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statistical analysis of each hypothesis of the study was done

throuph tft-tests.

The results show that the first and second hypotheses
of the study which were related to the offect of intra-child
and Inter~group developwent, were substantianted. The instrument
seems to be guite sensitive to Intra-child development through
time as well as to the differens levels of performance acrossy
ape proups. The thilrd hypothesis of the scudy which was
related to the offevt of tralaing oo ehilidren's perforuance
wias nat unconditionally substancianted. But there was a frond

in the 5% year=olds that the trainisg Lad an eiicet.

This is the {firat time, the inaktrument Vormative

Fvaleation fory Preschool Objegtives which was develaped by

[

Glhgver Yildrroan, in 1978, was being vried on o Tarkish sarule,

This cevaluation davice is based on vlobal presetcol objectisen,
These Fiads of dfnstruments avre vory few ta areas of preseino]

cducation, Thus, this study mipghs be considerod a prlol stadey
whtich evaluates the interjudpe reliabhibity and the conatract

validity of the instrument.
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Bu projenin amaci, Giizaver Yildivan tarafindan 1978'de
i )

seligeirilen ve 19827de Tirkge've uyarlanan Ghul Oncesi He-

deflerine Diniik lzleyici Deperlondirme dlgesinin hakemler-

arast plivenirlipini saprtamak ve ayni dlgepin vapt pegeriili-

finl sinamaktir.

Projenin gerceklegtirilmest 1oia, ¢ ve boy yoy olmak
J 123 (; ] o 4

fizere Ikl ayry yay arabu segilmigtiv. ki ayr: yay crubsuadak

-

goeuaklar avrien deneysel ve kontrol sruplarin

-1
—
-
-
o

e

r

daiv. fier bir grup 5 goecuktan olugmugrar, Bu dGicuep

pruplara urealanmaoindan soenra, 2 av slirevle, fver FRL yay ko=

sitinden sadece deneysel pruplovdak’ cocublara - BlrTyw veril-
migt iy, Epieim siivesinin soenunda bitin eruplave ayny Dlaoi
tukvary wuypulanmiytir,

Olgegin hakemlev=-arast pilventriipi, biltin cowuklara
yineltilen itk avguiamadan sonva saptanmistir, lk! ayri hako-
min verdifil puaslar Slcefin hakemlevr—arast puveniviizgini gp-
tamak igin knlianilmigtir. Sovuglar dlgejgin bakowler-arasg:

glivenirliiginin her 1ki vag grubundo de viksok ldulinau gone

tesmektedalr.



_'Ix—

Aragtirmanin denenceleri, geligim ve cfitimin gocukla-
Tin ¢dimlert dzerindeki etkileriyle ilgilidir. Her denencenin
fstaristiksel analizi t-test kullanilarak yapilmigtir. Sonug-
ar, pellgimio ¢ocuklarin cedimleri iizerindeki etkileri ilce
Plgiili olan birivel ve 1kincei denencelerin desteklendifinig

sdsternektedic, Bu da Glgepin peligim farklarina duyarly ol-

Fa

Wduna podstermektedit. Aragtirmanin uypulanan cpitimin ¢ocuk-

arin cdimberi d2crindeki ectkileriyle ilgiii olan iiguncii de-
sencesi tamamiyla desteklenmemis ise de, 5 vag srubunda, uy-
sulanan efditiwin ctkin oldufinne igaret eden biv epilim pgiril-

LIRS T

Dkl Oneesi tedeflerine Dondk lzlevici Poserlendirme

Cleepl itk defa b oaraytirmada bHiv Mirk drnekleni foeriade
seneamistilr, bBa depeclendirme aravi: okul=dncesi hedeflovine
tayaladir, Okul-Socesi cfgitimi zlaviada bdyle Sleekler ok
xzdrir. Bu oavagtivaa, sani gegen Gloegin hakewler-arasy plive-

srriinind ovwe voue guegerdilicind sinavan bivy Sa-aragiirma obla-
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i. INTRODUCTION: STATEMENT OF THE PROBLEM

Racently preschool education has gained a groaver

emphasis by the general public as well as by policy makers

due to the increase In the number ¢f working mothers in

t

cities of Turkev. Aithouph some preschool centuors are no

[T

than custodial institutions, it is the aim vf some procchool

yrograms to pravide educational epporrunicics for the attendd
| & P

children. However, there is hardly anvy standordization

these educarioenal efforts. Uhildren who attend a part.vular

preschool center come there with different levels of develops

cent . these  initial  dndividual differencen way alfoot
much children will finally profit from the educaginsn v

to than.

[ERLAN

At

Table

Certain weducational psasychologists (Ramil and Uuzden i

Bloom et al,, 1971) have deliniated some plobal pyoesche

objectives wiiclh enhance the probabiiicty of relatively

levels of learaing in the elementary sohoel cspugialis
i o

carlicey grades. Uowever there are ver. few, 17 any, cvva

'

instrumentas which enable a togoher to Find out at whas

“

of funvtivaing a chilae is via & vis thesa educationn.

oblestives. Puch an vvaluestian devicy wvould pe ratbrsz

n
1

dirh
in the



trom an (.Q. test since the alm of an evaluation instrument
is not to be an index of a stable characteristic, but instead
to help the teacher by giving feedback to him/her regarding
what the child lTacks. With this knowiedge, the teacher then
may develop or use certain materials and methods to enable

the child to perform at a higher level on o given objective.

Such an evaluation instrument was developed by Glzver
Yildiran at Roosevelt Uailwversity, in 1978. in cxplaining the

aim 0f the lustrument Yiidiran states,

This is an obhservational instrument tao
help the teuscier to find vut the childly
Tevel of functiaaing. Lt is based on the
objectives which are thoupht ta he
relevant and important for preschool
cduzational programs {(Bloom, Hastings and
Madaus, 1971), The olw of this instrument
1s not only to evaluate the child, Tho
major purpeose is rather to consgider thoe
objeetives ¢f vreschool education and hel
the cnild in arvcus where his learning iy
not complete, 1L a child scaores below what
wotuld he expecied for s ayxe lewel op
that, objective, Uhe teacher shoull makoe
sure that the <bild recelves help o that
he can attain the speciited objective, 11
thils sense, the itnastrument s both an
cvaluative device as well as a teasching
aid,

The instrument feals with plobal

obiectives and sives the teacher s

froedom to ohink ol difteront examy

Wit whiech te cest the ohiid ga tiat

et ieular ehlestive gy well oas proaviding

cely toar the chnbd owhe Pe o oaul ruesouensive
sarlriniar Groea. Some examples ot

fCLA0te: SudsuBtlons Afe plven a8 an

Gt Lo the feacher. Yhese are o

crhinrgt dve. Each teacher will think of

RS I NS ool tnterveniug to o aid g

oila dn thal are most oappropcioabo

Twr phe Andiwidual oeliid alber Gbherving

Loy

FIR S
i
el
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him at different times. Ia this sense the
insrrument is not similar to an 1.0. test
or a4 tent measuring the abilivies of a
ehild, Rather, it should be viewed as a
tesching aid."{Yildiran, 1978).

The objectives of the present instrument fall into

four vategories (See Kamii and Cazden in Bloom vt al., 1971).

1., Perceptual=-motor development
2. Coapnitive development
3, Lanpguage devolopnment

4. Hoviov~emotional development,

The aim of this project includes several investigarions.
First we shall fest the instrument's interjudge reliabilitcy,
Secondly, the instrument's coastruct validity will bhe tested
by examining whether or not the level of function:in
objcetive is influenced by the child's developmenty., A child
evaluated at one point in time sheuld perforvm at o higher
Tevel on these objieetives at another peoint in the future,
inalliy, older preschooel children should perform better on
the average in comparison to younger children, Therefore the

inlra and intor~child differences in chronelogical development

will bhe investipated.

In addition to the aheve stated invaestipations, the
cffect of Lraining on correcting ceripinel deficviencies indexed
by the above stated objectives will be investigated, It ise

hypothesized that training given on objestives when performance

is lower than what +ia expected will have positive cftects o



performance beyond that of mere chrunological development,

It is, tihus, the aim of this project to shed some 1

on the above stated issues.

Ha
[ 28



1T, SURVEY OF LITERATURE

The gsurvey of literature will inciude, first a hrict
theoretical and historical bhackground of preschool ecducation
in the H.8.A, and in Turkey., This scectiocn will be followed

by the development of diffevent types of objectives which ar

widely emphasized and shared by cthese programs. The survey 1v

hy no meang cxhaustive, but rather should be viecwed auw givin

the basic outlines of preschooel cducation.

The Theoretical Background ol Preschool Nduent
2

Carly childhood education was affected brosdly by the
thoughts and ideas of Furopean cducators such ns Comeniug,
J.J.Rousseau, Pestaleuzzi and Froehel, (Almy, 197%:; Fvans,

1975; Share and Dowley in Andersen and Shane, 1971).

Comenius {(13592-1670) emphasized the inportance of {be
family on the development of the young chiid up to six years
of age (Dowley in anderson and Shane, 19713 Mansd, 1967).

"

Jean-Jacques Rousseau (1712-1778) influenced tho educators

with his ideas especially in his novel, "Emilc". Accovding to

o

Reusseau, the aim of education irg the velopment of L2

[

+

?



potentialities of the whole child which exist in him

naturally {(Kanae, 1963), Peztalozzi (1746~1827) pointed out

the importance of the parents and the social environment on

the development of the child, Pestalozzi also pointed out the
importance of carly sensory training in the early education

of children (Dowley, 1971; Kanad, 1963),. Pestalozzi implemented
his ideas abeut c¢ducation in his own school which he established
in Burpdorf, Switzerland (1799) which was very famousg all

over the FEurope (Kanad, 1963),

Froebel (1782-1832) was influenced by the ideas of
leztalowszl and visited the educator in 1805 and in 1808 in an
cffort to rombine Peztalozei's thoughs aund iwmplementatiens to
tle own thoughts (Kanad, 1963). Bephasizing the imrortance of
senaery teaining, Froebel onumeratoed the components of nentory
training as sizes, shapes, weighta, numbers, colors, movements,
directions and gsounds (Kanad, 1963}, He developed matorials
of sensory training which to thin day are referod te as "the
GifLte Viocehel" {(Fvang, 197%; Kanad, 1963, Procbel apencd o

sehool Tor younyg ~hildren 1n 18737, in Blankenhureg, Germany.

n

He coined the term “kindersarten” in 1039 for hian school of
carly childhood education tmplying the importance of play and

nature on child dewvelopment (Kanad, 1963 Evany, 19757 Dowioey

‘n Anderson and Shane, 19715,



History of Preschool Education in U.S8,A,

In the mid-eighteenth century, the ideas and thoupghts
of European ciducators stronply affaected the movement of carty
childhood education in the U.S.A. Graduwally American educators
started to produce their ideas and thouuhits about early
childhood education., The famous American philosopher and
pedagoyg John Dewey (1859-19532) influenced many educators with
his functional pasychology approach. Accurding to Dewey, lhuman
beings can learn only through their active experiences with

their vnvironment (Pevers, 1952).

In the beginning of the movenment of the carly childhood
cducatton, seone educators tried to cstablish kinderagariens.
susan Blow {1843-1916) established the first kindergarten
titer the Civilt War, in Migsourl (Bvans, 1975). Patsy swith
Hati snorther vducatoer, translated Dewey's ideas into kinder-

carren level! (Evans, 1975},

Because of the iIncreasing interest for cvarly childhood

vducation, first public prescheols in the USA, were

CH

eutabiished in 1919 (Evans, 1975). Usually the first nuvuscry
schools were opened fov researceh purpeses in colloeges and
universities (Kamii in Bloom ¢t al,, 1971), In the 1930s,
the federal government wag involved in carly childhood
cducatinn for the first time (Kanii in Bloom et al. 1971,

Dowley in Anderson and Shane, 1971}, During the depregsion

yearrs, the msin asbjective of these nursery schools was to



prowide jobs for vnemployed teachers and to protect children's
phwsical neateh (Kamit in Bloom et al.; Dowley in Anderson

and shane, 139717,

Buring the Second World War, the U.S5,A. governnment
assigned federal funds for day-care centers for children as a

resalt o of the increase in the number of working mothers (lamii

tn Xivom et al.; Dowievy in Anderson and Shane, 1971),

A

awhnile the work of Freud's focused interest and emphasis

o the socto-emotional prowth of children in their eariv

,
b

=g framii In Biloom et al,, 1971},

In the 19605, interests towards carly childhootd <due st ion

started te cencentrate on the cognivtive develonmen: of oiiliven,

s

wonrding to Ramil (Kamii in Blooem et al., 1971), there wore

miate iy two redasonys Por this interest: First was thoe orfeot o

the o« ivil rights movement., This movement caudied the incroase

i}
v
v
-

fands towards efforts preventing school fafl.rues
aren s lower-lower-=class ohildran (Kamiil in Bloom ez al., 19711,

Sceundiy the acoumulation of knowledpe about coanitd

b
-
o
L3
F)
-
ey

of childroen was noteworthy (Hawmii in Bloow et al., 19711},

Hunt (Intelligenee and Expericnce, 14961 and Bloowm

(3t ahility nd Change in lowan Charactevicticg, 19641 ¢xprusscd

the wiew that earlvy ohildhooe had lasting effects, semetimnes



irreversibly so on future development,

The findings in this area had some policy implications
as secen, for example, in the Head Start movement (Evans,
19755 Kumii in Bloow et al., 1971; Shane in Anderson and

Shane 1971).

According to Bloom (1966) the most rapid development
of childron takes place until age four in especially cognitive
prrowth., Alco phvaical characteristics of children show the
most rapid development during the carly years of life.
Eavirenment has great effects on the growth of children in
children's early critical years. Deprivatlon ia tho first
four years of children's lives is much more determinuntal
than deprivation in the ifater yvears. Bloom (1966} iadicotes
that the eariier development is the base for latoex
developimant. u}icﬁly, according to Bloom's view, cavly
learrings and carly environments have the most poweriul

¢ifeects on children's development (Bloom, 19660,

Punt opposed the assumption that "intelligenwe ig
fixnaed and that Jdevelopment iy predetermined™ (19711, Hunt
enphagsized the eifects of ewnvirenmental stimuliil wud the
child's expericnees on carly cognitive learning (Hurt, 1471,
1G76) ., -Hunt indicated that early stimulus deprivation

hinders intelleociual growth of epildren. Hunt (1979) poinnad

cut that even mouroanatomical viowth of ebildoen 18 hiznly
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related to shildren’s environwmental conditions. Hunt €1976)
shared with Bioom the idea that corrective efforts should be
nrovided for very young children before the age of four. Hunt

argpued that poverty caused the deprivation of chiidren {(Hunt,

1976) .,

Currvent Status of Preschoel Education in the U.S.A.

Today, preschool education shows a great variance both
in the fivlds of acrivities as well as the gquality and kind
ot proprams fa the V.S.A. The differentiation in status of

nursery schools as illustrated by Evans in that

Nursery,; scheols exist on the campuses of
collueges aad universitics, In churchoy,
homes, shopning centers, and civie
Luildings, Sume aroe commercial, othurs are
neanroblit, Yome reguire professional )
crodonptiais, cthers do naot, Some aro
exclusgively parent~cooperative vantures,
while vithers may cxercize no apparoent
commitment to parental invelmaent. Sone
svcemmedate three—-four and five-vear-olds,
others acvgept four-year~olds only. Socwme ore
Timited to half-day srograms, others
inciude a fall=day. Some schuecls convenu
two or three dave o waeek, others utifizg
the tull five~day weak. lu ghovt variation
in the :ule rather than exception {(Lvans,
1975, p.52-53).

Niwtary of Yreschool Fducation in Turhaoy
LI . DL

A i R A L i v e

.Before the Turkish KRepublic wes founded, the virst
nursery schogis snd classes were opened in 1935 inn Farkey,

When the Kepubile was eotabhiched, there woere 8V unuv: ary
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schools and atteading these were 5880 children in 38 cities
(Unesco Report, 1977; Bekman, 1982), In 1928, governmental
interest shifted to the reading-writing movement with the
acceptance of the new alphabet (Unesco Report, 1977; Bekman,
14872 Report of X[, National Council, 1982)., Therefore the

intercst in preschool education disappeared until 1960,

In the 149608, therec was some healthy promotions of
carly oLisdhnod wducation., The development in industrialization
with fts effoctas on the migration froem the rurs!l to the urban
Arecad {Bekman, 1982); changed the family struccure {rom on
catended to o a anwelear one {Timur in Abadon Uhﬂ[lt%. al.,

19729); the dnctusion of the women in service of industry
incyreased the demand for child care and preschool cducation
(dzliay  in Abadaun-Unat et al.,, 1979),

Tt oeautld be speeunlated that ideas about training lower~
tower=clinua vhitdrea which were imported from other developed
countrien, aitvcted the Turkish preschool movement, cspecially
the e¢iffarts tu ediucate sacio~econeomically underpriviligoed
ewildren, Tham, in 1961 the Law of General and Primary
Mduecatiton detaoained the status of preschool educarion te be
complomentary within the primary educational framework (Bekman,
1987 Kenort of X.National Educational Couacil, 9813, The
cuphasis was ftosused on the teaching of the Turkioh Tangoaue
among ckildren whe could not speak standarvd Turkishy ecraining
childran in rneed of specia! education; carivg fot the children

ot worbking parenteg; and propaving experimentai iotndy toy



teacher training {(Bekman, 1982; Report of Z.National
Lducational Council, 1981). The development of preschool
cducation gained significant speced during the period of 1970~
1976, indicated by the establishmont of 78 private nursery
schools and 118 preclsasses Jduriug this peried (Bekman, 1982,
Unesceo Report, 1977). In the Tenth Natlional Educational
Council {a 1981, a policy decision was made te formally start
preschool education in Turkey. According to that decision,
proschoo! education will start one vear before the child
gnters the primary schoel. After some piitot studiesn in various
schools and settingn, preschool education may sradually became
obligatory tn all primary schoels (Lafitcrbasy, 1981).

¥

Current Preschoel Education in Tuvhkey

I

1 Turkey, preschool cducation in maialy centinued

g (D,

under two robolos

I- Wursery schools: Children between 3= vears of age
attend these sehools supervised by the Minigtry of
Fducation.

1i- Pavy=Care centers: Children between G-6 years of age
attend these schowls sunecrvized by the Ministry of

Health and Social Welfare.

(1) This in‘orration i taken trem Rekman's study, 987 und
Uneseo Heport, 1977,
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Both of these types of centers may utilize non-governmental

sources. The centers which utilize non-pgovernmental sources

are listed below:

1. Private centers: Thelr primary aio is commercial,
These centers show a wide varicety in terms of their quality

of facilities and gervices,

2. Centerg of children’s foundations: Theilr primary

aim is the provision of social service programs, usually
orphans, very paor children or children 0f single parcnts

attend these.

3. Centaers belonging to cthnic groups: Uaually cach
cthric group living in Turkey has its awa centevs for preschoonl

cducation.

4, Centers belongiang to forcign groups: Thene centurs

provide seme preschool services for foreipn groups In

5. Centers helonging to {actories: Aceospding to the
labor law in 1973 {(number 140223, factories which ecmploy 200
or more female workers munt opoen proeschooel venters o their

factories.

The coavernmentat oraeschool centoers are ¢ither suparvised

by the ministeics or they ave part ol other povernwmental

instizutions.



l. Those that are supervised bv the miailstries include
the following:

A. Centers belonging to the Ministry of Education:
These centers are administercd by the Ministry of
Education. Filnancial suvcees are provided from the
donation of parents,

B, Centers Lelonping to the Ministry of Healt and
Welfare: These centers are of two types:

i) Childcare houses,
These centers are directiy {inanced by the
government, Orphans or ehildren whe are
separated frouw thear varﬁnts Tive in theug
centers.

ii) DPaycare centers.
Thelr primary aim iz the provision of oceveioes
for working mothers., Very poer molhers ran aisoe

utilize thaese centers without a feo.

2. Centers that are part of government institutions
include the following:
A, Child coenters of universities:
Seme universities have preschool centers whieh
provide ¢hild care services fov their persaarel a.
well as enabling the university to carry on rescarch,
B, Child centers of povernment sector indudtciog:

It fonotovies

@

Accovding to the Labor Law passed in 1
ar industrial settings must wpen presc.O0L centars

for their personnel, Theva ventors reosive hoiy



financiusl resources frow the ministries to which
they belonp. For example The Ministry of Customs and
State Monopolies finance and administrate preschool

centers for their personnel,

Different Types of Preschool! Proprams

In this section different types of preschool programs
which operate in the U,S.A., will be briefiy prescuated, Thoese
general programs should not be confused with the gencral
ohjectivea of preschaool cducation. Although the differenr
tvpus of preschoel education preoegrammers may aproe on tho
same general objectives of preschool education, their wave/
styles for reaching these objectives may be different, Ynsually
seneral objectives of preschool education are accuepted aw
perceptual-meotor, counitive, language, and soclo~gmetionnl
developments of children. Bach proegram may have differvont
content, methodology, materials, settings, and pevsonnel,
Children can be educated according to the characteriasticg of

the program in order te develop themselves,

The different types ol preschool propgrang wera
divided into two categeries as the traditioensl nursery sebhogln

and the copnitively oriented preschool proprams.

1. The Traditional Vursery School

The mais oblectives of the nraditinual wu sevy <Subooig

PR NS IR SRS

. . 3 . 5 [ T
are aocie-gmotional pnd pereceptusi-molior REMEAN S
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«hild (Kamii Ln Bloom et al., 1971). Bevend these main
objectives, traditional nursery schools deal with many
cognitive activities in less systematic and less specific
ways., Also these nursery schools deal with language through
i nen=systematical approach. As is casily seen, the socio-
cmational objertives supersede those of either the copnitive
or the languape development cype. Kamii indicated the
underlying assumprion of the traditional nursery schools as
"Tf the vhild's feelings of Independence, wmastery, and
adequacy are developed, his copnicive growth will aanruraily

folltew" (Kamii in Bloom et al,, 1971, p.296).

PE, The Cognitively Oricnted Preschoal

The cognitively orientoed preschool educators durce ou

the importance of cagonitive learning as an indicator of seadewic

suceess 1n bater formal school periods. Kvang ((976) calied

this anproach prepatory  and readiness-building. Thuus, mainly

the ¢ognitively oriented preschool emphasizes the lmportance
of schouol readiness activities for preventing school

faitlures among children of the lower—lower—class {(kami) in

Lloem et al., 1971}.

The wognitively oriented preschool educztior coulu be
examinced witinin the frasework ot either the ron-Piagetian oy

the Pilapgenian progranms,
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1. Non~Piagetian Programs

The noan-Plagetian Programs might be separated into two
headings, These 1nclude the programs in which the traditional
methods are used as well as those that implement the Bereiter-

Enpelmann programs.

A. Non-Piapetian Traditional Progarams

In these non=Pilapetian traditional programs, ossentially

traditional nursery sclhool methods are systematically usc

r}
~
[+ %)

(Kamii in Bloom et al., 1971}, Among these, the Huntoessord
approwgch and the method of Gray and Klaus will hoe brictiy

discussoed,

The Montessorl Method: Mavia Montesueri (1874-1952)

15 the Tamous ltalian cducator in childhood cducacion in carly
20th century {Standing, 19673 Kolilbarg in Hess and Boear 19
Dowley in Andervson and Shane, 19715 Evans, 1975%), Montessori
started her studies in the slum arcas of Hame with dicadventaned
children (Bvans, 1973; sStanding, 196735 Dowley in Andorson anad
Shane, 1971)., After her kuccesfull experience, Mouteusori
reasoned that normal children could benefit wmore than
dinadvantapged children from this prograw in an organized
cnvironment. Taking this pervspective as ner initial propesitvien,
she developed her famous cducational mecthed (Evans, 19737,
Monressori emphasized the impovrtance of the development of

BONEGTY percwpticn and reasoning through the use of matevisls
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which srimulate the senses of children (Standing, 1967; Evans,
1975) . Montessori also emphasized the importance of carly
childhood yensrs for the development cof reality orientation.
This could be achieved by using through their natural

intercai and their free activities in an organized cnvironment
(Standing, 19673 Lvans, 19753 Kohlberg in Hess and Bear,
1968) ., Standing summarized the method as "a method of

education through the senasec and sense training" (1967, ».7).

i
In addition to sensory davelopment, Montcssori also ecmphasieed

motor and ltanpuage development within organized enviranmencs

and activities (Standing, 1967; Evanas, 1975).

¥

Gray and Klaus's Darly Training Project:s Grav o and ¥lous

cxplained thelr project duw an jatervention researeh study or
decrcasing the progressive retardation in school cchievement

by doprivead

and guencral cognitive develeopment of the cultural
ehildren as they pass through clemantavy schoel witi specividy

planncd techniques (Gray and Klaus in Hess and Bear, 19077,

Two main objectives of this program are:

i) Development of attitudes related to achicvement:
These attitudes include achievement motivation, delay of
wratificatinn, persistence, interest in school-type acriviting,

and icdentification with achieving models.

. ii) Development of aptitudes related to achiovenment
These aptitudes include perceptual development, the acvelopn=

ment of concepts and language development.
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In this program cognitive and perceptual motor
objeectives are primarily emphasized., Only throvph the
attainment of cthese vbjectives language and socio-emotional

development can be actuallzed,

After having discussed the non-Piagetian traditional
programs, we shall now birefly discuss Lhe Bereiter-Fnpelmann

program.,

. The Bereiter=-Engelmann Propram

The abjecetivesy of thiﬁ program primarily focuses on
lanpuage develenment as a toel to affect cognitive devalopment,
Kamii stated thas "They conceive of cuitural deprivation au
language deprivacion and argue that worda relotoed to lopic
are pavticulariy iamportant for the child 1E he 13 to wuet
along in ochool” {Kawil in Bloom et al,, 1971, p.,2073, While
the perceptual=-moter development L nol part of this proosram,
the teacher=pupi! social relationuship ls accepted au o Do
product ratber thuan an obiective ol preschool oducuilion Ly

Bereiter~Enpelmann (Kamii ia Bloom et al., 14712,

Apnother main sroep of programs lnelude those Lhat use

the Plaratian ausoroach.

.2, The Tiagetian 'roprams

Fvans (197%) cited three applications of

-

Piaget lau

thought to rmarly entldhood education, These are:

4
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A. The Lavatelii Curriculum

The general objective of the Lavarelli curriculum is
the child's development of intelleccual competence through
self-activity and questioning (Evans, 1975), This objuective

has turee componentsy:

.

i) The ability to clausify in order that children

can achieve econemy in structuring their cnvironment.

i1) The use of number, measurement and space operations,

particularly in relarion to conservatiaon,

iii) The use of seristion oporatiocns wich toe ain of
assisting children to establish relations betweon abjocesn (Hoeo

Lvans, 1975).

1

Lavatelli emphasized mainly language and caognitive
development, She focused on valuc or piav, As o side offeant
of play, perceptual-motor and social develeopment woutld be

enhanced,

B, The ?paiiantiwﬁurriculum

LE]

Weirkart aud his collegues in Ypsilanti, Michigun stated

that

. a chitd’s underatanding of =elf and world

gprings from two basic cbilities:

aY an abiiity te anchor cneself 1n space
and Lime and
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b) an ability to order and classifly cvents

and objects.

This means that chiidren musr begin tu
constyrue, then organize, relationahiy
amone the things they cncounter in the
environment., They also must cstablish
mental repregantations of themselves aud
tholr environment for the inervasingty
complex and abstract purposed of thinking
(Evans, 1975, p.u2a7)y.

While the cognitive objectives of this curriculum arce
based entirely on Pilaget's framework, socio-cmotional
objectives are derived indirectly from Piapet. Althonph the
focus is not on perceptual-motor ohjectives, thev are unot
totally omitted, These scecondary objectives are derived {rom
the traditional nursery school according to Kamii {(Kamii in
Bloom ¢t aul., 1971)., The lunguage ohjectives of Ypsilangi

curriculum are also influenced indirectly by ¥vilagcet's theerv,

-

C. Kamiil and Devries Interpretation of jplaget Yor

Larly Childhueod Uducatlon

Kamii and beVries develoned an ecarly ehildnood
education program baged on Plagetian theory (hvans, 197355,
They considered the tour major objectives of preschaul
programs (i.e. the perceptual=motor, copnitive, lunsunne aud

socio=-emotional).

. Tws main reasens are stazed by Kamil for explaining
Y

why they based their program on Piaget's theory.



-22 -

One is that his theory cnables the teavher
to delincate and teach rhe broad Lonsic
abilities that are necessary for all the
subjeets thar a child will have to cope
with in elemantary school.

The other is that Piagmet's theory cneonpasses
all the activities thar were develuped hy
the traditional nursery school, and

adds a great deal of depth and a
developmental perspective to these
activities (Kamii in Bloom ct al., 1971,
p.298).

The aim of the application of Kamil and DeVrics program
is neither the attempt to teach specific Plagerian tasks nor
to avcelerate the rate of child develapment (FEvaunu, 1975).
Evang summarizoes their alm as "Inastead, Kamii and DeVeioes's
nenceral sin is total development preschool cducation iy
vin ! i L It : .“ (| “}lld"‘ 1 161 ¢ by
simpiy a means (0 enprely a ol 8 opportuanlircns bov
constructivism (Bvans, 1975, p.215), According o Ywana
(1975), wince this program ineludes intensive teacher trainiog,
traditionally oriented predchonl teachers maoy vavy o thetr

acceptance ol this proweau.

Objectives of Preschool Fducation

Daving discussed the varlous preschool pzuprams; we
will now try teo state zome general objectives which find

differing degrees of emphasia within cach program.

- The history of prescheool education reflects tihat senceral

. 1 . ‘ . . .
and sbatract ohiuctlvus( ) of preschool eduocation gracualiy

atien about the difiercat tiypes of ghieeriven with
Gt seprion of those rolated to lanpguane fovelupmaon: are
telen Srom Hamii's discusasion in bBloom ot Li,, PHTL,

CL)




beeame more specific and various ¢ie¢ (o secial, theoretical
and cmpirical influences, Although ticere are various
appreoaches te preschool education, most of the educators
agree on these broad objactive

s of preschool education,

I. ¢bjecrives related to Perceptual=Motor Development

The percoeptual-uwotor objectives of preschool education
are extendad to develop muscular cocrdination of vhildron
according to thelr physical wmavturaiteus! lovels. Hamii stated
that YPerceptual-motor abilities are thosce which onanle the
child to do with his muscles what oo wants and Iotenda to de®

Kamii in Bleoom et al.,, 1971, p.288%). Perceptaal-motor Jdevelup-
ment iLs considered to be impeortant for physical and osyoho-

loglecl health,

11, Ohjectives related to COa

Vamii caphasized cognitive ubjectives within tho
Pidvetian framework since she findn these to bo bha must

inclusive and organized sct of objectives, Piager'a Irameworh

[

avaives phvsical knowledge and socvial kinowlaedge, tapical

nowledpge wnd resresentation, Accoraing to Fiapot o ohitid oo

=

1 3 1

tein his physieal, social and lenical bnowlodge [ rom

[

.

4 e L e T R B VA S TR R
ifferent sources. The ehild abrainy his nhysical Raowloa o

Il

row fecdback from objeets, and hirs rocial knpowiedgs trom

L sl

caedback from people. These arg PRteTRal SOQurEed for oo oobhtid,

n
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The ¢hild then constructs his coganitive structure the
reorganization of his mental schemata via the process of
assimilation and sccemodation, The third type of kancwledge
which is called logical knowledge is divided into logico-
mathematical and cpatio~-temporal types. Finally representation
cecurs through the manipulation of symbols which is involwvoed
in Tanguape develeopment., A child can build his copoitive
structure using all of these knowledges, The vmphasis on
ohjectives related to cognitive developnent is reinforceed by

thelr impertance in schooling.

T11. Objiectivey related tao

There is a relacionahip between objovtivens valatod Lo
Tanguige development and thoese related to cognitive dovelooment

(Cavden in Bloom ¢t al., 19Y1), Caaden otates Chad opeeifa

.

anpuage objeetives munst bo combined with objronive
to counitive development {(Cazden ia Blooem ot o1, 5”333. oo
also sharves this point of view on the volation betoecen Tan s
and cognition (Kamil in Bloom ot al,, 197 Y. Longunse
objectives ave divided into two categorien by Coatden au
cosnitive objectives and aflfective objectiven of lanzuage
development (Cazden in Blocm et al., 1971) . Cazden ntoates

that the fupcticr of cognitive objectives in Tavgnape deveiop=
ment as "to increesce the c¢hild's ability te producce and
comprehaond the medivm of oval lansuege for o widoning vavletw

N

. g . N ey . 10T EY
of purpoce” (Cozdeun an Bloom ot a'.. P91, pahta
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the function of the affective component of lanpuage develop-
ment as the frequent and c¢ffective use of language with
enjoyment, Carzden used the teorm "competence'" rather than

t

"performance'" for the purpose of defining affective functioning

{Carden in Bloom ¢t al., 1971),

IV, Objectives related to Sucio=limotional bevelopment

Sociv=cmottonal development 1s considered s not onty
important foy alfecetive development but also for cegnitivoe
development by Kamii, Socio=encotional development takes place
under three domaing of iopteractions, These inclnde roachore

cehild, peer—ehild, and ehild=task/avctivity relationsliips

(Kamii in Bleoom et al., L9711},

The preschecl objectives which are emphasizoed within
the scope of these different programs arvoe the same objentives
.

Typaluation For Presoboo

4
i
i

that the instrumen? Formative

O jectives {Yelda-an, 19787 s based on. Hence Lhoe suuvey ol

literature abour =redchool rrozrams indicate the relevinee oy
the objectives tapped by the instrument. This instrument Lo
broadly based on taese four cazegoricy of objectives which are

discussed above,

In the next chapter cf z%=is study, information aboug

this instrument wi.: be bresdls explained. The methodoisgy of

this study wiil bz discussed iz “he next chupter.

BU‘JH‘. :‘!_egufrprn[g‘ LI
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from the 3 vear age group and 10 children Lrom the 5 vear age
proup were selected by employinzg the random, equal, element,
unstratificd, single phase sampling method., Random assignment
of subjects 1o the cxperimental and control groups were
abeained by drawing names, There are 5 ehildren ia the 3
year—old ape grvoup who are fa the experimental group and
another 5 3in the control group. The 5 year=-olds are diviaed
into the experimental and control pgroups vomprised of 9
chiidren each.

"y

The Descriptlion of the lastrument

The instrument wsed ia the study s I o Bwaluatg

, : 1) . . .
For Preoschool \'%‘.4“'(;1.'1&‘;'14( wihioch was developoed by Glnwver

Yildrvan in LoJg. The instrunent was translated iavo Tuvioieh

as Okul Oucvsi Jedeflerine Dinuk fulevici sonor

[, JrI— . eobmd - bt bbb = b e b

L9882, This is the fdlrst time 30 1y bedayg tricd on oo Pavting

guaimploe.

i

the instrument can be definvd as an obscrvallosnst,
critevion referenced, cvaluation device. 1t is gi=med at
cnabling ihe preschool teachers to iad out the «hild's leved
of funetioninyg on aceepted preschool objevtives., Tiridiran

stanas,

(1) Far a cepy of the lastrument both in Tuerkiszh and Englinsh
seg the Appendix A and B, p.67-91.
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«2tlved have more than one Ltoem.

brouph the observation of the chi

Wird

ie

mioher

throuph a face~to~face inceraction with

these dtems arve gpplicd by vsing specific
¢ materials are those usad daily by ohil
of materials can be used hy tue tvacher,
5o0f the dinstrument are evaluaroed oo g b
aping from Mvery varcly" te Yvory otten'

21 children cach itenm can boe

supiarate shect (Sce Appendiz B, F, G and 1, p.i22=i
The falioviang ave sone examples of the ftea
sealoes
SOCTO-WROTTONAL DEVELOPMINT
luteraction Qualire
T ! 2 ) 4
G The obilid i frlendly / / / Y
and vell o recesved by ey raviedy  soncfimes wit
arher puapdia, rarely
PERCEPFUAL-MTOR DEVELDPHENT
23, The chiid is to ! 2 3 %
. B !
draw oo line betveen wweo L

e

f The
interactic:n
through uno®

-]

g ared Lt

aoguarter

e,
s o, MW

rarely  mone? Jod

vory

. rarely

-

+ vsoaaras i

iters wusi be administered ip
Ipn o the cpdiid. alloouvher ptemn oy
vy e cnsere st ien el the bl
athoer outblJbbues.

t
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I8

-""] );‘3 fr:“'j

P

Lo

'

(RN
l‘m)
til

itens
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Example:

Ask the child to "Take vour pencil and go from one house to tie

other on this road. Go down the middle of the woad. Reep your pencil on
the rvad and do not get off the road."

1. COGNITIVE DEVELOPMENT

Physical knowledge

24, The child knows which
objeots in bis environ-
ment break, roll,
streteh, crumble, tear,
aud bounce.

Example: Gluss

1V. LANGUAGE DEVELOPMENT

37, Deseribe

¥A, The child recomnize the
deseription of an
objuect hy choosing the
correct pleturs
correspondiag o that
decoription amony other
plotures,

*BW. The child describes an

ohjout In a piloture,

1
L

very

rarely

jar, wheel, vubber band, plece of

/ / / /
rarely  sometlows of ten vty

olten

paper, vookic, ball.

1 2 3 :

/ / / I
VLT Y rarely  sonwet s alften LTy
rarcty airen

1 2 3 4 !

! ! / L I
veTy rarely  sometimes  olten
rarvly

and Procedurcs

Research Dasipn

An experimental research methed,

the pretest=posltost

control group design, was used in this study.

The procedures

following steps:

were

implementnd according te the
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The first step involved the random assignment of
subjects to experimental and control groups for each ape

»

zroup (3 and 5 year olds). These groups arce listed below:

Group E The experimental group of 3 year-olds.

fa—

Group C The control group of 3 year olds.

—
.

Group £, 1 The experimental group of 5 year-oids.

Group © The control group of 5 vear-alds,

KFach group consists of 5 children. .

The second step involved the administration of ¢ he

-
-
r*
-~
e

ingtrumens Formative Fvaluation For Proschool obiceris

the all sroups (El. G Lo, €4) as 2 pre-test measura,

1" 2

Duving the third step the treatment/training was

administerced only to the experimental proups (B, B.,Y,

2) did ot receive

Children in the control proups (Ci and ¢
dny treatment/etyraining on the objectives. For 2 noathns
(B.April = 8, June) children in the oxperimencal srovps {8, and
Rz) were trained by their teaciters and the rescarcher on
objeetives with which they had difficulty. All training wae

supervised by the researcher., The rraining was anot limited to

specificd time periods.

Finally, when the training was over, the sane Instrement

Formative Evaiuation For Preschool Objectives was administered

to the all groups (El, Cl, Ez, C2) as a post~tesi meassnrn,
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The Concern of the Study

In this section, information about the interjudge
reliability of the instrument wiil be followed by the

formulation ol hypotheses and their operarional definitions,

To measure the interjudpe rebiability of the instrument

between & ludepoundent joudpes {our stops were joliowed:

Lo The Dby-person interjudpe reliability of the four
scales were measured by 2 ludependent judyres by obtalning the
nercentiage of concardance on the toral number of itrems or

cach scale per child,

2. The average ifnterjudpe reliability for caeh of thae

four secales was obrtained by adding cvach child's roeli
for that particular scale and dividing it bv the number of

children,

e

T, Eaceh child' total scale intoerjudge reliability w
obtained by adding that particnlar child's roliability for
cach of the tour scales nnd dividiug it by the number of

scales.,

4. The total seale average inteviudge reliabilicy was
abtained by taking the averape of the e liabhitities of each

af the four scales,

The hypotheses of the st v o ifect ol
maturation and treatment on the o0 Byl ctivey

tapowvd Ty the instron ol
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Naturally, ecach child grows and matures within tiue.
It is expected that each child learns semethinp due to the
maturation process. Thus the first hypothesis was formulated

a8 3

HYPOTHESLS L: The post~test scores of children will
be higher than their pre-test scores

after a4 2 months perlod ot time.

The independent variable of the hypethesis is the time
period (2 months) between the pre and post evaluation of
children, The dependent variable is the performance of the

child on the instrument., The time perviod between the pre and

post-tests was around 2 months measured hy twe sequential

calendar months., The performance of the child was cvaluated

by the scoeres of the enild on the total imstrument as woell ay
its sub-sections.

The second hypothesis was alseo related to the ¢ime/

maturation variable. It can be stated as:

HYPOTHESTIS TI1: Older children will score higher on

the instrument than younger c¢hildren.

The independent variable of the hypothesis 1s (he two
different age proups. The dependent variable ot this hypotihesis
is agaim the performance of the twoe proups on the Instrument .,

The two diffevent ape groups; as mentioned hefore. hall of

the sample vonsisted of 3 vear-olds, the other ha 't of
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year-olds. Children's chronological age was computed at the

time they were evaluated on the pre and post-tests of the

tnstrument. The birth date of each ¢hild was obtaincd ar the

Center for Preschool Fducation of Bogarigi University.

Training piven to children during their carly childhood
scems Lo lnerease their performauce levels (Hunt, 19613 Bloom,
19665 Heber, 1976). one of the aims of this instrument is to
help the teacher in finding out where the child is in relation
Lo preschool objectives, so that she/he can facititate to
holp the ¢hild's development in that area. The third sypothesis
of this study is related to the cifocta of training on

chiildren's periovwmance, This Lypethesis can be stated as:

HYPOTHRSIS 11l: The trained children o cach age group
will score higher on the instrument

than thelr un=Lrained countarparts.

The independent variablse of the hypothesi«s 1s the
trainming oi the child. The devendent variavle is apain chae

performance on the instrument. Training of Lthe child conslzted

of aids given to the c¢hild on iftems and thedlr related
objeetives of the instrument on which the child scored helow

the average for his age group.
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The Anaiysis of bata

The interjudge reliability of the study was obtained
afrer the administration of the instrument to the all subjects

as a pre~test measure (See Appendix J and K, P.150-156.)

The extent of agreement between judges was provided by

determining the:

L. By-wpoerson interjudge reliability fer cacn of the 4

seiales,

2. Averaye total interjudge veliability tor cach of

Lhe 4 scales,
Yoo oBach enhild's total scale dnterjudpe roliabilivy.
4y Totnl secale average interjudge reliabillcoy.

The stntistical analysed of data were obtainced by

using the comparison of the means through t-tests.

In the analysis for the ifirst hypothesis, the means of
the experimental ané the contreol groups on the pre-testys were
compared witit thelr meaﬁa on the post-tests for the two ape
proups. In addition, cvach age proups' pre-test mean was

compared with its post—test mean.

£

"For the second hypothesis, the means of the Yot

on the pre-test were compared with the means ol the

olds. The same analysis was done for the poot=iond



Finally, to test the effect of the treatment procedure,
the difference in the pre-post mecans for the cxperimental and

the control group was compared via landependent proup t-tests.

In the chapter following, the results of the stuady
]

wil]l be presented.



IV, RESULTS

In this chapter of the study, the evaluation of the
interjudge reliability ¢f the study will be discussed first,
This will be followed by the prusentation of each hvpothesis

and lts statistical testing.

The Yvaluation of the Interjudye Reliability of the sty

As mentioned in the previous vhapter, the -intevjudpe
reliability of the study was caleulated after the (irst

adwinistration of the instrument to the two age groups 3 and

PN
5 year=olds). The interjudge relliability of the study '’ was

obtained by determining:

1- By~person interjudge reliability for each of the
four scales.

2= Average total interjudge rveliability for each of
the 4 scales.

. 3= kach child's total scale iaterjudge reliahiticy,

4= Total scoele average interjudge reliability.

(1) Sec¢ ©he Aypendig, J. and Koy 120 150-150
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1= THE INTERAIUDGE

3 YEAR-OLDS

EELTABILITY OF THE INSTRUMENT FOR THE

| Bry-Persen Interjudge Reliabilityv of Fach ot the 4 Sraleuﬁﬁavh Chitd's
L. S50CLO E o i L Total Scale
EYOTTORAL LLPERCEPTUVAL=MOTOR} L1 L. COGHITILE v, LAaNGUAGEY I::t.or_‘}lti.té_.ﬂti‘
. L . 'Ik:lxu!)y}{}lk‘
hitd L w» 10U ‘ 2o1ah 7 ogg 7 1_{)(5 i 7 98,7 ;
hild 2 95 | 100 G | 00 i 97.7
hitd 3 LU0 160 LGO f 100 * 160
hitd 4 95 100 97 92 a6
hild 9 100 100 L0 100 L0 '
|
i I ,
? “ - —""!
hitld 6 Y5 160 100 103 ‘ T - !
Nidd 7 100 160 IC e L0
: |
Tild  ® 100 160 0# } 106 !j GO n
. \}
hild 9 99 53 104 | O i G405 }
4
hiid 10 100 8 1o % G ! G5, 7
AW age i {;
otal : i i
nterjudge 98 96.0 98.0 | 9ij,2 DI
wiitabil- E
LLy : {
R L i
Table 1 shows that the by-person reliability iz very

high,
from

child

The total

nlds

the average rvreliability for each of the scales ranging

9G.67 to 99.27%. The table further shows that cach
's total scale reliability ranges from 94,57 to 1007,
seale reliabhillity of the instrument for 3 woear -

s 98.1%.

Tabile shows the sawe analysis op the dinteriovdae

P
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rcliability for the 35 year-olds.

TABLE 2- THE INTERJUDGE RELIABILITY OF THE ENSTRUMENT FOR THE
5 YEAR-QLDS

l

[By-Pevson Interjudpge Reliability of Each of the &4 Scales

farh Child’s

f | - ,

(1. 50C10 |.. Total Scale |

eMoTTonAL | 11+ PERCEPTUAL-MOTOR| 11T, COGNITIVE| 1V, LANGUAGEH ateriudge |

! dPoiiability

bild 1 % 100 Z 100 5 9y 2 100 ﬁ 7 oa.n
hild 2 100 100 47 100 ' g, 2 ;
hild 3 g5 100 100 106 ! a7 |
hild 4 95 100 9K P00 " ag,
hild 5 Y5 100 98 100 | aGLE
o

ild 6 ¢] 100 100 100 | 9.7
1 ;

1ild 7 9% 100 100 100 “ L
i i

1ild 8 95 100 100 100 ﬂ vaL7
$1d 9 100 100 100 i ﬂ e f
(| 1

1ild 10 95 100 100 o ; 2
*@L_, e

wrape E i
stal H ;
1eriudge 96.1 1040 94,1 99,9 ; 03,5 |
liabi- ‘ :
Ly l {

Table 2

shows that

the by-persgn reliability

scales ranging from 96.1 to 10G0Z. The table furthe:

r

hiph, the average interjudge reliability for cach of

is very

the

shows

that each child's total scale interjudge reliebiltity ranges

from

97.7%Z Lo

997.

The total

scalte

interjudge

rojiabiii T

i
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the instrument for the 5 ycar-olds is 98.5%.

The Statistical Testing of Each Hypothesis of the study

In this section, cach hypothesis and its statistical

andalysis will be presented,

In this study, t-tests are used for the statistical

analysis of the data for all hypotheses.

The first hypothesis of the study deals with the
effeer of maturation through time for each eohilae. it is
cxpected that cach child will perferm hetter at a4 futuroe

peint in time than she/he had earlier,

‘

The first hypothesis of the study can bhe shaned au:

HYPOTHESTS

[
[y

THE POST=TEST SCORES oF CHILBWIRS WILL B0 niladan
THAN THEIR PRE-TEST SUCORETS AFTHR A 2 MAETIHL

PERICH OF TIMLE

For this hvnothesis, the means ol the control nnd
experimental groups on the pre-tests are cempared with their
means on the post-tests for the two age groups. The pre-test
mean of cach age .roup was compared with the post-test means,
It was expected that the post-test meuns of the exnperinental

sroup ‘would be higher than their pre-test means for both age

Broups.,
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Fhe same results are also expected for the control
group of hoth ages. The cxpected resuits coull be

formulated as(1):

1- B., Pre < E Pust
2= Cl' Pre < Cl' Pust

3~ l:'?-, Pre © E., Post

# - . " \ .
4= Cuy P're =~ O, Pesg

mooy . - M - .
Fable 3 shows the voemparison of the 3 vear-old

experinmental group means of the pre and post=test rosults

TABLE 3= THE COMPARISON OF THE MLANS OF T0E PR AXND 7POST—03
OF TUHE 3 YEAR-OLDS FoR THE EXCLRIMEUTAL GUOUP Using
DLUPENDENT SAMPLES

- ; , e ey
fPro-tey: B i Pogt~toent, b oo vatan
i ’ 1 b E i
| — - E——
fMeans : 3.8% 4,15 O D
. -4
! t , ! !
[St.bev. 324 255 oLl i
i ‘ i ; r }
| Numbaeirs I g} ) f i
3 ; b S

This table shews that the pust-=test means of the 3
vear=old cuperimental group s slgniflcantly bigher ot the

L0010 Towel than their pre=-tesi wmeans,

Table 4 shows the same analysis for the 3 year-old

control group,

I3

(1) 1-
7.

stands for the treatment group of 3 vear-sids
stands for the control group of 3 vyvear-oid.

stands for the treatment rouwp of 5 wve r oils
stands far the conrtrol sroup ot h ovenr o L

[ 93 I A I o
Tl b

s}



TABLE 4= TUE COMPARISON OF TUE MEANS OF TUD R AND rOST -
TESTS OF THR 3 YLAK=-0LDS FOE “HE CONTROL GROUP
CSING DEPENDENT SAMPLLES

Pre-test, C, 'Post-teasr, Cii t Value

- == - menas o
. - i i
FMeans 3.35 3.99 ‘b, #7087
i |
! i
St.bev, AV | A7 lp = .01
i
Numbers 5 ! 5

This table shows that the control proup which had no
training also shows sipntiflcant difterences between the nre
and post-=tests at the .01 teve! probably due o development.ad

and pre-test learning etrivets,

Similar results due to maturaticn were obtanined for

3 year—olds, Table 3 show the compartson of the means of

Lhe
the pre and post-testy of the b year—-clds using depondent

samplesg for the experimental yroup of this age,

TABLE 5- THE COMPARLSON of THE DRE AND PusT-Ti 47 . i .
5 YEAR-OLL FEXPUALMENTAL GROUP UnING DRPLIBEND SaniL L.

PRre

—JPL'L:"’EL;'SL', [ f Post=test, I:‘,)f L Value f
‘ —— l r.,,,.w ,,.k-._,”_,_,m,f
I Means A ! 4,67 i, oYy
[ | ! !
: !
|5L Dav, <191 g 178 epo= L0
| | |
N ; s
N 2 { ) i
. b O e = . - .

-

The results indicate that the poastotest meas of toe 5

.

ecar-old cuperimental group signiticant ey bioher than



pro=test mean at the 01 level,

Tablie 6 shows the same comparison for the control

proup of 5 year-olds.

TABLE 6= TIHE COMPARISON OF TUE MEANS OF PRE AND POST-TESTS
OF THE 5 YEAR-ULDS FOR THL CONTRUL GROUP USiNG
DEPENDENT SAMPLES

< R

Pro-test, C. !'J‘ust—*to;;t, ¢t Value

2 .
; ' s sm o
IMeans w4 4,80 PLL o008
! ! [
s | . |
St.bov, ! L0b YR by = IR
| | |
!Numberﬁi > 5 ;
L i ;

This table shews that the post-=test weans ot the
control group is sipgniflcantly higher than the prao-toest

meanys for the > year—-old contvol group.

In light of atl this evidenve, the Jirsc hvpothesio of

the study Ls substantiated,

The sccond hypothesis of Lhe study deals with Uhe
.

crosg=scetional evidence of the dficet of developrent at fwo

different ap

¢s,
The secound hypethesis can be s tated aus

HYPOTHESTS 1h: OLDER CHULDREH VITD SCOME i hna on 190

FNSTRIVENT THAN Yol oDk CHLURDREN
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For this bypothesis the total group of 3 year-oids

were compared with the total Breap orf o year-olds on their

pre-test means. In addition, the same anniysis was done f{or
thelr post-test means. Further more the posi-test means Lhe
3 year-old experimental BTOUP were coupared with the post-
test means of the 5 year-old experimental proun, The same

analvsls was dene for the past-rest caontrol proup means. The

expected results can be fermulated ns:

1. £, + ¢ . Pre < B + C. Pre

. Past

2. E; + C, . Post < E, + C,
-

|

3. E . Post « E2 . Post

4, ¢ . Posgt < ( . Post

5. [ ] poﬂt

-~
(94

3

Table 7 shows the comparison of the -mean wioabi oof Che

i

3 year=olds with the mean of the 5 yeav—=olds on 2 nroeiongt

using independent samples.

TABLLE 7- THE COMPARISON OF THE MEARS OF 10§ 3
TOTAL ORGUE WITH THE 5 YEREAR-oLD TuTal THE
PRE=-TEST USIHG IRDEPENDERT SANPT Oy
. . . e e
‘!’r::“tcst TotaiiPre-tent Tetad] C ol
‘ 4 year = olds E 5 oyear - widy i - TmeTm
! ‘s e i . e | R
[Means 3,806 l 4,09 Plpo = DLt
i i i
| | i o
St.Dev. | 377 | 204 b op e oo
; ! ! i
l ! 10 | i
tNumhers [R¢ _ . ;

Table 7 shews that the I year-otds #5 2 tornd proup

inclusive of Hoth the experiuencaoi and o outroel Yoy ) o efiare
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treatment score Significancly higher at the .0D01 lewvel than

the total 3 vyear-old group on the pre=-test.

Table 8 shows the comparison of the mean of all of the
3 year-olds with the mean of all of the 5 ycar-olds on the
post—test using independent samples,
TABLE 8- TUI COMPARISON OF THE MEANS OF THE 3 YLAR-OLD TOTAL

CROUP WITH THE 5 YEAR-OGLD TOTAL GROUP OR TIE POST-
TEST USING INDEPENDENT SAMPLTS

lvast-tost TotallPost-tesc Totall E
;, 3 year-olds 3 yerar=-olds i - value
‘“L‘tg i 4,07 ;Z“ o % = 5:55@
t.iwv.% .330 . ’ poe 061!
Jumberﬂi io Ib | ;

This table shows that the 5 voar-olds score significantly

higher at the .001 lcvel on the post—test Iin comparisoen to

the 3 vear—-old total proup.

Table 9 shows the comparison of the means of the
post-test of the 3 yeur-old experimental group with the 5 vearm

91d experimental group using independent suamples.



TABLLE 9= THE COMPARISON or THE MEANS OF THE 3 YDaK-o.WD
DAPERIMERTAL GROUSD WITH THE 5 YLEAL-CLD ENPERIMONTAL

GROUP UN THE POST-TESTS USING INDEFENOENT SAMPLES

, —
Post Eg ¢ ovalue i
i LT S pm— |

4.67 [ Ly = 3,768 E
i

176 p o= .01

Meas

St.lev,

Numbers

[
LN

This table show that the 5 year-old expurimental grounp
mean 3y significantly higher at the .01 leve! an Lhe nost-bear

In comparison to the 3 year-old experimental sroup.

To fuarther test this hypothesis, a couparison was made
between the 3 year-old control group and the 5 yoar-old concrol

proup o the post-test means using independent samples,

Table 10 shows this analysis. It i3 ecxvected that
P H

Cl.Post . Cz.Pust.

TALLE 10— THE COMPARLISON OF THE MEANG OF THE 3 YUEAR-OLD
CONTROL CRUUP WITIL THE 5 YEAR-OLD CUlliROL GROUP O
THE POST-TEST MEANS USING INDETDENDLERT SAYELES

Fost C Pust C, Lovaiue

! . SRR
3.99 4.80 b, = 4.30Y

Meany

S RS

St.Dev., ‘ L4817 .0512 p = .0i
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This table shows that 5 year-cld contro) group scores

significantly higher at the .01 level on the post-test in

comparison to the 3 vear-old control group.

To further test this hypothesis, a comparison was
made between the post-test means of the 3 year-old experimontal
group which had training with the moans of the pre-test of

the 5 year-uld control group which had no training at alil,

If tne means of the 5 year-old untrained ATOoup are
higher than the trained 3 vear-old group, this would iadicarc
that there are developmental differences setween the two A

groups which can not be accounted foar by training alone,

()

Table 11 Shows this analysis. It is cxpectod that

El.Post ~ ¢,.Pre.

TASLE 11— FHE CONMPARISON OF THE POST~TEST MEANS OF T5E 1 YLAn-
OLD EAPERTMENTAL SROUP WITH CHE PaL-rHst smr.un or
THE 5 YEAR=OLD CONTROL GROUP USI.CG i1aDErLnnint
SAMPLES

’ Pogt-~Togt Pro—=Test ‘ . !

. o i ; Vio it

l L} "2 i ;

| ‘ —— :

| | ) e

Means | 4,15 b.l4 A RO R !
T L8 1

: i

St.ﬁcv.! 255 LA i poe L O :
1 : ;
Numhersi 5 i 5 ; :
e e s e o s e e st s ket i e e ‘

(L)E] stands for the trained 3 year-olds

¢, stands for the un-trained % rer ~olds.
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1 1 PR . . - . .
This table shows that in splie of training, the 3

year—olds score significantly less on tue post—test than do

the un-trained 5 vear-olds on their pre-~test.

= £ ety d o : . -
In light of this evidence, the second hypothesls of

1

the study is substanriared.

v

The third hypothesis of the study deals with the citest
of training/trearment on children's performance, It is
¢xpected that children's performance Jevel will incroune Jdue

to training in the experimental groups, The 'hird hvporbeai,

of the study can be stated as:

HYPOTHESIS I11I: The trained childrea in (ach age paroun
will score higher on the instrunment

than thelr un-trained counter part .

Assuming that the experimental and control sroups do
not differ significantly on thelr pre-test scores, 1t 3.
togical to compare the mean of the cxperimental proup with
the control group on the post—test for both age groups,

cxpected roesults weuld then, be formulatoed aus

1. E!.Post - Cl.Post

2, E,.Posc ~ Cz.Post

P

For the 3 year=olds, there arc no sipniticant
differences in the means of the experimental anu caontrol

groups on the pre~test. Hence thelr post=test moans ore

comparad,



the cxper

TABLE 12~

I~
L

means

i
2.8

Table 12 shows the comparisen o the poshtust
imental and contrel groups cf 3 Leor-clds.
Ty, COMPARISON OF THF POST-TIST MIANS OF T
SNPODRIMEUNTAL AND CONTROT ondvvs 07 1 YDAR-
USING IRDLPENDENT SA¥PLES
. et e ettt et s
Post-tustfpost—‘vsi! ;
1 ' . Potowalue
Y L i :
i { ! : i
D JOSSRU P
g ! | T
iHennP 4.15 \ 3.99 LT S A O
‘St lbev, 253 I SAYT T NsL
%Numhurs ) 5 !w. Ry !
|
; |
. l | e e
This table shows that there ore no =ipnificant
differcneces hetucen the post-test meoans of the

and coner

1
Th

[wd

the 5 vyeu

P
ol

differ
proup on
not have
shows tLhbe

experimen

ol
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Y5
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the pru-test,
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TABLE 13~ THF COMPARISON OF THE PRE-TEST YLANS OF 1.iF BXPv-
RTHENTAL AND CONTROL GROUTPS OF 5 VEAR-QLDIS USING
IRDECENDENT SAMPLES

lPre- test!Pre - tesrk !
: E ; o t valtue |

i t--'\ )
2 | A | I
Meansg ’ 4.45 f LT !t = 3.251
St.Dev. 191 LU66 8 ]
Numbersi J i 5 po= 02
A - I ]

This table shows that on the pre=test means the two
sroups differed significantly at the .02 level, favoring the

control group.

Table 14 shows that the peost-test means of the
cxperimental and control groups are not sipnificantly Jifto=

rent fram cach othoer,

TABLE 14— THY COMPARISON QF THE POST-TEST MIANS OF in
PAPERIMERTAL AHD ONTRQL CROUPS OF % YhAW-D
USING INDEPENDENT SAMPLES

e s e
Post-tes:  Post—teal ‘
i , C St ovaie
2 : 2 f

! N i T

!Means 4.67 4,30 tly, o= Lo
!St.Dev. 176 i LOosi12 NLE !
i ! !
[Numbers 5 i 5 : |
L {on o e

Table 14 shows that the means of the cuperimental .inid
control groups do not differ significantly from cach other,
However, this result does not give any informaticn about the
effect of treatment since on the pre-test measure thege I

groups diffcered significantly.
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As diliscussed on Table 5, the post-test .aean of the
cxperimental group.is significantly higher than the pre-~teat

mean at the .01 level of significance (Sceo Table 5, p. &42).

Similarly Table 6 shows that the post=test mean of the
control group is significantly higher than the pre=gest mean
at the 001 level of significance (fee luble b, p.43). This
is to say that both the experimental and the coutrrol Kroups

s

pained significantly through the 2 months time-period., Since

maturation may be s cause of this 2ain, these tables do not

pive us information about the effect ol !realwment.

It was then logical to leok at the meas differeonce
scores between the experimental and control gsroups. If this
difference is significant, it may indicate that there may be

i1 troeatment effecet,

Table 15 shows this analysia,

TABLE 15= THE MEAN DIFFERENCES BEUWEER HE FRE ARD POST-SHSTS
OF FXPERIMENTAL AMD CONTRNL CLOU?S 0F 4 YEAL-uLDN

e e s g e ey
! Ty > *
Pro~Posl Mean | Pre=Pac: Hean TSI z
- Y , ST
Difforences of hziﬂzifrzwuceq X 1
* i |
t
. . e e
Means .22 [ LG6 tyr T N
St ey, .082 | 022 pe L0
Numborsy 5 L 5 :
JER e R =R A R kb - i j




fhis table zhows that the mean difierences of the

¢xperimeéntal group is significantly higher than the control

sroup at the .01 level.

this analysis assumes that there

between the pre-test and treatment.

Further, t-tests arec not uwsually

less than 30 individuals. Finally, it nust

the ugoe »e

level wav b2 questioned., Still fact

tie

vaitt oat the ,0) level 1y

nut to o usav o tvhat the third hypothoesis {4

supporrad, there ts indilcative evidence in

W h

uned

rhat

vncouraging,

no interaction
for samples of
be remembered that

multiple t-tests without raising the

the

uncuondit

the 5

Thouph

iynifilcance
difiference
comay

tonallw

voar-oald

sroup Riat the treatment has an cvbtect.,

The following tuble sheows the pre and posi-~test menns
of the 3 aud % year-olds for cach scale giviug tie overall
mean for cach scale, in addition to the means of the expuo-
rimeatal and centrel groups for each scale.
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CETIPS OF 2

PR
AND

snTAL AXD CONTROL

H
i

i 3-vear olds : S~vear olds f

i dcales T 5 ! i
Average - . Average |

i x £y 1 ; X ; “2 ¢,

i T, SQCIu-EMOTIONAL 3.85 Pre }4.03 Pre [3.67 Pre EQ.IB Pre 3.93 Pre {4.44 Pre

nEVE; OPMENT 4.15 Posti4.38 Post]3.92 Posti4.41 Post!4.32 Postl4.51 Post

S j

i [_

: 4.66 Pre {4.76 Pre |4.56 Pre |5 Pre 15 Pre |5 Pre

! 4.92 Pestld. 07 Post|4.87 Post|s Past|5 Posti s Post

X t

Fyei. coniive 3.92 Pre 13.84 Pre [6.00 Pre [4.78 Pre (4.70 Pre [4.87 pre

‘ TYOVELPVVENT 4.14 Post!a.16 Postlh.12 Post {4,688 Post|4.86 Post 4.9) Post!
I o

B o e e e s Pt Ainoy

] ¥
N f" *

Frao

4.9 Pre
Post 4

e
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For the 3 year-old total group, the biggest gatu Lo
on the cognitive development scale, and the lowest is on the
language development scale. The biggest pains for the 3 vear-
old experimental group occurs on the socio-cmotional develop-
ment scale and the lowest on the language development scale.
For the 3 year-old control group, the bigpgest gain occurs on

the perceptual=-motor development scale and the lowest on Lhe

language development scale,

Faor the 5 year-old tozal group there is no gain on the
perceptual=-motor development scale, they reach the ceiling
hoth on the pre and post-tests, The largest pgain is on the
language «development scale and the smallest 18 on the copni=-
tive development scale. For the 5 vear~old experimencal roun,
the bigpest gain is on the socio-emotional development scoic
and the iowest 1s on the cognitive develapment scale. FETETR
there are no galns on the perceptual-motor development scale
due to ceiling effect, For the control aroup of 5 vwear-olds,
the bigazest gain is on the language development scale and the

lowest 1o on the cognitive development scale,

For botl age groups, the experimental gproups show
bigper gains thon the control groups for the total lnetrument

(sce Appendix I, p.146).

.The following chapter will deal with the sumuairy of

the study and the discussion of the results.



V. SUMMARY AND DISCUSSION

In this chapter of the study, the summary and the
discussion of the results and the licitations of the study
will be presented. In addition, the recommendations for

further rescarch will be presented.

Summary and Discusslion

Thae aim ofb this study includes the investipation o
the interjudge rellability of the instrument and the Lost ing

of it construct validity. The instrument's constract walidit

-

was tegtoed by examining whecher or not the level of {uuotienis

on the objectives is cffected by children's develepment. In
addition,; the effect of training on children’s perforsance

was ilnvestigated,

The instrument used in thig study ia Formabive Fyvoilieag

Yor Preschool Objcctives which was devoeloped by Gazver Tticyoan

it e i

in 1978, 9Yhe iunstrument was transiatod into Turitish as H§u1

Oncesi Hedeflerine Doniik luleyici Leporlenaivse. oy
instrument cap be defined as an observational, critarion

referenced, evoluatiop devieo, ot 1 axmra at enab ine the
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preschool teacher: to find out the

children's level ol
functioning ‘on accepted preschool objectives. The alm of this
instrument is not only to evaluate the child but also Lo heip
the c¢hild in areas where his learning is no. complete, The
global objectives of the instrument are separated into four
cateogorics as:

1. Socio~Emotional Development

2. Perceptual=Motor Development

3. Cognitive Development

4. Language Development,

For the realization of this study, the projiee?r was
desipned as an experimental rescarch. The subiects ot the
study wore selected from the Center for Preschool FEduoatl ian

of Bofasigli UYniversity, Half of the suample cnnsiﬁLcd a3 veor-
olds and the other half congisted of 5 yvear-olds, The selooned
subjeets [rom cach age groups were also separated into two
groups au experimental and control proups. FEaoch proup
consisted of 5 children, These groups were stated nn:
1. Byt 5 ehiidren in the experinental group of b yesrs-
olds,
2. CI: 5 ¢hitdrer tn the wontroil group of 5 vear-oidn
3, by 5 ohildren in the cxperimental gronp of O year-
' alds.
4. C.: 7 children in the econtrol group of O vear-olds,
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In the study there are 10 children in the 3 vear—-old

range and 10 ethers in the 5 year-old raage.

[he first step of the study invelved the administiration
of the 1lnstrument to all children., Then only the children in
the experimental groups for both age levels were trained for
2 months. Finally, whe he traini .
= . : Ys ien the training was over, the same

instrument was administercd to al! of tihe children.

Results of the study wiil be summarized and discussed

in the scction helow:

The interjudge reliability of the instrument was
determined afzer the first administration to both auge proup:s,
The interjudge reliability of the instrument was doue bhotweon
the two independent judges., The results show that the

¢

interjudge reitability of the instrument is high for both age

proups.

Results of the study retated to each hupothenis viil be

presentoed bolow:

The first hypothesis of the ctudy deale with rhao
effect of maturation through time for each child, Th

hypothesis could be stated as:

HYPOTHESTS L1 The post~test scores of chilllren will he

hisher than thair pre-toest scwres after

4 C-mouths puri-d -7 tinme.
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The statistical analysis of the results related to the
firge hypothesis shows that the post-test scores of children
in both age groups are significantly higher than their
Pre-cest scores after a 2-months period of time. Significant
differcuces between the post=test and pretest scores,
f“VOFQHg the post-test were found in cach proup. Thus, the

I3

“lrst bhypothesis of the study is substantianted.

The second hypothesis of the study deals vith the
Crosg-sectlional evidence of the effecr of develupmeunt botween

i1 E P . :
dliferent age groups. The second hypothesis could be staged

abhoe

UHYPOTHESIS Il: Older children will score lhigher on the

instrument than younger childron.,

For this hypothesis, the total group of 3 vear~nld
was compared with the total group of 5 year-olds ou thelir
pre~test means. The same analysis was donme for thel: poot=tast
means. The results show that the 5 year-olds performed
sipnificantly higher on the instrument than 3 vear—olds,
in addition, the pogst=-test meana of the 3 vear-olds werc
comnpared with the 5 year-olds. The same analysis was done

for the control groups.

The resuits show that the older children under o n

conditions secore significantly higher than the youngen ones,

A further analvsis was the comparicen of the poot-toat

grote with i orvge e,

ane of the 3 year-oid exper mental

1
fw
v



means of the 5 vear-old

children had no training at the beginring

they scored significantly higher tham the 3

had training at the end

of the study. This is a very
evidence that older children do better c¢voun when thoy
trained than younger children whao are trainei. This

that the instrument is quite sensitive to tho

in developnment,

The third hypothesis of the study deals with the

cffeectr of

hypothesisc of the study

training on children's

- 50 .

control group. Even thouyh the

of the study

year~olds

perioricincee. The tair

ceuld be svaze-d

a8

’

1

il

oltder

aie

stili

whu

strony

b

PRSI B

Jitfoerencesn

AR SRR

HYPOTHESIS TIIT: The trained childron in cach ape
wiil score hicher on (he ‘nsirumont
than thelr untraincd countersarts,

Yor thig hypothesis, the compariscn of thu port- o
means of the experimental groups with those of the courrag
groups for both age groups were doue.

When these analyses were done, 1t is obsoeryed that therwe

rences beotween the pust=test moeops of

are no significant diffe

the trained and untraine

d groups of beoth ages.

Althoueh

thoonye

results suggest that the training had ne elfcet wn childrean’s

peryormance level,

effect for 5 vear-olds.
expaerimental

significantly different,

it se

and the control groups

ems that there was in faci a Lrastacut
Because the means of pre tosts of the
cf 3 year-olids woro

favoring the control group, Ui
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difference scores between the trained and untrained proups of

5 year-olds were analyzed. These results show that the mean
difference between pre and post-test scores of the experimental
group was significantly higher tuan for the mean differences

of pre and post~test in the control group. This supports the

conclusion of a treatment cffect for 5 year—-olds,

Briefly, the results show that coanstruct validity, and

interjudpe reliability was obtained for the instrument, llowever,
the tratning and learning effect is partically valid for

only the 5 year-olds,

The Limitations of the Study and Recoemmendations foy Further Rege

This study was limited hecause of the tine factor, since
the duravion of the treatment (2 months) seems not unffilcicne
to ohtain more significant resules. Tf the duration of the
training was longer and if the sample size was larger, thon the
results would be mere eflicient than arc soserved. Furthermore,

the training that was done was not systomatic,

In the third hypothesis which dealt with the c¢ffeer of
treatment, it was infortunate that the control and experimental
groups were not comparable to start with (the control group
scored sipnificantly higher on the pre—test), Scecondly, there
may have been a pretest-treatnent interaction which resulraed
in the uxperimental group§ gains, However, therc¢ was no

ceiling effect for the instrument. 1t is also possible that

there may have boen pretest-lecrnang errors coniaunuing.



Jevelopmental changes i tre covires groups. Un o the otherland
thin is slso pussible for the ewper: o cnvael sroupo. The focs

that the differonces cre ar the Ul Jevel 1o encvarainm,

This study may boe vonsidered o pilet study which evalnates

.

the interjudge reliabilivy and the construct validity lor

Formative Svaluation T'er Preschosl Obirctives, Further vosearch

is neclded for ‘arger sampies and lonpor periods using svarematic

treatpent bLechniques to turther cluciaate ¢he obtained resu
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APPENDIX A
ROOSEVELT UNIVERSITY HEAD START TRAINING PROGRAM

']'.N'I'RODUCTION TO THE INSTRUMENT
Formative Lvaluation For Preschool vbjectives

Glizver Yildiran

This is an observational instrument to help the teacher to find
out the child’s level of functioning, It is bascd on Lhe abjectives which
arc thought Lo be relevant and important for preschool cducat ional
proprans (Bloom, Hastings, and Madaus, 147130 V. The atmoof this
Tastrument is not oaly to evaluate the child. The majoer purpone s oratler
te consider to objectives ol preschool education and heldp the child an
arcas where his learning is not complete. If a child scores Selow wint
would boe expected for his ape level on tha objective, the teach. r shou!ldd
maky sure that the ehild receives help so that e can aticin the
specificd chbjective. In this sense, the instrument is both on evaluative
device as well as a teaching aid.

The instrument deals with alobal objevtives Phe L or
maximum freedom to think of difterent ecxasmles wit Lot
child on that particular objective as well s pre HEEE ST
child who 18 not responsive in o particular area. A

instructional sugpestions are siven as an ald to T9¢ T wehia . Phche orw
by far not exhaustive, Bach teacher will think of diliermiat wars oo

intervening to aid z child in wavs that are mest anps
individunl ¢hild, after observing him at diftferent tin
the donstyument is net similar to an [LQ. Lest or o Lol Lo

1

shitlities of a child, Rather, it should be wvicwed an o teachiog

Twa charts are provided to plet the profile of Che whoele cinn o
a single shect on each ebjective and cach dtem relating to the oojective
(some objectives have more than ene item) . In additdon, - he dndividuald
profite of cach swtudent ecan be plolted on separale instrmacnis,

1t should be remembered that the objectives volectoed v hi
instrumnent have found the consensus ol educaters s swoeld o JL D rent
preschool programs. It is hoped that the teacher wiil view he o pument
ssoan aid for teaching those things that are important Lo presohs
vducation,

ey v e

- . . : a3y deoby Bloum, doastiooe e T
(1% The objectives are sclected from the hObf by Plewm, sdantooe, anu
Madong, Handbeok on Formative and Suvanet 1ve Sendualen en e

HEIL, T07 T S havter 1 by Comtanee el

Loarniog,
chiapter 14 by Courtney B.Cazden.

I R L bt il
Congireeted November 10, 1978, Roogsevelt Umiversity. Not te b el

without the permission of the suloor.



GUZVER YILDIRAN*

ROOSEVELT UNIVERSITY HEAD START TRAINING
PROCRAM

FORMATIVE EVALUATION FOR PRESCHOOL OBJECTIVES

1. S0CIO - EMOTIONAL DEVELOVPMENT

tionship to the teagher

The child interacts
with the teacher,

A, The chilbd trusts i : ; A
the teachoer / ! ! ! /
very rarely  rarely somelins arten Ve olten
B, The e¢hild initiates i 2 3 i’ A
interaction with / / / / ;
the teachor, wery rarely rarely SORCT iy alten very otien
Co The ehild socks 1 2. : i 4
Leacher's approval. L i / / '
very rarely  rarcely some times olites ot
Do The ehild uses the 1 2 3 4 5
teacher's behavior { ‘ . i N
e " g .
as 4 modul. very rarely rarely  sometines aften very oftes

LoDy Assistant Professor, Department of Educational Scicuces. Fueultly of
ducation, Dofazic¢i University.

irst draft constructed November 10, 1978, Rescarch and Dovelopent Jecter,
ollege of Fdueation, Roasevelt University, Chicago, Illivois,

inal eopy constructed both in English and Turkish November J0, 2057,

cpartment of Educational Seiences, Faculty of Hducatien. Bofazigl hiveseity,
stanhul, Turkey.

ot to be duplicateld without the permission of the author.



r controls
The ¢hild shows inner
controls,

A. The child 1is able
to follow
directions.

B, The child pavs
attention,

C. The child does not
require constant
supervision.

D. The child does not

distrupt classroom
procediares.

raction gquantite

The child 1s communi~
ciative to and iateracts
with other children.

roction quality

The ¢hild is friendly
and woll received by
other pupily,

The ohild siares
L3

things willingty.

The child accepts
Lalking turns,

The chitd shows some
leadership.

ort in school

I'he child appears to
be comfortable and
fonier dlly happy in
school.

l 2 3 4 5
Y S A A |
very rarely  rarciy soumetimes crLen voery olten
1 2 3 4 S
very ravely  rarely sometimes atten very often
) 2 3 4 3
{ / / / /
very rarcly  rarely  somotimes aften very oftoen
1 2 ) 4 $!
L 4 / / /
very rarely  rarely sometimes ol very oftoen

l 2 3 I “
L / i Lo J

very rarely rarely SOTCLines often very ottoen
1 2 } & 5
L Vi A I SO |

very rareiy  rarely romel o al ten ver s aften
i 2 i 4 L
/ ! b ..w.._:’i.—d--‘m-uw..,mu."

very rarely rarely s Lie s viten very o ien
1 2 3 h i
L / / ot | /

very rarcly  rarely somet imes Giten very often
1 2 i 4 5
i / VU A |

very rarely ravely son.ctimos often very often
1l y2 3 4 b
L i ol ; /

very rarely rarely sometimes aften viry often



leviment wotivation

The chiid initiates 1
activities. /

70 -

3 4 s
/ / /

very rarely

The child persists 1
until task 1s done

the

sometimes very ofton
3 4 5

v ! /

very rarely

Tre child does the 1
task well, /

rarely

el P

sumetimes wery of ten

k) % )
/ L /

very rarely

The child takes time 1
to reflect in making L

rarcly

2
L

somet lmes i Len vory ol ben

3 4 5
/ / . /

decisians, very rarely

ih‘:-i Ly

The child asks 1
questions.

rarcly

"3

e

/

sonetimes very ofen

very rarely

The child explores 1
in his !

obhleeLs

rarcly

2

Z

elten

a
£
-~

cnvironmoent, very raroly

The child asks i
information ef the /

rarely

~
“~

/

sometimes

7
i

1“

teacher, very rarely

The ¢nild ecomes up 1
with many different

rarely

3

/

sometimes dlem

fdeas v a given very ravely
situation inetoad of
rolying on one gorreat

AVTHWCLY .

Tite ehild uses l

Tarely

y often

.3 ‘l% a
/ ¥s /

saterials bn g variety
of ways,

“

wry rarcky

somels Wy A AL

Yury clten



T

Ll. PERCEPTUAL = MOTOR DEVELOPMANT

cags motor coordination

i, The child is able to 1 5 3 .
walic s1dewavs on a / ! ;

Fi i ! —
. . Ther F 1 [ i A = : .
Lapu aap The cioor ery rarcly  varcly  sometimes clten v ol ten

whiel i+ tour nches
wide and eight Teot
Fongr without stepping
bl

5, The enihd dg abie to 1 2 y 4 5
bread jump across a ! f

" i .

small whicet on the very rarcly  rarely Fomet imaes LLen S S TS S
tleor with both feet

ol f the floor,

Panding on hoth feet,

1, The ehild s able to 2 v
jump on one foot four / / ! fer -
or five times, very rarely  rarelw TR ATCR SERSEEH N e gL

ine motor coordinat ion

o The ebild :o obile to 1 pd i
cut g paper o in half i / L
with scassore where a  very rarely  rareiy S R Lo il
Fiae lios boeen drown,

(Ask the obild to "Cut
Lhe paper on the
! inv”)

7o The ohadd 1s o hie to ! 2 3
turn tho pages of g L. N / st e o v e e
book oue by one atter  very rarcly  rarely ot i 8 ory oo ten
watcehice the teacher,

, . f ; .
99 R FLTU oo B tween i O e S U

oo The oiild 15 able Co I ¢ B
| . ,

. . o r PR weo) g by cowv e . A [ e
Lwo livy spacoed & very rarvely voruesy Salet ‘ rebeclien
guarter of an inch
apart . ‘ A4

- o
T s}
i /;,.:? -

o N .
\‘a..,_,_“‘ \wwﬁ-mww"“““—‘“"ﬂ e -
\&"‘MW...,_W -~ e ™ . . . <
samplor Ask the cohlid ta 7o gone penciloand go fvom cue one Lo U SPLeT g
) . : ; P 1 TR TR . . ey O
Gis vead. Go down the middlie of the read, Recp youy Pl ; E
o a . i T 1"
ot pot of{ the road,
The astorisked Fore=to-lay. 07 TarTIon witin L
L PR el cesaet . ol Suation o
chifd, Aty ol LI TREM e )
P PR M W i "




1L, COGNITIVE DE\ELOPMENT

csical knowlodpe

.

The child koows which 1 9
L TR L
oblects 1o hig / /

environment broalk,

s
]

;

very rarvely

roll, stretoh, crumble,

Lear,

aad

bounce,

ample: Glase jar, wheel, rubber band, picee

'

The ¢h
naimes

i his

objret
a cand
cone,

a hoetl

rarely

iy DA

suittite s

of paper, cookie, ba,

the el ld).

The ¢

funet fon o

U‘Ill‘i‘rt"\‘

cdal kvowle e

The oh

roles

1ld doows Lhe 1 2 3 o

al the ohicots / / ;

cuvironment., very rarely rarely somet mes it
(Pictures of the

5 Jilke umhrella,

To, an dee=crean

a opencily oo lamp,

con b oshiowm Lo

ild hnows the 1 2 3

Corlhge / I .

codun bia very ravely rarely  nometsr o o
cuvicoraent o (T
crampie shove can bo

Lhd knows b 1 2 3 “

uf i }h't‘pli‘ vt .,..‘{‘ , - e

vary rarely  Tarcly o s Cd

areund Lo

ample: A docter, a pobiceman, a toacher, a

sical knowledee

Classification

The oh

i1d

15 able to

clageify abieats
according to coinr, (A

big re

d sy

LATC, 0

madium 2ized bluc

sauare
square

y i1

;o

triangle,

S1aed

smal

rid

2 lue

e ll vellow

hiy vellow

2 mediun

UTiang Lo, &
Crieagias

motlier,

o



a bip blue circle, a
mediun sized vellow
cirviv, a small red
civele rcan boe used as
rmateriale),

Tiv enild 1. asked to
do tine tellowing:

13 Place all the red 1 :
objeet here. ! .
very ravelv ravely Sunietimes ot Len Ve etion

™~ t
P Py

“2Y Place all the bluae 1 2 k)
abject here. L ! . L

very rarcivorarety SOT TS Gt vers ofbon

=

2y Place gli the 1 d 3 A b
vellow oblieot here. ! / / :

vary rarelv orarejy semetines citun et o e

Tie whild 1y able to
classify obicots
avvovding to their
shepes. (The game
ehieets asoabove can
e vand hered,

The child 1s asked to -

do the foliowing:

. . : . ;
13 Place all the 1 2 3 4 i
civeles here. L L Lot e
vory rare.y rarvely LT T it T

*2) Place all the 1 2 g

, /
squares here. A AU S _ '
very raveLs  rayety REVLHECH A Co .- Y

o , " | s
*3) Place all tho H 2
trianygles here, / s e | t
vory rarec, ravely By L e

The child is able o
classily nbigrty

avcornding to sire.
sum o ohjocts o

{Theo
showve ean boe ousod

S
EEE G S

Toe ehild pw askod o
{

shiuwiiggs



*1) Piace the bilnpest 1 2 3 4 5

obfects here L L f) - /

very rarely varely sORt nea viten OryY o1 Lo

*2) Plilace the medium 1 2 5 " f

tized objects here. A / Y A
very rarely rarely SOTIC Limes afben very etion

23y Plase the smallest 1 2 1 o Y

ehicets here, L . L < o
very rarecly rarely  sometines olten very o oeften

The cohild 1. able to
clavsify animals
accordine to certain
characteristion,
{(Floetures ol a cat, a
doyr, a horae, a4 dow,

a sheep, a tien, on
vlephant, o monkaey, a
bird, a {ish, a bee, a
butterfly can be used).

The ehild 1s asked the
fellowing:

1Y The classification
of animals acoording
o thelr moavemnents
withiin their
cnvironmente?

*a. Which of thoese 1 2 ‘ 1
anivais walk? { L i : e
very rarely  varely SOmt imes Gt Cere iten

Iy Which ol these 1 9 o ;
. . / ‘ ;

antmals [ly? / / ~ o
very rarely rarely  somcilmes \

.

¢u Whdel of those t 2
animnie swim? / / / U

&t -l.‘.:v R R Sy 5
very rarely varely  sometimes EER : Lo
*2) The classification
of animais according
to the number of
feer ‘they have:
' e r . 1 1
Geowiteh of these i -
animals have 4 Lamesmirrnr s : ' ,
very rarely rovel '

HEATER v



*h. Which of thaose 1 5 4 ‘

animales howve 2 ! / / : /
st AU U N SRR |

beet? very rarely  rarely SetLepive s rter roT o oLten
¥o, Which of tiese 1 2 ; 4
animals have ne / / / /

it

‘ ., st ok s, s b remmas s < oo
teot ! NETY rareily rarely STSERARLE IR ot

S W

The child is able o
classity clothirs
aeeording Lo thelr
Canetious. (Coder-
clothies, every-day
clothes, clothes warn
in bod, opparels worn
v the bhead, apparels
worn on the foot and
vutslde clothes van be
usocd as materials).

The child 1 asked the
Following:

¥1Y Which of these 1 2 ; B
clothes dev we wear / / / e .

TWhon we g0 Lo bhed? overy rarely  rarcly Suae e B ey it

2y Walceh of those 1 2 § 4
clothes do we wear L Fa e i
outside? very rarely  rarely G

3y Which of these 1 2 3 4 7
ciothes are undetr= / / o e
clothes? very rarely  rarely TSR AR IR ERT e g

P

v :

A% Which of thesce 1 2 , 4
apparels do we wear L L J AR S

on uur hoead? very rarely  rareld sumrblues Sl AN Y

- ] ¢ LA L
*53 Which of these i 2 3 , :
} 3 i ‘
apparvels do owe wear { SO AR— i v o e mmim e e e )
o ownr {eet? very rarely  rarely SO T » oo O Y

s . l “ é &
thewe - *

dao wo wear L...mw,m.n../“_n.,.....m._-,

ASE 1:,;:;';‘ vaery r:]rt".}r‘ I‘llrt‘lfy"

P Ty - .o [
clavelyr the i

The ¢hil?’ de ohle oo
T
TS TR NEETE EE RETICLUN (P

v ol

cpbuach,



E 3

potatoes, onicuns,
lecuca, cabbage,
coaliflower, lecks,
cppplant; for Zruits
pictures of hananas,
aranges,
prapes, tangeries,
melon, watermelon,
figs, plums, cheries,
strawberrics, peachoes,
apriveots; for meat
pietures of haphurger
pattivs, park choeps,
steak, fish and
ponltry; for desort
pictures ol pudding,
chocolate,
pastyrics,
and cukes

applas,

COnuy,
iee=erean
can be used).

The child 1s asked to
do the follewing:

Ploce all the
venetables here,

L)

all the
hiere.,

Place
Mrite

the

fyr e,

4

Witieh of these are

TR R

The
clasy
aceovdinn

is ahle to
furniture

to their

functions,

The ¢hild i3 asked to
do the following:

1} The specification
af the funections of
furniture:

1

a

/

76 -

very rarely

/

» orarely

<
3
-5
.

o

]
T L S OO TP U

somet Lo

e

3

vory rarely

i

i
{

rarely

(=)

.

O L D

ey

rareiy

vare Ly

somelines

.

Vil Tl
i

RSt



Aooh !i . ii'; shown to 1 o] i ’ .

£ . f E

the ¢ :ild. She/he L / / / /

. s . L [ SRR

4 askeo 1‘ 1% very rarely  rar r'I) some EImOs Gl b o vory ofben

question, "Wnat do
we do on the chair?”

A table 1s shown to 1 2 3 : N
the child, She/fhe / / / ; ;

[ asked this woery varely  rarely UM LTS ot ten vory oftew

quest ion, "What do
wo do o the table?™

A hed 1z shown Lo 1 2 3 4 Y
the child., She/he [_........_....,......._ﬁ...w I S 7
i asked this very rarely rarel sonetines Siten vere o
questica, "What do

we do oon the bed?"

A bed is shown to 1 2 1 Y
the child. Sne/he /- e
1n asked thi 5 vory rarely  rarcly
questive, MwWhat do
we duoon l;hv sl‘cwt’?"

A book-sheld is 1 2 5 y ;

shown te the cohild, N R A R

She/me in oanied very rovely  rorely soumel i R e Pt

this guestion,

Mahat Yo we puboon

this uhel 7Y

A book s shown to 1 2 i

dooochitd, She/he ds | AR AU SO

daked tds guestion very rarely ravely ot i ol : N

il s owe do owith

a book?"
shown to 1 2 1 E
Sho /e Ls L i T A
quustion, very rarvely rarily  somebiuos oiten vore gt
tiis

A piano is shown to 1 < 4 '

do chitd, Sho/he is { S S

asked rnis guestion, very ravely  rarely et ‘ ciden

Mmat do we do with



- 78 -

2y Mavehing tuae

turniture with igs
function: {Flictures
i g clalr, a couch,
a table, a desk, a
bed, a hencn, a
bunk, 4 bunk bed, a
cabinet, a book-

shelf, a
plano, A
Tamp can

SLeve, a
violin, a
bo uged),

The clitld 1w asked the

following:

a4, i which ol these 1
Jo we sit? L
very rarvely YL
Floooen o whieh of these i
dov we o wmleep? /
very ravuely A S H
oo ot which of these 1 2 3 4
d-" WA ('Uuk? [ / . .
VOTY rarcviy rarely s : St
“AooWhsoh ot this pive 1 2 i !
Prpht? !
very rarely RS
oo Op owhich ol these !
O wWe pul ouy !
boaks? very rarely v Gpten

teoim owhich of rhese i Z 3
g9 we eat oor write? / / o N
very rarely  varely some e Gt { rten
Yo Which o) these do 1 2 3 “
wa play? L U SRR S .
very rarely rarely sometimes st G S LRI

PNk, nedium
and lieht bhlue pencils;
darik, medium and lighr



B,

*h, Place the medium 1 2

L1

£

%

and Ligh
leaves of big, srediom
and small sizes can be
presonted to the
childj.,

1Y The above srated
materials oo

randorly areangoed.

The ehibid iy ked to
do the follewing:

Fao Place the bipgest 1 .
plotures havu, { i

sized pletures herc, ! /

oo Plove e smallest 1 A

pletures lere, / /

2) The o wirtures ef the
St chgpots are
piven tu osovics of

thire,

Thee ¢ %11d is anked the

following:

., !
o i
['f
very rarely  rarvelyw SUmL e
2 4 ¥
wery rarely  ravely RN
3 ;
/
L e P A A . A p— e Lo me
very rarely  ravely semel o s
i 4

Ao Which ene irothe 1 2
Lippose? / /

very rarvly  rarveiy

1. Which one s the 1 2
med Lum s lzed? L /

cery rarely  rarely

¢y Whideh ene is the l 2
suaileat? / .\/ ;

very rarely rarely

The c¢hild is sble to

Weriate ohleets

acearding Eo o

coloy tones.

PLCTUT Y ©L warious

colur renes and sizes
)

are olro vaod here)

s

LS

il

‘e
v




“n

1) The plctures are
arrange:dt in e
raundom order.

18

The child asked the

ol bowing.
"o, Ploace the darkest 1
colored pictures L

a3

heroe, very rarely

Place the medium 1
colored piciures !

.

d
o /
rarcly i

I

here. very raroly

Yoo Place the lightost 1
celored pletures [

hero. very rarely

2) Fach of the series
thiree pictures
te the

bw one,

i
are given
ehilld ocoe
askoed the

The ¢hiid 1s

fufbowing:
¥

. Which one 1s the 1

darkest? L

rayuely

very rarely

I, Which one is the 1
medLum colored? !

very ravely

“ is the 1

1

Which one
lighoest?

O

very ravely

The ehidd can seriate
objocts aceording teo
weipht, tuickness, and
sirze. (Wacden biocks,
peacils and corks can
be uzed).

The (hiid iy asked the
following:

%,

[

Whieh one oF these

Sy )

the bwcaviest?

i

very ravely

2 4
/ b
vavety o ceoed



1
.

.

[ A

.

T

)

33

s

Which cna of these 1
is the lightest? (.

4 [
" wr

Which one of theer 1
is the thickoese? /

Whiech one of these i
is the thinest?

Which one of these
i3 the hipggese?

these i
smellest? i/

Which one of
is the

2
/ . ! ' o
P

The seriation of
objects according
to rexture. {Woolen
materials, o piece
volvet cloth and
a plece of fur, and
o piece of allk can
Ler wned).

af

ehifd is ashked the

Towving:

Which one of those 1
furient’ /
very rarely

ino e

very rarely  raroly sometimes ;
2 3 4 )
VSO S e o /, e peetn _r" SRS |
very ravely rarely wrtimes ellen VUTY
2 3 G
! i
AT Y AUy A,
very rarely rarvely et 1mes TR AT Vit
} 2 3 i
Y AT S S ’
very rarely  rarely LOTICL LTI Sben v
2 b 4
4
l’ - —— - T )
very rarcly  rarcly : < :
g 1 '.
f .J
Ty oy 1‘,' ! v

Which wne of these 1
iy the emoothest? L

very rarely

Which one of these 1
is tho softese? 4

2 3 i
TIATY LY HOLIO LI

2 3

o cde,

very rarelhy

Tho soriation of
shiects according
to heipght., (A shelf,
a table end a chalr
can boe used).

rareiy someimes



]
e
i

3L

The ohild Lo asked the
followin:s

fa. Mideh wane o thase 1 o ! B 5
ig the hiohegt? / / ‘ :
B e 8800 L T 1 s O e~ mpad” e e Sn s L e ar s e
very rvarely  rarvely SOTOT RIS gLten o eofoen
i, Whilch wite of thuese 1 2 ;
is the dowess? / / ;

very rTarely  rarely LOTe i

4) ihe sertation of
chjevts according
to theiy surtace
SIRY it les such as
stratahitness er
SrooRedness,
(SLraileht and
rookcd wooden

Blocks can boe used),

he ohild 25 asked the

e
-
e
>
-
-
=
—
P

vory rarely  rarely RITHENAR N

“owhideh ene is thwe 1 2 ) ’
el Crenhod? / / ke

very rarcly  rarely B e HENINS R I

co The cR R 3 abide Lo
cotnnl from bote T

e ehirld 1o askod o 1 2

. : ; I :
count frv.m L oto 10, AR APPSR S S

very rarcly  rarely  semetines cllen DRTAEEEE R
oo The ey knows the

guantitics to the
nnghers bBotwest, |oand
L (3 beads can be
usid hored.



Gy

- 83 -

The ciild is asked to
do the follewing:
Give

me a bead, i

¥y Give beads,

:‘1. " b .
!i_L / - s . i st [ ...’.'
very rarely rarciv sUmet fmes coben Lot
1 2 4 5
f’ 4 r
e — S avercnre e o < s 22f
PN 1‘\' NS W

Very rarely

*34) Give me 5 beads, 1

)
very ravely

¥4y Give beads. i

" | . ,
I fi
e e e

rareiy it by Lt e

b osive me 8 beuds. !

(N ]

K6) Give me 10 beads. 1

The child matches the
numbers § shrouph 10
with deutical
guaiitios, (10 jreen
busds and 10 pink
bozdas can be used
haered.

The clinld is asked Lo
dor the fellowing:

1Y I am putting a bead i
hereo Flense put L

t h 2 Same ’;'il,l'.'Ii!.]'Q v uf
heuads here.

£2)

*3)

I am putting 2 1
beads here, Please el e
nut the same number very ravely rarely
af boads here,

2 3 4 Y
!j . : / /
very rarely rvarely el A I
2 ! ' .
/ {
/ / . 3 . o
very rarely  rarcly  osorotdn L o
9 . ) .
very rarely  ravely i Pl Pl Ve
2 3 }
r"! __.._.__‘-_,,_.,,_..__WJ,",..._._,.,,.,. . ‘.",. /
very rarely rarely nomiel Jre Glien - .
2 4 4 ;
U SO — -
TR A b [ HER .

I am putting 1 <

3
heods here,. Please d — !
valb rhe same numbur very rarely  rarely b

beads hore.

L



43 T amoputting 7 1 " "

R - e L
poeads hero. Vilease / ’

prlothe sane nonber very rarely  son

ab beads heva,

*5Y 1 aw putting 9 i 2
beads here. Please / ! ; /

U T L

pat the same number very rurels

of beads here.

ctimes AR

*6) I am puatting 10 1 o 9 ‘

- i

beads here, Please / L / ;
ared e i A b, w2 oty o =m0 o e eewmia d
put Ui same numher very rarely  povoely ot i s N

of boads hero.
31, Space

The ohilld understands 1 K

the coneepts Min-our™, : -
“over-unded', "in very rarcely varely

fruont of=1n back ot",
frear’, "botween’, Mina
the middte', "atove',

"endor'.
i, Dirvction

doas oable (o

[
-

A0 The oh
arvsnoe shijeerts in Lhe
cuowe diveetien us the
toechoy duees, (Two toy

ucks, busges
aud traltr can bo
dsed ). A var, a truck,

e, d

a bus, cad onotraiv iy
ciured in dronl of the
vhild,

ihe onild is asked the

%
Pollowing:

- i 4

"Please arrange he 1 2 3 -
. s : ! ! g
Lortaoon L same ﬂ____‘,_,mw.,_w._.,r‘w.‘.,_,..f..,,m_.&....‘L_.,.mw -

!
dirveotien ag ] hoave very rarely rarely  sowelimes Giie
1

arranged them .

thy

‘L. The ehild is able to
arrar;e ohjects an
rosorve order as the

o

HE

Swer does., fThe
Gaime malevialas used
Sunvee onn be utilined

berelr.



The arvangement of the
rove by the gescher is
kept. The ohild's
avvancement is

disarrvianged.

The ¢hild is asked to
Jo the following:

"Sow, please arranpe 1
the toys g reverse /

35

ovder as 1 ohave done™, very rarely

The echild is able to

i'ﬂpy}

A cirale. 1
/

N
rare

st

very raroely

y
P

A dquare. 1

raro!

very rarelw

Atvimngle. 1
{

very rarely

secing the {lgurcs o

Lol LN
Tiu

The o by s dhive to
aeeficenice cyvenbs onoa
meakion, {(Fooy
pivtures of o opirliboy
guelt it oul of a1 bed,

JoFaglile dressed

. s
Liavie i

1

&
N . Tompris e
except for bave feot,

the chidd putting on oo
acoi, the child putting

.
on Bisn scoond shoo gan

be shown. Othoer osach
sequeneas are also
possible),

The onitd 18 asked to

do the Following:

"Arranpe these pilonures 1

RO | ’
T S0 DTLar

veryy v N

-

!

r. - L
VT

SOTV

AR P

R

[
(S
il



0 -
- ol -

Lnpesvntation
oSy s

The chitld 1s able to 1 9
represent objeots by

3 {
/

ather abjocts, ravely

gamplet The c¢iiild holds a pencil to represent

pters sounds o represent objects, The child says "rine-vie ' o

clephone. Gther objects can also he used.

v

LARGUAGE DEVELL

nderstand and produce simple luaneuage forms

The ¢hild understands
and produces simple
Toanpuagse ferms.

.

A. the child produces L

1

14
)

SOMCELie S oftoen

tolephone vecelver,

EMT

)
sounds correctly. { L
very rarcly T

(capmuat, cup~top).
poach-beasch, pin-bin},
(ripht-light, raw-low).
(rvare=-ear, rat-yacht),
Hock=yolk, yeast=least),
= feane-tape, clock=tight),

o The chibd undermitands i

the wames o obienty L {

R R SR
SO L ETIO S cl v
§ %
)
R PSR PRI T s ."_ TV

aved o rhuees GLhiom very rarely

carrectly,

o The ehild undoeretands ]

AR S,

2
simple and couplote i !
septences and produces very rarely r
Chem,

nonlt Lires vt

) “a H u 0 . e o | B L
sample: The child makes sentences with sub ject-verb aprecucnte,

Py the ehiild undersoands ] Z

.
4 "
o S S

A

siaple and ecomplote
rarely  rarvely

soutences and produces very
thom.

IS

tense,

cample: The child mekes sentences with correct

endings like

sometines oL

.

e

%

e

oy

repronent

i

OF il

1.

o

L . L
[SIIR
.



G

“A

SERSERS

Targrle

inipr i

ARt

rovand and nroduce elzborated

DegaT by

The chilyd

1
L

L lavpug
Z,

Saa

4]

') -

{ .

chieel by cheosing
ploture
corresponding to that
seription amoug

et pleturces,

Very rarely
correct

d descoribes an )
picLure, !

i

1
ehrieet in oa

rarety

b to

very rarely

wirderstands i
Lire /

chiid
ard prodaten

varcly

SuUnW

e

/

Z'l'a_iiﬁi] Wi wils ill vary ]‘;!]“.‘l_‘"

simple fangaape forms,
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Languare effcetively

BN
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The child 1s abhle
uso languago
ciivctively for
specific purposes
others.

to

The ehild is able
tollow divections.,

5. The child 1s able to
auil questions for
infoermation.

O The ehild ds able to

angd make-
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playv.
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Andilyre wards 1nte

sounds. The

words
mother! and
siid to the

H

Tho ohild 1s asked the
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4} Which word vhymes
with “pareet']
"Flower™ or
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., OppOSitvS

The chitd i3 asked the

followling:

neans Mpot
1|H£“11 ur ”hntll
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.o The covreer deserip-
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(A victure shewing
Phree Dears standing
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Witz e ol the
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gocux sirekll denetime
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Gocuk sinif diizenini
[? A AN
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ks s i ik ot 3 T e
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Govik difier gocuitlarla
sik sk Lletiyia kurar
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Cocuk kendi gevresin-

(i esyalarin isimle-
rind bille. {Qocupa GOk
msive, wum, doadurma
iiiihr, kolem, lamba,

top gibl egyalarin re-
simlevi pisterilebi-

1ir).

e

gocuk kendi ¢ovresin-
doki egvalarin iglev-

1
A

nadir

1
L

2

.

3

]
/

lerini hitir. {Yokari- gok nadir

daki resimber burada
da kullanyliry.

onvVa lmp il l’,}_

Gueuk kendi gevreesin-
dokl fnsanlarin rolle-
rint bilir.

1
L

nodiren

cuk nadir

rnek: Doktor, peliis, dfivetmen, anne, boba.

ant
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1kaal Dilgd

ARuEs ik
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Wiyt bideilk dalre
(] ! long-

Gucuklan guulari yvap=

masy istenir:

1Y Kivmizi gekilleri
buraya topla,

al 3

2) Mavi sekilleri bu-
raya tenles,
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1) sekilleri bu-

rava toplsa,

Sar:

oo ocuk egvalury gel
Tevine soro sini i lan-
divabiiir, (Yukavida

Pobile

kuallavtlon cesit]l
dlia~

itk fiktoewd rvenkld
lemler borvada da kul-
Lanyliy ).

Gocultar sunlary yap-
masl isteuinr:
*1) Dairvieri bir agra-
va topla.

=) Kareleri bir arvays

.
Lirir it

50 ferenleri bir araye
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Gocuk hayvanlar: ge-
sitli Gzetlikicorine
gire sinifiandyrabis-
tir. (deterval elarvak
kedi, kipek, at, inek,
kovun, oslay, i1,
mavmnn, kuyg, halirk,
ari, kelobek rvesimlorl
kullanvlar).

Jocufa su sorular so-
rulur:

Ly Hayvanlorin ortom-
larsndak! devimle-
rine gove sinuf lan-
diriimasy:

*a. Bu havvanlard

hangitord vil

. Bu hayvanlordan
hangileri ugar?
!L-. N

2]

Haywan

REAS B

ayak
Vi pOTe Hie
pil bandurs huagye

"

a. Hanek
.

aort

Bayvonlarin

ayapr ovard

"o, Hungl hayvenlarin

Lk
ikl avafiy var?

Yoo Hanpl hayvimiarin

ayaklarsy yold?
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giyilen gevier ve o=
pukta sokakta giyilen
pilysiler kullanitinbi-
liv).,

Gocufia gu sorular so-
rulur:

1Y Bunlarden hanpgile- 1 2 ; 4

rini cvrnuava plder- b / .

kun piyerin? gok nadir nadircn hacen

2y Bunlardan hanpllie- 1

rini sckaktn oiye~ / /

i
—

] . : .
ria’ guk nadir  padiren

) Bunlardan hangilerl
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—
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o
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_ 4
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Ny Bunlordan happiles 1 2 g
rind L i N DR
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vind o oirtimza gis { wd SR O
Ve gok tadrr nodive Brgn e s

Cacuk viveovilerd
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Tondyrovidor. (Mater=
val alirek sepde gruby
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fan, e
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Tasa, paviicang meyve
grubu Loin muz, ¢lma,
portakal, foiem, manda-
Lrwea, kavun, kiarpuz,
ineily, orix, kiran,
¢ilek, sofiali, kayar-
8§13 ot oriow dgin RS-
te, wirzela, biftek,
balil, —oveky tatll
prubu rgin boklava,
gukualata, seker, kadoa~
vif, pasta, bal, recel
aler: wallanilic).
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Goonktan sunlari yap~

mast o istenir:

¥1)

LD

Bitiin scehueieri bir
arava topla,

Hiitiin meyveleri bir
arayva topla,

Bitlin tatlilary bir
araya topla,

Bunlardan hangileri
vt Y

G ook ey oegvalarim
iylevlerine pire si-
nitlandirabilir,

Govuktan gunlary yap-
nes 1 Loteunir:

o
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Luyalarin iglevie-

rindn belirtibuesi:
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Plir ve "San-
dalyede ne yupar
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Gooura bir kitap 1 2
pisteriliv ve "Zi- /

) . twn._.-.nﬂxmu»m...u' o
tapla ne yapiiar?" gok nadivr  rdire:
dJenir.

Q2
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Gocufa 11k piste~ 1 2

rilir, "istk nw va- ; .
- : .

rat? doeniy, cok uadir nadine SR ETRR!
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Siralama
Coeuk esyalary bilyik-
litklavine ofire sirola-
yabilir., (aterval
olarak yoeyil, mavi,
kirmizl, sary renkle-
vinin koyu, orta wve
agik tenlavinda, ge-
gitli bidviik ik e ede
ajpac, kalew, Tincan ve
yaprak resimleri kul-
Lanviliv}.
1) Qegitil biiviikik ve
renk tonlarindaid
afac, kalem, fiacan
veo vaprak regismlerd
rantyele bir gekil-
de dizilevek, go-
cuktan gunlar iste-
nir:
. P biivilklerind bir 1 J !
araya topla, l / e o
gok nadiv Hodiren Lo, L
"h Orta biiyvhkliktekl- 1 2 }
Povi bir arave top= { i et
Pa. ok nadir nadiven
¢ Fn Wiglik)erind bir 1 -
araya topla, A U —
¢ok nadir adiren ;
2Y Queslell bilviklik ve
roenk toularindan
olwgan resimler hi-
rer seri halinde
tele tok serilerek
coculla sunlar sorus
Lreps
Fa. En bidyifii hanpisi? 1 2 E
F RIS S SO
gok nadiv  nadiren Lz 51
*ho Orta LiyikHikte ! 2 3
obon hanpilsi? { / SR S

gok radir  naditen

1 2 3

guk nadiv  nadiren DEAED

c. P okiigiigl hanglsi?




euk egvalar: renkle~
t t»nu'u‘lm 4
srvalavadbiiic. (Yuka-
il lant lan (”U‘\lt"'
buvitk itk ve youk
nlartndakl resimler

burada dia kullanilir),

1) Nesimler rastpele
dizilerek gocuktan
suntlar isteair:

¥a. Bn o keya renkli i p
olaciart biv araya L ol
tapla, ok nadivy  nadi

W

. Henpi oorea koyulbuk- 1 2 ) 4 g
ta clanlart bir i s / :

arava topla. pok nadiy nadiren '::.‘..'; & TR IS S

e Bnoogrk renkld 1 2 i ¢

olantary bir avava AU VS S e

tonia, cok nadir nadiven o A Bt o

DY Her vesim serisi
: aotel tek ve-
sunlar so-

raluy:
fa. o kayu renklisg 1 2 g
hangiei? L A e e
colt nadir aadiren EFEREIY S

o Rengi oris goyuluk- | 4 3 S
oo lan hangied? / / e .

¢ok nadir nadiren

oo Evooaglk renklisl ] 2 ; ;
hanpial? i . 4
gok nadir nadl ren RN g

.. g H LTSI PRI
Dy ol e arad Eaid
Bloh, hkalem we wan

vost ullangicr).

p
fa—



Cocufa su serulay so-
rulur

fa. En apiv: hangisi? 1

A

103 -

} L ?
o 7 O
i

¥ !

guk nadir

re

“1

hangisi? 1

:

e

<. En haf

N . - sttt ks o

ok wadir

~
.

o kativy hangisi? 1

nadi ren boen

2 ,

¢gok nadir

*d, En invesi hangisi? i

H b
’ ;
nadiron aren S1 8. L
2 3 4
[ U AT .
iadliren huzoen R

ok nadiry

~

v Bo o hiyidzi hanpisi? i

cok nadir

i 2 3 \
7 ff f
NGLTe [EREAT a1k
43 2
. 1}
" j —rn '." PR - - -
Wwhiitoen | "
) 3
/ Y A )
nadiren KSR P

guk nadir

Y Lyvelsrvin dokusal
aitobiviorine cdre
storalenaneat {(Ma
teryal olorak yiine
P, Bwlife, saten

g e wilvk par-

+ EEE

cass ludbess bar),

{ocufla yu soruiay o
-

o, B ritvlitsi haugisi? 1 2 }
!" i .1/ mpra et .
gok nadir nadiren hanuen S
L, Bn tiiysidzil hangisi? 1 2 3
cok madivy  wvadiren '.. 1
. . 9 :
oo En oyumugapl hangl- 1 = 4
‘Ai? / ! . .
gok nadir  nadiren i ‘




\

b

“e

3} Egyalarin viks
niteliklerine
a1ralaimy

Antd
terval olaran

s, sandalve

Tamtlird,

Cocuia gu
reluar:

Iy Fn

k

[N

ekl

S
(”?"-
ral,
ul -

sorular go-

iiksePi hanpisi?

Gleafiy hanpici?

4)

Eyviln

Ty

Vovizeyse|

nitell

Iklorine

e

SYrdLannnleg ;

(Mo

tevenl ola
Ve ailz o

T (P“’i
Ly .‘;‘:ii-..‘i.l"'

ser kullanaiar

Guenfa gu sorulay
vubuee

‘ hangis

a. knoaipil

o Enoeprisi haag

Sayilar
bivden

ATV ¢
birden ona kadar

Goculk
wavabilir

).

K

i?

isi

cua lkadar

a1
Bay=

s 1

Coouk

1s5tonir.

[

birdea o

1a kadar

savilaran

kaygrtig

Kl\

vlan
i,
10 v

nicw]lkj(ri i
(Matceryal olarvak

P

nrlurd

Goouk

Ml

e honcuk kualia-
tan suular: yap-
18t unir:

Sano 4 o boncuk wver.

ok
5

gok

L A 3
nadi nadi ren K N i
1 2 4 4
/ ; ,
nadir  nagiren R . ,
1 4 3 y
I Fi 3 . . .
nadir padlren il i
i Z 4 ¥
Il : B
¢ . [, v .
nedit nadiren RN HEN i
1 2 g! .
) ,

L / U AU S
nadir nadiren Lizen ok L
" D ! L
.1 -
S R T =

nader. e Wl LR . o




=

Ban

3y Bana

Bana

3) Bana

Bana

2 boncuk wver,

5 honcuk

VT,

6 boncuk

YUT.

8 boncuk

ver,

10 bonculk wver.

gok

golr

gk

1
b

105 -

2

nadir

1
L

nadiren

2
/

nadir

1
/

nadir

1
{

LT SR

nadiren

¥

!

4 )
e i e+ D -
bazon S1H 51k g Lk

nadiren

nadir

!
{

nadlr

nadiren

d e vt e i

. . L Lo Lo Y

Lanion sk Lok ceonsoaah
i ¥
! f

L S RS Y s 4o . EE

hazen IR TR . i
" "

. )

N

Gueak birden ona kadar
olan sayrlary egil ni-
celikicrle eslestivip,
(Mateyval olarsk 10
vesilove 10 poembe bon=
cult kallanalar),

Vet an genlary vap-
st o dstenirs
1 wrava foboncuk

Hon b
v
RO

Gonen

Sy oben b

S,
el

j’i{?-’i!

b

fren b

EASLTAR

iy

byt

Foavilam,

Tavil

1 . .
TR

e

e Boen su-
avnl o orayida
oday,
urava 2 bonguk
.

sirdkdd

o,

i boaneuk
11 e

e hetn

135 % A
b

boeuk

v, men dde

Brava F

YR NG rdda

oolow,

ot bLurava 9 boncuk

e guT

3 .
kR,

(“s'!k

LOR

gok

CUK

ok

L-n-r-m:.w s e

nadlr

WEnOR IDMIB IR £

raider

2 ;
/ /o )
podiren Bt T Gk
" Ll K
‘ ! :
, , .
i 1D, e aem o A Wee e sl 3t tia e ot e mum
padiren FERLE IR de ey
. ; i )
e s e . _
ot n i )
y ‘
f i
L S e .
} - 1 . ‘i
1ot : . ;
" . (
-
,m.n.z/“ e o vt e
PTCEAN A ¥ [ERE ) I



) Hewn

turavae 10 bon-

B T T P T
SUR RGVOES . o de

Mok kavrom

Covrol su kavramlar

artart Ticimde=dvaine

dalt, Tt desait g

da', Yondnde-arkanine

da”, Myannda®, Mara-
"

1"
s 11l '
",

dasiudat,

conada', Yortasine
ey Meakaraa', Maga-
mrda',

Mizenleme

Govah G tmenin yap-
L
Ut
veollier, (0

VY M

alavaln dogey

v, ol ehilisg,

Taoi iy,

Covufun dabnwe sLravla
stomebid, lare

o=
yApmAsl

cebin, tron

DL 2T, giuu

Tttty

11

Sen e beplm o yapiifiim
pibi, oyeneaklar
diz.

ayni

"

tors
rieyobilir,
(o tarraa Bulionrian
saterysl tor burada da

7
kutianlory.

"Hiwmdl ue ovancaklari
cinowartifimien NeU8l

1

!

-

Z
I

i 4

qov nadir

1
L.

nadiron

2 3 4

/ S

gon nadir

x

RPN

nadiren (S

('f w2 e ST
nadiy nadirun
1 - | .
A e
4 A
Clotarn | eaemtans s o e o NI... e 1t et
TN e iTe s b Grh g



AR

YA
i

S

\\((‘

'

Vik,

Y
iy

Coenl
a

piirdil

~

e

{
i

mee sckillering
i

Biv daireyi kopve ede=
Bilir.

Bir kareyi kopye ede-
bitir.

fir {dgpent kopve ede-
bilir.

Zaman

yocuk bir zaman boyutu
' nﬂv olaviar:y sira-
i Hir. (Materval

ii.l

olarak

lan,
Tak o

vatakran kal-

elbiseld ama qip=

vaklt, "Urnplﬁrl"

yun, ayakkabys

-
[

Vi hi

cuguny

Lualion
[N
nabi

el tekind gpi-

kin/erkiek go-
HLL dire resim

vhyr, Boyle bag-
imler de kulla~
.1_'1‘-}.

Cocultan suny yapmasy
Pateniyg

iy,

n
iiu‘; .

fa resimleri siraya

ocuk enyalars Jiﬁkﬁ

cog

okl

i
1

[

1 e P
AR M

1

b

dotennil wdeeek
ku]}uwan;llr.

’ .
el ok Soslord

Bodem kad anaid i ve kaleme

H

A S

ok uadir

1
/

e rrrri et 5 e

ok nadiv

1

!
!

137 =

2

nd(‘l ruen

)
“
.

nadiren
2

{.

3

Luz¢“ 5.0

gok nudir

nadirven

2

!
/

gok nadir

1
/

nadiren

2
/

cok nadlr

gk e knlewl telefon ahus

ikl
Bl

nadiren

ind towmstl oo
de errarghilir, yoouk
"ate=ndu' duer,

3 <
e A - v
Hamen Goaoutn
N ,
) vt
et i s 3 o - Sine a1
liazen Sk
" .
3 .
S ELmNE . -..--.:.- [
Daren R
) -
oot P ERA
; P



Ive ofn aELls

jasit Dil 1~ivki__"_1_lkow_'1'ni Andamal ve Hrermek

A R SR

. Gocur basit dil gekil-
Terini anlar ve fre-
tiv.

Ao Gocule seslevi dofiru 1
olarsk caikarir, / /

ok nadir  nadiren ERTIRH

Srocks Ge8 (shnepbz, scelepel, sitle gitlo=siipiirpe)
§

’
sumgi, sirke-gise)
Ry igarkisgoki, gimsek=gigek)
Rt (tavean~kaplan, tilki=kirpi, tos-kag:
G-I Coemivdeii, gel=del) .

R=Y (renkii-yoni, ray-yav)
K-l (resindi~ieblebd, ramazan-iimon)
1

Chimonata-yusurta, yelck=loyick)

. Goouts epyyatarin isime

[
Lorir: gular wve dofru / !

ko Basit ve tam 1 z

Teleri anlar we e
iy 1o cilmle ey kurabi- gok nadiv nad

cepel: Oone-3r1i7 dizenind kullonarek kurslon o

ZeoGoeuk basit ve tam 1 2
i rioanlar we / .
sleler kurabi- gok wvadir nadiyen

drnek: Geemis zaman ve cofiul BALL pibd dojiru ekler alen o7l

neep v DITT Avlasak ve {retmek

4R AL bt ST F e e e R, et P < AL i $ e 4B

s

i Bevinlemok

1 Z

cok nadir  nwdire: TR

S Goeul hic nesneniu
viiend tanidyiin

vioynend

Loy op. fu

gitsreriy,

L) o T - T 1 i 4
e Locuk resimdiks opyay) 1 <
tari’ eder, 7 T e
col niLar N L1 b L



3%, Hik3yve pibl sniatmak

*a. Goouk karmusik ditle 1 X

- 3 4

Lfade edilen bir hikf- L ' ’
- . S S B U SO SR
vurl basitiegtirerek gok nadir wdison I Ut
ER AR N [RER LR RN o

anlatir, o :

rock: Covuk hikdve oluuduktan
ixivevi tekror anlatabiiir,

semra, hikdycdoekl resinicorin dio!

i, Gocuk karamagik Jille ] ) |

Piade edileon bir Hiks- / !

vovl karmajik birv dil- gok padir nadire SN
te anlatir,
1.

crokaridakd Srnek burada da kullanitabilir).

19, venelieyebilmek, agike

Pawmak, vordamiti,

Ao Qoeak Vofinkad™, Mae', 1 2 ;
Torwa, akat™ iades { Y A
Levind anlar, gok uadir wadiren Saneon oL .
Boo Gooule Yodinkddt, Mee, J ‘ '
Yo', Urakor! itade- / / A .
Fervind kalianir, cok nadiv noadiven hoon SRR .

vekorbaryela DULD o Belivedn Awmaglar lein BEtkis i

clariyla di-

wiv Cuocuk b

Do bt i o b
i
{

; kin bir gekilde

Ao Gaoeuls yineree levi iz ] 2 )
feyebilir, L !

guk padir nadiren

e Guounk bilyl edinnek ] 2 § -‘l
! ' /

igin worular sorabi- Y A

F A

lir. cok nadiy nodl

U Cocuk oyunlarda taklit | 2 3
vapabilir ve b
chnil kullanabi

1

val pil- i Y SO
ir. cok nadiy nadiret Lazen C1vYosle w

I

ii. Billyg
. f [ v . B < A
Cocuk dill bonarl did- . “ 'f
Pincesiv Lfade ofumok L. - / J— i me e

I

i&'j“ﬂ el oLt el vadir nadir. i [N AR Lol



saekl Qocuk venir Ufrendiii telimeleri HAEY T e
v eder, scorular sorar, o
ey,

ary hunu yanliy yaptim.

evaplar veriy v kovadioin.
seErar baglamar orek!

B s

11 lylemek

. Gozlimiemek

Ao Qoouk kelimelevi seg-
Tore bolebilir, Cocupa
Mail, bizm, Ozpe' keli-
melerd soylenerek,
sunlar soruiurs

*1) By kelimelovde han- 1 2
pl sesl tekrar egi- / / o
yoruz ok nadir nadlren REENEN o

)

223 Ku seu kelimonin 1 ,, y

bazinda my, arta- i !
syndis wr, somimda ot nadir wardiven

mi?

R Y
cufa it ockeln grdi-
vorus' cimlosi siyle-

noevek, oo osoruluar:

"By oeiinmlede kag kelime ! P ; -

guk nadir psdires Lo

,.

c Depietiroek ve cevir-
mek

Cocuk kolimelevin so= 1 2
zel taoarmlariny yapas / L. T ST N
hilir. gox nadiry  nadiren bazen EFRTIE

L Goguk dfretmeniuin 1 d “ -‘
sUylediklorind model L. ‘

olorak kullanarak clin- gox nadis widiran 51
loler kurabilir.
3 7 it 3 : y ] i e ol el 1 (PR
Cuk: O%vetmen bir cimlede bir resml tarif eder, gooustan Leinul Teertod

[

ctinl o dlster.
Degerlendirmek
ook basit Glglitiere

e - . B N T e
s aGhye segenckle
:]

3
rinzy,

solirlevebiliin.



A, kativeler

Cocufia gunlar serular:

"1 Haupi kelimonin se=- i 3 3
s "otohis? kelime- / ‘ :

A [ OO

sinin sesine beuzi~ ok nadir nadi ron
vari ya da

3

Y Hanyel kelimenin sce-

! > ;
ol Mhebek" kelime= L R S
sinin sesine benzi~ gok nadir natiren STV T

R LI
S I 1 B4

Rrkek!.

3

ya da

Y Haned kelimenin se= 1 2 !

91 Msen® kelimesi- / o
nin o sesine bengi- gok nadir nadlren i
vor? YAvse™ va da
Then',
CooRarsitlar
i gt suTRlurg
Yool kellmeniu aniam ] z
0 I ar T -‘
Vst der PPN PRie kY £ e
v THrear cok nadlin vt e RERREEEE o
0. tarid
RUTIN
Gbrn svaelo duruep,
vt ol wereeenny Wil
Cogi e ey re b lad
e terien iy resam
borb bans D1y ).
Covumn gl soridiuT!
Fotyirveceklerindoen
Lasedisi hue posst anla-
t1visy ’. H
1Y Femba prantor sokafa
gl CHayar)
2y tplimlar kanlaria
ovnneor (Havor)
- 3] !
1y i z p
‘ ; /

AT S

oo e A et

cok nadir nadlre. oot



P Gelisiminin Duvausal Upeleri

gocuk dili sik sik
zovkle kullandifim
gilsgeTiv,

1
L

!

gok nadir

'
-4

/
BT T

1k ooth

[

‘

Lt
HE



- 113 -

POOSEVELT DNEIvERsSiTEST

HEAD START ESITIM PROGRAMI

Ad1, Soyadi: Tarih :

IR : saat

F

MISALTIIMIS OrUL UNCESL BEDUFLERINE EEjf;UK 171

1~ rok nadir, 2- nadiren, 3= hazen, - sik

1. SO8YQ-DUYCUSAL CELLgIn

epaimi haslatmak
¢, Onoy hoekliemek

. Daveanisinl benimsemek

EEY P e
B,orpui.al cimuk

6. Donetime roreke inmemek

1, izond booipamak

Hlenip Miteliod

o, Arlendav ik kurmak

v. Beyalery oy i asmak
6. Sirave rirmoek

stormek

7. Dtndertinop

]

FICT NN

ke,




Oknlda Rahat Olma

4, Rahat ve nutlu olmak

Basar: GildUsi

9, Faalivetleri baglatmak
10, Schal gistermek
lio Yaptipn dsil Ivi yopmak

12, Karar vernek icin diiginmek

Merak
13, Soru sormak
4, Aragtirnnk

15, Bilai eodimnek

Cikivler sunmak

V7. daterval kullanmak

IT. ALGISAL = DUVIMSEL CULIsT

it v
Cea R e L T

P8 Y v wiiellmol
Vi, kot oaynkla sigremek

2000 vk avalkle groramak

Uy

g it T SR

L Sk ra peemek
Ty LRI . c g H
2u. Gowih cunirmed

s R . H . .‘( .
230 Uarel gLEnok

111, Blntsgsol oilis iy

durienlaring bilneh
Tavelerin foimierind Bhilmek

dh, Luyalarin iglevierind bidwek



Sonvai Biled
PG
27, Insonluarin rollerini biimek

Mantiksal Biled

28, Sainitlandirns

A bygyalary renklerioe gire sinaf,

1) Kirmiaza
21 Mavi

1) Bara

1t

L ¥

B. Fgynlary sekillerine gire sinaf,

1) Datre

2) Rare

C. Fayolar: biiviiklikicerine piive sinif,

D Hoyvaniory gineflandirmn

17 Ortomlorindoki devinimlerine

a4y “iirllven
bY Tloan
1 Yilmen
PY Aol savilarina pire
Ay Ditre ayakls
b) Qb oayuakls
) Avakeez
Be Glysrtlozr saoet bandryms
1) Urorken goydiklerinis
2) Gokakta piydiklerisiy
1Y toimize givdikleriniz

4) Boyimasza piydikiorimiz

Bp o Avapimizd givdiklerimiz

6) Sivtimiza glvdiklerimz

SUTe

sl



24,

- 11n

F. Yivecelderi siniflandirma

G.

1)
2)
3)
4)
Ey

1)

Senzeler
Huyveler
Tatlilar
Ftior

cgvaloriag siniflandirma

Poyalavin islevierinia belivtilmesi

u) Bandalye
b) HMasa
¢) Yarak
d) Ocvok
«) Kitiphane
i) Kitap
o) Tsiw

hY Plyvano

Tglevin cyva ile eslestirilne

a) Hanpiierinde oturulur

by Hanuilerinde uyunur

) Harmicinde yemek miger

d} Uansisi aydinlatir

3 Hangpisine kitap konur
Hagsilerinde yazl yaziinr

oY Hawpllerind galarie

Srraloma

B

Priiklerine phre
Pastyete diziligte

a) En buylik

BY Oria

¢} Fn kilgls

Sorl hatinde

ay Ln biylik

by Qris

e) bn kiclix

(M

o

givaelama

[ a5

)



30,

fv.‘i}’

A

Renklerin tonlaring gure

1)

Wit

1)

2

1
e
—
-3

Rastgele diziligne

a) Foyu

b} Orta

©) Agak

Seri halinde diziligre
a4) Kovu

by Drta

) Aotk

cliklerine gére siralanak

Abiriik, kolinlil, Leyiklije

die
) Afar

by Hafif

) lnce

d} Falin

0) By

Y Kigik

.

Dokupal niteliklerine aive

Ay

ay Fyti

by Tityelin

v} Yumugak

poTe

{Trooklik niteliklorine

v aeny
al Vidkack

by o Alpek

&) Yizevsed nitelilderine gire

a; e

b ) i“‘,l"l

Phar

“irden ona kadar saymak

Sieetikiert bilmek

=Y Boy
ALY

srealamuee

1

ta

[

w



C. Bgit wiceliklere 2slegtirmek
1Y Bir boncuk
Y iki toncuk
3) Altl boncuk
&3 Yedi boncuk
) Dokus doncuk

A0 i bonouk

31, Meksn kavramy
3¢, Birenlene
Ao dvnt vinde dizenienek
B, Ters yinde diveniemek
. Sekilleri kopya etmek
1} hatre
21 Kave

13 Ueeen

YL Zoman

DL Tame i) Etme
v, oL geL

Anlamak ve rosmei

anlamabk, reimek
Ao Benderd dufirg crkartmak

By Dodwlerd antoamak, stvlemek

O, Uimi o karpas{zpe~£itl)

D, Clmleleri anioman, kurnak

it amak ve Uretmoek

37, Betinlemek

A, Tarifi onlamak

B, Tarif etmek

R

i



3.

3

- lis -

ilikoye ¢ibl anlatmak
A. Dasittlegtivere unlatmak

W, Karmagik dille anlatmak
Genelleyebilnmek, acikiamak, vordamak
AL Anlamal

B, Kullanmak

dlars_ite DT Pelivgin Amagler icin Etkin

de B ok

foeiv

1 Kendine

Dii1 Kailaonmak
A, Youerpoleri 1zlemek
B. Sorular sormak

C. fTaklit yapmalk, hayal glic

D15 Belirgin Amaglor I¢in Diidn

By

Kaeldrimmalk

e T

il

R

Lo

]

Bedlmek
1owen telrar
2) Gesia yerd

B, Keliwwlere bidlmek

Depigtsrmok ve govirmck
A, SUzel tanzmlar

B, Cimle kurmok

Defertendirmek
A. Katiyeler
1) Dtubils
Z3 Dobek
3) Sen
L. Kavgrilar

C. Resmin terifi

(el

4

A

()



Chraonaelorioal

pust=test date

beor e

Ape of the 3

3

~ 120 -

ana

Yea

- ovear-ole:

r-0%ids

Chiild No

1

T

Group

Birth Date

I

R

i
i
o

!

;

i

!

[

;

H

! v
I i
i

P7.5.1497Y

21.8.1979
Fi.3.14970

3, h . 1879

22.6.1479,

i
l

ar

- Test

18,3.1983
17.1.1983
L1138

18,0 .198.

[
i ‘..
L vaia
i
1
1
!
i
i
1
i
t

e
C,
i
!

2801978

25.2.1971

L4046, 1979

3.3,149749

i
i

i
t
E
t
i
i
!
!

b7, 1077

PO ‘ Po17.8,1979, RS B S ER
1 1 i
hoYe SREIER
i - [
cetne o 0 S e
f
: I'H).lﬂ.luwi PEE
‘o [ 9.3.1978 Pl
| | |
3 AP R R A hody 1ans
.
f H P oy s
i : P20, 12,1977 PRI S

-

B S J - P P
| 3.4.1978 25,0, 1983
|
i . | N )
boa, 701977 L3, 1933
| 9 & i P I B C N e
‘tz).d.ig?‘]' 6..3. " ol W]
i i
Con,3, 1078 GuhlLwdl
% §
L1978 29,5, 19
R

ST
[P

P
| R I
(\‘lUL 1 '_'
A
ooty
Lo
AN
Y/
o
. .
N +
'y
o
P
,
. .
. RV
, I3
s
1
fr ’

TRy



3

Child NolGroup

Birth

Yo

TEl -

ar-Qlids

Date

4

ST O . i . . . .
Post= Test DateiChurounelonion,
J .

&

[

0o

9

i0

L7.5.1979 2.7.1987 G0
22.6.1979 30.6.1987 4
By |21.8.1979 30.6.1983 1
13.3.1979 1,7.1983 G
2604187y 30.6.1083 :
26.8.197y RNTTE
| 262,197y 31,06, 1u80 i
! i
! i
T AR RS S1.6.198%
' i
3.3.1979 2.7.198 | v
i z
i - ) .
i {z B.1079 SR (R OO '
i |
5 Year--0lds
) ” N i - ......_‘............,,......:.........,‘..E.,.:..., .
Noiwroup Birth Datey Jost Tegg nte)
B0.12,1977 25,6, ten
[
9. 1.1978 23 610G § /
L, IR R ) 24,6 tuRy
N !
20121077 Sh ot O } E
§ A, 701607 26 15RE “
8 RS NN S ,
341978 27.06.198% v
; 4, 7.14977 2H.6.1067% ; Y
| |
LoC, !22. L1977 24,6 1903 % 2
i <
§ ’ 3. 3.1978 24.6.1983 | "
i I i r
| Wh, 3.197% 27.6.,1983% “
5 i, b W e o i
A 5 - - I FE

i

M

T
LR

!
|
i



T —_t T < o AL T S S S o 4 —~
Pre-test I LR LIiM APFENDIX E
T m; - .. -
¢ . ;
! 3 - 4 . o -
m i i T [ Pt -
i H - g P .1 i “a .
i ! z A ol ] T ~ 1 w -
: i £ .. o ™l m g = o P = 13
i T o B o e i 032 2 -
i PR e . . = o
& o A v e Hm & = 3 o
1. —i m Lo e P R = o
- 2 =, - e ] "
..N.. 4 wt o nﬂ_ o U.H - - o Bree] b
: < S = Ao 3 <
[ - . N N . . e
] S o <2 m b oo . . . . . . . i .
P : . . . . . .
~ = — o~ ] -~ i7a o ~
- o~ . = ¥ e o = - = — — —t — — —t —
p: > 5 4 2 3 3 5 3 3 4 & 4 3 3 3 3 3 > 5 5 4 5
r . . . i i _ . .‘ - . , .
- 3 5 5 3 A 4 L8 y i " 4 u ) 3 + 5 4 5 f % 3 3
i o N |
A @t e —— e -
. - - . - - , - - . , . N
bs b i sy ai 51505+ P T A AU T S SN A SHCRE BN SN T A T O A |
) i T
- - b LI 3 £
i : i -
T T3 1
- ; ;
X i - .
: . A S 3
B - f i 3 H i w
- Lo 4
! H . i ]
: _ T
: T : A
' i : I T TS SRR N
e S S
. 3 s !
| T S
- — : : :
o i i
.




i £ T T
(e W] T Loy
(4 S R R P B i
o oty 8 ! ‘ ‘
» - [t SN Y _,,H;. e e
(=2 e Al Bt VN VAR P L S O
N -
| T S ‘.n,.%-_.w.. ‘.i..m...-.y:._.-.. -
L(,Za ] Al fal 1y - \ ‘! ‘
( q g ¥’ 2l BTSN -~ B
e i
£y a !
et \:(I a i Yy [ .
&0 4 [ aprete s "
-t & i f -
- o ~ .
5 - {t u ST e .
3 b ! I .
-t [} H —
%] vl
" = (e L A L N .
o T i UL SRR S SV, S N S
- I ;
E i‘j (1 "0 el TR T Y 5 1 i
0. 1 \ ! ;
5 [95) ' e s N S —e e
= ; | 1 ‘ | J ‘
Ly e e s L T T s .
— i | :
: i - vt e m—
W E - - Lo
i ! : i ;
: -
PR f
i.mv.mmw. FOR — . .
b1 TV TgE g 0 ;
LT et o ‘
] ! )
* (._;Z "y Ly i
,i p i I -
! ! : ! i
. §'<, i) R . : . f
b cemmt b s e s s e+ S
i . . : | s
N A B AT RS BN B L T
] .
f f o
— er e o l ot - - :
T ! i
G b
(S gl wf e e e
e by
’*.f I !
£ ! TITE M b o W o | iy 1 _
lomrmrem e mah am e ! : b e
Grl oot i o 0 ﬁi vt | .
{ : . -
. } ;
* T 1S : i).\ 3 Had i [ o
(J 1 v i i [T Wy fum ; W 5 ’E ! .
. ! & oo i o w4 e e -
s ent 2 s g : ]‘ ;
T e A A Ca kol BRI B l = :
: L. : ¢ ; R o~
!
o i
5 !




A

e

e T w ‘ N
- 1 .. t H M B *
H
: . ) ; .
1 ; : ; ' ; R
N ! o —— Lt R - - ) - - - S e e . - -
T T T ﬁ k : L
i _ Co ; : N o Lol ‘ .
: ! ; : : . i R S o
S TS O S SO S '
R SV r
i I3 i H
e o e e e g - e
¢ Iy | S [ < H :
E = b [ ERR P
i SR SN i M,;rl..!..Lrll.'m D e ey
i m :
! < c N s I A
; - .. e : ;
: )
: - P
- ‘ ¢ < C < Z |
| - - - i N i _ -
j cpcjcicielg :
| - e ———
t
< < < b ¢ 5 -1

(Il
I
[
o
1
fa

4 < G 3 < < ~7
N S I A A B -1
13 m
P i m
T * H
; ! > m .
3 _ - - . )
i - § b S N m - te — o i i~ w B —
m : . = m ™ T g S~ p—_ S ~— - R Nt
I o {3 2 ot o (o) 2] o £ s o) " o o PR oo ;
e ﬂ S B S et et S g S’ M — —— ~— o — L m — e i ”
1 h i p m
: i s :
m i i i H H .
3 i H m i i 3 t B i i i ]
Ve U4 g
[P—; . , _ .
{ TETTIE TRSUTIUNYH




i,
T .
N 2
: i 4
! i P
: i [
' H Hl '
b b e
: ; ; m
: P
S ST R
: i H .
A R A
i !
i LI
;T '
. i [
5 oL -
| S — m..'. Irlm’l .-

! ‘i
S W

e

L

r

o

—

.
S T R SR T

~—
iy

PR S

5 s

3

“.LM R
i

i

H !
B

[

T

e I

e

W

~*
A
[T
)
oy

ven

prn

Py

Y

U

e

=

-
i
P
[
P
T
i
I,
m v

“V'or

{9

{'l.“?j

(4

R

b e

g e A

(2

R

(“‘
e e

P
c

!

i
-
o

freies

(
{1

(v

IBy14Eg




1

T3¢

pr—

WM
[t

}

-

.
™
s
-T
o~

-
[t
en
-
L
]

i
T
L
i
1

R

VoY
6
g

s
AN

(€

(z

.
Y
"t
Ty
(o
(s

B R
. {
.
2
g
SN

oa  Hellpiay
TIT¢ NT&SeWIey

.- < e
SIBITiaqg ’

\.; Mall}aag

—
s
S,

3

it

Ep——
LT

T

e

i

e
o
¥
o
1+
et
-
i

Fmove e v




f H . . i
i : . -,
! H : T - = -7
; i .
{ §
: L1 R

RSN B CL ot B
r :
: 1

F s e e

1
b
ey
(]

>
b
[l ]

Y
7

v

L]
“

S

! i ¢
i -} i .
K -l 3 b R i B -
- 5 v o + -
H
Ve f =3 i
r i s ? .
— —— £ =

Raue(

Ty




i
H
i

‘Wl - —
o 4 P -
T R A ! -
i ! t ! !
e i sl et Sty A
b . S B
P B i
T T T
i . i ) H ! s .
R R B S B Eo
o L i R .
v o ] : E
. . i RN
LA B I I £ ] <. 2oL
i : ; EM
m H = — 4
E 4 F
- H H A H
S S B B RS
S | i .
i i
« I's < 3
sloci et il R
— 2 .
S .

=T

[aa'

[l

~3

I

[l

ol

At

Fr

"91

R

R

NTTTI2T IR

Nuasy

Tavgvg

Li
Z*‘:’
=
L1
0.
s
<L

MRS o b

s wnsants e s

¥ n-}

TR

12

*

o
FOUB

3503014




!
i
i
[T SRPI Sp—————

;o S ) : )
SRR - A )
R - ' | .
i i Y R R
T N T T 1 .
; : . - . ; ' :
: : e - s . :
- - [ - : .
B oL T T T P . ; : ! , :
- 1 i % ¢ : 4 D : B ¢
Lol i g S e ‘ }
i ; R i - o - ) :
- - - N : . T £
: N N i I 3
- o . : B . i
- 4 3 ) .|.W1 .A.Ili. - \w ?w. m :
! oo : H
© T ¢ I ST RSO AP—
T P AT LT
ﬂ_ H - . w i i w N w i
PR : ».llf!ﬂ!luiig.w S SN I T .Iw-
! R b : :
_ : : 3 . . I i g
[T R L B i~ : :
: ¢ SIS S PRV im! SR, S s
[ N SOUS. | : ;
! . t - q . .
, . R .- s ) L b -
_ i b ; I .
‘ boed - — S . 3
] : ! - . : X
NS I N B R A S N e
! : [0 SNV SRS TS RSN SORUN DUV SUEIS S U S
i . ~ . . - . - - o b . <
S B voi & & £ & < - = < L < <
i 5 e - —
! N [ . ] b
sy . o ) -
- . p B
b} o] [ -
Dt . - *
5 - [ =3 -
; rs — [ - o I >
w w{\ - — —rt ' — ~—r ' Ly
HEE S TR v = £ o =] :
m N R e At ~— ~ .
¥ L - -
i CIIIVIY oz AT
TTITUI ! «d
=7 5 poe 7 L T
L T A R
e e Fal Bkt d -
M 29T 5
H T oA I . [y
TdTI [USHIGUUH £ H
: E)

v




1%

ooy

]
-
i
{

-
-3

“ ; _ :
: i
: N i
i
- ” e -
IR
. [
G i
P .}
[ T
J ; : !
o .
S
R S

1

u._"_.._‘ —

|
'
]
:

'
: " ) I
; H
i '
[V P R —
w
P ol
[ S VU, R USSR SO
i t i
] . " :
N v 4 [ S
R B I '
H i H »
B
[
Ty < [

Il

!

_;»MM‘!
}

] .
P

1
b }

Malrel

=T m

LY UMY

N

LN
i~

1 N
m i
[ i {
! i i <
RN R N : clecic g
! ! i -t
i h i
m | SIS < < t < < g G
T!?u i R _—
I !
[ ¢« v ietelceiciclejeictoigdicecicijeiocrcisz | elcicicl¢id e
: P P M| P SR R —— -
] ;
S sisfedlcelesleieieleclejeictelejeletsjeretistetgleysic
S 1 [ TN P R R S .
o
= ;
! b= o e 1
§ : . . .
i = |3 q fad ol [ o — fuy [ ] - ] ] p—
. » & T S L i Tt Ly L— St g M’ .
o o je doe | le (& in jo tz = im {m i ol 1o e : ) e
s Qg p N N A g L S’ L L St - e e - - Mt v ﬁMme.shU [
- H HOUG
{ i t i ' S
! j i ! i | ;
BWE{RIT1S




. e e e e e . i .t
' £ N . . : [ : HE
; | . oo o : T
B} . e e e e . - “
: : : H
] : . ! gt
t +
: . - i N e e b e
e . _ i ; . L ,
f | : : :
H : . , : . ;i oy
v - \ : m e
: i m
g L 3 oo e
‘ oo b w < A
! ; ; . . |
i T H i b ] .
SSRNSURD SRS SRV FUSSS M, - — . : :
i : H - . : - 5= oo 3
“ ! _ s ‘ " Y _. 2 e . EA M
: : i ; S S, P Tt S
sk s R : ; T i t = -
S < . * g - =)t ; BN —C
t _ L - < C o _ Ll T i < 3 I _
(. ; d ¢ . - C 4 | .
. :
SN -0 SR B TS B RO I ¢ foe i -
t i .
] Y )
A S B A N RN B A2 G NN S A - N A< - B A SE IR B T S O e “t
1 —_— 1 E——
e S L ;
G “ 6 LS I S s bos by 7 N I < C i o= sl ¢ d¢dboiacleldlce < < ¢ e lg -Z
i < = < = ~ 2
C B T A - 0 T - A BN S-S N N - S-S o N N R B RO R B AL N N S -1
i H I R
T M {
H
g : 1
Py P
i & i e ~ ¢ PR
i oyl &= ; P
o i i~ i [2+] = Fa [ s — oo M .
——r — ~— ~r e — . . . . . : H
: c ia = o ] o X L] I . ~ o . ~ - . - M - R
N — ~ ~— ~— L R o o ~ — a N o N B 2 MLV
:
i A ! f ;

1eyiieg

—r

A

—
o3
u

SHTGUE




ot s

T4 i
b R e B R
e e 3 o v i
fo e Bogl & e : e u
o UL oS e !
_— w.r?‘ Ll Ba e 6 . B S T
o L rem el m i .
B S R : ! o
e oot OE o [ W |
T ﬁﬁ. ol e [ - i PR
£ e e Vot : i
wimted v\. O.N i H ~
i ;
Rt “ C
_ C
e ) i - B
oo v ooe i :
. - P i
I . R o
w9 d | b i
L = | | .
Ot ed , ;
un B . P — ..
g K o ¥ o'pg L
m -l ey I _
o E e - i
bl it i |
¥ it ) ”
‘wﬁ~ I
ot RN .
ll ko X i
[ o ;
Ad -
sl .
0 a ! !
£
e - . -
Voo .
i !
DWIT TTOEDY, TGl :
e eer e e g “
uTmey THE

Tpeenre
LUET
i B
] ~
£ 1

1
Fonva

¥
+r

& Yo

t A
.t | SR
o @ E
put g v . o e
i _ Tm wd 4(.«_ b mm

/= £

%. .x:
r g n [6y o
A wuowny |
P A
e {9
[red
5
i Am
{y
§3 ‘
(L _
s i
(o
i i
. |
o H
N 7 m M |
P {
el
o e M
[ i - -

bt wn et -



e . o oy . gt Ak, b 12 S

i
!

[EPEprE s

—
P e
N

et
-3
fo
.1

t

o
e

980"

|

v o1 -L
. 41 S € | ¢ -9
i _
¢ & z < P C Z g [ [ iy -
cote |l wnrirg [ FOLE LS LB e P pE s TR e T -5
) R E C 1% s tg e gt
- _|E|.|l~||.|||. ¥
wetspovttigzy oo le e b e e s s byl ol -y
i —-
R RET AR (4R LS (R 171 SR S A A /2 T SN (R A R S N A S N A A -€
i ARRAEAE L SRR < o S T SRS AN T S N A SN N S NSO N L SO AN 1 -z
m | 1 |
HEETAJ A0 I TR R S I A I (A R T S N 0 N A O 3 -1

T i~ A = &~

o &3 - w o= w

e [RS] Land
e — Ry

.
(1 'v

dnagr  °

yomaysy  I1Id -




PEENDIX G

<t

TAVTOITN

ursaiinag

. 1 -
LT b b g b on pom o ) e e
ATTIDIIVIRY | — '
AT -2 e e | VS ot - - -
* SI [¥al - £ U [l O o [Sal el —
"4 i e " i I N c Bl o
DI Al . -3 oo r "
- - ¢ 5 H
£1 e u Il s I<a o | o1 l ot Yy —t
; - o e
R N ~t it ‘ -t <t ¥ ! -7 "y -
i {
Nnsne ‘11 I R ~F T s ~ ~? [t} j5a
NLREnd R N -
tavieyg j
‘ ﬂ! e 7 ~T e T R 1 AT
i - - ‘
6 I TV S i ~ o !
| R ]
RO IPuRY ... ! ‘
U I [fa! 's u [1a] Nal g ot i
ppIntn 1
— ” SRR S AN
! ‘ A =T um o My [Fal ¥l -1 rrn
;
i
i

THTIOR

TS T

[RERRRLAY

-

T

L

et gy gy
R l {'\'1

VUL UXL0

e okt oxar e '

3 .
vl 4

SR

§
T L ey T MR 120
3

]
PR S

i
g-v»z o

oA e e iﬂmzmmv s

SR
e
[V L

I NP

i

» ‘r €. e

P

-
i
.
£ W '+
ks ot o e .
ey ™ (S il

§

£ 1

DU NI S S,
ks

4

,

i

motE

W -

e A

RIS S B

! ;
(T

[

e i g ot e it

1

e 1._“7:‘..‘- ore mi [re——

S P |




35

} -
(:] L REn { (il Ny Ly L L) S 1 (2]
( q o oy o [ —1 s LY i L 4]
(‘e (E <8 el 1y vy [a [Ka s ¥ [T Ta)
.
(;) re (et [fal Bl i =~ [T [T [l ol
( v o ~1 [T [ta vy i [¥al oy e Wy
r 1 . al (Yl s [¥al [T} [Tl LT [1al 0y ™
o (1} ( 1 {a 1 v
"t - . s et
- | g
el a1 (En e oy Vet 10y iy 1 0y Ial [E 2
o it - n
5 i
" o |
w o I oy } it e - pont L o i ROV B
w sord * i !
- (W] - A ol i 7 g
rd ~4 | { }
L o (1 D o 1 e Ly wy | iy 10y S TS
4 it i ! | '
.E’:‘: m P T ok 0 AR b i el -r:n..--.-. N ] S I——x A e - 4--.~i
b (("' ; o e fdal s [T ) PR 17 e H —t
% ; ! 3
[ | SIS e . R ..q.-!_........a.“.w woetoea
L v o et Ial E i ;
SO NSO IR S S e .!...m-.-.,
. o I g : ; i
( 1 q ; r I8 [} [N i l :
o PPV SR, P
( & | e s L vy i E I
v i
B —— a7 SRR SR
£one i el L [t} W In]
oL
.
= sy oy o L [ L [T £5 [a [} [P [
LTV oTRE e ; ‘ !
i :
B i ™ i ! i r i
i o [Xa) L 3 | N et [T B E |
[ . NSRS SOV SR
- e
vyt - ~y ~ “ B [To U N O ;
- (4344 LV} £ 12! 1F0 1) [ ] L ¢ i 1
. W s
ni o ‘T =+
T . R S
NP - : i
et ATV I P e A i U sl g I ” [Tt !
e 4 | o ! } !
Ld o 1 : [
?.r:.r ol i ! V X s A A
e 2 [T I [a £ I Ly 1a £ b
i ] i !
; 2 m’
P
ra H [k 14y [ 18 e P s e !
pard {?. i . I !
U e s o i .,w%
LR A !
topoa vy o " 'y ey 1 I TR TS ey
[SEET TN d(" ! ! i ‘ H i
FEp G o ovasn e e |
€ g H i f
" v .r TS oy ~ Tl 1 1 e ] T ]
17 : * : .
SR S SR S
op i o e ‘ Pl b e
amerd - e A
+
. e L1 [ ) [T LA 3] (R e b odry
G1| i |
e deam % -
Rt P - ¢ N : & i " A ¥
I W i 14 oy i [Tal i 1y L
. |
]
i
z
[
Y
! | 5
t i f | [ 1 i i i 13
P oo L ~¥ (L] el =~ O 1 e &
I
i Lo
-

rovar el



! . .
ToSivaiaTs
’ - T P U VR N S
A T T T 7T T i
: H i i ; i : ¢ ! ;
H i : i § . H
M ) — — —~~ ~— —~ ~ ~~ — ~~ ~— s ~ ~~ o~ ~ Fan ~~ )
H 4 § 3 fEn) H = b Lot =) Kl ] Eal 3] Tt 3] Gt 50 o B R | o
SN . T T U e o~ Ean y - - -
i m. (S I e _ et Eat] Fad] i ot [o¥] —
.« “ u. - Ir - *
! w H § i o k=4
: e % .
3 5 i § fd
H 2 m ™
: 3 .
5 k3

1
l.:.:..,. "
dard
ke
L)
ot
LA
FE)
[
L
i
W3
h
Lot
L
N
(W)
A
(%]
1%
[«
L
i
L

1

SRS W
LSt
ot
ot
el
v
W
(W E]
L
[
(V)
W
L
w
Ln
k)
(¥4
g
¥y
L
wn
—
(%]

]
i
4
l
i

o LT T PRSI S

W
i
—
[
(1]
(]
<1
L}
wn
[
)
(]
el
s
(3]
"
L
jw)
L
19
Ny
7

S - { e _ H

.k - A . L L b . Y R - - - - - . 1 - -

- s> 3 3 3 304 b 5 R I T 3 bl 3 54 2 5 ¢ 5 5 3 >

S i — SN AU SRR -

. i ;o 340D 3 H 3 S _ I R B o a 3 5 ] h 3 ) E b [

e o R o SRS EAUS TSN SRR AU NN NOUUE O i i
H - R B B - b . T , - I - I w - o

T A T3 N 2 L S 2 > 51 51 50 3 R B R
H : ¥ H :
H SRR e e L T FS SO S

S S i ; ; . : ; :
! _ , : A T S : ; | L
t : i i i f : ‘ ' : i ; : m ! j ¢
| : [ N [ U N U N A i FIRUES S

981



. ~ - PR . g s e e B e T R y ....i)!i!.ft.u " e i s .r..l-l.ll.l..m
R S . SN R R
| h ! ! H ; i 3 X :
H 7 i ! H P AT . S _ s o I et o coeoms .?.w? B U S gt e
- wx 2 i M H
i . - T = G C I < s c < g 5 1 C < < g i I 1 ; oy o R L
i A S 3 i 3 [ 2 = = 2 = = - = = - i H 3 i [
R e S T ST SN SUAS B
ST . C clcelcic e je e e dctc g il i i b U R N b
O A O A O A A T D T A T I L R R R CoL S R S et
.o b e " YT e e S — i i st : rt.M..! . by - u. : w
~ ~ ~ I ' I'e - & I ¢ H ~ 3 I -~ R A » - ¢ .
cdedsietlsistieleleietsjspe s psleeys S SN TN SA T S
- T » T R S S S
! - -~ ~ - I ~ -k [ i [ ¢ H )
bl rib il i lelecicisietstelepsjedtadfe e feis P40 1€ 0S8 §0 38 §5 b 4= :
' ) _ N i B SO w M S 1 .
o amens comntnd u ¢ :
- - - —~ ¥ N
ctoleleicleleotiststelslieleleoleyeledic e jejr et prtbe e o 15 p
i b -— o i el

L
e
L7
]
WY
[*a)
Cal
~
W
el
'l
~
[T
[V
My
r
-
Lal
o
Y
Ul
-
i
fa]
-t
Yy
w
it
v
4

. i Pl I tlwlieotoloictbcjerstseds g jalera e i e e v v i a0 {
(2] . e - mi!,
r~i H

ot rp ot ifrletelejeleistlealetetslelelete e i je et gete b o< -
clb et er ot clcolelel clg clevelepslejeqjefse gyt le e [ e 16 te po -

P
"
el
pord
P

[4at}
[Sal
o
s
il
o~
w
u

S
al
2
[T

)
"
[
ot
-~
Wy
P
et
£
g}
e
™
H

Ve
'O
g

7
-

ol [ =2 t ]
. . . . . . .
3 & =2 = o =3 - I = ol s} o ) s} o £ r o 3 n o o
R Mt p—_ R p— o g et a—_ pa— Ly L S T et N’ S g g p— g L
[ ;

e
o
g
s
w
£

U
et
19
_—
LR
ot
-
©
&
od
o
ot
iy
pin




- — — o e et et s £t gt et g0 e
ﬂ F w A
; : i R T : *
SRS SRR SO SIS VTURPN SN REUREE SN S SRR BRI
o N
L i “ Y & 7 M v m < m : - m % “ . ik E l
S —— SRS SR ; R e [ EP——
i . P T .
; . < i o S R ; -
% 4 g 5 S 5 1 € : P : EE R B
L . B — R e B M
i ; - - s - Pos -8
1 - £ g - - | - " 1
clefjotslelepujetels | R )
N s ] mlu.il P ”Ili m - {\.llM.vl;!.!.ffl lm!.l!!l.\t!.im I.ll»!siml_!?u‘ EW\ e e I.IN
AN T R T T T i € g rhe )6t P T e J ¢ 842 A L A
‘e N i} ) L T3 { ! 1 { ; s i
- e ek ; U SRS SR S
- ¢ & g C ¢ R ¢ & R 7 ¢ 1 < g -¥
L. b 5 ¢ & g i 5 El = & N ¢ : ; : " S B »
Wizrlli.r.ll . ri.lf - RO PR nllui.*l.!. — e m
- - - { - -4 o ~ -C
* (200 RV S Y S S H O A O - A < ¢ I £ {8 15 i £ 0T A e 14 : : =
i e S ommee i e - e . b ity
i
!

'
2y
_.-,U:...,.
‘ﬂ""
Ual
o
(¥
Ial
umy
ot
Il
W
[
w
o N:...
&
TR
o
jau}
&}
)
14}
o
o
sl
3
-~

-
i
[xa]
Sy
—
o
e
-~
[V
o
W
-
[
~
-
[T
o
o
=
ot
-
e
s
-
e
J
P

] . - [V N S —
£ ~ H

1
s
-
]
o

. Ir A = # ] . - R
] . ' M,I.,E( T — - -
4 - - - - - -~ - —
ct ol b ety b g ] eb gyt et g I i A R R A O O O A 1 )¢ L

I <
¥ b
= I8 L [ W L P i j e el i .M. T o !
) o ca ~ o m o 1 i Pop e m i : -
. . ' - e . * H : H " . w - 1 H —
! L . . PRt oMt :
ro3 g . . > — o [t ol ! F T R B v s IR i N R
S Sl N IR I N - T LA IS B T _ A : i : ) { ;
i Fl H bt
i ] [ N T N { i i ! o
. i : : ;
W LBTULEIING { ; m
: L 2 H ®
. a0y 54t P i b ; e,
appyast m oo iy n,w AR
AL R [ R .
o ues S5 S1;) i Hewmizig T T m
QNI 5 H T por oo
B LT..._.\..V - M Ja YEUEIuY o vwwtlnu.m.f.m m b FE
ABT LT : v e T T T A - - m
| 11Tg siSvarey TUTISTT TN | LS
LIZ1Vied cE i . i joav [
by bt i mHn u.mnu.ﬂﬂ M m.” P ;
1, £l oY T B - i oy . e et e . Akt et e bt A £ R 28R ke e 5 ST H
Ty pave £ { PSR B B
.u Tavyenivg . w S S it :




s s 1 - o e s o s e . e

H

—

AT g 08 e el A 5

e s o
oy E i 1 H
Q. ; i } [ A vob
ooy mt PP PN e S wy | % ~ b i
Il l 1 i % :

i
=2 ; - NN VU N S

B o AR v L G U ), S 0 B

|
e P [N P A T St -
‘e . Np) o o oen e
IEEE N R U I R B
S ) P
u? 4 - - T l w7
-1 t ~1 -7 1 -t
-t i el e - PR E
N . . . e i !
e oo} & Y 2 :
Ll ! s e~ [ N t
o N i o] AT . E -
| Lo
; - hi.. - 1 - i E __,]!
y Ly LY [Fae] [P O T A A T
i H ¢
| i i
T _ - T
i - *a) e L~y L AT B YA B !
! '
i X i | I T
iRt s -t i s s ot ! e ' . !
N H \ i
» i . i § . i R
. i Ty Y ; t
4 ' :
rod (i —F 1 e I l; e f‘ j
E ¢ E : j
: i !
; pod ol 4 H
o ! : ;
'as i !
& - - s
& H .
[« - et :
g i o
e h i L P
e . i . ) !
P " L i ; ;
; : : ; !
t : !
et . oo om0 s it i e S— iyl e s - e
[ S0 ¢ -G H E - ‘\ H
i A i e 13! i 2 ~ [T ol i : o l i (
& i ' [ i ¢
o At 2 et 28T e e st - e vl
i
i
i - ol i
e ek « e
~
res- SRR SO S .
{' LS LA T3 B -y
.k v &%
i
L e




1460

i i
i t
H mas e n. — B
R B A B B B B S T N | -0t
e BNV Spe— — e e 3
- : - C s 5 -6
/2 SR L B B B (R T g P 5 | —&
- . - - 2 e ..iﬂ"
I T B < el v g 5 L G & ; : =
ST sy s]sls]elstsys < 5 [ A R - N A A T eI
AN IS B B B A L B A “ = SR R N A B A A -9
i . ] - ] i -
< i pi y % 4 5 13 c < € i c < £ c g ¢ 5 5 =5
i ki 9 ¢ £ € T c 1 < 7 < & ¥ c ¢ < G g &
: ‘ i
: i 7
(O O A L S A g A A AR B B2 T T B S S it 3
v i
R A A B - BT 7 fedjoinfejntieivls “Z
3 i _
) . i . - . - =
i < ¢ £ i < " A B ¢ S L B P Y 5 g ¢ L
{ ; il - ]
H I i i
— ‘ H i i !
fan m H jars] o ; [ ...I»
i ; . . - H -
) m m fosialcislo o wix
3 1 o Pw . s . . “ N <
5 i :
- ol ] H . H
vt ; b e
£ P Cx o
ot — = Pl = O e diian O i
o wh < Lo PR = N R
=3 v < Tl w Lo e o+ e “Isw. o Aol
e i 5 o b o @ i i
o : oo § ool C a0 H ; "
i = - W.M = e W — - m H M
i~ b4 i ot i i
- P2 ; o w !
Ho H ; .m
L " P ! N 3
n Ll oy s I5a3-3894




ibl

; T ; O RS S R
! i m i i H i H I £ :
1 t ! i v # E
i . . i ] : A B ’ o ;
i s < O S S . Lo ; toeng o
,,,,,,,,, RS S WA TR U TR T . : M
[ i ; Ry S - A S
C ¢ i A M Loi (I P P
J NN N S MU S N ] e
H H H H
& < i ¢ L T i - . TR
; “ 5 R : . 4 2
s e e e .l|¢|||l|-1n\ B 5 - -
. - w m 3 B T IE—_ i b o
2 L ot H : 5 ¢ -£
N SUURE NS S NS B e
¢ s e - -~ - - —
g S < < . < T C G . g g =4
o« O ~ — - -
I T e cterepedlntgetletrs o -5
w.! RSN SR U WU S N S S
' H - - - - ~
S A A A IR B RO T SR B -
- S . S
q C I - . - - - ~
= = L b L s 5 5 ¢ L < 5 -
e - ] SN
C C < C C { F . . L
- = = = = = i = g £ g < ) 5 5 S & &
S LN FEE UNPNTRNS. WUUNUUN NS N S
)
' ¢ r - i " - -
G 5 5 < g . g £ m i« 4 s C g c g -1
e JRRIS PN, SN ST S [ EETUUNUY S
i U L e T 3 [ i3 fausd =
i o= [ - LS ) bl o O &3
]
~ et Gh
~ ~ ! drnasy -
1] o o i 1 PRIV
et b S H
B SUNNEE. N L. E ., . - SRl
[ - -
JTIULIG by .. mndn
A0S BT 4 i
e e i i e =) T POy { {DSTITAS]
2y 1eswiziao i
i - R aou] [
S S S ! {

Pl T1ILE FISIIAD TASKIAIG-IVSIOIVT 1T




- ;i;a.,,, .\1: r‘arw ;i@i. q
| i ; : i : i ' :
i M | : : i
i H i i3 ' P o ~
A ' T B R T ; ¥
[ 1 . - : [ . - . _ . | I B R R - < - < o ¢ =
H L i 5 G % < Y g L < m S L E 2 e = “ i S m i N = = = B 2 ]
; N [V S U e s s
, m o i H i H
- - e - - - - - i o I * + s + - o
Eg £ ) i < < S g g < g ¢ < < < G . 515 5 1L / 7 5 < < 7 < <
|- H R U - - 1 ﬂi..izim,. -
e lslsieleteregedelsioteleietiolojoigygiginty b g s 6 o iy
w i i min e R e B s e e Pl A Ay 5 e e A 47
: - —~ - o
S-S AN R SN <A Y SO <A S SO (S SR SNC N SN N SR BN < L N S N N A N R A R N R T T
| i : e S EOUUUNSS SN SO A —
1 B : H . B
[ O N T L S A IR B IR SRR S B A BTN N A R I S S A S R A
i i i { ! i !
: : : . - N
by ¢ € g G < S € < s < g £ < 5 - o1 < g ) G < < G 5 c
W _ ; _ | .
b ¢ . 5 ) i ! ¢ 1 < % ﬁ L 5 g < Y 5 < - ; < ¢ G < < S g g
i ) ! L
wls - : J.“ , . ] - ” : - ! -
IR SN S T < S S AL A I S A A N T I A O T A A O O I T I - B B N DT A T R T
! ] i i ]
ST P : M M ) R D
g 5 S < E) < C i < I B G a " S £ g S : PR g g i < g g
¢ ik ¢4 : < < & . y :
‘. by : _— ] et Lo
R — ot M | _
ctetsiaoloietorciclatciojoystieloict dbeote -t tdslelolsicisg
: : ] q e 1 - e
- LI .
! i
1 ra § i H
: i
: P : ! i _
e t i o H = =
P § : < .
i {
] ten i B2 e R IR I L R N A e
[ M . - . e —r s St e T L — -
nofT s e o (=8 M It > Sgl o ™o oo ool | dixni F
o’ e — Yo g e R S B S ot e Ly n? S St et Tt T ¢ H .:r»w ¥ iie
m | | L
H H H
w _ ! i i ; i i 3 i i

Lab [ratg




L=

[Bia¥

o~

o

L.

[
St

[P}
[V
~
e

L™y
[a
wr

[P

uh
P T . SN SR |

)
i
-
!
i
!
:
H
i

W
~

e

[
(s

(5

'
[bal
L™
™
[Fa

-
(i
a1
(el
1y
N
[T
(T
]
oy

w4

3]
¥
L~
~
Y
'
™

208
S
[l

s

e e

[ SR——

v,
e
(it
-~
()
el
uy
Ned

v
i
wt
e
iy
T
Y
o
1a
Al

e

T

1
(B
Uy
[T
s
[ 54
T
Y

V0L

T

4
(o
(4
(v°g
(>
(4

NE

o e

. ma ae -




r T e ey o . mam.
! [T a ¥ wlt l [
< et ' .
t
el o N b~
-
'
TN, P —
.
4 en [} o «F (S ~ud [£a] [Fa - R

i

.
g o L i [} T T W Chud L [

' V ' ()E ey (Lol [T (S [ia [T e [Tl (5 [P i

ve

i '] i 8 E (v Ta e oy o v [T W

Anla
i

5 ! N

Lty LMy ol (S ¥ A

oY 'LEE v
i

o - i

‘G W

1
!
,
¥

i
z
f

Ny BTy (¥ !
t [ [t oy
Adn ““Fn-“-ﬂ-‘r . —
i
l ' ‘d Ly 1y [Ea [

LERNVIER TRIE Y

|
|

i
!

.\r; '{U‘:' o e l [T % [V l [Eat
‘ }

Qwn TIEWDY

AR ————
]
|
!

]
|
H epgretoes N
{ unun ! FR
i i
T i
sot e i i ] ;
o : ¢ i
! o oo - SIS S AU
! REIEN )
(SR A i
N LT R S
| Rt S R RO P —,
i H
i & LS N f
! tea YoOCLD o e
e " "
' H oy [
. ! i
Y s 2 l
3
! & i e i W i a1
E L
i T O B DE e Rl 1AL SV, R oL e i A T e T (A S B T
H SR .
: woile g H ey ot o
: SR :
i ."9 (9 [had i [Tl
~ !
b e v o i
v
i {‘(‘ N o o
W 3
SN — " |
féu el ; [T i [ { >
i ' H 1
P PRSI S ,,.5 sean w-g,,._.‘-....,.m-; ERrE N ,: ey
(t - o o > TN R P Ty i
i i i : i :
i e - [N R h;n -.,.i,....n v.h?‘-_ﬂ‘v—-ai
M ’ . .
{7 [¥al W o L 7 B T T B T gy i
[ P H H T 1
i ! : : ! i i
i...mq-...a,.-,_v.. S, «'»é- [P S|
. ! N L !
. {1 ol Tal W 6y T S AT A i
} ! H 1 4 4 '
i s s s e e
ol
; w
i o
1 L {
k] ¥ . T ¥ -
S I : | i i ] T ) .
SN ; 1 R T A T R A l.i L
e 7 " g o ey 1o RN B tom o e C
o W ; H ot
i t ! i | i i
- - : : i : st




2
-
[t
[t

08"y isT

[t}
~
<

v L

T4
I
[
ol

rrm st i i

ey
4

o
.
+
oy
[~
~t
-1
1
Rl
-
"
f
3
o
|f\
[xm)
el
o
s
T
e
oy
r

I

R ST . - . - . .\ :. ‘.,

VA AR S - ¢k { : 5 . 5 % Yo
R i

; L™ g i T i - - v 1 ' - 4 & &

TR TULiERY ; ¢ o ? i i “ p £ v %

S :c: ,
} _ S, S—
= B o ~
~ 3 Ty s - o )
o > < y : h £
£
o = e x> fwm o >
. . ! : : T !
i VERE QSCRN g U S
“ m et et s m RV G
e i - ek SR NN




APPERDIX ]

Fre and pos

t-test means of experimental and control groups of 3 and 5 vear-olds
on each of the four scal ¥

- I-S.E | 11-p.M | 111.¢0g. Jiv.Lan.i,,,, .. - -
Childy “ryq, (6) (90) (25y {166 drem)p x4 %
1 j1c4 26 3290 35 545:144 13.75 |
2 ez 29 397 92 Bih:1b4 16,28
3 87 29 107 81 G01:144 13,44 6, .Pre
i
4 (3 29
|
5 73 10
X g Ahasiilal 14530
=4 .03 =5.76
6 86 28
7 63 24
] [~ )
8 33 30 £ 0 4.31 iC. .Pre
A
1
9 {107 20 329 3.35
10 1 oo 26 3.31
e %;gzizls 1@?}30« : Y Be
S it R L ,.5648 Jmm_t;p04 -
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