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ABSTRACT 

A career decision-making program! based on Jackson-Egner's (1978) 

career decision making model, was adapted to provide a counseling interven­

tion in facilitating students' career maturity development. 

The Career Maturity Inventory originated by Crites (1978) was also 

translated and adapted to be used as a supplementary source in facilitating 

the program. 

The program was administered to 46 ninth grade students in a ,private 

lycee. There were 24 male, 22 female students all around the age of fifteen 

years old. 

Students ' informal evaluations were derived through a questionnaire 

and oral reports. Feedback obtained from the questionnaire and oral reports 

indicated that the students generally found the Career Decision Making 

Program quite beneficial. They indicated that they were interested in and 

made use of the occupational information given. Exploring their interest 

areas as well as alternative solutions offered in case of a problem like 

failing at university enterance exams were found vel~y useful and encouraging. 

Impressionistic evidence accumulated in this project 

raised the question about the feasibility of Super's Developmental S2lf­

Concept Theory of Vocational Behavior for students in Turkey. Values, expac­

tations and opportunities this theory assumes are different from those that 

exist in Turkey.Limitations based on such theoretical assumptions and practi­

cal applications in career choice in Turkey, and recommendations to develop a 

more applicable 'Career Decision ~1aking Program for Turkish students than the 

one attempted here were discussed. 



tlZET 

tlgrencilerin mesleki olgunluklarlnln geli~imine rehberlik etmek ama­

clyla Jackson-Egner'in (1978) mesleki karar verme modeline dayanan bir Mes­

leki Karar Verme Programl uyarlanml~tlr. 

Programa yardlmcl olmasl amaCl ile Crites (1978) taraflndan geli~ti­

rilen Mesleki Olgun1asma Envanteri de TUrk~eye uyarlanarak tercUme edilmi~­

ti r. 

~ Program ozel bir okulda, 15 ya~lndaki 24'U erkek, 22'si klZ, 46 lise 

bir ogrencisine uygulanmlstlr. 

Program ogrencilerin sozlU ifadeleri ve doldurduklarl degerlendirme 

anketi ile degerlendirilmistir. Anket ve sozlU ifadelerden elde edilen bil-

giler, ogrencilerin genel olarak r~esleki Karar Verme Programlnl oldukca ya­

rarll bulduklann1 Ot~taya koymustur. tlgrencilerin en ilginc;: ve yararll bul­

duklarl bilgiler mesleklerin tanltlml ol~u~tur.ilgi alanlarlnln arastlrl1ma-

slnln yanlslra ogrenciler Universiteye giriS SlnaVlnl kazanamama vb.gibi 

problemler karSls1nda onerilen CDzUm yollarlnl da yararll ve cesaret verici 

bulmuslardlr. 

Bu programln uygulanmaslndan elde edilen veriler, Super'in Gelisimsel 

r~esleki Davrams KUramlnln TUrk ogrenciler icin uygulanabilir olup olmadQgl 

sorusunu ortaya Clkarmlstlr. Kuramln varsaydlgl baZl degerler, beklentiler 

ve olaslllklar TUrk toplumundakilerden fcrklldlr. Bu kuramln saYlltllarl cer-

cevesinde hazlrlanan mesleki karar verme programlarlnln TUrk ogrencilerinin 
ihtiyac;:lanna tam olarak uygun olmadlgl gorUlmUs; daha uygun bir ~'resleki Ka-

rar Verme Programlnln gelistirilmesiyle ilgili oneriler tartlS11mlstlr. 
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INTRODUCTION 

One of the most important decisions that helps to shape an individual IS 

future is his career choice. A good choice will not only affect his future 

economically, but will also provide an identity as an individual, and increase 

his confidence,security and satisfaction. 

In our times career choice can be, and often is problematic because of 

(1) the number and variety of careers, and (2) the arising need for 

specialization that requires longer years of education and training than ever 

before. Therefore, career choice forms one of the most important decisions 

in youth's life ... Such a decision determines to a large extent the type of 

people one would like to associate with, the amount of leisure time available, 

the importance of money in onels life and interest and hobbies one pursues. 

True reasoning which leads to better career choice and planning could be 

a great help to a person in determining the kinds of occupations that will 

enable him to play his preferred roles in life. 

Frank Parsons (1909), in his book Choosing a Vacation, formulated the 

sequential steps for true reasoning. He states that, first, a clear 

understanding of one's self, aptitude, abilities, interests, resources, 

limitations and other qualities are required. Then knowledge of requirements 

and conditions of success, advantages and disadvantages, compensations and 

opportunities in different lines of work have to be a acquired and assimilated. 
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True reasoning results from an integratiou of the information gained about 

self and occupational requirements (Herr and Cramer, 1972; Kroll and Dinklage, 

1970). 

To increase students· competencies i~ career planning, career education 

is important. Such an educational prograr: .• based on a career development 

theory, not only provides the frame work for identifying the major emphasis 

on career exploration, planning and decision making but also gives way to a 

broader self development. In most of the developed countries, necessary 

career information is given as part of career development program to high 

school students. Such a program constitutes an important aspect of guidance 

services. It helps the students to get started in thinking about and planning 

for a career decision-making process (Schr~ller, 1976). 

Rationale and Purpose 

The importance of career educati on hcs been greatly overlooked in our 

educational system. The process of obtairing and identifying useful 

information for deciding and choosing amon; several or more possible career 

choices has never been operationalized for the students .. 

During the lycee years the students ~eed to be sensitized to data about 

th~mselves and about vocations in order tc make an appropriate career choice. 

It is especially important for our student3 to think serious1y about a choice 

of a field, in general at least, because 2~ter lycee-one they are required 

to choose between 1 i tera ture and sc i ence as an a rea of concentra ti on to fo 11 ow 
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in lycee two and three. A resulting choice in lycee one may naturally 

influence their career plans for the future. Before they make such a choice, 

care€r guidance is appropriate in at least two ways for the students in our 

educational system. First of all they must know or realize early in the year 

that a grade point average of seven and above is required before they can 

choose science as an area to pursue in lycee two and three. This information 

can provide them the motivation to work hard for better grades during lycee 

one so they can make the choice of their preferance. 

Later the students interested in attending a university are required 

to make a list of eighteen to twenty-four area choices, and rank them in order 

of preference. For them to make such a list of preference, they would need 

to be well informed about themselves, the professions (careers) and the 

requirements of these professions. 

The present project was designed to help lycee one students to be 

sensitized to their attitudes, interests and competencies that are effective 

in career choice. For this purpose a ca~er decision-making program was 

developed to help students to acquire occupational information and to learn 

as much about themselves as possible. Before the program started, The Career 

Maturity Inventory (Crites, 1978) was translated into Turkish and a preliminary 

adaptation was completed. 

The long-term intention of this project is to provide a working program 

for career development to be used by guidance-counselors and guidance 

teachers. It is also hoped that an introduction of the Turkish form of the 

Career Maturity Inventory will generate interest in further work on this 

instrument after which it can be used in the assessment of career decision 

making programs. 
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THEORETICAL FRAMEWORK ON CAREER DEVELPPMENT 

The Concept of Career Development 

In general, and in this project per se, the term "career" rather than 

"occupation" is used, because "a career is the sequence of occupations, jobs 

and positions occupied during the course of a person's working life" (Tolbert, 

1974, p. 28). Career actually extends beyond both ends of the working life 

to include prevocational and post-vocational positions such as those of 

. students preparing for work and of retired man, playing passive: role. 

The concept of "development" lmplies that "the individual is involved 

in a long term process of arriving at previous choices each affected by various 

persons, conditions, personal needs and attributes" (Tolbert, 1974, p. 28). 

Twenty-five years ago, the concept of "career development" \<Jas largely 

unknown, although it had been pointed out in Carter's conceptualization of 

the "formulation of career attitudes in adolescence" and in Super's (1942) use 

of life stages in the analysis of career exploration (Egner and Jackson, 1978). 
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Ginzberg, Ginsburg, Axelrod and Herma (1951). Dysinger (195C) and 

Super (1953) were among the first to observe that the choice of a~ occupation 

is a "process" not simply a one~time event. It extends from age ten to age 

twenty-one and progresses through personal needs and occupational realities" 

(Crites, 1978, p. 3; Tolbert, 1974). Career development, an aspect of 

general development, "is a life-long process of developing values of work, 

getting vocationally mature, having an identity, learning about op~ortunities 

and tryi ng out plans I: (Cri tes, 1978, p. 4). Envi ronmenta i and personal 

factors such as occupational aptitudes (such as mechanical and clerical), 

occupational interests (interests in specific occupations or in br~ad areas 

of work), personality (self-concept, values, needs and ways of relating to 

others), achievement (proficiency in school subjects, vocational skills or 

other areas), home and family (family occupation, socioeconomic le~el, race, 

national origin and subcultural characteristics), economic conditi~ns (employeml 

trends, the effects of technology and the job market) and handica~s (existence 

of social, physical and psychological handicaps) have been identified to 

influence career development (Tolbert, 1974 and Osipow, 1973). 

Career Development Theories 

Career development theories have grown out of an awareness c= the 

lifelong, evolving process of one1s career choice (~ansen. 1981). ~vidence 

accumulated indicates that this process includes a series cf decisions, 

developmental stages and developmental tasks in which an individuc; plays a 
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variety of roles (Super, 1957; 1981). The theories that describe career 

development or career choice have been classified in a number of ways (Herr 

and Cramer 1972, Crites 1978, Osipow 1973). These classification categories 

are "not mutually exclusive or independent but are combined to explain the 

patterns of human existence which result in differential career behaviors and 

choices" (Herr and Cramer 1973, p. 30). 

Osipow (1973) has classified career development theories in four ways. 

They are, trait-factor theories, sociological theory, self-concept theory and 

personality theory. 

The trait factor theories 

The trait factor theories represent the oldest theoretical approach which 

assumes that when a matching at an individual's abilities and interests with 

the career opportunities is accomplished, the problem of vocational choice 

is solved for that individual. The focus is on the personal "traits" and 

their relation to those traits required by the job. Parsons (1909), Hull (1928) 

and Kitson (1925) are among the trait-factor theorists. 

Out of the trait factor theories the whole field of vocational testing 

movement grew. The Interest Inventories such as the Strong Vocational Interest 

Blank (SVIB), the Kuder Preference Record (KPR); and the aptitude tests such as 

the Di fferenti a 1 Aptitude Test (OAT) and the Guil dford-Ziimlerman Aptitude 

Survey are examples of this testing movement. 
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[he Sociological Theory 

Basic to the sociological theory is the assumption that circumstances 

)eyond the control of the individual contribute to the career choice one 

nakes. Sociological factors such as one's social group and the social structure 

exert an influence on vocational development and choice. The principal task 

confronting youth is the development of techniques of coping with his 

environment. Caplow (1957), Hollingshead (1949), Miller and Form (1951) are 

among the sociological theorists (in Osipow 1973). 

The Self-Concept Theory 

This theoretical approach assumes that individuals develop more clearly 

defined self-concepts as they grow older. People develop images of the career 

which they compare with their self-image in trying to make career decisions. 

The adequacy of the eventual career decision is based on a similarity between 

an individual's self-concept and the vocational concept of the career he 

eventually chooses. This theory integrates the trait factor and the sociological 

models. It can be a developmental theory as well. The works of Buehler (1937), 

Super (1957), Somler (1953) and Ginzberg and his associates (1951) on one hand, 

and the works of Carl Rogers (1951) on the other, have bee~ influential in 

the formulation of the self-concept theory. 
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The Personality Theory 

This theory assumes that the psychological needs and particular 

personality factors are inherent in the process of vocational choice. Roe 

(1957), Holland (1959), and Happoch (1957) are the principal spokesman for 

this approach. The general hypothesis drawn from this theory is that workers 

select their jobs because they see potential for the satisfaction of their 

needs. A corollary hypothesis is that exposure to a job gradually modifies 

the personality characteristics of the workers (Osipow 1973, p. 11). For 

example, accountants eventually resemble each other, if they were not similar 

in personality to begin with. 

A detailed summary describing these theories are presented in Table I. 

They are reviewed in terms of how each explains the choice making, if their 

hypothesis are emprically tested, how generally they can be applied, the 

complexity of conceptions used, their availability to instrumentation and 

practical applications, and the important variables they introduce to the fie1d 

in explaining or describing a career event (Osipow 1973). 

None of these theories seen fully satisfactory in itself in 

explaining the issues raised in Table I. Several can be referred to obtaining 

a fuller understanding of career development and choice. For example, in 

the self-concept theory, part of the image of self-concept is based on tests 

'ihich reflect the trait-factor approach. l..lso Roe's personality theory of 

:areer choice includes many developmental factors. 

The strength of a career theory lies in its general explanation of how 

:areer decisions are made. As a conceptual model Super's theo)~y seems to be 
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the most highly developed one, among others. It is reflected in its high degree 

of em~irical support and its larger number or applications. This model was 

therefore taken as the basic framework of the present project and will be 

discussed in some detail in the following section. 

Super's Developmental Self-Concept Theory of Vocational Behavior 

Super's theory is based on Differential Psychology, Roger's Self-Concept 

theory and Buehler's Developmental approach. It focuses on four major elements: 

Vocational life stages, career patterns. vocational maturity and translating 

self-concept into a vocational self-concept. 

Vocational development is a continuous process not a one-time event. 

An individual develops vocationally as one aspect of his total development. 

The rate of development is closely related with his inherited psychological and 

physiological characteristics as well as the environmental conditions, 

including significant others (Super, 1973; Zytowski, 1970). 

During the process of vocational development specific vocational tasks 

have to be mastered in order to attain successive levels of vocational maturity. 

Aspiring from Buehler's life stages, Super proposed that individuals go through 

certain vocational developmental life stages starting from birth till age 65 

or over. I'n these life stages there are certain vocational development tasks 

that need to be accomplished by the individu2.1. The \\'ays of handling these 

developmental tasks detennine the career patterns. The adequacy in hand1ing 

thesetasks determine the level of vocational maturity. 

Super summed up the vocational developrr.€nt process in a series of 1 ife 
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stages (Tolbert 1973, p. 33). They are: 

The growth stage (birth to age 14). Self-concept develops through 

identification with figures in family and school. Needs and fantasy are 

dominant early in this stage. Interests and capacities become more important 

with increasing social participation and reality testing. Substages of the 

growth stage include the (a) Fantasy substage (ages 4-10) during which needs 

are dominant and role playing in fantasy is important, (b) Interest substage 

(ages 11-12) where lines are the major determinants of goals and activities, 

and (c) the capacity substage (ages 13-14) where abilities gain great importance 

and the job training requirements are considered. 

The Exploration substage (ages 15-24). Self-examination, role tryouts, 

occupational exploration in school and part-time work form the general 

characteristics of this stage. It consists of (a) The tentative substage 

(ages 15-17) which includes the consideration of the needs, interests, 

capacities, values and opportunities. Tentative choices are made and tried 

out in fantasy, discussion, courses, work and in other experiences; (b) the 

transition substage (ages 18-21) where reality factors are given more 

importance as the individual enters the world of work, training and education 

and attempts to implement a self-concept; and (c) the trial substage (ages 

22-24) where a seemingly appropriate choice is made. A beginning job is 

obtained and tried out. 

The Establishment stage (ages 24-64). Here an appropriate or a 

suitable work field is found. Efforts are made to earn a permanent place in 
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it. There may be some trial early in this period, accompanied by some 

shifting. Substages of the establishment stage are (a) the trial substage 

(ages 25-30) when the individual may go through one or two changes before 

finding a suitable occupation for himself; (b) the stabilization substage 

(ages 31-44) indicates that as the career patterns became clear, efforts are 

made to stabilize them and develop a secure place in the world of work; and 

(c) the maintanance substage (ages 45-64) where having established a place 

in the world of work, the individual tries to build around it and maintain it. 

The Decline Stage (ages 65 and over). As physical and or mental powers 

decline, work activity changes and eventually retirement is considered. 

The first five years of this stage is recognized as the deceleration substage 

(ages 65-70) where demands lessen or the work itself changes to match the 

declining capacities. Part time jobs may be found to repiace full time work 

(Tolbert 1974; Osipow 1983; Shertzer and Stone 1976). 

The career maturity would be greater if the individual's behaviors are 

in accordance with the behaviors of the successive developmental tasks at 

each life stage. That is, if the vocational behavior of an individual is 

closer to the idealistic vocational behavior at that age or stage, that 

individual can be considered as vocationally mature. For example a 

vocationally 14 year old adolescent should be concerned with assessing his 

interests and abilities to reach the goal of deciding on an educational plan, 

while a vocationally mature 45 year-old man should be concerned with the ways 

in which he can maintain his career status. 
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According to Super vocational maturity proceeds in five stages. This 

is parallel to vocational life stages. At the first stage (orientation to 

vocational choice) the individual shows some concern with the choice making. 

At the second stage (information and planning) the individual has tentative 

plans for attaining the preferred vocational goal. Then at the third stage 

(consistency of vocational preferences) the individual names only one 

occupation as the preferred occupation. At the fourth stage (crystallization 

of traits) the individual IS psychological characteristics begin to stabilize 

and differentiate him from his peers. Finally the individual is oriented 

toward making a choice, by use of information he gained in the previous stages. 

In this theory self-concept and vocational self have continuous 

interaction with each other. An individual chooses an occupation that would 

permit him to express himself in the best way possible. The process of 

vocational development is basically that of developing and implementing 

a self-concept. A career is perceived as an outlet of one's abilities~ 

interests, personality traits and values. In short, a career is an expression 

of one's self. 

Super's theory of vocational development has also been summarized in 

ten propositions stated by Shertzer and Stone (1976 p. 329). These propositions 

express that: 

1. People differ in abilities, interests, personalities. 
2. Because of the above, they are qualified for many 

occupation. 
3~ Each occupation requires a characteristic pattern with 

tolerances wide enough to allow some variety of 
individuals in each occupation. 

4. Vocational preferences change with time and experience, 
although self-concepts are generally fairly stable 
from late adolescence until late maturity. 

5. The process may be summed up in a series of life stages 
characterized as those of growth, exploration, 
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establishment, maintenance and decline, and these 
stages may in turn be subdivided in a fantasy 
tentative and realistic phases of the exploratory 
stage and trial and stable phases of the 
establishment stages. 

6. The nature of career pattern is determined by 
the individual's parental socioeconomic level, 
mental ability, personality and opportunities. 

7.Development is quided by the maturation of ability 
inj:gr~st~ real Hy "testing and the sel f-concept. 

B.The process of vocational development is essentially 
that of developing and implementing a se1f-concept: 
It is a compromise process in which the self-concept 
is a product of the interaction of inherited 
aptitudes, neural and endocrine make up, opportunity 
to play various roles and evaluations of the extent 
to which results of role playing meet with the 
approval of superiors and fellows. 

g.The process of compromise between individual and 
social factors, between self-concept and reality, 
is one of role playing \-,nether the role is played 
in fantasy, in the counseling interview or in real 
life activities. 

lO.Work satisfactions and iife satisfactions depend upon 
the extent to which the individual finds for his or 
her abilities. interests, personality trc1ts and values. 
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The Review of Literature 

Career Development 

Vocational psychologists have been interested in the career plans of 

adolescents since the early pioneering work of Frank Parsons (1909). A major 

focus of inquiry has been vocational realism. Much of the research findings 

on career planning indicates that adolescents are unrealistic about 

occupational ambitions (Thomas, 1976) and that they don1t have adequate 

information about the world of work. 

Flanagan1s Proj~tTalent Study (in Tolbert, 1974) dealing with student1s 

attitudes, abilities, career plans, school characteristics and guidance 

services was conducted on 400.000 pupils in 1353 high schools. Students from 

ninth through twelfth grades took a two-day battery of tests and completed 

several questionnaires. Among the findings that focus directly on decision 

making and career development were that (a) a great majority of pupils did not 

make an appropriate choice of career in high school, (b) in the ninth grade, 

plans were very unrealistic but there was some improvement by the 12th 

grade, and (c) about one half of the pupils made radical changes in occupational 

choice in the first year following graduation from high school. 

Vocational maturity 

The most compr'ehens i ve research concern; ng career maturi ty has been 

conducted by Super and his associates. The purpose has been to test the 

concept of career patterns and vocational maturity suggested by Super1s theory 

(Osipow. 1973). 
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In a 50-year follow-up study Super (in Osipow, 1973) selected a sample 

of 142 ninth grade boys in high school. Five areas related to vocational 

maturity identified for the study were (1) Orientation to vocational choice, 

(2) Information and planning about preferred occupation, (3) Consistency of 

vocational preferences, (4) Crystallization of traits, and (5) Wisdom of 

vocational preferences. 

The data were gathered by means of ratings during individual interviews 

with the students. The results showed that two major factors relevant to 

vocational maturity in ninth grade were (1) orientation to choice tasks, and 

(2) the use of resources. Such dimensions as the consistency of vocational 

preferences, the crystallization of interests and attitudes toward work and 

vocational independence, etc. did not seem to be related to vocational 

maturity in the ninth grade (Osipow 1973, Super and others 1957). 

In another study Super and Overstreet (in Osipow 1973; Super and others 

1957) looked for variables that might be associated with vocational maturity. 

They found that among ninth grade boys, vocational maturity is reJated to the 

degree to which they are intellectually able to respond to environmental 

stimulation, their aspiration to higher than lower socioeconomic levels, and 

their ability to achieve well in a variety of activities. 

Gribbons and Lohnes (1968, in Osipow, 1973) used interviews to study the 

progress of 110 eighth grade boys and girls in their readiness for vocational 

planning. Scales to measure readiness for vocational planning were prepared 

for scoring semi-structured interviews. Similar interviews were held in the 

eighth through twelfth grades and two years following graduation from high 

school. Results showed an increase in the level of readiness for vocational 

planning and maturity from eighth to tenth grades. 
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Montesana and Geist (1964, in Osipow 1973) chose to compare the 

occupational choice made by ninth and twelfth grade boys in terms of Super's 

position. They tested the hypothesis that vocational decisions occur in a 

developmental context and that the process of vocational development is 

predictable and orderly. Sixty, ninth and twelfth grade boys, equated with 

respect to reading skills and socio-economic variables, were required to 

respond to the Geist Picture Interest Inventory. They were asked to state 

the reasons for their responses. The findings supported the idea that the 

older boys' responses indicated more concern for vocational opportunities and 

information about careers than did the responses of the ninth grade boys. 

Egner and Jackson (1978) have developed a career decision making model 

and a program to provide counseling intervention and teaching materials to 

aid students in improving their career maturity and decision making skills. 

Academic and nonacademic student groups were included. For assessment, the 

Career Maturity Inventory and a Career Decision Making Questionnaire were use:. 

Results in general indicated that students in the program showed-significant 

increases in their career maturity scores. Career maturity was also found 

to be related to decisian making. The decision making scores of the non 

academic group increased more than the scores,of the academic group. 

Self-concept implementation through a career 

Blocker and Schultz (1961) studied the relationship between self 

descriptions, occupational stereotypes and vocational preferences. They 

predicted that a person's vocational self-description and ideal self-concept 

are similar to his stereotype of a member of occupations he is interes~d in 
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(in Osipow, 1973, p. 155). Blocker and Schultz administered a descriptive 

checklist surveying self, ideal-self and occupational stereotypes to 135 

- twelfth grade boys. The boys ranked 45 occupations represented on the Strong 

Vocational Interest Blank from most to least interest to them. The investigators 

observed that the resulting self, ideal-self and vocational self-concepts were 

congruent with each other as predicted. 

Other findings (Osipow, 1973) indicate that high self-esteem individuals 

are more likely to implement their self-concept through occupational choice 

than low-esteem individuals. The greater the congruence between self and most 

preferred occupational group, the greater the satisfaction. The person who 

sees himself as competent will seek to enter competence demanding situations 

and will be happy with such a choice. 

It is seen that most of the research findings based on Super's theory 

supports his model. The developmental aspects, the role of self-concept on 

career development, and the relationship between vocational maturity and 

environmental factors generally agree with the theory. 
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THE PROGRAM 

Introduction and description of the Program 

A career decision-making program was adopted by the investigator to 

provide the framework of a counseling intervention in sensitizing students to 

the importance of career awareness and skills in information gathering about 

different professions (careers) and about themselves. The goal of the program 

is to help students achieve career maturity. 

The career decision-making program presented here is based on Jackson­

Egner's (1978) Career Decision Making Model. The program was translated into 

Turkish and modified to fit the system and values in Turkey. The career 

decision making model emphasizes the importance of personal values and 

information about careers as well as the decision making behaviors. Students 

are trained to assess information, to think of what is possible in choice­

making and the consequences of possible choices. 

Translating the Jackson Egner's original model to a curriculum by which 

to teach career decision making skills required the development of curricular 

materials. Three packets of curricular materiels were developed and assembled 

for this purpose. These packets are the values packet, the occupational 

information packet, and decision-point packet. 

The values packet. The purpose of this packet is to teach the students 

to clarify their values as they relate to the!" preferred occupations. Using 

the activities from the values packet, they examine who they are, what their 

interests, personalities and abilities are and the ravards and satisfactions 

they expect in an occupation. 
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The occupational information packet. The purpose of this packet is to 

help students explore one or two of their preferred occupations by investigating 

educational requirements, job performarrce requirements and the rewards and 

satisfactions persons experience in their occupation. This is to be accomplished 

through the assistance of career education kits, books and interviews with 

persons working in occupations the students are interested in. 

The decision-point packet. As students acquire information about themselves 

dnd about occupations a linking and assessing process takes place at the 

decision point stage. The purpose of this packet is to teach students to look 

ahead, to weigh consequenses of possible actions and to examine what might be 

the positive and negative consequences of their actions. Answering questions 

;uch as 1100 my other characteristics meet the requirements of the occupation?" 

'Do I have the skills and abilities to meet the requirements of the occupation?" 

'Are the rewards in the occupation important to me?" help complete the linking 

)f personal and occupational information. 

If there is disagreement between personal and occupational information, 

;tudents can go back and explore other occupations, or they can look at themselves 

lnd their values once again. At the final decision point in the program students 

lsk themselves, IIWhere do I go from here?" "Should I investigate further?" 

"hese questions and others are encouraged to help them investigate and decide 

'hat to do. 

articipants 

The Career Decision-Making Program was applied to 46 ninth grade (Lyc~e 1) 
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"'students ina pri vate lycee. The group was homogenous in terms of hi gh 

parental socio-economic status. Out of 46 students 24 were male and 22 

female, all around the age of 15 years old. 

The chbice of a private lycee was a natural consequence of the investigator's 

experience in that setting for a course in field practice. Familiarity with 

the students and the teaching staff was expected to facilitate the implementation 

of the program. 

~ Ninth grade students are chosen because this would be the year when they 

experience in making a choice between literature and science courses as areas 

of concentration in the following two years in Lycee. Such a choice was 

considered a possible factor in affecting their future vocational plans such as 

going to a university or to a technical vocational school; not continuing with 

further education and starting to work etc. Even though the majority of the 

students seem to want to choose science because of its prestige and the orientation 

it provides to university entrance exams, important criteria in such a choice 

happens to be the grades obtained in science and as the grade point average of 

at Jeast seven obtained in lycee,one. It was speculated that if the students 

were made aware of the grade requi }~ements for the; r choi ce and are exposed to 

information about other vocations, as well as careers obtained through univer-

s i ty tra i ni ng, they mi ght not only feel more moti vated to study for better 

grades to get into science and the university, but they might also think seriously 

about career choice in general. Through this program, the lycee one students 

were hoped to be helped in getting started to think about themselves in relation 

to the world of work ahead of them. 
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Ins truments 

The Career Maturity Inventory. The f~E~~r _~aturityInventory whicb was 

developed by John Crites (1978), was somewhat adopted to Turkish by the 

investigator as supp1imentary material for the career decision making program. 

This ___ I"~ventory (eMI) consists of two major parts _they are the Attitude Scale 

!nd the Competence Test . 
...------~'----- ., 

The Attitude Scale tops individuals l attitudes and feelings toward a 

:areer choice and entering the world of work. Attitude scale was developed on 

'000 students, grades 6 through 12. The Kuder Richardson (20) reliability 

.btained for its five subscales range between .50 and .70. Since this scale 

DpS a group- of related but not identical attitudes, mediocre internal 

Dnsistency measures are expected and considered satisfactory. 

Item·-subscale and subscale-total scale correlations were beu'Ieen .48 and 

72. Lm'l'er coefficients (r- .18 to .55) were obtained among subscales, 

ndicating that the measures are consistent with expectations of the model. 

his is also considered to be a measure of the construct validity of the scale. 

here is evidence fOI the context and criterion validity for the scale as well. 

The attitude scale consists of five dimensions. They are (1) decisiveness 

career decision making, (2; involvement in career decision making, 

3) independence in career decision making, (4) orientation to a career decision 

lking, (5) compromise in cat~€er decision making. Deciveness in career decision 

lking attempts to get at the extent to which an individual is definite about 

Iking a choice. The score obtained is considered a measure of onels decisiveness. 
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Involvement in career decision making reflects the extent to which the 

individual is actively participating in the process of making a choice. 

Independencp in career decision making reflects the extent to which the 

individual relies upon others in the choice of an occupation. Orientation to 

a career decision making measures the extent to which an individual is task 

or pleasure oriented in his/her attitudes towards work. Compromise in career 

decision making taps the extent to which an individual is willing to compromise 

between needs and reality. 

Items of the attitude scales are responded to as either true or false 

depending on whether the students agree (mostly agree), or disagree (mostly 

disagree) with the statement given in each item. 

The Competence Test is concerned with knowledge about occupatios and the 

decisions involved in choosing a career. The COl11tLetence~le_stitems were developed 

and tested on 2000 students. The reliability of the test was assessed through 

in~~rnatconsistency (r ... 72 to .90) and test-retest coefficients; which are 
-~ ,I..' 

l~ " ,_ l 

still being collected. There are data on the content, construct and criterion-

related validities indicating the test to be a valid measure of competencies 
-----~~ - ~ ~-~ 

central to career maturity and career decision making. 

The Competence Test consists of five parts that measure career choice 

competencies. They are (1) knowing yourself, (2) knowing about jobs, (3) choosing 

a job, (4) looking ahead and (5) what should they do.; Knowing yourself (Self 

Appraisal) is based upon the assumption that individuals who can accurately 

appraise the career-relevant capabilities of others are good self appraisals 
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Knowing about jobs (Occupational Information) is based on the assumption that 

accuracy and the extent of job knowl edge shoul d differenti ate the more from 

the less vocationally mature. Choosing a Job (Goal Selection) attempts to 

operationally define the ability to correctly match people with jobs. Looking 

Ahead (Planning) deals with planning how the goal is to be achieved. What should 

They Do 'deals with the problems that arise in the process of decision making 

which the young person must learn to cope with. It is based on the assumption 

that the more career mature, the more able the adolescent is to solve these 

problems in a creative way. 

Responses to the items of the Competence Test are arranged in a multiple 

choice form. Each item presents a short description of an even. Following the 

description four statements are made about that event. The respondents are to 

read the description first, and then select the statement that tells what they 

think about that event. If they have no idea as to what the description is 

about, they indicate by marking "don't know". 

The Turkish transl ation and a prel iminary adaptation of Career MatUl~i ty Inventory. 

The items of the inventory was translated into Turkish by the investigator. 

It was checked by five people (judges) who knew English well. In checking for 

the adequacy of the translated form, the judges were given the following questions 

to respond to: 

- How adequately and accurately are the statement in Turkish made? 

- Are the Turkish items clear and gramatically correct? 

- Are the Turkish items conveying the original meaning? Do they make 

sense in Turkish? 
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Thus the items that didn't fit the Turkish culture either conceptually 

or practically were identified and modified. This was necessary becallse of 

differences in the curricular requirements of Turkish and American schools. 

For instance, items in the original form dealing with "vocational courses" were 

changed into "science and literature courses" in the Turkish form. Also the 

items dealing with the steps to attain a job or a career were not always the 

same in both cultures. For instance items in the original form dealing with 

passing state licensing tests for architects were changed to finishing the final 

production project in Turkish form. 

The resulting form of the inventory was then printed to be administered 

to a lycee prep-class and to university students at Bogazi~i University at the 

Faculty of Education. During this application the students were asked to 

criticize the inventory according to the following questions: 

- Do the items make sense to you? 

- Are the items clear and gramatically correct? 

The items criticized by these pilot groups were corrected as suggested 

by the students. This way the translated form achieved some degree of face 

validity and item clarity before it was put into use in the project. 

Questionnaire. A questionnaire was developed by the investigator to 

obtain feedback about the program after it was completed. The questionnaire 

items took into consideration the general objectives of the program and the 

objectives of the career decision making packets as well as the evaluative 

judgements and feelings of students on the program. 
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The questionnaire was arranged in two parts. The first part consisted 

of eight items and was designed as a likert type scale yielding five options 

ranging from IInonell (as one) to livery much ll (as five). The second part was 

directed the personal impressions of the students about the program. It 

included one likert type and two Open-ended questions. 

Procedure 

Duration of the program. The program was designed to be 18, fortyminute 

learning sessions for individual and group activities. The teaching was carried 

out by the investigator. 

that: 

Procedural requirements of the program. The procedural requirements were 

1. The program would be administered by the investigator. 

2. Each student who voluntered to pcrticipate was required to attend 

every session. Those missing any session were required to arrange 

for a make up. 

3. If it weren't possible to complete a weekly program in time, the 

exercise or discussion would continue the following week. 

4. At the beginning of each session, the investigator would summarize 

the ideas and activities of previous sessions. 

5. Before each exercise or discussion the investigator would give the 

name and the aim of the exercise and explain the way it should be 

conducted. 

6. It was essential for every student within a group to active1Yparticipate 

either orally or in writing. 
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7. No student would be forced to express her/his own feelings and/or 

opinions. S/he could keep them in written form in her/his own file. 

8. Each student would have her/his own folder to include the written 

materials, etc., that would be used during and at the end of the 

program. It would be their personal folder for future use and 

reference as well. 

Before the application of the decision making program, the students were 

explained the aims of and the main issues included in the program. They were 

told that they would be free to choose to join or not. As it turned out, the 

entire class voluntered to participate in the program. 

At the beginning, to obtain information about the student's personal 

interests ,the Turkish form of the Career Maturity Inventory was administered. 

The results of the inventory were not announced to the students due to 

lack of normative data on Turkish students. The information obtained through 

this inventory was scruntinized, however, in the form of content analysis, 

and some impressionistic data were attained. The means of 46 students were 

computed just to have a basis to compare each student with his/her peer group. 

These data were integrated into and formed an important part of the pt~ogram. 

Following the termination of the program an evaluative questionnaire 

was fi 11 ed out by the students. The purpose of the ques ti onna ire was to 

obtain feedback on their experiences in past eighteen sessions. 

Application of the program 

This program was developed to sensitize the students to and give them 

information on careers, career development and the career decision making process. 
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The general aims set by investigator were: 

- To make the ninth grade students aware of and sensitive to the process 

of career decision-making. 

- To provide the necessary information in order to help develop the 

career maturity and the decision making skills of these students. This information 

focused on (1) What kind of a person an individual is, (2) Abilities that an 

individual has, (3) Interests of an individual, (4) Rewards and satisfactions 

an individual expects from a career, (5) Different kinds and varieties of 

careers, (6) Factors that are important in deciding on a career, and (7) Planning 

and problem solving behaviors related to the career decision making process. 

Specific aims were also determined for each session and were consistent 

with the general aims of the program. 

Session 1 

Aims 

- To explain the students the purpose, the characteristics and the 

activities of the program. 

- To discuss the students' views on and answer their questions about 

the career decision-making process. 

- To ask for volunteers to participate in the progra~. 
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Activities 

After the investigator introduced herse1f to the students, the program 

was described to the students as follows: 

This program is designed to he;p you to become 
aware of a phenomenon called career decision 
and career maturation. We wi11 also try to 
teach you some skills in career decision-making. 
The program has three main parts. The first 
part provides you with information about 
yourselves, your abilities, interests, and rewards 
and satisfactions you expect fr'Om a careet. 
The second part provipes occup2tional information 
about vari ous careers. Thi s wa)' you wi 11 hopefully 
get to know many professions ard careers. 
Finally, the third part providES you an opportunity 
to match and discuss the info~ation gained from 
the previous two parts in whicr the matching of 
your personal characteristics with those of the 
career you want takes place. During the application of 
our program various exercises hill be carried out 
hese exercise will include thir]s like expressing 
yourselves through some nicturE card, answering to 
questions of an inventorv to o::cir. information 
about your interest areas, and conducting interviews 
with the careeF people of your J~eference, etc. 
You will also have a chance to :iscuss the 
information you gained from these exercises. 

After the activities and the expectatiors of the program were discussed, 

the students were encouraged to ask questions :hat would help them to understand 

the ptogram better. Then it was asked for a h~nd of volunteers to participate 

in the program. 
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Upon determining the group of participants each student was given a 

folder and it was explained that it would be useful for them to keep all the 

written materials produced in the program, their interest inventory profiles 

and others in their folder for use during the course of the program and 

perhaps later. 

Observations 

Generally the students seemed interested in and listened to the 

explanations very carefully. They were comfortable to get into discussions 

and ask questions the entire class expressed willingness to participate in 

the program. 

Session 2 

Aims 

- To explain the aims of the first part called the values packet. 

- To get the students to start investigating about themselves and about 

who they are by use of self-projective cards. 

Activities 

For the first exercise of the values packet, the students were explained 

that they would be getting to know themselves by the help of self-projective 

cards (Gordon, 1975; Appendix 1). 
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Each student picked up a piece of paper and a pencil. 24 self-projective 

ca~ds were hung on the board. The students were asked to choose 5 cards 

which they liked most and 5 cards they liked least, indicating the reasons why. 

They were also explained that the cards have no special meaning. Everyone 

had to give his/her own interpretation. 15 minutes were allowed for the 

students to choose the cards and to write their reasons down. 

After eve~one completed the given task, some examples from the student's 

answers were read. The ones who did not want to read her/his paper were told 

that it was allright not to, if one didn't wish so. 

Observations 

As an initial activity self-projective cards aroused interest. The students 

participated willingly. They seemed to have discovered new things about 

theirselves as they asked whether they could write on more than 5 cards. 

They had a few more points they wanted to express. 

Session 3 

Aims 

- To let the students hear about themselves from their friends in order 

to help them gain information as how they are perceived. 

- To validate the information they gained from self-projective cards by 

making the comparison of how each student perceives himself vs. how friends 

perceive them. 
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Activities 

Each student was asked to write down his/her best friend, by taking 

his/her name. The name of the exercise was Peter and Paul exercise where 

Peter writes about the characteristics of Paul and Paul writes about the 

characteristics of Peter, to be exchanged. This way, each individual had a 

chance to hear about him/he~elf from his/her best friend. Later students 

were encouraged to read their descriptions written by a friend, out-loud in 

class, if they wished to. 

The students were also asked to compare friend1s description of 

themselves with their own which were obtained through the self-projective cards. 

This way they could collect some objective information on who they are. 

Observations 

At first some of the students didn't want to read their self descriptiors 

out loud in class. But after the importance of not making fun of what is read 

was explained, they participated more and the activity interested them. 

The students listened very carefully when their own descriptions were 

read. They expressed freely the points they did not agree. Also they discussed 

certain parts of their descriptions with their friends either in general or 

individually. 
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Session 4 

Aims 

- To make the students aware of their abilities in general. 

To help them tell or guess about their abilities in verbal-persuasive, 

social, numerical, investigative, manual-physical, creative and managerial 

areas, and in working with others. 

Activities 

In order to help the students think about their abilities, two questions 

were written on the board, They were then asked to write down these questions 

on a piece of paper to think about and then to discuss them in written form. 

The questions were: 

- In which area do you think you can be successful at in life? 

- What is the best thing you have ever done in your life so-far? 

After the answers were written down a checklist of abilities (Figler, 1975; 

Appendix 2) were handed in to them. This list deals with abilities in eight 

areas such as verbal-persuasive, social, numerical, investigative, manual­

physical, creative and managerial areas. The students read through the list 

and marked the abilities they think they have. 

The information obtained from the students answers to the two questions 

and the checklist responses were collected. 
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Observations 

The students seemed to prefer the checklist kind of activities rather 

than formulating and expressing their ideas. The check list technique also 

gives them a chance to go through the kinds of abilities they couldn't think 

of independently, and provides them a wider scope to speculate about. 

Session 5 and 6 

Aims 

- To investi~ate about the students interest areas through the use of 

the Turkish translation of the Kuder Preference Record. 

Activities 

The Kuder Preference Record was administereJ to students. Because of 

the length of the inventory two sessions were devoted to filling out the 

answer sheets. 

Observations 

Students did not enjoy answering this inventory. They complained about 

its length. They reacted to some items as silly and obsolete. 
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Session 7 

Aims 

- To inform the students about their interests areas as reflected through 

the resul ts of the Kuder Preference Record. 

- To make them search for careers that would match with their interes: 

areas. 

Activities 

Individual Kuder Preference Record profiles for each student was prep2:ed 

by the investigator. These profiles indicate the students' occupational 

interest areas in general. Each profile was accompanied by a 1 ist of caree'"S 

(Ozoglu, 1977) appropriate for the interests areas shown on the students' 

profiles. This was done to give the student a chance to go through his interest 

areas and the match; ng careers, to see \'ihether or not slhe has i nteres tin ary 

of them. 

Observations 

Students expressed surprise and admitted that they weren't expecting SJch 

accurate estimations of their interests from an "old-fashioned" appearing 

inventory as the Kuder. They wanted to have the occupational information 
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immediately, but since there wasn't sufficient time for such an activity it 

was postponed until the next sessions. 

Session 8 

Aims 

- To let the students think about rerJards and satisfactions they except 

from a career. 

- To discuss and check their expectations an: satis:action from a 

given list (Figler, 1975; Appendix 3). 

- To make a summary of the Values Packet. 

Activities 

A check list of rewards and satisfactions was given to be discussed and 

checked so that the students have a chance to think about their expectation 

from work life. The students also discussed the realistic and the idealistic 

parts of their expectations. 

Within the remaining t~me of this session, a summary of the aims and 

the activities included in the Values Packet was presente~ to the students by 

the investigator. 
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Observations 

The investigator listened to the discussions that went on among the 

students. These discussions were directed by the students themselves. 

Participation was good, and the discussions were lively. 

Session 9 

Aims 

- To explain the intention of the Occupational Information Packet. 

- To show the different ways of collecting information about careers. 

- To make students think about the careers they were interested in and 

that they want to have information about. 

Activities 

The Occupational Infol~ation Packet was explained by the investigator 

throughly as to the purpose and nature of it. Then the ways of collecting 

information about different careers were discussed with them. Literature on 

occupational information (Kuzgun, 1980; Hoppock, 1975; Elsberg, 1975 and 

Feingold, 1969) were identified as source materials. The stUdents decided to 

interview professional people representing different careers. 

For the purpose of interviewing, the investigator asked two questions 

to the students: 

- Which careers you would like to have information about? 

- Who can you interview? 
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Each student was encouraged to think about the professional people 

s/he knows and to decide if s/he can interview at least one such person. 

A list of careers, which the students wanted information about was 

compiled. The students tried to pick one of the professions that appeared 

on that career list and conduct an interview with someone in that area. 

After the list of career people to be interviewed was obtained, a 

list of students was developed showing "which student inquires about which 

career" in the interview. 

The careers that were not covered in the interviewer 1ist were filled 

in by the investigator who used the available literature on careers as her 

source of information. 

Observations 

Occupational information packet interested them more than the personal 

part of the program. The students were reluctant to be willing to conduct 

interviews at the beginning because of their homework load. But the investigator 

encouraged them by saying that they would be given one full week in which to 

carry out the interviews. 

Session 10 

Aims 

- To make the students think of the careers they would like to find 

out about. 

- To prepare the questions to be used in the interviews. 
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Activities 

To prepare the questionnaire for the interview, the investigator asked 

the students to build up their own questions as they would be the ones who 

would carry the interview, and to collect the occupational information. 

The main points stressed during the discussions were that they needed to cover 

areas like the nature of the work, employment opportunities, working conditions, 

training, promotion, job outlook, earnings and related occupations. They had 

also decided not to ask general questions that would lead to "Yes" or "No" 

answer. 

An interview questionnaire (Appendix 5) was completed by the end of the 

session. It included 15 questions dealing with concerns about careers that 

the students would like to get know. 

Observations 

At the start, the students seemed to ask questions that led to general 

information like "00 you like your career?1I Effort was made by the investigator 

to guide them to ask specific information-yielding questions. 

After some guidelines were provided they were able to formulate appropriate 

items for the questionnaire. 

Sess ion 11 

Aims 

- To start gathering information about careers through interviewing as 
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well as other source references introduced to class by the investigator. 

This way, the students were hoped to get more involved in a variaty of careers. 

Activities 

At the beginning of the session the interview questionnaire form was 

distributed to the students to be used while interviewing during the week. 

Then other materials including the vocational guidance books, magazines, 

and newspapers were distributed to the students to examine in order to obtain 

information about different careers. Students interested in particular careers 

formed small groups and worked cooperatively in collecting the relevant 

information about these careers. 

Observations 

Students were busy trying to find as much as possible about the career 

s/he was interested in. Those who did not seem interested in any career were 

grouped by the investigator to discuss the reasons for thei\~ lack of interest. 

Before the end of the session they had decided to participate in the inquiry 

and information gathering activities in hopes to find a career that would 

interest them. 

Session 12 

Aims 

- To discuss the occupational information obtained through the interview 

questionnaires and other sources. 
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Activities 

Every student who conducted an interview with a professional person 

reported the information obtained from that interview. Later all the data 

gathered on each career through various sources were discussed and integrated. 

The students' profiles obtained from the Kuder Preference Record was 

distributed to them. They were asked to think about and to find the careers 

that would fit them both in terms of interest and in practical application. 

In such a test of fitness they were informed that they should take into considera­

tion the nature of the career, the working conditions, the employment 

possibility, promotion, the job outlook and the earnings as well as the 

characteristics required for a particular career. 

Observations 

It did not seem very useful to make every student listen to the 

information gathered in the interviews. Some students did not attend to these 

reports. Therefore the class was divided into career groups to discuss the 

career of their interest. Some students preferred to work alone. 

Discussions were conducted either in small groups or occationally between 

the student and the investigator on a one-to-one basis. At the end of the 

session the students suggested that these discussions continue during the next 

session, as they must have found the activity useful. 
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Session 13 

Aims 

- To continue discussing and exploring about the careers students were 

interested. 

Activities 

Small group discussions and individual career inquires continued. 

At the end of the session the Kuder Preference Record profiles. and the 

career information sheets were co11ected for future reference. 

Observations 

The students seemed to grow confident as they learned more about the 

occupations. 

Session 14 

~ims 

- To explain the aims and objectives of the Decision-Point Packet. 

- To make the students think about and compare the Values and the 

)ccupational Information Packets in order to get them ready for the natching 
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p~cess of their personal characteristics with the requirements of the career 

they liked. 

Activities 

What has already been done in the two previous packets sessions were 

s~mmarized in a discussion form with the active participation of the students. 

The information gained through these/packets were t'evlewed once again. Then 

the aims and the activities of the decision point packet were introduced. 

It was explained that the final packet was the most important one. They had 

to integrate what they investigated through the Values and the Occupational 

Information Packets in order to decide what career(s) fit(s) them the most. 

The session was terminated by a homework on the discrepancies (if any) 

between what they had thought of before, and what they found out about 

themselves and about occupations. 

Observations 

Reviewing and summarizing the aims and the contents of the two completed 

packets in the program helped the students to integrate what they had obtained 

so far, and sensitized them further to the basic aims of the activities. 

This was ne(essary because of a two-week interval of the program for the sake 

of parent-teacher meetings in school. Because of this, the reviewing made 

them attend again and concentrate on the final Packet of Decision Making. 
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Session 15 

Aims 

- To assess what has been done so far. 

- To discuss the homework subject they had prepared on the discrepancies 

between what they expected and what they found about themselves and occupations. 

Activities 

The assessment was carried out, first of all, by getting students read 

and review the materials in their own folders. This way they were helped to 

remember the information gathered about themselves as to who they are, what 

their abilities and interests are, what rewards and expectations they were 

after, as well as their interest areas and the careers including these interest 

areas. 

Then three questions were asked: 

- Do my investigated characteristics meet the requirements of the 

occupation I am after? 

- Do I have the interest and the abilities to meet the requirements of 

the occupation? 

- Are the rewards in this occupations important to me? 

Searching for the answers to these questions helped to complete the 

linking and the assessing of personal and occupational information. 
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The students were given ten minutes to think about their answers by 

themselves. Then they were asked to report their answers, and any 

disagreements between their personal and occupational information. These 

students who expressed disagreements between their personal characteristics 

and the occupational requirements asked for a discussion as to solutions. 

This discussion was postponed until the next session. 

Observation 

The students were very interested in what they have found out. They were 

discouraged by the university entrance examinations as they see them to be an 

obstacle to their career choice. 

Session 16 

Aims 

- To discuss the discrepancies between the personal and the occupational 

information. 

- To discuss the ways of (1) overcoming obstacles like failing in the 

university entrance exams, and (2) exploring other possibilities as career 

opportunities. 
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Activities 

Discussions were held on the issue of what could be done in case of 

discrepancies between the personal characteristics and the occupatjonal 

requirements. At the end of the discussion the following suggestions were 

made to the students who were still uncomfortable and undecided about a caree~. 

1. Start from the beginning and investigate more about yourself, your 

abilities, interests, rewards and satisfactions you are expecting from a job. 

Then investigate more about careers until you feel or think interested in 

one of them. 

2. Try to find out part-time jobs during vocations and see whether you 

are interested in, or your personal characteristics are congruent with the 

requirements of these jobs. 

To the question of failing at the university entrance examinations or 

failing to get into a planned job, thE following suggestions were made: 

1. Alter your choice. Start to think about your other choice of 

occupations which have requirements consistent with your personal characteristics 

2. Think about other possible o~portunities than entering a traditional 

four-year university program. Some of these possibilities include: 

- Open University 

- Vocational/Technical Schools 

- Evening Schools 

- Apprenticenship training 
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Observations 

The students were not interested in altering their favorite choice which 

was usually entering a university. They seemed interested in and relieved, 

however, to hear about the alternative opportunities, should they not be able 

to get into a formal four-year university program. 

Session 17 

Aims 

To summarize what has been done so far in the program. 

- To introduce some references they can use in their future career 

explorations. 

Acti viti es 

The summary of what has been done during the application of the progra~ 

was given by the investigator. Then a few available reference books in Turkish 

were presented to stUdents to be used in the future. These books include: 

- Kuzgun, Y11dlZ. Meslekleri Tanltffia Rehberi. Onver YaYlnlarl, 1980. 

- Kuzgun, Y,ldlZ. Mesieki Rehberligin Birey1erin Yetenek ve ilgilerine 

Uygun Meslekleri Tanlmalarlna Etkisi. Ankara Oniversitesi YaYlnlarl, 1982. 

- Tan, Hasan. Rehberligin Esaslarl. AYYlldlZ Matbaasl A$, Ankara, 1968. 
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Observations 

The students were interested in the reference books. They expressed 

that this was their first introduction to such references on the subject. 

Session 18 

Aims 

- To obtain feedback from the students about the program by use of 

a questionnaire. 

- To give a chance to the students to orally evaluate and discuss 

the program. 

Acti vities 

A questionnaire developed by the investigator was administered to the 

students. Afterwards the students were asked to discuss the positive and 

the negative aspects of the program. 

Individuai folders in which all the materiais gathered through out the 

program were returned to the students for future use. 

Observations 

Students expressed their feelings and thoughts about the program freely. 
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They asked whether such a program would continue in the following years. 

The answer of the question was left open as it would be up to the administration 

and the guidance and conseling services to arrange for such a program. 

The students than expressed their pleasure in participating in the program. 
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FEEDBACK AND EVALUATION 

The program was initiated to develop a career guidance curriculum for 

use by counselors as well as by guidance teachers in secondary schools. 

An informal evaluation of this program was achieved by obtaining feedback 

from the students through a questionnaire, and oral group discussions. 

The questionnaire provided an impressionistic picture of how they perceived 

and what they gained out of the project activities. In oral discussions 

the students were given a chance to express their opinions and feelings 

about it. 

It was not possible to conduct a formal evaluation of the program at 

this time in assessing the changes in student1s career decision making skills. 

Such a formal evaluation was not possible due to lack of valid instruments 

in Turkish. 

The Turkish form of the Career Maturity Inventory used in_the study 

was a supplementary source to provide some detailed information on career 

decision making process. The Turkish translation and item adaptation of 

this inventory is subject to a further systematic study by which to establish 

its reliability and validity on the Turkish youth~ and to develop norms. 

After this~ the inventory can be used to asses the effectiveness of career 

decision making programs such as the present one. 
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Results of the questionnaire 

Responses to the questionnaire revealed that the students generally 

tried to make use of the career decision making program. 

The frequency distributions and mean scores of the answers to the 

questionnaire in Tables II and III showed that: 

1) To the first item which querried about getting to know onels~gelf better, 

25 (or 56 percent of the) students had responded very favorably, while five 

(or 10 percent) indicated that it was of little use to them. With a mean 

score of 3.56 (Table III) on this item (against a criterion score of 3.00; 

Hansen, 1981) it seems that in general the students found the program helpful 

in getting to know themselves better. 

2) On the fourth item where learning a00ut one1s interest areas and 

occupations including these interest areas was querried! the response of 

30 (or 65 percent of the) students was favorable. Six percent of the respondent 

indicated that it was of little use to them. With a mean score ,of 3.71 on 

this item it seems that this part of the program was probably most 

beneficial to the students. 

3) The fifth item was about testing one1s information about occupations. 

To this item 28 (or 61 percent of the) students responded very favorably, 

while two percent indicated that it was of little use to them. The mean 

score on this item was 3.69, indicating that testing information about 

occupations was found very useful by the students. 

4) To the sixth item, on one1s chance to assess personal characteristics 

against the careers he plans to choose, 25 (or 54 percent of the) students 



TABLE II 

Frequencies and Percentages Below and Above Average (3.00)x scores on program 
Evaluation Questionnaire arranged on a scale from one to five 

[terns of The Questionnaire Below Average Above Average 
f Of 

10 f % 

rhe program helped mo to know and 5 10.80 25 54.34 
Jnderstand myself better. 
rhe program hel ped me to understand 3 6.52 17 36.96 
ny interests and abilities. 
rhe program helped me to understand my 
leel i(lqs an~. attit~des ~b~l)f career 14 30.43 22 43.47 
~C1Slon rna lng an wor 1 e. 

6.52 30 65.21 l learned the lnterests areas and the 3 
)ccupations including these areas. 
[ tested the information I have about 1 2.17 28 60.87 
)ccupations. 
: found a chance to assess my own 2 4.34 25 54.34 
:haracteristics against the careers I 
)lanned to choose. 
: found a chance to learn how to get 13 28.26 23 50.00 
into the career I planned to choose. 

: found a chance to generate alternative. 
iolutions to problems encountered ;n 13 28.26 19 41.30 
lett; ng into a ca reer. 

n general I found the program useful 5 10.86 37 80.44 

ter;on score of 3.00 was accepted here as in Hansen (1981, p. 331). 



TABLE III 

Frequency Distribution and mean scores of Program Evaluation Questionnaire 
mesarued on a scale from one to five 

Items of the Questionnaire 

The program helped me to know 
and understand myself better. 

The program helped me to 
understand my interests and 
abil ities. 

The program helped me to 
understand my feelings and 
attitudes about career decision 
makinsr and work 1 He. 

I learned the interest areas and 
the occupations including these 
areas. 

I tested the information I have 
_ about occupations. . . 

I' ... ·. 

";Lfound a chance to assess my' own 
characteristics against the 
. careers I planned to choose . 

I found a chance to learn how 
to get into the career I pl anned 
to choose. 

I found a chance to generate 
alternative solutions to problems 
encountered in getting a career. 

In general I. found the progl"am 
useful 

1 2 

1 4 

3 

14 

3 

1 1 

13 

13 

2 

riterian mean score is 3.00 as in Hansen (1981). 

3 4 5 Mean 

17 21 4 3.56 

26 17 3.30 

12 16 4 3.21 

13 24 6 3.71 

17 23 5 3.69 

19 22 3 3.54 

10 21 2 3.26 

14 18 1 3.15 

17 15 12 3.80 
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responded very-favorably, and four percent indicated litle use for the 

program on this topic. The mean score on this item was 3.54, indicating 

that the students found this part of the program quite helpful. 

The first item on the second part of the questionnaire was about the 

general usefullness of the program. Thirty-seven (or 80 percent of the) 

students answered very favorably and five (or 11 percent) indicated that 

it was of little use to them. The mean score on this item was 3.80. 

It appears that students generally found the program beneficial. 

In summarizing the obtained data both in terms of the percent of the 

students responding favorably to the items on the questionnaire, and the 

item mean scores, it can be stated that the program was generally useful. 

Specifically the matching of ir:erests areas with those of occupations, 

testing students information on different occupations, getting to know one's 

self, and finding a chance to assess one's personal characteristics against 

preferred careers were the areas in which the students felt they received 

help. 

Answers to the open ended questions in the second part of the questionnaire 

revealed that the occupational information part of the program was found 

most useful. 

The oral reports given in class supported the feedback obtained from 

the questionnaire. During the oral discussions the students stated that 

generating alternatives in case of a problem, like failing at the university' 

enterance exams, were encouraging and gave them hope. Five students 

expressed that they didn't find the program useful at all. One of them said 
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that he got lost because of the time intervals between sessions due to 

parent-teacher meetings and because he was absent in two consecutive 

sessions. The other two students indicated that they weren't satisfied 

with the occupational information they obtained, and the interviews they 

conducted. They were still undecided about a career choice. Finally, one 

student admitted that he didn'·tpay any attention to the a{;tivitjes of the 

program he fet tired and exhausted at the end of the day~. The program was 

carried out during the last period of the week. 

At informal conversations following the oral discussions, the students 

remarked that they got interested in the program, as it was the only time 

they were given an opportunity to think about their needs and interests. 

They were pleased to see somebody being interested in them and expressed 

their wish to continue with such a program during the following years. 

Discussion 

The literature on career maturity indicates that vocational guidance 

should start at least at ninth grade. It should continue in the following 

years systematically until the students make their final decision, which 

they have to in our country at the time they take the university enterance 

exams. Therefore, during the lycee years there is need for such an experience 

which can be provided during regular guidance hours. The present program 

is an example to what can be done as part of vocational guidance activities 

in school. 
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Feedback obtained at the end of this program indicates that students 

are interested in and make use of the occupational information given. 

Exploring their interest areas as well as alternative solutions offered in 

case of a problem like failing at university enterance exams were found 

useful and encouraging. 

An adaptation of the program and materials to be used is necessary, 

however, before they can be applied on Turkish students. Cursory evidence 

accumulated in this project leads us to question the feasibility of Super's 

Developmental Self-Concept Theory of Vocational Behavior for students in 

Turkey. Super's theory assumes that an individual's self-concept and his 

vocational self are closely interrelated. An individual chooses an 

occupation that would permit him to express and satisfy his self. Also 

values, expectations and opportunities this theory assumes are different from 

those that exist in Turkey. 

In our country students are not altogether free to choose occupations 

that would permit for their self actualization. There are social-familial 

expectations like the continuity of the parental occupations by their 

children as well as environmental and institutional restraints that exist in 

the society. 

Limitations and Recommendations 

It is important to include a career maturity program as part of vocational 

~uidance. When it is considered to be part of the school curriculum, 

scheduling should become an automatic issue so that the program could be applied 
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under favorable conditions and facilitate positive outcome. 

In the present study the guidance hours were arranged at the last class 

hour on fridays. The students usually felt tired anddjstracted by their 

week-end vacation plans. So it would be better if the program is 

arranged for some time before the last hour of the day and early in the week. 

Extra and sudden curricular arrangements like parent meetings. seminars. 

sports activities. etc. should not interfere with or take the place of the 

program time. During the project, intermittently, six weeks were devoted 

to such arrangements which resulted in distraction and lack of continuity 

for the students in the program. This did not only affect the motivation of 

the students and the sequential application of the program but also prolonged 

its duration over a month. Often more time was spent in helping the students 

to recall what went on during the previous sessions than what was plannad 

to carryon at that particular session. Moreover, the six week delay resulted 

in an overlap of the program application with the final examinations and the 

make up orals. So students, burdened by examinations, were worrted and 

exahusted. They could hardly participate. A program such as this, should 

be terminated well before the final examinations. 

It would be better if two consequtive hours were devoted to this 

program rather than one hour. A fourty-minute class time was not long enough 

to complete the exercises and the group discussions. 

The exercises should be arranged as written practices and di~cussions 

sequentially. Alternating between a written exercise and discussions seemed 

to arouse interest and motivation. 
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Rather than requiring every student in the group to ljsten to everything 

done in the session, it would be more useful to arrange for small grou~ 

discussions and exercises. This way students not interested in exercise A. 

for example, can get involved in exercise S, in which to spend their time 

more fruitfully and happily. 

The program worked out better when the investigator sometimes stopped 

to do whatever the students wished during that hour. Holding some session 

in the schoolyard improved the students motivation which led to lively and 

interesting discussions. 

It is essential that the program instructor be objective toward the 

students and respect their thoughts and feelings about careers. It would be 

very useful if the program instructor gives directions and guide the 

activities, but not control the students and put pressure on them. The career 

jecisions should be their own. 
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APPENDICES 

1) Projektif Kartlarl (Self-projective cards). 

2) Yetenek1eri isaretleme Listesi (Ability Checklist). 

3) isten Bekledigim;z Tatmin Edici Yonleri ve Odulleri Isaretleme Listesi 

(Rewards and Satisfactions checklist). 

4~ GorUsme Yapllacak Meslekler Listesi. 

5~ Mesleki GorUsme Anketi. 

6) Mesleki Olgunlasma Anketi (Career Maturity Inventory). 

7~ Pilot Gruba Elestirmesi i~in Verilen Soru Listesi. 

8) Program D2gerlendirme Anketi. 
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APPENDIX 1 

Projektif Kartlarl (Self-Projective Cards) 
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APENDIX 2 

YETENEKLERi lSARETLEME LiSTESt ABiLiTY CHECKLiST) 

Asagldaki c;;esitl i yetenekleri tammlayan:Umleleri okuyun ve sizde oldugunu dU­

sUndUgUnUz yetenekleri (X) ile isaretleyin. 

SOZEL- iKNA 

',. "Yazl Yazma. Kendini yazlll formda Hade etmek. 

Konusma. Normal konusma, sohbet durumlarlnda inasnlarla kolay anlasma ve 

iliSki kurmak. 

Hitap etme. Dinleyiciye bir konusma ya da konferans vermek. 

!kna. inandlglnlz bir ~eye baskalarlnlda inandlrmak. 

SatlS. Sattlg1n bir maddeyi satin alm~ya baskalarlnl ikna etmek. 

Drama. Fikirleri ya da hikayeleri dra~a olarak toparlamak. 

yonlendirme. Uzlasmaya varmak ic;;in tartlsma yapabilme~. 

;OSYAL 

Sosyal Rahatllk. Partiler ve toplantilar gibi sosyal faaliyetlerde rahatc;;a 

il i sk i kurmak. 

Halkla iliskiler. Yardim ya da bilgi gereksinimi olan insanlarla genelde 

ilgilenmek. 

tyi gorUnUm. Grur ya da kisiler araSl iliskilerde gosterisli ve iyi giyinmek. 

Olumsuz Geri Bildirim. Elestiriye aC;;lk olmak. 

;AYISAL 

Hesaplama HiZl. SaYlsal verileri makina kullanmadan dogru olarak hesaplamak. 

SaYlsal Problemleri Cozmek. Makina ku i lanmadan problemleri saYlsal olarak 

c;;ozmek. 

KompUter Kullanmak. Elektronik komputerleri problem c;;ozme,bilgi programlama 

vs. ic;;in kullanmak 
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FE 1 KSEL 

Mekanik Muhakeme. Makina ve araclarln callsma yollarlnl ve mekanik islem~ 

ler araSl iliskileri anlama yetegegi. 

Fiziksel Direnc. Yorgunluga, zor callsmalara ya da hastallga olan direnc. 

ARASTIRMA 

Bilimsel Merak. Bilimsel olgularl ogrenme ve bu bilgilere gotUrecek olaylarl 

arastlrma yetenegi. 

Arastlrma. Belli olaylar ya da kuramlar icin sistemli bir sekilde bilgi 

toplama yetenegi. 

Teknik Callsma. Bilim alar.lnda ya da el sanatlarlnda pratik, mekanik ve en­

dUstriyel olarak callsma yetenegi. 

YARATI CI 

Artistik Yetenek. Estetik degerlere ruyarll olma ve sanat callsmalarl ya­

ratma yetenegi. 

Yaratlclllk. Cesitli nesnelerle yeni fikerler ve sekiller yaratabilme ye­

tenegi. 

BASKALARI iLE CALISMA 

Dan1smanllk. Baskalarlnln callsmalarlnl dolayslz olarak gozleme ve yonetme 

yetenegi. 

bgretme. Baskalarlnln bilgileri ve cesitli materyalleri anlamalanna yardlm 

etme yetenegi. 

Rehberlik. Cesitli problemleri cozmek amaCl ile kisilere oneri ya da bilgi 

vererek yardlmcl olma yetenegi. 

tSLETME 

Organizasyon ve Planlama. Fikirleri ve programlarl sistematik olarak dUzen­

leyerek insanlarl koordine etmek. 

Karar Vermek. Karar verme, sonuca ulasma ve problem cozme gibi islerde so­

rumluluk alabilmek. 
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APPENDIX 3 

isten bekledigimiz tatmin edici yon1er ve odU1leri isaretleme listesi. 

~sagldaki tanlmlamalarl okuyun ve secmeyi planladlglnlz meslekten bekle­

jiginiz tatmin ve odUlleri (X) ile isaretleyin. 

:askalarlna Yardlm. Dogrudan dogruya bireysel ya da grup olarak baska1arlna 

lardlm etme imkam. 

ialkla I1iskiler. Slk slk insanlarla baglantlda ya da iliskide olmak. 

laskalarl ile Callsma. Grup olarak ortak bir amaCa yonelik callsma yapmak. 

lost1uk. IS iliskileri sonucu insanlarla kisisel iliski kurmak. 

;ekabet. Yeteneklerinizle baskalarlna karSl kazanmak amaclyla faa1iyetde 

)ulunmak. 

:arar Verme. Politika ya da benzeri faa1iyetlerde karar verme gUcUne sahip 

,1 mak. 

askl Altlnda Ca1lsmak. Gerek zaman gerekse danlsman1arln elestirileri a1tlnda 

askalarl i1e ca1lsmak. 

Uc ve Otorite. Cesit1i is faaliyetlerini ya da baslarlnln callsma1arlnl kontrol 

tme yetkisi. 

nsanlarl Etkileme. Baskalarlnln tutum ve fikarlerini degistirebilecek durumda 

lmak. 

ek BaSlna Callsmak. Baskalarl ile onem1i bir bag1antlda bulunmadan Kendi 

aSlna callsma yapabi1mek. 

i19i Edinme. Bi1gi, gercek ve an1ama zinciri ile ilgi1enmek. 

2m an StatUsU. Belir1i bir alanda uzman olarak ca1lsmak. 

jnatsal Yaratlcl11k. Cesitli sanat da1larlnda yaratlcl callsmalar yapabilmek. 
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Yaratlclllk (genel anlamda). Yeni bir fikir, progra8 ya da daha onceden yapll-

mlS bir callsmaYl yeniden yaratmak. 

Danlsmanllk. Baskalarlnln yaptl§l isten do~rudan do§ruya sorumlu olmak. 

Degisiklilik ve cesitlilik. icerik ve kurulus olarak slk slk degisen callsma­

larda bulunmak. 

Glic ve Zorlu islerde Callsmak. Hata payl v=toleranSl olmayanislerde callsmak. 

Tutarll is. Slirekli ve tutarl, bir is olmcs1. 

3livenlik. tse devamln garanti ve mali odUljn tatminkar oldu§u bir is olmasl. 

)ikkat Cekme. Yapllan callsmamn niteligirin kamu oyu taraflndan farkedilir 

1eyecan. Yapllan callsmanln heyecan verici olmasl. 

~acera. Slk slk riske girmeyi gerektiren Cc1lsma oli:esl. 

(azanc;. YUksek ornada para ya da materyal :)plama o-aslll§l olan bir is olmasl. 

laglmslz1lk. Callsmanln baskalarlnln gozet"~i olmakslzln yUrUtUlmesi. 

(erlesme. l§in sevdig;n;z faaliyetleri yUr~tmenizi saglayacak bir yerlesme mer-

:ezinde olmasl. 

~aman HUrriyeti. Belirli bir c;allsma saati olmayan, Kendi programlnlza gore 

:allsma olanagl tanlyan bir is olmasl. 
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APPEND! X 4 

GorUsme Yapllacak Meslekler Listesi. 

Sanayi/ Serbest Ticaret 

MUhendis 

Doktor 

DiS doktoru 

Eczacl 

Turizm ve Otelcilik. 

Gazetecil ik 

Pazarlama 

Reklam/ Grafik 

DekoratOr 

Psikolog 

Bi1g; ls1em Uzmanl 

GUzel Sanatlar 

Hostes 

Stilist/ Desinator 

Ekonomist 

Dil Bilimi ve Edebiyatl 

Kimya MUhendisligi 

Glda MUhendisligi/Beslenme 

Arkeol oj i 

isletme 

r~imarll k 

Rehberlik 

Cocuk Gelisimi ve Egitimi 
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APPENDIx 5 

Mesleki GorUsme Anketi 



·Anket yapamn 

Ad1 Soyadl: 

Slm fl 

1. Mesleginiz nedir? 
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Anket yapllan kisinin 

Adl Soyadl 

ANKET SORULARI' 

2. Mesleginizde call sma hayatl ne1eri kapslyor? 

3. Ne gibi egtim gereKtiriyor? 

4. Ca1lsma sahanlz nere1eri? 

5. MaaSl ortalama ne kadar? Sizi tatmin ediyor mu? 

6. isinizde cok kapitale gereksinim var ml? 

Ta ri h: 

7. Mes1eginizin, callsma hayatlnda basllca hangi mes1ekler1e ilgisi var? 

8. Mesleginizin Ylpratlcl yonleri nelerdir? 

9. Mes1eginizin olumlu ya da sizi tatmin eden yon1eri nelerdir? 

O. Mesleginizde ilerlemeJe neler etken olabi1ir? 

1. Mes1eginizi isteyerek mi sectiniz? 

2. Mes1eginizi secerken herhangi bir kisinin etkisi altlnda ka1rlnlz ml? 

3. Bu mes1egi sectiginize hie pismanoldunuz mu? Neden? 

4. Bu meslege girmeseydiniz ne olmak isterdiniz? 

5. Mesleginizi tanlmamlZ icin eklemek istediginiz baska nokta var ml? 
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APPEND! X 6 

Mesleki Olgunlasma Anketi (Career Maturity Inventory) 



'dNERGE 
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MESLEK1 OLGUNLASMA ENVANTER1 

- YETERL1L1K TEST1 -

1. KISIM 

- KENDiNi TANIMA -

lu klslmda her soruda, bir kisinin klsaca tanlml verilmistir. Bu tanlmlamaYl 

) kiSi ile ilgili dort cUmle izlemektedir. TammlamaYl okuyun ve 0 kisi hakklnda 

le dUsUndUgUnUzU anlatan cUmle varsa secin.Eger bir fikriniz yoksa "bilmediginizi" 

Je 1 i rt; n. 

:evaplarlmZl, cevap kagldltllZdaki "Kendini tamma" klsmlna ayn1m1S bolUme isa­

'etleyin. fyaretlerinizin belirgin olmaslna dikkat edin. Degistirmek istediginiz 

:evaplarl tamamen silmeyi unutmaYln. 

:amanlndan once bitirirseniz, basa donUp cevaplarlnlzl kontrol edebilirsiniz. 

~. klsma size soylenmeden baslamaYln. 
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YETERLiLiK TESTi 

. I. KISIM 

- KENDiNi T~~IMA -

1. Ayse, 3Y11 once kotU bir tra.fik kazasl gecirdi ve ondan sonra teker1ekli 

iskemleye bagl1 ka1dl. Tekrar yUrUyebilmesi icin Umit cok azd,. Kendisi 

olay, kabullendi ve okulda ka1dl. Onceden ogretmeni olacaktl fakat simdi 

ne yapacaglnl bi1miyor. 

Ne dilsilnilrsUnUz? 

A. Engell; oldugu icin birisinin ona bakmaslna izin venneli. 

B. Tekerlek1i bir sanda1yeden ileriye donUk yapacagl sey cok az, ge1ecegi 

karanl1k. 

C. Kendisi simdiden bu engel; asabilecegini gostermis.Eger cok callSlrsa, 

belki tekrar yUrUyebilir. 

D. Kararl111g1 ve ihtirasl ile engelli olmaslna ragmen sevecegl ve yapaca­

gl bir sey bulacaktlr. 

E. Bilmiyorum. 

2. Ahmet evde dogramaclllk isi yaplyor VE aynl zarrenda okulda dogramaclllk dersi 

al1yor.Bircok"profesyonel" gorilnl1mlli c:Jlaplar y2pmlS ve sehir ici bir yarlsma­

da odill kazanmls.Simdi ise dolap yapl~:na devam etmek icin yeterli derecede 

yetenegi olup olmadlglna karar vermeye Ca11S1yor. 

Ne dUsl1nUrsUnilz? 

F-. Yaptlg1 callsmalar onun dolap yap1ITinda, ortalaman1n Ustil bir yetenek ve 

ilgiye sahip oldugunu gosterir. 

G. Eger arkadaslarl onda dolap yapma yetenegi oldugunu dUsilnUyorlarsa, bl1yUk 
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bir ihtimalle dolap yapmaya devam eder ve temelidir de. 

H. Daha sonralarl bu iste basarlll biri olmasl icin yeterli yetenegi olma­

yabileceginden, isi dUsUnmelidir. 

J. Dolap yapmaya yetenegi vardlr ve aynl zamanda onlarln cizimlerini de 

(dizaynl) yapmalldlr. 

K. Bilmiyorum. 

l. GUlden her zaman tartlsmalar, fen klUbU, oyunlar, spor ve banda gibi bir cok 

faaliyete katlllr. Aynl zamanda okuldaki slnavlarda herkesten UstUn puan alan, 

parlak bir talebedir. Simd; kendi kendine devamll olarak, ilgilendigi alanlar­

da hangisine girmesi gerektigini sormaktad,r. 

Ne dUsUnUrsUnUz? 

A. Anne-babaslnln fikrini sormalldlr. 

B. ilgi1endigi bir dala girmeye karar vermeden once sectiginin en dogrusu 01-

duguna emin olmalldlr. 

C. Herhangi birini yapmak icin yeterli yetenegi oldugundan hangisini sececegi 

onemli degildir. 

D. YanllS bir.ini bll~akma ihtimali oldugundan, hicbirinden vazgecmeme1idir. 

E. Bilmiyorum. 

4. Halil kesifci izciydi ve taklmlnln hemen bUtUn faaliyetlerine kat,l,rdl.AClk 

havada olmaktan cok hoslanlrdl ve planladlklarl sandal gezisini dort gazle 

bekliyordu.Dogaya karSl bUyUk bir ilgisi vardl ve cevresindeki hemen bUtUn 

kuslarln isimlerini ve ozellikleri ogrenmisti. Kendisi aynl zamanda cevrenin 

korunmaslnda faaldi ve Universitede dogaYl inceleyen bilim d~llarlndan biri 

olan ekolojiyi secmeyi dUsUnUyordu. 

Ne dUSUnUrsUnUz? 
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F. Hie sUphe yok ki eko1ojist olmasl icin yeterli derecede ilgisi ve 

yetenegi yare 

G. Bu i1gi ve yetenegini izci sefiyle tartlsmall ve ne onerirse onu 

yapmalldlr. 

H. Dogaya olan ilgisi bUyUk bir ihtimalle geeicidir ve buna bagll planlar 

yapmamalldlr. 

J. Ekolojiye olan ilgisi gelismektedir ve buna devam etmelidir, fakat 

bunun ilerde degisebilecegini de gozonUne almalldlr. 

K. Bilmiyorum. 

). Cela1 herkesin domtor oldugu bir aileden geliyordu, Annesi, dedesi, hem de 

bUyUk dedesi top doktoruydu.Celal hemen hemen bUtUn zamaninl gitar ea1makla 

ve bir folk mUzigi toplulugunda eallsmakla gecirmesine ra~en, herkes onun 

mUzigi degil, aile gelenegi clan tlbbi secmesini bekliyordu. 

Ne dUsUnUrsUnUz ? 

A. Eger ailesi doktor olmaslnl istiyorsa onlarln G~digini "dinlemelidir. 

B. Doktorlugu ola~ yetenegi ve ilgisi belli degi, fakat gitar ealabilece­

gin; biliyor. 

C. Ailesinin bir cok Uyesi doktor olduguna gore, doktor olma yeteneginin 

olmasl gerekir. 

D. Belki iyi bir doktor olabilir, ama belki de bir gitarist olmalldlr. 

Hangisinin daha iyi olacaglnl soylemek zor. 

E. Bilmiyorum. 

). Cern flrsat buldugunda basketbol oynuyor. 3 Ylldlr 2. lig taklmlarlnda yer 

allyor ve gUnUn birinde 1. 1ig taklmlarlndan~birinde oyna~~nln hayalini 

kuruyor. Bu baharda 1. ligdeki bir taklml denedi ancak yapamadl. Halen baZl 

oyunlarda oynuyor ama genellikle yedekte bekliyor. 
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Ne dUsUnUrsUnUz? 

F. Gelecek senede tak,mlnl tekrar denemelidir. Fakat bir top oyuncusu 

olmayabilecegini de fark etmelidir. 

G. Birinci l;g; hie bir zaman denememeliydi, 0 zaman hie kaybetmeyebilirdi. 

H. Sadece katU bir Yll geeirmis, gelecek sene taklma girecektir. 

J. Ailesine basketbolda gereekte ne kadar iyi oldugunu sormalldlr. 

K. Bi1miyorum. 

Mehmet zamanln1n bUyUk bir klsmlnl siir ve roman okumakla geeiriyor. Aynl 

zamanda bazl yazl denemeleri var ve bazl parealarl okul gazetesinde yaYln­

lanmlS. ingilizce hocasl onu Universitede yazarllk yanUnU gelistirecek bir 

dal (edebiyat, gazetecilik) seemesi iein cesaretlendirmi~. Kendisi ise ye­

teri kadar iyi olup olmad}91n1 merak ediyor. 

Ne dUsUnUrsUnUz? 

A. Arkadaslarlna ne dUsUndUklerini sormal1. 

B. Yeteri kadar iyi olup olmadgglndan hie bir zaman emir: olmayabilir. 

c. Yeteri kadar iyi olmasa hocasl ona cesaret vennezdi. 

D. Gaze earpan bir yetenek oldugu muhakkak. 

E. Bilmiyorum. 

Vedat denize yakln bir yerde oturuyor ve buna baYl11yor. Geeen yaz 0 civar-

daki bir otelin;yemek salonunda komiydi ve bu yaz, deri~ denizde avlanan 

ballkel motorundan birinde, bekeilik yapmayl planl1yor. Liseden sonra deniz 

yoluyla ticaret yapmayl dUsUnUyor. Onlarln iyi para kaza~dlklarlnl biliyor 

ama 6 ay gibi uzun bir sUre denizde kalmanln hosuna gidi: gitmeyecegini bi-

1 emiyor. 

Ne dUsUnUrsUnUz? 

F. Denize gidip gitmeyecegi babas1nln kararlna bagll olm~l,dlr. 

G. Dogu$tan denizci gibi gorUnUyor.BUyUk bir ihtimalle i~inde eabucak yUk-
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se1ecektir. 

H. Denizdeki ya$am hakklnda ne bilirse bilsin, bu iSi gercekten sevip sev­

meyeceginden emin olamaz. 

J. Daha cok bilgi ve tecrUbeye ihtiyacl var. 1-1, 5 ayllk Akdeniz turuna 

Clkan bir gemiye kamarot olarak yazllmall ve sevip sevmedigini gormelidir. 

K. B i 1miyorum. 

I. Niha1 her zaman okul icinde onemli gorevlerde bulunmustu. Ornegin, okulda 

ogrenci kuru1undaydl, bir cok ko1un baskanllg1nl yapmlstl ve bir arada kUCUk 

slnlflarln baskanl olarak secilmisti. Cevresi onu dogal bir 1ider olarak ka­

bul etmisti. 

Ne dUsUnUrsUnUz? 

A. Lider olma nitelikleri gostermistir. 

B. Olkenin gelecekteki liderlerinden biri olabilecek yetenege sahiptir. 

C. Lider olma yetenegine sahip olduguna karar verebilmesi icin daha fazla 

tecrUbeye gereksinimi vardlr. 

D. BUyUklerin fikirlerini alsaydl, lider olup ol~~dlglnl ogrenirdi. 

F. Bilmiyorum. 

l. Cenk cok sevildigi icin gurur duyuyor ve diger SFilf arkadaslanndan daha cok 

arkadasa sahip oldugunu hissediyor. Baskalarlyla rahat oldugunu biliyor ve 

onlarla birlikte olmaYl seviyor. Slnlflnda en polJler kiSi secilmis ve okul­

daki faaliyetlerde baskanllk yapmlS. Aym zamand2 bern C8cuklarla hem de ye­

tiskinlerle iyi iliskiler icinde. 

Ne dUsUnUrsUnUz? 

F. BugUnlerde cok sevilebilir ama yarln bu olmaY2:ilir. 
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G. Her ee~it insanla gayet iyi geeindigi gorU1Uyor. 

H. Kendisi sosyal bir insan, baskal1rya iyi geeinme forsatlnl hie kaelr­

maz. 

J. Sosyal yetenek testine basvurarak, insanlarla geeinmede gereekte ne kadar 

iyi oldugunu kontrol etmelidir. 

K. Bilmiyorum. 

Seyda daha eok ailesi istedigi iein, senelerce piyano dersi almlS ve gerek 

ogretmenlerinden gerekse arkadaslarlndan gosterdigi basarldan dolaYl ovUl­

mU~tUr. Annesi onun ciddi olarak piyano eallsmaslnl istemekte, fakat kendi­

si tek ba~lna ve uzun saatler boyu piyano eallsmaktan nefret ediyor. 

Ne dUsUnUrsUnUz? 

A. Onun gereek bir kabiliyet oldugnu soylemek zor. 

B. MUzik yetenegine sahip gorUnUyor ancak mUzige ilgisi yok. 

C. Cok kabiliyetli. Piyanoyu sevip sevmemesi eok onemli degi1. 

D. Annesi arkadaslarl ve o~retmenleri onun yetenegine ondan daha iyi karar 

verirler. 

E. Bilmiyorum. 

2. Mert 3 Yl1dlr gazete dagltlyor ve hie bir sabah dagltlmlnl kaC1rmamls.Aynl 

sekilde bu sUre ieinde hic gecikmemis ve devamslzllk etmemis. En basarll1 

ogrenci degil, ancak eok callstlglnl ve gUvenilir biri oldugunu hissediyor. 

Ne dUsUnUrsUnUz? 

F. KaYltlarl onun yerine konusuyor.Kendisi oldukca gUvenilir biri. 

G. Soylemesi zor, hala bir sabah gelmeyebilir veya gee kalabilir. 

H. Eger onu denetleyen kiside (muraklbl) onunla aynl fikirdeyse, bUyUk bir 

ihtimalle gUvenli birisidir. 

J. Yalnlzca gUvenilir degil. aynl zamanda, her zaman dakik olan ki~ilerden 

bi ri. 

K. Bilmiyorum 
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3. GUl genis bir aileden geliyordu ve en bUyUkleri oldugu icin digerlerinin 

baklmlna yardlm etmesi gerekiyordu. Bu onun hosuna gidiyordu ve birbirine 

bu kadar bagll bir Uilenin bir Uyesi olmasl onun icin cok anlamllydl. Yemek 

pisirmeyi diki$ dikmeyi ve ic dekorasyonu cok seviyordu ve zamanln cogunu 

en kUeUkleriyle gecirmesine ragmen, gerektiginde diger kardeslerini de 

egitiyor, oynuyor ve seviyordu. Aynl zamanda meslek edinmek icin egitim 

gorebilecegi halde 0 kendini ev kadlnl olarak gorUyordu. 

Ne dUsUnUrsUnUz? 

A. Hie sUphesiz diger meslekleri unutarak ev kadlnl olmalldlr. 

B. Bir meslek edenmesinin mi yoksa evlenmesinin mi onun icin iyi olacaglna 

hie bir sekilde emin olamaz. 

C. Arkadaslarlnln neler yepacaklarlnl sormall ve sonra onlar gibi yapmalldlf. 

D. Ev hayatlna olan ilgisiyle bir ev kadlnl olarak daha mutlu olmasl olasldlr 

ve eger isterse isle evliligi de birarada yUrUtebilir. 

E. B ilmiyorum. 

4. Tamer basllan hemen~her magazin dergisini allyor. En cok takdir ettigi kiSi­

ler ise oyuncular. Slk slk kendini sinema ya da TV'deki oyunculardan biri 

gibi hayal ediyor. Bazl tiyatro dersleri almaYl dUsUnmUs ve 3 okul piyesinde 

rol almaya callsmlS. ancak henUz hicbirinde rol alamamlstl. 

Ne dUsUnUrsUnUz? 

F. Bazl kisilere oyunculugu hakklnda ne dUsUndUklerini sormalldlr. 

G. Yaptlgl isler bu kadar azken nasll olurda rol yapma yetenegi olabilir. 

H. Bir oyunda ya da sovda yer almadan, rol yaplp yapamayacaglnl soylemek zordur. 

J. Belli ki rol yapma yetenegi vardlr,yoksa oyuncu olmakla bu kadar ilgilenmezdi. 

K. Bilmiyorum. 
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15. Sanem1in arka baheesinde, Ylldlz1arl ve gezegenleri inceleyebilecek gUete 

bir teleskobu var. Teleskop ilk kuruldugunda Sanem onu oyuncak zannetmis, 

ama simdi onunla giderek daha eok ilgileniyor. Okulda astronomi dersleri 

almlstl ve simdi Universitede bu dala 3irebilmeyi planllyor. 

Ne dUsUnUrsUnUz? 

A. Onda astronom olabilecegi belirti1eri var. Planlarlnl uygu1amaYl sUrdUr­

me1idir. 

B. Oniversiteye gitmeden once bir astronomun fikrini a1ma11dlr. 

C. Astronomiye olan ;lgis; oldukea kuvvetli ve daha ileriye donUk eallsmalarl 

planlamak iein yeterli bilgiye sahip. 

D. Arka baheedeki bir teleskopla astronomiye ilgisi ya da kabiliyeti olduguna 

karar veremez. 

E. Bilmiyorum. 

16. Eda sessiz ve eallskan biri. Zamanlnln cogunda siirler yazlyor. $iirlerinde r 

bazllarl okul gazetesinden ClkmlS, hatta bazllarl basl1mlS bile. Eda onCE 

sair olmaYl dUsUnmUs, ama sonra yeteri kadar iyi olmadlglna karar vererek bJ 

isten vazgeemis. 

Ne dUsUnUrsUnUz? 

F. Daha emin lodugu birsey iein siiri blrakmas1 daha aklillca olurdu. 

G. Sair olmas1 iein belli bir yetenegi olduguna gore, verdigi karar UstUnkcrU 

(acle) verilmis bir karar olabilir. 

H. Bu yetenegi ile siir yazmaya yeniden baslama11dlr. OnUnde parlak bir geie-

cek var. 

J. Sair olmaktan vazgeetiyse, ailesine ne olmas1 gerektigini sormal1dlr. 

K. Bilmiyorum. 
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17. Can evde resim cizmeyi cok seviyordu. Yaptlg1 resimleri odaslna aSlyor ve 

arkadaslarlna gisteriyordu. Anne babasl da callsmalarlnl methediyorlardl. 

Ama okuldaki resim dersinde yaptlgl resimlerden hicbiri sergi icin secil­

meyince hayal klrlkllg1na ugradl. Resim ogretmeni resimlerinin diger ogren­

ciler kadar iyi olmadlg1nl soylemisti. 

Ne dUsUnUrsUnUz? 

A. En iyi kararl resim ogretmeni verir. 

B. Bu konuda ek egitim gormeli ve tekrar denemelidir. 

C. Anne babaslnln fikirlerine itimat etmelidir. 

D. MUhim olan onun resim yapmaYl sevrnesidir. 

E. Bilmiyorum. 

18. Melih bazen, hemen hemen hicbir seyde cok basarlll olmadlglnl dUsUnUyor. 

Okulda aldlgl natlar orta, sporda da pek yetenekli saYllmaz. Ailesine yardlm 

etme geregi oldugundan okuldan sonra callSlyor. Bu nerenle de ders dlSl 

(sosyal) faaliyetler icinde pek zamanl olmuyor. KUcUk kardesleri Melih'in 

cok iyi ve yetenekli bir insan oldugunu dUsUnUyorlar. Melih ise okulu bitir­

dikten sonra ne yapabilecegini merak edqyor. 

Ne dUsUnUrsUnUz? 

F. Callsmaya karSl olan bu olumlu baklS aelSl ile, istedigi herseyi yapa­

bilmelidir. 

G. Onun gercekte ne tip bir insan oldugunu, ona soyleyebilecek birinin naSl-

hatlna ihtiyacl yare 

H. Callsmaya olan hevesi ve baskalarlna olan ilgisi herhangi bir isi bulup, 

callsmaslna yardlrn edecektir. 
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J. Eger simdi gelecekte ne yapabileceginden emin degilse, i$ aramaya 

basladlglnda daha da kararSlz olacaktlr. 

K. B ilmiyorum. 

19. Faruk bir isle ugrasrnaYl ve pratik olarak callsmaYl, is hakklnda bilgi 

edinmekten daha cok seviyordu. Okulla fazla ilgi1; degildi ama zamanlnln 

bUyUk bir klsmlnl hobisi olan fotolrafCl11kla harclyordu. Ylllar gectikce 

iyi bir fotografCl oldu ve bazl fotograflarlnl da yeni sattl. FotografCl-

11k alanlnda rekabetin cetin oldugunun farklnda arna yetenegi oldugunu dUSU­

nUyor. 

Ne dUsUnUrsUnUz? 

A. Birseye karar vermeden arkadaslarlnln ne dUsUndUgUnU sormall. 

B. Yapt191 baslanglcla, fotografClllkla gaze carpan bir yetenegi oldugu 

muhakkak. 

C. Rekabetin bu kadar fazla oldugu bir alanda basarlll olacak kadar yete­

nekli olmasl beklenemez. 

D. Bu a1anda kallp kalmayacaglna karar verene dek, fotografclllga devam 

edecek derecede yetenegi var. 

E. Bilmiyorum. 

20. $ebnem bircok degisik seyle ilgilenmeye ca11stl arna hic birinde cok fazla 

kalamadl.Cicek tanzimi ya da dans gibi faaliyet1ere bas1ayacaktl. Ama klsa 

bir sUre icinde on1arl da blrakacaglnl bi1iyordu. Ne yapmaktan hoslanacagl­

nl kestirmesi onun icin oldukca zordu. 

Ne dUsUnUrsUnUz? 

F. Bir sUre icin degisik seyleri deniyor olabilir. ilerde birine olan i1gi-

si gelisecektir. 
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G. ilgilendigi $eylerin ne oldugundan emin OlmaSl hemen hemen imkanS1Zdlr. 

H. istedigi herhangi bir $eyle ilgilenebilirdi. Devam etmeli ve bir$eye 

girmelidir. 

J. Onu en iyi anne ve babaSl bilir. ilgilendigi $eyleri onlara sonnalldlr. 

K. Bilmiyorum. 
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II. KISIM 

- MESLEKLERi TANIMA-

YONERGE 

Her soruda bir kisi taraflndan yapllan bir isin klsaca tanlml verilmistir. Bu 

tanlmlamaYl dort meslek ism; izlemektedir. Her is tanlmlnl okuyarak, ona uygun 

olan meslek ismini se(:in. Eger bir fikriniz yoksa "bilmediginizi" belirtin. 

CevaplarlmZl, cevap kagldlfllzdaki "Meslekleri Tamma" klsmlna aynlm1S bolUme 

isaretleyiniz. Isaretlerinizin belirgin olmaslna dikkat edin. Degistirmek iste­

diginiz cevaplarl tamamen silmeyi unutmaYlnlz. 

ZamanlDdan once bitirirseniz, basa donUp cevaplarlnlzl kontrol edebilirsiniz. 

3. klsma size soylenmeden baslamaYln. 
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II. KISIM 

- MESLEKLERi TANIMA-

21. Ali Yl11ar oncesine donerek ilk derslerini dusundu. Ne kadar beceriksizdi 

$imdi ise butUn bir mevsim surecek bir TV sovunun denemeyi bekliyordu. 

$ovdaki yeri eok genis olmayacaktl ama ona bir dahaki sefere daha genis 

bir bolum olmasl icin kredi saglayacaktl. Hergun uzun saatler boyunca zor 

eallsmalar yapmlS, bu kadar ilerlemek iein cok callsmlstl. Aynl zamanda 

derslere de eok para harcamlstl. Bu alanda rekabet slkl ve basarl1l olmak 

kolay degildi. 

Meslegi nedir? 

A. Reklam ProdUktoru. 

B. Dansor 

c. Fizyoterapist 

D. Amele 

E. Bilmiyorum. 

22. Mahmut, bUyuk baskl makinaslnln son hlz1a eallsarak Aksam gazetesini bas­

maSlnl dikkatle izleri. Aniden bir dugmeye basarak, kaglt rulosundaki bir 

Ylrt191 tamir etmek icin, basklYl durdurdu. Aynl zamandl mUrekkep depolarl­

n1 kontrol ederek, a3alanlar1 tekrar doldurdu. BasklYl yeniden baslatarak 

gazetenin ilk klsmlnl bitirdi. Geri kalan kls1mlar iein, yen; plakalarl 

yerlestirdi ve bir kere daha basklYl baslatarak isini bitirdi. 

Meslegi nedir? 

F. Laboratuar teknisyeni 

G. Buro makinalarl operatorU 

H. Matbaacl 
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J. Tamirci 

K. Bilmiyorum. 

23. Atilla matkablmn onUne demir parcaSlnl dikkatle yerlestirdi. Devam et­

meden once yaptlgl olcUmleri ve tam delmek istedigi yeri kontrol etti. 

Sonra matkabln ucunu metali delmeye baslaYlncaya kadar asagl indirdi. 

Bitirdigi zaman, yandaki tezgahtaki kutuya gecmeden once takrar deligin 

icini olctU. Bu iste yaptlgl son parcaydl. Yemekten sonra matkablnl bl­

rakarak, cubuklarl birlestirmede callsacaktl. 

Meslegi nedir? 

A. GozlUkCU 

B. Alet montajcls1 

c. Makinist 

D. Rontgen teknisyeni 

E. Bilmiyo~um. 

24. Suzan'a callstlgi sirket olan "Genel Makina sirketi" taraflndan kullam­

lan malzemelerin faturalarln ve siparis fislerinin Ylgll1 oldugu masaSl­

na oturdu. Sekreteri saat 10:00'daki ~andevu sahibinin gorUsmeye hazlr 

oldugunu bildirinceye kadar ki zamcnda gelen faturalarl kontrol etti. Ha­

Zlr kutu sirketinin satlS ajanl olan ziyaretcisiyle konustuktan sonra 

5.000 adetlik mukavva kutu siparisini kendisiyle birlikte yerlestirdi. 

Sabahln geri kalan klsmlnl yazl isleriyle gecirdi. Ogleden sonra da bir 

is toplantlslna katlldl. 

Meslegi nedir? 

F. tviuhasebeci 

G. Oretim planlamaclsl 

H. Satln alma ajanl 

J. Paza rl amaCl 

K. ailmiyorum. 



84 

25. Uz1em ~U1Umseyerek Ahmet Bayrak'a 2 deste bin1ik, 5 adet 500 ' 1Uk ve 10 

adet 100'lUk verdi. Kalan para1arl top1arken "iyi gUn1er" dedi. Gisesinde 

baska bir kimse kalmamlstl, do1aYlslyla 0 da saate bakarak cekmecesinde 

ne kadar bozuk parasl kaldlglnl kontrol etti ve gUnUn sonunda kasaslnln 

dengelemek icin gerekli notlarl yazdl. 

Meslegi nedir? 

A. Hesap uzmam 

B. Veznedar 

C. Satln alma elemanl 

D. AnketOr 

E. Bilmiyorum. 

26. Dilek, kameraslnl adamln gogsUne ayarladl. Kontrollerin yaplldlgl kursun 

duvarln arkaslna gecmeden once bazl olcUmleri gozden gecirdikten sonra 

adaml makina platformunun merkezinden biraz sola kaydlrdl. Makineyi ca­

llstlran dUgmeye basarken, adama birkac saniye icin nefesini tutmaslnl 

soyledi. Bundan sonra, filmin basllmaslnln dlS1nda isi bitmisti. 

Mes1egi nedir? 

F. Makine-alet teknisyeni 

G. GozlUkcU 

H. FotografC1 

J. Rontgen teknisyeni 

K. B i 1 miyorum. 
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27. ipek, slcak kahvesinden bir yudum alarak gUn boyunca ne yapmasl gerekti­

gini dUsUndU. Once inekleri besleyip, sUt sagmasl sonra komsularlnln kuru 
~ ,~, 

otlarl toplamaya baslamalarlna yardlm etmeleri i~in kuzey batldaki ~aylrln 

bi~ilmesini bitirmesi gerekiyordu. Mevsim ge~iyordu ve ambarl kuru otla 

doldurma isini daha fazla erteleyemezdi. Son olarak da henUz gUndUzken 

vagonlardan birinde yapacagl bazl tamir isleri vardl. 

Meslegi nedir? 

A. Hayvan baklcls1 

B. Tarlm mUhendisi 

C. Tarlm ara~larl satlclsl 

D. Cift~i 

E. B i lmiyorum. 

28. Cihat ~izimleri kontrol etti ve son olarak kapl tahtaslnl takmadan evvel 

zemin katlnln duvarlarlndaki kirisin girinti yerine konulan tahta parcasl­

nl ilave etti. TahtaYl gerektigi gibi yerlestirip duvara ~ivi ile tutturdu. 

Yaptlg1 ylan; kapl tahtaslnl kiristeki tahta parcaSlna civilemek ve ek 

yerlerini kemerle bitirmekti. Oda bir ~allsma odasl olacagl i~in, kitapllk 

ve ~ekmeceli bir callsma yeri de yapmallydl. 

Meslegi nedir? 

F. Anketor 

G. Marangoz 

H. Dekorator 

J. Makine-alet teknisyeni 

K. B i 1 m i yo ruPl. 
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29. Umer masaSlnln UstUndeki, Uzerinde ~esitli saYl1arln bulundugu listeye 

baktl ve nerede hata yaptlg1nl bulmaya ~allstl. Alacak ve verecek listeleri 

araslndaki dengeyi bir tUrlU saglayamamlstl. SaYllarl tekrar toplamaya 

basladlglnda sekreteri bir mUsterinin geldig1ni ve bUrosunda onu bekledi­

gini haber verdi. Gelen hapvan mal zemel eri satan bir dUkkamn sahibi 

olan Omit Aydogdu idi ve yeni bir satlSln vergisini nasll isleyecegini 

ogrenmek istiyordu. GUn boyunca Orner mUsterisinin gelir ve gider he sap­

larl ile diger para meselelerini konustu. 

Meslegi nedir? 

A. Hesap uzmam 

B. Muhasebeci 

C. Avukat 

D. lstatikci. 

E. Bi lmiyorum. 

30. Didem onUndeki tezgahta yaYlll duran elektrikli parca Uzerinde hlzla ~a-

11Stl. isi, devre tablosunu baglaYlp, yerine yerlestirmekti. Ondan sonra 2 

parcayl birbirine lehileyip, bUtUn parcayl slcak ve soguktan_ korumak icin 

kapladl. Bu parca tamamlandlktan sonra, Uretim hattl boyunca ilerleyecek 

ve diger kls1mlarln ~ir araya konulmaslyla bir elektrikli arac meydana 

gelecekti. 

Meslegi nedir? 

F. Alet montajclsl 

G. Kart-delgi operatorU 

H. Makinist 

J. GozlUkCU 

K. B i 1 miyorum. 
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31. Elvan, "Aile Sa~11g1 BUrosu·nda Call$1yor. 1$, para, ki$isel uyum gibi 

bircok konuda insanlara yardlm ediyordu. Bir vakanln ozgecmi$ini ortaya 

Clkarlyor, toplantl1arda ailenin sorunlarlndan bahsediyor ve bir cozUm 

bulmaya Call$lyordu. Aile icin cocuk baklml, hastane baklmlnl ayarllyor, 

kanuni onerilerde bulunuyor ve diger hizmetleri yaplyordu. 

Meslegi nedir? 

A. Doktor 

B. Halkla ili$kiler mUdUrU 

C. BO$ zamanlan degerlendirme uzmam 

D. Sosyal hizmet uzmanl 

E. B i 1 miyorum. 

32. Sevda'Yl ~ehirdeki en genis butiklerinden biri olan Titiz'de yo~un bir 

gUn bekliyordu. Sonbahar modaslnl yansltan siparislerin gelecegini tahmin 

ediyordu ve bu onlarln satlsa hazlr hale getirilmesi anlamlna geliyordu. 

Aynl zamanda bahar icin bir sUrU yeni ceket ve elbiselere bakmak icin 

Avrupa'nln giyim merkezine bir ziyaret yapmesl gerekti. 

Meslegi nedir? 

F. Satln alma elemanl 

G. Rekl am metni yazan 

H. Halkla iliskiler mUdUrU 

J. Sistem analist 

K. Bilmiyorum. 
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33. Oktay helikopterin plastik penceresinden bakarak ormanda inebilecekleri 

ve aradan yUrUyerek orman gezisine elkabilece~i bir aelkllk saptadl. Ak­

sarna do~ru, gee en seneki yanglndan sonra ekilen seridi kontrol edip, 0 

alandaki a~aelara baktlktan sonra, aynl moktadan helikopter gelip onu ala­

caktl. Bu arada kurudugu iein veya di~erlerini kuru-tu~u iein, kesilmesi 

gereken bireok a~ae bularak,IIX" isareti ile isaretlemesi gerekiyordu. 

Mesle~i nedir? 

A. EmlakCl 

B. Orman korucusu 

C. Pilot 

D. Cevre uzmam 

E. Bilmiyorum. 

34. Alp koca bir tabak dolusu jambonlu yumurtaYl koydugu tezgahln UstUnden, 

onUnde duran d;~er 3 siparise uzandl. Biri oglenin ozel yemegi bonfile ve 

lahana salatasl, digeri iyi pismis biftek ve UcUncUsUde kuzu pirzolaslydl. 

Cabucak yenisiparisler gelmeden, bunlarl hazlrlamaya basladl. 

Meslegi nedir? 

F. Ahcl 

G. Hastane hademesi 

H. Diyetisyen 

J. isportacl 

K. Bilmiyorum. 
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35. TUlay, sabah 08:00 gibi 'hastanedeydi ve 10:00 gibi servisleri dolasmasl 

bitmisti. Simdi saat 15:00'e kadar da randevularl icin ofisine gitmektey­

die Sonra acil servisin haftallk ziyaretini yapmadan once bir toplantl 

icin tekrar hastaneye donecekti. Aksam saatlerinde ciddi bir vaka olarak 

yanllzca kaza gecirmis yasllca bir adaml tedavi etti. Digerleri kUcUk 

kesik ve slyrlklardl. 

Meslegi nedir? 

A. Hastane mUdUrU 

B. Tlbbi teknisyeni 

C. Psikolog 

D. Doktor 

E. Bilmiyorum. 

36. GUliz, mUsteriler Uzerinde iyi bir etk; blrakan ve sac keserken, flrca­

larken, makyaj ve cilt baklml yaparken rahatca sohbet eden bir kadlndl. 

Slk slk yeni sac kesimi ve onlara giden moda hakklnda fikirleri olurdu. 

Bazen de manikUr ve sac masajl yapardl. Ayr.1 zamanda tedavi etmese bile 

deri hastallklarlnln teshisi icin gerekli egitimi gormUstU. 

Meslegi nedir? 

F. GUzellik uzmanl 

G. Kuafor 

H. Resepsiyon memuru 

J. Moda desinatorU 

K. Bilmiyorum. 
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37. Can, donamlnl bitirmek icin gerekli yUklemeleri yapmakta acele ediyordu. 

Tekrar yola Clkmak istiyordu, eskiden gordUgU yerler bile olsa, hareket halinde 

olmaktan hoslanlyordu. Ancak bu yolculuk daha once hiC bulunmadlgl New 

Orleans'daydl. Nihayet hazlrl,klarlnl tamamladl ve bUroyu araYlp rotasl 

ve varlS zamanl hakklnda son bir kontrol yaptl. Bir kae dakikaya kadar 

yol daydl. 

Meslegi nedir? 

A. OtobUs soforU 

B. Pazarl amaCl 

C. Vine sofdrU 

D. Kamyon soforU 

E. Bi lmiyorum. 

38. Ozge, ertesi gUnkU yemek iein menUyU mutfaga gondermeden once, birkere 

daha kontrol etti. MenUyU hem lezzetli hem de besleyici olacak sekilrle 

ayarlam1stl. Oldukca slnlrll bir bUteeyle eallstlgl iein aynl zamanda 

maliyeti de dUsUnmeliydi. Arta kalanlarl ku11anmaya callstl ancak yUzler­

ce iseiye yemek hazlrlarken hemen her zaman israf oluyordu. Beslenme ve 

yemek seeimi iein aldlgl egitime dayanarak onlarl mUmkUn oldugu kadar 

memnun etmeliydi. 

t-'1estegi nedir? 

F. Kimyager 

G. Ahel 

H. Diyetisyen 

J. Glda teknolojisi 

K. Bi lmiyorum. 
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39. Zeynep, kumas Ylglnlndan Yazlcl ' larln oturma odaslndaki hallya uygun 

olan pareayl secti. 0 gUn ogleden sonra YazlCl'larla yapacagl gorUsmede 

baZl fikirler edinmek istiyordu. Aynl zamanda siparis vermeleri iein 

birkac perdelik kumas parcasl da seemeliydi. Bununla is neredeyse tamam­

lanmak Uzereydi, geriye sadece resim, vazo ve digerlerini son dakikada 

ayarlamak kallyordu. 

Meslegi nedir7 

A. Mimar. 

B. Desinator 

C. Dekorator (ic mimar) 

D. Dosemeci 

E. Bi lmiyorum. 

40. Merve bUyUk ve yumusak sandalyesine yaslanarak, dikkatle karSlslnda otu­

ran, evliliginde basarl11 olmaya cal1$mlS ancak simdi bosanmak isteyen 

gene kadlnl clinledi. Devletin bosanma hakklnda Clkardlgl kanunlarl aClk­

ladlktan sonra, bu ise girip girmeyecegini sordu. Kadln levet l cevablm 

verince beraberce oturup kagltlari doldurmak icin gerekli clan bilgile­

ri toparlamaya basladllar. 

Meslegi nedir? 

F. Avukat 

G. Psikolojik damsman 

H. Yazar 

J. Psikiyatrist 

K. Bilmiyorum. 
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III. KISIM 

- MESLEK SECME -

VONERGE 

Bu klslmda, her soruda. bir kisinin tanlml verilmistir. Bu tanlmlamaYl 4 

meslek ismi izlemektedir. Her tanlml okuyun ve 0 kiSi icin en iyi olacaglnl 

dUsUndUgUnUz meslegi secin. Baska deyisle, bu mesleklerden hangisinde, bu 

kiSi en mutlu ve en basanll olabilir? Eger bir fikriniz yoksa, "bilmedigi­

nizi" belirtiniz. 

CevaplarlnlZl, ceva~ kagldlnlzdaki "Meslek Secme" klsmlna aynlmlS bolUme 

isaretleyiniz. isaretlerinizin belirgin olmaslna dikkat edin. Degistirmek 

istediginiz cevaplarl tamamen siliniz. 

Zamanlndan once bitirirseniz, basa donUp cevaplarlnlzl kontrol edebilirsiniz. 

4. klsma size soylenmeden baslamaYlnlz. 
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III. KISIM 

- MESLEK SECME-

41. Yesim,'3 senedir oku1 gazetesinin elkarllmaslna yardlmcl olmustu. Once­

leri haberleri yazmak istedi ama sonra bir gazetenin nasl1 basl1d191 

i1e ilgi1endi. Bir baslmevinde eallsarak (plant) sayfalarln nasll ayar-

1andlglnl, baskllarln nasll yaplldlglnl, ve gazete baSlml hakklnda daha 

bir eok sey ogrendi. 

Asagldaki mesleklerden hangisi onun iein en uygundur? 

A. Alet montajclsl 

B. Matbaacl 

C. Gezgin satlcl 

D. Rontgen teknisyeni 

E. Bilmiyorum. 

42. Elein'in bircok i1gili oldugu alan vardl. 3 Ylldlr bir tartlsma kulUbUn­

deydi, okul gazetesi icin hikayeler yazdl, okul ylll191nda callstl ve ay­

nl zamanda da okulun en iyi ogrencilerinden biriyri. Kelimeleri kullan­

makta eok iyi idi ve ne demek istedigini cok iyi anlatlrdl. Aynl zamanda 

cok da ikna edici bir yonU vardl ve s1k slk insanlarl kendi fikri etra­

flnda toplardl. 

Asagldaki mesleklerden hangisi onun icin en uygundur? 

F. Psiko1og 

G. Yazar 

H. Sigorta ajanl 

J. Avukat 

K. Bilmiyorum. 
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43. Cern yaz boyunca amelelere yardlmCl olarak callstl. Aynl zamanda evdeki 

tahtalarla, kitapl,k, Slra, ev icin bazl mobilyalar bile yaptl. Okulda 

slnlf gosterisinde yaptlgl bir kabinle odUl kazandl. Okulu bitirince, 

boyle sevdig; seyleri yapt19l bir is bulmaYl Umit ediyor. 

Asagldaki mesleklerden hangisi onun icin en uygundur? 

A. Muhasebeci 

B. Marangoz 

C. MUhendis 

D. Dekorator (ic mimari) 

E. Bilmiyorum. 

44. Ebru teknik okula (lise olarak) gidiyor. Aldlgl temeli imalat, matematik 

ve fizik gibi teknik konularda belirli makinalarl kullanabilecegini dUsU­

nUyor. Aynl za~~nda diger insanlarla da callsmaYl seviyor ve yapacagl is­

te her ikisini birden kullanmaYl Umit ediyor. 

Asagldaki mesleklerden hangisi onun icin en uygundur? 

F. Telefon santrall 

G. Vezneda r 

H. Laborant 

J. Rontgen teknisyeni 

K. Bilmiyorum. 
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45. Didem 2 senedir tartlsma grubundaydl ve ebeveyni olmayan ~ocuklarln bUyUk 

ablaslydl. Insanlarla ~allsmaYl seviyordu ve okulda slnlf baskanlydl. Okul­

daki en iyi notlarl sosyal bilgilerden almlS. Oniversiteye girebilmek i~in 

yUksek Dotlar almaya ca11Slyor ve Universite hayalleri kuruyor. 

Asagldaki mesleklerden hangisi onun i~in en uygundur? 

A. Reklam metni yazarl 

B. Oretim planlamaclsl. 

C. Pol is memuru 

D. Sosyal hizmet uzmam 

E. B i 1 miyorum. 

46. Sinan okuldan sonra uzun seneler bir bakkal dUkkanlnda ~allsmlstl ve 

simdi aynl dUkkanda, raflardaki stok mallarla ilgileniyordu. MUsteriler 

istegine g~re yeni mallarln~siparis edilmesi, satllan mallarln yerine 

yenilerinin konulmasl ve dogru fiyatlanmaslnl denetliyordu. Aynl zaman­

da mallarln saYlmlna ve ofis idaresine yardlmcl oluyordu. Aynl tip is­

lerin daha yUksek seviyesi i~in kendine yetistirmek i~in Universiteye 

gitmeyi dUsUnUyor. 

Asagldaki mesleklerden hangisi onun i~in en uygundur? 

F. Glda teknolojisi 

G. Veznedar 

H. Satln alma elemanl 

J. Isportacl 

K. Bilmiyorum. 
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47. Alev lise Ylllarlnda, okul bittikten hemen sonra ise girme fikri ile 

ticaret 1 isesine gitmisti. Ders notlan iyi idi ve muhasebede cok ba­

sarl11ydl. Okul dlSlndaki zamanlarlnda cok severek futbol ve basketbol 

maclarl icin bilet satmaya yardlm etti ve bu tUr islerde dUrust ve gUve­

nilir oldugunu gosterdi. 

Asagldaki mesleklerden hangisi onun icin en uygundur? 

A. Banka memuru 

B. Satln alma memuru 

C. 1statisti kCi 

D. Santral memuru 

E. Bi lmiyorum. 

48. Gaze rakamlarla ugrasmaYl cok seviyordu ve lisede matematik dersinde cok 

basarlll idi. Vaz boyunca bir bankada yardlmcl olarak callsmlstl ve ge­

cen Yl1 Slnlfln saymanlydl. { treasurer) yapllan bin taramada slnlf 

arkadaslarl onu isletmede en basarll1 olabilecek aday olarak gostermis-

1 erdi . 

Asagldaki mesleklerden hangisi onun icin en uygundur? 

L .. Hesap uzmam 

G. MUhendis 

H. Anketor 

J. Muhasebeci 

K. Bilmiyorum. 
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49. Berke okuldan pek hoslanmlyordu. Daha cok hareketli isleri seviyordu. 

Yazlnda, seyahat flrsat, veren islerde callsmlstl. En son iSi, sehirler 

araSl callsan bir kamyonda muavinlikti. Daha oncede bir belediye parkln-
. 

da bahClvan yardlmclsl olarak callsmlstl. Okulu bitirir bitirmez hemen 

yapabilecegi bir ise girmeyi dUsUnUyordu. 

Asagldaki mesleklerden hangisi onun icin en uygundur? 

A. Marangoz 

B. Hayvan baklclsl 

C. Agac kesme uzmanl 

D. Kamyon soforU 

E. Bilmiyorum. 

50. Selim harcayacagl paraYl oglen yemegi saatinde okul kafeteryaslnda ca-

11sarak kazanmlst,. lsini ozellikle mutfakta yiyerek hazlrlamaya yardlm 

etmeyi cok seviyordu. Birkac seyi pisirmeyi ogrenmis ve hatta bazl1arlnl 

evde bile denemisti. Liseden sonra bir lokantada ise girebilirdi, ya da 

orduya yazlllp levazlm subaYl,olabilirdi. 

Asagldaki mesleklerden hangisi onun icin en uygundur? 

F. Ahcl 

G. Diyetisyen 

H. isportacl 

J. Hastane hademesi 

K. Bilmiyorum. 



- 98 -

51. Berhan zamanlnln bUyUk bolUmUnU bahce isleriy1e ve ev islerine yard1m1a 

geciriyordu. Odas1nl yerlestirmeyi cok seviyor ve bunu bircok kere tekrar-

11yordu. S1k slk dikis dikiyor ve bircok elbisesini kendi hazlrl1yordu. 

Gecen yaz bir cicekci dUkkanlnda callsarak cicek tanzimini ogrendi. Eger 

Universiteye giderse bu ilgi1erine yakln bir sey UstUne Ca11sma yapmak 

istiyor. 

Asagldaki mesle~lerden hangisi onun icin en uygundur? 

A. Mimar 

B. Satln alma elemanl 

C. BahClvan 

D. Dekorator (ic mimar) 

E. Bilmiyorum. 

52. Ekin e11eriyle callsmaktan hos1anlyordu. Gerdan1lk ve diger nUcevherlerin 

kakmacl11g1nl yaplyor ve cok iyi dikis dikiyordu. YaZln el sanatlarl 

programlna katl1maslnln yanlnda, e1ektrik parca1arl deposunda ca1lsarak, 

kUCUk parca1arln slnlflandlrllmaslna da katlldl. Okul1a pek ilgi1enmiyor­

du ve oku1u bitirir bitirmez hemen ca11smaya bas1amaYl dUsUnUyordu. 

Asag1daki mesleklerden hangisi onun icin en uygundur? 

F. DiS sa91191 teknisyeni 

G. Alet montajclsl 

H. Makinist 

J. Santral memuru 

K. Bilmiyorum. 
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53. Mehtap arkada$llk etmekten hO$lanlyor ve slnlf arkada$larlnln cogu ile 

iyi geciniyor. Yalnlz oldugu zamanlarda dedektif hikayeleri okumaYl 

seviyor ve televizyonda esrarengiz filmleri seyrediyor. Derslerinden 

ancak iyi not alabiliyor. Ama cok call$an ve gUvenilir bir kimse 3 Ylldlr 

okulda gUvenlik devriyesine Uye ve 2 Ylldlrda hentbol ve atletimz takl­

mlnda. 

Asagldaki mesleklerdenhangisi onun icin en uygundur? 

A. FotografCl 

B. Orman bekcisi (tree surgeon) 

C. Polis memuru 

D. Sosya 1 hi zmet uzmam 

E. Bilmiyorum. 

54. Haldun utangac biri ve genellikle sp~ra ve oyunlara katllmlyor. ArkadaS7 

larlyla sohbet yerine yalnlz kalmaYl !ercih ediyor. Okuldan sonra dogru 

eve giderek ya kurgubilim romanlar okuyor ya da model ucaklar in$a ediyor. 

Slnlfta sorulara cevap vermek icin hie; pllrmak kaldlrmlyor, ama matematik 

ve fizikte slnlfln en iyi ogrencilerinden biri. 

A$agldaki mesleklerden hangisi onun icin en uygundur? 

F. r~Uhend is 

G. KUtUphane memuru 

H. Makinist 

J. Sigorta memuru 

K. Bilmiyorum. 
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55. Serhat Universiteye girebilmi~ti ve temel fen bilimleri Uzerine egitim 

gormeyi dU~UnUyordu. Bu alana olan ilgisi lisedeyken ba~laml~tl. ve kim­

ya, biyoloji, fizik ve matematikten en iyi notlan alml~tl. Diger ders­

.lerde de ba~arll,ydl ve iyi notlar alml~tl. Cok uzun ve slkl call~lrdl 

ama hala arkada~larlna aYlracak vakti kallt~l. Fen kulUbUnUn Uyesiydi ve 

okulun sagllk kolundaydl. 

Asagldaki mesleklerden hangisi onun icin en uygundur? 

A. Mimar 

B. Teknisyen 

C. Doktor 

D. Rontgen teknisyeni 

E. Bilmiyorum. 

56. Utku iyi giyinen biriydi. Ba~kalarl Uzerinde iyi etki blraklyor ve se­

viliyordu. Rahat ve gUzel konusabilen biriydi ve magazin ~ergileri, Yll­

baSl kartlarl, piyango biletleri satmaktan cok para kazanmlstl. Lisede 

yUksek notlar almlstl ve Universitede pazarlama bolUmUnU kazanmlstl. 

Aynl zamanda Migros firr.aslnln toplantl1arlna misafir olarak .kat,lffilstl. 

Asagldaki mesleklerden hangisi onun icin en uygundur? 

F. Mimar 

G. Veznedar 

H. sigorta ajam 

J. Gezgin satlcl 

K. Bilmiyorum. 
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57. Sanem, gecimli ve bir cok arkadaSl olan bir insandl. Zevkliydi ve gUzel 

allS veris yapard,. Aynl zamanda ticaret lisesine devam ediyordu ve iyi 

bir ogrenciydi. Onceleri isletme FakUltesinin gece bolUmUne kaYlt olmaYl 

dUsUndU ama bunun yerine, okulu bitirir bitirmez bir ise girmeye karar 

verdi. 

Asag1daki mesleklerden hangisi onun icin en uygundur? 

A. Fizyoterapist 

B. Satln alma eleman1 

C. Dis sag1191 uzmanl 

D. Halkla iliskiler mUdUrU 

E. Bilmiyorum. 

58. Kerem'in izci kamplndayken topladlg1 ve yo1culak1arda bu1dugu taslardan 

genis bir kolleksiyonu vardl. S1k s1k yUrUyUsler yapar ve aClk havada 

olmaYl severdi. Okulda callsma ona zor geliyordu ve okulu bitirir bi~irmez 

bir is bulmak istiyordu. lsiyle ilgili olarak ilginc gelirse gece okulu­

nun bazl derslerini alabilirdi. Bos zamanlnda bir orman iscisinin yanlnda 

yardlmc1 olarak cal1smlstl. 

Asag1daki mesleklerden hangisi onun icin en uygundur? 

F. Mimar 

G. Harita uzmanl 

H. Orman korucusu 

J. FotografCl 

K. Bilmiyorum 



- 102-

59. TUmay ticaret lisesine gidiyordu ama pek basarlll degildi. Okula git­

mektense bir ise girmesi daha iyi olacaktl. Bir bUroda, temiz, saglam 

ve ilerleme imkanl olan bir iste callsmak istiyordu. Sekreter olmaYl 

dUsUnmUstU ama daktilosu zaYlftl. Ancak e11eriye cabuk is gorUyordu. 

Rutin (allSllmlS) bir iste ca11smaYl seviyoY'du ve insanlarla ilgilenmek­

ten zevk allyordu. 

Asagldaki mesleklerden hangisi onun icin en uygundur? 

A. Dosemeci 

B. KompUter programclsl 

C. Tlbbi teknisyen 

D. Santral Meuuru 

E. Bilmiyorum. 

60. GUlgUn 2 Ylldlr okul Clklslarl ve cumartesi gUnleri sehirdeki ozel has­

tanelerden birinde hemsire yardlmclsl olarak cal1Slyordu. Paraya ihtiyacl 

olmaslnln yanlnda baskalarlna yardlmcl olabilecegi birseyler yapmak i5-

temisti. Baskalarlyla iyi gecinmeyi ogrendigi kalaballk bir aileden geli­

yordu. Okulu bitirdiginde bir akademiye gidebilecek paraYl,biriktirmis 

olacaktl. Orada insanalara yardlmcl olabilecegi bir meslekte egitim gor­

mek istiyordu. 

Asagldaki mesleklerden hangisi onun icin en uygundur? 

F. Dis doktoru 

G. Desinator 

H. Doktor 

J. P5ikolog 

K. Bilmiyorum. 
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IV. KISIM 

- iLER!YE BAKIS -

YONERGE 

Bu klslmda, her soruda bir meslek ismi verilmis ve bir inasnln bu meslege 

hazlrlanmasl ve girmesi icin tamamlamasl gereken 3 asama one sUrUlmUstUr. 

Bu Uc asamanln dizilebilecegi 4 yol gosterilmistir. Meslek isimlerini ve 

asamalarl okuyun ve bu 3 asamaYl tamamlamak icin dogru slraYl secin. Eger 

bir fikriniz yoksa "bilmediginizi" belirtin. 

Cevaplann1Z1, cevap kagldlnlZdaki"ileriye baklS" klsmlna ayn1m1S btilUme 

isaretleyin. isaretlerinizin belirgin olmaslna dikkat edin. Degistirmek 

istediginiz cevaplarl tamamen siliniz. 

Zamanlndan once bitirirseniz, basa donUp cevaplarlnlzl kontrol edebilirsi­

niz. 5. klsma size soylenmeden baslamaYlnlz. 
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IV. KISIM 

- lLERlYE BAKIS -

61. Steve matbaacl olmaya karar vermis. Boyle biri olmak icin yapacagl 3 asama 

sunlardlr: 

1. Matbaacll,kta Clrak olarak yetismek 

2. tsini ogrendigine dair belge almak 

3. Bir matbaaclnln yardlmclSl olarak ise girmek 

Bu Uc asamanln dogru slralanlSl nedir? 

A. 1 3 2 

B. 2 1 3 

C. 3 1 2 

D. 3 2 1 

E. Bilmiyorum. 

62. Nilsun gUze11ik uzmanl olmak istiyor. Yapabilecegi 3 asama sun1ardlr: 

1. GUze11ik uzmanl olarak is bu~mak 

2. GUzellik uzmanl olmak icin gerek1i olan lisans ;mtihanlnl gecmek 

3. Kosmetoloji da11nda egitim veren bir okula kaydo1mak. 

Bu Uc asamanln dogru slralanlSl nedir? 

F. 1 2 3 

G. 2 3 1 

H. 3 1 2 

J. 3 2 1 

K. Bilmiyorum. 
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63. Cag1ar marangoz olmaya karar vermis. Yapabi1ecegi 3 asama sunlardlr: 

1. Stajyer olarak girip marangozlugu ogrenmek 

2. Mes1ek 1isesine gitmek 

3. Ehliyet1i bir marangoz olmak icin gerekli imtihanl verm~k. 

Bu Uc asamanln dogdu slralanlSl nedir? 

A. 1 2 3 

B. 2 1 3 

C. 2 3 1 

O. 3 1 2 

E. Bi 1miyorum. 

64. Tony bir fidan11k bahClvanl olmaya karar vermis. Yapabilecegi 3 asama 

sun1ardlr: 

1. Fidan11k bahClvanl olara~ tam gUn is bulmak 

2. Ziraat okulundan idploma a1mak 

3. Bu iSi basarmak icin gerekli stajl yapIT~k. 

Bu Uc asamanin dogru slralanlSl nedir? 

F. 1 3 2 

G. 2 1 3 

H. 2 3 1 

J. 3 2 1 

K. Bi 1 miyorum. 
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65. Mahmut korucu olmak istiyor. Yapabi1ecegi 3 asama sunlardlr; 

1. Orman korucu olmak icin gerek1i belgeyi ziraat oku1undan almak 

2. Orman korucu olarak callsmak 

3. Orman bakanl191nda bir ise girmek icin gerekli olan imtihanl kaza~mak. 

Bu Uc asamanln dogru slralanls1 nedir? 

A. 1 3 2 

B. 3 2 1 

C. 3 1 2 

D. 1 2 3 

E. Bilmiyorum. 

66. Ufuk avukat olmaYl secmis. Yapabilecegi 3 asama sun1ardlr.: 

1. Baro imtahanl gecmek 

2. Hukuk fakU1tesine gitmek 

3. Lisede tarih konularlna i1gi duyarak edebiyat slnlflna girmek 

Bu Uc asamanln dogru slralanlSl nedir? 

F. 1 2 3 

G. 2 3 1 

H. 3 1 2 

J. 3 2 1 

K. Bilmiyorum. 
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67. Bahadlr makinist olmak istiyor. Yapabilecegi 3 asama sunlardlr: 

1. Makinist olarak ise girmek 

2. Teknik okulda ders gormek 

3. Makine kurmada tecrUbe kazanmak 

Bu Uc asamanln dogru slralanlSl nedir? 

A. 2 1 3 

B. 2 3 1 

C. 1 3 2 

D. 3 2 1 

E. Bilmiyorum. 

68. Mehmet KUtUphane memuru olmak istiyor. YapaJilecegi 3 a$ama sunlardlr: 

1.Oniversitede kUtUphanecilik Uzer1nde tahsil gormek 

2. KUtUphane bilimi Uzerinde yUksek l~sans clmak 

3. KUtUphane memuru arayan yerleri arastlrrrck icin isci bulma kurumunda 

dosya actlrmak. 

Bu Uc asamanln dogru slralanl$l nedir? 

F. 1 2 3 

G. 2 1 3 

H. 1 3 2 

J. 3 2 1 

K. Bi lmiyorum. 
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69.Fred polis memuru olmak istiyor. Yapabilecegi 3 asama sunlardlr: 

1. Polis olma niteliklerini ieeren slnavdan geemek 

2. Gerekli tecrUbeyi kazanmak iein staj yapmak 

3. Egitim gormek iein polis okuluna gitmek. 

Bu lie asamanln dogru slralanlSl nedir? 

A. 1 3 2 

B. 2 3 1 

C. 3 1 2 

D. 3 2 1 

E. Bilmiyorum. 

70. Armagan sekreter olmak istiyor,Yapabilecegi 3 asama sunlardlr. 

1. Lesede lisan dersleri almak 

2. Sekreter okuluna gitmek 

3. Herhangi bir is dallnda eallsmak i~in on gorUsme yapmak. 

Bu lie asamanln dogru slralanlS1 nedir? 

F.l 2 3 

G.l 3 2 

H. 2 1 3 

J. 3 2 1 

K. Bilmiyorum. 
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71. Ersin dekorator (iC m;mar) olmak istiyor. Yapabilecegi 3 asama sun1ardlr: 

1. 2 sene dekorasyon (ic mimari) Uzer;ne yUksek lisans ~apmak. 

2. Bir dekorasyon bUrosunda ise girmek 

3. Mimarl1g1 bitirmek 

Bu Uc asamanln dogru slralanls1 nedir? 

A. 1 3 2 

B. 2 1 3 

C. 3 2 1 

D. 3 1 2 

E. B i 1 mi yorum. 

72. Esen alet montajclsl olmak isityor. Yapabileceg; 3 asama sunlardlr: 

1. Montajcl olarak uygulamall staj gormek 

2. AClk olan isleri arastlrma 

3. Meslek 1isesinde teknik ve uygulama11 ders a1mak. 

Bu Uc asamanln dogru slralanlSl nedir? 

F. 2 1 3 

G. 1 3 2 

H. 3 1 2 

J. 3 2 1 

K. Bilmiyorum. 
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73. Me1tem mimar olmaya karar vermi~. Yapabilecegi 3 a~ama I~unlardlr: 

1. Oniversitede mimar tahsili gormek 

2. Mimar belges; icin gerekli imtihanlarl gecmek. 

3. Mimari bir bUroda gerekli stajl gormek. 

Bu Uc a~amanln dogru slralanl~l nedir? 

A. 1 3 2 

B. 2 3 

C. 3 1 2 

D. 2 3 1 

E. Bi lmiyorum. 

74. Olker bUyUk bir lokantada ahCl olmaya karar vermi~. Yapabilecegi 3 a~ama 

~unlardlr: 

1. AhClba~lllga terfi etmek 

2. AhCl olarak tam gUn ise girmek 

3. Ev ekonomisi bolUmUnden dersler almak ve okuldayken belirli zamanlarda 

staj yapmak. 

Bu Uc asamanln dogru slralanl$l nedir? 

F. 1 2 3 

G. 2 3 1 

H. 3 1 2 

J. 3 2 1 

K. Bilmiyorum. 
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75. GUlesen'in amaCl birsUpermarketin satln alma elemanl olmak. Yapabilecegi 

3 asama sunlardlr: 

1. Callsarak depo mUdUrU ve yardlmcl satln alma elemanl olmak 

2. SUpermarkette satlS elemanl olarak ise girmek 

3. Oniversitede isletme tahsili gormek 

Bu U~ asamanln dogru slra1anlSl nedir? 

A. 3 2 1 

B. 2 3 1 

c. 3 1 2 

D. 1 2 3 

E. Bi lmiyorum. 

76. Margaret aglr vaslta sofarU olmak istiyor. Yapabilecegi 3 asama sun1ardlr: 

1. Bir kamyon sirketinde is bu1mak 

2. Profesyonel ehliyet almak i~in Ust dUzeyde sofor egitimi gormek 

3. Sofor ehliyet imtihanlnl gecmek. 

Bu U~ asamanln dogru slralanlS1 nedir? 

F. 1 3 2 

G. 2 1 3 

H. 2 3 1 

J. 3 2 1 

K. Bilmiyorum. 
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77. Oya doktor olmak istiyor. Yapabilecegi 3 asama sunlardlr: 

1 .. intornlUgU bitirmek (stajyer doktorlugu bitirmek) 

2. T1P tahsili gormek 

3. thtisas yapmak 

Bu 3 asamanln dogru slralanlSl nedir? 

A. 1 2 3 

B. 2 1 3 

c. 2 3 1 

D. 3 1 2 

E. Bilmiyorum. 

78. Gamze rontgen teknisyeni olmak istiyor. Yapabilecegi 3 asama sunlardlr: 

1. Rontgen teknisyeni yetistiren okuldan mezun olmak 

2. Rontgen teknigi imtihanlndan gecmek 

3. Bir hastane ya da k~inikte is bulmak. 

Bu ilc asamanln dogru s1ralanlS1 nedir? 

F. 3 2 1 

G. 1 3 2 

H. 2 1 3 

J. 1 2 3 

K. Bilmiyorum. 
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79. Ahmet bUro makineleri teknisyeni olmak isityor. Yapabilecegi 3 a~ama 

~unlardlr: 

]. Teknik liseyi bitirmek 

2. i~ei bulma kurumuna i~ bulmak iein ba~vurmak 

3. BUro makinalarl hakklnda Universitenin veya yUksek okulun i~letme 

bolUmUnde ozel egitim gormek. 

Bu Ue a~amanln dogru slralanl~l nedir? 

A. 1 2 3 

B. 1 3 2 

C. 2 3 1 

D. 3 1 2 

E. Bilmiyorum. 

80. Ferit dansor olmak istiyor. Yapabilecegi 3 a~ama ~unlardlr: 

1. Dans okuluna gitmek, 

2. Temsi11erde denemeler yapmak 

3. Degi~ik dans ~ekil1erini ogrenme ve birinde ihtisasla~mak. 

Bu Ue asamanln dogru slra1anl~1 nedir? 

F. 1 3 2 

G. 2 3 1 

H. 3 1 2 

J. 1 2 3 

K. Bilmiyorum. 
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v. KISIM 

- NE YAPMALARI GEREKiR ?-

YONERGE 

Bu klslmda, her soruda, okulda ya da meslek se~iminde problemleri olan bir 

kisinin tanlml verilmistir. Bu tanlmlamaYl her problem icin bir cok cozUmler 

izlemektedir. TanlmlamaYl okuyun ve 0 kiSi icin en iyi olan cozUmU secin. 

Eger bir fikriniz yoksa "bilmediginizi" belirtin. 

Cevaplann1Z1, cevap kagldln1zdaki liNe yapmalan gerekir?" klsmlna aynlmlS 

bolUme isaretleyin. lsaretlerinizin belirgin olmaslna dikkat ediniz. Degistir­

mek istediginiz cevaplarl tamamen siliniz. 

Zamanlndan once bitirenler, basa donUp cevaplarlnl kontrol edebilirler. 
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v. KISIM 

- NE YAPMALARI GEREKiR ?-

81. Hande mUhendis olmak istiyor ve bunu yapacak yetenegi var. Fakat not-

1arl zay,f oldugu icin Universiteye giremeyecegini dUsUnUyor. 

Ne yapmal,? 

A. Daha eok eal,small ve daha iyi notlar almal,. 

B. Ogretmeniyle veya rehberleriyle konusmall 

c. Notlarlna ragmen gerebilmeyi Umit etmelidir, eUnkU yetenegi vardlr. 

D. Seetigi meslegi degistirip, Universite egitim-ini gerektirmeyen bir sey 

seesin. 

E. Bilmiyorum. 

82. Sami'nin babasl doktor ve Sami'ninde doktor olmaslnl istiyor. Fakat Sami 

meslek olarak isletmeciligi daha ilginc buluyor. 

Ne yapmall? 

F. Doktor olmall 

G. T,pla, isletmecaligi karlstlrsln ve hastane mUdUrU olsun 

H. Babasln,n fikrini degistirsin 

J. Bir arkadaSlna ne yapmail gerektigini sorsun 

K. Bilmiyorum. 
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83. Salih hayatta basarll, ve isinde de tatmin olmaYl istiyor. Fakat meslegi 

hakklnda karar veremiyor. 

Ne yapmall? 

A. Rehberleriyle konussun 

B. Degisik meslekleri . denesin. 

C. Hie dUsUnmes;n 

D. OnUne bir sey Clklncaya kadar, karar vermeyi ertelesin 

E. Bilmiyorum. 

84. NilgUn'Un okuldaki notlarl iyi ve Universiteye gitmek istiyor. Fakat ba­

sarlll bir ogrenci olmaslna ragmen Universite icin yeterli paraSl yoke 

Ne yapmall? 

F. Orduya yazllsln 

G. Para odUne alsln 

H. Daha az para gerektiren Universiteye gitsin 

J. Gece callSlp gUndUz okula gitsin 

K. Bilmiyorum. 
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85. Tahsin'in notlarl orta idi ve bundan maska 2 sene icinde de mezun olacak­

t,. Fakat okuldan blkmlstl ve tam gUnlUk bir ise girmek istiyordu. 

Ne yapmall? 

A. Orduya yazl1s1n. 

B. Ogrenimine devam etsin. 

C. Digerleriyle (okulu blrakanlar, callsanlar, vb.) konusarak ne yapmasl 

gerektigini sorsun. 

D. Okulu blraksln, tam gUn callss1n, okula gece gitsin 

E. Bilmiyorum. 

86. Haluk'un arkadaslarl liseden sonra Universiteye gitmek istiyordu. Onunda 

istedigi buydu. Fakat klZ arkaraSlla da evlenmek istiyordu. 

Ne yapsln? 

F. Cekip gitmeli 

G. K1Z arkadaSlyla konusmall 

H. Evlenip Universiteye gitsin 

J. Evliligi erteleyip, Universiteye gitsin 

K. Bilmiyorum. 
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87. Serap herzaman pilot olmaYl arzulamlstl. Fakat fiziksel bir muayene 

sonunda gozlerinin u~abi1mesi i~in yeterli olmadl91n1 ogrenmisti. 

Ne yapmall? 

A. Rehberlerine danlss1n 

B. Havaclllkla ;lg;l; baska bir is bu1sun 

C. GOrUsUnU kuvvetlendirici a11stlrma1ar yapsln 

D. Ge~inceye kadar goz testine devam etsin. 

E. Bilmiyorum. 

88. Murat avukat olmak istiyor. Fakat rehberlik-testleri onun yeterli derecede 

yetenekli olmadlgnl gisterdi. 

Ne yapmall? 

F. Baska bir alana girsin 

G. Test yanllS olabilir, hukuka girsin 

H. Avukat olmak i~in yetenegini gelistirsin 

J. Daha dUSUk seviyede, ikinci derecede kanuni islere girsin. 

K. Bilmiyorum. 
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89. Tayfun agabey; gibi hesap uzmanl olmak istiyor. Fakat notlarl Univer­

site icin yeterli degil. 

Ne yapmall? 

A. Aynl alanda muhasebecilik gibi daha dUsUk seviyede b;r ;S icin 

hazlrlansln. 

B. Ne yapmasl gerektigini agabeyine sorsun 

C. Oniversite icin ne olursa olsun nazlrlanmall, notlarl zaYlf bile olsa 

Un;versiteye girebilir 

D. Daha iyi notlar almak icin callssln 

E. Bi lmiyorum. 

90. Ali saatleri tamir etmek istiyor. Fakat gazetede okuduguna gore, bunun 

egitimini veren son okulda kapanmlS. 

Ne yapmall? 

F. Baska meslek secsin 

G. Saat tamir etmeyi kendi kendine ogrensin 

H. Gazatede okudugumun dogru olmadlglnl farzetsin 

J. Kendin; nasll egitecegini rehberlerine sorsun 

K. Bilmiyorum. 
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91. Di1ek oyuncu olmanln haya11erini kuruyordu ve 1isede 2 oyunda ba~rol 

oynaml~tl. Fakat onun ba~ar111 bir oyuncu 01maSlnl saglayacak, "kendine 

gUvenme" Dilek I te yoktu. 

Ne Yapmal,? 

A. Oyunculugu blraklp ba~ka bir~eyler denesin 

B. Gercek bir oyuncu olabilecegine kendini inandlrsln 

C. Kendine niye gUveni olmadlglnl bulmaya call~sln 

D. Biraz daha tecrUbe kazansln, kenrline gUveni gelecektir. 

E. Bi lmiyorum. 

92. Sedef emlakCl olmak istiyor. Fakat bu isi nasll basaracaglnl bi1miyor. 

Ne yapmall? 

F. Bildigi bir meslegi secmek Uzere kararlnl degistirsin 

G. Once Universite derecesi olsun sonra komisyoncu olmaYl dUsUnsUn 

H. Bir emlak bUrosunda ise girsin ve callsarak yUkselsin. 

J. Bazl emlakCl1arla konusup, meslekleri icin nasll ogrenim gordUklerini 

gorsUn. 

K. B i 1 m i yo rum. 



- 121 -

93. CUneyt'in bireok homileri ve ilgilendigi konulftr vardl. Fakat onlarl 

slnlrlaYlp bir meslek seeimi yapamlyordu. 

Ne yapmall? 

A. Problemini rehberleriyle beraber dUsUnsUn 

B. Bireok is; deneyip en eok sevdigi birini seesin 

C. Herhangi bir meslegi sees;n, seetigi bUyUk bir i~timalle ilgilendigi 

bir seye uyacaktlr. 

D. Kararlnl ertelesin. Er ya da gee mesleklerinden biri digerinden aglr 

basacaktlr. 

E. ~i1miyorum. 

94. Bahar okul bandosu ile birlikte sarkl soylUyordu ve ilerde profesyonel bir 

sarklcl olmak istiyordu. Fakat bunu gereken zaman (~ig time) ieinde basa­

rlp basaramayacaglnl merak ediyordu. 

Ne yapmall? 

F. Basarll1 sarklciiarln fikirlerini alsln 

G. Daha kesin karar versin, basaracaktlr 

H. Baska bir meslege yonelsin, sarklcl11k eok rekab~ti gerektiriyor 

J. Baska bir i$ bulsun ve bu arada basarll1 clup olr~yacaglnl anlaYlncaya 

Kadar geceleri bir yerde sarkl saylesin 

K. Bi 1 miyorum. 
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95. Urner, pazarlarnacl olrnak ve eok para kazanmak istiyor. Fakat seyahat et­

meyi sevmiyor. 

Ne yaproall? 

A. Baska rneslek seesin 

B. Kendi isine baslasln ve seyahati baskasl yapsln 

C. Biraz para biriktirinceye kadar, bir mUddet seyapat etsin. Belki 

sonra satlS rnUdUrU olabilir. 

D. SatlS isinde, seyahati gerektirmeyen, daha az parall bir ise karar 

vers in. 

E. Bilmiyorum. 

96. Serpi~ Universiteye gidebilecek ve bir meslekte basarlll olabilecek ye­

tenekte. Fakat liseyi bitirir bitirmez bir iste eallsmak istiyor. 

Ne yaprnall? 

F. lse girme1i ve Universite fikrini unutmall 

G. Oniversiteye devarn edip, bitis saatinden sonra bir iste ~allsrnall 

H. GUndUi ise gece Universiteye gitsin. 

J. Oniversiteye gitmeli, sonradan bundan mutluluk duyacaktlr. 

K. Bi 1 miyorum. 
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97. Fulya slnlfln en UstUn talebesiydi. Fakat herhangi bir ise yeterince i1gi 

duymuyordu. 

Ne yapmall? 

A. Orduya yazl1ma11 

B. Bircok iSi denemeli, biri onun ilgisini cekecektir. 

C. BirgUn birseyle ilgilenecegini Umit ederek Universiteye devam etsin. 

D. Testler alarak ve rehberleriyle konusarak, ilgilendigi seyler; aC1ga 

Clkarmaga callsmak 

E. Bilmiyorum. 

98. Cengiz cok iyi bir ogrenci ve sporcu. Oniversite mimarllk ogrenimi gorme­

yi ve futbol oynamaYl istiyor. Fakat ona sporcu bursu veren Universitede 

mimari bolUmU yok. 

Ne yapmall? 

F. Mimar11k bolUmU ve futbo1 taklml olan bir Universitenin akademik bur-

sunu denemeli 

G. Va futbolu ya da mimarllgl blrakmak 

H. Futbol oynasln ve baska bir Universitede mimarllk egitimi gorsUn 

J. Her ikisini de unutup bir ise girsin 

K. Bilmiyorum. 
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99. $ebnem'in sanat kabiliyeti cok fazlaydl ve ressam olmaYl dUsUnUyordu. 

Fakat ressamolarak basarlll oluncaya kadar bir sekilde desteklenmesine 

ihtiyacl Vard"i. 

Ne yapmall? 

A. Lisede resim ogretmeni olsun 

B. Onu destekleyecek bir vel; bulsun 

~ .C. Resim yapsln ve klsa sUrede satacaglnl Umit etsin 

D. Baska bir iste callssln ve boS zamanlarlnc3 da resim yapsln 

E. Bilmiyorum. 

100. Mithat, teknik liseyi bitirdikten sonra bir cJkkan acarak makina satmaYl 

dUsUnUyordu. Fakat ihtiyacl olan arcc ve gere:i alacak paraSl yoktu. 

Ne yapmall? 

F. Baska bir meselege cirsin 

G. Arac-gereci almak icin odUnc para alsln 

H. Baskasl icin makinist olarak callssln 

J. DUkkanlnl aCSln ve istediklerini alabilece& kadar is yapacaglnl umut 

etsin. 

K. Bilmiyorum. 



Adl,Soyadl 

1 TF":- 21 TF 

2 TF 22 TF 

3 TF 23 TF 

4 TF 24 TF 

5 TF 25 TF 

6 TF 26 TF 

7 TF 27 TF 

8 TF 28 TF 

9 TF 29 TF 

10 TF 30 TF 

11 TF 31 TF 

12 TF 32 TF 

13 TF 33 TF 

14 TF 34 TF 

15 TF 35 TF 

16 TF 36 TF 

17 TF 37 TF 

18 TF 38 TF 

19 TF 39 TF 

20 TF 40 TF 
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TUTUM OLCEGi 

CEVAP KAGIDI 

41 TF 

42 TF 

43 TF 

44 TF 

45 TF 

46 TF 

47 TF 

48 TF 

49 TF 

50 TF 

51 TF 

52 TF 

53 TF 

54 TF 

55 TF 

56 TF 

57 TF 

58 TF 

59 TF 

60 TF 

Oku1u 

Tarih 

61 TF 

62 TF 

63 TF 

64 TF 

65 TF 

66 TF 

67 TF 

68 TF 

69 TF 

70 TF 

71 TF 

72 TF 

73 TF 

74 TF 

75 TF 



h, Soyadl 

mfl 

~ndini Tamma 

I.KISIM 

ABC D E 

F G H J K 

ABC D E 

F G H J K 

ABC 0 E 

F G H J K 

ABC 0 E 

F G H J K 

ABC 0 E 

F G H J K 

ABC 0 E 

F G H J K 

~ BCD E 

F G H J K 

~ BCD E 

~ G H J K 

~,BCDE 

~ G H J K 

; BCD E 

: G H J K 
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YETERLiLiK TEST! 

CEVAP KAGIDI 

Okulu 

Tarih 

Meslek1eri Tanlma Mes1ek Secme 

II. KISIM III.KISIM 

21 ABC D E 41 ABC D E 

22 F G H J K 42 F G H J K -

23 ABC D E 43 ABC D E 

24 F G H J K 44 F G H J K 

25 ABC D E 45 ABC D E 

26 F G H J K 46 F G H J K 

27 ABC D E 47 ABC D E 

28 F G H J K 48 F G H J K 

29 ABC D E 39 ABC D E 

30 F G H J K 40 F G H J K 

3]' ABC D E 41 ABC D E 

32 F G H J K 42 F G H J K 

33 ABC D E 43 ABC D E 

34 F G H J K 44 F G H J K 

35 ABC D E 45 ABC D E 

36 F G H J K 46 F G H J K 

37 ABC 0 E 47 ABC 0 E 

38 F G H J K 48 F G H J K 

39 ABC D E 49 ABC D E 

40 F G H J K 50 F G H J K 

lleriye bakl $ Ne yapma1arl gerekir 

IV.KISIM V.KISIM 

61 ABC D E 81 ABC D E 

62 F G H J K 82 F G H J K 

63 ABC D·E 83 ABC D E 

64 F G H J K 84 F G H J K 

65 ABC D E 85 ABC D E 

66 F G H J K 86 F G H J K 

67 ABC D E 87 ABC D E 

68 F G H J K 88 F G H J K 

49 ABC D E 89 ABC D E 

50 F G H J K 90 F G H J K 

51 ABC D E 91 ABC D E 

52 F G H J K 92 F G H J K 

53 ABC D E 93 ABC D E 

54 F G H J K 94 F G H J K 

55 ABC D E 95 ABC D E 

56 F G H J K 96 F G H J K 

~7 ABC 0 E 97 ABC D.E 

58 F G H J K 98 F G H J K 

59 ABC D E 99 ABC D E 

60 F G H J K 100 F G H J K 
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APPENDIX 7 

Pilot gruba elestiruesi icin verilen sor~ 1istesi 
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tS1M SINIF TARiH 

Asagldaki cUm1elerde, size iki manaYl birden veren yada TUrkcesinde 

ifade bozuklugu olan cUmleler var ml? Varsa siz aynl cUmleyi manaSlnl bozma­

dan, nasl1 3fade edersiniz? Yazlnlz. 

1. HenUz belirli bir meslek yada is dall secmemis olmama ragmen slk slk acaba 

hangi dall secsem diye dUsUnUrUm. 

2. Bir iste basarl1l olan, diger bir istede basarlll olabilir. 

3. Hangi meslek olursa olsun, kazancl (parasl) iyi ise 0 meslek benim icin 

uygundur. 

4. Ailemin onerdigi iste callsmaYl dUsUnmUyorum. 

5. Bir meslek yada isin getirdigi gelir, istedigimiz seyi satln almamlza olanak 

sagladlg1 icin faydalldlr. 

6. Bir ise girmek icin ne gibi seylerin gerektigi hakklnda cok az bilgim yare 

7. Slk slk kendi ozelliklerimle, sececegim meslegin gerektirdigi ozellikler 

araslnda gercek bir fark oldugnu hissediyorum. 

8. MUmkUn olursa yapllacak en iyi sey, bir sUrU isi denedikten sonra en cok 

sevdigini secmektir. 

9. Ben daha ilende ne olacaglml bilmezken, ismdiden bir is icin karar vermek 

ban a anlamslz geliyor. 

10. Okulda okudugum derslerden hangilerine (orn:Fen mi Edebiyat ml?) daha fazla 

onem vermem gerektigine karar veremiyorum. 
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11. Zamanlmln cogunu kesinlikle beceremiyecegimi bildisim bir iSi yapabilmeyi 

haya1 ederek geciririm. 

12. Kisi1igimle, gelecekteki isimin gerektirecegi kiSi\ik aze11iklerini nasll 

bagdastlracaglml bilerniyorum. 

13. Dalge gececegime, callSlrlm ,daha iyi. 

14. Eninde sonunda callsman gerekecegini biliyorum, arne dogrusu ben bunu dart 

gazle beklemiyorum. 

15. Gelecekteki isimin idealimdeki kisi gibi olmama yarDlmCl olup olmayacaglnl 

bi lmiyorum. 

16. Bir iste basarlll olmak icin bilgiden cok, kisisel iliskiler anemlidir. 

17. Eger meslek yada is secimiyle ilgili soyleyebilece~in bir fikrin yoksa, 

bu secimi mesele yapmamalls1n. 

18. Ne kendimi nede is dUnyaslnl yeterince bi1medigin ~~in bir meslek secimi 

yapmak bana zor geliyor. 

19. Kendimi herhang; bir meslekte callSlyor olarak dUs~~emiyor.um. 

20. En cok istedigim bir iste bos kadro olmayabilir. 
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APPANDIX 8 

Program Degerlendirme Anketi 



- 131 -

Adl - Soyadl Tarih: 

Bu ankette, mesleki ge1isiminizi ve 01gun1asmanlZl destek1emek amacly1a ha­

zlr1anmlS bir programl degerlendirme imkam bu1acaksHllz. 

ANKET 

T. Asagldaki cUmle1eri dikkatle okuyun ve veri1en bes Slktan birini isaret-

1 eyi n . . 
1. Katllml$ oldugum program kendimi daha iji tanlmlamama yardlmcl oldu. 

Hie Biraz Orta Cok Pekeok 

2. 11g; ve yeteneklerimin neler oldugunun ortaya elkffi=slna yardlmcl oldu. 

Hie Bi raz Orta Cok Pekeok 

3. Mes1ek seeimi ve is hayatl i1e i1gi1i duygu ve tutu~larlml an1amama yar-

dlmCl 01 duo 

Hie Biraz Orta Cok Pekeok 

4. Hangi meslegin, hangi yetenekleri gerektirdigini ogrenme olanagl bu1dum. 

Hie Bi raz Orta Cok Pekeok 
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. Meslekler hakklnda bilgimi tartmama yardlmc1 oldu. 

Hie Bi raz Orta Cok Pelcc;:ok 

Kendi yeteneklerimle, seemeyi dUsUndUgUm meslegin ozelliklerini karS1las­

tlrlp, bir degerlendirme yapma imkanl buldum. 

Hie Biraz Orta Cok Peke ok 

Seemeyi planladlg1m meslegi edinmek iein gereken sa r tlar1 arastlrma olana-

91 bul dum. 

Hie Biraz Orta Cok Pekeok 

i. Seemeyi planladlg1m meslege girmek iein yapmam gere~en asamalarda problem elk­

maSl durumunda (orn:Oniversite giris SlnaVlnl kazansama) ne gibi seeenekler 

oldugunu tartlsma imkanl buldum. 

Hie Biraz Orta Cok Pe<c;:ok 

I. ~~~~!9~~1_~Qr~l~rl_9i~~~!1~_Q~~Y~~_~~_~~~i~iY~!1~_f~~~Ql~~g!r!~~_ 

. Bu programdan genel olarak ne kadar yararlandlnlz? 

Hie Biraz Orta Cok Pe~c;:ok 



-133-

Programln yararslz buldugunuz yonleri var ml? 

a) Evet ( ) Ned; r ? ... " ............................... " ...... . 

b) HaY1 r ( ) 

Programln en ~ok faydall buldugunuz klsml/yonU nedir? 
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