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A B S T RAe T 

The purp se of this study ItJas tkJOfold: (1) To pn:pav·c 

a preliminary translation (2) To perform a preliminary adap
tation and shortening of the Minnesota Counseling Inventory 
(Mel). The Mel is an inventory which gives information about 
the personality structure and problems of American adoles
cents. 

TI'le study \rJas conducted in four successive phd.ses. 

First, the inventory was translated with attention to issues 

of cross-cultural translation. Then it was administered to 
200 male and female eight and ninth grade students. The 
inventory was subjected to item analysis in order to investi
ga'te the poss'ibility of shortening it. ;ni'ee short ferms of tl 

inventory were obtained at the end of four successive 

steps. TI:e resu1ts indicated that a short version consist-

inq of two-thirds of the items with hiahest discriminatinq - ~ ~ 

power was the most reliable one. A content analysis was done 
to see It! hie hit e:11 S ItJ ere ret a i ned and ItJ hie h 'i te rn S \r~ ere d 'j s C t'd~ .~ 

declo In general; items that were o,ge re1evant and items that 

I ten:s 

+ I' a ,t \"' e. ,~ " ," U 'I 't U' '''?' 1 1 \1 b ~ a " edt' h d' 'L" '\' "1" 'j .; e 01 .:- "f' ,; ;- '( A ," <:: l' I' ';. I~)': 1 ,; -I' ,_, .... 1 r'd ~ l t 'V ~ . i ',-,4. I J ~ J \.) . II. r" ~ ~. ~, V t-. ~ a t lJ. ..... ....... ~ v_ ~ IJ t ~ J 

and that presented trans1ation prob1ems' were discarded. 



Further research should be done on this inventory. 

Empirical testing of the shortened versions for reliability 

and validity is needed. After such an empirical evaluation 
of the shortened versions, the inventory could be ready for 
use with Turkish high school students. 



ti Z E T 

Bu arast1rmdn1n iki amaCl vard1: (1) fvlinnesota Danl$ma 

E n van t e r i i n i n (~1 inn e sot a C 0 u n s eli n gIn ve n tory - ~1 C I) b; r (: e v i -" 

risini hazlrlamak. (2) Bu envanterin adaptasyonu ve klS~ltll

maSlnl sa~lamak. MDE, Amerika'da kul1anl1an ve gencli~in ki
sili! yap"IS"! ile sorunlan hakkHlda bilg; veren bir envanter

d i r. 

Arastlrma dtirt asamada gerceklestirilmistir. llkbnce 
kUltUrlerarasl ceviri kurallarlna dikkat edilerek cevrilmis, 
sonra 200 klZ VE erkekten olusan sekizinci ve dokuzuncu slnlf 

ti~rencilerine uygulanm1stlr. Envanteri klsaltmak icin madde 
analizi y~ntemi kullanl1ml$ ve birbirini izleyen d~rt 
asamadan sonra envanterin Uc klsa formu elde edilmi$t~r. 
Sonuclara baklllnca aYlrdetme gUcU en yUksek maddelerin Ucte 
ikisi allnarak yapllan klsa formun en gUvenilir oldu~u gtirUl

mUstUr. Klsa form icinde kalan maddelerle formdan atl1an mad

delerin farklarlnl anlamak icin iceri"k analizi yapllmlS ve a 

yas grubu icin anlamll maddelerle. duygusal durumlafl yansl

tan maddelerin kaldl§l g~rUlmUstUr. Atl1an maddeler ise kUl
tUrel yanll1,gl olano sosyal istenirli~i yUksek olan ve ceVl

ride anlamlnl ~aybeden maddelerdir. 

Bu envanterin TUrk ~§rencileri Uzerinde kullanllabil
mes"i ic;:-in arnpit'ik yeni an;'$tlrmalar~ yap-11mal'l~ k"ISa fonn1ann 

gecerliQi ve gUvenirli§i saptanmalldlr. 
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I N T ROD U C T ION 

I. THE USE OF TESTING IN COUNSELING 

I. Purposes of Testing and Counseling: 

Tests are an ess_ntial part of educational and 
p s y c h 0 log i c a 'I mea sur e men tan d e v a '\ u a tiL:.. The t e nn I t est II may 
bed e fin e d a 50, a Ii s y s t e mat i cpr 0 c e d u ref 0 r mea SUI' i n gas a Ii1 p 1 e 

of L ,'iei V i 0 ( " (B r Ow II. 1 97 G. p. 7 ). S tan dar d i zed t est $ can t) e 

clossifiedinto three groups bd~;ed on vlhat is meilsured: Cl) 

Apt i t u de t est s, (2) J\ chi eve men t t est s. (3) In te re st. per son a -

lity and attitu(e inventories. These tests are basitally fo~ 

the followinq D~rposes: (a) for selection in manv settinas "'" " ., ..,.,,, 

schoo"! $ busIness, industry (8ro\i~n~ 1976); (b) for placemf'nt 

of certain types of individuals; (c) for diagnosis of the 

individual!s needs. strengths and weaknesses; (d) for the 

development and revision of institutional needs, curriculum 

and extracurriculum (Goldman. 1971), 

liThe use of t(;sts in counsel~in9 has gr(ldual1;/ b~\oa.deneo 

fro man (i i'f 0 v'j 1/ d e f"l n E' d 9 u ida nee I' to 9 (A Y' di n 9 e due a ti 0 n a 1 a r, d 

v 0 C d ;~ ion a": p 1 a. n s t 0 E\ n i n vol vein e n t wi t h· a -1"\ asp e c t s eft r. e . 

per S (I n 's 1 i fe'l (!~ n a $ t as 'j. "I 976. p, 4 ) . 
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Counseling may be thought of as having two main 

purposes: The first purpose 'is "of immediate concern to the 

individual. because it involves his satisfactions, anxieties. 
pleasures and emotions (Berd'ie. Layton, Swanson and Hagenah, 

1963, p.vii). The second purpose of counseling is related to 

the community a~d society, since the individual is producti
vity. achievement and attitude influence others. The 
achievement of these related purposes depends on how well 

the individual understands himself, and counselors are often 
con c e y' ned Vi i t h the goa 1 0 f s elf - u n d e r s tan din 9 (JJ2.2i,,), 

To consider the specific purposes of testing in 

counseling, we must first consider the framework in which 
counsel ing takes place, the cultural framework vJhich the 

co un s e "\ 0 r bel 0 n q s to, the f t' a me vw r k 0 f the ins tit uti 0 nth e 

counselor works in, and his personal orientation, his personal 

approach to work influences him in selecting the tests he 
uses (Goldman, 1971). 

2. Testing in the Counseling Process 

In general, counseling uses of tests can be grouped 

into two categories according to Goldman (1971): 

(3) Tests intended to provide information: 

1. Precounseling Diagnostic Information. 

2. Information to Guide the Counseling Process. 

3. Information Relating to the Client's 
Postcounseling Decisions. 

(b) Test~" u~~ed for noninformati()ni'\l urpo~es: 

1. Stimulating interest in ~reas not previously 
consldered. 

2. Layin groundwork for later ccuns~ling. 

3. Providing learning experiencEs in decision 



making. 

4 . Fa c i 1 it a tin 9 con ve r sat ion . 

(a) Tests Intended to Provide [nformation: 

Thes:: tests are used to obtain information that 
was not aVdilable previously or to chec~ the previously 

collected information for reliability, 

1. precounseling Diagnostic Information: 
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When a test is used as a precounseling 

diagnostic tool. it is intended to help the counselor to 
decide whether the clientls needs are in his area of services 

since some counselors are specialized in one or more areas 
and some others are general practitioners. This kind of 

information is usually obtained from interviews and 

questionnaires, but personality inventories are also used in 

diagnosing severity of disturbance, and problem checklists 
are used in identifying the locus of the problem. 

2. lnfor!ili;\tion to GLI'ide thE' Counse1ing Pr'ocess: 

The counselor is able to offer a large number 

of particular services. Somewhere along the process it is 

necessary to decide which tools. tec~niques, and methods are 
to be used with the particular client For example a 
classification system developed by Bardin (1946) and modified 

by P L' pin sky (1 9/1 P.) inc 'I u d 'j n 9 the f 01 "I 0 ltd n 9 cat e 90 r i e s 111 a'y be 

helpfu1 'itl diagnosing: Llependence~ Lack of Informdtion, 

Self-Conflict, Choice-Anxiety. and Lack of Assurance. This 
kind of diagnosis is based on information collected from 

interviews, questionnaires. personality inventories and 

sometimes from other kinds of tests., 



3. Information Re1ating to the Client's Postcounse"ling 
Decisions 

This is the major use of tests in counseling. 

Tests in this category give additional information about 

the client himself and help in making decisions and plans 
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for the future and choosing among the alternatives. The 
cl~ent may not know what to do whether it be choosing a 

course, a college or an occupation, what alternatives to 

choose or he may want to test the suitability of his choice. 
Then. tests help him. Self-concept development and clarifica
tion is gaining importance in school ar: college guidance 
programs. According to Mathewson s test information may 

contribute to the individuai 's developing self-concept 

(Go-!drnan, -1(71). 

(b) Test Used for Noninformational Purposes 

There are at least four uses of tests in counsel

ing that serve other purposes than providing information. 

1. Stimulating Interest in Areas not Previously 
Con s -j de r'e d : 

In t h l' pro c e S~; 0 f C () III P -I e ti n 9 t cst san d 

inventories! children and youngsters can learn about 
potentialities for schooling or for entry into certain 

occupations of which they had little previous awareness. 

2. Laying Groundwork for Later Counseling: 

While counselors spend time in regular inter

views discussing the tests which were taken at admission 

time, Uii~y:an communicate to the stude·nt tha.t they are 

available for further discussions and meetings about the 
student's ~bility, interests and other character~stics. 



3. Providing Learning Experiences in Decision 

Making: 

Dependent clients try to give the responsibi

lity of decision-making including the or:,-ision about "'ihich 

tests to ta!:,e, if any) to the counseloY'. If the counselor 

resists these inclinations, and reinforces decision-making. 

then the client will be able to learn decision-making 

ski11s. 

4. ~acilitating Conversdtion: 

Some clients find starting a conversation 
difficult. A TAT or a similar test may be helpful in start-

ing a conversation. 

As can be seen from a study of the above discussions, 

personality tests are an essential part of the counseling 

process. Personality tests are ~instruments for measurement 

of err,otional, motivat'ional, interpeY'sona"1 and attitudinal ., 
char cterist'ics as d'istinguished. from al); lities';(J~r.astasi, 
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1976). The counselor must possess a great deal of information 

about students. The underly·jng assumption 'is that lithe mon: 

information we have about students. the better we can work 

\tilth them li (13erdie. LaytJn. SVJanson and Hagenah~ 1963. p.I'I), 

Students l psychological and social development can be studied 

along a num~)(:;r of d-i:n2t1sions; such as abilities and a.ttitljdeS~ 

interests and values, personalitYt temperament and character. 
r;any methods can be used in the pt~ocess. They are dir'ect 

observation. interviews. psychological and educational tests. 

The s e !11 e tho d s a \A e all a p p \~ 0 P )" i ate 1I n d e r d iff ere n teo n d i t1 0 n s ; 

S-ituational methods are demandin~J and impractica1 in most 

set tin 9 s. Pro j e c t i ve met iiO d 5 a r (; use f L(l. i n ·i n ten si ve i n d -I vi"' 

dual clinical studies of an individual but time consuming and 

impractical for use with large populations. Self-report ffiet-
hod S, Vi 0 u 1 d a p pea l~ t 0 bet h e III u S T ' )~ d. C tic i.\·1 0 f all. 



II. SELF-REPORT INVENTORIES 

In all self-report techniques, the individual gives a 

report or description of his own behavior and/or reactions. 
The underlying basic assumption is that the individual him
self is in the jest position to observe. describe and report 

on his behavior (Brown. 1976). 

1. The Minnesota Multiphasic Personality Inventory 
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The Minnesota Multiphasic Personality Inventory (MMPI). 

is a psychometY'"lc instrument des'igned to Pl"ov'ide informa-

tion on important basic aspects of personality in a single 
test. Althcugh at the beginning the MMPI was developed to 

assist clinical psychologists and psychiatrists in their 
therapeutic work with patients, studies and experience have 

shown that this test is useful for understanding of normal 
people (Berdie, LaytGn t Swanson and Hagenah, 1963). It is 

not only a widely used inventory~ but it has lead also to a 
lot of research (Anastasi, "!976). T~'io forms of the inventol'Y 
are available: the individual (card) and the group (booklet). 

The individual being tested responds to each of 550 state

ments (566 items in the booklet form. since for ease of mac

hine scoring 16 statements of the original 550 are duplicat-
Q c') ',.I" i· ,~ '" B {- V' U c. II I. 'I;" 1 <: ~" 0 ,,~ II (" " r" '1 0 .'. ,- '" Y Ii "" (' PO" '" ,:. "'" t l~ ," c n "",11\.1. l..! "._ ') ct~t: i ,.o.~i';t,..>1".\ it_.;.>_11.":\\ ... {,A...J ·Ie 

statement applies to hi.m (Berdie, La~!ton~ SItJanSOY1 and Hagenah, 

'\963). The iv1['1PI iterns cover a, \ldde range of a\~eas such a;;: ' 

nealth, psychosomatic symptoms, neurological disorders, and 
motor disturbances; sexual, r:ligious. political and social 

il t t 'I t u J 0~ s; e d u cc: t '( 0 n a ", c c cup a t 'j () n al. ' "" iliil Y and Ii! d r i tel 1 

questions; and many well-known neurotic or psychotic behavior 
manifestations such as obssesive ard compulsive states, 

delusions, hallucinations, ideas of reference, phobias and 
sadistic and m~sachistic trends (Anastasi, 1976). In its 



regular administration, it provides scores on ten clinical 
scales: hypochondriasis, depression, hysteria. psychopathic 

deviate, masculinity-femininity, paranoia, psyhasthenia, 
schizophrenia. hypomania and social introversion (ibii.). 

A special feature of the MMPI is its utilization of 

three validity scales which are not concerned with validity 
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star1Ci ing. cure-\E:-ssness. special response sets and test tak-ing 

attitudes. The following are the validating scores: 

Lie S core (L): 

T hi s s co rei s bas e d on a 9 r 0 U P 0 fit ellis II T hat ill a k e 

the examinee appear in a favorable light but are unlikely to 
bet rut h f u 1 1 y an S \'1 ere d -i nth e f a v 0 r a b 1 e d ire c t ; 0 n il ( A n a s t a S i , 

1976. p.4-98). 

Va-lidity Score (F): 

Determined from a set of items very infrequently 

ansltvered in the scored direction by the standardization 

group. these items represent undesirable behavior, but they 

are not found all together in any pattern of abnormality. So. 

it is unlikely that one person shows all or most of these 
symptoms. ,A high F score may indicatE then carelessness 

in scorin£'. in responding, "gross eccentricity. or de1iberate 

In ali n 9 e )' ir 9 ,I (A n a s t a S 'j > 1 976 ~ p. 498 ) . 

CorrccUon Score (1<): 

This score provides a meiJSUre of test-tak'ing attitud(i 

r e 1 i.\ ted bot ~l t I) L a II d F, b u l -i t -i '; b e 1 i e V t' d tot) C In 0 r c 

sub t 'j e. II A low I( S cor e Olel,Y -i n di c a tee: sEd f - c r i tic i S HI and 



excessive frankness or a deliberate attempt to 'fake bad', 

and a high K score may 'indicate an attempt to 'fake good ' 
o r d e fen s i \j e n e s s II C~~_~_9_.). 

The lie score and The Validity score are used for an 

overall ev~luation of the test record. If these scores are 

greater than a specified value, the test is considered 

inval'ld. The Correction score is used as a IIsuppressor 

varitble U C~~ido, p.499). It is used as a correction factor 
and added to The scores of some of the clinical scales to 

obta-in"adJusted totals" but this use of the correction score 

is questionable (ibid.). 

In its regular administration, the MMPI now consists 
of 13 scales, of which 3 are validity scales and 10 are 

c"'inical sca"les. Obta'ined from a contro1 sample of 700 

peepl ~ norms are reported in the form of standard scores 
with a mean of 50 and an SO of 10. 

IIIn shOtt. the tvlMPI 'is essentl;:llly a clinical 

instrument ldhose proper interpi'etution cans fo\~ considel'ab-Ie 

p s y c h 0 log i c a -j sop his tic a t ion II C~,b i d., p. 504 ) . 

2. Tests Derived from the MMPI 

a } T nee ali for n i a P s y c h 0 1 0 gi c 0."\ I n II en tor y (C P 1) : 

This is a personality inventory for use with nermal 

populations from age 13 up to college and beyond. The CPI 
contains 18 scales. each of which identifies some part of-the 

individua": 's social beho.vior. Three of them are valid-ity 

S C ~ 1 G <: +" (\ l!> ~ "'ll ~ l-- 0 11 't" t~, r t: U b -; "-' C -t" ! '" i" c, (' "'-L - i ~' k 1" n i1 ,,+ t 'j' + I ! (1 <> ,'-et.c .... vV ~_.Ol. ad" ,,-,<J.e ,..;I ..J'i",. ~ ..,;) L.- ...... ,}, . ...-,j" .. II;.:) ~\.,,~ \""~._r.._)~ 

These scales are: sense of wel1-beign (~Jb), based on 
-, , 

\ i,] '\ j" :; 

based on responses by normal,s a,skEci to "fake good'" rind 
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Communality (em), based on a frequency count of highly popular 
respGnses. The remaining 15 scales include Dominance. Femi
ninity, Self-acceptance, Socialization, Responsibility. Self

control and Sociability. The inventory has 480 items to be 
answered HTrue" or IIFalse il

• 

All scores are reported in terms of standard scales 
derived from a normative sample of 6000 males and 7000 

females, with a mean of 50 and an SD of 10. Retest as well 
as internal consistency reliability coefficients of the 
individudl scales are reported to compare favorably with 
other personality inventories. 

b) The T3ylor Manifest Anxiety Scale (MAS): 

'IThis sca~!e is a measure of a general Itrait t or 

predispos'it"ion to experience anxiety" (Gaudry and Spie1belA ger. 
1971~. po·i2). It consists of 50 questions 1ike III b1ush 

e a s i 1 y II, l' I ItJ 0 r r y m 0 ret han any 0 t Ii e t' p e 0 p 1 eli. The sub j e c t 

is asked to reply Htrue ll or Hfalse ll as tht': statement app1ies 

to him. His score is based on a total number of items marked 

in such a way as to indicate the presence of anxiety as a 

personalHy trait (_~~~."~.). In ordelA to develop and objet> 

tive test. a series of items describing physiological reac

tions described by people suffering from anxiety were judged 

by clinic~l psyhologists and subjective reports on worry. 
self-doubt, anxiety etc. we-e chosen from the MMPI to form the 
Manifest Anxiety Scale (Spielbergers 1966). 

c) The t'l"innesota CounselinSl Inventory (MeI): 

T h i si n ve n to ry \'i ill bed~: s c u sse din d e t B. '1"1 i nth e 

sect-ion bE,low. 



3. The Minnesota Counseling Inventory (Mel): 

"The l'lC1 wa.s constructed, validated and cross·-

validated using (American) high school students as 

subjects" (Brown, 1960, p.132). It provides American high 

school teachers and counselors with relevant information 

about the personality structure and pr0~'ems of the youth 

with whom they \;Jork. ~Jhe inventory is based on and adapted 
from two previously published inventories: The Minnesota 
Personal'lty Sc,;:le and the t~innesota Mu1tiphasic Personali;" 
Inventory. It was developed for use with students in grades 

~-~ 
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9 to 13in the Un'ited States, who have at least ei~ghth-grade 
reading ability (Berdie, Layton~ Swanson and Hagenah~ 1963). 

The inventory consists of 355 statements printed in a 
reusable booklet with a seperate sheet for marking responses. 

and it may be scored either by hand or machine. The student 

is instructed to read each statement and to decide whether 
it is true or false as it applies to him. There is no time 

limit, but most students complete the test in 50 minutes 

a) The Scales of the ty1er: 

lhe nine scores of the inventory are identified 

as belonging in two groups by the authors. The first group 
consists of the !!qU(~stionll score and the il va 1idity ll score. 

The question score is merely the number of items omitted. The 

vclidity score h.:;"lps to identify the students v~ho might be 

1 . , ~ t . . ,", ' ,"! I'" "! over.y anX"lGi..:S "Co 0,) (lln SOCla! Iy acCepldl)le ane. oe~~lraD (' 

1 t 't' f t'e s u , -san Ci <, }" Ll 5 t) e 

question score both 

stu d e I1t (i bid. ) . 
.. -..v"~_~M'_~"·~ • 

defensive. The validity score and the 
relate to the test-taking attitude of the 

The seven scales of the second group identi~y vera! 
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areas of adjustment. Social Relationships, Family Relation
ships and Emotional Stability were derived from the Minnesota 
Per-sonality Scale and li are supposed to identify areas in 
vJhich students may be adjusting particu1ar-ly well or poorlyll 

(Berdie E;Lal.~ 1957~ p.3). 

The following general 
is taken from the Mel manual. 

descriptions of the Mel scales 

~;ocia1 Re1ationships (SR): 

Scores on this scale refer to the student's relations 

with other people. Students with low score3 appear to be 
h~DPY and comfortable when with groups of students and 

adults. They enjoy talking and listening to what others say. 

In groups they introduce people to one another. These 

students like other people and are well-liked by them. In 
general. they are socially skilled, ~~ve acceptable manners 
and behave appropriately in social situations. 

Students with high scores are likely to be socially 
inept. They do not enjoy talking or associating with others. 

They seem unhappy when with other students or adults. Other 

people in return do not enjoy their compa.ny. These students 

may refuse to attend school activities or even do not answer 
the qu2stions they know when called upon in class. 

Family Relationships (FR): 

This score refers to the relation between the student 
and his family. Stu nts who get low scores are likely to 

have healthy and friendly relations with parents. brothers 
and sis t e r s < T 11[: y f e 2 1 a_ f fee tic Ii to \tHI. f d s t Ii e In e m b e r S 0 f .:; h e 
of " d+\ l-. "t" f '" .£ • ~{. t' , 
i i:: rn 1 ,':/ iHi - ,,-\ l> in emu f:; r SOT -n e '1 Y' • a fin ! y r eel a -1 ,- e C: 1 0 n t 0 -

wirds them. They spend much time at home and participate in 



activities with the members of their family. They feel that 
their parents give independence to them and make reasonable 
demands. 

1 2 

High scores are obtained by students who have diffi

culties with the members of their family. They spend little 
time at home and express a 'dish to heave home. They feel that 
their pare~ts make unreasonable demands and that they are very 

sb"ict. 

[mot-lanai Stab'ility (E5): 

Students with low scores are emotionally stable. They 

are relaxed and calm most of the time, they seldom worry. 

They very rarely as advice, and are mostly able to make 

their own decisions. They behave efficiently in emergencies 

and do not show fear in new and strange situations. 

Students with high scores are emotionally unstable and 

mostly unhappy. They are moody and feel tense and anxious 

under stress and cry. They overreact to trivial situations 
and they are tim'ii:!, fearfu'J or Cl99\"ess-ive in nevi situations 

(Berdie et.al., 1957). 

The other four scales; Conformity. Adjustment to 

Reality~ Mood and Leadership are derived from MMPI scales and 

are said to provide information about IImethods students 

e,np'!oy in ITWk'irl~l adjustments" (Berdie eLal.; 1957;,p.3). 

The I scales from which they are derived are respectively 

Psychopathic Deviate. Schizophrenia) Depression and Social 
Introvefslcn. 

Cor. f 0 !'iii i t Y (C): 

This 5ca~2 gives information about the type of adjust-
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ment the student makes in new situations that require conform

ing or responsible behavior. Students with low scores are 

reliable and responsible, conforming to the rules even if 

they may not agrEe with them. They are not rebellious; they 

show respect to authority. and they attempt to change rules 
with orderly procedures. They are not overly submissive but 

they understand the need for social organization. They seldom 

cause trouble in school $ seldom have unexcused absences or 

i~complete assignments. 

Scudents wit~ high scores are rebellious, impulsive 

i'md i V'respcnsible. They repeat the ~u",e offense although 

verbally warned and learn little from their experiences. They 

are self-centered and individualistic. They cause disturbances 

ins c h 0 01. i1 a ve un ex C use dab sen c e s. don 0 teo nl p 1 e tea s s i g n -

mcnts, und ';OI!I('U!lICS ilTE: sent to juvenile courts. liiqh scan's 

warn the counselors to avoid future delinquent behavior. 

Adjustment to Reality (R): 

The scores in this scale refers to the stUdent's way 

of dealing with reaJity, whether he masters the threatening 

situations or withdraws. Students with low scores are able to 

make friends and establish satisfactory relationship with 
grou~s and have very little difficulty in communicating with 

them. They share their emotional experiences and they are 

not afraid of co~petetion. 

Students with high score~ have difficulties in making 
-' d " -,' I . l ' . h " ,. l' r len S, e S 1: a b ! -: 5 II 1 n 9 !~ e I 0,1:1 ens, '1 p S W '1',' 9 r 0 UpS a n a CO mrn LI n 1 C ~ t-

ing h:ith othc;~~. They are v.JithdnivHl~ secret'ive anel show 

1 itt 1 e e III 0 ':'; : 0 n. The y m a .y ~ a v e p IS' C u 1 i a r ~ 0 b b i e san d vJO r k 0 n 

!) d,.l t h ,"" 'in p <: T b P \f (I () n ') t 1 ike C G 1'1 1'. Po t e"~' i ') n b l' t t 'n a \! d'" I? ;',\ \'1 0 f ' v ;.,.L • , • '- ~ • ... }... ~,r ''''' J ,... ~ .... .1 i'" '-.~ \"''''' <., *-.l .. ..1.... ., ...... ..J . ~ ~ ... 

success. The counselor 0)' the tea.cher se1dom not'ices them 

because they Q.'(e v~ithdra:i:l'l and cause litt'le trouble. 



This score indicates a student! s usual mood.- Students 

with low scores have good morale. and they are cheerful most 

of the time. They frequently smile and get over the depression 

or discouragement very quickly. They are optimistic and 
enthusiastic about future. 

High scores indicate poor morale. The students are 
depressed lilOS!: of the tillle. They lack self-confidence and 

feel useless. They are pessimistic about the future and 
become easily discouraged. 

Leadersh-:p (L): 

This scale indicates personality characteristics 

related to leadership be~avior. Students with low scores 

know how to work with others, initiate ideas and carry them 
out. ThE Y Y' e ad n y a. s s u rne re s pOll sib il -j t e s . 

ti-igh scores on the other hand do not indicate good 

followership. Those with high scores are usually inept in 

50c;3.1 situations ,tild avoid participating in groups. FUr'ther 

study is needed to understand VJh3t high SCOi~es on the leader

ship scale could mean. 

b) The R e 1 .j 11 b il i t Y 0 f the ~i C I : 

Two types of reliability data are reported for the 
above merdiorled seven diagnostic sCi:lles: odd-even and test

retest. Coefficients of correlation L~tween scores on odd and 

even nurnber:'d it(:IHs Y'dnged from .56 to .. 95 on a sample aT 

BOO Ct\~;es (?OO of C'J.ch sex -in 9'r~ldes 9 and 10, 200 of ez\ch 

sex in grades 11 and 12) (Berdie, Layton, Swanson and Hagenah; 

1963). The highest coeffici2nts were found for the three 

s C -11 e S Vi hie h -1 den t i f Y are a S 0 f goo d 0 r po 0 tad jus t men t : 



Family Relationships, Social Relationships and Emotional 
Stability. The lowest coefficients were found for the Mocid 
and the Conformity scales (Berdie et.al., 1957). 

1 5 

For test-retest coefficients one twelfth grade was 
retested at a monthls interval and a second twelfth grade was 

retested after three months. The test-retest reliability 
coefficients for each sex were obtained from these scores 
and they ranged from ~56 to .93. In both of these reports 
the lowest coefficients were found for the Conformity and the 
Mood scales. The reliability of the Validity scale was also 

estimated from these test-retest studies. The average 
reliability coefficient was .67 for boys and .64 for girls. 

c) The Validity of the Mel: 

Validity when used in reference to the Mer manual 
indicate either the validity of individual scores or the 

validity of ~ombinations of scores, or profiles. The validity 

of scores on the seven diagnostic scales v-Iere obtained in 
the fol'nwing manner: Teachers were given 14 rating forms for 

the seven diagnostic scales~ each containing a description of 

behavior characteristics of either high or low rating o~ one 

of the psychologica1 variables measured by the MCI. The 
teachers gave the names of the students who best fitted the 
description. In addition to t'le IIteacher nominated groupsll, 

were obtained from school cunselors, nurses, principals and 
social workers. The special groups identified the students 
as student leaders, delinquents Oi~ students hav'ing serious 

family problems. Some of the students included in the teacher

nominatea groups were also included in the special nomination 
S",oups(Be~"die et.al., 1957). In the analysis of the data t~vo' 

m a j 0 r pop u 1 a t i 0 ri S. 1\ h i 9 h s c h 0 0 1 sin P hoe nix II and 01 Non - P hoe nix 
High Schools" VJel~e studied separately (The first g\~OUP had 

been used in the original item analysis of the Mel). For each 

pop ul at 'j 0 nth e 1-' roc e c\ u n~ V-I a s the roll () vJi n 9: G I' ddt.:~) 9 d I \(..1 'Ill 
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VJere combined as were grades 11 and 12. A separate analysis 

were made for each sex. When sufficient data were available, 

the mean scores of teacher-nominated groups and the ~pecial 
groups were compared. Also, comparisons were made between 

the contrasting groups nominated by teachers. When such 

comparisons were impossible, the means of nominated groups 

were compared \vith the means o-f a sample of 200 students selected 
at random. from all cases in the population {Berdie et.al. 
1957. 

Of the resulting 152 critical ratios calcul~ted, 119 

(78 per cent) were significant at the 1 per cent level. The 

remaining ones, although not statistically significant, were 

all in the expected direction. When the distributions are 

compared. great overlapping among groups is found and the 

comparison of the mean scores of the Mel scales show accep

table validity (Berdie, Layton, Swanson and Hagenah. 1963). 

Coefficients correlation among the seven diagnostic scales 
were calculated for samples of each sex and for each of the 

two combined grade levels. The intercorrelations ranged from 

.04 to .79 of the ~elationship between different scores 

( . b . I , 
2..~j' 

The norms consisted of standard score equivalents of 

raw scores. The norm groups consisted of 5 1 540 students from 

twenty-five schools located in two midwestern states. As in 
the computation of validity and reliability coefficients, 

four groups were used for normative da (1) boys in grades 

9 and 10; (2) girls in grades 9 and 10; (3) boys in ~rades 11 

and 12; (4) girls in grades 11 and 12. The means for the norm 

qroup were comoar~d with those of students drawn from ten - . 
states to investigate the app1iCCtbnity'of norms to a It/ider 

geographic region. The means and standatd deviations for the 
norm groups and for the samples selected from a group more 

nearly representative geographically ShOW2d that the 
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differences between the data for the norm group and the data 
based on a more heterogeneous geographic sample were small 
(Ber'die, Layton. S'.'dnson and Hagenah. '1963). 

d) Resear'ch on the i'1C1: 

In addition to reliability and validity studies, 
other research has been conducted on the predictive validity 
of t:.; tvlClo In cne of the studies, Berdie and Hood (1965, 

p.492) examined the extent to which college attendance could 
be predicted frem stud'ients! Mer scores, their findings 
suggest tilat "predictions - c,t 1east of c011ege plans - can, 

bes'~ be- made ItJhen re1atively homogenous groups are considered. 

r~ost cOlinse'lors \tJoul l d expect that even without kno\>Jledge cif 

the student!s plan. and with all of the data included in the 

statistical analysis of the study. they could predict quite 

effectively VJho ItJou1d attend college ll
• 

Watley (1965) found a correlation between persis-

te~ce in an Institute of Technology and high emotional stabi

lity in student Mer scores. In another stuuy by Brown (1960, 

p.282) similar results .... Jere found. and male dropouts "tended 

to be irresponsible and nonconforming while female dropouts 

I,tJere withdravH1 and depressed". In a second study Brown (1960, 

p.135), investigated the validity of the Mel for a population 
of Liberal Arts College freshmen and using 1809 college 

freshmen (877 men and 932 \wmen) as subjects. In analyzing 

the results of this study, Brown came to the following 

conclusions: 

II 1. F 0 U r '3 cal e S 0 f t~ C I - F R, S R, Can d L - d iff ere n t i a ~ 

ted between groups and should be more useful to 
college counselors. 

2. Two scales - ES and M - were effective for women 

but not for !!len. 



3. Only the R scale gave no indication of beign 
1/ n ') i rl n (B r 0 '" n 1 9 r 0 p l? 5 ) ~ - - ", _ v, ..~'". 

In vieltJ of work done with the !Vlcr and findings 

obtained this inventory seems to be an interesting and a 

us~ful one for the and counselors in Turkey. It was 
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decided therefore to test th2 usefulness of a translation of 

the Mel into Turkish. 

III. TESTING IN TURKEY 

1.- p, Brief History: 

Systematic testing began with the translation of the 

Binet test in Turkey in 1915. This test was not standardized 

on a Turkish population however. A rising interest in testing 
began in 1930's and between this date and 1950, about eleven 

books were published on testing, eight of which were transla

tions fr-om Engl ish, French and German (Tan, 1972). 

The tii n "j s try 0 fEd u cat ion est a b 1 L: i C: d the T est i n 9 and Re sea rc h 
Bureau (Test ve I\!~ast'irma GUn.isu) in 1953. The purpose of the 

Bureau was "helping the schools to ~dentify special students 
and student problems. to increase systematic and objective 

eVilluation in schools, to train personnel in testing. to 
render advisory s,~rvices 0(' testing to other organizations and 

• , • 'I • , • t '';;: . d d to pro \! 1 Cl e p s yen 0 i 0 9 1 C a! H 5 rum e ne s r 0 r 9 U 1 ; an c e an man-

1 . '1 (--pO\,1 e r pan i"; 1 n 9 . ,\ an> The Bureau has prepared a 
number of cchi£>vem'2nt tests for elementary and high'schools 

and develcDed some srour aptitude tests since its establish-

ment. ~~t there has no~ been any effort toward standardization 

O r v a 11 oj d ;::, +- ~ 0 'n \", -;. l h p i- p ,-:; "[-,~ ..-i e \!;:> 1 !) f) POT 'f, ,., R ! ! r (.> ;; U ~I· '" a 'I <: 0 
~ l'-<l"'~V! 1.,1 ... " ....... _' ......... v'.J \..i 'i- •• i""' ....... " 'OI\...":..,lUi .... ,v. 0 ',.J 

develooina entrance examinations for va~ious schools (ibid.). I __ .1 __ _ 
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The Peda:ogical Institute of Istanbul University carri

ed out a standardization study of the Stanford-Binet under the 

supervision of $emin vJho a'lso adapted IICalifornia Test of 

t~enta"l rV12t'.H'ity (1954)11 and "Terman Collective Intelligence 
Tes, (1962)';~ but there has not been any evidence that troy 
ar0 in use (Vassaf, 1974). Gazi Teacher's College developed 

a projective test, Gazi-Beier test, under the supervision 

of Beier from the University of Indiana. Middle East Techni
cal University has an experimental revis'ion of the Stanford
Binet and the Wechsler Adult Intelligence Scale (WAIS) but the 
necessary validation studies on these tests were never complet

ed. Hacettepe and Istanbul Universities are working on the 

Wechsler Intelligence Scale for Children (WISC). At Hacettepe 

University, the standardization and adaptation projects for 

Wechsler Preschool and Primary School of Intelligence 
(WPPSI) were abandoned for financial reasons. There has been 

a pilot study aimed at adapting the Goodenough-Harris test 

for use with Turkish children at the same university.Le 
Compte and Oner from Hacettepe University developed the Tur
kish edition of the(Spiel berger 1970) State - Trait Anxiety 

Inventory. But there has not been any problem checklist or 

inventory adapted or developed other than Mooney's Problem 

Checklist (G0ymuf t 1974) for personality testing. 

2. The Needs of the Sc: 001 Guidance Counse1or: 

In Turkey, the SChOLl guidance cv~nselors' efforts to 

understand the problems of adolescence and their impact on 
the attitudes and 0 pectations of students. and their efforts 
too f fey' bet t. ere c un s e: i n gar ere s t l~ i c ted bee au:; e val ida te d 

objective persora~ity tests have not been available. The 

basic gOi:1."lsin counse"l"ing hi.lve been def;il!~d to: lI(a) 11E:1p the 

chi 1 d t (} m a x i 111 i z e 'j n d i v i d u (} 1 f r e e do rn: to un de r stet n d h i IT! S elf 

in te:nns of v~hat he is feeling at the present til11e~ helping 



20 

him to understand his experience in the present time; (b) 

maximizing human effectiveness: to help the child to be able 

to funct~on in his environment ll (Ener. 1978. unpublished 
'~ ;.- ~ 

lecture notes). liThe counse1or must knovJ a great deal about 

the :; t U de,l t t 0 d 0 i.i n e f fee t 'j ve job" (E e Y" die, Lay ton. S \'i a n son 

ane Ha.genah, 1,Cl vCl., 0 1;6) 
- - ,> .' "/ • 

An objective personality. test like the Mel. would 

seem to provide Turkish counselot's "",lith a means for obtain

ing informat']on about the personalities of normal adoles

cer:tsi! (Berd'ie and Layton, 1959~ p.218). t~ith the above 

reasonin~, it was decided to translate the Mel into Turkish 

and attempt a preliminary investigation of its appropriate

ness. and 6sibility for use with a sample of Turkish high 

school students. 

1 V. iv1ETIIU!)C)1 UClc/\L ISSUES 

CY''Jss··cultura.l pSYl.:idlogy is defir1C!d as lithe empirical 

experiences that lead to predictable and significant diffe
rences in behavior. In the majority of such studies~ the 
groups under study speak different languages and are governed 

.. " , 1 " /I (8' l' 10 ""'J 5) Th by dlffercnt pOiltlC~! unl~S flS 1n, J!~, p. • e pre-

sent s~udy "is cross-cultural in nature in that it attempts to 

adapt an er~can test into Turkish culture and it faces all 

cula-'y issues of t ans'~tion and validation. 

1. Issues of Translation: 

Translntion lS the first method in standardizing. 
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a) 8ack Translation: 

In back translation~ one bilingual translates from 
the original to be target language, then a second bilingual 

translates back to the original. The researcher does not have 

to ~peak the target language, he can compare the two original 

lansuage versions and can decide about the quality of the 
target. This technique has lead to more research than any 
other (Brislin. 1973). 

b) lhe Use of Bilinguals: 

Bilingua1s take the test both in the original 
language and the target language~ so the translations can be 

compared for e~uiva~ence and the items that lead to different 
','\' ") r,d) ',) ': l"C, (C ,c', Ii h {, ',') x' ("'\ I'll "~I f' 1'\ (,I (' f') V' i ( 1 ; "I lCl-; ') ) 

._ _ •• ~ _J. _ "'\ , , ,_ ~.. ._ _ , ,. l <..._. \ L. , • .J l I ~ j ~ LI • .-) ~ 

c) Committee Approach: 

IiConmdttee B refers to the type of translation where 

two or three people together (as a committee) translate from 

the ori9~nal to t~e target language and compare the results, 
often with another person. 

S 0 me'; e SuI 1 the set (; c h fi 'j q U (' sea n bee 0 rn bin e d for 

accuracy of tr nslation (Brislin, 1973). 

After a translation is done. it should be pretested. 

We may come across a lot 0 0 examples in literature that had 

to be rev'\scd because of s;';2cific proui,ems rJ'iscovered dur-ing 

research 

'I !' , r r; l ,,, -"I '1 U S 1 1/ -i,' "', a Y' C ". ;'> ,. i:~' u'\ t r~ ~'.:. ",-, uJ 0"" F· <:: ~, • (', t,.', ' i) 0 :; 5 f' S S ',on 0 T a ,)" i~ Ii L ! .J " 'I" U C, ~ ,~: ,', - .:;. ~ "" 

ccnstitute a licence to apply it. Its reliability and validity 
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ha.ve to be ccnsici.er'ed very careful'ly for its current cross

cultural use. Unless it has been used enough to get a satis

factory reliability and cross-validation and unless such data 
a.re rather current. adapted tr(,H1s1ations may be IIfaulty!! 

('ibi~!" .• p.115). IIIt is essential that test validity be 

cOITuuted on a different samp'!e of persons ftom that which 

the items were selected. The independent determination of 

the validity of the entir'e test is knovvn as cr'oss-validation ll 

(Anastasi, ',,0., '"'If {) , 11 ?19) -. ,- . -. , . 

In pursuing this study, an attempt was made to keep 
these issues in mind and rnoceed ItJith caution. 

'J. THE [)U!~POSE OF THIS STUDY 

-(he purpuse of tid:, stU(,!Y '15 t\'!of I. (1) to tlCCOI1lf)iish 

~ pr~l~,inin?r\! t~~~~l~tion of the Mel for use with high school .... , \....... ~ 1! ... -\. '.. "",' I VI. , I~' I) '-", , v- I' '- _ 

students in a Turkish high school. (2) a second purpose is 
,. . .. t' 1 I " ~ ... > ~,,... I d t 

2. [H'e i.lm'\nary o.ci c(pta':10n al1u snon::erling or l-lle Iii\.- an a 

find out whether this inventory merits further study. 



f\~LT"rl' 
jVi L 1 f-'! U ... J 

The subj,~cts viho participated in this research Ii/ere 
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stu d n t s () r U, 1 (' (~ S E; tV; 0 n sea c h fro flI the 8 t h 9 r a d e and 9 t h 

grade of Athturk K1Z Lisesi. Ataturk K1Z Lisesi is a public 

sec 0 n d i,\ l' Y :: c Ii l\ 01 w hie h \"I J. S e ,; t iA Ll ish f: dOli an ex per i Iil en tal 

basis O.S a 9il-18S school. This school has been coeducational 

since 1975. The students take an entrance exam and if they 

stJcceed, they are accE~pt2d 'into 6th g1"':, a "' No students are 

admitted into intermediate classes unless under special circum-

sto.nc~~s 

This particul~r high school was selected as the sample 

because the researcher was doing her field prattice in counsel
'j n gat t hat s c h 001. and Uh! S C h 001 0 f fie i a 1 s p e Y'm itt edt he 

use of some guidance as wel as some extra class hours for 

testing. 

A total Of 221 boys and and girls served as subjects 

stu 

ccnsiden~d not lJa1"id s-lnce the n,mber of items ondtted on 
the -i r pro toe 0 'I sex c e e de d t ~·i e n U til bet' all 0 ~v e din the man u a 1 0 f 

used 

i nth,~ cal s u "1 (I. t i {} n S 0 f t h ::: d i 5 r i r() i n 2 t -1 n gpo \'J c t· s due top y' 0 c e .... 



d u r a 1 r e q u -j r e 111 en t s ) . 

The number of male and female students and the ages 

represented in each class are shown respectively in Tables 
1 ann 2. 

Tctble 1 - The number of age groups represented 
in e2.ch C~!~1~~S and section§ 

Class Levels and Sections. 

1 3 

P,ge 15 

'! 6 

I: 

Table 2 - The number of male and female 
students in each class and sec-

Class Levels and Sections 

'\' 
I, 

24 
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i\ translated form of tIle t,linnesota Counseling'Inventory 

't! c. S l) sed 0 f) e r nii s s ion \;1C\ S (I b t ai ned fro In the aut h 0 r san d 

from he P~yc ological Corporation to translute the inven

tor)" The test contcli;IS a reusab'l2 booklet consisting of 355 

1te[l'5 and 0, s~~:Jarate CH1S',:2r sheet. fLhe test Vias administered 

~ as stcted_in the manual. The instructions were read aloud by 

the administrator and the students were asked to read them 

alono with the administrator. After the directions were read, 

sub j e c t S !,J e r 2 ask e d w he the r the r e Vi ere any que s t ion s. Aft e r 

the quest~()ns W2re ansvleV'ed, students \lJere instructe;' to 

start. 

Thetei~ no time 1imit for the test, but a.lmost all 

the groups tested took one and a half to two class periods, 

or about 75 to 90 minutes, to complete the test. During 

testing stud2nts were allowed to ask questions about the 
wording or Rbout items they did not understand. 

This study was conducted in four phases as outlined 

belo\tJ: 

Phase 1: PreD~ration and evaluation of the tra~slation. 

Phase 2: Admin~:tra~ion of the inventory. 

Phase 3: Shortening .he inventory through item analysis. 

Phase 4: Theoretical evaluation of the item analysis 

I~ t the end 0 f the fi n v '1 s l e p, J "1 e Vi ve r S 'j 0 n 0 f the 

translated inventory was obtained for em~irical testing. 



scales of the inventory. Such an item analysis allows for 
the ldentification and possible elimination from a test of 

low discrimination items and the subsequent development of 

27 

a shorter form of the test of appropriately equal discrimina
tion pO\iH~r to the orig'jnal, if so desil~ed. The 14 item Vali

dity Scale (V) however was not included in this analysis for 

the following reasons: The Validity score helps to identify 

students who might be very anxious or insincere in answering. 
I tis a d vis e cI t :'1 0, t I, a t a If! S cor e 1:1 S h i 9 has six 5 h 0 U 1 d m a k e 

one suspect the validity of the profile; raw scores of eight 
or higher on the 

other scales and 
Validity scale invalidate the meaninG of the - ~ , 

such answer sheets shQuld not be scored 
further!! (Berdie et.al., 1957; p.10). Given this important 

function of the scale~ it was felt that if subjected to item 
analysiS, with the intention of shortening the scale~ less 

than 14 items would not be sufficient enough in identifying 

such students and hinder the effectiveness of the scale. 

The seven diagnostic scales. Family Relationships (FR), I 

Social Re1ationships (SR)5 [mot-lonal Stabi1-ity (ES), Confor-
nl'i t y (C), !\ d jus t Ii1 e n t t: 0 Rea 1 'it y (R) > 10. 0 0 d (j~ ) and Lea d e r s h -j P 
(L) were subjected to item analysis twice. parallel to a met
hod of Iisucce sic.: Hen ana.'!yses" proposed by \~herry, Car1pbell 

and Perloff (Guilfnrd, 19S4~ p.434) tor factor analyis of 

items. 

The: procedure cove'c:; the fo-110v'ling steps: 

The students responded to the items in the inventory 
't' ", ~" S' II .," ,'1,,'[.> H. Ii f;';, 'I, <; '" iI u" r 0'11', 'I' t 't.l' ','1 (.1 t' he i, +e 'I'i'l 1 n '" n r e e J 0 S S 'I 0 2 'v, u J - • - -, ~ . - ~, . v <-

(0 v m\ ~acn studentls total test score was calculated 
\ '. i ') :.J }"' . 

according to the original Mel answer key_ Spearman-Brown, 

i(uder··R'icharcsan 20; l(udet-Richardson 21 relii1bility 



coefficients for the test were calculated in terms of these 
scores. The students were ranked in descending order from 
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the highest to the lowest according to their total Mel scores. 
To discriminate between the high and the low groups of the 

total sample. the top 25 percent and the lowest 25 percent 

",!erE taken as iicriterion groups be: . 'ling differently with 

respect to the item" referring to a similar technique recom
mend~J by Johnson (Guilford, 1954, p.425). The discriminating 

power of each item was calculated for the seven scales sepa

rately using the top and the bottom 25 % of the distribution 
of scores. 

Step 2: 

Items were ranked from the highest to the lowest 
accordirlg to their discriminating powers for the seven scales 

separately. For each scale, the items comprising the top two 

thirds of this ranking of discriminatory power were taken 
and considered in forming a new. shortened version of the 
o rig ina 1 sea 1 e. The stu d e :1 t s! per for man c e s VI ere r e cal c u 1 ate d 

with a new scof'ing key appropr·iate for each shortened scale. 

Then the discriminating power of each item was recalculated 
in terms of this nevJ shortened scale. This shol~tened version 

will henceforth be refer'red to as Short Ve)~sion 1. For each 

scale of Short Version I, the reliability coefficients were 

also computed. 

Step 3: 
-~.~,-

The top half of each scale of Short Version I was 

taken using the same procedure as in Step 2. This version of 

the inventory will be referred to hereafter as Short Version· 

II. 

(' ! " I' d, 



time, except that this time. the top one-third of the items 
in the original scales was taken instead of the top two 

thirds. This constituted Short Version III. 
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At the end of step 4, three shortened versions of the 
orisina'i Mel 'inventory v,;ere derived. They were: 

a) A Short Version I consisting of the top two-thirds 
of the original items of each scale. 

b) A Short Version II consisting of the top half of the 
Short Vcrs"ion L 

c) A Short Version III consisting of the to~ one-third 

of the original items of each scale. 

Phase 4: 

Two different one thirds of the total items, one being 

one-third of the original invento'Y (Short Version III), the 
other being one half of Short Vers'ion I were compared. 
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The 'esults of the item analysis procedure were inves

tigated for each scale separately. First. the reliability 

coeff1cients of the three versions \-Jere compared in order to 

determine the most appropriate short version. Second, a 
content analysis of the items retained and discarded was 
undertaken in order to formulate possible explanations a~ to 

the nature of the short version chosen at the end. 

Thre~ different reliability measures were taken for 

each scale of the Mel, at each four steps of the item 

analysis procedure. A presentation of the results for each 

sea 1 c f 0 1 "\ 0 vi S : 

lable 3 shows the di .fcrent reliability coefficients 

the (R) scale 2it. each ~ten of itPm ana· ly~i~. ...J v -!''' • J '"" ,j, ,. ',..... ~ ..",. • 



Table 3 - The reliability coefficients of the 
original Mel v~rsion and the three 
short versions of the IIAdjustment 
to Realityli sca1e. 

Versions. 
SVIII 

r, c· 

S pea: f;l a n - B r 0 It! n~-"-""-8i'-
spln: halves . .81 

.81 

1<D-21 .87 i .78 
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As it can be seen from the results. the most reliable 
shortened version of the inventory for the R Scale is Short 

V':rs10n I~, v.:nerc the top two-tId rds of the items were chosen. 

The other two short versions containing different one-third 
oft h e it (' n-i S Ii ads 1 i 9 h t 1 y 1 0 \'J err e 1 i a b "j 1 i t yeo e f fie i e n t S t han 

both the original inventory and Short Version I, which is 

consistent with the statistical rule that as the number of 

i t ems '" ate s t dec rea s e s ~ r e 1. i a b i 1 i t Y dec rea s e s, too. The 

original key for this scale consisted of 55 it~ms and Short 

Version I consisted of 36 items. 

J\ c () n Len's d !1 a 1 y sis 0 f t Ii e 0 rig i n dl R Sea 1 e s howe d 

that the discarded items WL~e those: 

1. Related to sexuality: e.g. "I am worried ~bout sex 

2. lated to phys"lcal symptoms: e.g. HI have -litt1e 

or not r 0 u b 'j e 1,\1 i t h illy lH usc '( e s" t vi i t chi n (1 0 \~ j U III pin ~I I. , 

3. In \fJhich > •• he meanin9 is not clear for the Turkish 
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stu den t > e. g. II ~1'y s pee chi s the sam e a s a 1 I/J a y s 

( not fa s t e r 0 r s lower ~ 0 r s 1 u r r i n g; n 0 h 0 a r sen e s s ') II " 

LJ. In which general response biases olay a role, Itlith 

II'ost everyone tending to say IiYes;' or IINo"~ e.g. 

"There is somethinCj wrong VJith my mind", 

Table 4 shows the different reliability coefficients 
computed for the (M) scale at each step of the item analysis. 

Table 4 - The reliability coefficients of the 
original Mel version and the three short 
versions of the Hlilood" scale. 

Speannan-BrovJn 
s p l"it hal ve s 

OrIginal 
tl:C I 

Version 

.- -7 • ,) I 

.43 .64! .64 .61 

t,! hen IfJ e e x a m -i net her e s u 1 t s ~ \'1 e see t hat S h 0 r t V e r s ion 

I of this scale shows the highest Spearman-Brown reliability 
coefTicicnt. Compared ~'iith the tVJO other short versions, 

Short Version J s2emed to be the most reliable version. An 

interest-ing r'esu~t 1sin the [v1 scale the oriuinal inventory 

had lower reliability coefficients than'the three other 
shorter versions which ~ay be due to the fact that this scale 
originally had the most number of items that imply social 

desirability. The M scale consisted of 46 items originally and 



the S~ort Version I consisted of 30 it~ms. 

In the content analysis, the discarded items had the 
following common characteristics: 

1. Items in which there is an implicatan of social 

desirability. e.g. "I dream frequently about 

things that are best kept to myse1fll. 
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2. Items in vvhich a general tendency to respond in one 

direction comes into p"lay, e.g. "I sometimes tease 
animals ll

• 

3. Items \Kelated to general health, e.g. III do not 

have spe1"ls of hay fever or asthma ll
• 

IILEADERSHlpll (L) SC.l\LE 

Tc,b1e 5 ShO\'fS the diffen:nt t~el"iabi1ity coefficients 

computed for the (L) scale at each step of the item analysis. 

5 - The reliability coefficients of the 
oriGinal Mel v~rsion and the three 
short versions of th0 llLeadershipll 
seQ. .• 

Vers"lons O;iqin,d 
f\fc I 

t'.c:I~~. Vens"ion 

~ 78 

KO-20 7 Ll 
• I , 

I(D-21 .67 

.67 



Ttl Co '~C!' U 1 t,. s h 0 '-! J "" h' fl' b' 1 . t '/" 1 c:';) ; 'J:;' , \tJ l, ') a C :1:,! 1:. r e t.:~', v i) e S 0 r e 1 all y 
'J , 

co e f fi L -j (:; \ its are hi gil c; s t f (j( i~ h e S h 0 r t. Ve r s i 0 r. I 0 f the (L) 

reale. The other two short versions have lower reli~bility 

coefficients than both the original inventory and Short 

Version 1, consistent with the statistical rule. 
The original key for the L scale consisted of 35 items and 
the Short Version I consisted 24 items. The discarded items 
arf~ the ones: 

1" \;Jhich refer to intel~actions in 'large gro'lps or to 

fee'! ings about peop'le 'instead 0, 'individual. 
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s pee i f 'j c p e \' s ;) n s. e. g. II vJ hen eve r p 0 S sib ! e. I a v 0 i d 

b e i n gin a c rmAJ d II \v her e a s e 1 e c t (' d i t emf 0 rex amp 1 e 

is BAt parties I am more likely to sit by rnyse1f or' 

with just one another person than to join in with 

the crovid Ii. 

2. Which have a translation problem, where the trans

lated item does not mean a lot for the Turkish 

students, e.g. "I enjoy the excitement of a ctowd H
• 

Table 6 shows the different reliability coefficients 

com put e d for the (S R) s cal e. a~ d iff e i~ en t s t e p S 0 f the i t e m 

analysis. 



Table 6 - The reliability coefficients of the 
original Mer version and the three 
short versions of the "Social Rela
tionshoipsll scale. 

r~ f 

y~.r;;.~~.2,~ s' 0 rig ina 1 l 
Mer SVI.SVII SVIII 

r. c I Version 
Spe a rma n -.. B rovJn· ~~----",~~ .. --. 
split halves .67 

KO-20, .64 

KD-21 .51 

. 72 

.79 .72, .72 

.75,; 
! 

.67 
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When we examine the results, we see that the three 
reliability coefficients are highest for the Short Version I 

of the SR scale. Again as in the M scale. the original scale 

had lower reliability coefficients than the three shorter 

versions. This may be due to the fact that this scale had the 
most number' of cultuY'e relevance items original'ly. The ol'igi

tldl ki'\! roY' [hi,; ';(<11(' con~:'l,:t('d of 61itell15 i1nd Shorter 
,,' 

Version I consisted of 40 items. When we analyze the content 

of the discarded items, the following characteristics emerge: 

i'Jhich arL irn,~12vJ,nt for TL:rkish students, I::.g. 

II I a mat e a s e \1/'1 t Ii 0 1 de yo p E:; 0 P 1 e II • 

2. Items in \;;hich the mcal'nng v~as not clear for the 

Turk-ish stUQ2nt:, e.g, "I oil1 a.ble to recover from 

soc i alb 1 un de r s 'I • 

3. Where a certain response style is implied so that 
• , 1 most everycne Wl I I tend to answer in the same 

direction, e.g. iiI pari:icipo'i:e easily in ordinary 

con vet sat 'i 0 n " . 
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"CONHJH!v'lll V" (C) 2,L!\LL 

Tahle 7 shows the different reliability coefficients 
\..ulllpULt~·d lut' Lht~(L)~.cll!e. at encil ~.I{'p ul LIlt, iL1'11I alla'ly,.i, .. 

I.lIl\(' I~' lh\~ rl~Htlldlity COl\ftici(~IlL~, 01 the 
ori!Jinul llill vun,'\on und Lht! Lhl'i.:e 
short versions of the "Conform'ityli 
scale 

Versions o t' i ~J i n ill 
tv'lCl ~Vl S V 11 S V III 

r.c' Version 
~) p e d nil a n - U Y' 0 W n 

.67 .80 • 71;; .72 ;;p! 'i t II III v i' :~ 
KO-20 .64 .72 .72 

KD-21 .51 .75 .68 

The results show that Short Version I of the C scale is 

the most reliable one. As in the M scale and SR scale the 

original scale had lower reliability coefficients than the 
t h reI' () the r <; II () r t ve Y'S ion ~,; ItJ hie h Old Y (. bee il usc 0 f a va \' it: L y 

of reasons such as cultural bias or translation problems 

arisin!l in th(~ items. The ol"iginal key for the sCille consisted 
~1I :I~I il!'liI' .. ,nd UH~ ~,hort. VVl",luli I ill Iiii'. ~,I[\11' ('UII~.I·.,L\·d 

of 24 i te ms . 

I. They seem to be cu'ltu\Mally irreleVtlfll for tlds age 

(P'OUP of lurki:ih student~ •• cumin~j (\~; Blost of the 

S il III pI l~ eli d fro 111 a Ill" d til e soc i u - e c () n 0 ill! eel d S::-,. c. (I . 

"I have never been in troub'll~' with the ld\tJ II
, 



? Vuln"t'dhnILy to Y'1",PUtl'd.! ~;ty'I\' ('fl('ct.o;, such .1'; 

dllsWel'll1~ljfl llie ;,tlllle dil'l~LtlUt\, e.~J, III. do nul 
mind being Iliad(; fun or ll

, 
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,J. 1n JUlile 01 lhl: iLtlu:J till: 11I!',UliIiU III'Jy riot be LlttH' 

for the Turkish students, e.g. III am always disgust

ed with the lavi when the criminal is freed through 

the arguments of a smart lavJyer", 

't, 'dlllll' iL(~Ill'; hdVI' t:rdll',I.ll.ipl\ pt'{)I;'II'III'; ~,uch (I',., IIIL 

III ,I k (' ,; IIII' II n ( II III I 0 1'1 0\ II I, ~ t () Ii II I ! III .t '. I I Jilt (II n. Ii rt r t y 

even when others are doing lhe same sort of things". 

IlEMOTIONAL STABILITyn (ES) SCALE 

li,d:lle B shows the different rcliabi'lity coefficients 

computed foy' Llle (FS)·.cdl(' ilt I'ach !;tc·p ()f Ull'itcm dn<l'ly!;i~;. 

T a bl c e - The t' eli a b il it y cue 11- i vi en t sot L h e 
original Mel version and the three 
short versions of the ~rmotional 
Stab'ilityll scale 

S P C 11 rill d n -" Il yo 0 W II 

S P 'I 'i t Ii a '\ ve s 

SVI SVII SVIII 

Examination of the results reveal that among the 
shorter version5~ Short Version I had the highest reliability 

co!lilclcnL:.,. lhcn:lun.: Vh: t~IU\)~'\,: ~,llort VCI:)iun .! > Ill!' I)Lht'\' l.vw 

~"hLrt vl't",iu!l'; htlV(! luwl:Y' tT! iull'lll t.y U)l'11 ic lellt U\dll lHJI.1t lilt' OI'iqill,d 



~ C d 1 Q a Ii d :;\ 10 r t V L: r'S 'j 0 n I. con ~;i s t c tl L wi Lilt h l: S t a Vi s tic a 1 
\,1111', III.' ill iqinili h,y illY' IIII' I'. ',I ,,!,' [(III', i',it'd 01 43 

I. Related to generill health problems, e.g. III have 

been absent from schoo1 because of i '11 ness 1\. 

"r!\ "Y I<TI/UIONSHIPS II (FR) SCl\U-

\.d,\\: 'I '.\10\"1-; Iii.· tliUIII'llt it·\I.,j,ilily l(wlli,i!'I1!"; 

COliiPUted for the (FR) scale. at d'ifferent stl:PS of the item 

" 11.1 I V '. i ., 

l,dlle \),- IIH' r('liidil1 iLy (ol'flicit'IlL or Llil' 

III iqlillli Hil vl'I',illll oi!\ti Ih" llil;'" 
'.hu\'! VI't".IOli', ,,j Ih,· "l'illiilv !,,1.1 
tionships" sc~le. 

Spt:i1rnwn-Brown 
~;pl i L-hdl ves 

. 

WI 

86 

Ell 

~, 

:, V 

. 

~ 
~ 

i I 

fW 

80 

/<.f " t, .} 

" V [ \ I 

'It; 
""'-"-'''''''''''-''''''-'-

80 

/G \i 
}, 
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sion 111 a.Y'(,idcntlcd1. It will be recalleu UldL HI ;,Ll'p J, 

h,1\( III !tIt' 1("111',01 ',Ii\l\'i V,'t",i(Jil I, Irillirll II,,', ib, \(i\l 

<, tIll \" \ 

Vcts'ion II. FoY' Short Ver~~i(jn III, one-th'ird of LtlC itern~~ 

\</ '; t II II i Y h l'::" Lui ;, c r i ill i li d L i \ I 'J P () we \. S V1l; I l' :, \ : \' ( i hi. i i d V I Ii ~J ! h !: 
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S iJ !Ill: n U III bel" () lit (; Iii:" I n al '\ t h c S C tI I l' c; l X C l~ P L L II e I I{ S C f.l Ie. 

one OY' tVHliLl'IiIS vJhich 'l'J(:'I'e sl:lected fo\' Shod Vcrs'ion II 

0\ II II " I Jj) \ I \k ~", \ II n ! I I d i ! I (' n' d b I' l ,111~, (' () I !.\ I" 1 r d i I Iv r \' n t 
d j',l 1'1111111 •• 1 ili l ! liij~JI" '" [lId" 11\ l.1l1: I H :,1" \', "II "I Iht: 

:.1'11'11,\,,, 11"\11', {(JI'I'{"'POlldl'd. ';0, till' !h'"'T \'I'II,dlllily ('(l!'III~' 

vil;nLs VoIC\'(! Lhl' ~,(l\lIe foY' Short Version it dl)(l :)hUft. VI~r~)iot\ 

11!. '.llIli'\ V i'.iun 1, liJllcf\: till' top tvJO Lllit,t!·, of thl' 'items 

VJere chosen, had the highest y'eliability cuelilclelll!:, tlilluny 

dF' .; h () r t: ('" v C\ 'c, ion s. The 0 the r s h 0 r t e r v e i' S i 0 Ii S h a vel 0 Vii e r 

reI i J.l)! ! LV cue fli c i en t s than both t h I: I,) \ i (j i II d! S C <J Ie tlll d 

Short V r~inn 1. The original FR con~isted ot 3b items and 
'. h {) I' I \I!, \ " i p i I I nit hi <, :J ill t~ C () 1\ S 'i\ 1 I: Ii () I :' II it, ' IIi', . 

! 1\ t' d 'j s c" nl (: eli L ems C i:l. r t' y tilt;! 0 I I () IIi i II (.I c II d Y'd etc i 'j ~. Li c :. : 

I. Cui! U t' ,) 1 l.v hid'~ I' Ii i t (' ll\ s til d L t (J II V \' Y P h ( , Ii (l iii V n d II () L 

very UJ!IIlilOIl in the lurki~~h cui Lu\'t:, i",pt:ci«11) 

amogn the students that comt: from the llIiddle 

soclo'·economic class, e.g. 011 have had a stt'on(J 

di'.LI'imi!ldlioli difficu1t, j',!J, II~Jjy \io;IJ(' I:. d VI'ty 

P 1 ~) .\ san t pi i.l cell . 

"V/\LIDITV iI (V) SCJ\LE 

, , ' I' 'I'" ,,' t" I " I,i(' (~) ',(,1;1' '.l, ,1<~ (I r i (J in i\i 

\ki:,!I,~1! \, 
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Table 10 - The reliability coefficients df the 
original Gel v~rsjun and one 
s h 0 r t ve r~: ion 0 f the Irv all d i t Y II sea 1 e 

, 
V" ,. '; j III I ,; i I \ i 'Ii it il I l 

I'.c' 

Spearman-Brown 
split halves 

i\i C 1 :. V l ~ 

; • G '\ i 
" f' 

.50 1.541 

1\ ! i h II I; 'I h ! Ii i " 'I il I \' ~'i ri ;: I\( d ',I II I ,i E' ( I,· Ii I (I rll ( \ U t' ',\ l' P 

i t (;: iii <J. lid I Y si ::;1 ik e s (: V l! n 0 tli l~ r ~; c (l 1 (' S 0 f the Mel 

because of bl'icfne:;s of the original valid-ity scale discu:,sed earlier, 
the r-elli;ddli Ly cue! lich:nLs foY' tile two versions tlY't: essen

tially the same. 

Table n shows the cOnlp~f'i$on of the three r'el'iability 

coefficirnt~:l For Short Version II \vhicll contains the tup half 

oft h e i t (: lH S 0 f S h 0 r t V t: r' S ion ! \) n d tOY' S h 0 r t V e r s i l) nIl 1 

which contdins the top one-third of the items of the or'iginal 
scales. Tilis comparison is to help determine which one-third 

to choose if a version shorter than Short Version I is needed. 

Til b "{' 11 - T h (' co III par i son 0 f t h (~ t h r e e r !:] iiItIi 1 i t Y 
cUl'lllLi"II!', I()I :,IIUil VI:\' llill 11 .lilt! 1111' 

~, II 0 r I VI' I :.i Ii II II! 

'«(J.'",20 

Number of items 
d -j rft'ri n~J Ld . .) 
ween the t\<JO 

vers ions 

~ 82; . B 1 

'J 
&.. 

.6/j • G 7 

') 
L. 

,70 

'J c. 

.67 

t .... . .,,"\ 
t :~Cd'\t.,I \IZ : 
1. 

i ','J iI', V ! 1 I 

.90 .Go 

.90 .90 



~ (ll 
+-' .,~ 

'"1- c: 
.-- OJ 
_..- 0" 
_D U 
fO "1-

",00- li-

. 'i 
111 tlJ 

11 i I 

, > 

Spe d rllian - IJ rOvill 

spl it··hi'll ves 

KD-20 

1(lh'l 

NUllluet' 01 ilcllI::' 
eli ffering bet-.
ween the tl-'JO 

vcr~; ions 

c Scale [S 

.12_ .85'; .en , 

.72 

. b / I .111 
l .0Vo _ ~ .•• " 

When we exallline the date presented in Table 11 we see 
that the differences between the reliability coefficients of 

these two ~;hllrtl\r ver~lons llt'e too SIII<111 Lo c () n :_,j deY' 

ate s t 0 f ~~ i !J n i fie () neE'.. So. wee a n c h 0 0 sea n y 0 f the s e s h 0 r t e r 

forms However. an empirical study would be necessary to help 
deterill-ine wh-ich of these two forms is actuJlly more reliable. 

The overall results ,iuelicate thut Short Version 1 1S 

the best version of the three forms examined. This suggests 
L Ii iJ. L Lite t- t: 111<1 Y lJ to iJ. II U II Lilli U III tl U lIila.'" u f L C ~J L I lc IW" L u () [) L .. I I II 

the h i U h c s l P {) S S i (I leY' eli tl lJil i Lye u el lie i e n l s. I h u S d S L u d Y 

of this n"ture. involving an investitJdtion of the optilllUIll 

L e ~ L I L'Il ~ III i (j I' III ,1 xi IlIlJ III Y' (' 1 i ,11) i 1 i L y, d P II (' d \':, l () I) C Vol () i' LI i ~~ hi I l' _ 

It is ~Lll known that the reliability of a test usu

ally increases with the number of items. This being the case, 

the versions 'which has the highest reliability coefficients 

should be the original Mel version. But on the contrary, 

S h () r t Vcrs 'i. on I. vJl: i c h con t ai n S i) r ewe r 1\ U III b t: r 0 Ii t e III S , 

has the highest reliability coefficients for the five diag

no':,. tic sea I e~;. T his un us u (11 res u 1 t III d'y t, c due tot h e f u c t 

L I It I L VJ II ... 1\ !, ! \\' uri ~I i n d I t 1 C! \ ~ i \ :. , Ii () I' I I' \: { • II, !. \ II \ II t' ,\ 11 Y h -j tl ~,\' d 

it~ms were discarded. In this way, the problem of cult~ral 



re:\eVdIlCl! IIldY hdve been el Iminuted. In UUlcrLlI, tht.: itelll~ 

retained and the items discarded show the following characte
ristics: 

a) Age relevance: Items that reflect the typ'ical 

ideas and problems of these age groups. 

h) II!IO 1\ {JII.i I '; 1,1 It",: J t 1:111', Lilo t ql VI'I 11\ IIrlllrl I,j illl (11)(111 1 

1111' 1'11101 i!Jlldl ,.1.,11", dill! 111(' 1'11",1'111 1I1()(ld Ill' llil' 

~> Lud(~11 L~,. 

Items discarded: 

a) Impl'ication of social desirability: Items coustl'UC

Ll;t/ in ::.uch cl WdY LlI(lL 1I10:,L ~lu(h~IlL:.. VJuulLl Ll;IIJ Lu 

iJ. n s W e r -j nth e s a III e S 0 ci a 'I 'I y J e 5i r (j b 'I e J i t'l! C t ion . 

b) CuI t u rill b i as: 1 t ellis l~ e 1 d ted t. 0 Allie ri Cd! leU I L u r e 

and that are not valid for Turkish culture. 

(') it',lfl',1idioIJ pr'ohlr'IJI',: II'-II!" Ift,dlo';'- fhl-il' 

I II L c tl de d III C d 1\ III U ~~ II l' II L I i\ Ii:. I d t (' d • 

The effect of cultural factors and the problems inherent 

in using a direct translation was also· und in another £tudy 
(W"ild 9 1979) done employing all Amer"ican inventory (Bro~"n

Holtzman Survey of Study Habits and Attitudes) with Turkis0 
II i (If I " L h () 01 '; III II , ' ~ I t: ~; iI tI d dec () r eli II (I I (J l It C~ P r l' ~; u II I i II dill IJ ~, 

of the Wild study, the Brolrw-Ho'ltzman Survey seemed to be 

highly culture bound due to its empirical development and 
validation for a population of American High School and 
Col 'I (.' <j (: \ L u d (; II L ~,. !! H' w; L' 11 I d d i I' (' ( t. l Y'd II~, I d L i uno r l. hi ~ 
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lnventor'y before adapting it to specific needs of the Turkish 

students and the requirements of the Turkish educational 
:;y';h'lIl Wd'; '.llq'I\'<;Luj tu ht· it serious SIlOI'lcOlllill~J by tile 

investi~JiJtor. 

ThGs. in summary a preliminary methodological inves

ti9~tion such as this study would appear to be a useful 

:; t ('J ,,: ~J yi n i III !l ~ () vi II ~J L Ii (' C Y'I') S ~, - c u"1 t u Y' (J 1 i.l P P 1 i c a il i li I: Y (J r 

t r <HI S 1 <J Lcd i II V ell lo t'i (' ~~ . 

Llrilllf\11UI'1:" !\rW :JUCC;L:JI1UN~ ! U!{ I UICl!ILI\ I\L~LJ\IZCII 

The rnain limita'ion of this study has to do with the 

lack of an eOlpir'ical te~it of the reliability and validity of 

the s h 0 r t (' n C' d v (~ Y'S '1 OilS S u eli ant: rlI p i ric ale val u a t 'i 0 nco u 1 d not 

be June d lW 1: () P r deLi C iJ 1 d i I r i (ul L I ,~ ~" 

SU99cstion for the next research step in \'JOrkinq with the 
rvl L J. 1\ ~> u ~J Ij (' C, L l' d C Iii P I I I l. did (' " i t II I III i III il, 1)1' d', Ill! III W,: I II l' 

shortened versionscould be given to tll(; same group of subjects 

as in this study and to a new group, and a variety of compari
sons C041d be made. ~uch comparisons would provide an empi

rical basis for determining the currently used measures of 

reliability as It-lel1 dS t.est-l'eL(:sL rcl'iability. 

The villidity 01 ShorL VcY'~iuli 1 lould Lll' cVdlu.;LL'c! by 

co:nparin(] scores on the seven diagnostic scales with teacl'rs 

/\fh'r PI'OP('Y' (\illpirical L(;~;!~, of t'l'liilli-iiiLy ()nd Villidiiy 

have been aecompl ishecl und ufter SOIIil' nUl"liliJLive cLJlil IIJS tH,:en. 

C 01 1 pet ed, t his i n v c n tor yeo u 1 d b c r (' ~l cl Y f 0 i' U ': C i. nco un s eli n q 

;, I: L t i tI q '.. 1 Iii' h i /I! I II' i 1.;11 iIi t Y v- \i.' I I !! i,' 1\ ! .; l. Ii l ' 0 n' i I f. d I ! Y 
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lkl1l()Il', Lt'dtf'd r () r , , h () }' I V" \' '. ill n indicdil' I hit t t h ; ~; 'j n \/l'n t ot'y 
!. i('tll'ly Iile \' i 1\ IIi I 1111'1' " t II Ii Y , nnd W (Ill I d Ill' d fll:1 p r ul t.uol 
f 0 I 1I '. " , tl I iii' I II! I I', II , I I ti • I " 1 . I I 11'1 '. \1 '. I "III, 
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MINNESUtA UANISMA lNVANTERl 

Bu kitapC1§ln gayesi sizin kendinizi daha iyi tanlma
nlZa yardlmcl olmaktlr. Kendinizi bir kisi olarak daha iyi 
tanldlkca daha yararll planlar yapa~ilecek ve daha etkin ala
r (\ k ( i <i I' {' n t' kj 'I l' C ( , k ~; i Ii i /. 1\ U t' n v ,I II L (' "i dol d u Y' III il n 1 Z !~ 0 n u c u n d a 
ii{ln'IIlII'nli',inll Vi' ddlll'.,llI,lnLI\'ltlll ',ill' d.dlil iYl (i(P'I~tllll' VI~ 
doli.! V.ii'dl i I d(\lll~dllililllk y.ljlulli I lilt' 1,1.1.tIIlCjI bill ,dllll'cu\-. \ t.! I'd i I" 

1\ '0' d !J I d d k I " d Y I .l I d \. ILl k I III 1111 i j i <" i II Ijl' <. (! t' 1 i. k i III i III i L i <" I II 
ise gec:eY'li olillilyun cUlillelel" vc1Y'dlr. Bu cUllilelere vereC(;!9 iniz 
cevap siz'in kendiniz hakklnda daha cok sey ogrenmenize yardlnl 
edecektir. Bundan dolaYl her cUmleyi aClk kalplilikle ve dUsU
nerek cevaplandlrmak sizin yararlnlza olacaktlr. Do§ru veya 
yi\nll'~ (evilp .ynktur'. 

ytJNERGF 

Kitap(;!ktaki ilk cUlllleyi okuY,Hlca Dunun sizinicin uy
gun olup olmadlglna karar verir. ve cevablnlzl ayrl cevap ka
~lctlna isaretleyin. E~er cUmle sizin icin uyqun veya qene1lik
Ie uyyunisc l.cvJ.P ktltjlUUlll..l uu Ilitludcliitl ~~'U~';111~ll ol~nll'ullld:' 
-rilr11ri--Yd'r!lnrli1 ki Vp n h;ld'inin illtln" 1)1.'ll'n h()~,'I\lilU k;\I'illiJYln. 

I ~JI' ,. clli II 1 \' ',i,' \ ' II! i I"\' II V ' Iii II d, 'tJ i I I'. , ' V !' Y d Ii ! ' II (' I I Ii I I' 11 Y ~lll II d ,f_' -

qil ise. cevap kagldlndc\-bulliaddenin kan11'19'! olan nUlllariHllrl 
y a nl n d i1 k i v c Y h a l~ filii n d I t 1 n d iJ e 1 e n tJ U:;' I u 9 u k d r' i.i I i.\ Y 1 l\ • 

Asaglda bir cevap kagldl ornegi vardlr. r~adde lie ce
vab1n 'uygun l oldugu kabul edilmis. 1 ldkarrllnln yanlndaki ve 
o harfinin altHlil gl~len bo:;,'!uk kdY'ill..\1\1111:;,Lu'. tvlc\Jol' 21ye ceVd
bln 'UY~Jun 01111iid191, bc'lirti'lccck :;,pkildl' 2 \'dkallllnln yt,1I1nda
k i VI' Y h i1 \. f ill in, il II i If 1 .d··j h r) ','1 II f I d I" ,\ 1 .t n nil '.; I 1 \' , 

o y 

1x\'11 

E 9 c r b ire Li nil e S i z i II ,1 ~i II ~j C (; ~ r 1 'j de lj i 1 i s c: v '-~ ~ a k d .-

r a (' $ 1 Z san 1 Z, C e va p k f, '11 d 'I n a til c b '! (1 ~, ,\ n.' l k 0 Y ill J Y 'I n. C e va u 1 i.l n
d 1 '" a b i 1 dig 'i ni z bUt U n so yo U 1 a Y'1 c e va p 1 an 01 rl n vein U III k Uno! dug u 
kajar az bas blrakln. 



Kendiniz hakklndaki dUSUncelerinizi vermeyi unutmaYln. 
Sorularl cabuk cevaplaYln ve herhangi bir cUmle Uzerinde faz-
la vakit sarfetmeyin. , 

Cevap k~~ldlna cevablnlZl isaretledi©iniz zaman madde
n inn II III i1 r as 1i 'j e (e v d p k iJ. fj 1 d " n d a ki II II III i} ran 1 n a'y n 1 01 mas 1 n a 
Ii II- I, ," I • Ii I II. I \I V ! 1 I I' II I I, II I ' .. \ 11\ I d I I' 111 i I I' i '.' d l' I' I 1 t' v '\ Ii 'r1 (' IIi :. ' 
Lit 111 C k i~.:, LId i I) ill i I t. t' V i\ I) i , ,I !I~ (1111' II :, I I III. 

HLF SOHUYU C[V/\PU\NUIRr~/\yA CJ\U)iN. 

l\rniHITN crVI\P K/'IcHDINIDI\ OLW\SIN,l\ DtKKAT EDiN. 

LHl IU 1/\1\ [(,II II ll,: U ii, 1 ~,l\i\1 I Y 1\1'1'-1/\ YIN. 



1. G e <;: e n b irk a <;: y 1 " d a sag 1 1 9 HI 9 e n ell i k 1 e 'j y i i d i . 

2. Evim eok hos bir yerdir. 

3. Diger insanlar kadar cab uk arkadas edinirim. 
IJ. K () 1 d yl I k 1 d Ii (' Y (' C d n '1 ,: til t'1 III . 

1,_ :.w.y,11 111',,1 i 1"1.11' iiil,iiliiyiillltiiil'. 

, G. B i r L (j P 1 u! U <J Uti C U ~; k u!:. U fI c.I a n Ii 0 ~l a II 1 n III • 

7. Bazen ofkelen'irim. 

8. Zihnillii b'iris lizerindc tutrnak benim icin zordur. 

0. ~~ J fj 11 (J 1 III l)i r (; 0 k il r k ,J d il ~; 1 a rl 1111 n ki k a d il r i y i d i t' • 

1(1.11('\'.1,· (Ii;lilil,'c('k kiilii olayliln dU$Une\l~k iiziilUrUm. 

II, Hld"!il,k VI'V,1 1,,1'111',.11-1.111111.101 Ijd:ddll :.dIlYI'II,lyllll, 

1;', lIil "YIIII!ld 1'.l:dllllldYl i''\yi'I'IIIII'Y'' Il'j'( iii l'ell'j'illi. 

I ,\. I !. d i ; d 111 i V i d i I • 

III. :',diIUtli" 1,,,>11111111, I,il' /.tlll<lll <lI'\'d,' qil'llll-di. 

16. 

1 7 . 

ins t\ n 1 d r k n 'Ii) y 11k 1 a s a b rl m1 t U k e t i r . 

SOUUkd!~Jlnll~llndiJn kurtull1lakta SJU(;llik <;:ekl~rilll. 

Hie sebepsiz kendimi eok neseli hissetti~im zamanlar olur. 

18. Bir toplulu~un nese kayna§l olmak benim lein kolaydlr. 
1 9. A 'j 1 e III S 1 k S '1 k be r abe r dol as t 1 91111 ins an" a r () k a r S 1 <;: 1 k 1111 S t 1 r . 

('l). Lld/t'll [) I t',I; d!,d i i-odu Y<lPdY'IIJI. 

:'1. (;U/UIII '.11" '.1\', dllt'll. 

/7, Hli/ilnlii lalllilrililnill olui', 

23. BirkiJ<; i)n('11I1i ki~i tanlllli:J.k isterllll, (.UnkU bu kendimi onem'1i his
sclLirir. 

24. Eger bir topluluk slk1C1 ise onu canlandlrmakta oncU1Uk ~derim. 

?~). F i k i r'1 c r 'j III i k 0 'I a y 11k 1 il a elk 1 a r 1 III • 

;'h. VI'III IfI',jl~l!dl'l'i Ldtll'"II'kcfi Ijldllillill, 

;' J, 11\',111111.1,1 ill'"ln '11'11'111<-1,11'11 ',II, 1111111, 

I ' , 11k Illd'l 1llIldl.id!l ')1'\111 1':',1' li.ilil ',11\1" 11 '1"\;:',,\11\'<\\'\,\11 

da okul i.\rkilda~,!anlll'l ~J(irlliCllw/lik!('n ~1('III'lliI. 

30. Baskalarlna s~ylcmeyi istemeyece~i baZl seyleri 51k s1k rUyamda 
gorUrUm. 

31. r a k a b (i. S ti (j 1 1111 'itiraf et!nemi 0erekt'jrecek ~:ekilde ci1datl1maktan 
(' ,I (l \' 'I III 



33. Her q U nco k fa z 1 a III i k l a t' U a SUI" c' r ! III • 

; II, '. I \' ',I I, I, I I '" t' y I (' I ,', I' II I ' 
, ' ,I V 'i' "II Vol I I III 

3 1:' 
:) . GUrUltUler beni kolayllkla UykUIIIUdtl uYdnUlrlt. 

1 n san 1 a r 1 abe r abe r ken ken di III i rahat his sed e r i III • 36. 

37. 
38. 

Bir cay veya resepsiyondaki 5nemli kimseyle tanlsmaya callS1rlm. 
S 1 k S 1 k n f.: zl e 01 u r' U III , 

39. Hie carplntlm olmaz ve nadiren neflS nefese kallrlm. 
40. o kIll d il ki d i i ~; i i k not 1 il t'l III d i1 n dol ay 1 k (' n d i IT! i k (j t U his set t i 9 i rn 0 1 rn Ll S - ; 

I II,. 

II I. 1\ iJ '" I, d I il I I .I V II I ',' (' V 1 Y.l P I V II I (I I ', .. I .i I I, i I (' I, I I I" P I d II II d d III ,I " I-. .!t' ,\ I d 
etml:k beni t'dtliits lZ eller. 

'I 2. Tan ~ ell SJ nn ins a n "Ie: r 1 iJ k a r $ 1 1 a $ iii ,1 flI i:\ k i C inc add e de k a r S 1 tar a fag e
\: L' )' '1 III • 

Ill. Ii !l I I V I Ii- I'! "I! (, I (' II i I I III , 

44. Ailemcleki k'i~)iler benirn kisisel sorunldrlrnl O()r'l,:nmeye fazlaslyla 
II] e f'd k I ! Ii I v' • 

45. Zihnilll'i tek bir ~ey UzeY'inde tuLdlillyorulil. 

46. Bazen kUfretmek isterim. 

47. Kendime olan gUvenimi kolayllkla kaybederim. 

LI B. l3 'j f' top 1 u 1 U Q U 11 ij n U 11 d l' k () n U ;; 11I Cl k 1)(' n i llIi r; i n r; 0 k 7 () r d u i~ • 

'19. Ilily,dln 1'.lII'! Jdi'j (idVldtllll,\ciltllnti,\11 l'lliininl, 

'.>0. lIi.ly,1l,lIllda II i <,. bdYl Ililddllii. 

51. Yapt191Hl seylerden pisman olurulf!. 
52. Slk slk utangacl191ml gosterrnemek i<;:in bUyUk bit' gayret goster;r;ll 

53. Flort etrneyi severim. 

S/]. \(cndimi r;nk nlUt';U7 hi<;<:ediyofilin. . 
~)~). l\d~,.kd ItI!'l ii, ill \11:-1111,,1' YdPllidl. Vi' II.:I'\,L('III'IIIII dli;,'nlt'lIli:k :,Oi'llIlllu', 

1 u U u t t.l S 11111 Slllld 1 r. 

~,(,'l. I (WI' hii' :;ilH'lIldYil llilf't (11111<111(111 (iij't:hih'lt:qilll<' VI: y,d;,d1ilnl\li1yaca~1' 
Ill~l clilin ol~~i1m herhald(! bunu y(lpdl'dllll. 

57. Tanldl~lm herkesi sevmem. 

58. Insanlarla beraberken bile kendill1i ya1nlz hissederirn. 

59. Sosyal yasantlml ailemin fert1eriyle SlIl1Y'"landlrmaYl tercih ederil 

() (). n a ~; k d -I d i' 'I n d il n d i\ h a si n .j r li 01 111 il d 'I rl'l 111;\ 'i 11 d nl r'l 111 _ 

61. OYJnlar ya da diGer or9a~ize !aaliyetl~~e katllmdk icin 9~nUl1U 
() 1 j u ~llHn d aut a n <) a ell k III sse d (' n Ill. 

(,;1. ! v k tVI Luy! L! d,lvt'dtlm,\\ \iI'il :1111',', It! /tll',IIlI', 



63. Genellikle hayatln yasanmaya de~er oldu~unu hissederim. 
64. 8askalarlndan kolayllkla neLle kaparlm. 

65. 50kaktaki insanlarln beni g0Letl~digini sanlfY ve rahatslz olurum, 

66. Erler bir grup insan araslncia bir konu~iIIa baslatmam gerekirse c;;ok 
Lcd i r ij i 11 (d IH' Ilili . 

(,I. :dl'·Ydl dililllllldld.t II" ilil, ... ,!, !,Idllllllill I" ill t!I.lIIIIIIII. 

b a. /~i I (, III lJ d tI d k d Y' ~,I IJI t' .y t' L i ... k I II d I.: II t,. U i. [) I I t, U" uk III U", U III Y i lli d d V t' (1 Ii I I' , 

b9. /\,ilenlln benilll yUZUillc!l'f] ellis klnklltJlrtd uyt'ddl!jHII hissed'iyoruBI. 

70. (,:i~vrellld(:ki l)iq;okldrl k,,,\Udl' y(iCill'k!i v< /tki ulduUUlild indlllt'llll. 

71. Bir kriz veya zor durumla karSllasmaktan kaClnlrlm. 
t)(·;,I)1] .. rl;\ hi)'llk!.!, OJ',dlll I,ili' (01111 /(1111,,11 ki'nrlill1i ya'!nlz hissede-
t 1111 

i.t. Ill' '1l'liillii',iilll yij,'lill<i'1i \.lIld!'.I. "II!IIIII, 

iii. 1"0,' .. 111" Ilil' t'" (wllli(" Iii <l1}1' il('lli('11 iH'i!!" Iii V;\!,lIi :.(Jylt'YI'IJlII:u'ljln\ 
inan1nm. 

75. Hayatlnlda ne felce ugtad'ln1 ne de kaslanmda anonnal bir zaYlfllk 
hissettim. 

76. Insan'!ann, dalla once kenclileY"j dli~Unmedikleri ic;;in iy; fikirle
t'i tlIi k i " k (\11(.1 'I k 1 d n n 1 ';1 k ~) 'I k S () Y' d \i ll\ • 

17. llil/I'll lorllilldnn ii<;lii';II' Viqlld!(11111 VI: unldtl dltedellleyece~Jimi 
II I'. :. (' L III i ... Illld I I . 

18. Cozlc'rill1 l$HJd kiHSl (:ok htls:,;u:.Llr. 

I~). K 01 d.vl 1 kl i\ Ii z ill ii t' U 111 • 

BO. Slk ~,!k "V!.'~k\.' y'iqc i<ij(.iik bit (o(uk ()!~.'Iydllijll, tliy,., dU~;UtlUrLiIll. 

81. A,'<.\Jd Slfddil !<.onU$UlallldYdcilk kdtl,lr kiitii ~l'yll;r dlhUnUrUIiI. 

82. SHllfta derse ka1kt'l~PIl1 Za!lli}n ti:A1ldtS1Z o!urUi\l. 

83. Evdeki sofra &dablm baskalarln1n yanlnda oldu~unl zamanlar kadar i· 
yi d('()ildir. 

86. Kimse herd <:.nlailllyor. 

(~B. Ui ~i t~ !' lilli n I! d k : Ilid i h l I Y I.t l I V q l' 

i ~ (J ~ I'·', \ ! I ( I () till f • 1,_ ! J ~ • l! IiI" I, j ~ t I ~ J ! ! i i 11 ; ; j ! ~ , j i ,1 " I ,i ;' 1! ) 

9 (J. H c ~'" i i r::. 1,,\ l. t d k d. \ ~,dJ cl IlL t d ~ ~ U i~ .j L k i ~ I U\ d} 1,\ \- d i , :~, ~ l t III " 

91. Y a) an c 1 1 i1 n n ya n 'j n d a ken cI i in i l' (' h)l~ S -! '2 hi:, sed (; ri i,i • 

92. 

93. To)'lantl1ardan hoslanrnilillo 



94. BuyUdUSjUIII halcle ailelll slk 51k kcnd'ileritll'iLlidL etlllcmi Iwkler. 

9 S. Y il h ,I n r 1 1 i.1 Y' 1 ,1 k a ~o~; 1 1 ;:1 ~; III a k tan (, P k 'i n Ill(' tIl • 

1/(1. !\ I i \',,! 1II'tlIlii I'(lt i111i'lillllll i'. i 'YUI, 

1)1. :.\1., ',Ik '.I'Il('p'.Jl VI'rl' (Yldldtl(\l(lldIQll1ll hl,,~,,'d('r'ilil. 

qg, /\1 dV l'dilll\('YP il'l (1-1 nl1illlL 

99. [3 il Z r n hI) rn U 1l1() t u h a f I' 0 k 1 M 1 ' .... \ U C.r ~1e 1 r. 

I () O. V (i~: U k Ii Li ~i U Ir

, ii c U 0 I a yl i1 r be ni (': 0 k u! un sun' Li.' IT . 

In I. (:'1'111 /dllidii L"nd inl i dl'i'lIld.tl'.I/ II i :,:.1'''('11111. 

I ();'. /\~. I ~'I II i' r' i '( (" I { . ',I I- iii I < I II I III • 

! 03. U aLl' n k d f a!ll h (; r Z d til d n k 'i n den d i.l hay d V d -;; r,: d 1 1 ~;l yo Y' • 

104. Is bulamasam da ailem bana gUvenir. 
105 . 

106. 

107 . 

1011. 

Sabahlarl kalktl~lmda kendimi yorgun hissediyorum. 
Koliljilkla a~larlm. 

Kaslarlm hemen hemen hie se~irmez veya atmaz. 

T~pnlprd~. otobUslerde VS. slk slk yabancllarla konusurum. 

lOt), hl\'I' kolllY,' i/11.I1It'y(1 l)d~.ld'ylrl\.d 1!.lllIdvll ItCIII!:tI P!':' ctllld~ ~Jt'IiY', 

110. rUlju /dll' II !id,Yl\! benilll i~i\l /fJl'lld.l<i 1\()iIJdlll'. 

I If:. I vel!' Ilu!ut,U ~")(JI{llllilk ivin yiJ sU:,lIIak yil (1..\ ..;vi L~t'kcLIIIl!k zorundd 
I'll I Iii I '" llild I I'. 

1 I j. r~ (1 d i I'l' n :, II iJ I ! (J I III i (, I ti c 1\ d i ~\ t ! C II iii iii . 

11LI. IlayaLllilua kendilili l1i<.: ~illldiki kdudriyi hi',sl'LIIIl:lili~;tilll. 

115. 13ir sorunun ceVabln'! bi'lmerne fil9mpn. soruldl!~iu zami\n Slnlf cinUnde 
k 0 nus rna k 0 r k u s u yl a ya nIlS c e va pvc n: b il 'i r- i 111 . 

'I 6. j n s it nl rl r' h d k k 1 III II il til h k i)' e die i v l' a d i ',; C y 'i (' t' s i)'y 1 ii y 0 r . 

1 I I. C 0 0 U l (lill iJ n II! utI 1I YUill • 

118. Ailem bende gereGinden fazla kusur buluyor. 

119. BaZl zamanlar 0 kadar iyi isitirim ki rahatslz olurum. 

120. Eger flrsat veri1se dUnya i~in \:ok yal"arll seyler ya,pabi1irdim. 
1 2 1. ~~ 'I k s '\ k b C> II c! end a h a 'i y i 01 nl a d 'I k 1 d n h (\ L.k~ i U Z III i.l n' d i yet Hl1 nan in· 

S J n ') (j rl a k i) l'~; 11 a';; t; 1 III • 

i i';.>. 15 U y d k bi r (II')' 'Ii II Ii k tl 1 Ll lid d <,; c\ Ii ';, 'I i i IE • 

I l' J. U i.l :;. k d ! <J. I 'I Ii I Ii .Y cl '~ ,.1<1 I iJ I Ii I ~. ,It I d '1 ~J I III III U L I u I U (J ,\ (J.' l' II d i I Y d I" i 111 • 

1//1. Nll,d 111'1i !0\11!/ ill-. (,I'LI'l 1111. 

1{,(). Bd'l~n hit, Li;Y\ii i.oP'IY'ld!llP i:.,I!'l'illil' Ili,d.dllldri l(j 1111 oyl(' (;i)II(,llllcr I)' 

IU'k'! !JuniaI' qUnlc't', Ilitft<1 I at"' ,VI! dd "yl,(I('d ~;!lI·(I,llit·. 



127. En zor mUcadelelerim kendimle olanlardlr. 
128. Evde sinirli olurum. 

129. Baskalan bakarken e1 imden gelenin en iyisini yapmak benim tin 
zordur. 

130. Kafam dUsUncelerle 0 kadar do1udur ki uyuyamam. 

1 3 1. Ye ITl e 9 e 0 t LA t'd u 9 LA ill d age r (: e k ten a elk III a nil sol u rum. 
1 32. S 1 k S 1 kay' k Cl d as 9 r LA bUill u n de d i k 0 d u ve k 0 nus mal a r 1 n 1 n d 1 S .! n d a k all -

r·llll. 

133. B1zen kontrol edemedigilll gUlllle ve aglama krizlerim tutar. 
134. GUnUn sonuna dogru kendimi cok yorgun hissederim. 

135. Bazen birisiyle yumruk yumru§a dbvUsmek isterim. 
136. Genellikle baskalarl benimle konusana kadar ben on1arla konusmam. 
137. Baskalarlna anlatmak iein iyi hikayeleri akllmda tutmaya callS1rl 
138. Kolayl1kla ofkelenirim ama bu uzun sUrmez. 

139. Co~u dertlerimden kimin sorumlu oldu~unu bilirim. 
140. 51k slk midem bulanlr ve kusarlm. 

141. Hayatlml gerektigi sekilde sUrdUremedim. 
142. Kil11se beni anlamyor. 

143. Gazen hie sebepsiz yere hatta isler yolunda de~ilken bile kendimi 
cok mutlu hissederim. 

144. Annem veya babal11 (veya her ikisi) cok sinirlidir. 
145. Bazen so§uk almadl§lm halde sesim klslllr. 

146. Cevremde olanlarln farklnda olmadl§lm ve yaptl§lm isin bir an iei 
durdugu kopukluk nbbetleri gec;;irlllisi'iid·ir. 

147. Arkadas edinmede ilk adlml atmaktan hoslanlrlm. 

148. Evden kaC;;lllak icin cok gUelU bir istek duymu$umdut'. 

149. Elestirilmek beni cok rahatslz eder. 

150. Kend'il11i sinirli addederim. 

151. Ozerime aldl~lm bir isi klsa bir sUre icin de alsa blrakl11akta 
zorluk <;:ekerim. 

152. Kolayllkla cesaretim klrlllr. 
153. Cogu zaman ~lmek isterdim. 
154. Slnlfta g~nUllU olarak s~zlUye kalkl11akta tereddUt ederim. 

155. Bazen evi terketmeyi c;;ok istedim. 

156. Yen; tanl~;tlnldlg1nl bir kimseyle konusacak bir konu bullllakta ~JU(,~ 
lUk <;:ekerll11. 

157. Ailemin fertleriyle co k az kavg~ ederim. 



158. Yeni insanlarla karSllasmak hosuma gider. 

159. Gazetedeki her n:akaley; her gUn okumam. 

160. Cinsel sorunlar yUzUnden slklntlllYlm. 

161. Zeki bir avukatH savunmaSl ile su<;:lu biri ser'best blraklldlgl he 
sefer adaletten i~renirim. 

162. Cogu zaman kendimi UzgUn hissederim. 

163. Arada slrada bugUn yapmam gereken iSi yarlna blraklrlm. 

, 164. Bir ise baslamakta gUclUk cekerim. 

Evden c~ktl~lm zaman kaplnln iyi kilitlenmemis ve pencerelerin 
k2panmaililS oldugunu dusUnUp lizUlmem. 

i 

; y: 

166. uan:=a gitrn2jE baYlllrlm. 

167. DUslerimin cogu seks ile ilgilidir. 

i6S. Oku-!da bCizen da1ga gc. ~igill1 ;<;:-1n rnUdUre gonderildigirn olmustur. 

169. Cocuklu~umun bUyUk bir klsml hastal1kla gecti. 

170. Top·lantl1ar insa11arla birlikte olabildigilll ic·in hO$uma gider. 

171. Gir gfUp insanlll ~nUnde konusmak hosuma gider. 

172. Elestirilmek ya da azarlanmak beni cok klrar. 

173. Hie nbb2t veya havale gecirilledim. 

174. Sosya1 gaflardan cabuk kurtulurum. 

175. G~rebilecegim tUm ilgiyi g~rUyorum. 

176. LLizUlli:;UZ bir dUsUnce durmadan akllma gelip ben·i tedirgin ediyor. 

177. Egel' fl('sat veri'rirse iyi bir' 1ider o1abilirim. 

178. Oldukca baglmslz ve aile basklslndan 5zgUrUm. 

179. Cok kuruntu yaparlm. 

I 80. Gall Z Jill an 1 ark end i III ike si n li k 1 e 1 U ZUlli S U z hi sse de r 'i rn . 

181. Sa§duyurn bugUnlerde her zamankinden daha iyi. 

182. liislerim ko1e<y'llkla incinir. 

183. Benim sucum olmadl~l halde islerim ters gider. 

184. Insanlara karSl ilgisizirn. 

185. Annem-babarn artlk olgun bir insan oldugumu anlamlyorlare bana 
cocuk muamelesi yaplyorlar. 

186. Co~u kimseyle konusrnakta zorluk cekerim. 

187. Co~u kimse Clkarlna uygun dUstU§U icin &dil olrnayan yollara basvu
rur'. 

t88. Ylii'Urken kaldlnmdaki cat1akla.ra basrnadan adlm atmaya dikkat erie"" 
r i r. 

189. Di(er evlere oranla bizim evde (ok az sevgi ve arkadasllk var. 



-I QO. ~ Daha az eekinger olmak isterdiw. 

1 9 1. Cog u gee e 1 e r f i k i r 1 e r ve d lis U nee 1 e r ben ira hat S 1 Z e t IT! e den uy u rum. 

192. Bir grup insan icinde bildigim bit konuda konusma baslatmaktan ve· 
ya fikrimi s6ylemekten cekinmem. 

193. GUnlUk ya~;antllll bana ilginC gelen seylerle doludur. 

;94. i<alllmca bit' cok kimse diger1erinden yardlm ve sel11pati gorrnek icin 
dertlerini bUyUtUyorlar. 

'1°5. C 'k .J ocu~'en bir ara baZl seyler caldll11. 

196. trsan-Ia:~ beni slk s-lk JUS k1r1k1191na ugratlr. 

1 9 7. Hay a t d () 1 u h ira r k a <.i;) s 9 r 1I bun a 0 i r d i fJ i III Z a rn an U z U n t U 1 e r; 11' kay b 0 1 U I 

Eli). Kendimi 0 kadai~ enerjik hi';scttigilll lijilianlar oldu ki gUnlerce uykl 
ihtiYdCl c!UYllia(\lill. 

10Y. YLirLirk<.::YI Ut:f1gt:lili kUt'UlIldkLd tli\, gu<;luk <,:ekillell\hilildil~. 

200. t\il;~1li meslek olarak seetigim -is) veya se<;:meye niyetlendigim ;;;i 
sevmiyoro 

201. De~isik konulardaki tuLullilarlmln baskalarlnca bilinrnesini isterim, 

LU2. BaSHli derde girdi9i zaman cenelill tutmanHl en iyiyol olduguna ina
nlnmo 

203. Bazen sevdi~im bir kiSi taraflndan k1rllmak hO$urna gitmistir. 

204. Bana zararl doku~amayaca~lnl bildi0illl seyler ve kimselerden kcrkt~ 
gum olmustur. 

205. Ailem benden c:ok fazla $ey bekler. 

206. Kendime hie gUvenim yok. 

207. Haya1 kuranm. 

208. Davranls1arlm baskalarl taraflndan kolayllkla yanllS anlaSllabi-· 
1 i Y' • 

209. Insanlarl baZl seyleri yapmaya ikna etmek hO$uma gidiyor~ 

210. Bazen bir seyleri parca1amak isterim. 

211. Sosyal faaliyetlerde herhangi bir in<:(H\ kadar basanll'y1rn. 

212. Sir cok k"isiyle arkadasllga yol aean faaliyetlere katl1maYl ter-
cih ederirn. 

213. Jilencilere sadaka verilmesine karS1Ylll1. 

214. Bazen kendimi iy~ hissetmedi~il11 zaman aksi olurum. 

2i 5. Bazen o.so.9111 k duygusu ce!(erim. 

~16. Benim hakk,mda konusuldu~una eminim. 

217. Ko'ayl1k1a utanlrll11. 

218. ~\i-em birl~!~tc gezd-igirn arkada;;;lara itiraz etmistir. 

2 1 9. [3 a ;: ens (J ';1 r tl C I ve y a Z J .( a f V e r -j c i bi r S e Y 1 e f' y a [J III a k i (; .j lid d Y a n I J -

ma..: b-ir istck duyanrn. 



220. B a $ 1 man e gel i r ~ e gel sin U m U r U III dad e 9 "il . 

221. Bir grup arasln~aki konu$malarda s~yleyecek uygun bir laf bulmak
ta gUclUk cekerim. 

222. OZt'Y'lllUe (,d!I,;Ll~JIIiI kOrluidY'Ud yaL11ar okuyup incelellll:ler yapiliak 
hO$uma gider. 

223. [11uUu olrlluk icin bit (;ok sosyal temas1arda bulunmam gerektigini 
hissediyoru!11. 

224. Baskalarlnln bana s~ylediklerini hemen unuturum. 
2 2 5. Y c; s"1 1 k ~ In S e 1 e r i n y a n 1 n dar a hat 1 In • 

226. P,skta dLi~ klrlkl191na ugradlnl. 

227. !3as"-alannHI bi1nd kin; olillasaydl <;:ok daha basanll olurdulll. 

22~. iiatl:kl;lll'('lilli Vc:Yil kOIlU:;;!tldllll kontrol eoeilicuigilli fakal etraf"lllida 0 
lup bi tenlerin farklnda oldugum ndbetler gecirdim. 

230. istahlili -iyid"ir. 

231. [vde diger yerlerde oldugundan daha az anlaYl$ gdrUrUm. 

2 32. i c i m i c i III e S"I 9 III ad 1 9 1 d Y 1 e an 1 a r 01 u r k i b i r i s k em 1 e deb i 1 e u z un 
sUr e 0 t u r a III u III • 

2 33. B a b a III De nl nl i <;: i n i deal b i r ins and 1 r. 

234. Tanld-Ig-Im b:!rinin basarls1nl duymak benim basarlslz oldugumu his
setmeme yo-! ("car. 

235. Davranlslarlm co~unlukla cevremdekilerin adetlerinin etkisi a1t1n' 
dadlr. 

236. Bir yaba.licl i1e konuSl11aYl zor bulurum. 
237. N e ann e \l1 ned e b a b a III k 0 1 ay 11k 1 a (5 f k e 1 en i r. 

238. Hastallk dolaYlslyli1 okula devamslz11g1111 oldu. 

239. 8aSlmda dayanllmaz keskin a§rllar var. 

240. Topluluklarda ka~aball~a katl1maktansa, kendi kendime ya da tek 
bir kisiyle oturmam daha o1agandlr. 

241. Yabancllarla kolayllkla tanl$lrlm. 

242. Arada slrada ailemin sevdigim fertlerine karSl bir nefret duyarlm 

243. Cogu kez neden 0 kadar klZglfl ve suratsll oldugurHU an1a"amam. 

244. Kalbimde ve sogs~mde hemen hemen hie agrl duymam. 

245. Acaip ve kendime ~zgU dUsUncelerirn vardlf. 

246. Akrabalarlmln hemen hemen hepsl bana ya~lnllk g~sterirler 

247. Ba<,;kalal'lnln top1anmlS ve konusuyor o-Iduklan b"ir odaya 9-.rmekten 
(:e i,,"i nllli2ii:. 

248. E1 ;erirn han tal ya da beceriksiz degil. 



249. Yalnlz oldu§um zamanlar acaip ;eyler isitirim. 

250. Ne annern ne de babam istekL:ri l11akul olsa da olmasa(da itaat etmem' 
de israr ettiler. 

251. Uykum rahatslz ve intizamSlzdlr. 

252. Meslek seciminde anne ve babamla aynl fikirde de§ilim. 

253. Slk slk yanllS ve kbtU bir sey yaptl§lm hissine kapl11rlrn. 
254. Hastall~a yakalanmaktan korkmam. 

255. Yeni insanlarla tanlSlnca konusacak konu bulmak zoruma gider. 
256. J\kl1f1n kaCH'maktan !<orkllyorum. 

257. Sir tartlsmada kolayl1kla altollirum. 

258. Gazen sevdiglill -insanlan incitfllekten zevk al1r1ill. 

260. Zihn1 bir bozuklugum var. 

261. Dikkatimi toplamakta baskalarlndan daha fazla zorluk ceremi. 

262. Oyle anlarlm olmustur ki baZl faaliyetlerde bulundu~um halde 50n-· 
radan ne yaptl~lml hatlrlayamamlsmldr. 

263. Kendisini aClkca teslim eden birinden faydalanan kimseyi klnamam. 

264. Bazl S2jlerin ve olaylarln gercek olmadl~l kuskusundan rahatslz 
oluyorum. 

265. Haftada en az bir kez hie sebepsiz aniden ates basar. 

266. HayatHI bani.: adi"l davranmad191ndan elliinim. 

~67. lyi becet~en1odigil1lden baLl oyunlan oynamaYl reddederim. 

268. Ilerhangi bir hasta11k icin doktora gitmek zorunda kaldlglnl zaman 
korkanm. 

269. Easkalatln-!n gorUndUgU kadar mut1u uili,aYl isterdim. 

~70. Anne ve babanl cok moaasl gecmis f-ikirlere sahiptirler. 

:71. Haftada en az bir kez heyecanlanlflm. 

~72. Annemin. babamln veya her ikisinin beni sinirlend~ren kisisel a
llskanllklarl var. 

~73. unem1i bit sey Lizcrinde <;a11$lrken kisi"l2rin fikrimi, sorm;:ilan ya 
da baska sekilde ca11smaml durdurmalarl sabr1ml taSlrlr. 

n4. Gazl konularda 0 kadtu' hassas111l ki on1ardan bahis bile e,,'emem. 

~75. KU<;Uk cocuklardan hoslanlrlm. 
~76. Bazen rahatslz edici gUrUltU olmamaslna ra~men uyumakta gUclUk ee

l<. e f i In. 

277. Duygularlm nedenleri belli olmadan iyiye ya da k~tUye ybnelir. 

278. /\nre veya babal11dan birisinin davY'an1s1arl bende bUyUk korku uY·3.n
U OJ'. III -I :;; t 1 r . 



279. Cabuk karar veremedi~im icin cok flrsat kaClrmlS1mdlr. 

280. Yetene0imi kUcUmsedi~im icin bir kac kez bir sey yapmaktan vazgeC 
misiIllJ-ir. 

281. Bir grup insan icinde oldugum zaman konusulmasl uygun o13n seyler 
dUsUnmekte gUclUk cekerim. 

282. BaSlm agnr. 

283. Ailemden bazllarlnln yaptlklarl seyler ueni korkutmustur. 

284. Baskalarlyla cabuk ve iyi kaynaSlrlm. 

285. Cugunlukla baska bir sey yapmaktansa oturup hayal kurmaYl ye~leri 

286. Ufak meb15~lar icin kumar oynamak hO$uma gider. 
287. Kolayllkla slk,-lganlaSlrlm. 

288. Ailemdeki kisilere gUvenebilirim. 

289. Sagl191m1 dikkatle izlemek geregini duyuyorum. 

2 9 O. 1\ e;.: k - S d <,:1 k h i k i)'y e 1 e r c\ e nut a n 1 r -I Ill. 

291. insanlar genellikle kendi haklarlna, baskalarlnln haklarlna gHste 
diklerinden daha faz1a saygl gbsterilmesini beklerler. 

292. KOnUSnlalll her zamanki gibidir (ne daha hlZ11 ya da daha yavas, vey 
aglzda yuvarlanllllS, bog uk degil). 

293. Okulda Slnlfln 5nUnde konusmaYl cok gUC bulurum. 

294. Ev hayatllll di~er insanlarlnki kadar hostur. 

295. dnemli bir yemekte masadaki bir seyi uzatmalarlnl istemektense 0 
s ey S i z yap a n ill. 

296. B~~~dlarl yapmaya de~mez derlerse, yapmak istedi~im seyden vazge-
cebi1irim. 

297. Pdr'ti1eri ve top1antllan sevetim. 

298. BaSlmdan cok acaip ve tuhaf olaylar gecmistir. 
299. Sosyal topluluklarda son derece iyi vakit geciririm. 

300. Seks 11e i1gi1i dUsUncelerin beni rahatslz etmemesini isterdim. 

301. Ellerim ve ayaklarlm ~o~unlukla gerekti©i kadar slcaktlr. 

302. Cogu zaman baSl111 co~ agrlr. 
303. Cogu kimsellin yanlnda tedirgin ve slk11gan olurum .. 

304. En (ok evimde mutlu ve rahat olurum. 

305. Hemen hemen hie;. baSlm d6nmez. 

306. llerlemek i<;:in (:ogu kirnsenin yalan sbyleyecegini SanlnlTI. 

307. Paraslzllk yUzUnden evda mutlu olamlyotum. 

308. Ne annem ne dE babam davranlS1mda bir hata bulmuyorlar. 

309. B r ~ok arkadaSln benimkinden daha mutlu bir ev hayatlar 1 oldugu 
h ssettim. 



310. KarSl cinsle arkadasllk temaslarlnda bulunmak benim i~in kolaydlr~ 

31 1 • 

312. 

313. 

j I ~ . 

Insanlarla arkadasllk ederek vakit gecirmek hO$uma gider. 
H l; Hie n heme n hi c.: a 0 n rn S 1 Z 1n1 .y 0 k t u r • 

G~zUm her zamanki gibi simdi de iyi g~rUr. 

U"I;I~ldll 1:"(ltlU'"III,ll,'rd koldyllkla ki\L,1"lnlil. 

, 

315. Yaptlklarl baZl seyleri yan11S saydl~lm kisilere arkadasca davra-" 
nabilirim. 

316. Evimde gercek bir sevgi ve sefkat yoktu. 
317. Bir partide do§al davranmak benim icin kolaydlr. 

318. G~zlerimi yormadan uzun mUddet okuyabilirim. 
319. Voni arkadaslar edinmeye hevesliyim. 
::I ;: O. 1 n ~, (j n! a (i t; CJ! en cl "j rill (: k t c' n h 0 ~ "I an 1 r 1 III • 

321. En tUyUk yUkUrnlU1UgUmUn aileille karSl oldugunu hissediyorurn. 

322. lnsanlarla temaslarlmda cekingenim. 

323. Sosyal iliskilerin benim hoslanaca~lm kadar ciddi olmadl~lnl hiss~ 
derim. i 

324. Ne annem ne de babam kolayl1kla klzar. 

325. Kimseye gUvenmemek daha emin bir yoldur. 

326. DUsUnceler aClslndan bakl11rsa ailem ve ben ayr1 dUnyalarda ya51-, 
yoruz. 

327. Evden kaClliak icin kuvvet1 i bi r istek duymusumdur. 

328. MUmkUn oldukca insanlardan kacarlm. 
329. Toplantl ya da partilerde arka planda kallrlm. 
330. Bir ~,;ey YilPllii.lk "isLed"i~jifli zaillar, (:liillin LiLredigin'j sik slk fur-kede-

rim. 
331. Ailemr alan yUkUmlU1Uklerin benim iein bir engelleme olu~turdu~unl 

h"isseJiyorulll. 

332. Ne annemin ne de babamln beni anlamari,klarlnl hissettim. 

333. Co0u zaman ~o~azlmda bir slklSlkllk hissediyorum. 

334. Dec\ektifli ,Ie esrareng"iz hikayeler hO$UHlCl gider. 

335. Umumi bir top1antlya herkes yer'irli a1d1ktan sanra girmtkten utanl 
nm. 

336. 

337. 

Slk slk baSlml slkl bir hant sarlyormus gibi hissediyorum. 

8 a Z 1 ins a n 1 a r 0 k a dar t a h a k k U m e die i k i ~ b i r $ e y 'i s ted i k 1 e r i Z i:\ i~i L 

onlarln hakll oldu~unu bildiQim halde tcimden aksini yapmak gell r 

338. GLndelik sosyal temas"lara kilr~:l kaYltslZ"lm. 

339. Pilrt"i1erdeki eglencelerde aktif bir ro1 allrlm. 



340. Kolay kolay yorulrnarn. 

341. Annem ve babam ban a karSl cok sert davrandllar. 

342. Yakln akrabalarlm araslnda bir eok mUnakasalar olmustur. 
343. Gazetelerde sue haberleri okumak hO$uma gider. 
344. Sosyal faaliyetler ben-i slkar. 

345. BaSlm eok ender a~rlr. 

346. Birisinin benirn ic:-in iyi bir sey yapmaslnln altlnda ne gibi bir 
neden gizlendi§ini genellikle merak ederim. 

3~7. Bir grup insanln araslndan ayrllmak icin izin isterken utanlrlm. 

348. Anne ve babarnla evdeki islerin nasll yapllmasl gerektigini konu
sunda anlilsmazll~lmlz olmustur. 

349. I',it' parLidl' iyi VJkit gec:irrllek benilll i<,:ifl kolaydlr. 

35D. Bir odada bir grup insan oturmu$ konusuyorsa tek baSlma iceri 
iJiniektc tc(eddUt ederi!ll. 

351. Ne annem ne de babam beni hakslz yere elestirmezler. 

352. Zamanlnda gereken seyleri s~ylemekte gUc:1Uk cekerim. 

353. Sir ~~retmen umu1madlk bir anda bana bir sey sorunCH telaslanl
y- -I In. 

354. Sir <;:ok sosyal fClaliyetlere katl1mak hosuma gider. 

355. iyi bir fikre hemen kaplllrlm. 


	Tez1009001
	Tez1009002
	Tez1009003
	Tez1009004
	Tez1009005
	Tez1009006
	Tez1009007
	Tez1009008
	Tez1009009
	Tez1009010
	Tez1009011
	Tez1009012
	Tez1009013
	Tez1009014
	Tez1009015
	Tez1009016
	Tez1009017
	Tez1009018
	Tez1009019
	Tez1009020
	Tez1009021
	Tez1009022
	Tez1009023
	Tez1009024
	Tez1009025
	Tez1009026
	Tez1009027
	Tez1009028
	Tez1009029
	Tez1009030
	Tez1009031
	Tez1009032
	Tez1009033
	Tez1009034
	Tez1009035
	Tez1009036
	Tez1009037
	Tez1009038
	Tez1009039
	Tez1009040
	Tez1009041
	Tez1009042
	Tez1009043
	Tez1009044
	Tez1009045
	Tez1009046
	Tez1009047
	Tez1009048
	Tez1009049
	Tez1009050
	Tez1009051
	Tez1009052
	Tez1009053
	Tez1009054
	Tez1009055
	Tez1009056
	Tez1009057
	Tez1009058
	Tez1009059
	Tez1009060
	Tez1009061
	Tez1009062
	Tez1009063
	Tez1009064
	Tez1009065
	Tez1009066
	Tez1009067
	Tez1009068
	Tez1009069
	Tez1009070

