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ABSTRACT 

The present study intended to explore the current 
status of guidance offices in the secondary schools in lsta n­
bu l area. For this purpose a questionnaire 1·1as constructed 
and a sample of 14 schools thought to have a guidance office 
were visited . In 12 of these schoo l s which had guidance 
offices , the guidance counselors , and in the remaining two, 
th e Persons responsible for similar activities , were inter ­
viewed by the author. 

The questio nna ire was organized into seven categories 
which were: 

1. 'Character.i stics of schools, 
2 . Characteristics of respondents , 
3. Physical facilities and services of the guidance 

programs , 
4 . Work schedule , 
5 . Student counseling , 
6 . I nteract i on with parents , 
7. Interaction with teachers and admi ni strators . 

Very few of the schools had similar character i st i c s 
which ~ade general i zation and categorization of the f ind i ngs 
difficult . For example , the titles by which respondents 
ca ll ed themselve~ differed from school to school which 
seemed to create confusion i n the eyes of the stude nts , 
;i a r e n ts , fa c u l t y a n d a ·d m i n i s t r a t o r s a n d e v e n t h e g u i d a n c e 
professional s themselves . 

In ten of the sample schools , t he persons basically 
respons i ble for the running of the guidance program and the 
delivery of guidance services were th e guidance personne l; 
na me ly, the guidance counselor, the educational specia li sts 
or the assistant-specialists and the vice-princ i pal i n charge 
of guidanca activities . The persons who helped them carry out 



these activities were group counselors , class teachers and 

guidan ce teachers . 

· The survey results su gge st five interrelated fa ctors 
which may contribute to the acceptance and success of guidance 
in Rarticular schools: counselor duties in the school , 
counselor/student ratio , counselor/student rapport, the 
attitude of the school principal and the number of years 

guidance had been practiced in the school. These factors , 
however, were also obse rved not to have a significant effect 
by them s el ves but only when they were put togethe r meaningfu lly 
accordin g to the needs of the schools. Other fa ctors in secur­
ing effective guidance ser vices include d tha students ' and the 
faculty ' s fam1li.:1rit:y to and acceptance of the notio n of 
guidance and the coun selor's training/backg round in psyc ho logy 
versus educ ation. 

One very i mporta nt finding of the survey was the rol e 
the principal ' s attitude toward gu id ance played in the 
running of the guidance program properly and effect i ve ly. 
That i~ , re spondents reported that the guidance services were 
organized and carried out mu ch more effect ive ly when the 
principal was supportive of guidance , but were no t successfu l 
when he held a negative attitude toward quidance . 

It was reveal ed in the findings that positive rela­
tions with other members of the school system influence and 
increase th e performance of the gu idance offi ce· perso nne l. 
In fact , recommendations of the respondents included 

me a s u res t o tr a i n a 11 o f the sch o o l p e rs on n e 1 i n th~ b a s i cs 
of ·guidance , emphasizing the necessity of teamwork (coopera­
tion). Another wi sh was the standardization of titles, 
responsibiliti es and functions , that is , ro,-e defi nitions 
of the guidance personnel in Turkish schools . 



0 Z E T 

Bu cal1sma , !stanbul 1 daki orta-dereceli oku l larda yU­
rUtUlmekte olan rehberlik hi zmetlerinin gLlncel durumunu aras ­
t,rmak amac,yla dUzenlenmistir. 

Cal1sman1n ilk asamas,nda yazar taraf1 ndan bir mU l akat 
form u ha z 1rl anm1s ve tsta nbul 1 da , rehberlik servisleri ol dug u 
oncpden ~greni l en 14 okulda uygulanm1st 1r . GorUsmeler s1ra­
s1nda, secilen okullardan i kisin in rehber li k servis l er i olma ­
d1g1 ogrenilmis ise de bu okullar orneklemden c1kar1 l mam1s ­
l ar , ancak kend ileri icin gecerli olan so rularda deger l endir­
meye a11 nm 1slard1r. 

Bu cal1sma, genel olarak konuyu asa g1da be l irti l e n ye-
di noktada ele al m1st 1r; 

1. Okullar,n ozellikle ri, 
2. Yan1tlay1c1lar1n ozellikle~i , 
3. Rehbe rlik i cin saglanan fiziki ortam, olanak l ar ve 

hizmet al an l ar,, 
4. Cal,sma program,, 
5. Ogrencilerle gorUsme ve iliskiler 
6. Ailelerle gorUsme ve ili sk iler, vp 
7, Ogretmenler ve ok ul i daresiyle gorUsm e ve i li ski l er . 

En onemli bu l gulardan biri, yan 1tlay1c1l ar 1n ve oku l ­
lar,n kend i ara l ar ,nda cok fazla farkl 1l1kl ar bu lunmas , d, r . 
Bu durum okullar, ve yan,tlay 1c1lar1 , oze l liklerine gore de­
ge rl endiri r ken baz, s1n1fland1rma l ar ve genelleme l er yap1l­
mas 1n1 gUclestirmist ir. 

Ornek lemdek i okullar,n on tanesinde rehberlik hi zmet­
lerinin yUrUtUlmesinden birinci derecede sorumlu ol an kis i ler 
dan 1iman rehbe rle r, eg i t i m uzmanlar, veya uzman yar~1mc 11 ar , 

ve mUdUr yard 1mc1l a1 1d1 r . Bu kisilere yard1m etmek Uzere grup 
rehberl eri , s,n1f ogretmenleri ve rehber ogretme nler go rev­
l end i r il mistir. 

Rehberlik ve psikolojik dan , sma icin servise en s 1k 
geldigi belirtilen ogrencileri n yas grup lar, 12- 13 ve 17 yas 



civar1nda yogunlasmaktad1r. Getirilen sorunlar aras1nda aile ­
vi, kisisel ve akademik sorunlar en s1k ifade edilmis, daha 
sonra sosyal uyum ve davran,s bozuklugu sorunl a r1 gosteril­
mistir. · 

Cal1sman1n onemli bulgular,ndan diger bir tanesi de okul 
mUdUrUnUn tutumunun rehberlik hizmetleri Uzerindeki etkisi ol­
mustur. Rehberlige kars, tutumu destek leyi ci ve olumlu olan 
mUdUr ler in bulundugu okullarda cal1smal ar1n oldukca verimli 
oldugu, buna kars1l1k rehberlige olumsuz tav1r alan mUdUrlerin 
okullar,nda cal1smalar1n verim li olamad191 gozlenmistir. 

Elde edilen bulgular, okullardaki rehberligin basar1l1 
olma s , · ve cevreden destek ve kabul gormesi icin cesitli unsur­
lar1n birbirine. bagl 1 olarak etki yapt 1kl ar1n1 dUsUndUrmekte ­
dir. Bu unsurlar: rehberlik uzman1n1n okuldaki gorev ve sorum­
lulu kl ar ,, dan1sman r ehber/o grenci oran, , dan1sman rehber/og ­
renci ili ~k ileri, okul mUdUrUnUn tutumu ve rehber uzman,n o­
kulda cal1$t191 y1llard1r. Ayr1ca, ogrenci nin ve ogretmenle ­
rin an l ay15lar1 ve tutumlar1 ile r ehberlik uzman1 n1n formas ­
yonunun onemli oldugu izlenmistir. 

Rehberlik cal1smalar1n1n ba sar1l1 ola rak yUrU t Ulmesi 
icin en temel kosulun egitim ~istemindeki tUm gorivlilerin bu 
konuda ortak olumlu anlay1sa sal1ibolmal ar 1 oldugu, yan1tlay1-
c1lar1n cogunlugu taraf1ndan belirtilmis ve bu amacla egitici 
ve uygul amaya yonelik kurs l ar,n bas l a t1lmas1 gerektigi savu­
nulmustur . 
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INTRODUCTION 

Guidance coun s eli ng is a mo dern concept focusing on 
the development and psycho lo gical adjustment of the individual 
student. In i tia ll y guidance was introduced into the schoo l 
system to provide help to students . Gradually , it was rea l ized 
that guidance was an essential part of education , and it was 
decided to retain it as an ins eparable component of the 
modern educational program (Baymur , 1971 ). 

Guidance and school counseling in Turkey date back to 
the 1950 ' s. According to Oner (1977) , the idea of psycholo­
gica l services was fi rst acknowled ge d to become a part of the 
educationa l system by a de cree of the Ministry of National 
Education in 1 953 , after which a 11 Psychologica l Services 
Cente r 11 was established in Ankara . Later in 1958 , a by-l a\<J 
of the Ministry of Nationa l Educati on was issued, changing 
the names of "Psychological Se rvices Center " to "Guidance 
and Research Center ". By 1965 , fourteen Guidance and Resea rch 

' 
Centers were instituted in other cities than Ankara . The 

period between 1955 and 19 60 can be said to mark the beginn i ng 
of guidance se rvice s in Turkey . Guidance se rvi ces were 
genera ll y rendered at Guidance and Research Centers until the 
early 1970 1 s. 
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The necessity of incorporating guidance act i vities into 
schools was reinforced by the decision of t he VIIIth National 
Counci l of Education (·1970) emphasizin g t he impl emen tation of 
guidance into seconda ry schools (Ke pceog lu , 1975). 

In a bookl et pub l is hed by the Min i stry of National 
Educat ion - Departme nt of Pl anning an d Resea r c h Coo rdi nation 
(1 975 )- 8 principle s underlying the phi l osophy of guid anc e 
w~r e outlined. Two of the s e principl es state t hat : 

1 . Guidance e xtends from the humanitarian and 
democratic under s tanding of t ho se interes t­
ed in human rights and re s pons ib ilities. 

2. The moder n vi ew of guidan ce defends an ed u­
cational system wh ich f oc uies on the 
individua l st ude nt i n all of i ts acti vities. 

Th ese principles he lp to establi sh that gui dance is 
a t as k that nece ssitates th e coope ra t ion o f e verybody involv ­
ed wi t h th e s tudents . There has to be some un ders tandin g of 
guidance i n a l l those committed . For s uccessful cooperation 
among guidance pe r sonnel , facu l ty and admin i strat i on , the 

pres e nce of commo n att i tudes are of utmost impor tance . For 
the de ve l opment and welfare of the stude nts , gu~dance must 
be ma inta in ed as a " team- work ". Any d isc r epa nc ie s in the 
ed ucat i onal ph il osop hie s of t h i s team wo ul d c r ea t e hindranc e 
in s t ea d of furt he r ance . 

Organ i zat ion of School Guidance 

In 1970 the Ministry of Ed uca t ion iss ued a mode l for 
gui da nce se rvices i n the schoo l s (Te b 1 i g 1 er De r g is i , Aug us t 
10 , 1970 , numb er 1619) and presented it i n th e fo r m of an 
orga nizat i on chart (Fi gu re 1 ). Th i s chart was intended to 
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he lp schoo l s orga nize their guidance programs . It was not 
presented as a standard fo r all school s . In fact , i t was 
ac knowl edged that each schoo l should pre pare , r un and 
eva l uate i ts own guidance pro gram accor din g to its ow n needs, 
app ro priat e for i ts own system. 

Guidance Counselor 

Gr oup Counselors 

Cl as s teachers and 
te a che rs of extra ­
curri c ular act i vi ti es 

Ot her teachers 

Studen t s 

Schoo l Princi pa l 

Comm i ttee on Guidance 

Subco mmi ttees re l a ted to gui da nce 

Fi gure 1- The organ i zation cha r t of the Schoo l Gui da nce 
Off ice (Rep r od uced and tra ns l ated f r om Teb li gl e r 
Dergis i, August 10 1 1970 , p . 294 ). 

The or ga nizat i on of the Schoo l Guida nce Off ice i s as 
fo 11 Ovl S : 

The Schoo . Prin c ipal 

In the school with a guidance off i ce , the 
s ~hool principa l is the primary pers on respon­
sible fo r see i ng that the services are runn in g 
prope rl y and effect i ve ly . Certain character i st i cs 
a nd res pons i bi l i t i es req ui red of the principa l 
have bee n l isted be l ow: 
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a) He should have reco gnized the import­
ance and necessity of guidance serv ice s , 

b) He should select those who will take 
part in guidance activit ies objectively, 

c) He should try and create i n the 
school a n atmosph e re of inter est in and sup ­
port of the s ubject , 

d) He sho uld e sta blish the advisory 
committee on guidance, 

e) He should be alert in mak ing use of 
t he activities go in g on in the schoo l in favo r 
of the guidance program . 
The Guidance Counselor : 

In each school, there is to be one guid ance 
counselor (Dan1sman Rehber) re sponsible f or th e 
guidanc e office and the gui dance program as a 
whole. This per so n must ei ther possess the 
nece ssary academic background in gu i dance counsel­
ing , or have an in - service training in this field • 
... For this service , a pr ivate office is tried 
to be arranged . ... 
The Group Counselors : 

In addition to the guidance counselor who 
is in the coordinator position , other guidance 
personnel in the name of group counselors (Grup 
Re hber-lerii) are selected to he lp . They , too , 
shou ld have the necessa ry couns elin g training 
and background . The number of group counselors 
depe nd s on the needs of the school . The ratio 
of a group counse l or to the group of students 
is established as varying from 1 /250 to 1 /500. 

For the fulfil l men t of the guidance 
activities in t he appropriate manne r , all of 
the teachers, es pecially the class teachers 
(~1n1f ogre t men l eri) and th e in s tructors of 
the extra-curr i c ula r act i viti es (e gi ts e l ko l 
ogret men l eri) must take an active part and must 
s upport the guid~ nce counse l or and the gro up 
counselors . . . . . 

In s~a ll sc hool s , t he funct ion s of guid­
ance coun selors may be t aken over by the 
principa l. I t is a l·s o possi bl e fo r th e guid ­
ance counse lor to be th e vice- pr incipal. Howe 
ever, thi s person and the group couns el or s 
s hould no t be me mb e r s of th e di sc iplinary 
committee which ca n puni s h student s ..... 
The Commi t t ee on Gui dance ( Re hber lik Kuru l u): 

Since ea ch school or ga ni zes its ow n 
guidanc e progra m acco rding to i ts ow n needs , 
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a c o111111 i t.tee on qu i da nce i s e s ta b lished in order 
t o ii r~ l [J ,, \ i.', , ; ,., ; d il n c e a c t i " i t i e s . Th e s c h o o l 
pr incipal is t he head of this committee, which 
con sists of the guidance coun selor , the group 
counsel ors, the representative of the class 
teachers , the representative of the pa rent­
teacher association (okul-ail e b irl i gi) , the 
repre se ntative of the community association 
for the support of the school (ok ul kor uma 
dernegi) an d i f there is such a person, th e 
school doc tor (Tebligler Dergisi , August 10 , 
19 70). 

Functions of Guidance Personnel: 

In 1974 , the IXth Nat ional Co uncil of Ed uc at i on pro­

duced a preliminary wo rking outline describing th e fun ctions 

of guidance personnel in the s chool s (Tebligler Dergisi , 

IX.Milli Egit i m Su r as 1 on tas l ag 1, May 6, 1974) , based on 

the earlier 1970 order. This prel i minary outline was later­

acce pted and announced as an off i cial guideline for the 

estab lishment of gui dance in the sc hools and remains in 
effec t (Orta Ogret i ml e ll gili Yonetmelikler, Cilt II , 1978 , 

p.17) at the time of the writing of t l1is paper. The IXth 
( 

Natio nal Council of Educat i on give s the following o utline 

of the functions o f schoo l au i da nce pe r sonnel : 

Gu i dance Se r vices in the 
Se condary Schools 

I-(230) Aim of gu id a nce: The ai m of the guida nce 
se r vices i s , to give the stude nts an education 
where they can develop thems e lves physically , 
menta ll y, mora lly and socially , according to 
the princip l es of 11 The Turki s h National Educa­
tion "; to he l p them so l ve th e ir own problems ; 
to gi ve th em a systematic and a continuous 
aid wh ich would he l p them r ealize and define 
t he ir interests. 
11 - ( 231 ) The school administra t ion and th e 
faculty membe r s are responsi bl e· .to t ak e pa r t 
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in the counseling and guidance act ivities. 
III - (232) In every school , as an aid to the 
guidance activities, an "Advisory Committee 

.on Guidance" (Rehberlik Dan1sma Ku rulu) is 
established . The principal is the head of this 
committee which consists of the guidance 
co.unselor , the group counselors , the represent­
at i ve of class teachers , the representative of 
the parent- teacher assoc i ation, the represent­
ative of the community association for support 
of the school, and i f t here is such a person , 
the schoo l doctor. 
IV - (233) .. . 
V·- (234) Guidance counselor: The gu idance 
office is led by the "Guidance Couns elor" who 
is appointed by th e school principal and is 
in the status of vice -princi pa l . This person 
i s chosen among teache rs wi th e ither a 
psycholoq i cAl counsel ing background or f rom 
those who have a ttended the in-service trai nin g 
programs in the field . 
VI - (235) The func t ions of gui dance co un selor : 

.l. To have primary responsibility in the 
preparation, delivery and the improveme nt of the 
guidance pro gram ; 

2 . To pl a n con ta ct s with the community 
for guidan ce purpo ses ; 

3 . T0 organize the administration of 
various testing and measurement materials ; 

4 . To counsel students r r"e rred by the 
t eache rs ; . 

5 . To g e t i n to u c h vt i t h th e s c h o o 1 s th e 
st udents have come from , and to fo llov1 up the 
graduates ; 

6 . To con su l t wi th the group counselor s , 
the class teachers an d the extra - curr i cular 
activity teachers in couns eling stude nts ; 

7 . To prepare the program of the guidance 
services in cooperation with the group co un­
se l ors and class teache r s; 

8 . To coordinate the funct i onin g of th e 
gro up counselors and class teachers ; . 

g . To p r o v i de the n e c es s a r y ma t er i a l s 
such as questionnaires , testing mater ials and 
observation sheets , etc . ; 

10 . In order to help th e students channel 
their energies into more eff i cient ways , to 
mee t with the gr oup counse l ors , c la ss teachers, 
teachers and parents ; 
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11. To counsel students referred by the 
group counselors and cla s s teachers ; 

12 . To he l p ·the cla ss teachers in dea l ing 
wi th the stude nts 1 problems; 

13. To help the teachers of the extra ­
curr i cular activities in preparation and applica ­
tion of the guidance program ; 

14. To organize the record - keeping func ­
tions of the class teachers ; to keep the student 
files safe and confidentia l . 

In cooperation with the schoo l principal, 
the gu id an ce counse l ors a re to get in to uch with 
the rest of the guida nce institutions , and with 
o t her business offices \-Jhen necessary. Those who 
f un ct i on as guidance counselors cannot take part 
i n admin i st rative work othe r tha n ext r a- curri ­
cu l ar activ i ties and gui dance; they ca nnot take 
par t in the decisions of the discipli nary committee . 
VII - (236) The guidance counselo r prep ares a repor t 
at the end of tile academic year , inc l ud i ng the 
work of the past year and proposit i ons fo r t he 
next year. The report is presented to the school 
pr i nc i pa 1 . 
VIII - (237) In schools with a large number of 
students , a group counselor is appointed for 
each group of 500 stude nts. 
IX-(238) Functions of group counse l or s : 

l . To cooperate with the class teachers 
and the guidance counselor in preparing and 
carry i ng out the guidance program; 

2 . To c o o p e r a t e ~ti t h th e g u i d a n c e c o u n -
sel or in fil 1 ing out the necessa ry tests and 
other information gather i ng materials that woul d 
help them get to know the students ; to 
administer these to students and to keep the 
results i n the files ; 

3 . To review the i nformation in the 
transfer student files ; 

4. To interview and counse l the students 
referred by the families , administrat i on , cl ass 
or reg ul ar teache r s ; to report the res ul ts to 
the guidance counselor and othe r re l ated persons ; 
l 5. To help the students in choosing a . 

school , a vocation and a job ; 
6. To help the teachers of the extra ­

cu r ricular activities in preparation and 
appl i cation of the guidance proqram ~ 

Group counselors may join the meetings 
of the teachers, parent-teacher association and 
teach ers 1 council, on the condition that they 
do not t a ke pa rt in voting. 
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X - (239) Class teachers: Class teachers are 
appointed in order to carry out the guidance 
activities of each class . Class teachers are 
chosen from the fu l 1 time teachers of that 
schoo l at the begi nn in g of the schoo l year , 
at the teachers ' counc i l (o gretmenler kurulu) . 
In s chools with enough nu mbe r of teachers , two 
class teachers may be appointed for the crowded 
classes. 
XI - (240) Functions of class teachers : 

1. To prepa r e the program of the acade ­
mic year in cooperation with the othe r class 
teachers, and t o appl y it in the i r own group; 

2. Cooperating with the guidance counsel ­
or and group counselors, to fill out the 
ma te rials such as observation forms, question ­
naires , etc . in orde r to ga i n the basic inform­
ation on stude nts ; to apply them i n their 
groups and to record the data into the student 
files ; 

3. To examine and evaluate the facts 
in the personal files of the students trans ­
ferred from oth e r schools ; 

4 . To consult viith students , teachers 
and parents , and when- n e c es s a r y , to inform the 
group counselors and guid anc e counselor of these 
consultations ; to record th i s informa tion in the 
" Student Persona l Files"; 

5 . To assist students in se l ecting their 
co urses ; 

6. To consult students r e ferred by their 
families ; teach e rs or adm i nistrators and , when 
necessa ry , to report th i s to t he guidance 
counselor ; 

7 • To a s s i s t s tu de n t s i n s e 1 e c t i n g th e i r 
schools and voc ati ons ; 

8. To see that the students t ake part 
in the ext ra - curricular activities voluntarily 
and efficiently; 

9 . To ass i s t students in solv.ing any 
pe r so na l or socia l prob lems t ha t might poten ­
ti c1 l ly app ea r ; 

10 . 10 11ul.E: t he students th ink of ways 
t o build good so cia l re l at i ons with others. 
XI I - ( 2 4 l ) Meet i n gs of c 1 ass teachers : Cl as s 
teach er s , gr oup coun selors and th e guidance 
couns e lor mee t at least t wice in each aca de mic 
s emeste r unde r the p residency of the schoo l 
prin c i pa l; di scuss and eva luate the act i vi t i es 
of the personnel and make recommendat i ons to 
t he t eac he r s ' co unc i 1. 
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XIII - (242) For all the c l asses , the guida nce 
and extra - curricilar activit i es are to be prog ­
rammed for the same periods on a certa i n day . 
When necessary , these periods are comb i ned for 
either of the act i vities . 
XIV- (243) Student pe r sona l files : For each 
student , a "Student Personal Fi l e " is kept i n 
order t o trace the ir physiolog i cal , mental , 
emot i onal and social developments and to use 
these facts in the coming years . At the end 
of the middle school (orta) education , the 
student fi l es are sent to the child ' s new 
school . 
XV- (244) At the end of the mi ddle school 
educat ion , the c l ass teachers , extra - curricular 
activity teachers and group · gounselors hold a 
meeting unde r the presidency of the guidance 
counselor. By evaluating the facts in the 
student files , according to the student' s 
interests , potentialit i es_ and school records , 
they decide on the consultat i on and re commenda ­
tions to be give n to the fam i l ie s about the 
va ri o us a l ternatives of pr ograms the ir child 
could fo l l ow in a un i versity education or in 
othe r business li fe . The recommendations , after 

· be ing r eco nside r ed i n the class teachers ' meet­
i ng , a r e wr i tten down in the pe r sona l fi l e of 
t he student , and then his parents ar e i nformed . 
XVI - (245) The class teachers are given extra 
payment for two hours for guidance services . 
XVII -( 246) The guidance program: The program 
o f the guidance act i vities is presented be l ow ; 
The a i m: The aim of gu i dance is : 

1 . To give students the preparation 
he needs i n r each i ng the best and most suitable 
dec is i ons i n so l vin g hi s probl ems that may arise 
f rom h i s persona l ity or from social factors, 

2. To educate the students according to 
the a i ms of n a t i on a l educ at i on a l po 1 i cy , and 
to help them become mentally , physi c al l y and 
s oc ia l ly balanced persons , 

3 . To help them realize and improve 
th e ir talents and potentials in an effec tive · 
way , 

4 . To help them in their ability to choose 
the educat i onal program that best suits their 
personal inte r es ts and ~oten t i al, 

5 . To he lp them in their ab ility to 
choose the vocat ional area that they are 
in c l ine d to, 
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6. To help students make the necessary 
adjustments i n life, the decisions on basic 
issues, and to carry th em out. 

7 . To help the students form good re­
lations a nd to acquire a positive view toward 
1 i f e , 

8 . To give them a continuous, systematic 
and effective aid in uti l izing their free time 
efficient l y . 
The princ i pl es: 

1 . Since the guidance activities are an 
inseparable part of education , they should be 
cons i dered and organized together with the 
rest of the educational activities. 

2 . Guidance is a service in which all 
the schoo l personnel are equally responsible ; 
therefore, they need to cooperate whenever 
necessary . . 

3. Keeping in mind that every student 
needs guidance , it should be seen to that each 
st udent i s reached. 

4. Counseling may be de livered to in ­
div i dual or groups of students, depending on 
the s i tuation . 

5. Each student must be considered with -
in the unity of -his clas s and group ; therefore , 
cl ass teachers and group counselors are responsible 
for their own groups of stude nt s , 

6. A "Student Per s on a l Fil e " is ke pt by 
the class teach e rs ·and group co unse l or s , 
including potentially construc t ive a nd s ubj ec ­
tively ob ta in e d i n format i on on eac h i n d i vi du a 1 
student , ... 
Techniques and material s t o be use d in 
guidance services: 

1. A basic student card includin g the 
necessary information to gain information on 
the student, 

2. Autobiography, 
3. Ob se rvation of students in gro ups and 

individually, in orde r to un de r s tand th e i r 
concerns and to help th e m, 

4. Problem ch ecklist, 
5 • S o c i o me t r y , 
6 . Various questionnaires , 
7 . Interview, 
8. Anectodal records , 
9. Psychological con s ultation, 

10. Inte lligence, aptitude, vocationa l· 
and per s on a li t y t es t s , 
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11. Vari ous i nventori es, 
1 2 . Re levant litera t ure mater i als, 

publications, 
13. Audio - visua l materials in line 

· with the principles and aims of guidance (Teb­
li gler Derg isi , I X. Milli Egiti m $Oras, on Tas-
l a g,, May 6 , 1974 ) . · 

Review of Literature: 

The practice of guidance activities has not r e ce i ved 

a country - \'l id e introductio n in all the schools of Turkey . 

Therefore , guidan c e ha~ not become a well - known ph e nomenon . 

There is not enough r esearch literature pertainin g to the 

concept of guidance . It is still not clear as to how the 

school professi onals a nd th e p ubli c pe r ceive guidance in Turkey) 

its basic philosophy and its plac~ in modern education. 

The r e have been very few atte mpts to examine the 

current status of the guidance profess ion, the role 
de finition s of the gui da nce professiona ls and the i r concerns. 

Kep ceog l u (1 97 1, 197 5 , 1976 , 19 78 ) has conduc t ed a nu mb er 

of s urveys in th e area , espec i a lly on t he role s an d 

f unctions of guidanc e pe r s onne l in sc hools in Ankara. In 
a s tudy (1971 ) intendin-g to follO\.., - up an d evalua t e t he 

guidance s e rvic e s in th e 23 p il ot seco ndary schoo l s t hat 

had initia ted guida nce in t he 1970 - 71 a cademic y ea r , Ke p ­

ce o glu foun d th at th e r e we r e va ri o us p r ob l ems b~c ause th e 

profession wa s very rec e nt ly es ta bli s hed. Most of th e 

in suff ici nci e s were observed to co nce ntra t e a r o und the 

area s of common t r a i ning and a t titudes of the guidance 

pe r son ne l , faculty , administration and the families ; 

expl icit stateme nt of the duties , res pons i b iliti es and 

t he finan c i a l states of guida nce perso nne l; prov i s ion o f 

testing a nd othe r in formation gathering mate r ials , and 

physica l facilities for the delivery of guidance se r vi ces ; 
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and lack of 1 iterature on the sub j ect in Turkish . 

In 1975 , Kepceo glu conducted a survey on the concept 

of guidance in second ary schools , wh e re the sample consist­

ed of the principal, the guidance couris elor , the guidance 

tea c he rs a n d o 1 11 e r c l a s s tea ch er s i n e a ch s e l e c t e d s ch O O 1 • 

The most pertinent finding was that all these gu idanc e 

pe r s onnel did not have a common under s tanding nor training 

in guida nce which became the major bar ri er in carrying out 

the s erv i ce activ i tie s as a 11 team- 1vork 11 effe ct ively . 

Kepceogl u (197 6 ) ha s also examined the pr.ofessiona l 

pro blems of guidance personnel and analyzed them in r egard 

to the distributions of 1) proble m are as , and 2) respondent 

characterist ic s . The problems v,ere clas s ified into nine areas 

s o m e o f .,., h i c h v, e r e : f i n a n c i a 1 , a t t i t u d e s o f c o mm u n i t y 

and school personnel; materials an d t ech niques , and profes ­

sional t rainin g for guidance counseling; and ru l es and re ­

gulat i ons of th e schoo l sys t em. 

One r ( 1977) conJ ucte d a s ur vey que st i onnaire in order 

t o gain a realisti c desc ri p tion of scho o l ps y chological 

s e r v ices in Turk E_ly. "Respo nde n ts in c lu ded 55 Psycholo gists , 

Psychiatrists , Coun selo rs , Guidance Teac he rs, Education 

Specia li sts , Social H , rkers and oth e rs employe d for purpos­
es of psychologiGal s e rvices by the Mini s try o f Education, 

the Mi n i st r y of H~al t h a nd Social Affa irs an d se ve ral uni ­

ver s i t ·ies" . Survex r es ults showed t hat psych o l og ic a l 

se rvices in the s~ hools w~r e esse n t i a ll y in th e fo rm o f 

guid a nc e and coun selin g se rvi ce s . "Othe r find i n gs of the 

survey revealed t h~t abo ut 40 % of the responden t s had 

e ducat i onal or pe 4a gogic a l orientatio n in th e i r wo r k , 25 % 

a psycho i.ogical ori e ntat ion , and th e rP s t , c1 s o c i a l or 

psychiatric orientati on . Lac k o f j ob e f fe ct i ve ness , la ck 
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of job satisfaction and feelings of inadequacy were indicat­

ed by a l arge number of respondents" (lJner, 1977, p .1 00) . 

Statement· of the Problem: 

Most of the above research related to the current 

status of school guidance services was limited to the Ankara 

area. No detailed study had been done focusing on the tstan­

bu l area since the official establishment of school guidance 

offices. There was a need to examine the status of guidance 

offices in schools in I stanbul . Therefore, the decision was 

taken to undertake such a study. 
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METHODOLOGY 

Study Design 

In th i s res ea re h i n tend i n g to set in de ta i 1 the 

current status of guidance services in the tstanbul schools, 

it seemed feasib le to apply a descriptive study using survey 

me!hodo __ logy. _In oir:der to conduct the survey, a -questionnaire. 

was developed by the author (Appendix A). The content and 

organization of this questionnaire was based upon factual 

information obtained from previous coursework and theory, ' 

the Journal of Ann~uncements issued by the Ministry of 

National Education, and practical work experience. The main 

objective was to collect as much info rmation as possible 

about the guidance offices in our samp le regarding the 

fo 11 owing a re as : 

1. Characteristics of schools, 

2. Characteristics of respondents , 

3. Physical facilities and services of the guidance 
programs, 

4. Work schedule, 

5. Student counseling, 

6. Interaction with parents, 

7. Interaction with teachers- and administrators. 

First, the major characteristics of the schoo l were 

asked with the assumpt i on that they would be cr i tical 
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determinants of the manner and intensity in which certain 

activities were carried out. Then, some factual questions 

v,err. asked in reference to the respondents ' background , 

without identifying them personally. The questions were 

prepared so as to determine 1-1hether ·the respondents had a 

psychological counseling background or a teaching back ­

ground and education. They we re asked to indicate the last 

educational institution from which they graduated , ho1" they 

acquired the title and the position of guidance counselor, 

what types of work they had done before , etc. 

Physical facilities available for guidance services 

were surveyed to get a general idea of the role of external 

components in the effectiveness of the guidance office in_ 

each school . Testing rooms , play rooms and counseling 

rooms, testing and measurement materials , student records 

kept and utilized by the office were questioned. 

Guidance i s a task that necessitates the cooperation 

of all the persons wh~ are involved with the stude nts, 

including parents , teachers and other members of the facu l ty 

and administration in the school. The contacts of the 

guidance personnel with each of the ab ove groups was mean­

ingful for ou r study. Therefore , an attempt was made to 

gain information on the relationships of the guidance 

personnel vlith parents , teachers and schoo l ~dministrators . 

Most of the questions in the survey were concerned 

with the relationship of the guidance counse l or with the 

student body. It was important to learn the number or the 

percentage of the students the res pondent v,as acquainted 

with; the degree of his acquai ntance . with and knowledge 

of the students; the techniques he applied and the amount 

of time he devoted to student counseling each day or week. 
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Sel~cti6n of Schools 

The f ol lowing cr i te r ia we r e adopted for the se l ec - · 
tion of schools to be included in the survey : 

A. A lyc ee or an equ i valen t institution , with or 
without a middle school, in the !stanbul metropolitan 

area ; 

B. Pr esence of a guida nce o ff i ce ; 

C. An equal distribution among all-male , all - fema l e 
and c oeduca tion a l sc hools . 

There were , however , practical difficulties in 

obtaining an exact list of schoo ls in I stanbu l with 

functio ning guidance offices. Through perso nal contact and 
i nquiry of pe r sons work ing in the field a list of schools 

was developed . Then, an officia l permission was obtained 

from the ! s tanbul Prov i ncia l Office of National Education 

t o carry out the survey. During the survey interviews i t 

was discovered tha t this list was no t as accurate as it 

was aimed to be because two of the schools in our list d i d 

no t have a guidance office . Data obtained from these two 

schools however were included in the study in places where 

they applied . 

In t stanbul , there are three di ffe rent types of 

schools in r ega rd to the students ' sex : all - mal e , a l l­

femal ·e and coeducational schools . So , an attempt was made 

to se lect t he schools to provide equal representat i o·n of 
these th ree types . Thus , fo ur all - ma l e , fo ur all - fema l e 

and five coeduc at i ona l schools were included in the li st . 

H · \·' a s n o t s u c c e s s f u 11 y me t as ,· t owever , this crite rion " 
was observed durin g the interviews that most of the s in gle 
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sex schools had in fact been changed to include both sexes, 
even though the name of the school implied one of the sexes. 

Fo~ each of the three types of sex distributions, one 
vocational school, was added . This made a total of 16 sample 
schools. 

Procedure -

Each school in the sample of the survey was sent a 
letter and a photocopy of the official permission. In the 
l etter , the purpose of the survey was briefly explained and 
the recipient was told that the author would telephone h i m 
$Oon to set a meeting date to complete the survey. 

-
Most of the interviewing was done between the second 

ha l f of February and the end of April , 1979. Two of the 
schools i n the origina l l ist cou l d not be reached by 
telephone after repeated attempts; therefore , they were not 

interviewed . 

The survey questionn a ire was admi nistered by the 
author who interviewed the person functioning as a guidance 

counselor in each school. If there \vas no counselor in that 
school, whoever happened to have bee n giv~n the 
re s pons i b i 1 i t y f o r g u i dance s er v i c es was i n t e r v i ewe d . 

During the inter vi ews , the responses were written 

down.by the investigator as the re sponden ts dictated. 
Aften,ards , the i nve st i gator wrote down her own observa ­

t i o n s o n t h e i n t e r v i e \v. 

At the end, al l of the information for each category 
was written, organized and analyzed accord ingly. 
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FINDINGS ,....-

The present study was a survey questionnaire intending 
to explore the current status of guidance offices in the 
secondary schoo ls in Istanbul area . Fo r this purpose a sample 
of 16 schools wi thin the Istanbul area was selected, of 
which 14 were interviewed. Two of these 14 schools were l ater 
discovered not to have a guidance office established in their 
educ at i on al system. In one of these school s the school p r i n c i pal , 
and in the second a teache r in charge of similar activities 
(titled 11 Egitim Sefi" "Educat iona l Coordinator") v1ere inter­
viewed . Of these, the latter reported that his sc hool had 
r ecently temporari ly discon~inued its guidance services . In 
instances where the survey que s tions did not app ly, t hese 
latter two schoo l s will be discussed separately. 

The questionnaire was organized into different areas 
and the findings obtained will be reported under the fol lowing 

headings: 

1. Characte ris t ics of schools, 
2. Char~cteristics of respondents , 
3. Physical faci1ities and services of the guidance 

prog r ams , 
4 . ~/ o r k s c h e d u l e • 
5 . Stu de nt counse 1 i ng, 
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6 . Interaction with parents , 
7. Interaction with teachers and administrators. 

l. · Characteristics of Schools: Very few of the schools 
had similar characteristics and this made general _ization 
from the data difficult . 

; As can be observed in Table l, 12 of the schools were 
academic schoo l s with combined middle school (orta) and 
lycee sections. Two schools which were vocat'ional had only 
the lycee section. 

Table l 

Type Versus Level of Schools in the Sample 

T y p e 
Leve 1 Vocational School 

(Specialized School) Academic School 

Ly_c;:i?e Only 2 -

Middle School1 
and - 12 

Lyc e e 

Six of the academic schools had an extra year of 
Preparator) grade for a foreig n l angua.ge. All of the school s 

f the vocational schools, had 
interviewed, except f or one 0 

0 ne session per day. 
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Of the 14 schools interviewed , all nine with a popula­
tion in the category of 501 to 2000 students were also 
coeducationa l (Table 2) . 

Table 2 

Student Population Versus Distribution of Students by Sex 

Number of Student ' s Sex 
Students Al l- girls Al l-boys Coeducational Tota l 

-
500 or below 2 - 1 3 

501 -20 00 - - 9 9 

Above 2000 1 1 - .2 

Tota l 3 l 10 14 

In eight of the nine coeducational schools, more Lhan 
fi ft y percent of the populations consisted of boys . Nine of 
the schools interviewed had dormitories and in eight 6f 
them the boarders made up less than fifty percent of the 
s t u d e n t p o p u 1 a t i o n , w Id 1 e i n o n e u n i q u e s c h o o l a 11 o f t h e 
students were boarding. 

2 . Characteristic s of Respondents: Four of the guidance 
counsel?rs repor~ed that they had been newly employed by 
their schoo l s either through application to or appointment 
by the Ministry of National Education , while nine of them, 
Who were already on the faculty or staff of the schoo l, were 
permitted to assume the duties of a guidance counse lor of 

Were 
. 

1
. 'ble by the Ministry orders (Table 3 ) 

determined as e ,g, 
. ·t·ated in their schools. 

When the program was ,n, 1 
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Table 3 

Tit l es of Re sponde nt s Vers us How They A · d cqu 1re the Positio n 

Manner of Employment 

T i t 1 e Ap pointed De te nni ned by the Total by t he 
M. of Na tional school ba sed on 

Educati on . Ministry orders 

Guidance Counselor 2 - 2 

School Pri nci pal - l 1 

Educat ional Speci alist 
or Ed. Ass i stant- Spe- 6 - 6 

cial ist 

Vice-Principal and 1 Guidance Counsel or 1 2 

Teacher and 
Guidance Teacher - 2 2 

·.....: 

T o t a 1 9 4 13 

Nine of the 14 g·ui da nce co un se l o r s had ot her r es pon­
sibiliti es wi th in t he schoo l , s uch as t eaching or bei ng th e 

Vi ce -pri nc i pa l of tha t sc hoo l. 

One of the schoo l s di d not have a guidance off i ce and 

there , th e schoo l pr in ci pa l was interv i ewed . This schoo l 
Principal i nd i cated that , al tho ugh they did not ha ve a 
9Ui dan ce of f ice, they t ri ed to do t heir best as the facu l ty 
an d adm i nistrators i n coun seling the stude nts through 

Person al contacts . 
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Table 4 

Age of Respondents Versus Their Training and Background 

Respondents ' 
Age 

22 - 30 

31 - 40 

41 and above 

T o t a l 

Respondents I Training and Background 

Psychological Teaching and Administrative 
training and t ra ining and background 

background 

2 

5 2 

7 

Total 

2 

7 



Number of 
Respondents 

6 

5 

4 

3 

2 

l 

1 

.. 2 3 -

2 3 4 5 6 7· 8 9 10 

Number of Years in the Position 

Fig ure 2- Distr i butions of respondents according to the 
number of yea rs they had been in the position 

The gu idance counselors with a teaching backgro un d 
were older in their average ages than the othe rs. The 
respondents with a background in psychology , in general, 
were younger and usua ll y were more recent grad uates from the 
psychology, pe dagogy or education departments of a univers ity 
or other higher educati onal institu tions . 

Many of t he r espondents, espec i ally those who had 
other resp on sibilities wit hin the school, be lie ved that being 
also an administrator or a teacher was a helpful way in keep­
ing contact wi.th the pu pil s. It was infer red from the 
re s ponses that some of the schools whe r e the guidance personnel 
were not co nsidered , forma ll y or in forma lly, to belo ng to 
the fa cul ty being a teacher helped raise the status of the 
person and provided an extra financia l source, 

3 . Phy s ic al Facil i ti es and Serv i ces of the Gui da nc e 
Pro grams : Nine of t he gu idance cou nse lors carr i ed out 

their guid anc e and co unse l ing serv i ces at a pl ace ca,l ed 
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"The School Guidance 0ffice" 1 , and five delivered it in the i r 
private offices in the school. Almost al l those interviewed 
who had a private office had been given t hat office be ca use 
of school respons i bil ities ot he r than guidance; e . g. they 
were vi ce-principa l s . Th e school guidance offices usu ally 
consisted of one room ; or in some cases, one room plus a 
conference room. 

There was oneguidance of fice in th e sample wh er e 
the r e we r e four guidance counse l ors. Each of them had the 
single resp ons ibility of "Guidance Counselor" and was given a 
pr ivate room, but these rooms were being utilized multi ­
functiona l ly , such as conference room, play room, test room , 

etc . 

Al most a l l of the sch ools had a guidance pr ogr am i n 
their curriculum. This inc,ude d the two schools without a 
guidance office . On the other hand, in one of t he sampl e 
schools v11, t! r e the guidance off i ce was es ta blished for s i x 
years, the guidance periods which consi sted of two required 
cla ss periods a wee k , had been ta ken out of the curri culum. 
Ins te ad they we re called "c l ass peri ods" and were devoted to 
extra-curricul a r activit t es . 

In ten of the s cho ols, t he cu r ri c ulum of the guid ance 
periods was pre pared by t he s ch oo l gui dance off i ces, wh il e 
four had their own style of pre parat i on. In one scho ol , fo r 
example , there was a dep a rtme nt call ed the "Academ ic Dea n" 
which was responsible for t he prepa r ati on of gui dance hou r 
programs . 

l 

In the Turki s h schools, these pl aces are give~ vari ous t itl es, 
such as Guidance Service, Guid ance Burea u, Guid ance ~oom or 
Gui da nce Off i c e . Si mi l arly, in Engli sh t hey have var : ous · c t er Gui da nce Burea u or Gui da nce 
names such as Gu ·, dance . e n • kee cons i s t ency throughout 
Office . For prac tic a l _pudrp otse ~~et~he t~rm Guidance Office . 
the paper , i t was dec i de 0 
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In ten of the schools interviewed, the persons basi 
ca 11 Y re s . b 1 . -pons, e for the running of the gu idance program and 

th e delivery of the guidance services were the guidance 
personnel ; name l y, the guidance counselor, the educationa l 
specialists or the assistant - specialists and the vice -

nr:,pal. The persons who helped them carry out these activities p ri · 
were group counse l ors, class teachers and guidance teachers . 

Test Materials Used: 

a) forma l Tests : The most frequent ly mentioned tests , 
administered to individuals and groups~ were aptitude and 
vocationa l interest tests . Two of the guidance personnel 
interviewed r eported th at they administered intelligence and 
personality t es t s . The re st of the re spo ndents indicated that 
they did not administer intelligence and personality tests , 
either because they did not find themselves competent enough 

to use them , or because their services were directed to 
groups of students rather than to individual students . 

b) Informal info rma tion-g athering materi als: Non-test 
eva lu ation procedures \'Jere frequently reported by those interviewed . 
Inc luded were ma t er ials such as autobiographies , questionna i res , 

Problem-check li sts , anectodal r eco rds to be filled out by 
teachers , and sociometry . In one of the vocational schools 
Where some of the pupils were boarding and came from families 
of l ower socio-economic status , a "material -needs inventory " 
was administe r ed to students . Informal informatio n-gathering 
mater i als were administered to students during the gudiance 
Periods . Educat i onal brochures and audio-v i sual materials were 
also used. Occasionally, guest speakers were invited durin g_ 

guidance periods . 
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Record Keeping: 

Ten of the schools interviewed reportedly kept "Student 
Personal Files" (Ogrenci Kisisel Dosya l ar,). In two of these 
schools different types of student files, more suitable to 
th e n e e d s o f t h e s c h O o 1 s, v, e r e s e e n . F o r e x a mp 1 e , o n e s c h o o l 
kept only "Guidance cards" (Rehberlik Kartlar,) for the same 
purpose. These student files included the basic personal and 

academic data, observations of the guidance and class 
teachers, and any test or o~her informa l information-gather­
ing materi a l s administered thorughout the students ' school 
Years. 

Many of the guidance offices that kept student files 
indicated that they helped the personnel to get to know the 
student better, because the fact that they had access to basic 
information on students provided a basis for establishing 

rapport with them. 

4 . Wo r k S c h e d u 1 e : A 1 1 o f t h e g u i d a n c e c o u n s e l o r s i n t e r -

Viewed in d i ca t e d t hat t hey tried to keep their daily programs 
II 

0 P e n a n d Fl p i. ~ b l l • 11 
• Mo s t o f t h e i r t i m e w a s re p o r t e d 1 y 

devoted , in orde r of i mp ortance , to student counseling and 
consultation with teachers and parents, followed by administra -

tive work or teaching . 

Other types of work done during the day pertained to 
tasks in the "Guidance peri od:, " . In many of the sample schools, 
th . · ds was outlined in the 

e pronram of the guid ance perio 
begin ni~ g of the schoo l year in cooperation with the c~ass 
t · . • al , s approval, was ca.rried out 
eachers, and after the princip 

by the class teachers . 

P
ared with th e intention of 

were pre . 
whole group during the guidance Guidance programs 

reaching the students as a 
p . · to eriods instead of relating 

them individually. Therefore, 
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the Y "' e re k e pt fl ex i b l e to be a r ra nged a cc o rd i n g · to the needs 
and preferences of the pa r ticular class. The respondents 
reported that these periods provided valuable opportunities 
for the ·guidance counselors and the class teachers to observe 

th e students in a group situation, and to discuss the issues 

th ey proposed, without offending anyone personally. For 
example, an issue between two classmates or between a parti­
cular student and teacher may be indirectly brought up to be 
discussed within the class, without making any personal 
inferences·, The purpose of such discussions is ge neral~y to 
help the class view the issue from various aspects and within 
a . d w, er scope of time and circumstances. 

5 . Student Counseling: Since there were no statistics 

available, the guidance counselors were asked to estimate. 
the average age groups and the grades of the students who 
Visited the guidance office most often to receive counseling 
help. The responses were varied, but the most frequently 
reported age groups were estimated to be 12-13 and 17. The 
grades that were mentioned most often were Orta l and Lyc€e 

3 -the f i rs t a n d 1 as t ye a rs o f s e co n d a r y e du c a t i o n . 

Among the coeducational schools, there were sex 
differences among students who were counseled. A general 
f. . 1nd1ng was that more girls reportedly tended to come to the 
9Uid ance offices for counseli~g more oft en than boys. Most of 
the time, a particular student was met for c9unseling at 
least twice, and if necessary, might be continued in counsel­

ing throughout the academic year or seen intermittently 
th roughout the year for add i t ion al counsel i ng. 

The list of reasons for referrals of students to the 
guidance offices were observed to vary within an academic 
Year. Fo r example, problems due to physiological (such as 
tiredness) and academic (such as underachievement) factors 
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tended to increase toward the end of semesters when the final 

examinations were administered. 

The youngest pupils in . the school, those in the 
preparato r y gr ades fo r a fo reign language, or in Orta 1, 

u~ually su ccee de d in adjusting to school , including boarding 

11 fe in some cases, towar d the end of the initial year. The 
seniors, on the other hand , had additional concerns regarding 

t heir future plans during their life immediately prior to 
graduation. They had several important decisions to take in 
te rms of vocational interests and possible careers. 

The most frequent problems brought by students, as 
reported by the guidance counselors, were observed to be 

familial, persona l and academic. These three types of problems 

1~ere s tated as either first or second in frequency. Next came 
s O c i a 1 prob 1 ems , such as co mm uni cat i n g w i th l ) the o PP 

O
s it e 

sex, 2) the same sex. The respondents related this to social 
adjustment or behavioral problems . Then came problems of 
physiological, economic, and in some schools, political 

nature. 

· · h · said to be ~elpful · 
Some of the techniques wh1c were 

in relating to students were group discussions, workshops, 
observing students in the group situation, and programs to 

help guide c l ass teachers . 

dent
s maintained that , stu~ents in 

Most of the respon d 1. An observation reporte 
general were receptive to coun se ing. b that younge r students were 
Y th~ guidance counselors was ·t th counseling r eadi ly, bu e 

more receptive to and came to h 1 ol their problems with the e p 
der ones preferred to so lve that coming to speak with 

Of th because they felt . eir peer group . d' ation of deviance from 
a guidan ce counselor was an ,n ,c 

norma lcy. 
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In one of the sample schools, though , the students 
liked to keep in contact with the guida nce personnel but 
preferred to control the sit uation t hemse l ves . For insta nce, 
they came and talked to the guida nce counselors in groups 
rather than individua l ly , th us avoiding dealing with their 
problems indivi dua lly with the counselor ; or they asked for 
the cooperation of the guidance office on superficial issues 
such as performance of student activities during guidance 
periods , etc, 

When there were cases of severe personal problems , the 
students were referred to a clinician outside the school. 
Examples cited were borderline schizophrenia and severe 
suicidal attempts. These referrals were usually realized via 
the guidance office. Somet i mes , for examp l e, in the two 
schools where the principal reportedly lacked a recog nit i on and 
understanding of couns eling and gu i dance , these cases were not 
referred to the guidance pe r sonnel. In other schools , in 
addition to the guidance office , the help and support of the 
school prin cipal, the fa mily, teach ers and t he school doctor 
Were received f or referral to a clinici an outs i de of school . 

6 . Int e r a ctio n wi t h parents : In a ll the schoo l s inter­
vi ewed , the gui da nce cou nse l or had oppor tuniti es t o meet 
t he student s ' f amili e s . Onl y one of t he schools , howe ve r, had , 
taken over the total r espo ns ibility f or t he pupil s , i nc luding 
legal guardi a nsh i p , th rougho ut their edu ca ti on in that 
School. The refore , t he pa r ents we r e no t contac t ed unl ess t he 

case was seve r e, 

Seven of the guid anc e counse l or s maint~ined _t hat the 

fami l ies di d not s eem to be open to consul ta ti on; h,.e . ;hthey 
. 'ces volun ta rily, or w en ey 

d1ct not com e to gui da nc e of f 1 d ecept i ve dur ing t he 
w ot ope n an r 
ere invited, th ey we r e n d t hat t he f am ili es were , in 

e por te sess ion. Th e other se ven r 
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fa ct . • receptive to consultation by the guidance professionals. 

the 7. Interaction with teachers and administrators : All of 
respondents stated that they had the opportunity to have 

at least · · · a minimum interacti on with the teach ers. In nine 
schools where th e fac ulty was supportive of guida nce , these 
meetings were in the form of general coopera t ion wh i le the 

remaining few met and cooperated in special cases only . 

The frequency of contacting the faculty in some 
schools was observed to be pa rt ly related to the fact that 
some guidance co unselors had a secondary responsibil i ty in 
the school that required them to get together with the faculty 

and the staff reg ularly . 

Nine of the respon den t s pr e sented the faculty and ·the 

staff as suppo-rtive of the school guidance office. The remaining 
five were either seen as non - supportive or the question did 
not apply because the school 'did not have a guidan_ce office .. 

The main is s ues brought up by the teachers in consulta ­

tion with the guid ance personnel were related to the following 

a re a 5 : 

1, Guidance periods , 
2, persona l prob l ems 

3 , Student behaviors 
class. 

of the students , 
c r eat i ng di sc i p~inary prob l ems in 

h cont acted the 
c ategory, the teac ers . 

. . deas in prog r amming the 
tu re ce ive i . 

· In the f i rs l 
guid ance coun stlur::. 
gu· ldan ce period ; or to consu l t 

i n are as concer ning certain 
. the guidance ho urs . 

come up durl ng 
difficulti es whi ch had 

pu pils who had manifes t 
The second categorY included 
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behavior problems , maladj ustment in class, or who showed 
an abrupt change in normal development and behavior, or who 

seemed isol ated from hi s c las sma tes. 

The third categ ory of problems were the disciplinary 
actions such as not listening in class , not obeying the class 

rules or creating inappropriate excitement and effecting 
the rest of the class. 

Depending on the situation , the students were 

referred in divid ua ll y or in groups. 

It was als o r e veal ed during the interv i ews that the 

attitude of the school principal played a very important 
gu id ance activities and in relations of 
wi th others in the school system: that 

ro 1 e · 1n the running of 
the . d gu, ance personnel 
; s • with the students , parents , teach ers and administrators. 
The respondents stated that guidance services were organized 

\ and carried out much more effectivel y when the principal was 
supportive of guida nce , but were no t succesful when the pri ncipa l 
had negative attitud e to ward guid ance. Thi s issue will be 

considered in detail in the discussion section . 
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DISCUSSION 

This study was a survey questionnaire designed to 
examine the current status of guidance offices in the 
secondary schools in 1stanbul. A questionnaire was prepared 
by the author and administered to guidance counse lors in 
14 samp l e schools. If a school di d not have a guidance 
counselor , the person given t he responsibility t o carry out 
guidance se rvices was interviewed . In th is sect i on, the 
findings wil·l be di.scussed. 

Character i st ic s of Schoo l s 

Th e most pertin e nt find in g was that few of the 
schools in te rviewed had si mila r struct~res and this made 
generalizat ion from the r es ults difficult . For example, it 
was discovered durin g the interviews that two of the sample 
schoo l s did not have a gui dance office . Therefore , most of 
the questions did not app ly to th ese cases. 

Respo ndents Ti t l es and Duties 

It was presented i n the findings secti on that the 

t i t l es by whi ch the respondents ca ll ed t hemse lves differed 
wid e ly. Besides th i s , some of the r espo ndent s had two ti tl es 

more than one responsibi l ity in 
Wh i c h meant that th ey had 
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the school . Presence of more than one title for the same 

function may be due to the fact that guida nce is a new 

Profess i on a nd thu s , th e re is no real agreement on the 
t i t 1 e s o f th O s ,~ 1-1 0 r k ; n <J i n th e s c h o o l s . 0 n e r ( l 9 7 7 ) , i n h e r 

study on the present state of psychological serv i ces in 

schoo ls of Turkey , al so found that there was no fo r ma l 

basis on which the service professionals acqui r ed titles , 

but rather it seemed to be left to the persona l prefe r ences 

of the i ndividuals. Here , the statements (orders) of the 

Ministry of National Education are wo rth me ntioning . These 

statements may be i nterpre ted in s uch ways tha t would perm i t 
the professionals to acquire the title that seems to be 
most advantageo us to them . 

In the Journa l of Announcements of the Min i stry of 

Nati onal Education , 1970 , on page 293 , the term 11 Guidance 
Teacher" ( Rehber Ogretmen) is used for the person who 

directs t he sc hoo l gu i dance office . On page 294, in the 

same sou r ce, i t is wr i tten that the 11 Guidan ce Counselor " 

(Oan1sman Rehber) is the coordinator and the responsi ble 

Pers_on f~r the school guidance office . . In the same way , both 

titles "Group Gu idance Teacher 11 (Gr up Rehbe r i Ogretmenler) 
and '' Gro up Counse l ors " (Grup Rehberleri) are used for the 
Persons who are in t h e posit i on to help the guidance 

counse l ors a nd who are assigned to a group of 250 - 500 

students. 

There is no c l ear title that will i dent ify the 

Pers o ~ s w O r k i n g i n t he s ch o o l g u i dance offices . Th; s may 

create con fusion i n the eyes of the stu_dents , parents , 

faculty and admi ni stra to rs and even the gui dance profes -

5ionals themselves. The profession is in a dynamic stage 

~,he r e titles and ro l e definitions are s till evo l ving . In 

fact, after the 1 970 Ministry order, a preliminary working 

outline was issued i n 1974 (Tebli gler Dergisi, IX.M i lli 
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Egitim $Gras , on taslag1, May 6, 1974) listing the functions 

of the school guidance personnel . The schoo l guidance 

service proposed in this working outline is more organi z.~ d 

than the previous one . Yet it seems that this outline is 

n o t f u l l y re c o g n i z e d by th e s c h o o l s , a n d us i n g mo re th a n 

one source (1970 and 1974 orders) causes considerable 

confusion of terminology . 

Since the titles of ~he guidance personnel va r ied 

greatly for practical purposes we did not make any great 
discrimination between t i tles ih the discussion , except 

when it was necessary to specify a point . We conside r ed 
all guida nce personnel to be those assigned generally for 

guidance services . 

Factors Contrib u ting to the Accepta nce of Gu i dance Programs 

The survey resul ts suggest five i nterrelated factors 
which may con t ri b ut e to the acceptance and success of 

guidance i n pa.rric•il .,· s ch ools : counselor duties in the 

school, the counselor / stude nt ratio , counselor/student 

rapport , the attitude of the school principal , and the 

number of yea rs guidance had been practiced i n the schoo l. 

Counselor duties in the school. In one of the samp l e 

schools the respondent was the vice - principal and the 

gu i danc2 counselor , carrying two responsibilities at the 

Silme time. Th i s issue had bee n taken up in the introduction 

sec t .i on while reporting the Ministry orders regarding the 

l In the Mi nistry orders , 
appoi ntme nt of guidance counse ors. 
. 1 s sh Ou 1 d n o t be members 
it is stated that guida nce counse or 

. h. h can punish stuqents 
of the discip l inary committee w ic 

(refer back to pp . 4,7) . 
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It is legitimate that t hi s oart icular respondent 

h o l d s the tl-1 o res p on s i b i l i t i e s . H 0\•1 e v e r , s he w a s al s o 

a member of th e discip l inary commi ttee, which is 

a qain s t th e condition ci t e d in the Mi ni st ry stateme nt 

n u m b e r 2 3 5 . T h i s p a r t i c u l a r s c h o o l , vi i t h a p o p u l a t i o n o f 

100 students, can be considered to be fairly small and there 

s eemed to be a small number of a dministrators taking . over 

more than one responsibility . Th e res po ns es indicated that 

guidance activities, includin g follow-u p of students, were 

run q uite smoothly , althou gh ha vin g t o wa rn o r punish a 

st ude nt or a teacher onc e in a 1-1 hil e be came bo th e r s ome f or 

this respondent. One possible expl a nat i o n fo r th e effective­

ne ss of guidance servi ce s in t hi s schoo l see ms to lie in its 

small and compact nature. 

Generally speaking, the survey r e vea l ed t hat having 

more than one duty in the school was both advant ageous and 

disadvantageous. Per s on s 1-1ho ha d mo r e t ha n on e responsibility 

often stat ed that th e y knew mo r e of t he st ud e nts and 

interacted more oft en with th e t e acher s , but thi s inte rac.­

tion may not have been .for gui d an ce purposes an d t he 

students and faculty may no t h a ve vi ewe d the r espo nde nt s 

primarily as guidance counse l o r s . 

Counselor/st ude nt ratio. Wh e n it i s indi ca t ed in the 

Journal o";_f Announcements, 19 74 , t ha t one " r ro up gui da nc e 

t e a c h e r 11 ~-; s h o u l d b e a s s i g n e d fo r a b o u t 2 5 O t o 5 O O P u P i l s , ,. 
we interp i:eted th e t e rm " gr o up gui da nce teac he r" to mean 
11 a perso~ 1-1ho was qne o f the gui da nce pe r so nne l res pon s ibl e 

for grou~ wo rk in i he school, b ut ca r ry in g th e titl e wh~c h 

th e school or the person found a pp r op r i a te ". On t he bas i s 
· t t· whe n we c a l culated the rat i os of 

of this , n terpre a ,on, 
· ·: l t tu de nts in t he-s amp l e schoo l s , t he 

guidance ~ersonn e o s . 
· l / 33 and 1/ 833 . For mos t product i ve 

r at i o vari ed betwee n 
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contact with pupils, it would be best to keep the counselor/ 

stud ent ratio small. As a norm, it was suggested that the 

ratio be equal to or smaller than l/500. Seven of the sample 

schools had ratios equal to or smaller than 1/600, wh il e in 
the rerr:aining five the ratios were quite big such as 1/833 ·in one case. 

Here , the tv./0 schools without guidance offices were not considered . 

Counselor/student rapport . Duriing the examination 

of the findings , however, it was noticed that this factor 

of counselor/student ratios alone did not play the most 

sign i f i cant role by improving the relationship of guidance 

personnel with the student body . Gaining acceptance of 

students or establish i ng rapport with them was seen as a 

more fundamental process in the long run. It was observed 

in the responses that when .the student body was not 

receptive to guidance,_the services were bound to stay 

limited . In one of the sample schools, it was observed that 

the respondent had established rapport \-Jith most of the 

students and was rendering guidance services efficiently, 

e v e n t h o u g h t h e c o u n s e l o r / s t u d e n t r a t i o v✓ a s b i g . I n an o th e r 

school where the guidance office was established in the 

be ginning of the 1978 - 79 school year, the students vie re 

reported not to have developed confidence in the guidance 

p er son n e l ye t . Ne i th er ha d they g a i n e d a re a l per c e p t i on 

of guidance services . Therefore, contacts vlith the student 
body we r e limited. 

Number of years gu i dance had b~en practiced and 

a t t i tu de o:·f the p r i n c i pal . The resp on dents ' per c e p -

tion of how well the school guidance services were accepted 

was more positive in schools which had establi shed guida nce 

services for some period of time. Th i s seemed to indicate 

that e ith er 

1 h 1 opinion was more favorable in t he 1) Genera sc oo 
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first place in that guidance was started i n these sc hools 
before t he others, and continued to be generally favorab l e 

or 

, 

2) Student opinion had actually become more pos i t i ve 
since the i nitiat i on of the program and the lo nge r per io d of 

time made th i s change more notice ab l e , or that 

3) The respondents I pe r ception of the i r acceptance 

had bec ome more pos i t ive ove r the yea r s . It of co urse is 
also f e asib l e that the services t hemselves may have imp roved 
in these lo nge r estab li shed programs , lead in g both to mo r e 
posit i ve st udent and counse l or a ttitudes towa r d gu i da nce . 
The respo ndents stated that eve ry pass in g year , the numb er 
of stude nts com ing and refe r ra l made by t heir frie nds 
inc r e ased . Thi s may me an a n increasi'n g co nfide nce i n the 

guidance in stituti on . 

I n the two sc hools , for i nsta nce , whe r e the couns el or / 

st ude nt r at i os were b i g whil e t he number of year s spen t in 
th e po s i t i on werP h i~h. the r espo ndents had psycho l og i cal 
b a ck gr o u n d a 11 u \'/ e r I-' r c1 po rt ed l y a c qua i n t e d w i th 

II 

mo s t 
II 

of 
th e pupil s . In these case s , t he att i t udes of thepr i ncipa l s 
had beco me s econdary in i mportance be cause t he h i gh number 
of years in th e po s i t i on and cons eque nt e xperie nce gai ned 
in t he field hel ped carry out gu i da nce ac t ivit i es as much as 

poss i bl e . 

In t he two sc hoo l s whe r e t he res pon dents wer e in the 

off ice for l ess than t hree ye ars , t he r atio s of gu idance 
co un se lors to stude nt s were bi g. Th e vocation a l and e du ca­
t i on al bac kg r ound s o f these respondents were th e s ame . Th e 
majo r diffe rence betwee n th ese tw o sc hool s wa s t he att i t ude 

of t he p r in c ip a l s : su pportive vers us nega ti ve . In one 
s choo l , teamwork, with th e student body and amo ng guidance 
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personnel had just started. It was expected that as the 

number of years increased , the confidence of students would 

be fully gained ; thus , their perception of the guidance 

office would change toward being more positive and accept­
ing . In the other school , ho1-1ever, the principal was report ­

ed as not granting importance to the guidance program at 
a ll . Contacts of the guidance personnel with the student body 

and the faculty were kept to a minimum , causing the guidance 

office to be s eparated , in functioning, from the rest of the 

school system . 

In seven of the sample schools there were a) a small 

ratio of guidance counselors to students , and b} a high 
number of years in the office . Both of these characteristics 

are atypical of most schools in Turkey . The degree of the 

counselors • familiarity or closeness to the student body 
varied between "all - most" .of the students to "somc

11 

of the 

students. In reference to those c l aiming to know all or 
most of the students , this can possibly be interpreted as a 

socially desirable answer . Ho1-1ever , it seemed to the 

author that the respondents giving these answers were 
indeed well acquainted with their students . ln these seven 

schools ; all but one of the principals were support ive of 

g u id an c~ • 

The guidance counse l or of this.one schoo l where the 

principa l was not favorable , expressed that she also knew 

11
most

11 
of the pupils. In this schoo l , however , it \o1as 

presu med ~~hat the r esponde nt's acquaintance with most of 

the pupi f l . resulted from a) the two re sponsibilit i es she 
held ; na~aly, teaching and guidance counseling , and b) the 

high numb~r of years she had spent in the school. The 

particular respondent had remarked that the rest of the 
guidance personnel, namely , educational assistant-special­
ists kne\ol ·" some" of the students , and that her teaching in 
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sc hool caused this d i fference . 

The finding s of this survey clearly suggest that the 

Po s i t i . 1~ a t t i tu de o f the pr i n c i pa l i s b as i c al l y n e c es s a r y 

for the successful runn i ng of guidance services . Kepceogl u 

(1976) , i n hi s research on the professional problems of 

guidance councelors , had also fou nd that the attitude of 

the school principal was the most cruc i al one in creating 

the necessary cooperation amo ng schoo l personne l. His main 

proposition was that the success of gu id a nce services was 
higher in those schools with a principal whowas supportive 

o f guidance; and , on the contrary , efficiency was ve r y low 

when he was not supportive. 

There also seemed to be a r elationship betwe en the 

ratip of _guidance counse lo rs to students and the positive 

attitude of the principal ; that is , the smaller rat i os ( i. e. 

more counse l ors) seemed to be i n the school wi th a support­

ive princ i pa l . This may be interpreted as, the more the 
principal is supportive of guid ance, the higher the numbe r 

of guidance personnel he will appoi nt (refer back top. 

statement number 234) for the gu i dance office , thus decreas -

ing the counselor/student ratio. 

Al l of the respondent s defended the crucial role the 

principal played in bringing together the faculty members 

and the guidance personnel . Since the princ ipa l has the 

primary responsibility over the guidance office , · he can , 
alth ough it is not l egal, misuse his author i ty by decid i ng 

not t~ invi t e the guidance personnel to_ facu l ty mee ting s , 

not to inform them of a student who needs to be referred 

to a clinician, or not to use the prog r am of "Guidance 

Periods " that the guidance office pers onnel had prepared , 

etc . The above were examp l es of complaints made by some of 

th e respo nde nt s who did no t receive support f r om the 
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principal. These factors hi ndered pro fessio nal relations f 
th · o e teachers vnth the guidance counselors and the effective 

functi~ n i n g of the guidance offices. 

In the Ministry orders , it is stated that all members 

of the school system a re respo nsi b le for taking part in 

guidance ac t i v ili Ps ( 19 74 , statement number 23 1) . It goes on 

to say that "gui da nce is an activity that can be run with 

a l l the school personnel , including the staff and administra ­

tion, carrying equal responsib i lity. Measures shou~d be 

taken to supply contribution and cooperation of a l l these 

persons" {1974 , statement nu mber 246) . 

In o r der to elicit cooperation among the faculty, 

administrators and the guidance pe rsonne l in rendering 

services there must be a cer t ain degree of psychological 

sat i sfacti on· , a feeling of belongin g to the rest of the 

educati on a l system. So , it follov,s that positive relat i ons 

wi th othe r members of the school system equally infl uence 

and increase the perfo rmance of the gui da nce offi ce 

personnel. 

Teach e rs are one o f the most signif ic a nt persons i n 

· the · stud·ents I educat io nal and psyc hol og i ca l development 

in the schoo l. They are always to ge ther with the students 

and may have keen observat i ons about them that would be 

help f ul during cooperation with the g uidance pe:sonne l i n 

reach i ng particular students, i ndividually or 1n groups . 

But these re l ations could improve only if ever~body 
i nvolve d believes in guidance and is s _upportive of gu i da nce 

activ i t i es . In the present survey, most of the respondents 

stated that th e y had the opportunity to meet the tepchers 

and that they we re invi ted regularly to the faculty meetings . 

In te rm s of att i tudes in nin e of t he samp le schools the 

teachers we r e reported to be positive toward gu i dance . 
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Re commendations of the Respondents 

Almost all of the respondents emphasized , for t he 

future p r ofessiona l s , the inclusion of "practice programs
11 

i n the cu rr iculum of the in - service training, the univers i ty 

or othe r h i ghe r education programs in guidance and counsel ­

in g. I t was repeated ly .pointed out that theory alone was 

insufficient for training in such a fie ld , and in this way , 

theory and practice woul d complement each other. 

Standardization of the responden ts ' (and of all the 

pro fess i o na ls in the field) titles or role definitions , and 

specification of their financial conditions were also among 

t he most f r equen t l y exp re ssed wishes and r ecommendat i ons 

during the i n terviews .. An overlapping of tit l es , functions 

and responsibilities needs to be abandone d in favo r of 

operat i ona l ly def i ned statements i f the gui da nce services 

a re to be imp roved . 

There is also a need for more literature and research 

in the area of guidance and couns e lin g in Turkey . Some of 

this research may be in th e form of fo ll 0\-1 - up studies , 

determinin g ·i p - to-date conditions of guida nce offi ces 

e s tab 1 i s 11 e d e a r 1 i e r . O th er s may be i n the form o f P u b 1 i ca -
tions for the future professionals , expla in i ng app li cat i ons 

of til e th eo ry . 

These recomm e ndations are in J ccorda nce with the 

findings of the present survey. As it WdS presented in the 

introd uction sect i on , Kepceo1 1u (1975, 1976 ) and One r (1 9 77) 

have also reached conclusions and made suqgestions in line 
· h t t d above some of these issues were also 

with t ose s a e · 

d
. d • th Se min a r 0 rnanized in 1977 by the Educat i on 
1s c usse ,n e :.i 

f B 
-az it;:i University , tstanbul, on 

11

Services 
Department o og . 11 

. d Psycho l ogical counseling . 
of Gu i dance an 



- 4 2 -

Limitations of the Study 

Certain limitations of this study need to be me ntioned. 

, er, er,a b) and (c) for selection of the sample 1-1ere Fi rs t · t · ( 
not controlled for reasons explained before . Second, the 

persons who were interviewed had various titles and 

responsibilities vlithin the school system . This non - standardi ­

zation among respondents played an important role in hindering 

the \Hiter from formulating exhaustive categories of responses. 

In addition , s _ome inconsistent answers of several respondents 

during the interview sessions leads one to think that the 

answers they produced were exaggerated in favor of their 

position . That is, they appeared either as close to idea l 

as poss i ble, or , going to the other extreme , they admitted 

that the guidance office did not function properly, but 

blamed the rest of the school system, espec i ally the schoo l 

principal, for lack of support and cooperation. The impre s ­

sion that , i n some cases , the real conditions were not 

reflected made i t di fficu lt to form an equa l basis to 

ca tegorize in fo r mat i on. Ye t it should be noted that all of 

the respon dents were very e nthu s i ast ic ab out the interview 

and , at the end of the questi o nnaire , most of them made 

d e ta i l ed sugges t ions on the improve me nt of the profess i on 

and serv ices of qui da nce, bas e d on the ir personal experiences.. 

, 

This su rvey, as far as 

1n metrc-P,o li tan Istanbul area on 
was to a pta in det ail e d information about the c urre nt 

we k now , was the first do n~ 

the s ubject. Its intention 

f 
·ct nee offi·ces in t sta nb ul seco nda r y schools 

stat us o gu1 a 
only, th~refore ge J1 e ralizati on i s limited . 

I 
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Recommendations for Further Research 

. It is recommended that. the survey be repeated with a 

more representative sample. Perhaps the inclusion of 

secondary schools outside the metropolitan !stanbul area 

\'JO u l d b e i n t e re s t i n g . I n s t e a d o f i n t e r v i e vii n g o n e p e r s o n i n 

each samp le schoo l, more information may be obtained about 

the school ' s guidance services if several persons are con­

sulted, such as a me 111b e r of the guidance office, a member 

of the faculty and a member of the staff. 

Summary 

A survey was done to explore the present status of 

g uidance services in th e seco ndary schools of Metropolitan 

tstanbul are a. 

The r e su l ts hi9 hli !"] h t ed certain strengths and weak­

nesses of school guidance services which were discussed a
nd 

evaluated v.Jith recommendations for furthe r research. 
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APPENDIX A 

METROPO L!TAN !STANBUL OKULLARINDA REHBERL! K SERV1SLER1NfN 
GUNCEL DURUMUNU SAPTAMAK AMAC IYLA HAZIRLANAN Bi RAN KET FORMU 

"Sizin dogrudan dogruya sahs1n1zla ilgili deg i liz. Ya­
ni ad1n1z, soyad1n1z . . . Aras t 1rmam1z icin bulundugunuz konum 
ve bu konumun isl e vl e ri s oz konusu. Her seyden onc e okulunu ­
zun yap1s1n1 ogrenelim". 

1. Okulun ya p1s1: Orta , Li s e , Orta ve Lise --- ---

la . · Tek t edr i sat 
Cift tedrisat 

2 . Yan1tlay1c1n1n resmi s1fat1 

3 . Ne kadar sLlred i r bu pozi syonda oldugu 

4. Yan1t'lay1c,n,n cinsi ye ti: Ka d,n 'TT __ ..,.. , Erkek 
Yas, : 22 - 30 ___ , 31-40 _ __ , 41 - 50 ---
Medeni durumu: 
(V a r s a) cocukl ar ,: kac t a ne 

y a sl ar 1 -----
cin s i ye tl e ri 

5 . Yan1tlay1c1n1n me zun oldug u Universite / f a kUlte ---

6 . ~u o kul a Dan1sma n Rehber ol ara k nas1l atand1n1z? 

7. Paha once ca l1 s t1 91n1 z i s l er ve ma hiyetleri (probe if 
they were re l a t ed t o t eaching or G.Counseli ng or not) 

"Simdi de og r e nc i ki t l es i hakk ind a bi r kac so rurnuz va r" 

Oku~J a ki ogre nc i say1s1 (oku lu n kay,t i s l erind en) 8 . 

9. K 1 z Erke k , Ka r1 s 1k 



9a. Kar1s1k ise: K1z ve Erkek oran1: 
¾ o ila 25 kiz 
% 26 ila % 50 k1z --- % 51 ila % 75 k12 
% 76 ila % 100 k1z 

10. Yat1l1 var m1? Evet ___ , Hay,r __ _ 

lOa. Yat1l1 va rsa, yat1l1-gUndUzlU oran1: 

o ila % 25 yat1l1 
% 26 ila % 50 yat1l1 
% 51 ila % 75 yat1l1 
% 76 ila ¾ 100 yat1l1 

11 $imdi okulunuzdaki Rehberlik Servisinin cal1smalar1, 
hizmetleri hakk1nda bilgi edinmek isteriz. Herseyden once 
bul undugunuz ortam, ogrenel im" . 

2 

11. Rehbe-rlik hizmetlerinizi nerede yLlrLltLlyorsunuz? 
Size ayr1lm1s bir oz el odan1z var 

1 2 . 

m1? Evet ___ , Hay, r . __ _ 

Re hb e rlik Se rvisinde sizden baska uzmanlar var 1111? 
Evet , Hay1r 
Cinsi_y_e_t_:-Kad 1n - -,- Erk ek 
Yas: 
Medeni durum: 
Mezun oldugu fakulte 
Resmi s1fa t1 

12b . Onlar 1n da Rehberlik Servisi ir;i nd e ozel odal a r, 
var m1d1r? Evet ___ , Hay1r __ _ 

13 . Okulunuzda bir Rehberlik Program, var m1d1r? Evet 
, Hay1r __ _ ---

13 a . a) Bu, s izin de r s ogr e tmeni oldu gunuz anl am1na m1 

u 11 l 111 l' k I. r> J i r ? 
Lvtt , Hay1r 

Okul ; r; , baska sorurn lul uk l ar 1n1z oldu gu ~s1n1 f 
b) og retm enli gi gi bi) anl arn 1na m1 ge lmekt ed1r? 

Evet ___ , Hay , r ---· 

c) Ugrenc i ki t l es i hakk 1~da 
1ar 1 t utrnakta m1s 1n1z . 
Evet ___ , Hay1r ---

Ki s i se l Ge li s i m Dosy a -



14. Rehberlik Servisiniz kac odadan olusmaktad1r? 

15. Ca l1 smalar1n1z s1ras1nda ne gibi materyaller kullan­
maktas1n1z? 

16. Ogrencilere grup ha li nde veya bireysel olarak ne gibi 
anket ve testler uygulamaktas1n 12? 

') 
.; 

17. Ogrencilerin i ze rehberlik hizmetlerini tan , tan herhan-
gi bir program var m1d1r? Evet ___ , Hay1r 

Bu program ne sekilde tan1t1l 1r? 

17a. Og renci l er genellikle: 

Kendileri gelirler. 
Ogretmenleri gonderir . 
Aileleri gonderir . 
Servis uzmanl ar ,nc a gerek gorUlUr, cagr1l1r . 
Di ge r, veya Usttekilerin birden faz l as , ise 
belirti n. 

17b. Varsa, bu program hakk1nd a k1saca bilgi verir mi­
siniz? 

1 7c . Bu program,n yUrLltLllme s ind en kim so ru111lu dur ? 
Rehb e r uzmanl ar . 
MUdUr yard1mc 1s 1 
Grup rehberl eri 
S1n1 f r ehber ogretmen l er i 
M.E . B. Rehberl ik bUrolar1 uzmanlar, 
Diger, yaz,n12 . 

18 . Daha cok kac 1nc1 s1n1f ogrenci leri ge lir? 
Yani bunlar hangi yas grubu oluyor? 

18a. (E~ER KARISIK OKULSA SORU LAC AK} 

19 ~ Bir 

K1zlar m,, erkekler mi daha s 1k ge li r? 
K1zlar ___ , Erkekler 

kereden fazla 
hepsiyle 
co guyla 
baz1lar1yla 
hicbiriyle 

gorUstUgUn Uz og r enci l er oluyo r mu? 



20. Oaha cok ne tip sorunlar gelmektedir? 
akademik 
ailevi 
ekonomik 
fizyolojik (gelisimleriyle ilgili) 
kars, cinsle ilgili sorunlar 
kendi cinslerinden arkadaslarla 
politik 
diger, belirtiniz. 
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21 . Sorunlar, en cok gorU1enden en az gorUlene dogru s1rala­
y,n . 

22 . Sorunlar , n yogun lugu sene icinde deg isiyor mu? 
Evet ___ , Hay,r 

23 . (Oze11ik1e ders y1l1 iein de ) be lirli zamanlarda isle­
riniz yogunlas1yorsa, asa g1daki do neml erde en belli 
basl1 i siniz ne ol maktad,r? 
Sonbaharda 
K1s1n 
11 kbaharda 
Yaz ,n 

24. Ogrenci l erle s 1k s 1k bir a r ada olabiliyor musunuz? 
Evet 
Hay,r 

25. TUm ogrenci gurubunun ne kadar1 n1 tan1 maktas1n1z? 
tUmU nLl 

26 . 

cogunu 
baz1lar1n1 
ogrencil erle do grudan iliskim yoktu r . 

Ogre ncil erin ai l e le r iyle kars1la sma, gorUs me olanag ,­

n, z var m,d,~~- --------- ---- VARSA, 26a 'ya gee . 
~~;~r - - -------------- YOKSA, 2? ' ye gee. 

26a. VARSA: 
s 1k s1k 
ara s1ra 
nadi ren 

26 b Ne yolla? l · l r . kendileri ge ,re 
cagril1rlar 
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27. Dgrenciler icin aileleriyle isbirli ginde bulunman,z 
beklendigi zamanlar olur mu? 

Ever 
Hay,r 
Baz, ozel durumlarda. 

28. Sizce ogrenciler rehberlik ve dan,smaya yatk1n m1d1r­
lar? Kendi gozlem ve deneyimlerinizden ornek verebi­
lir misiniz? 

29. Okuldaki ogretmenlerle toplant, yapma olanag1n1z var 
m1d1r? 

Slk Slk 
ara s1ra 
nadiren 
hie 

29a. Bunlar isbirligi seklinde de oluyor mu? 
Evet 
Hay, r 
Baz, ozel durumlarda 

29a. EVET !SE, 30 1 a gee 
29a. HAVIR tSE. 31 'e gee 

30. Ogretmenler genellikle ne tip sorunlar getirmektedir­
ler? LUtfen yaz1n1z. 

31. Sizce okul idaresi ve ogretmenlerin rehberlige kars, 
tutumlar, destekleyici midir? Kendi gozlem ve deneyim­
lerinizden ornek .verebilir misiniz'? 

32. Rehberlik saatleri program1n1 kimler dUzen lemektedir? 

32a. teerigi hakk1nda genel bir bilgi verebilir misiniz? 

33.- Sizce aileler rehberli ge kars 1 olumlu bir tutum icinde 
midirler? Kendi gozlem ve deneyimlerinizden ~rnek ve-
rebilir misiniz? · 

34. Okulunuzda belirli ara l1 kl ar l a ogretmen l er toplant1s1 
yap1l1r n11? 

Evet 
Hay1r 



34 EVET 1SE, 

34a. Siz bu toplant1lara davet edilir misiniz ? 
Evet, da i ma 
Evet , bazen 
Hay1r, hi cbir zaman 

6 

34b. (34a Evet 1SE) Siz bu toplant1larda ne yapars1n1z? 
Dinler ve not a l1 r1m 
Baz, vakal ar, takd i m eder im 

___ Gerekli gordU gumde onerilerde bulunurum 

35 . Ok ulun uzda klinik yard,m icin bir uzmana sevkedilen og­
rencil er o lmus mudur? 

Evet 
Hay1r 

35 EVET 1SE 35a 1 ya gee 

35a . Bu sevk hangi yolla olmustur? 
MUdUr 
Ok ul doktor u 
Rehberl i k se rvisi uzmanlar, 
Ai 1 e 
Og retmeni 
Arkadas l ari 
Diger , belirtiniz. 

36 . Rehberlik Serv is ini n konular,yla i l gi li olarak mLldUr _ 
le ili skiler iniz nas1ld1r? 

Resmi iliskiler dUzeyindedir 
Oze l vaka l arda i lis ki kurulur 
Resmi yan , nda gayriresrni yak1 n bir il iski ve 
isbirli gi vard 1r 
MLldLlrUn dai ma denetim i alt,nda ca l1s1r1z 

37, LUtfen gUnlUk ve senelik rehbe rli k ca l, sma program,~,: ) 
21 ana hatlar1yla cizer misiniz? (veya belirtir mis 1n1z · 

8 Her 09- renci ic;:in ayrica bir kisis el dosya . sizde mevcut 3 . 
mudur? 

38a . 

Evet 
Hay, r 

k d sUre servi s te bulun-(38 EVET !SE) Bu dosya ne a ar 
durulur ? k d 

--
Og renci mezun ol un caya a ar kadar 
Mez un olduktan 1-2 sene so nraya kadar 
Mezun ol duktan 7-8 sene sonraya 



38b . Ogrencilere verilen anket ve testler bu dosyada 
bulundurulur mu? 

Evet 
Hay,r 
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39 . Test ve anket sonuclar , hakk1nda kimlere bilgi verilir? 
Kimseye bilgi verilmez, uzman ke ndisi icin saklar 
Aile le rine 
tlgretmenlerine 
Oku l idaresin e ve mUdUre 
Sadece og r e ncin i n ke ndi s ine 
Di ger, belirtin iz . 

40 . GUnlUk yap1lma s 1 gerek en i s l er aras 1nda rehbe rl igin ya­
n, nda baska gorevle r iniz va r m1d1r ? 

Evet 
Hay , r 

40a. VARSA, ne l erdir ? 

41. Okulunuzda de rs d1s1 faal i yet ler var m1d 1r ? 
Evet 
Hay,r 

41a. VARSA, bu t ip fa aliyetler bulun an okullar ,n baz1-
lar1nda Re hberlik Servisinin bu fa aliyetler i n ko l­
l ar, veya kulUp l eri ile isbirliginde bulunmas , · 
tek li f edilir ; baz, okullarda ise Rehberlik Servisi 
ile bu koll a r tamamen birbirinden f ark l1 isler. Si­
zin okulunuzda ne tip bir dUzenleme go rU l mektedir ? 

42 . GUn i cinde da ha cok (veya en cok) nas 1l i s lerle ugra ­
s1rs 1n1z? 

43 . Okul da ki en onemli gor e viniz nedir ? 

44. tsiniz in en zevk a l d1 91n1z , hosland1 91n1 z yonU nedir? 

45. ts i ni zin en zev k almad 191n1z (sevmedi giniz ) yonU nedir? 

46 . Bi r ok ul da boy l e bi r gorev a l mak i c in s i zce ~a s ,1 bir 
egitim gHr mLls olmak ge r ek ir? 

47 . Bi z im so rm av , ih ma l e ttigim i z ve siz i n be
7

1Ti r tm~~U~ste-
di gini z ge nel v1.:ya oze l bi r nokta va r n11 ese 
eder i m. 




