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ABSTRACT

The present study intended to explore the current
status of guidance offices in the secondary schools in Istan-
bul area. For this purpose a questionnaire was constructeq
and a sample of 14 schools thought to have a guidance office
were visited. In 12 of these schools which had gUTdénce
offices, the guidance counselors, and in the remaining two,

’ — o e T inter-
the persons responsible for similar activities, were
viewed by the author.

The questionnaire was organized into seven categories
wh '|Ch Were:

Characteristics of schools,

Characteristics of respondents, )
Physical facilities and services of the guidance
programs,

Work schedule,

. Student counseling,

Interaction with parents,

- Interaction with teachers and administrators.

- -
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Very few of the schools had similar characteristics
which Made generalization and categorization of the findings
difficult, For example, the titles by which respondents
called themse1ve§ differed from school to school which
seemed tg creafe confusion in the eyes of the students,

Parents, faculty and administrators and even the quidance
Professionals themselves.

In ten of the sample schools, the persons basically
résponsible for the running of the guidance program and the
delivery of guidance services were the guidance personnel;
namely, the guidance counselor, the educational specialists
Or the assistant-specialists and the vice-principal in charge
of guidanca activities. The persons who helped them carry out



these activities were group counselors, class teachers and
guidance teachers,

“The survey results suggest five interrelated factors
which may contribute to the acceptance and success of guidance
in particular schools: counselor duties in the school,
counselor/student ratio, counselor/student rapport, the
attitude of the school principal and the number of years
guidance had been practiced in the school. These factors,
however, were also observed not to have a significant effect
by themselves but only when they were put together meaningfully
according to the needs of the schools. Other factors in secur-
ing effective guidance services included tha students' and the
faculty's familiarity to and acceptance of the notion of
guidance and the counselor's training/background in psychology
versus education.

One very important finding of the survey was the role
the principal's attitude toward quidance played in the
running of the guidance program properly and effectively.
That is, respondents reported that the guidance services were
organized and carried out much more effectively when the
principal was supportive of guidance, but were not successful
when he held a negative attitude toward quidance.

I't was revealed in the findings that positive rela-
tions with other members of the school system influence and
increase the performance of the quidance office personnel.
In fact, recommendations of the respondents included
measures to train all of the school personnel in the basics
of guidance, emphasizing the necessity of teamwork (coopera-
tion). Another wish was the standardization of titles,
responsibilities and functions, that is, role definitions
of the guidance personnel in Turkish schools.
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Bu ¢alisma, Istanbul'daki orta-dereceli okullarda yii-
ritilmekte olan rehberlik hizmetlerinin giincel durumunu aras-
tirmak amaciyla diizenlenmistir.

Calismanin ilk asamasinda yazar tarafindan bir miildkat
formu hazirlanmis ve lstanbul'da, rehberlik servisleri oldugu
onceden ogrenilen 14 okulda uygulanmistir. Goriismeler sira-
sinda, sec¢ilen okullardan ikisinin rehberlik servisleri olma-
d1g1 6drenilmis ise de bu okullar Grneklemden ¢ikarilmamis-
lar, ancak kendileri i¢in gecerli olan sorularda degerlendir-
meye alinmislardar.

Bu calisma, genel olarak konuyu asagida belirtilen ye-
di noktada ele almistir;

1. Okullarin Gzellikleri,

2. Yanitlayicilarin ozellikleri,

3. Rehberlik i¢in saglanan fiziki ortam, olanaklar ve
hizmet alanlari,

4, Calisma programi,

5. Ugrencilerle gorilisme ve iliskiler

6. Ailelerle gorisme ve iliskiler, ve

7, Ugretmenler ve okul idaresiyle goriisme ve iliskiler.

En dnemli bulgulardan biri, yanitlayicilarin ve okul-
larin kendi aralarinda cok fazla farkliliklar bulunmasadir.
Bu durum okullari ve yanitlayicilari, Gzelliklerine gére de-
gerlendirirken bazy siniflandirmalar ve genellemeler yapil-
masini qliglestirmistir,

Urneklemdeki okullarin on tanesinde rehberlik hizmet-
lerinin yiiritilmesinden birinci derecede sorumlu olan kisiler
danigman rehberier, editim uzmanlars veya uzman yardimcilari
ve midir yardimcilaridir, Bu kisilere yardim etmek ﬁzere grup

rehberleri, sin1f Ggretmenleri ve rehber 6gretmenler gdrev-
lendirilmistir,

Rehberlik ve psikolojik danisma icin servise en sik
geldigi belirtilen Ggrencilerin yas gruplari 12-13 ve 17 yas




c{varlnda yogunlasmaktadir. Getirilen sorunlar arasinda aile-
vi, kisisel ve akademik sorunlar en sik ifade edilmis, daha
sonra sosyal uyum ve davranis bozuklugu sorunlari gosteril-
mistir.

Calismanin onemli bulgularindan diger bir tanesi de okul
midlirinin tutumunun rehberlik hizmetleri lizerindeki etkisi ol-
mustur. Rehberlige karsi tutumu destekleyici ve olumlu olan
midiurlerin bulundugu okullarda calismalarin oldukca verimli
oldugu, buna karsilik rehberlige olumsuz tavir alan midiirlerin
okullarinda calismalarin verimli olamadidt gozlenmistir.

Elde edilen bulgular, okullardaki rehberligin basarili
olmasi ve cevreden destek ve kabul gdormesi icin ¢esitli unsur-
Tarin birbirine badli olarak etki yaptiklarini diisiindirmekte-
dir. Bu unsurlar: rehberlik uzmaninin okuldaki gdrev ve sorum-
Tuluklart, danisman rchber/6drenci orani, danisman rehber/6§-
renci iliskileri, okul miidliriiniin tutumu ve rehber uzmanin o-
kulda calist1gv yillardir. Ayrica, Gdrencinin ve Ggretmenle-
rin anlayislari ve tutumlari ile rehberlik uzmaninin formas-
yonunun onemli oldugu izlenmistir.

Rehberlik calismalarinin basari111 olarak ylritilmesi
icin en temel kosulun egitim sistemindeki tiim goreviilerin bu
kxonuda ortak olumlu anlayisa sahibolmaléeri oldugu, yanitlayi-
cilarin cogunlugu tarafindan belirtilmis ve bu amacla editici

ve uygulamaya yonelik kurslarin baslatilmasi gerektigi savu-
nulmustur,
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INTRODUCTION

Guidance counseling is a modern concept focusing on
the development and psychological adjustment of the individual
student. Initially guidance was introduced into the school
system to provide help to students. Gradually, it was realized
that guidance was an essential part of education, and it was
decided to retain it as an inseparable component of the
modern educational program (Baymur, 1971).

Guidance and school counseling in Turkey date back to
the 1950's. According to Uner (1977), the idea of psycholo-
gical services was first acknowledged to become a part of the
educational system by a decree of the Ministry of National
Education in 1953, after which a "Psychological Services
Center" was established in Ankara. Later in 1958, a by-law
of the Ministry of National Education was issued, changing
the names of "Psychological Services Center" to "Guidance
and Research Center". By 1965, fourteen Guidance and Research
Centers were instituted in other cities than Ankara. The
period between 1955 and 1960 can be said to mark the beginning
of guidance services in Turkey. Guidance services were
generally rendered at Guidance and Research Centers until the
early 1970's, &




The necessity of incorporating guidance activities into
schools was reinforced by the decision of the VIIIth National
Council of Education (1970) emphasizing the implementation of
guidance into secondary schools (Kepceoglu, 1975).

In a booklet published by the Ministry of National
Education -Department of Planning and Research Coordination
(1975)- 8 principles underlying the philosophy of guidance
were outlined. Two of these principles state that:

1. Guidance extends from the humanitarian and
democratic understanding of those interest-
ed in human rights and responsibilities.

2. The modern view of guidance defends an edu-
cational system which focuses on the
individual student in all of its activities.

These principles help to establish that guidance is
a task that necessitates the cooperation of everybody involv-
ed with the students. There has to be some understanding of
guidance in all those committed. For successful cooperation
among guidance personnel, faculty and administration, the
presence of common attitudes are of utmost importante. For
the development and welfare of the students, guidance must
be maintained as a "team-work". Any discrepancies in the
educational philosophies of this team would create hindrance
instead of furtherance.

Organization of School Guidance

In 1970 the Ministry of Education issued a model for
guidance services in the schools (Tebligler Dergisi, August
10, 1970, number 1619) and presented it in the form of an
organization chart (Figure 1). This chart was intended to




help schools organize their guidance programs. It was not
presented as a standard for all schools. In fact, it was

acknowledged that each school should prepare, run and
evaluate its own guidance program according to its own needs,
appropriate for its own system.

School Principal
|

L |
Guidance Counselor Committee on Guidance
Group Counselors Subcommittees related to guidance

Class teachers and
teachers of extra-
curricular activities

Other teachers

Students

Figure 1- The organization chart of the School Guidance
Office (Reproduced and translated from Tebligler
Dergisi, August 10, 1970, p.294).

The organization of the School Guidance Office is as
follows:

The Schou: Principal

In the school with a guidance office, the
school principal is the primary person responw- -
sible for seeing that the services are running
properly and effectively. Certain characteristics
and responsibilities required of the principal
have been listed below:



a) He should have recognized the import-
ance and necessity of quidance services,

b) He should select those who will take
part in guidance activities objectively,

c) He should try and create in the
school an atmosphere of interest in and sup-
port of the subject,

d) He should establish the advisory
committee on guidance,

e) He should be alert in making use of
the activities going on in the school in favor
of the guidance program,.

The Guidance Counselor:

In each school, there is to be qne guidance
counselor (Danisman Rehber) responsible for the
guidance office and the guidance program as a
whole. This person must either possess the
necessary academic background in guidance counsel-
ing, or have an in-service training in this field.
... For this service, a private office is tried
to be arranged....

The Group Counselors:

In addition to the guidance counselor who
is in the coordinator position, other guidance
personnel in the name of group counselors (Grup
Rehberleri) are selected to help. They, too,
should have the necessary counseling training
and background. The number of group counselors
depends on the needs of the school. The ratio
of a group counselor to the group of students
is established as varying from 1/250 to 1/500.

For the fulfillment of the guidance
activities in the appropriate manner, all of
the teachers, especially the class teachers
(s1n1f ogretmenleri) and the instructors of
the extra-curricular activities (egitsel kol
ogretmenleri) must take an active part and must
support the guidance counselor and the group

counselors. ....
In small schools, the functions of gquid-

ance counselors may be taken over by the
principal. It is also possible for the quid-
ance counselor to be the vice-principal, Howe
ever, this person and the group counselors
should not be members of the disciplinary
committee which can punish students.....

The Committee on Guidance (Rehberlik Kurulu):

Since each school organizes its own
guidance program according to its own needs,




a committee on quidance is established in order
to help wits guidance activities, The school
principal is the head of this committee, which
consists of the guidance counselor, the group
counselors, the representative of the class
teachers, the representative of the parent-
teacher association (okul-aile birligi), the
representative of the community association
for the support of the school (okul koruma
dernegi) and if there is such a person, the
schog] doctor (Tebligler Dergisi, August 10,
1970).

Functions of Guidance Personnel:

In 1974, the IXth National Council of Education pro-
duced a preliminary working outline describing the functions
of guidance personnel in the schools (Tebligler Dergisi,
IX.Mi111 E§itim SGrasv on taslagi, May 6, 1974), based on
the earlier 1970 order. This preliminary outline was later-
accepted and announced as an official guideline for the
establishment of guidance in the schools and remains in
effect (Orta Ugretimle f1gili Yonetmelikler, Cilt II, 1978,
p.17) at the time of the writing of this paper. The IXth
National Council of Education gives the following outline
of the functions of school quidance personnel:

Guidance Services in the
Secondary Schools

I-(230) Aim of guidance: The aim of the guidance
services is, to give the students an education
where they can develop themselves physically,
mentally, morally and socially, according to

the principles of "The Turkish National Educa-
tion"; to help them solve their own problems;

to give them a systematic and a continuous

aid which would help them realize and define

their interests.

II-(231) The school administration and the
faculty members are responsible to take part



in the counseling and guidance activities.

I[11-(232) In every school, as an aid to the
guidance activities, an "Advisory Committee

on Guidance" (Rehberlik Danisma Kurulu) is

established. The principal is the head of this
committee which consists of the guidance
counselor, the group counselors, the represent-
ative of class teachers, the representative of
the parent-teacher association, the represent-
ative of the community association for support
of the school, and if there is such a person,
the school doctor,

IY=(233) i

V--(234) Guidance counselor: The guidance
office is led by the "Guidance Counselor" who
is appointed by the school principal and is

in the status of vice-principal. This person

is chosen amorg teachers with either a
psycholoqgical counseling background or from
those who have attended the in-service training
programs in the field.

VI-(235) The functions of guidance counselor:

1. To have primary responsibility in the
preparation, delivery and the improvement of the
guidance program;

2. To plan contacts with the community

for guidance purposes;
3. To organize the administration of

various testing and measurement materials;

4. To counsel students re ferred by the
teachers; )

5. To get in touch with the schools the
students have come from, and to follow up the
graduates;

6. To consult with the group counselors,
the class teachers and the extra-curricular
activity teachers in counseling students;

7. To prepare the program of the guidance
services in cooperation with the group coun-
selors and class teachers;

8. To coordinate the functioning of the
group counselors and class teachers; _

9, To provide the necessary materials
such as questionnaires, testing materials and
observation sheets, etc.;

10. In order to help the students channel
their energies into more efficient ways, to
meet with the group counselors, class teachers,
teachers and parents;




11. To counsel students referred by the
group counselors and class teachers;

12. To help 'the class teachers in dealing
with the students' problems;

13. To help the teachers of the extra-
curricular activities in preparation and applica-
tion of the guidance program;

14. To organize the record-keeping func-
tions of the class teachers; to keep the student
files safe and confidential.

In cooperation with the school principal,
the guidance counselors are to get in touch with
the rest of the guidance institutions, and with
other business offices when necessary. Those who
function as guidance counselors cannot take part
in administrative work other than extra-curri-
cular activities and guidance; they cannot take
part in the decisions of the disciplinary committee.

VII-(236) The guidance counselor prepares a report
at the end of the academic year, including the
work of the past year and propositions for the
next year. The report is presented to the school
principal.

VIII-(237) In schools with a Targe number of
students, a group counselor is appointed for
each group of 500 students,

IX~(238) Functions of group counselors:

1. To cooperate with the class teachers
and the gquidance counselor in preparing and
carrying out the guidance program;

2. To cooperate with the guidance coun-
selor in filling out the necessary tests and
other information gathering materials that would
help them get to know the students; to
administer these to students and to keep the
results in the files;

3. To review the information in the
transfer student files;

4. To interview and counsel the students
referred by the families, administration, class
or regular teachers; to report the results to
the guidance counselor and other related persons;

: 5. To help the students in choosing a
school, avocation and a job;

6. To help the teachers of the extra-
curricular activities 1in preparation and
application of the guidance proqgram:

‘ Group counselors may join the meetings
of the teachers, parent-teacher association and
teachers' council, on the condition that they
do not take part in voting.




X -(239) Class teachers: Class teachers are
appointed in order to carry out the guidance
activities of each class. Class teachers are
chosen from the fulltime teachers of that
school at the beginning of the school year,

at the teachers' council (6gretmenler kurulu).
In schools with enough number of teachers, two
class teachers may be appointed for the crowded

classes.

XI-(240) Functions of class teachers:

1. To prepare the program of the acade-
mic year in cooperation with the other class
teachers, and to apply it in their own group;

2. Cooperating with the guidance counsel-
or and group counselors, to fill out the
materials such as observation forms, question-
naires, etc. in order to gain the basic inform-
ation on students; to apply them in their
groups and to record the data into the student
files;

3. To examine and evaluate the facts
in the personal files of the students trans-
ferred from other schools;

- 4, To consult with students, teachers
and parents, and when necessary, to inform the
group counselors and guidance counselor of these
consultations; to record this information in the
“Student Personal Files";

5. To assist students in selecting their
courses;

6. To consult students referred by their
families; teachers or administrators and, when
necessary, to report this to the guidance
counselor;

7. To assist students in selecting their
schools and vocations;

8. To see that the students take part
in the extra-curricular activities voluntarily
and efficiently;

9. To assist students in solving any
personal or social problems that might poten-
tially appear;

10. 1o make the students think of ways
to build good social relations with others,

XI1-(241) Meetings of class teachers: Class
teachers, group counselors and the guidance
counselor meet at least twice in each academic
semes ter under the presidency of the school
principal; discuss and evaluate the activities
of the personnel and make recommendations to

the teachers' council.




XIII-(242) For all the classes, the guidance
and extra-curricilar activities are to be prog-
rammed for the same periods on a certain day.
When necessary, these periods are combined for
either of the activities.

XIV-(243) Student personal files: For each
student, a "Student Personal File" is kept in
order to trace their physiological, mental,
emotional and social developments and to use
these facts in the coming years. At the end
of the middle school (orta) education, the
student files are sent to the child's new
school.

XV-(244) At the end of the middle school
education, the class teachers, extra-curricular
activity teachers and group gounselors hold a
meeting under the presidency of the guidance
counselor. By evaluating the facts in the
student files, according to the student's
interests, potentialities and school records,
they decide on the consultation and recommenda-
tions to be given to the families about the
various alternatives of programs their child
could follow in a university education or in
other business 1ife. The recommendations, after
"being reconsidered in the class teachers' meet-
ing, are written down in the personal file of
the student, and then his parents are informed.

XVI-(245) The class teachers are given extra
payment for two hours for guidance services,

XVII-(246) The guidance program: The program
of the guidance activities is presented below;
The aim: The aim of guidance is:

1. To give students the preparation
he needs in reaching the best and most suitable
decisions in solving his problems that may arise
from his personality or from social factors,

2. To educate the students according to
the aims of national educational policy, and
to help them become mentally, physically and

socially balanced persons,
3. To help them realize and improve

their talents and potentials in an effective:

wa h : S
Y 4. To help them in their ability to choose

the educational program that best suits their

personal interests and potentja1'
5. To help them in their ability to

choose the vocational area that they are
inclined to,
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6. To help students make the necessary
adjustments in 1ife, the decisions on basic
issues, and to carry them out,

7. To help the students form good re-
}ations and to acquire a positive view toward

ife,

8. To give them a continuous, systematic
and effective aid in utilizing their free time
efficiently.

The principles:

1. Since the guidance activities are an
inseparable part of education, they should be
considered and organized together with the
rest of the educational activities.

2. Guidance 1is a service in which all
the school personnel are equally responsible;
therefore, they need to cooperate whenever

necessary. :
3. Keeping in mind that every student

needs guidance, it should be seen to that each

student 1is reached.
4. Counseling may be delivered to in-

dividual or groups of students, depending on

the situation.
5. EFach student must be considered with-

in the unity of -his class and group; therefore,
class teachers and group counselors are responsible
for their own groups of students,

6. A "Student Personal File" is kept by
the class teachers-and group counselors,
including potentially constructive and subjec-
tively obtained information on each individual
student,...

Techniques and materials to be used in
guidance services:

1. A basic student card including the
necessary information to gain information on
the student,

2. Autobiography,

3. Observation of students in groups and

individually, in order to understand their
concerns and to help them,
. Problem checklist,
. Sociometry,
Various questionnaires,
Interview,
Anectodal records,
. Psychological consultation, [
10. Intelligence, aptitude, vocational
and personality tests,

wLoo~NohoH
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11. Various inventories,

12. Relevant literature materials,
publications, :

13. Audio-visual materials in line
with the principles and aims of guidance (Teb-
ligler Dergisi, IX.Mil1i Egitim Sdras1 on Tas-
Tagi, May 6, 1974). '

Review of Literature:

The practice of guidance activities has not received
a country-wide introduction in all the schools of Turkey.
Therefore, guidance has not become a well-known phenomenon.
There is not enough research literature pertaining to the
concept of guidance. It is still not clear as to how the

school professionals and the public perceive guidance in Turkey,

its basic philosophy and its place in modern education.

There have been very few attempts to examine the
current status of the guidance profession, the role
definitions of the guidance professionals and their concerns.
Kepceoglu (1971, 1975, 1976, 1978) has conducted a number
of surveys in the area, especially on the roles and
functions of guidance personnel in schools in Ankara. In
a study (1971) intending to follow-up and evaluate the
guidance services in the 23 pilot secondary schools that
had initiated guidance in the 1970 - 71 academic year, Kep-
ceo§lu found that there were various problems because the
profession was very recently established. Most of the
insufficiencies were observed to concentrate around the
areas of common training and attitudes of the gquidarce
personnel, faculty, administration and the families;
explicit statement of the duties, responsibilities and
the financial states of guidance personnel; provision of
testing and other information gathering materials, and
Physical facilities for the delivery of guidance services;
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and lack of literature on the subject in Turkish.

In 1975, Kepceoglu conducted a survey on the concept
of guidance in secondary schools, where the sample consist-
ed of the principal, the guidance counselor, the guidance
teachers and o'her class teachers in each selected school,
The most pertinent finding was that all these quidance
personnel did not have a common understanding nor training
in guidance which became the major barrier in carrying out
the service activities as a "team-work" effectively,

Kepceoglu (1976) has also examined the professional
problems of guidance personnel and analyzed them in regard
to the distributions of 1) problem areas, and 2) respondent
characteristics. The problems were classified into nine areas
some of which were: financial, attitudes of community
and school personnel; materials and techniques, and profes-
Sional training for quidance counseling; and rules and re-
gulations of the school system.

Uner (1977) conducted a survey questionnaire in order

to gain a realistic description of school psychological
services in Turkey. "Respondents included 55 Psychologists,
Psychjatrists, Counselors, Guidance Teachers, Education
Specialists, Social Workers and others employed for purpos-
es of psychological services by the Ministry of Education,
the Ministry of Health and Social Affairs and several uni-
versities". Surve§ results showed that psychological
services in the séhools were essentially in the form of
quidance and counseling services. "Other findings of the

Survey revea]ed that about 40 % of the T'QS[)OndentS had

educational or pedagogica]

a psychological orientation,
Lack of job effectiveness, lack

orientation in their work, 25 %

and the rest, a social or

PSychiatric orientation.
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of job satisfaction and feelings of inadequacy were indicat-
ed by a large number of respondents" (Oner, 1977, p.100),.

Statement of the Problem:

Most of the above research related to the current
status of school guidance services was limited to the Ankara
area. No detailed study had been done focusing on the tstan-
bul area since the official establishment of school guidance
offices. There was a need to examine the status of guidance
offices 1in schools in Istanbul., Therefore, the decision was
taken to undertake such a study.



METHODOLOGY

Study Design

In this research intending to set in detail the
current status of guidance services in the tstanbul schools,
it seemed feasible to apply a descriptive study using survey
methodology. In order to conduct the survey, a questionnaire
was developed by the author (Appendix A). The content and
organization of this questionnaire was based upon factual
information obtained from previous coursework and theory,
the Journal of Announcements issued by the Ministry of
National Education, and practical work experience. The main
objective was to collect as much information as possible
about the guidance offices in our sample regarding the
following areas: .

1. Characteristics of schools,

2. Characteristics of respondents,

3. Physical facilities and services of the guidance
programs,

4, Work schedule,

5. Student counseling ,

6. Interaction with parents,

7. Interaction with teachers-and administrators.

First, the major characteristics of the school were
asked with the assumption that they would be critical
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determinants of the manner and intensity in which certain
activities were carried out. Then, some factual questions
were asked in reference to the respondents' background,
without identifying them personally. The questions were
prepared so as to determine whether ‘the respondents had a
psychological counseling background or a teaching back-
ground and education. They were asked to indicate the last
educational institution from which they graduated, how they
acquired the title and the position of guidance counselor,
what types of work they had done before, etc.

Physical facilities available for guidance services
were surveyed to get a general idea of the role of external
components in the effectiveness of the guidance office in
each school. Testing rooms, play rooms and counseling
rooms, testing and measurement materials, student records
kept and utilized by the office were questioned.

Guidance is a task that necessitates the cooperation
of all the persons who are involved with the students,
including parents, teachers and other members of the faculty
and administration in the school. The contacts of the
guidance personnel with each of the above groups was mean-
ingful for our study. Therefore, an attempt was made to
gain information on the relationships of the guidance
personnel with parents, teachers and school administrators.

Most of the questions in the survey were concerned
with the relatjonship of the guidance counselor with the
student body. It was important to learn the number or the
percentage of the students the respondent was acquainted
Wwith; the degree of his acquaintance.with and knowledge
of the students; the techniques he applied and the amount
of time he devoted to student counseling each day or week.
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Selection of Schools

The following criteria were adopted for the selec-
tion of schools to be included in the survey:

A. A lycée or an equivalent institution, with or
without a middle school, in the tstanbul metropolitan

area;

B. Presence of a guidance office;

C. An equal distribution among all-male, all-female
and coeducational schools.

There were, however, practical difficulties in
obtaining an exact list of schools in tstanbul with
functioning guidance offices. Through personal contact and
inquiry of persons working in the field a list of schools
was developed. Then, an official permission was obtained |
from the Istanbul Provincial Office of National Education
to carry out the survey. During the survey interviews it
was discovered that this 1ist was not as accurate as it
was aimed to be because two of the schools in our list did
not have a guidance office. Data obtained from these two
schools however were included in the study in places where /

they applied.

In tstanbul, there are three different types of
schools in regard to the students' sex: all-male, all-
female and coeducational schools. So, an attempt was made
to select the schools to provide equal representatioh of
these three types. Thus, four all-male, four all-female
and five coeducational schools were included in the 1ist.
However, this criterion Was not successfully met as it

was observed during the intérviews that most of the single

B



e

B

sex schools had in fact been changed to include both sexes,
even though the name of the school implied one of the sexes.
For each of the three types of sex distributions, one
vocational school, was added. This made a total of 16 sample

schools.

Procedure

Each school in the sample of the survey was sent a
letter and a photocopy of the official permission. In the
letter, the purpose of the survey was briefly explained and
the recipient was told that the author would telephone him
soon to set a meeting date to complete the survey.

Most of the interviewing was done betwéen the second
half of February and the end of April, 1979. Two of the
schools in the original 1list could not be reached by
telephone after repeated attempts; therefore, they were not

interviewed.

The survey questionnaire was administered by the
author who interviewed the person functioning as a guidance
counselor in each school. If there was no counselor in that
school, whoever happened to have been gqiven the
responsibility for guidance services was interviewed.

During the interviews, the recponses were written
down.by the investigator as the respondents dictated.
Afterwards, the investigator wrote down her own observa-

tions on the interview.

At the end, all of the information for each category
was written, organized and analyzed accordingly.
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FINDINGS

The present study was a survey questionnaire intending
to explore the current status of guidance offices in the
secondary schools in Istanbul area. For this purpose a sample

of 16 schools within the Istanbul area was selected, of

which 14 were interviewed. Two of these 14 schools were later
discovered not to have a guidance office established in their
educational system. In one of these schools the school principal,
and in the second a teacher in charge of similar activities
(titled "Egitim Sefi" "Educational Coordinator") were inter-
viewed, Of these, the latter reported that his school had
recently temporarily discontinued its guidance services. In
instances where the survey questions did not apply, these
latter two schools will be discussed separately.

The questionnaire was organized into different areas
and the findings obtained Will be reported under the following

headings:

Characteristics of schools,

2. Characteristics of respondents,
Physical facilities and services of the guidance
programs,

4. Work schedules

5. Student counseling
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6. Interaction with parents,
7. Interaction with teachers and administrators.

1. Characteristics of Schools: Very few of the schools

had similar characteristics and this made generalization
from the data difficult.

’ As can be observed in Table 1, 12 of the schools were
academic schools with combined middle school (orta) and
lycée sections. Two schools which were vocational had only
the lycée section.

Table 1

Type Versus Level of Schools in the Sample

Type
Level :
Vocational School .
(Specialized School)|Academic School
Lycée Only ? =

Middle School
and - 12
Lycée

Six of the academic schools had an extra year of

Preparatory grade for a foreign language. A11 of the schools

e vocational schools, had

]"terviewed, except for one of th

ONe session per day.

-
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Of the 14 schools interviewed, all nine with a popula-
tion in the category of 501 to 2000 students were also
coeducational (Table 2).

Table 2

Student Population Versus Distribution of Students by Sex

Number of Student's Sex |
SEUSERES AT1-girls|Al1-boys[CoeducationalfTotal i
500 or below 2 o . ! i
501-2000 : . ; ; E
Above 2000 1 1 X 7 !
Total 3 1 10 14 H

In eight of the nine coeducational schools, more Lhan !
fifty percent of the populations consisted of boys. Nine of é
the schools interviewed had dormitories and in eight of |
them the boarders made up less than fifty percent of the
student population, while in one unique school all of the
students were boarding.

2. Characteristics of Respondents: Four of the guidance
counselors reported that they had been newly employed by
their schools either through application to or appointment

by the Ministry of National Education, while nine of them, .
ulty or staff of the school, were
lor or

Who were already on the fac

; idance counse
Permi ume the duties of a gul
tted to ass stry orders (Table 3)

WEfe determined as eligible By the KiOA
initiated in

their schools.
When the program was

|
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Table 3
Titles of Respondents Versus How They Acquired the Position
Manner of Employment
Title Aﬁfoiaﬁfd Determined by the|Total
M onyational school based on
Ediication Ministry orders
Guidance Counselor 2 - 2
School Principal - 1 1
Educational Specialist
or Ed. Assistant-Spe- 6 - 6
cialist
Vice-Principal and 1 1 )
Guidance Counselor
Teacher and = 2 2
Guidance Teacher
Total 9 4 13 .

Nine of the 14 guidance counselors had other respon- |
sibilities within the school, such as teaching or being the

Vice-principal of that school.

One of the schools did not have a guidance office and
there, the school principal was interviewed. This school

Principal indicated that, although Lhey did mos :Zvefa ]t
Juidance office, they tried to do their best as e faculty

: h
and administrators in counseling the students throug

P€rsonal contacts.

- ;
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Table 4

Age of Respondents Versus Their Training and Background

Respondents' Training and Background

Respondents' |
Age Psycholaogical ; g .
background g
22 - 30
31-40

41 and above

Total




M e

6 |
5 L
Number of B 5
Respondents 3
2 L
1 E

Number of Years in the Position

Figure 2- Distributions of respondents according to the
number of years they had been in the position

The guidance counselors with a teaching background
were older in their average ages than the others, The
respondents with a background in psychology, in general,
were younger and usually were more recent graduates from the
psychology, pedagogy or education departments of a university
or other higher educational institutions.

Many of the respondents, especially those who had
Other responsibilities within the school, believed that being
also an administrator or a teacher was a helpful way in keep-
ing contact with the pupils. It was inferred from the
responses that some of the schools where the guidance personnel
were not considered, formally or informally, to belang to
the faculty being a teacher helped raise the status of the
Person and provided an extra financial source, :

3. Physical Facilities and Services of the Guidance
Programs: Nine of the guidance counselors carried out

their guidance and counseling services at a place called
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"“The School Guidance Office"!, and five delivered it in their
private offices in the school. Almost all those interviewed
who had a private office had been given that office because
of school responsibilities other than guidance; e.g. they
were vice-principals. The school guidance offices usually
consisted of one room; or in some cases, one room plus a
conference room,

There was aoneguidance office in the sample where
there were four guidance counselors. Each of them had the
single responsibility of "Guidance Counselor" and was given a
private room, but these rooms were being utilized multi-
functionally, such as conference room, play room, test room,

etc.

Almost all of the schools had a guidance program in
their curriculum. This included the two schools without a
guidance office. On the other hand, in one of the sample
schools wiere the guidance office was established for six
years, the guidance periods which consisted of two required
class periods a week, had been taken out of the curriculum.
Instead they were called "class periods" and were devoted to
extra-curricular activities.

In ten of the schools, the curriculum of the guidance
periods was prepared by the school guidance offices, while
four had their own style of preparation. In one school, for
example, there was a department called the "Academic Dean"
which was responsible for the preparation of guidance hour

programs.

In the Turkish schools, these places are given various titles,
such as Guidance Service, Guidance Bureau, Guidance Room or
Guidance Office. Similarly, in English they have vgr13us
names such as Guidance Center, G¥1dingg Eg;:?ztg:cyukhi;i;out
Off1 .actical purposes, 10 K€ ! .

e Egﬁeifriﬁrigg deciged to use the term Guidance Office.

:
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In ten of the schools interviewed, the persons basi-
cally responsible for the running of the guidance program and
the delivery of the guidance services were the guidance
personnel; namely, the guidance counselor, the educational

specialists or the assistant-specialists and the vice-
principal. The persons who helped them carry out these activities

were group counselaors, class teachers and guidance teachers.

Test Materials Used:

a) Formal Tests: The most frequently mentioned tests,

administered to individuals and groups; Were aptitude and
vocational interest tests. Two of the guidance personnel

interviewed reported that they administered intelligence and
The rest of the respondents indicated that

ligence and personality tests,
either because they did not find themselves competent enough

to use them, or because their services were directed to
groups of students rather than to individual students.

Personality tests.
they did not administer intel

on-gathering materials: Non-test
d by those interviewed.

phies, questionnaires,

b) Informal informati
s were frequently reporte
tobiogra
rds to be filled out by

tional schools

evaluyatien procedure
Included were materials such as au
Problem-checklists, anectodal reco
teachers, and sociometry. In oneé of the voca
Where some of the pupils were boarding and came from families
onomic status, 3 nmaterial-needs inventory"
Informal information—gathering
to students during the gudiance
nd audio-visual materials were
rs were invited during,

of lower socio-ecC
was administered to students.
Materials were administered
Periods, Educational brochures 3
also ysed. Occasionally, guest speake

9uidance periods.
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Record Keeping:

Ten of the schools interviewed reportedly kept "Student

Personal Files" (Ugrenci Kisisel Dosyalari). In two of these
schools different types of student files, more suitable to
the needs of the schools, were seen. For example, one school
kept only "Guidance Cards" (Rehberlik Kartlari) for the same
Purpose, These student files included the basic personal and

academic data, observations of the guidance and class

teachers, and any test or other informal information-gather-

ing materials administered thorughout the students' school

Years.

Many of the guidance offices that kept student files
indicated that they helped the personnel to get to know the
student better, because the fact that they had access to basic
information on students provided a basis for establishing

rapport with them,

4. Work Schedule: A1l of the guidance counselors inter-
Viewed indicated that they tried to keep their daily programs
“open and flexible". Most of their time was reportedly

devoted, in order of importance, to student counseling and
consultation with teachers and parents, followed by administra-

tive work or teaching.

Other types of work done during the day pertained to
tasks in the “Guidance Pericds’. In many of the sample schools,
the proaram of the guidance periods was outlined in the

beginnihg of the school year in cooperation with the c?azs !
_ ' ¢
teachers. and after the principa1 s approval, was carried o

»

by the class teachers.

red with the intention of
up during the guidance
individually. Therefore,

rams were prepa
qro

Guidance prog
nts as @ whole

to them

reaching the stude
Periods instead of relating
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they were kept flexible to be arranged according'to the needs
and preferences of the particular class. The respondents
reported that these periods provided valuable opportunities
for the guidance counselors and the class teachers to observe
the students in a group situation, and to discuss the issues
they proposed, without offending anyone personally. For
example, an issue between two classmates OF between a parti-
cular student and teacher may be indirectly brought up to be
discussed within the class, without making any personal
inferences, The purpase of such discussions is generally to
help the class view the issue from various aspects and within

8 wider scope of time and circumstances.

5. Student Counseling: Since there were no statistics
available, the guidance counselors Were asked to estimate
the average age groups and the grades of the students who

Visited the guidance office most often to receive counseling
but the most frequently

2.13 and 17. The
d Lycée

help, The responses were varied,
reported age groups were estimated to be 1
grades that were mentioned most often were Orta 1 an
3—the first and last years of secondary education.

Among the coeducational schools, there were Sex

differences among students who were counseled. A general
finding was that more girls reportedly tended to come to the
: Most of

JUuidance offices for counseling more often than boys.
the time, a particular student was met for counseling at
least twice, and if necessary, might be continued in counsel-
Ing throughout the academic year or seen intermittently
thrOUghuut the year for additional counseling.

The 1list of reasons for referrals of students to the
Juidance offices were observed to vary within an academic
Year, fup example, problems due to physiological (such as
tiredness) and academic (such as underachieyement) factors
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n

preparaIZiyy2u23ést pupils 1nlthe school, those in the

i T Soa; ede _u: ~djusting to school, including boarding
cases, toward the end of the initial year. The

had additional concerns regarding

diately prior to

cisions to take in

seniors, on the other hand,
thei :

teir future plans during their life imme
graduation, They had several important de

te e 5 3
rms of vocational interests and possible careers.

uent problems brought by students, as

counselors, Were observed to be
familial, personal and academic. These three types of problems
Were stated as either first or cecond in frequency. Next came
social problems, such as communicating with 1) the opposite
sex, 2) the same sex. The respondents related this to social
adjustment or behavioral problems. Then came problems e
Physiological, economic, and in some schools, political

Nature 1

The most freq
reported by the guidance

re said to be helpful
ons, workshops,
and programs to

he techniques which we
roup discussi

p situation,

. Some of t
in relating to students were d
Obserying students in the grou
help guide class teachers.
ntained fhat-students in
An observation reported
s that younger students‘were

g readily, but the

blems with the help
to speak with

respondents ma i

Most of the
nseling.

general ywere receptive to cou
by the guidance counselors wa
R receptive to and came to counsEHn
Older gnes preferred to solve their pro

0 , t comin

f theiy peer group because€ they felt L : ) from

% guig .ndication of deviance ne
ance counselor was an

norma]cy.

- ,
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In one of the sample schools, though, the students
liked to keep in contact with the guidance personnel but
preferred to control the situation themselves. For instance,
they came and talked to the guidance counselors in groups
rather than individually, thus avoiding dealing with their
problems individually with the counselor; or they asked for
the cooperation of the guidance office on superficial issues
such as performance of student activities during guidance
periods, etc,

When there were cases of severe personal problems, the
students were referred to a clinician outside the school.
Examples cited were borderline schizophrenia and severe
Suicidal attempts. These referrals were usually realized via
the guidance office. Sometimes, for example, in the two
Schools where the principal reportedly lacked a recognition and
understanding of counseling and guidance, these cases were not
referred to the guidance personnel, In other schools, in
dddition to the guidance office, the help and support of the
Scheol principal, the family, teachers and the school doctor
Were received for referral to a clinician outside of school,

6. Interaction with parents: In all the schools inter-

Viewed, the guidance counselor had opportunities to meet

the students' familiec. Only one of the schools, however, had,
taken over the total responsibility for the pupils, including
legal guardianship, throughout their education in that

School, Therefore, the parents were not contacted unless the

Case was severe.

Seven of the guidance counselors maintained, thac the

i : 'i.e.a the
families did not seem to be 0Pen to consultat‘on,when they ;
4 i r
dig not come to guidance offices voluntar11¥, oduring 5
tive
: ) open and recep ,
Wepe invited, they were not op at the families were, 11

ted th
Session, The other seven repey

.
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| fact r 3 |
y re i y
ceptive to consultation by the guidance professi 1
sionals.

7. : _
the Pespi:zz:iztliztw;th teachers and administrators: A1l of
IS TR — 1-et that'theylhad the opportunity to have
Sthools where the f ﬁ ?ract1on with the teachers. In nine
meetings s § aculty was supportive of guidance, these
remai s 1n'the form of general cooperation while the

ing few met and cooperated in special cases only.

SCh0015T:e frequency of contacting the faculty in some
Sing Uidas observed to be partly related to the fact that
i Sgh ance counse?ors had a secondary responsibility in
ool that required them to get together with the faculty

a

Nine of the respondents presented the faculty and ‘the

of the school guidance office. The remaining

St _
aff as supportive
uestion did

fi :
y Ve were either seen as non-supportive or the g
0

t apply because the school did not have a guidance office.

s in consulta-

s brought up by the teacher
the following

The main issue
were related to

ti :
fon with the guidance personnel

ﬁreasz

1. Guidance periods,

2. personal problems of the students,

, Student behaviors creating disciplinary problems 1n
class. : :

In the first categorys the teachers contacted the
Widance counselors L0 receive ideas in programming the
iy ncerning certain

or to consult in areas ¢cO
g the ¢

e up durin uidance hours.

.
i?’dance period;
'] 3

fficulties which had com

ed pupils who had manifest

The second category includ

i....-h—' v
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behavior problems, maladjustment in class, or who showed

an abrupt change in normal development and behavior, or who

seemed isolated from his classmates.

The third category of problems were the disciplinary

actions such as not listening in class, not obeying the class

rules op creating inappropriate excitement and effecting

the rest of the class. .

Depending on the situation, the students were

referred individually or in groups.

It was also revealed during the interviews that the

attityde of the school principal played a very important
r0le in the running of guidance activities and in relations of
with others in the school system: that

the guidance personnel
ents, teachers and administrators.

13! 'u‘-"ith the StUdentSs par
The respondents stated that guidance services were organized

‘and capried out much more effectively when the principal was

SUpportive of guidance, but were not succesful when the principal

had negative attitude toward guidance. This issue will be
discussion section.

‘Onsidered in detail in the




DISCUSSION

This study was a survey questionnaire designed to
examine the current status of guidance offices in the
secondary schools in 1istanbul. A questionnaire was prepared
by the author and administered to guidance counselors in
14 sample schools. If a school did not have a guidance
counselor, the person given the responsibility to carry out
guidance services was interviewed. In this section, the
findings wil'l be discussed.

Characteristics of Schools

The most pertinent finding was that few of the
schools interviewed had similar structures and this made
generalization from the results difficult. For example, it
was discovered during the interviews that two of the sample
schools did not have a guidance office. Therefore, most of
the questions did not apply to these cases.

Respondents Titles and Duties

It was presented in the findings section that the

titles by which the respondents called themselves differed
vdents had two titles

widely, Besides this, some of the respor i i
n one responsibility 1n

which meant that they had more tha
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the school. Presence of more than one title for the same
function may be due to the fact that guidance is a new
Profession and thus, there is no real agreement on the
titles of those working in the schools. Uner (1977), in her
Study on the prescent state of psychological services in
Schools of Turkey, also found that there was no formal
basis on which the service professionals acquired titles,
but rather it seemed to be left to the personal preferences
of the individuals. Here, the statements (orders) of the
Ministry of National Education are worth mentioning. These
Statements may be interpreted in such ways that would permit
the professionals to acquire the title that seems to be
Most advantageous to them.

In the Journal of Announcements of the Ministry of

Nationa1 Education, 1970, on page 293, the ternm “Guidance
Teacher" (Rehber Ugretmen) is used for the person who
directs the school guidance office. On page 294, ip the
Same source, it is written that the "Guidance Counselgp
(Danisman Rehber) is the coordinator and the responsible
Person for the school guidance office. In the same way, both
tit]és “Group Guidance Teacher" (Grup Rehberi Ugretmenler)
ind "Group Counselors" (Grup Rehberleri) are used for the
Persons who are in the position to help the quidance
COunselors and who are assigned to a group of 250 - 500
StUdents. 2

There is no clear title that will identify the
Persong working in the school guidance offices. This may
Create confusion in the eyes of the students, parents,
faclﬂty and administrators and even the guidance profes-
$10nals themselves. The profession is in a dynamic stage
“here titles and role definitions are still evolving. In
faCt, after the 1970 Ministry order, a preliminary working
%Utline was jssued in 1974 (Tebligler Dergisi, IX.Milli
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Egitim Sarasi on taslagi, May 6, 1974) listing the functions
of the school guidance personnel. The school guidance
service proposed in this working outline is more organized
than the previous one. Yet it seems that this outline is

not fully recognized by the schools, and using more than

one source (1970 and 1974 orders) causes considerable

confusion of terminology.

Since the titles of the guidance personnel varied
greatly for practical purposes we did not make any great
discrimination between titles ih the discussion, except
when it was necessary to specify a point. We considered
all gquidance personnel to be those assigned generally for
guidance services.

Factors Contributing to the Acceptance of Guidance Programs

The survey results suggest five interrelated factors
which may contribute to the acceptance and success of

quidance in pariicul:r schools: counselor duties in the
school, the counselor/student ratio, counselor/student
rapport, the attitude of the school principal, and the
number of years gquidance had been practiced in the school.

Counselor duties in the school. In one of the sample

schools the respondent was the vice-principal and the
guidance counselor, carrying two responsibilities at the

same time. This issue had been taken up in the introduction
Ministry orders regarding the

In the Ministry orders,
1d not be members

nish students

section while reporting the
dppointment of guidance counselors.

1t is stated that guidance counselors shou
ittee which can pu

0f the disciplinary comm
(refer back to pp.4,7)

A
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It is legitimate that this particular respondent
holds the two responsibilities, However, she was also
a member of the disciplinary committee, which is
against the condition cited in the Ministry statement
number 235. This particular school, with a population of
100 students, can be considered to be fairly small and there
seemed to be a small number of administrators taking .over
more than one responsibility. The responses indicated that
guidance activities, including follow-up of students, were
run quite smoothly, although having to warn or punish a
student or a teacher once in a while became bothersome for
this respondent., One possible explanation for the effective-
ness of quidance services in this school seems to lie in its

small and compact nature.

Generally speaking, the survey revealed that having
more than one duty in the school was both advantageous and
disadvantageous. Persons who had more than one responsibility
often stated that they knew more of the students and
interacted more often with the teachers, but this interac-
tion may not have been for guidance purposes and the
students and faculty may not have viewed the respondents
primarily as guidance counselors.

Counselor/student ratio. When it is indicated in the
Journal of Announcements, 1974, that one "group guidance
teacher“f?hou]d be assigned for about 250 to 500 pupils,
we interpéeted the term "group guidance teacher" to mean

"a person who was one of the guidance personne] '
but carrying the title which

On the basis

responsible

for grouﬁ work in the school,

the school or the person found appropriate”. _
when we calculated the ratios of

of is interpretation
this interp 2 in the.sample schools, the

guidance ﬁersonne] to stud
ratio varied between 1/33

ents
and 1/833. For most productive
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contact with pupils, it would be best to keep the counselor/
student ratio small. As a norm, it was suggested that the
ratio be equal to or smaller than 1/500. Seven of the sample

schools had ratios equal to or smaller than 1/600, while in
the remaining five the ratiOs were quite big such as 1/833 in one case.
Here, the two schools without guidance offices were not considered.

Counselor/student rapport. During the examination

of the findings, however, it was noticed that this factor
of counselor/student ratios alone did not play the most
significant role by improving the relationship of guidancé
personnel with the student body. Gaining acceptance of
students or establishing rapport with them was seen as a
more fundamental process in the long run. It was observed
in the responses that when the student body was not
receptive to guidance, the services were bound to stay
limited. In one of the sample schools, it was observed that
the respondent had established rapport with most of the
students and was rendering guidance services efficiently,
even though the counselor/student ratio was big. In another
school where the guidance office was established in the
beginning of the 1978 -79 school year, the students were
reported not to have developed confidence in the guidance
personnel yet. Neither had they gained a real perception

" of guidance services. Therefore, contacts with the student
body were limited,

Number of years guidance had been practiced and

attitude of the principal. The respondents' percep-
tion of how well the school guidance services were accepted
was more positive in schools which had established guidance
services for some period of time. This seemed to indicate

that either

General school opinion was more favorable in the

1)
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first place in that guidance was started in these schools
before the others, and continued to be generally favorable
i

or

2) Student opinion had actually become more positive

since the initiation of the program and the longer period of

time made this change more noticeable, or that

perception of their acceptance

3) The respondents’
It of course is

had become more positive OVer the years.
also feasible that the services themselves may have improved

in these longer established programs, leading both to more
positive student and counselor attitudes toward guidance.
The respondents stated that every passing year, the number
of students coming and referral made by their friends
increased. This may mean an increasing confidence in the

guidance institution.
In the two schools, for instance, where the counselor/

student ratios were big while the numb
the respondents

er of years spent in

the position were hiqh, had psychological

background and were raportedly acquainted with "most" of
the pupils. In these cases, the attitudes of theprincipals
importance becauseé the high number
ent experience gained

ce activities as much as

had become secondary in
of years in the position and consequ
in the field helped carry out guidan

possible.

wnhere the respondents were in the
the ratios of guidance
The vocational and educa-
ondents were the same. The
o schools was the attitude

In the two schools

office for 1ess than three years,

counselors to students were big.

tional backgrounds of these resp

rence between these tw
supportive versus negative. In one

with the s tudent body and among quidance

major diffe
of the principals:
school, teamwork,
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personnel had just started. It was expected that as the
number of years increased, the confidence of students would
thus, their perception of the guidance

be fully gained;
d being more positive and accept-

office would change towar
ing. In the other school, however, the principal was report-

ed as not granting importance to the guidance program at

all. Contacts of the guidance personnel with the student body
and the faculty were kept to 2 minimum, causing the guidance
office to be separated, in functioning, from the rest of the

school system.

In seven of the sample schools there were a) a small
ratio of guidance counselors to students, and b) a high
number of years in the office. Both of these characteristics
are atypical of most séhools in Turkey. The degree of the
counselors' familiarity or closeness to the student body
varied between nall-most".of the students to "some" of the
students. In reference to those claiming to know all or

most of the students, this can possibly be interpreted as a
However, it seemed to the

these answers were
tudents. In these seven
als were supportive of

socially desirable answer.
author that the respondents giving
indeed well acquainted with their s
all but one of the princip

schools,
guidance.
The guidance counselor of this_ oné school where the
ressed that she also knew

] was not favorable, eXxp
In this school, however,

pondent's acquaintance with most of
a) the two responsibilities she
held; namely, teaching and guidance counseling, and b) the
high numbér of years she had spent in the school. The
particular respondent had remarked that the rest of the

guidance gersonne], namely,
ngome" of the stude

principa
"most" of the pupils.
presumed ~that the res
the pupiré, resulted from

it was

educational assistant-special-
ists knew nts, and that her teaching in



school caused this difference.

The findings of this survey clearly suggest that the

attitude of the principal is basically necessary

positi.e
Kepceoglu

for the successful running of guidance services.
(1976), in his research on the professional problems of
had also found that the attitude of

guidance councelors,
al one 1in creating

the school principal was the most cruci

the nececsary cooperation among school personnel. His main
proposition was that the success of guidance services was
higher in those schools with a principal whowas supportive

of guidance; and, on the contrary, efficiency was very low

when he was not supportive.

There also seemed to be a relationship between the
ratio of guidance counselors to students and the positive
attitude of the principal; that is, the smaller ratios (1.e.
more counselors) seemed to be in the school with a support-

ive principal. This may be interpreted as, the more the

is supportive of guidance, the higher the number

e will appoint (refer back to p.

he guidance office, thus decreas-

principal
of guidance personnel h

statement number 234) for t

ing the counselor/student ratio.

A1l of the respondents defended the crucial role the
in bringing together the faculty members
Since the principal has the
ity over the guidance office, he can,
although it is not legal, misuse his authority by deciding
not to invite the guidance personnel to‘faculty meetings,
not to inform them of a student who needs to be referred
to a clinician, OF not to use the program of "Guidance
Periods" that the guidance office personnel had prepared,
etc. The above were examples of complaints made by some of
ho did not receive support from the

principal played
and the guidance personnel.

primary responsibil

the respondents W
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principal. These factors hindered professional relations of
the teachers with the guidance counselors and the effective

functiqning of the guidance offices.

In the Ministry orders, it is stated that all members
are responsible for taking part in
(1974, statement number 231). It goes on
is an activity that can be run with
including the staff and administra-
Measures should be

of the school system
guidance activities
to say that "guidance

all the school personnel,
responsibility.

tion, carrying equal
cooperation of all these

taken to supply contribution and

persons" (1974, statement number 246).

In order to elicit cooperation among the faculty,
administrators and the guidance personnel in rendering
es there must be a certain degree of psychologica]
a feeling of belonging to the rest of the
it follows that positive relations

school system equally influence
office

servic
satisfaction,
educational system. 50,
with other members of the
and increase the performance of the guidance

personnel.

ost significant persons in
educational and psychologica] development

in the school. They are always together with the students
and may have keen observations about them that would be
helpful during cooperation with the guidance personnel in
reaching particular students, individually or in groups.
But these relations could improve only if everybody
invofved believes in guidance and is supportivé of guidance
activities. In the present survey, most of the respondents
stated that they had the opportunity to meet the teachers
and that they were snyited regularly to the faculty meetings.
in bepms of attitudes £ the sample schools the

teachers were reported tO be

Teachers are one of the m

the students'

in nine 0
positive toward guidance.
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Recommendations of the Respondents

Almost all of the respondents emphasized, for the
future professionals, the inclusion of "practice programs"
in the curriculum of the in-service training, the university
or other higher education programs in guidance and counsel-
ing, It was repeatedly -pointed out that theory alone was
insufficient for training in such a field, and in this way,
theory and practice would complement each other.

Standardization of the respondents' (and of all the

professionals 1in the field) titles or role definitions, and

n of their financial conditions were also among

specificatio
dations

the most frequently expressed wishes and recommen
during the interviews. An overlapping of titles, functions
and responsibilities needs to be abandoned in favor of

operationally defined statements if the guidance services

are to be improved.

There is also a need for more literature and research
a of guidance and counseling in Turkey. Some of

f follow=-up studies,

f guidance offices

in the form of publica-
explaining applications

in the are
this research may be in the form 0
de termining p-to-date conditions 0
established earlier. Others may be
‘tions for the future professionals.

of the theory.

These recommendations are 1in sccordance with the
vey. As
(1975, 1976) and tner (1977)

in line

of the present sur it was presented in the
Kepceoqlu
cions and made suqgestions
some of these issues were also

977 by the Education

findings
introduction section,

have also reached conclu

with those stated above.
discussed in the Seminar O .
Department of Bogazic Universitys tanb
of Guidance and Psycho1ogica1 counseling".

rganized in 1
{stanbul, on "Services
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Limitations of the Study

Ce i imi : .
rtain limitations of this study need to be mentioned.

P4 rsd; i i
criteria (b) and (c) for selection of the sample were

n
ot controlled for reasons explained before. Second, the

persons who were interviewed had various titles and
This non-standardi-

responsibilities within the school system.
ring

zation among respondents played an important role in hinde

th i . 2oz .
e writer from formulating exhaustive categories of responses.

In addition, some inconsistent answers of several respondents

s one to think that the

ated in favor of their
jdeal

during the interview sessions lead
answers they produced were exagger
That is, they appeared either as close to

position.
going to the other extreme, they admitted

as possible, or,
that the guidance office did not function properly, but
blamed the rest of the school system, especially the school

principal, for lack of support and cooperation. The impres-

sipn that, in some cases, the real conditions were not

reflected made it difficult to form an equal basis to
yet it should be noted that all of

about the interview
most of them made

t of the profession
periences.

categorize information.
the respondents were very enthusiastic
at the end of the questionnaire,

the improvemen

based on their personal ex

and,
detailed suggestions on
and services of quidance,

was the first done

as far as WE know ,
Its intention

e subject.
about the current

Tﬁis survey,
in metrcpelitan tstanbul area on th
was to oﬁtain detailed information
status of guidance offices in tstanbul
only, thérefore generalization is limited.

secondary schools
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Recommendations for Further Research

It is recommended that the survey be repeated with a
more representative sample. Perhaps the inclusion of
secondary schools outside the metropolitan Istanbul area
would be interesting. Instead of interviewing one person in
each sample school, more information may be obtained about
the school's guidance services if several persons are con-
sulted, such as a meuber of the guidance office, a member

of the faculty and a member of the staff.

Summary

A survey was done to explore the present status of

guidance services in the secondary <chools of Metropolitan

tstanbul area.

n strengths and weak-

The results highlighted certai
d and

; : i s
nesses of school guidance services which were discusse

evaluated with recommendations for further research.
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APPENDIX A

METROPOLITAN ISTANBUL OKULLARINDA REHBERLIK SERVISLERININ
GUNCEL DURUMUNU SAPTAMAK AMACIYLA HAZIRLANAN BiR ANKET FORMU

"Sizin dogrudan dogruya sahsinizla ilgili degiliz. Ya-

ni adiniz, soyadiniz... Arastirmamiz ic¢in bulundugunuz konum
ve bu konumun islevleri soz konusu. Her seyden Gnce okulunu-
Zun yapisini ogrenelim".

1

Okulun yapisi: Orta , Lise , Orta ve Lise

la. Tek tedrisat
Cift tedrisat

Yanitlayicinin resmi sifatn

Ne kadar siiredir bu pozisyonda oldudu

Yanitlayicinin cinsiyeti: Kadin , Erkek
Yasi1: 22-30 , 31-40 , 4T1-50
Medeni durumu:
(Varsa) cocuklari: kac tane
yaslara
cinsiyetleri

Yanitlayicinin mezun oldugu Universite/fakilte

Bu okula Danisman Rehber olarak nasil atandiniz?

Daha once calistiginiz isler ve mahiyetleri (probe if
they were related to teaching or G.Counseling or not)

"Simdi de ogrenci kitlesi hakkinda birka¢ sorumuz var

Oku:daki ©grenci sayisi (okulun kayit islerinden)

Kiz , Erkek , Karisik



93. Karisik ise: Ki1z ve Erkek orani:

% 0 i1a 25 kiz

%206 ilw kbl ktz
% 51 i1&8 % 75 kiz
% 76 i1@a % 100 kiz

10. Yatilr var mi1? Evet , Hayir
10a. Yatil1 varsa, yatili-giindiizll orani:

0 ila % 25 yatila

% 26 114 % 50 yatili
"% BT 714 % 76 yatili

% 76 i1a % 100 yatila

"Simdi okulunuzdaki Rehberlik Servisinin calismalari,
hizmetleri hakkinda bilgi edinmek isteriz. Herseyden once
bulundugunuz ortami1 Ogrenelim".

11. Rehberlik hizmetlerinizi nerede yiiritiyorsunuz? _____
Size ayrilmis bir 6zel odaniz var

mi1? Evet , Hayir

12. Rehberlik Servisinde sizden baska uzmanlar var m1?

Evet , Hayir :
Cinsiyet: Kadin , Erkek

Yas:
Medeni durum:
Mezun oldugu fakUTlte

Resmi sifatn

12b. Onlarin da Rehberlik Servisi icinde dzel odalarl
var midir? Evet , Hay1ir

13. Okulunuzda bir Rehberlik Programi var midir? Evet
, Hayir
13a.a) Bu, sizin ders ogretmeni oldugunuz anlamina mi
qu]MV?LrJiF?

Evet 3

Hayir

S q f
.7 baska sorumluluklariniz oldugu (sin1
. gggltégélig; aibi) anlamina m1 gelmektedir?
Evet ; Hay1e
hakkinda Kisisel Gelisim Dosya-

= i kitlesi
c) ugrenc Ml M1STNIZ T

lar1 tu S
EVEL el Le de“ T TSy




14.
15.

16

17.

18,

19+

fas )

Rehberlik Servisiniz kac¢ odadan olusmaktadir?

Calismalariniz sirasinda ne gibi materyaller kullan-
maktasiniz?

Ugrencilere grup halinde veya bireysel olarak ne gibi
anket ve testler uygulamaktasiniz?

Ugrencilerinize rehberlik hizmetlerini tanitan herhan-
gi bir program var midir? Evet , Hayir

Bu program ne sekilde tanitilir?

17a.

17b.

186

Daha
Yani

18a.

Ugrenciler genellikle:

Kendileri gelirler.
Ugretmenleri gonderir.
Aileleri gdnderir.
Servis uzmanlarinca gerek gorilir, cagrilar.
Diger, veya listtekilerin birden fazlasi ise
belirtin.

Varsa, bu program hakkinda kisaca bilgi verir mi-
siniz?

Bu programin yiriitilmesinden kim sorumludur?
Rehber uzmanlar.

Miidiir yardimcisa

Grup rehberleri

Sinif rehber Ggretmenleri

M.E.B. Rehberlik biirolari uzmanlar
Diger, yaziniz.

———
———

¢ok kacinchr sinif Garencileri gelir?
bunlar hangi yas grubu oluyor?

(EGER KARISIK OKULSA SORULACAK)
Kizlar mi1, erkekler mi daha sik gelir?

Kizlar , Erkekler

Bir kereden fazla goristiigliniz ogrenciler oluyor mu?
hepsiyle :
coquyla

— bazu]a(1yla
— hig¢biriyle



20.

21

22.

23,

24 .

25.

26 .

Daha cok ne tip sorunlar gelmektedir?
akademik

ailevi

ekonomik

fizyolojik (gelisimleriyle ilgili)
karsi cinsle ilgili sorunlar

kendi cinslerinden arkadaslarla
politik

diger, belirtiniz.

|11

Sorunlari en cok gdriilenden en az goriilene dodru sirala-

yin.

Sorunlarin yogunlugu sene icinde dedisiyor mu?
Evet » Hayir

(QZg111k1e ders yi111 icinde) belirli zamanlarda isle-
riniz yogunlasiyorsa, asagidaki donemlerde en belli
basl1 isiniz ne olmaktadir?

Sonbaharda
Kisin
t1kbaharda
Yazin

Ugrencilerle s1k sik bir arada olabiliyor musunuz?
Evet
Hayir

Tiim 6§renci gurubunun ne kadarini tanimaktasiniz?
timiini

c¢ogunu

bazi1larim

ogrencilerle dogrudan iliskim yoktur.

111

Ugrencilerin aileleriyle karsilasma, gorisme olanagi-

var midir?
e Evet =-m-=========--c VARSA, 26a'ya gec.

——— Hay1r —m-emmmmmmemn YOKSA, 27'ye gec.

26a. VARSA:
s1k sik
= ara sira
= nadiren

26b. Ne yolla?

kendileri gelirier
— cagralariar

————



28.

29.

30.

3)a

32.

s

34.

Ugrenciler icin aileleriyle isbirliginde bulunmaniz
beklendigi zamanlar olur mu?

Ever

Hayir

Baz1 o6zel durumlarda.

Sizce ©grenciler rehberlik ve danismaya yatkin midir-
lar? Kendi gozlem ve deneyimlerinizden Ornek verebi-
Tir misiniz?

Okuldaki dgretmenlerle toplanti: yapma olanaginiz var

=
ol
o
—
i |
-3

s1k sk
ara sira
nadiren
hic

il

(p%]
w
o)

Bunlar isbirligi seklinde de oluyor mu?
Evet
Hayir
Baz1 6zel durumlarda

29a. EVET ISE, 30%'a gec
29a. HAYIR tSE, 31'e gec¢

Ugretmenler genellikle ne tip sorunlar getirmektedir=-
ler? Litfen yaziniz.

Sizce okul idaresi ve dgretmenlerin rehberlige karsa
tutumlarys destekleyici midir? Kendi gdzlem ve deneyim-
lerinizden Grnek .verebilir misiniz?

Rehberlik saatleri programini kimler diuzenlemektedir?

32a. fcerigi hakkinda genel bir bilgi verebilir misiniz?

Sizce aileler rehberlige karsi olumlu bir tutum i¢inde
midirler? Kendi gozlem ve deneyimlerinizden Grnek ve-
rebilir misiniz? |

Okulunuzda belirli araliklarla Ggretmenler toplantisia

yapilir m1?
Evet
Hayir

[



35.

36.

37.

38.

34 EVET 1SE,

34a, Siz bu toplantilara davet edilir misiniz?
Evet, daima
Evet, bazen
Hayir, hicbir zaman

34b. (34a Evet ISE) Siz bu toplantilarda ne yaparsiniz?
Dinler ve not alirim

Bazi1 vakalari takdim ederim

Gerekli gordiigimde Gnerilerde bulunurum

]

—_—

Okulunuzda klinik yardim i¢in bir uzmana sevkedilen 0§~
renciler olmus mudur?

35 EVET ISE 35a'ya geg

35a. Bu sevk hangi yolla olmustur?
Midur

Okul doktoru

Rehberlik servisi uzmanlari
Aile

Ugretmeni

Arkadaslars

Diger, belirtiniz.

111

Rehberlik Servisinin ko ilgili
le iliskileriniz nas11d?g;ar1yla e
Resmi iliskiler dizeyindedir
Uze1_vaka1arda iliski kurulur
Resmi yaninda gayriresmi yakin bir iliski ve
isbirligi vardar
Midlrln daima denetimi altinda calisiriz

olarak midiir -

Litfen glinliik ve senelik rehberlik calisma programini-
z1 ana hatlariyla c¢izer misiniz? (veya belirtir misiniz)

Her Ggrenci icin ayrica bir kisisel dosya.sizde mevcut
mudur?

Evet

Hayir

(38 EVET 1SE) Bu dosya ne kadar siire serviste bulun-

durulur?
Ugrenci mezun oluncaya kadar

2 kadar
olduktan 1-2 sene sonraya
:2?32 olduktan 7-8 sene sonraya kadar

P

38a.



39

40.

41.

43.
44.

45 .
46 .

47.

38b. Ugrencilere verilen anket ve testler bu dosyada
bulundurulur mu?

Evet

Hayir

Test ve anket sonug¢lari hakkinda kimlere bilgi verilir?
Kimseye bilgi verilmez, uzman kendisi ig¢in saklar
Ailelerine
Ugretmenlerine

Okul idaresine ve miidiire
Sadece dgrencinin kendisine
Diger, belirtiniz.

Ginlik yapiimasi1 gereken isler arasinda rehberligin ya-
ninda baska gdrevleriniz var midir?

Evet

Hayir

40a. VARSA, nelerdir?

Okulunuzda ders disi faaliyetler var midir?

Evet
Hayir

4la. VARSA, bu tip faaliyetler bulunan okullarin bazi-
larinda Rehberlik Servisinin bu faaliyetlerin kol-
lar1 veya kullpleri ile isbirliginde bulunmasi-
teklif edilir; bazi1 okullarda ise Rehberlik Servisi
ile bu kollar tamamen birbirinden farkli isler. Si-
zin okulunuzda ne tip bir diizenleme goriilmektedir?

Gin i¢cinde daha cok (veya en cok) nas1]l islerle ugra-
sirsiniz?

Okuldaki en onemli goreviniz nedir?

Isinizin en zevk aldi1giniz, hoslandiginiz yoni nedir?

Isinizin en zevk almadiginiz (sevmediginiz) yoni nedir?

Bir okulda béyle bir gorev almak i¢in sizce nasil bir
editim gormis olmak gerekir?

Bizim sormavi ihmal ettigimiz ve sizin be11rtmik“1ste-
diginiz genel veya Uzel bir nokta var m1? Tesekkiir

ederim,





