hikayeleri okumays
seviyor ve televizyonda esrarengiz filmleri seyrediyor. Derslerinden
ancak iyi not alabiliyor. Ama cok calisan ve givenilir bir kimse 3 yildir

okulda giivenlik devriyesine iiye ve 2 y1ldirda hentbol ve atletimz taki-

minda.

Asagidaki mesleklerdenhangisi onun icin en uygundur?

Fotografen

Orman bekgisi (tree surgeon)

(e IR ©v B,

. Polis memuru
D. Sosyal hizmet uzmam

E. Bilmiyorum.

Haldun utangac biri ve genellikle spora ve oyunlara katilmiyor. Arkadass
lariyla sohbet yerine yalniz kalmayr ftercih ediyor. Okuldan sonra dodru
eve giderek ya kurgubilim romaniar okuyor ya da model ucaklar insa ediyor.
Sinifta sorulara cevap vermek i¢in hi¢ parmak kaldirmiyor, ama matematik

ve fizikte sinifin en iyi ogrencilerinden biri.

Asadidaki mesleklerden hangisi onun i¢cin en uygundur?
F. Mihendis

G. Kiitlphane memuru

H. Makinist

J. Sigorta memuru

K. Bilmiyorum.
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55. Serhat iniversiteye girebilmisti ve temel fen bilimleri iizerine editim

56.

gormeyi dusiinlyordu. Bu alana olan ilgisi lisedeyken baslamisti. ve kim-

ya, biyoloji, fizik ve matematikten en iyi notlari almisti. Diger ders-

lerde de basariliydi ve iyi notlar almists. Cok uzun ve siki calisirds

ama hala arkadaslarina ayiracak vakti kalirdi. Fen kuliibiiniin uyesiydi ve

okulun saglik kolundaydi.

Asagidaki mesleklerden hangisi onun icin en uygundur?

A. Mimar

B. Teknisyen

C. Doktor

D. Rontgen teknisyeni

E. Bilmiyorum.

Utku iyi giyinen biriydi. Baskalari lizerinde iyi etki birakiyor ve se-
viliyordu. Rahat ve glizel konusabilen birivdi ve magazin dergileri, yi11-
bas1 kartlari, piyango biletleri satmaktan cok para kazanmisti. Lisede
yiuksek notlar almisti ve Universitede pazariama bolimiuni kazanmista.

Ayni zamanda Migros firmasinin toplantilarina misafir olarak katilmista.
Asadidaki mesleklerden hangisi onun i¢in en uygundur?

F. Mimar

G. Veznedar

H. sigorta ajam
J. Gezgin saticy

K. Bilmiyorum.
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57. Sanem, gecimli ve bir cok arkadas1 olan bir insandi. ievk]iydi ve giizel
al1s veris yapardi. Ayn1 zamanda ticaret lisesine devam ediyordu ve iyi
bir G6grenciydi. Unceleri isletme Fakiiltesinin gece bolumiine kayit olmay1
duslindi ama bunun yerine, okulu bitirir bitirmez bir ise girmeye karar
verdi.

Asagidaki mesleklerden hangisi onun icin en uygundur?
A. Fizyoterapist

B. Satin alma elemam

C. Dis sagl1d1 uzmami

D. Halkla iliskitler midiri

E. Bilmiyorum.

58. Kerem'in izci kampindayken topladi§r ve yolculaklarda buldugu taslardan
genis bir kolleksiyonu vardi. Sik sik yiirliylisler yapar ve a¢ik havada
olmay1 severdi. Ckulda calisma ona zor geliyordu ve okulu bitirir bitirmez
bir is bulmak istiyordu. Isiyle ilgili olarak ilgin¢ gelirse gece okulu-
nun baz1 derslerini alabilirdi. Bos zamaninda bir orman iscisinin yaninda
yardimci olarak calismstt.

Asagidaki mesleklerden hangisi onun i¢in en uygundur?
F. Mimar

G. Harita uzmani

H. Orman korucusu

J. Fotografea

K. Bilmiyorum



59.

60.
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Tiimay ticaret 1isesine gidiyordu ama pek basarili degildi. Okula git-
mektense bir ise girmesi daha iyi olacakti. Bir biiroda, temiz, saglam

ve ilerleme imkan1 olan bir iste calismak istiyordu. Sekreter olmay1
disiinmiisti ama daktilosu zayifti. Ancak elleriye cabuk is gdriiyordu.
Rutin (al1s1lmis) bir iste calismay1 seviyordu ve insanlarla ilgilenmek-

ten zevk aliyordu.

Asagidaki mesieklerden hangisi onun icin en uygundur?

A. Dosemeci

B. Kompliter programcisi
C. Tibbi teknisyen

D. Santral Memuru

E. Bilmiyorum.

Gulgln 2 y1ldir okul cikislari ve cumartesi glinleri sehirdeki Gzel has-
tanelerden birinde hemsire yardimcist olarak c¢alisiyordu. Paraya ihtiyaci
olmasinin yaninda baskalarina yardimc1 olabilecedi birseyler yapmak is-
temisti. Baskalariyla iyi gecinmeyi 6grendigi kalabalik bir aileden geli-
yordu. Okulu bitirdiginde bir akademiye gidebilecek parayi biriktirmis
olacakti. Orada insanalara yardimci1 olabilecedi bir meslekte editim gor-
mek istiyordu.

Asagidaki mesieklerden hangisi onun icin en uygundur?

F. Dis doktoru

G. Desinator

H. Doktor

J. Psikolog

K. Bilmiyorum.
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IV. KISIM

- ILERIYE BAKIS -

YONERGE

Bu kisimda, her soruda bir meslek ismi verilmis ve bir inasnin bu meslege
hazirlanmast ve girmesi icin tamamlamasi gereken 3 asama One slrlilmistiir.
Bu U¢ asamanin dizilebilecedi 4 yol gdsterilmistir. Meslek isimlerini ve

asamalari okuyun ve bu 3 asamayi tamamlamak icin dodru sirayi sec¢in. Eger

bir fikriniz yoksa "bilmediginizi" belirtin.

Cevaplarinizi, cevap kadidinizdaki"ileriye bakis" kismina ayrilms bolime
jsaretleyin. Isaretlerinizin belirgin olmasina dikkat edin. DeJistirmek

istediginiz cevaplari tamamen siliniz.

7amanindan once bitirirseniz, basa doniip cevaplarinizi kontrol edebilirsi-

niz. 5. kisma size soylenmeden baslamayiniz.
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IV. KISIM
- ILERIYE BAKIS -

61. Steve matbaac1 olmaya karar vermis. Boyle biri olmak i¢in yapacagil 3 asama

sunlardir:
1. Matbaacilikta c¢irak olarak yetismek
2. 1sini 6drendigine dair belge almak

3. Bir matbaacinin yardimcist olarak ise girmek

Bu lic asamanin dodru siralanisi nedir?

A. 132

B. 213

C. 312

D. 321

E. Bilmiyorum.
62. Nilsun glizellik uzman1 olmak istiyor. Yapabilecedi 3 asama sunlardir:

1. GlUzellik uzmani olarak is builmak

2. Giizellik uzmani olmak i¢in gerekli olan lisans imtihanini gecmek

3. Kosmetoloji dalinda editim veren bir okula kaydolmak.

Bu ii¢ asamanin dodru siralanisi nedir?
F. 123
G. 2 31
H. 312
J. 321

K. Bilmiyorum.
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63. Caglar marangoz olmaya karar vermis. Yapabilecegi 3 asama sunlardir:
1. Stajyer olarak girip marangozlugu dgrenmek
2. Meslek lisesine gitmek
3. Ehliyetli bir marangoz olmak icin gerekli imtihani vermek.
Bu Ui¢ asamanin dogdu siralanisi nedir?
A. 123
B. 213
C. 231
D. 312

E. Bilmiyorum.

64. Tony bir fidanlik bah¢ivani olmaya karar vermis. Yapabilecedi 3 asama
sunlardir:
1. Fidanlik bahcivani olarak tam gin is buimak
2. Ziraat okulundan idploma almak
3. Bu isi basarmak icin gerekli staj1 yapmak.
Bu iic asamanin dodru siralanisi nedir?
F. 132 |
G. 213
H. 2 31
J. 321

K. Bilmiyorum.
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65. Mahmut korucu olmak istiyor. Yapabilecedi 3 asama sunlardir:

66.

1.
2.
3.

Bu

Orman korucu olmak i¢in gerekli belgeyi ziraat okulundan almak
Orman korucu olarak calismak
Orman bakanliginda bir ise girmek icin gerek1li olan imtihani kazanmak.

Uc asamanin dogru siralanisi nedir?

132

. 321
.312
. 123

. Bilmiyorum.

Ufuk avukat olmay1 se¢mis. Yapabilecedi 3 asama sunlardir:

1.

Baro imtahani gecmek

2. Hukuk fakiiltesine gitmek

3. Lisede tarih konularina ilgi duyarak edebiyat sinifina girmek
Bu lic asamanin dodru siralanisi nedir?

F. 123

G. 231

H. 312

J. 321

K. Bilmiyorum.
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67. Bahadir makinist olmak istiyor. Yapabilecedi 3 asama sunlardirs

1. Makinist olarak ise girmek |

2. Teknik okulda ders gGrmek
3. Makine kurmada tecriibe kazanmak

Bu l¢ asamanin dogru siralanisi nedir?

A. 213

B. 2 31

C. 132

D. 321

E. Bilmiyorum.

68. Mehmet Kutliphane memuru olmak istiyor. Yapabilecegi 3 asama sunlardir:
T.0niversitede kiitliphanecilik lzerinde tahsil gGrmek
2. Kitiiphane bilimi lzerinde yliksek lisans zTmak
3. Kitiliphane memuru arayan yerleri arastirmzk icin is¢ci bulma kurumunda
dosya ac¢tirmak.
Bu lic asamanin dodru siralanisi nedir?
F. 123
G. 213
H. 132
J. 321

K. Bilmiyolum.
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69.Fred polis memuru olmak istiyor. Yapabilecegi 3 asama sunlardir:
1. Polis olma niteliklerini iceren sinavdan gecmek
2. Gerekli tecribeyi kazanmak icin staj yapmak
3. Egitim gormek icin polis okuluna gitmek.
Bu ¢ asamanin dogru siralanisi nedir?
A. 132
B. 231
C. 312
D. 321

E. Bilmiyorum.

70. Armagan sekreter olmak istiyor,Yapabilecedi 3 asama sunlardir.
1. Lesede lisan dersleri almak
2. Sekreter okuluna gitmek
3. Herhangi bir is dalinda calismak i¢in on goriisme yapmak.
Bu lic asamanin dogru siralanisi nedir?
F.123
G.1 32
H. 213
J. 321

K. Bilmiyorum.
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71. Ersin dekoratdr (i¢ mimar) olmak istiyor. Yapabilecedi 3 asama sunlardir:
1. 2 sene dekorasyon (i¢ mimari) lzerine yliksek Tisans gapmak.
2. Bir dekorasyon biirosunda ise girmek
3. Mimar1ig1 bitirmek
Bu Uc¢ asamanin dogru siralanisi nedir?
A. 132
B. 213
C. 321
D. 312

E. Bilmiyorum.

72. Esen alet montajcisi olmak isitycr. Yapabilecedi 3 asama sunlardir:
1. Montajci olarak uygulamali staj gormek
2. A¢cik olan isleri arastirma
3. Meslek lisesinde teknik ve uygulamali - ders almak.
Bu lic asamanin dogru siralanisi nedir?
F. 213
G. 132
H. 312
J. 321

K. Bilmiyorum.
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73. Meltem mimar olmaya karar vermis. Yapabilecedi 3 asama isunlardir:
1. Oniversitede mimar tahsili gormek
2. Mimar belgesi icin gerekli imtihanlam gecmek.
3. Mimari bir biliroda gerekli stajr gormek.
Bu lic asamanin dogru siralanisi nedir?
AL 132
B. 123
C. 312
D. 2 31

E. Bilmiyorum.

74. Ulker buyuk bir lokantada ah¢t olmaya karar vermis. Yapabilecedi 3 asama
sunlardir:
1. Ahc¢ibasiiida terfi etmek
2. Ahct olarak tam giin ise girmek
3. Ev ekonomisi bdlimiinden dersler almak ve okuldayken belirli zamanlarda
staj yapmak.
Bu ¢ asamanin dogru siralanisi nedir?
F. 123
G. 2 31
Ho 312
J. 321

K. Bilmiyorum.
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Glilesen'in amact biréﬁpermakketin satin alma eleman1 olmak. Yapabilecegi
3 asama sunlardir:

1. Calisarak depo midiirii ve yardimc1 satin alma elemani olmak

2. Supermarkette satis elemani olarak ise girmek

3. Universitede isletme tahsili gormek

Bu iic asamanin dodru siralanisi nedir?

A. 321

B. 2 31

312

o ™

. 123

E. Bilmiyorum.

Margaret agir vasita sofori olmak istiyor. Yapabilecedi 3 asama sunlardir:
1. Bir kamyon sirketinde is bulmak

2. Profesyonel ehliyet almak i¢in st dizeyde sofor editimi gormek

3. S0for ehliyet imtihanini gecmek.

Bu li¢ asamanin dodru siralanisi nedir?

F. 132

G. 213

H. 2 31

0,327

K. Bilmiyorum.
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77. Oya doktor olmak istiyor. Yapabilecedi 3 asama sunlardir:
1..Intorn1igl bitirmek (stajyer doktorlugu bitirmek)
2. T1p tahsili gormek
3. lhtisas yapmak
Bu 3 asamanin dogru siralanis1 nedir?
123
213
2 31

[ R b B v~ s

312

E. Bilmiyorum.

78. Gamze rontgen teknisyeni olmak istiyor. Yapabilecedi 3 asama sunlardir:
1. ROntgen teknisyeni yetistiren okuldan mezun olmak
2. Rontgen teknigi imtihanindan gecmek
3. Bir hastane ya da kiinikte is bulmak.
Bu lic asamanin dodru siralanisi nedir?
F. 321
G. 132
H. 213
J. 123

K. Bilmiyorum.
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79. Ahmet biiro makineleri teknisyeni olmak isityor. Yapabilecedi 3 asama

sunlardir:

1. Teknik 1iseyi bitirmek

2. Isci bulma kurumuna is bulmak icin basvurmak

3. Biro makinalari hakkinda iiniversitenin veya yiiksek okulun isletme
bolumiinde 0zel editim gormek.

Bu lic asamanin dodru siralanisi nedir?

A. 123

B. 132

C. 231

D. 312

E. Bilmiyorum.

80. Ferit dansor olmak istiyor. Yapabilecedi 3 asama sunlardir:
1. Dans okuluna gitmek,
2. Temsillerde denemeler yapmak
3. Degisik dans sekillerini O0grenme ve birinde ihtisaslasmak.
Bu U¢ asamanin dogru siralanisi nedir?
F. 132
G. 2 31
H. 312
J. 123

K. Bilmiyorum.
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V. KISIM

- NE YAPMALARI GEREKIiR ?-

YONERGE

Bu kisimda, her soruda, okulda ya da meslek seciminde problemleri olan bir
kisinin tanimi verilmistir. Bu tanimlahayi her problem icin bir cok coziimler
izlemektedir. Tanimlamay1 okuyun ve o kisi i¢in en iyi olan ¢oziimi secin.

Eger bir fikriniz yoksa "bilmediginizi" belirtin,

Cevaplarinizi, cevap kagidinizdaki "Ne yapmalari gerekir?" kismina ayrilmis
boliime isaretieyin. isaretlerinizin belirgin olmasina dikkat ediniz. Degistir-

mek istediginiz cevaplari tamamen siliniz.

Zamanindan once bitirenler, basa donlp cevaplarini kontrol edebilirier.
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V. KISIM
- NE YAPMALARI GEREKiIR ?-

Hande mihendis olmak istiyor ve bunu yapacak yetenegi var. Fakat not-

lar1 zayif oldugu ic¢in Universiteye giremeyecegini distiniiyor.

Ne yapmali?

A.
B.

Daha cok calismali ve daha iyi notlar almali.

Ogretmeniyle veya rehberleriyle konusmali

. Notlarina ragmen gerebilmeyi Umit etmelidir, clinkii yetenedi vardir.

. Se¢tigi mesledi dedistirip, liniversite egitim-ini gerektirmeyen bir sey

sec¢sin.

. Bilmiyorum.

Sami'nin babasi doktor ve Sami'ninde doktor olmasini istiyor. Fakat Sami

meslek olarak isletmeciligi daha ilging buluyor.

Ne yapmali?

F.
G.

Doktor olmali

Tipla, isletmecdligi karistirsin ve hastane midirid olsun

. Babasinin fikrini degistirsin
. Bir arkadasina ne yapmasi gerektigini sorsun

. Bilmiyorum.



- 116 -

83. Salih hayatta basarili ve isinde de tatmin olmay1 istiyor. Fakat meslegi

84.

hakkinda karar veremiyor.

Ne yapma11?

A.
B.

Rehberleriyle konussun

Dedisik meslekleri ~denesin.

. Hic dusiinmesin
. Uniine bir sey ¢ikincaya kadar, karar vermeyi ertelesin

. Bilmiyorum.

Nilgin'lin okuldaki notlary iyi ve liniversiteye gitmek istiyor. Fakat ba-

sar111 bir Gdrenci olmasina ragmen iliniversite icin yeterli parasi yok.

Ne yapmali?

T o M

Orduya yazilsin
Para odinc alsin

Daha az para gerektiren Universiteye gitsin

. Gece calisip giindiiz okula gitsin

. Bilmiyorum.



85.

86.

- 17

Tahsin'in notlar1 orta idi ve bundan maska 2 sene icinde de mezun olacak-

t1. Fakat okuldan bikmist1 ve tam giinlik bir ise girmek istiyordu.

Ne yapmali?

A. Orduya yazilsin.

B. Ogrenimine devam etsin.

C. Digerleriyle {okulu birakanlar, ¢alisanlar, vb.) konusarak ne yapmasi
gerektidini sorsun.

D. Okulu biraksin, tam giin calissin, okula gece gitsin

E. Bilmiyorum.

HaTuk'un arkadaslari liseden sonra Universiteye gitmek istiyordu. Onunda

istedidi buydu. Fakat ki1z arkarasila da evienmek istiyordu.
Ne yapsin?

F. Cekip gitmeli

G. Kiz arkadasiyla konusmall

H. Evlenip Universiteye gitsin

J. Ev1iligi erteleyip, Universiteye gitsin

K. Bilmiyorum.
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87. Serap herzaman pilot olmay1 arzulemisti. Fakat fiziksel bir muayene
sonunda gozlerinin ucabilmesi icin yeterli olmadigini ogrenmisti.
Ne yapmali?

A. Rehberlerine danissin
Havacilikla i1gili baska bir is bulsun

Gorlsunu kuvvetlendirici alistirmalar yapsin

oo O W

. Geginceye kadar goz testine devam etsin.

E. Bilmiyorum.

88. Murat avukat olmak istiyor. Fakat rehberlik ‘testleri onun yeterli derecede

yetenekli olmadigni gisterdi.

Ne yapmali?

F. Baska bir alana girsin

G. Test yanlis olabilir, hukuka girsin

H. Avukat olmak i¢in yetenedini gelistirsin

J. Daha dusiik seviyede, ikinci derscede kanuni islere girsin.

K. Bilmiyorum.
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89. Tayfun agabeyi gibi hesap uzmani olmak istiyor. Fakat notlari ilniver-

90.

site i¢in yeterli degil.

Ne yapmali?

A.

Ayn1 alanda muhasebecilik gibi daha disiik seviyede bir is ic¢in
hazirlansin.

Ne yapmasi gerektigini agabeyine sorsun

. Oniversite icin ne olursa olsun nazirlanmali, notlari zayif bile olsa

iniversiteye girebilir

. Daha 1iyi notlar almak icin ¢alissin

. Bilmiyorum,

Ali saatleri tamir etmek istiyor. Fakat gazetede okuduguna gbre, bunun

editimini veren son okulda kapanmis.

Ne yapmali?

. Baska meslek se¢sin

Saat tamir etmeyi kendi kendine 0drensin
Gazatede okudugumun dogru olmadidini farzetsin

Kendini nas1l editecedini rehberlerine sorsun

. Bilmiyorum.



91.

92.

120

Dilek oyuncu olmanin hayallerini kuruyordu ve lisede 2 oyunda basrol

oynamisti. Fakat onun basarili bir oyuncu oimasini saglayacak, "kendine

guvenme" Dilek'te yoktu.
Ne Yapmali?

A. Oyunculudu birakip baska birseyler denesin

B. Gerc¢ek bir oyuncu clabilecegine kendini inandirsin

C. Kendine niye giveni olmadidin1 bulmaya calissin

D. Biraz daha tecriibe kazansin, kendine giiveni gelecektir.

E. Bilmiyorum.

Sedef emlak¢1 olmak istiyor. Fakat bu isi nzsil basaracadini bilmiyor.

Ne yapmali?

F. Bi1digi bir mesiedi se¢mek lizere kararini dedistirsin

G. Unce universite derecesi olsun sonra komisyoncu olmayi distinsin

H. Bir emlak blirosunda ise girsin ve calisarak yiikselsin.

J. Bazi emlakc¢ilarla konusup, meslekleri ic¢in nasil odrenim gordiklerini
gorsin.

K. Bilmiyorum,
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93. Ciineyt'in bircok homileri ve ilgilendigi konular vardi. Fakat onlari

sinirlayip bir meslek secimi yapamiyordu.
Ne yapmali?

A. Problemini rehberleriyle beraber diisiinsiin

B. Bircok isi deneyip en cok sevdigi birini sec¢sin
bir seye uyacaktir.

D. Kararini ertelesin. Er ya da gec mesleklerinden biri digerinden agir
basacaktir.

E. Bilmiyorum.

94, Bahar okul bandosu ile birlikte sark1 soyliycrdu ve ilerde profesyonel bir
sarkici olmak istiyordu. Fakat bunu gereken zaman (tig time) i¢cinde basa-

r1p basaramayacadini merak ediyordu.
Ne yapmali?

. Basar1li sarkiciiarin fikirlerini alsin

-

G. Daha kesin karar versin, basaracaktir

H. Baska bir meslege yonelsin, sarkicilik ¢ok rekabeti gerektiriyor

J. Baska bir is bulsun ve bu arada basarili clup olrzyacagini anlayincaya
kadar geceleri bir yerde sarki sdylesin

K. Bilmiyorum.
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95. Umer, pazarlamaci olmak ve cok para kazanmak istiyor. Fakat seyahat et-

96.

meyi sevmiyor.

Ne

yapmali?

. Baska meslek secSin

. Kendi isine baslasin ve seyahati baskasi yapsin

Biraz para biriktirinceye kadar, bir miiddet seyapat etsin. Belki

sonra satis midiri olabilir.

. Satis isinde, seyahati gerektirmeyen, daha az parali bir ise karar

versin.

. Bilmiyorum.

Serpit Universiteye gidebilecek ve bir meslekte basari11 olabilecek ye-

tenekte. Fakat liseyi bitirir bitirmez bir iste calismak istiyor.

Ne yapmali?

= e m

[«

Ise girmeli ve Universite fikrini unutmals
Universiteye devam edip, bitis saatinden sonra bir iste calismaly

Glindiiz ise gece lniversiteye gitsin.

. Universiteye gitmeli, sonradan bundan mutluluk duyacaktir.

K. Bilmiyorum.
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Fulya sinifin en iUstlin talebesiydi. Fakat herhangi bir ise yeterince ilgi

duymuyordu.

Ne yapmali?

A. Orduya yazilmals

B. Bir¢ok isi denemeli, biri onun i]gisini.cekecektir.

C. Birglin birseyle ilgilenecedini iimit ederek iiniversiteye devam etsin.

D. Testler alarak ve rehberleriyle konusarak, ilgilendigi seyleri ac¢ida
¢ikarmaga ¢alismak

E. Bilmiyorum.

Cengiz ¢cok iyi bir odrenci ve sporcu. Universite mimarlik 8drenimi gorme-

yi ve futbol oynamay: istiyor. Fakat ona sporcu bursu veren iniversitede

mimari bolimi yok.

Ne yapmali?

F. Mimarlik bglumi ve futbol takimi olan bir Universitenin akademik bur-
sunu denemeli

G. Ya futbolu ya da mimarligi birakmak

H. Futbol oynasin ve baska bir iniversitede mimarlik editimi gorsin

J. Her ikisini de unutup bir ise girsin

K. Bilmiyorum.
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99. Sebnem'in sanat kabiliyeti cok fazlayd1 ve ressam olmayi dislinliyordu.

100.

Fakat ressam olarak basarili oluncaya kadar bir sekildé desteklenmesine

ihtiyaci vards,

Ne

yapmali?

. Lisede resim ogretmeni olsun

. Onu destekleyeeek bir veli bulsun

Resim yapsin ve kisa siirede satacadini lmit etsin

. Baska bir iste calissin ve bos zamanlarinca da resim yapsin

. Bilmiyorum.

Mithat, teknik T1iseyi bitirdikten sonra bir dikkan acarak makina satmay1

disiiniyordu. Fakat ihtiyaci olan arzc ve gerezi alacak parasi yoktu.

Ne yapmali?

F.
G.
H

Baska bir meselede cirsin

Arac-gereci almak ic¢in Odiin¢ parz alsin

. Baskas1 icin makinist olarak calissin

. Diikkanini acsin ve istediklerini alabilece« kadar is yapacadini umut

etsin.

Bilmiyorum,
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TUTUM OLCEGI

CEVAP KAGIDI

Adi,Soyadr : ; Okulu

Sinifa : Tarih

1 TF* 21 TF 41 TF 61 TF
2 TF 22 TF 42 TF 62 TF
3 TF 23 TF 43 TF 63 TF
4 TF 24 TF 44 TF 64 TF
5 TF 25 TF 45 TF 65 TF
6 TF 26 TF 46 TF 66 TF
7 TF 27 TF 47 TF 67 TF
8 TF 28 TF 48 TF 68 TF
9 TF 29 TF 49 TF 69 TF
10 TF 30 TF 50 TF 70 TF
N TF 31 TF 51 TF 71 TF
12 TF 32 TF 52 TF 72 TF
13 TF 33 TF 53 TF 73 TF
14 TF 34 TF 54 TF 74 TF
15 TF 35 TF 55 TF 75 TF
16 TF 36 TF 56 TF

17 TF 37 TF 57 TF

18 TF 38 TF 58 TF

19 TF 39 TF 59 TF

20 TF 40 TF 60 TF
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YETERLILIK TEST?

CEVAP KAGIDI

1, Soyadr : : - Okulu

1 : Tarih

ndini Tanima  Meslekleri Tanmima Meslek Secme  Ileriye bakis Ne yapmalari gerekir

1.KISIM II. KISIM II1.KISIM IV.KISIM V.KISIM
ABCDE 21ABCDE 41ABCDE 61 ABCDE 81 ABCDE
FGHJK 22 FGHJK 42 F GHJK 62 FGHJK 8 FGHJK
ABCDE 23ABCDE 43ABCDE 63 ABCDE 83 ABCDE
FGHJK 2 FGHJK 4 FGHJK 64 F GHJ K 8 FGHJK
ABCDE 25 ABCDE 45 ABCDE 65 ABCDE 85 ABCDE
FGHJK 26 FGHJK 46 FGHJK 66 F G HJK 86 FGHJK
ABCDE 27 ABCDE 47 ABCDE 67 ABCDE 87 ABCDE
FGHJK 28 FGHJK 48 F GHJK 68 F G HJ K 8 FGHJK
ABCDE 29 ABCDE 39ABCDE 4S ABCDE 89 ABCDE
FGHJK 30 FGHJK 40 FGHJK 50 FGHJK 90 FGHJK
ABCDE >3T ABCDE 41 ABCDE 51ABCDE 9T ABCDE
FGHJK 32 FGHJIK 42 FGHJK 52 FGHJK 92 F GHJK
8B CDE 33ABCDE 43 ABCDE 53ABCDE 93 ABCDE
FGHJK 3 FGHJK 44 FGHJK 54 FGHJK 9 FGHJK
tBCDE 35 ABCDE 45 ABCDE 55 ABCDE 95 ABCDE
"GHJK 36 FGHJK 46 FGHJK 56 FGHJK 9% F GHJK
"BCDE 37 ABCDE 47 ABCDE 57ABCDE 37 ABCDLE
"GHJK 3 FGHJK 48 FGHJK 58 FGHJK 98 F GHJK
'BCDE 39ABCDE 49 ABCDE 5 ABCDE 9 ABCDE

40 FGHJK 50 FGHJK 60 F G HJK 100 FGHJK

o
X
[«
~
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APPENDIX 7

Pilot gruba elestirmesi icin verilen soru Tistesi
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- ISIM SINIF TARIH

Asadidaki ciimlelerde, size iki manayr birden veren yada Tirkcesinde
ifade bozuklugu olan ciimleler var mi1? Varsa siz ayni climleyi manasini bozma-

dan, nasil ifade edersiniz? Yaziniz.

1. Heniiz belirli bir meslek yada is dali secmemis olmama ragmen sik sik acaba
hangi dali secsem diye diistintiriim.

2. Bir iste basarili olan, diger bir istede basarili olabilir.

3. Hangi meslek olursa olsun, kazanci (parasi) iyi ise o meslek benim igin
uygundur.

4, Ailemin onerdidi iste calismayi duslnmiyorum.

5. Bir meslek yada isin getirdigi gelir, istedigimiz seyi satin almamiza olanak
sagladigr icin faydalidir,

6. Bir ise girmek ic¢cin ne gibi seylerin gerektigi hakkinda ¢ok az bilgim var.

7. S1k sik kendi dzelliklerimle, sececedim meslegin gerektirdigi ozellikler
arasindla gercek bir fark oldugnu hissediyorum.

8. Mumkiin olursa yapilacak en iyi sey, bir siriu isi denedikten sonra en cok
sevdigini segmektir.

9. Ben daha ilende ne olacadimi bilmezken, ismdiden bir is i¢in karar vermek
bana anlamsi1z geliyor.

10. Okulda okudugum derslerden hangilerine (Grn:Fen mi Edebiyat m17) daha fazla

onem vermem gerektigine karar veremiyorum.
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. Zamanimin cogunu kesinlikle beceremiyecegimi bildizim bir isi yapabilmeyi

hayal ederek geciririm.

. Kisiligimle, gelecekteki isimin gerektirecedi kisiiik ©zelliklerini nasil

bagdastiracagimi bilemiyorum.

. Dalge gececedime, calisirim - daha dyi.

. Eninde sonunda calisman gerekecedini biliyorum, amz dogrusu ben bunu dort

gozle beklemiyorum.

. Gelecekteki isimin idea]imdeki kisi gibi olmama yardimci olup olmayacagini

bilmiyorum.

. Bir iste basarili olmak i¢in bilgiden ¢ok, kisisel iliskiler Gnemlidir.

. Eger meslek yada 1is se¢cimiyle ilgili sOyleyebileceZin bir fikrin yoksa,

bu secimi mesele yapmamalisin.

. Ne kendimi nede is diinyasini yeterince bilmedigin igin bir meslek secimi

yapmak bana zor geliyor.

Kendimi herhangi bir meslekte calisiyor olarak diiginemiycorum.

. En cok istedigim bir iste bos kadro o]mayabi]if.
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APPANDIX 8

Program Degerlendirme Anketi
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Ad1 - Soyadi : Sinifr Tarih:

Bu ankette, mesleki gelisiminizi ve olgunlasmanizi desteklemek amaciyla ha-

zirlanmis bir program1 degeriendirme imkani bulacaksiniz.

ANKET

T. Asadidaki clmleleri dikkatle okuyun ve verilen bes siktan birini isaret-

Teyin.

1. Katilmis oldugum program kendimi daha iyi tanimlamama yardimci oldu.

Hic Biraz Orta Cok Pakcok

2. 11gi ve yeteneklerimin neler oldugunun ortaya ¢ikmzsina yardimci oldu.

Hic Biraz Orta Cok Pekcok

3. Meslek secimi ve is hayati ile ilgili duygu ve tutumlarimi anlamama yar-

dimci oldu.

Hic Biraz Orta fok Pakgok

4. Hangi mesledin, hangi yetenekleri gerektirdigini d3irenme olanagr buldum.

Hic Biraz Orta Cok Pekcok
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. Meslekler hakkinda bilgimi tartmama yardimci oldu.

Hic Biraz Orta Cok Pekcok

tirip, bir degerlendirme yapma imkani buldum.

Hic Biraz Orta Cok Pekcok

. Secmeyi planladigim mesledi edinmek icin gereken sartlari arastirma olana-

g1 buldum.
Hic Biraz Orta Cok Pekcok

. Secmeyi planladigim meslede girmek icin yapmam gerexken asamalarda problem ¢ik-
mas1 durumunda (Orn:Universite giris sinavimy kazarnsama) ne gibi secenekler

cldugunu tartisma imkani buldum.

Hic Biraz Orta Cok Pexcok

. Bu programdan genel olarak ne kadar yararlandiniz?

Hic Biraz Orta Cok Pekcok
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Programin yararsiz buldugunuz yonleri var m?

a) Evet () =T« T SR
b) Hayir ()

--------------------------------------------------------------------------
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