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ABSTRACT
The Moderating Role of Parenting on The Relationship

Between Parental Media Mediation and Parent-Child Conflict

The aim of this study was to examine the moderating role of parenting in the
relationship between parental media mediation strategies and parent-child conflict.
136 Participants consisted of parents with a child between 44-75 months of age
(M=58.64 months, SD= 8.364 months). The data were collected through the Parent
Media Mediation Scale, The Turkish Form of the Child Rearing Questionnaire, and
the Child-Parent Relationship Scale. First, a moderation analysis model was created to
understand the relationship between parenting (parental warmth/ obedience
demanding behavior), parental media mediation strategies (active mediation/
restrictive mediation) and parent-child conflict as a dependent variable. The results
showed a negative relationship between active media mediation and parent-child
conflict, while a negative relationship was found between restrictive media mediation
and parent-child conflict. The moderation analysis did not find the moderating role of
parenting in media mediation and parent-child conflict. Moreover, the screen time
children spend for social media use and playing games on weekdays and weekends
has a negative significant relationship with parental media mediation, while it has a
significant positive relationship with parent-child conflict. The findings highlight the
importance of parent-child conflict in the context of parent media mediation and
parenting attitudes and the parent-child relationship. The research on the regulation
strategies adopted by parents in their children's media use in early childhood and the
role of parenting in the parent-child conflict relationship is limited. Thus, despite its

limitations, it is feasible to say that findings of the present study well to the field.
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OZET
Ebeveyn Medya Aracilig1 ve Ebeveyn-Cocuk Catismasi Arasindaki Iliskide

Ebeveynligin Diizenleyici Rolii

Bu ¢alismanin amaci, ebeveynligin ebeveyn medya arabuluculuk stratejileri ve
ebeveyn ¢ocuk catismasi arasindaki iliskideki diizenleyici roliinii incelemeyi
amaclamistir. Katilimcilar 44-75 ay arasinda normal gelisim gdsteren ¢ocuga sahip
ebeveynlerden olusmaktadir (58,64 ay, SS: 8.364 ay). Veriler ebeveyn ve ¢ocuk
hakkinda sorular igeren Kisisel Bilgi Formu, Ebeveyn Medya Aracilik Olgegi
(ECEMAO), Cocuk Yetistirme Olcegi (CYA-TR) ve Cocuk-Anababa iliski Olgegi
araciligiyla toplanmistir. Degiskenler diizenleyici degisken olan ebeveynligin iki
boyutu (ebeveyn sicakligi / itaat bekleme), ebeveyn medya arabuluculuk stratejilerinin
iki boyutu (aktif arabuluculuk / kisitlayict arabuluculuk) ve ebeveyn cocuk ¢atismasi
bagimli degiskeniyle ¢alisma modeli olusturulmustur. Sonuglar, aktif medya
arabuluculugu ve ebeveyn ¢ocuk catigsmasi arasinda negatif iliski oldugunu gosterirken
kisitlayict medya arabuluculugu ve ebeveyn ¢ocuk ¢atismasi arasinda negatif bir iliski
bulunmustur. Son olarak, diizenleyici analizde, ebeveynligin medya arabuluculugu ve
ebeveyn cocuk catigmasindaki diizenleyici rolii bulunmamistir. Ayrica, ¢ocuklarin
hafta i¢i ve hafta sonu sosyal medya kullanimi ve oyun oynamak i¢in harcadiklar
ekran siiresi, ebeveyn medya araciligi ile negatif, ebeveyn-¢cocuk catigmasi ile ise
pozitif yonde anlamli bir iliskiye sahiptir. Bulgular, ebeveyn medya arabuluculugu ve
ebeveynlik tutumlart ve ebeveyn-cocuk iliskisi baglaminda ebeveyn-¢ocuk
catismasinin Onemini vurgulamaktadir. Ebeveynlerin erken c¢ocukluk doneminde
cocuklariin medya kullanimlarinda benimsedikleri diizenleme stratejileri ve

ebeveyn-cocuk catismast iliskisinde ebeveynligin rolii iizerine yapilan arastirmalar

\"



sinirlidir. Bu nedenle, sinirliliklarina ragmen, bu ¢alismanin bulgularinin alana katki

sagladigini sdylemek miimkiindiir.
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CHAPTER 1

INTRODUCTION

Digital media technologies and online activities have become increasingly essential
in children’s lives and surrounded children's everyday activities. Children, nowadays,
start experiencing the digital media environment at a very early ages in their lives
unlike their parents (Nelissen & Van den Bulck, 2018). Some children under two
years old start to interact with technological devices and screens (James, Weinstein,
& Mendoza, 2019) through their parents' tools such as tablets or cell phones
(Chaudron, Di Gioia, & Gemo, 2018). Along with the interaction with screens at
earlier ages, the duration of interaction duration with screens is more at the extremes.
For instance, almost all three to four-year-old children watch a program on any
technological device for about thirteen hours a week. In addition to the program
viewing rate, nearly forty per cent of children play online games for about five hours
a week (Office of Communications., 2020). The use of technology continues to
increase in later ages. When eight to twelve-year-old children spend six hours a day,
teenagers' daily screen time is about nine hours (James et al., 2019). The use of
digital devices increases every year. While less than one per cent of children aged 0
to 8 had their tablets in 2011, this rate increased to over fifty per cent in 2019 (James
etal., 2019).

The use of digital media and technological devices in early childhood is a
much-debated issue with two ends: benefit and harm or risk and opportunity. There
are some positive and negative effects of using digital media. To illustrate, video
games can increase violence and aggression while improving visual skills as visual

memory and discrimination (Johnson & Puplampu, 2008). For instance, children's
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use of social media not only improves their interpersonal relationships with their
peers, but also increases children's anxiety levels and affects their self-perceptions
(Victoria Rideout & Robb, 2018). Screen use not only causes obesity in children, but
also contributes to the development of children by enabling them to access
educational content (Blum-Ross & Livingstone, 2016). The purposes and frequency
of use of media tools play an important role in this dual balance. Therefore, to
understand the importance of digital usage balance, it is necessary to be aware of the
benefits and the harmful effects of the media. Some of the positive effects of
technology include improving children's language development (Zhao & Phillips,
2013) and increasing academic skills with various e-learning platforms. For example,
the use of technology and digital media provide an environment including
entertainment and learning (Benedetto & Ingrassia, 2021). It improves the literacy
skills of children, which includes skills such as alphabet knowledge and emergent
writing (Neumann & Neumann, 2014) along with critical thinking, self-regulation
and child’s autonomy (Benedetto & Ingrassia, 2021). However, some adverse effects
of technology include cyber aggression (Wright & Wachs, 2019), obesity, ADHD,
visual disorders, and increasing body fat mass index (Wolf, Wolf, Weiss, & Nino,
2018). On the other hand, there is a positive correlation between childhood obesity
and screen time: Reducing screen time prevents future obesity in adulthood (Jago,
Wood, Zahra, Thompson, & Sebire, 2015). Moreover, a prospective study of
children aged between 5 and 11 years showed that the availability of technological
devices at home was indirectly related to the body fat rate of children and that
children's screen use mediated this relationship (Boberska et al., 2019).

One of the consequences of children's use of digital media is its effect on the

parent-child relationships (Benedetto & Ingrassia, 2021). Research results show that
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as children's media use increases, the parent-child conflict also increases (Beyens &
Beullens, 2017; Nelissen & Van den Bulck, 2018). In other words, the parent-child
relationship is affected negatively due to the digital difference between the children
born into the digital world called digital natives and the parents who have to enter the
digital world called digital immigrants (Correa, Straubhaar, Chen, & Spence, 2015).
Also, one of the main causes of conflict between parents and children is the
strategies adopted by parents who want to minimize the harmful effects of media use,
including regulating their children's digital media use. At this point, studies have
already shown that parental mediation is crucial in preventing risks (Soh, Chew,
Koay, & Ang, 2018), as parent media mediation reduces the adverse effects of
children's use of digital media and prevents potential risks (Blum-Ross &
Livingstone, 2016; Hwang, Choi, Yum, & Jeong, 2017; Livingstone & Helsper,
2008).

Parental mediation strategies, defined as the regulatory role of parents in
children's use of digital media, are a determining factor in parent-child conflict. The
role of parents between children and digital media is essential in determining parent-
child conflict. Therefore, the role of the parent in the child's media use, which is
conceptualized as parental mediation by research, may affect the parent-child
relationship and lead to parent-child conflict (Beyens & Beullens, 2017). For
instance, restrictive media mediation limiting children's television viewing brings
about more parent-child conflict (Mesch, 2006). On the other hand, some research
showed no relationship between parents' active media mediation and parent-child
conflict (Beyens & Beullens, 2017; Nathanson, Eveland Jr., Park, & Paul, 2002).
There are additional factors that determine the relationship between parental media

mediation and parent-child conflicts, such as the number of technological devices in
3



the household or parental attitudes (Beyens & Beullens, 2017). For example, if the
parent who adopts active media mediation strategies realizes these strategies in a
controlling attitude, parent-child conflict increases. Likewise, if the active media
mediation strategy is supportive of the child, the parent-child conflict will decrease
(Valkenburg, Piotrowski, Hermanns, & de Leeuw, 2013). In the study conducted
with 1,309 children and parents, many of the participants living in Turkey, it was
shown that the warm and supportive attitudes of the parents contributed positively to
the parent-child relationship and the conflict decreased. In addition, it has been
revealed that parents' controlling attitudes cause children to blame themselves and
contribute significantly to parent-child conflict (Selguk, iscanoglu, Sayil, Siimer, &
Berument, 2020).

Parental mediation strategies are based on traditional parenting styles
(Baumrind, 1991). Parenting styles is a term that encompasses all the strategies
adopted and applied by parents while raising their children (Darling & Steinberg,
1993). The responsiveness/warmth dimension forms the basis of parental behaviors,
and the two main dimensions of demandingness’/parental control constitute parental
styles. While the responsiveness and warmth parent dimensions express the parent's
attitudes and participation towards the needs of the children, the
demandingness’/control dimensions include the rules set by the parent, parental
control and maturity expectations from the child (Goldstein & Naglieri, 2011).

On the other hand, parental styles are combinations of these dimensions or
combinations to varying degrees. In studies with parents on children’s digital media
behaviors, traditional parenting styles have been insufficient to explain parents’
behaviors (Benedetto & Ingrassia, 2021; Eastin, Greenberg, & Hosfchire, 2006).

Thus, the need for specific parental media types to represent media-related parental
4



behavior of children rather than traditional broad parenting styles has emerged
(Benedetto & Ingrassia, 2021). Therefore, specifying the media and Internet-related
parenting styles, also called digital parenting styles, have two dimensions -parental
warmth and control. While parental control includes supervision and stopping
internet usage and establishing rules, parental warmth contains parent child
communication and parental support (Valcke, Bonte, De Wever, & Rots, 2010).

While following ways to cope with the adverse effects of media usage and
find balance (Nevski & Siibak, 2016), there is a conflict between parents and
children. Parental mediation is a determining factor in the parent-child relationship in
digital media. Media mediation which includes parents' behavior in regulating their
children's media use, leads to conflict between parents and children (Beyens &
Beullens, 2017). The type of parental media mediation and the attitude with which
this media mediation behavior is carried out play a role in the degree of conflict
between the parent and the child. However, studies emphasize that parent mediation
cannot be directly related to parent-child conflict because the parent-child
relationship is complex and includes multiple contextual factors (Benedetto &
Ingrassia, 2021).

All in all, some of the parents want to try to reduce the adverse effects of
children's media use and boost media use benefits. The main aim of parents is to
create a balanced technology usage of children. Thus, parental mediation is defined
as the mediator role of parents between children and their media use. Mediation
strategies encompass several approaches to bring digital use to developmentally
appropriate use. Mediation methods are structured on the role of parents between
children and the media (Benedetto & Ingrassia, 2021). Also, the Covid-19 pandemic,

which emerged in Wuhan, China in 2020 and spread rapidly, has affected every
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aspect of the lives of children and adults (Goldschmidt, 2020; Uzun, Karaca, &
Metin, 2021; Wiederhold, 2020). Due to the contagious nature of the epidemic, a
number of measures have been taken to prevent its spread. Wearing masks, working
from home, distance education, home quarantines, taking a break from collective
events such as concerts, and holding online meetings instead of face-to-face meetings
are some of these measures. During these measures, people took advantage of the
opportunities of technology to stay connected, maintain social relations, continue
their education and work(Goldschmidt, 2020). For example, it has continued to use
technological tools such as phones and tablets, and media applications such as Zoom
and Skype. The increase in the time spent at home and the widespread use of
technology among children and parents in the pandemic have shaped the parent-child
relationship. The results of studies conducted with 1115 parents in Turkey also
provide a framework for parent-child media relations in the context of the pandemic.
Communication strategies and attitudes adopted and implemented by parent’s limit
children's excessive screen use. Especially with increasing screen time during covid
19, parents should set rules about screen use and apply them in a consistent way.
(Ozturk Eyimaya & Yalgin Irmak, 2020; Wiederhold, 2020). Since our study was
conducted during the Covid-19 period, it is their assessment of the nature and context
of the pandemic. To balance the screen time in the pandemic, parents should support
the children and balance the relationship between the child and the screen time
(Ozturk Eyimaya & Yalgin Irmak, 2020). At the same time, since the time spent by
parents and children together at home has increased, parent-child interaction has
increased accordingly (Uzun et al., 2021). The uncertain and devastating effect of the

pandemic, its emotional and mental effects on parents and children, increased parent-



child conflict and negatively affected parent-child closeness (Russell, Hutchison,
Tambling, Tomkunas, & Horton, 2020).

Although there are studies on the concepts of parent media mediation and
parent-child relationships, there is a need to examine these relationships, mainly
focusing on early childhood and the regulatory role of parenting attitudes in this
relationship. Therefore, the present study aims to examine the moderation role of
parental attitudes in the relationship between parent media mediation and parent-
child conflict. In the light of the parent-child conflict theory, conflict arises between
children and parents because any restrictive and controlling attitudes of parents
towards children's behavior and attitudes cause motivational stimuli in
children(Brehm & Brehm, 1981). Parenting attitude theories emphasize the
regulatory role of parenting attitudes in parent-child relationships.

The study sample consists of parents with children aged 4-6. It makes an
essential contribution to the literature regarding study subjects and age groups.
Measuring and assessing digital engagement of early children and examining their
relationship with their parents is more challenging than older children (Chaudron et

al., 2018).



CHAPTER 2

LITERATURE REVIEW

The purpose of the study is to examine the relationship between parental media
mediation, parent-child conflict, and parenting attitudes. This chapter includes a

theoretical framework and the literature review.

2.1 Theoretical background

Several theories explain the relationship between digital media use, parent-child
conflict, and parental mediation. The first is Bandura’s theory of social cognitive
based on how children’s digital media usage behaviors are formed by observing
family members in the home environment (Bandura, 1999, 2001). The literature
describes the use of digital media in early childhood with social cognitive theory. On
the other hand, parental mediation theory and reactance theory are two theories that
explain parental mediation and parent-child conflict. Finally, the parenting styles
framework describes attitudes towards parenting that represent how parents interact
and communicate with their children while raising children in terms of parent-child
conflict.

The social cognitive theory explains the individual's learning process in social
relations. It sheds light on developing knowledge, skills, and attitudes by observing
the people around the individual in the social context (Bandura, 1999, 2001;
Goldstein & Naglieri, 2011). Especially in early childhood, children continue their
learning processes by observing their family members. They model the interaction
between family members and many behaviors such as preparing meals and reading

books. Likewise, the media usage behaviors of individuals are also within the scope
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of this modelling (Lauricella, Wartella, & Rideout, 2015). Researchers have a socio-
cognitive approach to explain that parental mediation diminishes adverse outcomes
and promotes a digital environment that fosters children's development in digital
usage (Livingstone & Helsper, 2008). Media ecology in-home environment consists
of individuals' media use practices. Thus, children's media use routines begin based
on caregivers' media attitudes (Lauricella et al., 2015).

Clark’s theory of parental mediation is based on social psychological media
effects and information processing theory, and it is also a hybrid communication
theory that examines the child-parent relationship. With the increase of mobile media
tools, the media and family relationships and the reflections of media environments
on parents are also changing (Clark, 2011). Therefore, parental mediation is one of
the most remarkable areas in children's digital media use. Parental mediation is
defined as the regulation of children's use of technology and the behavior of parents
against children's use (Chaudron et al., 2018; Clark, 2011). In other words, parental
mediation is a term that covers the prevention of adverse risks of media use and
includes media restriction strategies as screen time and content (Nevski & Siibak,
2016). Thus, one of the aims of parental mediation is to decrease digital technologies'
online risks and negative impacts. Creating written rules and discussing these rules
among family members are effective methods (Chaudron et al., 2018; Nikken &
Jansz, 2014). One of the aims of parental mediation is to decrease the online risks
and negative impacts of digital technologies. Parents' role leads and regulates
children's media consumption (Jiow, Lim, & Lin, 2017). Although early studies on
parental mediation were about children's television watching behavior, researchers
subsequently questioned whether television-related mediation strategies could be

applied to children's use of digital technology (Livingstone & Helsper, 2008).
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Brehm’s theory of reactance which is motivational arousal that occurs in
situations such as the elimination of behavioral freedoms of individuals, the
regulation or restriction of behavior by rules (Brehm & Brehm, 1981). For example,
conflict may arise between the child and the parent. To illustrate, parents may be
concerned about the harms of their children's use of digital media. They may limit
children's use. Therefore, conflict may arise between the parent, who is in the
position of authority or decision-maker, and the child.

Parenting is a complex set of actions that involve parent-child interaction
and affect the child's development. (Darling, 1999). Maccoby and Martin identified
two dimensions of parental behavior: Demandingness and responsiveness.
Demandingness includes parents' demands for maturity beyond their child's
developmental level, parents' efforts to discipline their children, and their control
over children. On the other hand, responsiveness includes the efforts of parents to
raise children as independent individuals and considering that they are
unique(Baumrind, 1991; Darling, 1999; Goldstein & Naglieri, 2011). Baumrind, on
the other hand, claimed four parenting style classifications based on these
dimensions: authoritative, authoritarian, permissive, rejecting neglecting (Baumrind,
1991). Based on Baumrind typologies, the authoritative parenting style is a type of
parent that supports children's autonomy and adopts rules shaped according to
children's needs. The authoritarian parenting style is a controlling and demanding
type that expects children to obey their parents and includes inflexible strict rules.
However, despite being highly demanding, it contains limited responsiveness. The
permissive parenting style has highly responded and restrictive demanding. This

parenting style responds to the child's needs with a low level of control. Rejecting
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neglecting parents are not responsive and demanding. Also, they deny their children
rearing responsibilities and do not monitor children.

The social cognitive theory has been used to explain the reflections of family
parental attitudes on children's digital media use, such as conflict, on their
relationships with their parents. In addition, parental media mediation theory is used
to understand the context of children's media content time, the device they interact
with, and the intended use. Furthermore, reactance theory has been used to explain
children's reactions to parents' restraints on their children's behavior and the resulting
parent-child conflict. Finally, parenting styles describe the attitudes and behaviors of
parents while raising children and points out the dimensions of parenting styles
(Goldstein & Naglieri, 2011).

In this study, in the light of this theoretical framework, children's digital
media use explains the media children consume without any device and content
restrictions. In contrast, media mediation of parents explains their role between
children and the media they consume. On the other hand, parent-child conflict is
based on the confrontation between the parent and the child because of the restriction
of the child's behavior in the parent-child relationship. Parenting attitudes cover
parents' attitudes and approaches within their thoughts, beliefs, rules, and boundaries
while raising children. In other words, considering the relationship between variables
from the parent-child conflict theory, parents' regulations and rules affect the
dynamics of parent-child relationship since they provide motivational stimuli in
children. Parenting theory, on the other hand, argues that parents' attitudes and
behaviors play a role in the parent-child relationship. Considering that parent media

mediation, which covers the rules and behaviors of parents regarding media
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regulations, affects the parent-child relationship, parenting attitudes also have a

regulatory role in this relationship.

2.2 Parental media mediation

The digital media mediation literature is historically based on parents' strategies for
mediating children's television viewing behavior. Although early studies on parental
mediation were about children's television watching behavior, researchers
subsequently claimed whether television-related mediation strategies could be
applied to children's use of digital technology(Benedetto & Ingrassia, 2021). In other
words, before children use digital media, researchers have been conducted, and
studies have been undertaken on television viewing behaviors(Livingstone &
Helsper, 2008). Studies reveal how the parents' attitudes and behaviors are against
the television watching behaviors of children. Children's TV viewing can be
arranged more easily for parents than digital devices. There are specific reasons for
this. The main ones are that television devices are less complex and easier to use than
digital devices. Parents are more familiar with television than digital devices. In
terms of size, televisions are large and unportable compared to digital devices,
making them easier to watch together and are more suitable for parents' guidance in
content (Chaudron et al., 2018).

Studies on mediation started with television mediation and then continued
with mediation research involving internet mediation, mobile phones, tablets, media
tools and television. According to television and parental mediation studies,
mediation types are categorized into three groups: restrictive mediation, educational

mediation, and co-viewing (Nathanson, 1999).
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Clark (2011) mentioned three critical trends that constitute a limitation in the
parental mediation theory. The first is that studies on the subject generally focus on
the negative impact of digital media on development. The second limitation is that,
as stated in the previous limitation, the theory focuses on cognitive development, and
therefore research tends to focus on young children(Clark, 2011). However, in the
report of Chaudron et al. (2018), it is seen that there is a parallelism between the ages
of children and the studies conducted in the use of digital media by children. As the
age decreases, the number of studies decreases according to the older ages. This is
because digital media technologies are in constant change and development. The
third limitation Clark has identified is the gap in applying parental mediation efforts
to the digital media environment that joins new content and devices every day. The
reason is that the origin of the theory is based on the studies of television.

In this context, the studies on the theory have concentrated on the television
device (Clark, 2011). The complexity and complexity of digital media tools and
content, and the increase in interactive media such as mixed reality, have broadened
the limits of the parental mediation theory that historically began with television. The
parental mediation paradigm keeps up with rapid development (Jiow et al., 2017).
Although media devices and media contents progress gradually and become
complex, the parental mediation paradigm developed with the television device
continues to deepen, still keeping up to date (Jiow et al., 2017). Parents mainly adopt
two types of mediation: supervision and restrictive mediation (Nevski & Siibak,
2016). In other words, more than half of the parents who adopted restrictive
mediation limited their children in terms of the duration and content of digital games.
More than half of the parents who adopted supervision stood next to their child while

their children interacted with the device, and about half observed the child's
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behavior. When the parental mediation framework is expanded and developed for
rapidly updating video games, it will strengthen the theory and fill the gaps(Jiow et
al., 2017).

Parents who are competent in using digital devices adopt mediation strategies more
efficiently and perceive risks regarding their children's media use. At the same time,
the perception of digital risk prompts parents to regulate their use of media(Nikken
& Opree, 2018).Children spend time with multiple media tools such as smartphones,
tablets, and laptops in the technological landscape. Maintaining mediation strategies
for more than one tool can create complexity for parents. Therefore, there is a need
for parental mediation studies considering multiple digital devices (Shin & Li, 2017).
Media mediation strategies adopted by parents vary according to parental goals.
Therefore, parents can adopt these strategies inconsistently according to their goals
and objectives. They adopt more than one strategy as well as one strategy. For
example, if a parent is going to review the child's social media account, it is also
explained as co-use if it includes monitoring while simultaneously reviewing it
(Blum-Ross & Livingstone, 2016). The parental media mediation strategy discussed
in this study consists of the strategies adopted by the parents according to their

frequency.

2.2.1 Types of parental mediation

Parental mediation has shortcomings when considering changes in the rapidly
changing media and technology world. It has been observed that parents apply
mediation strategies in the face of changing media technologies (Jiow et al., 2017).
Parental mediation should be thought of in softer concentric circles rather than broad

categories. The main reason for this is that there are no sharp lines between
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restrictive, co-playing, active mediation strategies, and parents use a combination of
these strategies. Children's personalities, behaviors, play preferences, parental
approach, experience and technical knowledge determine parents' strategies (Jiow et
al., 2017).

Moreover, parents may not adopt just one mediation strategy. There can be
transitions between strategies, and parents can use more than one strategy together.
That is, regulating children's media use, parental styles, and family values determine
the issue of regulating children's media use (Nikken & Opree, 2018). Although
parents tend to adopt a single mediation strategy, they apply multiple mediation
strategies simultaneously under different circumstances (Jiow et al., 2017). In a study
conducted with 234 parents aged 0-8 in 21 European countries, parental mediation
was listed in 5 different categories (Chaudron et al., 2018). These are co-use, active
mediation, restrictive mediation, monitoring, and active distraction. There are four
types of parental mediation: interaction restrictions, technical restrictions, active co-
use, and monitoring (Livingstone & Helsper, 2008). Strategies are listed according to
their frequency of use: Restrictive mediation and Supervision strategies, Co-use and
Active mediation, Monitoring and Technical restriction (Chaudron et al., 2018). It is
easier for a parent to watch with their child than to play video games together.
Therefore, Video games are less common to be played together. Parents and
mediators need adequate information, albeit basic, in the rapidly changing media
world. Parental mediation has shortcomings when considering changes in the rapidly
evolving media and technology world. It has been observed that parents apply

mediation strategies in the face of changing media technologies (Jiow et al., 2017).
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2.2.1.1 Active Mediation

Active mediation is all strategy for understanding what children will do when
encountering technical or content issues/problems during digital media or devices
(Chaudron et al., 2018). For example, Livingstone and Helsper (2008) explain active
mediation as talking with the child about the media content interacted. These types of
interaction consist of activities such as watching and listening to media content
together. In addition, creating written rules and discussing these rules among family
members are effective methods (Chaudron et al., 2018; Nikken & Jansz, 2014).

Although parents often believe in the power of speech and communication,
they do not prefer to talk to children about the risks and dangers of digital
technology. When children encounter a threat a problem in the digital environment,
they will tell them about these problems. Active media mediation is the least
common type observed among parents(Livingstone & Helsper, 2008). On the other
hand, active mediation and co-monitoring mediation methods are more common than
restrictive and educational mediation types (Warren, 2003). In addition, active
mediation is observed more frequently in parents who use digital technology actively
(Chaudron et al., 2018).

A study was conducted with 557 parents who had children in primary school
in Singapore. The study results showed that parents regulate their children’s digital
technology use with a more straightforward parental mediation method. Talking
about media content with children and monitoring children are two featured methods
described as popular and easy to implement among parents in this study. In addition,
methods such as presenting children with appropriate content and technically
examining children's activities are other methods that are not popular among parents

(Shin & Li, 2017). On the contrary of setting direct limits on children like restrictive
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mediation, explaining and talking about the media with children takes more time for
parents since active media mediation contains and offers alternative suggestions to
children or adopt a more detailed monitoring strategy. For example, scanning and
filtering developmentally appropriate media content or acquiring technical
knowledge and skills about technological devices require a great deal of time,
especially for full-time working parents.

Parents who focus on the positive effects of technological devices and reduce
the adverse impacts of risky online environments adopt co-use or active mediation
strategies (Nevski & Siibak, 2016). However, this type of active mediation does not
always prevent risks. For instance, a national study of 1511 children and 906 parents
in the United Kingdom examines parents' online activities in children and
adolescents. The age range of the children studied: 9-19 years. The research was
conducted with face-to-face interviews for 40 minutes. The study's critical finding is
that young people between the ages of 12-17 face risks in the online environment.
Parents apply some strategies and methods to prevent these risks, but these methods
are not fully effective in reducing the risks. While parental restrictions reduce risks,

active co-use does not mitigate these risks(Livingstone & Helsper, 2008).

2.2.1.2 Restrictive Mediation

Restrictive mediation refers to restricting children's technology use behaviors.
According to the parental mediation theory, restrictive mediation limits the length of
time children watch TV (Nathanson, 1999; Warren, 2003) and includes behavioral
reward or punishment (Warren, 2005). Restrictive mediation is defined as a type
where parents set rules and limits in the use of digital media (Jiow et al., 2017). It

includes setting rules that limit the use of media. Restrictive and active mediation
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differ in terms of rulemaking. In restrictive mediation, the rules are created and
applied directly by the parents without the needs and wishes of the children. In active
mediation, on the other hand, the rules are created together with the children,
considering their needs and development.

Restrictive mediation consists of limitations such as the time spent and time intervals
for interacting with media content. Additionally, content is also a limitation. For
example, restricting children's exposure to adult or violent content fall under
restrictive mediation (Livingstone & Helsper, 2008). Restrictive media mediation
and supervision are common strategies among parents (Chaudron et al., 2018). Data
from the European Children Online Project study data, also conducted in Turkey,
show that restrictive mediation is more common in Turkey than in other countries
(Helsper, Kalmus, Hasebrink, Sagvari, & de Haan, 2013).

The method of setting rules involves trying to manage children's access to
digital technology use. Parents can limit children's access to digital technology in
terms of context, time, content, or combination of the last two. Allowing a child to
use a tablet only at noon on the weekend is an example of time-constraint (Chaudron
et al., 2018). At the same time, the combination of time and content may include
simply listening to soft music from the tablet or not allowing tablet games before
going to sleep. Not allowing digital games to be played during school time is an
example of context. The main point of this difference in media use is the families' or
parents' understanding of values. Therefore, parents' attitudes and strategies to
regulate children's use of digital technology may differ from each other. For
example, while one family do not let children play with the tablet until homework is
done, the other may limit spending time with the digital device to only weekends.

The extent to which restrictive mediation is applied and its effects vary depending on
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the context (Nathanson et al., 2002). The application of restrictive mediation may
differ according to the context dynamics, and the degree of difficulty of the
application may vary. Factors such as the size and portability of the devices play an
essential role in this difference. Television programs are more predictable than video
games. Unlike the mainstream program flow, video game content consists of a
content pool where users create their content(Jiow et al., 2017). Video games are
similar to video viewing platforms in this respect. In addition, cloud technologies
such as device size, portability, shareability, and GPS that the device brings affect
mediation(Clark, 2011; Jiow et al., 2017). In 2015, a study of Dutch parents with
children between the ages of 1 and 9 stated that most parents were not bothered by
the relationship between their children and the media at home. While half of the
parents claimed that they did not have a good command of the media tools, most
parents expressed a positive opinion about restrictive mediation and technical
mediation methods. Implementing mediation strategies comes with ease and
difficulty (Nikken & Opree, 2018). Interestingly, children's perceptions of their
parents' restraint strategies predicted child body fat. Children who feel that their
parents impose a high level of restraint have low body fat. In contrast, parental
perceptions of parental restrictions do not relate to children's body fat percentages
(Boberska et al., 2019). Parents who restrict time and content in their use of digital
media are concerned about the harmful effects of technology use (Nevski & Siibak,
2016). However, parents who believe that technological devices such as phones,
tablets, and computers positively affect children's emotional, social, cognitive, and
physical development can guide children using digital media(Lauricella et al., 2015).
The main point where active and restrictive mediation differs is that direct

rules are set for children, and some restrictions are imposed in restrictive mediation.
19



Active mediation includes guiding the child in using technology or media and telling
the child what to do when faced with a risk online. On the other hand, Restrictive
mediation has limitations on dimensions such as time or content. Active mediation
includes explaining the media content interacted with or the time allotted to media

use and presenting why the rules are set.

2.2.2 Factors Affecting Parental Mediation

The frequency of parental mediation practice and the media environment vary
consistently among parents (Nikken & Opree, 2018). Certain factors affect parent
mediation and children's use of digital technology. These factors include having
older siblings, cousins, younger relatives, grandparents, weather, climate conditions,
starting schools, and kindergarten (Chaudron et al., 2018). Ambiguities, challenges
and easiness about children's media use also vary according to parents, children and
families (Nikken & Opree, 2018).

Regardless of boys and girls, the child's age is an essential variable for mediation
strategies; as the age of the children decreases, the practices and rules set to increase.
In other words, as children get younger, parents' control over their children's media
use increases (Lauricella et al., 2015; Livingstone & Helsper, 2008; Warren, 2005).
The income level is also a variable that predicts parental mediation strategies
(Livingstone & Helsper, 2008; Nikken & Opree, 2018). As the income level
increases, parents set more rules and the methods applied increase (Livingstone &
Helsper, 2008). The family's income level is related to social structures such as
educational background and employment status. The longer the working hours, the
lower the parent involvement or the less time the parent spends with the child, which

is associated with less mediation. Thus, SES determines the media behaviors that
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children consume daily (Warren, 2005). In other words, a blue-collar worker who
works 10 hours a day for a low wage may not be able to spare time for his child. We
cannot talk about the time devoted to the quality and quantity of the media consumed
by the child. Therefore, children's exposure to media risks might increase as income
decreases (Warren, 2005). In another study conducted with 416 children in Turkey, it
was seen that there was no relationship between parental media mediation strategies
and children’s age, total number of children in the family, education levels of parents
and children, and income level (Dulkadir Yaman & Kabakg¢1 Yurdakul, 2022).

Another study showed that the demographic characteristics of parents or
children as parents' education, parents and children gender, age of the child, were not
effective on parental mediation. Instead, parent-child communication and parents'
media use were more effective and predicted parental mediation (Shin & Li, 2017).
However, according to another study conducted with secondary school students, it
was seen that parental mediation did not make any difference in the child's age,
gender, income levels of the family, the number of children in the family and the
educational status of their parents (Dulkadir Yaman, 2019).

Another study showed that the demographic characteristics of parents or
children as parents' education, parents and children gender, age of the child, were not
effective on parental mediation. Instead, parent-child communication and parents'
own media use were more effective and predicted parental mediation (Shin & Li,
2017). The frequency of parental mediation increases as parental involvement
increases(Warren, 2005).

Parental behaviors and attitudes towards media use affect children's media
use and emerge as an agency of the home media environment (Lauricella et al.,

2015). Moreover, Parents place more limits on media content and screen time for
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girls than boys (Nevski & Siibak, 2016). There is a positive relationship between
parents and children’s television viewing behaviors. Parents with high television
viewing rates also show higher viewing behavior (Lauricella et al., 2015). Also, in a
study conducted with 962 participants in Turkey, it is revealed that parents who are
concerned about online risks adopt active media mediation. However, parents'
restrictive mediation strategies are negatively associated with perceptions of online
risk, such as cyberbullying. This result suggests that parents who are aware of online
risks are aware of media harm and risks and play an active role in children's media

use to protect children from risks (Bayraktar, 2017).

2.3 Parent-child conflict
During the toddler and preschool years, parent-child conflict is both normative and
frequent (Laible & Thompson, 2002). In addition to Laible and Thompsom, Huang
approaches mother-child conflict as both familiar and normative in early childhood
(Huang, Teti, Caughy, Feldstein, & Genevro, 2007). Parent-child conflict covers
child disobedience, child non-compliances or parental discipline, and parental
behavior. In other words, there is a disagreement between the parent and the child in
terms of attitudes or ideas. As a result, parents may fail to comply with children's
wishes and thoughts (Eisenberg, 1992). Therefore, parent-child conflict is defined as
the child's non-compliance to follow the parent's instructions, not complying with the
parent's requests, being resistant to the parent's controlling behavior, and non-
adaptation or resistance to the demands of the child (Eisenberg, 1992).

Parent-child conflict increases in early childhood from the toddler years
(Laible & Thompson, 2002). Moreover, a study shows that parent-child conflict

increases as the child's age decreases. This study found a significant negative
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relationship between the age and parent-child media conflict (Nelissen & Van den
Bulck, 2018). Parent-child conflict interactions do not only restrict aggressiveness
but are incompatible with parents' directions. Instead, child behaviors play a role in
parents' reactions(Huang et al., 2007). Since the scope of the conflict includes the
child's compliance and non-compliance behaviors, the child is frequently showing
non-compliance behaviors, and the resulting conflict is considered a problem.
However, parent-child conflicts may not be directly associated with adverse effects
according to the age of children. For instance, a preverbal child cannot discuss with a
caregiver or may behave differently from older children since a common description
of conflict may not be valid (Huang et al., 2007).

Child and parent's gender, parental age, or parental education level cannot
predict parent-child conflict (Nelissen & Van den Bulck, 2018). However, although
mother-child conflicted interactions do similar, different child and maternal factors
affect mother-child conflict. Child factors are exemplified as temperament and
gender of a child, while maternal factors include awareness and knowledge about
child development, marital status, maternal education, and age. It was observed that
women with single marital status had higher conflict rates and less constructive
responses than married mothers. Children of mothers who do not have partners
showed more aggressive reactions and negative emotions in conflicts. Maternal
education determines maternal conflict reactions, yet children’s responses about
conflict do not identify with it. Well educated mothers show fewer conflicts with
children, positive influence, and more constructive reactions (Huang et al., 2007).

The use of digital media, such as online games, affects real-life relationships,
such as parent-child conflict (Chaudron et al., 2018). A study comments in 2018 by

Nelissen S. and Van den Bulck J. that regardless of the income level, the use of
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technology by children affects the parent-child relationship within the family
(Rodideal, 2020). The use of digital media causes conflict between the child and the
parent. Most of the participants in the study were conducted with participants and
their parents aged between 12 and 19 years old reported media conflict. An average
of twenty per cent of children and parents of respondents reported no media conflicts
related to using digital media technologies (Nelissen & Van den Bulck, 2018).
Parent-child conflict increases in parallel with the time spent on the tablet screen
(Beyens & Beullens, 2017). One of the reasons for the conflicts arising from the
digital device is the use of the device by one person where the number of devices is
limited. Conflicts are more common in extended families, but competition for using
the device increases as the number of family members increases. Increasing rivalry
leads to conflict between siblings and between parent and child (Mesch, 2006).

Parent-child conflict arises when children teach their parents about media use
or give more information about their use. A child-parent media guide is an essential
predictor of parent-child conflict (Nelissen & Van den Bulck, 2018). In addition,
parents may seek help from children in using digital media or technological devices.
Children also support parents with their technical or digital media content issues.
Thus, a relationship occurs in contrast to traditional roles within the family. This
concept, called inverse digital mediation, leads to conflicts between parents and
children (Rodideal, 2020). In parallel, it is beyond traditional family roles for
children to be experts and competent in media use compared to their parents and help
them with digital technologies. However, this change of power leads to conflict with
parental authority (Mesch, 2006).

On the other hand, digital media prevents conflict in the parent-child

relationship. An international study shows that digital media devices such as tablets
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are widely used among family members and these devices are given to children to
avoid conflict (Chaudron et al., 2018). When digital media is presented to children as
digital pacifiers with a function such as eliminating family conflict, children have
difficulties in self-regulation or participation. On the other hand, a study reveals that
media use is beneficial and functional, especially for families with low income. It
reduces family conflict, keeps children calm, and helps complete the family's chores

in single-parent households (Coyne et al., 2017).

2.4 Parenting Attitudes

Parents set the rules and limits. Their attitudes and approaches when applying these
rules may be different, but they think and act in a typical way when rearing children
(Goldstein & Naglieri, 2011). Parenting is defined as developing and practicing
parents' cognition, such as their knowledge and thoughts (Bornstein, Putnick, &
Suwalsky, 2018). Parenting attitudes are a spectrum that includes parents'
information on child development, their expectations, and the goals of children's
development. Attitudes affected by the cultural and social values of the parents may
change over time, and there is a dominant parenting attitude in the parents (Bornstein
et al., 2018; Cabrera, Tamis-LeMonda, Bradley, Hofferth, & Lamb, 2000; Cheah &
Chirkov, 2008). Moreover, parenting cognitions contribute to the parent's sense of
self and help regulate their parenting. Parenting cognitions also shape parents'
attitudes, which determine children's experiences to a large extent while embodying
the opportunities available to children (Bornstein et al., 2018). According to the
study conducted with 304 mothers with 5-6-year-old children in Turkey, it was stated
that the number of children, the education level of the parents and the working status

of the parents did not influence the parental attitudes (Seger, Celikz, & Yasa, 2008).
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Also, in the study conducted with parents with children aged 6-18 in Turkey, it is
revealed that there are two factors that determine the attitudes of parents. While the
first of these factors is the benefits of technology, the other is the risks and losses
arising from the use of technology. Despite this, the study emphasizes that studies
should be conducted on which attitudes parents will adopt towards their children's
media use. It has been revealed that parents' approaches to technology will also shape
their relationship with their children (Bayraktar, 2017).

Parents may show different characteristics regarding the styles and behaviors
while raising their children. For example, some parents may act more controlling,
while others may be more supportive. Baumrind's definition of responsiveness refers
to parental warmth or supportiveness, while demandingness is called behavioral
control (Darling, 1999). Schaefer has considered autonomy versus control as
different dimensions and defined autonomy as supportive of independence and
control as a pole of anxiety, demand, intrusiveness, and the child's dependence on the
parent (Schaefer, 1959). The combination of the two parental dimensions, parental
warmth, and parental control, to varying degrees, creates parental styles. The feeling,
behaving and thoughts of parents in child-rearing constitutes parenting styles
(Goldstein & Naglieri, 2011).

Authoritative parenting includes high warmth, high control. While parents
listen to children's wishes and demands, they also limit children's behavior. The
authoritative or democratic parenting attitude supports the child's autonomy and
creates an environment to help the child's thoughts. The democratic attitude accepts
that the child is independent (Karabulut Demir & Sendil, 2008). The authoritarian
parenting style comprises low warmth and high control. In the authoritarian

parenting style, parents do not listen to children's demands and expect obedience
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from children. They can react harshly to children's requests (Benedetto & Ingrassia,
2021). The overprotective attitude represents the parent's control over the child. It
covers the need for the child to be self-sufficient and constantly protected with the
help of an adult. Therefore, it includes developmentally inappropriate interventions
such as not giving any responsibility to the child (Karabulut Demir & Sendil, 2008).

Laissez-faire parenting contains low warmth and low control. In this
parenting style, parents do not set rules and limits on children's behavior and are
distant from the children's needs or wishes. On the other hand, permissive parenting
consists of high warmth and low control. When parents treat their children warmly,
they set fewer rules and boundaries (Benedetto & Ingrassia, 2021). Just as the
parents dominate the parental style, the style or dimension adopted or dominant in
raising children can change. There may also be variations between sizes or styles.
For example, while authoritarian parenting is the most positive parenting among
parenting styles, other authoritarian, permissive, laissez-faire parenting styles are less
supportive.

Parent styles such as authoritarian, authoritative, neglecting have a significant
impact on active, restrictive and other mediation types such as co-view and
interpretation(Eastin et al., 2006). There is a relationship between authoritarian
parenting and increasing active television mediation and decreasing co-use television
mediation, while there is a negative relationship between permissive parenting and
restrictive, active and co-use television mediation. There is a positive correlation
between authoritative parenting and three types of television mediation: active
mediation, co-use, and restrictive mediation(Warren & Aloia, 2019). Contrary to
these results, a study conducted with 520 mothers about internet mediation claimed

that authoritative parents had a higher level of restrictive mediation than
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authoritarian and neglectful styles (Eastin et al., 2006). The reason for adopting
highly restrictive mediation in the authoritative parenting style is the efforts of
authoritative parents to strike a balance between demandingness and responsiveness
(Warren & Aloia, 2019). Neglectful parents use co-use, restrictive and active
mediation behaviors lower than authoritative and authoritarian parenting types
(Eastin et al., 2006).

All in all, the reason why parental attitudes were taken as demanding parental
warmth and obedience in this study is that parental styles are basically based on these
two dimensions which are parental warmth and control. The first dimension is
parental warmth representing high involvement, while the second dimension of
parenting is parental control, which represents high demanding behavior (Baumrind,

1991; Valcke et al., 2010).

2.4.1 Parental Warmth/ Responsiveness

The first parental dimension that makes up parenting styles is parental
warmth/responsiveness. The warm attitude of parents in child-rearing processes
includes meeting the child's needs and supporting the child. Parental warmth referred
fostering children's autonomy by investing in communication with children (Valcke
et al., 2010). In addition, it consists of the emotional warmth parents show to
children while raising children, adapting to children's needs, and unconditional
acceptance (Suchman, Rounsaville, DeCoste, & Luthar, 2007). While the parents
who score high in the warmth parent dimension are less likely to experience feelings
such as anxiety and depression. Their-confidence is higher and interpersonal
relationships are stronger (Suchman et al., 2007). In a longitudinal study conducted

with the mothers of children attending private schools in Turkey, 3 years apart, it was
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seen that the mothers' parental warmth attitudes, the punishments they applied, and
the difficulties they encountered in daily life were significantly related to the
prosocial and aggressive behaviors of the children. This study, on the one hand,
shows how critical parenting plays a role in children's behavior and reveals that it
will also affect the parent-child relationship (Giilseven et al., 2018). Also, the
parent's warmth, affection, support, and care for the child are characterized by
parental acceptance. In contrast, the absence or low parental warmth is considered
the component of parental rejection (Rohner, 2004).

The warmth dimension consists of respecting children's needs, feelings,
thoughts and participating and showing interest in children's activities or interests. It
includes using words of praise for children's achievements, showing interest,
compassion, creating children for an environment that support children's autonomy
and warmth to children(Amato, 1990). Moreover, autonomy support refers to parents
providing an appropriate setting for their children's independence and development.
The autonomy of the children develops when the parents explain their expectations
from the children and clarify the reason behind these expectations. Additionally, to
demonstrate the logical results of these expectations and guide the children according
to these expectations strengthens the autonomy of the children. When the parental
participation occurs the time spent with the child increases, the bond between the child
and the parent improves, and emotional resources such as warmth broaden. (Grolnick,

2002).

2.4.2 Parental demandingness/ Parental control
The second dimension that constitutes the parental style, which is also expressed as

parental demandingness/parental control, consists of expectations as behavior, thought
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and emotion from the child. Parental control contains to forbid specific behaviors and
set up rules (Valcke et al., 2010). Parents who adopt this parenting dimension have
high expectations of children from the developmental appropriateness criteria of their
age group. Strict disciplines applied to children and monitoring actions to control
children characterize the extent of demandingness (Suchman et al., 2007). It covers
the parents' rules and the parents' decisions about the children's activities with their
friends or their behavior in daily life (Amato, 1990).

Within Baumrind's typological conceptualization framework, parenting types
are discussed in two dimensions: parents' controlling attitudes/expectations from the
child and supporting children's autonomy. When authoritarian and authoritative
parenting cover enforcing rules and making maturity demands from the child,
permissive parenting do not include enforcing rules. When authoritative and
permissive parenting consist of encoring individuality, authoritarian parenting does
not cover the encouragement of individuality (Baumrind, 1991; Grolnick, 2002).
The authoritarian parents try to control children according to the rules they set. While
they tend to punish children, they have more control over children. This discourages
children's independence. According to the study conducted with 422 parents with 48-
72 months old children in Turkey, it was observed that the working status of the
parents and the education of the parents on child development decreased the
authoritarian and overprotective attitudes of the parents. It has been revealed that the
gender of the children is a determinant in the authoritarian attitudes of the parents.
Parents showed more authoritarian attitudes towards their boys than their girls
(Alabay, 2017). In parallel with this study, according to the study conducted with
258 mothers and fathers aged 4-6 in Turkey, as the education level of parents

increases, their authoritarian and overprotective attitudes decrease. There is a
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negative relationship between parents' ages and number of children and their
democratic attitudes (Sak, Sahin Sak, Atli, & Sahin, 2015).

On the other hand, authoritative parents explain to children the rules or
decisions they make and encourage their views. They support children's individuality
and autonomy. The permissive parenting type is not a punishing parent type and can
ignore behavior when children do not follow the rules. As it supports independence

and individualization, it demands little from the child.

2.5 Parenting attitudes, parental media mediation, and parent-child conflict

Media mediation specifically includes parental behavior about children's digital
devices or media (Warren & Aloia, 2019). Parent media mediation can contribute to
the parent-child relationship (Green, Holloway, Stevenson, Leaver, & Haddon, 2020),
and specifically parent-child conflict. There are limited number of studies in the
literature examining the direct relationship between parent mediation and the parent-
child relationship(Yang et al., 2021).

Positive parental attitudes that support the child's autonomy foster a positive
parent-child relationship(Gallarin & Alonso-Arbiol, 2012; Siu, Ma, & Chui, 2016).
Thus, an active media mediation strategy which represents positive parental attitude
supports the child’s autonomy (Hefner, Knop, Schmitt, & VVorderer, 2019). As a result,
it can play a positive role in a positive parent-child relationship (Clark, 2011; Yang et
al., 2021). This relationship may indicate that active media mediation will also have a
positive effect on parent-child conflict as decreasing parent-child conflict.

On the other hand, parental mediation covers parental concerns about children's
use of digital media and potential conflict within the family. That is, increasing about

children's media use causes parent-child conflict. For instance, the fact that children
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have any digital device and access much content through the device increases the stress
for parents. The high number of technological devices and the fact that children have
control over the content they can access are other factors affecting parental stress.
Increased parental stress levels lead to attempts to mediate children’'s media use. Thus,
in this context, parental mediation causes conflict between the child and the parent
(Uhls & Robb, 2017). Parent-child conflict increases when parents try to control their
children's media use, and parental behavior represents a barrier to children's autonomy
(Benedetto & Ingrassia, 2021; Valkenburg & Peter, 2011). Parents experience more
conflict with their children when they are highly concerned about the risks and harms
of the Internet(Mesch, 2006). Also, parenting is responsible for parent-child conflict
(Harden, Clyman, Kriebel, & Lyons, 2004). There is a correlation between parenting
styles and children's behavior during internet use (Rosen, Cheever, & Carrier, 2008;
Valcke et al., 2010). Studies show that types of parental dimensions as parental control
and parental warmth are determining for interventions (Chou & Peng, 2007; Heim,
Brandtzceeg, Kaare, Endestad, & Torgersen, 2007; Valcke et al., 2010; Valcke,
Schellens, Van Keer, & Gerarts, 2007). Parental mediation plays a remarkable role in
the parent-child conflict. Since parenting attitudes are distinctive for successful
parental intervention, it plays a role in the relationship between parental mediation and
conflict. Parenting styles describe the family's communication strategies and
approaches when communicating with children. As a result, parenting style reflects a
broader spectrum of the parent-child relationship (Warren & Aloia, 2019). Within
this study's scope, parenting attitudes include parental warmth, supporting a child's
autonomy, and demandingness which is controlling children's behaviors. When
controlling parental attitudes increase, parent-child conflict also increases. In other

words, less warmth parental behaviors predict more parent-child conflict (Harden et
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al., 2004). The international study with 592 participants from Turkey shows that
parental attitudes determine parent-child conflict and parent-child closeness, and this
relationship varies between individualistic and collectivist cultures (Escalante-Barrios
et al., 2020). Similar to this study, in a study that included 70 mothers from the
Netherlands and 70 from Turkey, Turkish mothers were less supportive and more
controlling and yet less competent in implementing control strategies than Dutch
mothers (Yaman, Mesman, van lJzendoorn, Bakermans-Kranenburg, & Linting,
2010).

High anxiety shapes parents' behavior towards the Internet or digital media
content. Trying to balance risk and benefit, the parent adopts some mediation
strategies. Because these mediation strategies represent the attitudes and behaviors of
the parents, parent-child conflict arises. Attempts by parents to regulate children's
internet use lead to arguments about children's tendency to reduce their autonomy and
related family conflicts (Mesch, 2006). When parents realize that they have less
control over their children's use of digital media, they begin to monitor their children's
online activities. They perceive children being watched or controlled by their parents
as a threat to their autonomy. As a result, conflict arises between parents and children
trying to avoid being monitored (Sasson & Mesch, 2014). Although there is no
relationship between active mediation and parent-child conflict, parent-child co-use
can be an effective mediation strategy to reduce conflict. Restrictive mediation is
related to the conflict. Parents' highly restrictive mediation practice increases conflict
between parent and child (Beyens & Beullens, 2017).

The lack of distinct and clear boundaries between media mediation types
demonstrates parental mediation's broad and complex nature. Parents adopt multiple

mediation strategies in different contexts and times (Jiow et al., 2017; Nikken &
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Opree, 2018). Parent media mediation and parental attitudes can determine parent-
child conflict. There is no study conducted in Turkey on how parental media mediation
and parental attitudes play a role in the parent-child relationship, particularly parent-
child conflict when they work together. However, the related literature in western
countries is not extensive. There might be other variables in the relationship between
parental media mediation strategies and parent-child conflict (Beyens & Beullens,
2017). They discussed the types of media mediation and other variables that might
play a role in the conflict. The study shows that applying active media mediation in a
controlling way can lead to more conflict between parent and child. In comparison,
active mediation can lead to less conflict between parent-child conflict when applied
in a way that supports the child's autonomy (Valkenburg et al., 2013).

Parental media mediation theory argues that while parents’ media strategies
have an impact on children's development, these regulation strategies also shape their
relationships with their children (Clark, 2011). Since the scope of restrictive mediation
strategies includes rules and restrictions, these interventions have several effects on
children. Reactance theory underlines that the behavior of parents has an effect on
children, while it states that the degree of parental intervention to the child causes the
child's motivational arousal (Brehm & Brehm, 1981). This arousal leads to some
consequences in parent-child relationship dynamics, such as parent-child conflict. On
the other hand, parenting theories reveal that parents with parental warmth contribute
positively to the parent-child relationship. Therefore, it can be said that parental
warmth has a regulatory role between parental media mediation and conflict, and
parental warmth can reduce conflict. On the other hand, since obedience demanding
behavior can increase conflict according to parenting theory, it can be interpreted that

it will moderate the negative between media mediations and conflict. Beyens and
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Beullens (2017) suggested that future studies study how parents' styles in children’s
media use contribute to and shape the effect of parent media mediation on parent-child
conflict and suggested that these studies will be helpful for future studies. When
parents' mediation strategies in children's media use and parental attitudes work
together, decreasing parent-child conflict reduces tension within the family and

ensures healthy digital media use.
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CHAPTER 3

OBJECTIVES OF THE STUDY

3.1 The Significance of the study

There is a gap in the literature regarding parental mediation and its effects on parent-
child relationships. Although there is an increase in technology use especially at
younger ages, this age group is not included in the studies and there is a lack of
studies on the mediation of parents with young children are also not sufficient
(Olafsson, Livingstone, & Haddon, 2013). Thus, there is more research needed
exploring parents' attitudes, and behaviors towards children's digital media use more
accurately, validly, and reliably to reduce the harms of technology use and balance
the use (Chaudron et al., 2018). Additionally, whereas online threats to youth are
focus of the literature, parents' role in children’s media use takes a little attention. A
small percentage of the studies focused on children under nine years old (Chaudron
et al., 2018). Nevski and Siibak (2016) also mentioned a similar issue regarding
parental mediation. Studies on media use focus on older children, while few studies
on digital game activities for children aged between 0 and 3 (Nevski & Siibak,
2016). Children spend time with multiple media tools such as smartphones, tablets,
and laptops in the technological landscape. Maintaining mediation strategies for
more than one tool can create complexity for parents. Therefore, there is a need for
parental mediation studies considering multiple digital devices (Shin & Li, 2017). In
the light of the literature gap, parental mediation was handled within the scope of
multiple devices such as television, tablet and phone and the age group that the study

focuses on is early childhood.
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Nelissen and Van den Bulck (2018) addressed the need for empirical research
on the parent-child relationship in media use. This study is designed in line with said
literature gap, and the need to explore parent child dynamics and media usage.
Moreover, since the parental mediation studies are focused on primarily Europe and
America in the literature, it will be beneficial to examine the role of parents in
children’s digital media use in non-Western societies (Shin & Li, 2017).

So far, studies on media usage direct our attention to conclude that it is crucial to
create a balanced environment in children's use of technology for children's health
and quality family interactions and relationships. This study will help us understand
parent-child relationship dynamics such as parent-child conflict in the context of
moderation analyses. Especially in the digital world, parents' anxiety considering the
harms and risks of technology and as a result, children's behavior to regulate their
media use will provide a framework for understanding the dynamics of family
relationships. In models where parenting types are expected to play a regulatory role,
it can be said that parental media attitudes and parenting types have a critical
importance. Furthermore, research evidence to this day also suggests that more
studies needed to explore the bridge between digital natives (children born into the
digital world) and digital immigrants (parents). Additionally, there is a lack of
studies regarding how the dynamics of the relationship between parents and the
children influence their interactions that involve media usage. It is also important to
understand the dynamics of an environment that fosters children’s digital skills and
helps develop digital quotient as critical thinking skills, and allows for managing
screen time to create a balance (Chaudron et al., 2018).

3.2 Purpose of the study
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The current study examines the relationship between parental media mediation,
parent-child conflict, and parenting attitudes. The aim of the study is to examine the
moderating effect of parenting attitudes (warm and demandingness) on the
relationship between parental media mediation (active and restrictive) and parent-

child conflict.

3.3 Research questions and hypothesis of the study

The research questions are as follows:

R1: Is there a relationship between parental media mediation and parent-child

conflict?

H1la: There is a negative relationship between active media mediation and

parent-child conflict.

H1b: There is a positive relationship between restrictive media mediation and

parent-child conflict.

R2: Is there a relationship between parenting behaviors and parent-child conflict?

H2a: There is a negative relationship between parental warmth and parent-

child conflict.

H2b: There is a positive relationship between obedience demanding behavior

and parent-child conflict.

R3: Is there a relationship between parental media mediation and parenting

behaviors?
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H3a: There is a positive relationship between active media mediation and

parental warmth.

H3b: There is a negative relationship between active media mediation and

obedience demanding behavior.

H3c: There is a negative relationship between restrictive media mediation and

parental warmth.

H3d: There is a positive relationship between restrictive media mediation and

obedience demanding behavior.

R4: Do parenting attitudes moderate the relationship between parental media

mediation and parent-child conflict?

H4a: Parental warmth will positively moderate the associations between

active media mediation and parent-child conflict.

H4b: Parental warmth will positively moderate the associations between

restrictive media mediation and parent-child conflict.

H4c: Obedience demanding behavior will negatively moderate the

associations between active media mediation and parent-child conflict.

H4d: Obedience demanding behavior will negatively moderate the

associations between restrictive media mediation and parent-child conflict.

39



CHAPTER 4

METHODOLOGY

4.1 Sample

Due to challenges in accessing parents, convenient sampling was used to select
participants. Convenience sampling is a nonrandom sampling technique boost
gathering a sufficient number of participants. The study focuses on parents who have
48-72 months old children who do not have special needs and residing in the same
household in Turkey. Data for the current study were collected from 136 voluntary
parents with 44-75 months old children (75 girls, 61 boys) in Turkey. The age of
children was from 44 to 75 months old (M=58.64 months, SD=8.364 months).

While 75 girls (55.1%) had a mean age of (59.47) months (SD=8.452), the remaining
61 boys (44.9%) had a mean age of 57.62 months (SD= 8.208).

Although the focus was on the parents in the current study, it was critical for
to involve those caregivers that served a primary parenting role concerning
children’s media activities rather than parents who are not actively involved in
children’s media related activities. Thus, in the current study, those who are the main
actors in providing and managing the environment for all media related activities for
children were considered as primary caregivers. Participants were participating in
the study consisted of mothers (n=119), father (n=15), older sister (n=1) and
grandmother (n=1). The ages of participants ranged from 23 years old to 50 years
old. The mean age of participants was 34.71 years (SD =5.178).

Multiple regression G Power analysis conducted to determine the number of
participants that were required to include in the study. Power analysis showed that

for a power of .95 with a small effect size, the minimum number of participants
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should be 122 (Erdfelder, Faul, Buchner, & Lang, 2009; Schoemann, Boulton, &
Short, 2017). Also, since one of the criteria of the study sample was to collect data
from parents of normally developing children, demographic questions were asked
whether the children were individuals with special needs. Although 159 people
participated in the study and responded the questions, 3 people did not check the
item that confirms that they have consent to participate in the study. Thus, remaining
data included 156 people who have answered all the study questions. Next, the data
from parents with special needs children (n=4) and parents with children older than
75 and younger 44 months (n=13) were excluded from the study sample. Finally, to
reach the normality assumptions of the study 3 more participants that were outliers in
the study were removed from the participants (n=139). As a result, the data of 136
parents were analyzed to test the study hypotheses.

Therefore, in this study, there were participants who had 44-75 months old
children (n=136) with an average (34,71 years old) (SD=5.178). There were (121)
female parents and (15) male parents. Demographic information about primary
caregivers and children, data about parental media mediation, parent-child conflict
and parental attitudes were obtained from parents. Parents’ occupations were mainly
housewife, tradesman, teacher, doctor, engineer, civil servant, retired, and self-
employed. When the data were examined to explore the distribution of occupations,
it was found that 32.4% of the parents are housewives (n=44), 25% are teachers
(n=25), 10% are health workers (n=10), and 2.2% are blue-collar workers (n=3). The
average level of education received was (14.69 years) (SD=3.546).

The mean length of the schooling parents completed was (14.69 years
(SD=3.546 years) for parents. The minimum length of education parents attained was

1 year, while the maximum length of the education parents reported was 18 years.
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While (2.2 %) of parents (n=3) were dropouts from graduate school, (2.9%) of
parents (n =4) were dropouts from undergraduate, (1.5%) of parents (n= 2) were

dropouts from high school.

Table 1. Percentage Distribution of Total Monthly Income of Parents

n Valid Percent Cumulative Percent
0-2800TL 3 2.2 2.2
2801-3800 7 5.1 7.4
3801-4800 8 5.9 13.2
4801-5800 13 9.6 22.8
5801-6800 11 8.1 30.9
6801-7800 5 3.7 34.6
7801-8800 4 2.9 375
8801-9800 9 6.6 44.1
9801-10800 15 11.0 55.1
10801-11800 7 5.1 60.3
11801-12800 5 3.7 64.0
12801-13800 1 4 64.7
13801-14800 2 15 66.2
14801-15800 9 6.6 72.8
15801-16800 10 7.4 80.1
16801-17800 4 2.9 83.1
17801-18800. 3 2.2 85.3
18801-19800 3 2.2 87.5
19801-20800 6 4.4 91.9
+20800TL 11 8.1 100.0
136 100.0

To explore the household income 2800 TL per month was used as a cut point
and parents were asked to report their income on a scale that used 1000 TL
increments since the minimum wage at the time data were collected was 2825,90 TL.
While 2.2% of parents reported their household income to be between OTL - 2800TL
(no income or income lower that minimum wage). The majority of parents’

household expenses were high. While 9.6 % of parents reported their household
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expenses 9801 TL-10800TL, 5.1% of parents reported their household expenses
+20800TL. While an average household income was 10801-11800TL, the average
household expenses were 9801 TL- 10800TL. Based on the participants' reports, it
would be fair to complete that majority of the sample was in the middle-income level
when the education and income levels are included. Table 1 shows percentage

distribution of total monthly income of parents.

4.2 Data collection tools

4.2.1 Demographic information about parents

Demographic information form consists questions asking gender of the parent,
parental status (i.e., mother, father, sister), age of parents, educational level,
occupation, household income and expenses (Chaudron et al., 2018). In addition, the
same information about their partners was obtained from the parent who attended the
study. Also, this form contained questions about children, which are age, gender,
whether they are attending pre-school education or not, having any special needs,
owning any technological devices, the purposes of using the internet, daily screen
time for weekdays and weekends. While Appendices D and E include English and
Turkish versions of demographic information about parents, Appendices F and G

consist of demographic forms about children in English and Turkish versions.

4.2.2 Early Childhood Parental Media Mediation Scale

Early Childhood Parental Media Mediation Scale, originally developed by Sen,
Demir, Teke, and Yilmaz (2020) aims to determine the mediation strategy of parents
who have children aged between 36-72 months in early childhood. Authors reported

that it was a valid and reliable scale in Turkish. Scale items include statements about
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media devices such as television, tablet, and phone. Active and restrictive strategy
levels of parents were determined according to certain cut-off intervals of the scale.
A six-factor scale with 43 items was created. The scale is based on active-restriction
parental media mediation. 5-point Likert type (1 = Never and 5 = always) scaled and
scored between 1-5. Example expressions for sub-items are as follows. Active
supporter: "I talk to my child about the games he plays on the
computer/tablet/smartphone”. Restrictive promoter: "I arrange my child's hours of
playing with the computer/tablet/smartphone”. Active limiter: "We determine my
child's TV viewing time with my child". Restrictive limiter: "I change the channel
when sexually explicit images appear on my child's TV show". Restrictive blocker:
"I do not let my child act like characters from TV shows". Active interpreter: "I tell
my child that some of the things he sees on the TV screen are not real”.

First, for this scale reverse items were coded. The scores of the answers given
by the parents were summed up for each subscale. For active media mediation, active
supporter, active limiter, active interpreter items were summed. High scores
represented high active media mediation. For restrictive media mediation, restrictive
promoter, restrictive limiter, and restrictive blocker were summed. High scores
represented high restrictive media mediation. Cronbach's alpha coefficients were .95
and .85 for active media mediation and restrictive media mediation, respectively. It
shows that the scale provides a high level of reliability. English and Turkish versions

of this form can be found in Appendices H and I, respectively.

4.2.3 Child- Parent Relationship Scale
Pianta developed the Child- Parent Relationship Scale in 1992 (CRPS Pianta,1992).

The original scale, which aims to understand the parent-child relationship, consisted
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of 30 items and three sub-dimensions that are conflict (14 items), dependency (6
items) and closeness (10 items). In addition, the scale's Turkish adaptation, validity
and reliability study were performed by Akgiin & Yesilyaprak (2010). The Turkish
Form of the Child- Parent Relationship Scale, consisted of two sub-dimensions:
conflict and closeness sub-dimensions (Akgiin &Y esilyaprak, 2010). One of the
subscales that were the parent-child conflict included in the light of the scope of the
current study. The parents filled in the scale with a 5-point Likert type (1 = not at all
appropriate, five = very appropriate). The scores of the answers given by the parents
were summed up. High score represented high parent-child conflict. Cronbach's
alpha value for the conflict subscale used in the current study was a =0.86. An
example of the conflict statement is as follows: "My child sees me as a source of
punishment and criticism". Thus, the internal consistency and reliability of the
questionnaire filled by parents with children aged 4-6 were high. English and

Turkish versions of this form can be found Appendices J and K.

4.2.4 The Child Rearing Questionnaire Scale

The Child Rearing Questionnaire scale, which consisted of 30 items rated by parents,
was used to measure parenting attitudes (Paterson & Sanson, 1999). The scale
included 30 items that parents rated their behaviors on 5-point Likert scale, which
aimed to understand the frequencies of behaviors. In addition, the scale aimed to
measure parental warmth and obedience demanding behavior. Baydar and others
(2007) adapted The Turkish version of the The Child Rearing Questionnaire. The
scale, which was prepared in a 5-point Likert type, was created in a way to fill the
parents with behavioral frequency rates ("Always"; "Mostly"; "Sometimes"; "Rarely"
and "Never"). It had four subscales which were warmth (i.e., "'l enjoy listening to my

child and doing things with her", inductive reasoning (i.e., "l explain to my child
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why he or she must follow the rules™), punishment (i.e., "I slap or hit my child to
control her behavior", and obedience demanding behavior (e.g., "l expect my child to
do what he/she is told to do, without stopping to argue about it"). Two of the four
sub-dimensions of the scale were used that were obedience demanding behavior and
parental warmth sub-scales in the scope of the study since parental warmth and
obedience demanding behavior represent two dimensions of parenting. Firstly,
reverse items were coded. The scores of the answers given by the parents were
summed up for each subscale. High score represented high parental warmth or
obedience demanding behavior. The internal reliability of the scales was 0.83, 0.72
for obedience demanding behavior, and parental warmth respectively. Also, the scale
developed by Patterson and Sanson (1999) was translated with translation-back-
translation (Giilseven et al., 2018; Yagmurlu & Sanson, 2009). Appendices L and M

include parenting attitudes form in English and Turkish versions.

4.3 Procedure

The study was carried out using the cross-sectional design (Setia, 2016). Ethics
committee approval was obtained for the study with the approval of The Ethics
Committee for Master and PhD Theses in Social Sciences and Humanities. After the
Ethics Committee approved the study (seen in Appendix A), the data collected from
sample who were parents with 48-72 months old children living in Turkey. Parents
who want to attend the study filled in the participant information and consent form
(seen in Appendices B and C in English and Turkish). The number of participants
included in the study was 136 using a convenient sampling method was used.

The scales were prepared as online questions using Google Forms. The scale link

was shared on social media channels such as Instagram, Twitter, Facebook, and
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WhatsApp for parents with 48-72 months old children to fill out. When the
participants opened the link, they found the information about the research and the
consent form. The first page of the scale included an informed consent form
consisting of the topic of the study, researchers' contact information and the Social
and Human Sciences Ethics Committee of Bogazi¢i University, and participants'
rights. After participants approved of participating in the study, they answered the
demographic questions about themselves and their partner. Demographic questions
about the parent were consisting of gender, age, education level, income level,
household income, household expenses, number of children and technological
devices at home. Demographic questions about the child were as follows: the child's
age, gender, whether having special needs, school attendance, purposes of using the
Internet (i.e., education, chat, playing games), ownership of own electronic devices
such as a tablet, iPad or computer, average screen time (in minutes) per day on
weekdays and weekends. After parents filled out the demographic questionnaires,
they accessed the scale questions through the parental media mediation, parental
attitudes, and parent-child conflict, respectively. In other words, after reading the
informed consent form and giving consent for participating in the research,
participants started to fill the demographic questions about parents themselves and
the child and three scales including "Early Childhood Parental Media Mediation
Scale”, " The Child Rearing Questionnaire” " and "Turkish Form of the Child-Parent
Relationship Scale". The questionnaire, which the parents filled in as a self-report,
took approximately 25-30 minutes. There was no awards or gifts were given to the

participants within the scope of the study.
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4.4 Data Analytical Approach
Study analyzes were performed with the 26" version of SPSS Program and the SPSS
PROCESS macro 4.0 plug-in, which was written by Andrew Hayes (Version 4.0;

Hayes, 2021).

4.4.1 Data Screening

The data set in Excel was transferred to the 26" version of the SPSS Program (IBM
Corp. Released 2019). The data were edited and reviewed. The scores of the
variables were formed by taking the average of the items of the data. Missing values
were not detected in the dataset.

In this context, variable scores were converted to z scores to detect outliers.
According to Tabachnick and Fidell (2007), variables with z-scores are less than -3.3
and greater than +3.3 were considered outliers. Out of one hundred thirty-nine
participants, three were identified as outliers and removed from the data set. After
three univariate outliers were detected, the multivariate outliers were conducted with
Mahalanobis Distance (Tabachnick & Fidell, 2007). The same degrees of chi square
table of the calculated values were created. The extreme values were examined by
sorting in the table and examining the values less than .001. No multivariate outlier
was detected.

Skewness and kurtosis were implemented to test normality assumptions of the
data. It aims to examine symmetry and the tailed of data distribution (Muthen &
Kaplan, 1985, 1992). To provide normality assumptions, skewness and kurtosis
values should be between +2 and -2 (George & Mallery, 2009). Since the skewness
and kurtosis intervals of the variables varied between +2 and -2, it can be said that

the data were normally distributed (see Table 2).
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Finally, tolerance and VIF values were examined to understand
multicollinearity among variables. The results showed the tolerance values:
obedience demanding parenting .87, parenting warmth .87 for parenting, active
parental mediation .45, and restrictive media mediation .47 for parental media
mediation dimensions. In addition to Tolerance values, obedience demanding
parenting 1.14, parenting warmth 1.14 for parenting dimensions, active parental
mediation 2.2, and restrictive media mediation 2.09 for parental mediation
dimensions was represented the VIF values. Hair and others (2010) suggested that
when VIF value is above 4 has been an indicator of multicollinearity. All in all, it
was concluded that there were no concerns about the multicollinearity since the
tolerance and VIF values in the study were within the multicollinearity reference

ranges (see Table 2).

Table 2. Descriptive Statistics of the Study Variables

Measures N Min Max M SD Skewness Kurtosis
ECPMMS 136

Active media mediation 136 1.0 5.0 3.6 .90 -.508 -.244
Restrictive media 136 1.95 4.8 3.8 .61 -.87 147
mediation

CRQ 136

Parental warmth 136 3.5 5.0 47 31 -1.561 2.051
Obedience demanding 136 1 4.33 23 .86 422 -.752
behavior

CPRS 136 1.07 4.5 2.2 .67 770 A74

Note: ECPMMS= (Early Childhood Parental Media Mediation Scale)
CPRS = (Child-Parent Relationship Scale) (CRQ) = (The Turkish version of the The Child-Rearing
Questionnaire)
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CHAPTER 5

RESULTS

5.1 Preliminary analyses
Findings show that 81.6% (n=111) of the children attended school, meanwhile
children not attending school 18.4% (n=25). Of those children who attended school,
42.3% (n=47) attended kindergartens that are called “independent kindergartens”
(schools that only include preschool and kindergarten classrooms), while 24.3%
(n=27) went to a kindergarten classroom within primary education. Seventy five
percent (n=102) of the children was the first child in the family. One third of the
children (33.8%, n=46) in the study had personal media devices. Of the children who
had their devices, 25% (n=34) had one, while 5.9% (n=8) had two of the following
devices: smart phones, tablets, laptops, game consoles and desktop computers.
Parents reported on the technological devices that they had at home. Of the
participants, 73.5% of them (n=100) had two smartphones at home, while 43.4%
(n=59) of the participants did not have any tablets at home, 45.6% (n=62) had only
one tablet. While 22.1% (n=30) of the participants had no laptops at home, 50%
(n=68) had one. While 86.8% (n=118) of the participants did not have a desktop
computer at home, 11% of the participant's computer. While 68.4% (n=93) of the
participants had one television at home, 10.3% (n=14) did not have a television at
home. While 81.6% (n=111) of the participants did not have any game consoles at
home, 14.7% (n=20) had one game console at home. While 13.2% (n=18) of the
participants had a DVD-CD player at home, 86% (n=117) had no DVD-CD player at

home. Finally, 3.7% (n=5) of the participants reported that they had virtual reality
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glasses, 35.3% (n=48) had smartwatches, and 19.1% (n=26) had a digital camera at
home.

Parents reported on the frequency of their children's Internet use aggregated
by the purpose they were used for. Parents were asked to report on the amount of
time their children used the internet for education, social media, playing games,
watching cartoons, and chatting with friends or family members both on a typical
weekend (one day) and a weekday. While 51.5% of children (n=70) never used the
Internet for educational purposes, 25% of children (n=34) rarely used the Internet for
educational purposes. Moreover, 89.7% of children (n=122) never used the internet
for social media purposes. While 47.1% (n=64) of the children never used the
internet for gaming purposes, 24.3% (n=33) rarely used the internet for gaming.
While 29.4% (n=40) of the children frequently used the internet for watching
cartoons or movies, 62.5% (n=85) never used the internet for chat purposes.

Parents reported on their children's screen time separately according to their
usage purposes, including weekdays and weekends. Table 6 show children’s screen
time on weekdays and weekends. While 61% (n=83) of the children never used the
internet for educational purposes during the week, 14% (n=19) of the children used
the internet for educational purposes between 1-15 minutes. At the weekend, 67.6%
(n=92) of the children never used the screen for educational purposes. While the
average screen time for educational purposes during the week was 1-15 minutes
(M=1.89), it was 1-15 minutes per day on the weekends (M=1.71). Daily screen time
for social media purposes was not used for 85.3% of children (n=116) on weekdays
and 5.9% of children were using between 1-15 minutes (n=8). Social media use is
never used by 84.6% (n=143) of the children on the weekend. While the daily screen

time for social media was 1-15 minutes on weekdays (M=1.43), it was 1-15 minutes
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on the weekends (M=1.43). While 41.2% (n=56) of the children did not use daily
screen time for game purposes at all, 19.1% of the children (n=26) used 1-15 minutes
of screen time for play purposes. For the weekend, these rates were for 41.9% of the
children (n=57); the screen was never used for game purposes. While the average
daily screen time for gaming was 31-45 minutes (M=3.21), the average daily time on
weekends was31-45 minutes (M=3.30). 15.4% (n=21) of the children used daily
screen time between 16-30 minutes and 31-45 minutes for watching cartoons or
movies. Screen time for watching cartoons or movies on the weekend was between
16-30 minutes for 15.4% (n=21) and 45-60 minutes for 14.8% (n=20). While the
daily screen time for watching cartoons or movies on weekdays was between 1 hour
1 minute -1 hour 15 minutes (M=6.03), the daily screen time on weekends was
between 1 hour 1 minute-1 hour 15 minutes (M=5.90). While 58.1% (n=79) of the
children did not use screen time for chatting on weekdays, 25.7% (n=35) of the
children used 1-15 minutes of screen time for conversation on weekdays. Daily
screen time for chatting on weekends was never used by 59.6% (n=81) of children.
On the weekends, 1-15 minutes of screen time for chat was used by 22.8% (n=31) of
the children. While the average use of screen time for a chat on weekdays was 1-15

minutes (M=1,89), it was 1-15 minutes on average at weekends (M=1,93).

5.2 Bivariate correlations

Bivariate correlations were conducted to understand the relationship between
parenting (parental warmth and obedience demanding behaviors), parental media
mediation (active media mediation and restrictive media mediation), parent-child
conflict, and demographics (i.e., age, household income) by Pearson Product

Moment correlation (see Table 3).
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First, bivariate correlations were conducted to understand screen time on
weekdays and weekends, active media mediation, restrictive media mediation and
parent child conflict. Results showed that there was a significant negative
relationship between active media mediation and screen time for social media use on
weekdays (r (136) = -.207, p < .05) as well as restrictive media mediation and screen
time for social media use on weekdays (r (136)=-.277, p< .05). Moreover, while
there was a significant positive relationship between parent child conflict and screen
time for social media use on weekdays (r (136)=.300, p<.01), there was a significant
positive relationship between parent child conflict and screen time for gaming on
weekdays (r(136)=.243, p<.01). Results showed that there was a significant negative
relationship between active media mediation and screen time for social media use on
weekends (r (136) =-.231, p < .01) as well as restrictive media mediation and screen
time for social media use on weekends (r (136)= -.305, p< .01). There was a
significant negative relationship between restrictive media mediation and family or
friendship chatting on weekends (r (136) = -.209, p<.05). Moreover, while there was
a significant positive relationship between parent child conflict and screen time for
social media use on weekends (r (136)=.316, p<.01), there was a significant positive
relationship between parent child conflict and screen time for gaming on weekends
(r(136)=.277, p<.01).

Results showed that there was a significant negative relationship between
active media mediation and parent-child conflict (r (136) = -.242, p <.01) as well as
restrictive media mediation and parent-child conflict (r(136)= -.250, p< .01). When
hypothesis H1a (There is a negative relationship between active media mediation and
parent-child conflict) was supported, hypothesis H1b (There is a positive relationship

between restrictive media mediation and parent-child conflict) was not supported.
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The relationship between parenting and parent-child conflict were examined
and the results revealed that the parent-child conflict was significantly and negatively
associated with parental warmth (r (136) = -.310, p <.01) and significantly and
positively associated with obedience demanding parenting behaviors (r (136) = .556,
p <.01). Therefore, hypothesis H2a (There is a negative relationship between
parental warmth and parent-child conflict) and H2b (There is a positive relationship
between parenting obedience demanding behavior and parent-child conflict) were
supported.

Next step in the analyses was to examine the relationship between parental
media mediation (active media mediation and restrictive media mediation) and
parenting (parental warmth and parental obedience demanding behavior. Results
suggested that parental warmth behavior was significantly and positively associated
with active media mediation (r (136) = .262, p=.002) but parental warmth had a
significant yet a negative association with restrictive media mediation (r (136)= -
.200, p=.020). On the other hand, obedience demanding parenting was significantly
and negatively associated with active media mediation (r (136) = -.271, p=.001) and
restrictive media mediation (r (136) = -.213, p=.013). These findings showed that
hypothesis H3a (There is a positive relationship between parental warmth and active
media mediation) and H3c (There is a negative relationship between parental warmth
and restrictive media mediation) was supported. Hypothesis H3b (There is a negative
relationship between parenting obedience demanding behavior and active media
mediation) was supported, and H3d (There is a positive relationship between
parenting obedience demanding behavior and restrictive media mediation) was not

supported.
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Finally, the association between demographic variables that are, child’s age,

gender, household income, the total length of education parents completed, and

parental media mediation (active and restrictive media mediation) explored. Results

showed that active media mediation was not significantly correlated with either

child’s age (r (136)=.013, p=.878) or child’s gender (r(136)=-.116, p=.177). When

active media mediation was not correlated with household income (r (136) =.010,

p=.911), it was significantly and positively correlated with the total length of

education parents completed (r (136) = .171, p=.046). Results also indicated that

restrictive media mediation was not significantly correlated with child’s age (r (136)

=.033, p=.703), child’s gender (r(136)=-.111, p=.199), household income (r(136)= -

.004, p=.963), or the total length of education parents completed (r(136)= -.009,

p=.915).

Table 3. The Pearson Correlations Among Variables and Demographics

Variables 1 2 3 4 5 6 7 8 9
Child’s age 1 -110 .079 .019 .013 .033 -.090 167 .061
Child’s gender 1 145 .054 -.116 -111 -.065 .072 .069
Household income 1 438** 010 -.004 A21 -.214* -.159
The education status 1 171 -.009 .208*  -.229** -.114
of parents (years)

Active media 1 J23%*%  262%* - 271*%*%  -242*%*
mediation

Restrictive media 1 200 -213* -.250**
mediation

Parental warmth 1 -.298**  -.310**
Obedience 1 .556**
demanding behavior

Parent-child conflict 1

**Correlation is significant at the 0.01 level.
* Correlation is significant at the 0.05 level.

Child’s gender (1=female, 2=male)

55



5.3 Multiple regression analyses

Multiple regression analyses were conducted to test statistical moderation in parental
media mediation (active and restrictive mediation), parenting (parental warmth and
obedience demanding behavior) and parent-child conflict. The moderation analyses
were conducted using Process macro for SPSS by Andrew Hayes (Hayes, 2013).
Within the scope of this study, four models were run in the regression/moderation
analysis, which was carried out to examine that there is a moderator role between the
variables. Since these models were not tested a single analysis, possibility of making
type 1 error would be higher. Given that four models were run, a Bonferroni
correction for alpha was made, such that the significance level was .0125 instead of
0.05.

First, multiple linear regression analysis was performed to look at the main
interaction between parent-child conflict, active and restrictive media mediation,
parental warmth and obedience demanding behavior. The analysis resulted in a

significant regression, F (4, 131) = 17.285, p < .001. It was found that the parent-

child conflict was explained for 33% of the variance (R2 adj=.33) in parental
warmth, obedience demanding behavior, active media mediation and restrictive
media mediation. Accordingly, obedience demanding behavior positively and
significantly predicts the parent-child conflict dependent variable, (8 = .50, t(131) =
6.50, p <.001). Secondly, parental warmth did not significantly predict parent-child
conflict dependent variable, (5= -.15, t (131) =-1.90, p >.0125). Active media
mediation parent-child conflict did not significantly predict the dependent variable,
(6= .27,1(131) = .27, p > .0125). Restrictive mediation does not significantly predict
parent-child conflict dependent variable, (5= -.14, t (131) =-1.34, p > .0125).
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The child’s gender, the child’s age, the parent’s age, the total number of
children, the total length of education of parents, the household income and expenses
were not associated with the dependent and independent variables, and the results
were not significant. Therefore, it was not used as a control variable in the
moderation analysis.

The standardized scores (i.e., z-transformation) of the independent variables
were used to centralize the variables. For moderation analysis, Model 1 was selected
in Process while running the moderation analysis for testing the fourth research
questions and hypothesis as there was the relationship between parenting as a
moderator variable, parental mediation as an independent variable, and parent-child
conflict as a dependent variable (Hayes, 2013; Leech, Barrett, & Morgan, 2015)

For the first hypothesis, moderation analysis was conducted to determine if
parental warmth moderated the relationship between active media mediation and
parent-child conflict. The model of parental warmth, active media mediation, and the

interaction of parental warmth and active media mediation significantly predicted

parent-child conflict, F (3, 132) = 6.23, p <.0125, R2= .12, (See Table 4). This
model predicted 12% of the variance in parent-child conflict. The model of parental
warmth, active media mediation, and the interaction of parental warmth and active
media mediation did not moderate parent-child conflict. b = -0.12, 95% CI [-.26,
24], t=-.09, p >.0125. H4a (Parental warmth will positively moderate the
associations between active media mediation and parent-child conflict) was not

supported.

57



Table 4. Multiple Regression Analysis Summary for Active Media Mediation and

Parent-Child Conflict with Moderated by Parental Warmth (N=136)

Variable b SEB t

Parental Warmth (centered)* -4 14 -3.0
[-.67,-.13]

Active Media Mediation (centered) -. 18 .09 -1.98
[-.35, .0006]

Act. Med. Mediation x Parental Warmth -.012 13 -.09
[-.26, .24]

Constant .03 .09 31
[-.15, .20]

Note. R%= .12; F (3,132) = 6.23

*p <0.0125

For the second hypothesis, multiple regression analysis was conducted to
determine if parental warmth moderated the relationship between restrictive media
mediation and parent-child conflict after the assumptions of linearity, normally
distributed errors, and uncorrelated errors were checked and met. The model of
parental warmth, restrictive media mediation, and the interaction of parental warmth

and active media mediation significantly predicted parent-child conflict, F (3, 132) =

6.976, p < .0125, R%= 13 (see Table 5). This model predicted 13% of the variance in
parent-child conflict. The model of parental warmth, restrictive media mediation and
the interaction of parental warmth and active media mediation did not moderate
parent-child conflict. b = -0.9, 95% CI [-.33, .14], t =-.77, p >. 0125. H4b (Parental
warmth will positively moderate the associations between active media mediation

and parent-child conflict) was not supported.
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Table 5. Multiple Regression Analysis Summary for Restrictive Media Mediation

and Parent-Child Conflict with Moderated by Parental Warmth (N=136)

Variable b SEB t

Parental Warmth (centered)* -43 13 -3.38
[-.67,-.18]

Restrictive Media Mediation (centered) -. 20 .09 -2.30
[-.37,-.02]

Rest. Med. Mediation x Parental Warmth -.09 A2 =77
[-.33, .14]

Constant .042 .08 .52
[-.12, .20]

Note: R = .13; F (3,132) = 6.976

*p<0.0125

For the third hypothesis, multiple regression was conducted to determine if
the parent’s demanding behavior moderates the relationship between active media
mediation and parent-child conflict. This model predicted 33% of the variance in
parent-child conflict. The model of obedience demanding behavior, active media

mediation, and the interaction of obedience demanding behavior and active media

mediation did not predict parent-child conflict, F (3, 132) = 22.3205, p <.0125, R2=

.33. (see Table 6).
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Table 6. Multiple Regression Analysis Summary for Active Media Mediation and

Parent-Child Conflict with Moderated by Obedience Demanding Behavior (N=136)

Variable b SEB t

Obedience Demanding Behavior (centered)* 51 .07 7.05
[.37, .64]

Active Media Mediation (centered) -. 099 .07 -1.33
[-.25, .04]

Act. Med. Mediation x Obedience Demanding -14 .07 -1.90

Behavior
[-.28, .005]

Constant -72 .07 -1.03
[-.21,.07]

2

Note: R™ =.33; F (3,132) = 22.3205

*p<0.0125

It was found that there was not a statistically significant positive relationship
between active media mediation and parent-child conflict b = .0356, 95% CI [-.167,
.238,], t =.346, p >.0125. H4c (Obedience demanding behavior will negatively
moderate the associations between active media mediation and parent-child conflict)
was not supported.

For the fourth hypothesis, multiple regression was conducted to determine if
the parent’s obedience demanding behavior moderates the relationship between
restrictive media mediation and parent-child conflict. The model of parental
obedience demanding behavior, restrictive media mediation and the interaction of

parental obedience demanding behavior and restrictive media mediation significantly

predicted parent-child conflict, F (3, 132) = 21.73, p <.0125, R?= 33, (See Table 7).

This model predicted 33% of the variance in parent-child conflict. The model of
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parental obedience demanding behavior, restrictive media mediation, and the
interaction of parental obedience demanding behavior and restrictive media
mediation did not moderate parent-child conflict. A statistically significant
interaction was not found. b =-0.6, 95% [-.18, .08], t = -.80, p >. 0125. H4d
(Obedience demanding behavior will negatively moderate the associations between

restrictive media mediation and parent-child conflict) was not supported.

Table 7. Multiple Regression Analysis Summary for Restrictive Media Mediation

and Parent-Child Conflict with Moderated by Obedience Demanding Behavior

(N=136)

Variable b SEB t

Obedience Demanding Behavior (centered)* -5 .07 7.14
[.37, .65]

Restrictive Media Mediation (centered) - 14 .08 -1.81
[-.28, .01]

Rest. Med. Mediation x Obedience -.06 .07 -.80

Demanding Behavior
[-.18, .08]

Constant .045 .07 -.65
[-.19, .08]

Note. R%= .33; F(3,132)= 21.73

*p<0.0125
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CHAPTER 6

DISCUSSION

The current study examined the relationship between parental media mediation,
parenting and parent-child conflict in early childhood. Furthermore, while
establishing the dynamics of the relationship between parent-media mediation and
parent-child conflict, the present study also examined the moderating role of
parenting behaviors on the relationship between active media mediation and parent-
child conflict as well as restrictive media mediation and parent-child conflict. While
some of the hypotheses were supported by the findings, others were not. Thus, in the
remainder of the discussion, the findings will be discussed in the light of current

knowledge in the field as evidenced by empirical studies and theories.

6.1 Demographics and parental mediation

ne of the purposes of the study was to explore what media devices were available at
home, for what purpose children used these devices and the internet and how
frequently children used these devices on a typical weekday and weekends . Results
showed that the majority of the children did not have any technological devices of
their own, but only some of them had their own smartphones. Thus, it can be
concluded that the number of digital devices in their homes were mixed between
media-poor and media-rich (Livingstone, Mascheroni, Dreier, Chaudron, & Lagae,
2015). When children’s media use frequency was explored for weekdays and the
weekends, it was found that internet usage time for educational purposes increased
on weekends compared to weekdays. Almost all the participants reported that

children did not use social media on weekdays and weekends. Watching cartoons or
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movies was almost the same on weekdays and weekends. In contrast to our results,
existing literature shows that children watch more films, movies, or cartoons on
weekends than weekdays (De Decker et al., 2012).

The majority of the participants stated their children did not use screens to
chat with friends or family members neither on the weekdays nor the weekends. In
contrast, a study conducted in the US showed that nearly 60% of 12—-15-year-old
children talk to friends or family members online (Office of Communications.,
2020). The difference could be explained by the fact that the sample included in our
study were children of preschool age and that they may be less likely to engage in
online communication. According to the American Academy of Pediatrics,
recommended time spent using media devices is maximum 1 hour per day, for
younger children between the ages of four to six, with clear limits set for the
purposes of education and family programs, for the use of technology (Rodideal,
2020). Parents may not have considered the use of chat to be for educational
purposes. Therefore, considering the age group of the children, parents may have
limited the use for chat purposes.

A negative relationship was found between active and restrictive media
mediation and screen time of weekday and weekend social media use. In other
words, when parents implemented a mediation strategy, children's social media
usage time decreased. Social media screen time will increase on weekdays and
weekends if parents do not adopt a media mediation strategy (Clark, 2011).
Furthermore, it was argued that parents who are proficient in using digital devices
are adopting a more effective media mediation strategy (Nikken & Opree, 2018).
Therefore, parents' concern about the risks of social media use and their familiarity

with phone and social media use effectively regulate children's screen time devoted
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to social media use. It was argued based on the parent-child conflict theory that
parent-child conflict will increase when parents set boundaries or regulate their
behavior (Brehm & Brehm, 1981). If parents think that the use of digital media poses
a risk or harm to children, they may be worried and get in conflict with their
children. In addition, studies revealed that there is a positive relationship between
playing online games and social media use and parent-child conflict (Beyens &
Beullens, 2017; Chaudron et al., 2018). The results of our study revealed that there
are positive and significant relationships between the use of social media on
weekdays and weekends, the duration of playing games and parent-child conflict.
The relevant literature also supports the results of the study. In two categories that
are not directly educational for parents, such as social media use and gaming, parents
who think that children will be harmed tend to regulate their children's media use, so
it creates parent child conflict.

It was expected that demographic variables in the current sample would be
associated by parents’ media mediation methods, as previous research suggested that
parent's job and income level are direct influencers in parent-child interaction
(Livingstone et al., 2015; Warren, 2005). Research suggested that high-income
parents set more rules and act as mediators in regulating media use than low-income
parents (Livingstone & Helsper, 2008). High-income and high-education families
apply a combination of different mediation strategies. High-income parents may
adopt a restrictive strategy because they are aware that screen-free activities such as
playing outdoors with friends are important for children's development. Income level
and parents’ educational level have an impact on parental media mediation strategy
adopted by the parent. When parents with lower income and poor education are

considered, evidence suggests that these parents adopt a more restrictive mediation
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strategy. Parents with less income and more education adopt a more active mediation
strategy than more restrictive mediation (Livingstone et al., 2015). Our study results
partially supported the existing research results. Findings showed that while the
household income did not correlate with parental media mediation, parents’ length of
education status correlated significantly with parental active media mediation. There
was a significant positive relationship between parents' total length of education
status and active media mediation. It is possible that as parents' education levels
increase, parents may have more information about their media use. Therefore, the
level of knowledge parents have about digital media use may reduce parents' anxiety
about possible risks of media use. When parents feel confident in their knowledge
and digital abilities, they can apply to active media mediation. On the other hand, our
study showed that there was no relationship between income level and parental
media mediation. The reason for this may be that nowadays there may not be
significant difference between the number of digital devices in the homes of high and
low-income participants. In other words, although low-income households may not
have sophisticated digital devices such as smart watches or game consoles, children
can access media tools through smart phones and televisions in the households.
Secondly, with the spread of the pandemic since 2019, some measures have been
taken to prevent the risk of transmission. Quarantine is one of these preventions.
Regardless of the income level, families did not leave the house within the scope of
quarantine measures and spent time at home. Children spending time at home have
increased the time they spent with digital media devices.

There is bulk of research suggesting that parental media mediation strategies
vary based on the gender of the child (Blum-Ross & Livingstone, 2016; Livingstone

& Helsper, 2008; Wright, 2017). In a study conducted by (Eastin et al., 2006;
65



Wright, 2017) it was found that parents place more time and content restrictions on
boys than girls. In another study, although parents expressed that they did not
discriminate against girls or boys by gender in their media mediation, children’s own
reports showed the opposite that girls reported that they were exposed to mediation
more than boys (Livingstone & Helsper, 2008). Parents may apply more restrictive
mediation strategies to girls than to their sons (Livingstone et al., 2015; Wright,
2017), perhaps because parents consider that girls are more at risk than boys online.
According to Wright (2017) parents believe that girls may be more vulnerable than
boys in terms of exposure to cyberbullying online. However, results of this study
showed that the gender of the child was not significantly correlated with parental
media mediation. It is possible that the gender of the children was not associated
with parental media mediation in this study because the trend nowadays is that media
use has been normalized both for boys and girls. Besides, our participants are
younger and that the activities they engage in using media devices do not include
online interaction with others who could be bullies and that children at preschool age
may not engage in acts such as bullying, as they may not read or write and may have
limited skills to get them to more feared content online. As a result, parents may
perceive there are fever risks for the kids this age, regardless of their gender.

Even though the role technology has been playing in our daily lives has been
on the rise anyway, the pandemic that the world has been experiencing for the last
two years expedited the process. Now, technology plays a major role in our daily
lives including work, education, leisure activities, connecting with other people,
socializing, and shopping, etc., both in children’s and adults’ worlds. In fact, at times
technology and the media use are the only means to meet the essential needs and the

demands of life. Therefore, it would be fair to conclude that media use of the
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children has been normalized at younger and younger age both for boys and girls
despite the possible risks remaining to exist.

Current evidence on the relationship between age of children and the parental
media mediation seem to be mixed. While some studies suggest that parents apply
more restrictive strategies to younger children (Chaudron et al., 2018; Eastin et al.,
2006; Livingstone & Helsper, 2008), other studies suggest that there is no
relationship between the age of children and parental mediation strategy (Nikken &
Schols, 2015). Our results showed there was no relationship between the age of
children and parental mediation strategy. Since the study participants had children
between 44 and 75 months of age they were of the preschool age, it is possible that
children attending preschool, their needs and capabilities are seen more similar, and
as a result, there may not have been a relationship between the age of children and
media mediation strategy parents employ based on child age.

In preschool, as children approach first grade, use of media for educational
purposes becomes more evident (Nevski & Siibak, 2016). In our study, even though
children were at the preschool age, they were close to the school entry age.
Therefore, it is possible for parents to not prefer to regulate children’ media use as
they see media use at this age is more for educational purposes and benefit children
academically. Besides, in preschool years, children are more skilled in the use of
media and that they use media both for educational and entertainment purposes, it is
possible that parents may not feel that the children’s media use needs to be mediated
(Nikken & Schols, 2015). It is important to keep in mind that our sample is not of
children representing various developmental levels. Hence, to explore age effects on
parent media mediation, children included in studies may need to have more variance

in age.
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6.2 Parental media mediation and parent-child conflict

In order to explore the first research question aimed to investigate the relationship
between parental media mediation and parent-child conflict, it was hypothesized that
active media mediation would be negatively related to parent-child conflict while
restrictive media mediation would positively relate to parent-child conflict. Our
results from the current study confirmed our hypothesis that there was a negative
relationship between active media mediation and parent-child conflict. However, the
other hypothesis, that suggested a negative relationship between restrictive media
mediation and parent-child conflict, was not supported. Consistent with our results,
the previous studies emphasized that active media mediation has a positive effect on
the parent-child relationship (Yang et al., 2021). Active media mediation increased
positive parent-child relationships while reducing parent-child conflict. Active media
mediation allows for parents to employ more constructive techniques to monitor and
regulate children’s media use. For example, parents who employ active media
mediation would give children directions, talk about children's interactions with the
media, and involve children in the process. While considering children's thoughts, it
prioritizes children's needs, builds trust, and supports children's autonomy. The aim
of the parent who adopts active media mediation is not only to prioritize the
cognitive and physical health of the child. At the same time, the parent improves the
relationship with their child through active media mediation (Nikken & Opree, 2018;
Yang et al., 2021). Children's media use and screen time are increasing gradually
especially during early childhood (Office of Communications., 2020). As media use
increases, parent-child conflict increases. The study conducted with children between
the ages of 2 and 10 shows that as the duration of digital media use of children

increases, the conflict between parents and children increases(Beyens & Beullens,
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2017). The study conducted with 754 children between the ages of 12-17, on the
other hand, shows that as the media use of the children of the parents who are
worried about the harms of the internet increases, the child-parent conflict increases
(Mesch, 2006). Therefore, screen time or digital media use affects the parent-child
relationship negatively (Nelissen & Van den Bulck, 2018). The increase in children's
media use predicts parent-child conflict (Yang et al., 2021). Active parent mediation
contributes positively to the parent-child relationship and improves the parent-child
relationship (Siu et al., 2016; Yang et al., 2021). In other words, although there is no
direct study on parent active mediation and parent-child closeness, when active
media mediation is considered as a positive parent behavior, it can be said that active
mediation improves the parent-child relationship and increases parent-child closeness
and improves the relationship (Gallarin & Alonso-Arbiol, 2012; Siu et al., 2016;
Yang et al., 2021). As a result of the relevant literature and the current study, it can
be said that active media mediation prevents parent-child conflict.

Although in the present study we found that increased use of parental
mediation was associated with less parent-child conflict, other researchers found no
relationship between parent media mediation and parent-child conflict (Beyens &
Beullens, 2017). They concluded that the reason for the absence of such a
relationship could be because focusing only on the relationship between active
mediation and parent-child conflict while ignoring the other relevant factors such as
parenting styles that could influence the relationship between parental media
mediation and parent-child conflict. However, our findings indicated that there was a
limited moderating effect of parenting styles on the relationship between parent
media mediation and parent-child conflict. One reason for this could be that we only

focused on obedience demanding behavior and warmth as parenting dimensions and
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a more detailed examination of parenting strategies, parent- child relationship quality
and temperament of the child could help better understand how child rearing
practices, beliefs as well as child related factors interact with parent-child conflict
and parent media mediation.

An interesting finding of our study was that parent-child conflict decreased
even if parents employed restrictive media mediation strategies. However, in contrast
to our results, other studies reported that there was a positive relationship between
restrictive media mediation and parent-child conflict (Beyens & Beullens, 2017). It is
possible to conclude that our result did not confirm the reactance theory. Reactance
theory suggests that when there are parental constraints and parents employ more
restrictive strategies to limit their children’s media use, there is more conflict
between the child and the parent (Brehm & Brehm, 1981). There may be several
reasons for why the finding of our study collides with other findings. One reason
may be that of culture. Although it is changing in recent years as Kagit¢ibasi argued
in Family Change Model, in our culture, obedience is expected more from the
children compared to more western countries and that restrictions employed by the
parents to discipline and regulate children’s behaviors may be more culturally
acceptable (Kagitcibasi & Ataca, 2005). It is also important to keep in mind that this
study is based on parental reports. Thus, it is possible that parents may be more
restrictive yet may not perceive their relationship with their children to be that of
conflicting. Additionally, regardless of whether their strategies are restrictive or
active, parental media mediation could indicate that parents are more involved in
their children’s lives, expectations are more clearly stated by the parents and as a
result, less conflict is experienced. Besides, during the pandemic, media use among

children has increased drastically and that constant struggle involving media use has
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become more common. As a result of this, perhaps parents became more
understanding that the children may have more problematic use of the media without
getting into conflict with their children in their overall relationship and simply
putting more restrictions. Additionally, the source of parent-child conflict may be
numerous other factors especially in the preschool period. For example, it is known
that Turkish parents are more concerned with what and how much their children eat
and some are likely to employ strategies that are more coercive (Oriin, Erdil,
Cetinkaya, Tufan, & Yalgin, 2012) which can lead to more conflict. Yet a major
issue in Turkish parenting such as feeding can be dealt with more smoothly and
parents may have less conflict overall with children even though they are more
restrictive with their children’s media use.

One of the factors affecting how parents approach children’s media use and
interact with their children on issues regarding media and internet use is parental
beliefs, knowledge, and competence on media use (Cankaya & Odabasi, 2009;
Livingstone & Helsper, 2008). It appears that majority of the parents perceive
Internet use to be more academically beneficial for children and yet believe there are
some threats exist in the online world such as pornography and violence (Cankaya &
Odabasi, 2009). Additionally, parents also believe that their children are highly
skilled in media and the internet use. It is likely that these beliefs inform how parents
implement media mediation. Although active media mediation could require and
allow for more parental participation and involvement in children’s media activities
to utilize media and the internet and support the children, restrictive approaches
could be based more on the understanding that emphasizes limiting the harmful
content and allowing children to explore the rest on their own. And, as a result we

find that either type of media mediation, that of active or restrictive, is associated
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with less conflict. This could suggest that when children show desired behaviors in
their media use regardless of the method utilized by the parents, chances that there

will be less conflict between parents and children.

6.3 Parenting and parent-child conflict

The second research question aimed to investigate the relationship between parenting
and parent-child conflict. It was hypothesized that parental warmth would be
negatively related to parent-child conflict while the obedience demanding behavior
would positively relate to it. Our results from the current study confirmed our
hypothesis by showing a negative relationship between parental warmth and parent-
child conflict and a positive relationship between the obedience demanding behavior
and parent-child conflict. Consistently with our results, the previous studies
confirmed and emphasized that the parental warmth does not only support the child's
autonomy but also explains the reason for the rules, highlights the thoughts of the
children and strengthens the positive effects while reducing the harmful effects
(Hefner et al., 2019; Valkenburg et al., 2013). When this relationship dynamic is
evaluated in the context of parent-child conflict, although the parent adopts a
restrictive media mediation strategy, it reduces the conflict if the parent is employing
a warm attitude. In a parallel fashion our findings suggest that there is a positive
relationship between parenting behaviors and the existence of problems between
child and parent relationship. This is similar to other research findings that there is a
positive relationship between parent-child conflict and parental obedience
demanding behavior and negative relationship between parental warmth and parent-
child conflict (Gallarin & Alonso-Arbiol, 2012; Harden et al., 2004; Siu et al., 2016).

Interestingly, even though restrictive media mediation could be seen as more
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obedience demanding behavior, in parent- child relationship media restriction could
be experienced as an independent domain that strategies used there are kept within
its domain with less spill over to overall parent- child relationship quality and

conflict.

6.4 Parenting and parental media mediation
The third research question aimed to investigate the relationship between parenting
and parental media mediation.
Active media mediation and obedience demanding behavior

It was hypothesized that active media mediation would be positively related
to parental warmth while it was negatively associated with obedience demanding
behavior. By focusing on authoritarian, authoritative, permissive and laissez-faire
parenting types in terms of parental warmth and obedience demanding behavior, the
previous research reports revealed that there is a relationship between these
parenting types and parent media mediation strategies (Livingstone et al., 2015). The
literature supports our both findings. Demandingness parenting dimension includes
expectations, strict rules, and disciplines, forbidding specific behaviors (Suchman et
al., 2007; Valcke et al., 2010). In other words, demandingness parenting differs from
active media mediation which describes supporting children’s needs, thoughts, and
discussing media content with children. Therefore, a negative relationship between
the two variables was expected in the light of the literature.

Again, consistent with our first hypothesis, other researchers found that there
is a positive relationship between parental warmth and active mediation (Warren &
Aloia, 2019). Parental warmth and active media mediation conceptually encompass

each other. Parental warmth includes respecting children’s needs, caring about
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children's feelings, thoughts, and providing a supportive environment for children
(Amato, 1990; Grolnick, 2002). Active media mediation also includes caring for
children's needs, talking about content instead of imposing direct bans on children,
listening to children(Coyne et al., 2017; Mendoza, 2009; Nikken & Opree, 2018).
The existing literature supports our finding that active media mediation of parents
with parental warmth was highly expected in the conceptual framework, as supported
by the literature.

Contrary to our hypothesis our results from the current study showed that
there was a positive relationship between restrictive media mediation and parental
warmth and a negative relationship between restrictive media mediation and
obedience demanding behavior. Other researchers have reached a similar conclusion
and concluded that there is a positive relationship between parental warmth and
restrictive mediation (Warren & Aloia, 2019). In our study, restrictive media
mediation was conceptualized to be parents’ management of media activities of
children by setting time limits and rules not allowing for child’s participation and
using rewards and punishments. Thus, we had expected that these more authoritarian
strategies could be negatively associated with parental warmth. Even though this
finding seemed to not support our hypotheses, it is consistent with our findings on
the relationship between parental media mediation and parental conflict. Parents who
are warm towards their children seem to have high levels of media mediation
independent of the type of mediation used. It is possible that being involved in media
activities whether the strategies used are deemed optimal or not is a quality of warm
parents. Additionally, during the pandemic, while children were not allowed to go
outside, play with friends, or go to schools in person, most of these activities took

place online. Thus, it is possible to conclude that even parents who were warm felt
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the need to use more restrictive strategies as the lives became online more and more
and children faced a serious risk of overuse of the media (Montag & Elhai, 2020).
All in all, our findings showed that there was a negative relationship between
obedience demanding behavior and restrictive media mediation seems to contradict
previous research that there is a positive relationship between restrictive mediation
and demandingness in that high obedience demanding behavior predicts high
restrictive mediation (Eastin et al., 2006). However, it may not cause conflict if the
restrictive mediation is implemented in a consistent way (Valcke et al., 2010). The
literature partially supports our study result. That is, we did not examine whether
restrictive mediation is applied consistently or inconsistently in our study. Assuming
that the parents with restrictive mediation practice consistently, it can be said that the
relationship between restrictive mediation and conflict was not supported.
Again, as we previously speculated, when it comes to media mediation, parenting
strategies may be actualized differently and what we call authoritarian may not be

such and suggest a more involved and a more authoritative approach.

6.5 Moderating role of parenting on the association between parental media
mediation and parent-child conflict

The fourth research question had aimed to investigate the moderating role of
parenting on the relationship between parental media mediation and parent-child
conflict. It was hypothesized that parental warmth would positively moderate the
association between active media mediation and parent-child conflict while that
parental warmth would positively moderate the association between restrictive media
mediation and parent-child conflict. Also, it was hypothesized that obedience

demanding behavior would negatively moderate the association between active
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media mediation and parent-child conflict, while obedience demanding behavior
would negatively moderate the association between restrictive media mediation and
parent-child conflict.

Our results did not confirm our first and second hypotheses by showing that
warmth parenting attitudes did not moderate the associations between active media
mediation and parent-child conflict and the associations between restrictive media
mediation and parent-child conflict.

In contrast to our results, the previous studies confirmed and emphasized that
parental warmth is not only supporting the child's autonomy but also explaining the
reason for the rules, highlights the thoughts of the children and strengthen the parent-
child relationship while reducing parent- child conflict (Hefner et al., 2019;
Valkenburg et al., 2013). When this relationship dynamic is evaluated in the context
of parent-child conflict, although the parent adopts a restrictive media mediation
strategy, it reduces the conflict if the parent applies such strategies with a warm
attitude. However, our findings (H4a and H4b) showed that parental warmth does not
moderate the associations between parental media mediation and parent-child
conflict.

The reason why the literature does not support the current findings may be
other factors other than parental warmth that affect the relationship between media
mediation and parent-child conflict. For example, according to the ecological techno-
subsystem theory, there are many factors that differentiate the parent-child
relationship between the systems, such as the child's media use frequency, media use
tools, parent working hours, and parental attitudes (Lauricella et al., 2015). The
reason why parental warmth does not have a moderation role may be due to other

underlying reasons in this sophisticated and complicated structure. For example,
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even if the parent is warm, the parent's working hours may reduce the time a parent
spends with their child. The parent who cannot spend enough time with their child
may not be able to take action regarding the child's media use.

On the other hand, our results from the current study confirmed the third
hypothesis by showing that obedience demanding parenting attitudes negatively
moderated the associations between active media mediation and parent-child
conflict. Finally, the results did not confirm the last hypothesis by showing that
obedience demanding parenting attitudes did not moderate the associations between
restrictive media mediation and parent-child conflict.

Existing literature shows that the way parental media mediation is
implemented plays a role in the strategy's effectiveness (Hefner et al., 2019). This
may also impact the relationship with which parenting attitude media mediation is
applied. For example, if parental media mediation is applied with the obedience
demanding parenting dimension to control the child, it increases the degree of
parent-child conflict (Valkenburg et al., 2013; Yang et al., 2021). In other words,
parental obedience demanding behavior and parental media mediation contributes
and may create conflict. It shows that all types of parental mediation (active and
restrictive mediation) together with the parental control dimension will increase
parent-child conflict (Barber & Harmon, 2002). Active media mediation and
restrictive media mediation adopted with demandingness parenting affect the parent-
child relationship. It increases parent-child conflict (Valkenburg et al., 2013).

The literature partially supports our findings. Our findings address that there
was no moderation effect of demandingness on the relationship between restrictive
mediation and conflict. However, obedience demanding parenting moderated the

associations between active media mediation and parent-child conflict. In other
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words, if parents apply an active mediation strategy with demanding to parent,
parent-child conflict increases. Obedience demanding dimensions include control
restrictions, high expectations from the child, prohibitions, and punishments. Even if
the parent adopts active media mediation, if the parent mostly controls the child and
has high expectations from the child, the conflict between them may increase. In the
light of reaction theory, children may experience motivational arousal as a result of
their parents behaving in ways that go against their own freedoms, needs, and limits.
And so, the conflict between parent and child can increase.

Existing studies show that inconsistent restrictive mediation may cause
conflict with the dimension of demandingness. That is, if restrictive mediation is
applied consistently, it is likely not to cause conflict with the obedience
demandingness dimension. Inconsistent behaviors will negatively affect the parent-
child relationship as much as controlling behaviors. Restrictive mediation with an
inconsistent way includes unpredictable rules and expectations(Valkenburg et al.,
2013).

In line with the literature, we did not examine constraint mediation
inconsistent or consistent in this study. The reason why restrictive mediation does
not conflict with the demandingness dimension may be because parents consistently
implement restrictive mediation. If parents regularly and consistently practice
restrictive mediation, children may adopt their parents' expectations, even if they are
restrictive, and may not react to their parents' controlling behavior. Thus, it can be
explained that the obedience demanding dimension does not have a moderate effect

on the relationship between restrictive mediation and parent-child conflict.

78



CHAPTER 7

CONCLUSION

All in all, the current study examined the role of parenting (parental warmth and
obedience demanding behavior) on the relationship between parental mediation
(active and restrictive mediation) and parent-child conflict. There are not enough
comprehensive studies on parent media mediation and the parent-child relationships
especially in non-western cultures. Therefore, this study was expected to contribute
to the literature especially in terms of the regulatory role of the parenting and the
parent-child relationship.

Our results also showed a significant relationship between parenting and
parent-child conflict. These findings are showing that even in the middle of the
pandemic, parenting practices matter and that parents need to pay particular attention
to being warm towards their children. Moreover, the study's main aim was to
investigate the moderating role of parenting on the relationship between parental
media mediation and parent-child conflict.

Our results showed that there is no moderation of obedience demanding
parenting attitudes on the relationship between active media mediation and parent-
child conflict. Also, there is no moderation effect of parental warmth on the parental
media mediation and parent-child conflict and there is a moderation effect of
demandingness on the restrictive media mediation and parent-child conflict. It is
possible to conclude that the link between warmth and conflict is strong and robost,
yet demanding parenting combined with less optimal parental media mediation
strategies, there seems to be more conflict between children and parents. Finally, this

study contributes to future studies and literature by addressing the relationship
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between parent media mediation, parenting and parent-child conflict within the
context of the parent-child relationship especially in a time in history where
dynamics of home, parent- child relationship and the overall context for children’s
schooling and socializing has gone through rapid changes.

The study showed that parental mediation shapes the parent-child
relationship, whether active or restrictive. Parent mediation reduces parent-child
conflict. In other words, the role of parents in their children's media use regulates the
parent-child relationship. The study can guide teachers, parents, and policy makers in
this regard because many parents do not know how to act on their children's media
use. Parents are unsure of how to implement practices to avoid conflicts with
children. But even the fact that the child and the parent cooperate in the use of digital
contributes to the parent-child relationship. Rather than increasing the anxiety levels
of parents about the harms of excessive screen use and the risks of technology use, it
would be the most appropriate action for the development of children to provide
guidance on solutions.

Another important result of the study is that as parents adopt media
mediation, children's use of social media on weekdays and weekends and the screen
time they play games decrease. One of the striking results of the study is that the
regulatory role of parents is directly related to children’s screen time, regardless of
active or restrictive media mediation. Likewise, the increase in parent-child conflict
with the use of social media on weekdays and weekends and the increase in the
screen time children spend playing games is another critical result. While parents
aim to reduce the negative effects of digital media use, they also try to prevent risks.
Creating programs and providing training on media mediation strategies play an

important role for parents who are looking for strategies related to this. Similarly, the
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increase in parent-child conflict is extremely critical for the parent-child relationship
as children's social media use and gaming screen time increases. Understanding the
variables that will cause parent-child conflict will increase the awareness of parents
and will support the close parent-child relationship at home.

Educational content on how parents can organize their relationship with
children in different contexts will also lead parents to have practical knowledge of
the application. For example, while limiting the child's use of screen time, while
watching television together, children can be asked questions about the content and
discussed about the media content, thus enriching the parent-child relationship.

Considering that families with limited resources cannot access to the internet
in Turkey, it was not possible to collect data from such families as the method for
data collection for the current study was using online surveys. Therefore, collecting
data through online questionnaires is one of the study's limitations (Nevski & Siibak,
2016).

Nevertheless, future research can be conducted on how digital media
interactions shape parent-child conflicts in families with limited or no Internet
access. Future studies can be conducted with parents who have children over 72
months to examine the relationship in depth. In addition, it is possible to work with
the parents of primary school age students who have are attending formal education.
Since children who start formal education spend less time at home, their media usage
time may decrease compared to younger children. Therefore, children's media use,
parental mediation, and parent-child relationship may change. For example, the
period of time 3—4-year-old children watch movies or cartoons regardless of any
device is 12 hours and 42 minutes per week. This period decreases to 11 hours and 6

minutes per week in children aged 5-7 years. In children aged 8-11, the rate of
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viewing decreases even more, to 10 hours and 30 minutes per week (Office of
Communications., 2020). Therefore, children's media use, parental mediation, and
parent-child relationship may change. Due to the impact of culture on family
dynamics, an international study may lead to a richer perspective on the subject.
Thus, cross cultural studies may be conducted in the future to see how children and
the families are negotiating the demands of the online life and their relationships.

It is important that the future studies pay particular attention to methods and
the measurements to collect data. The parental mediation test used in the study was
limited to measuring parents’ active and restrictive mediation. In addition to active
and restrictive mediation types, scales covering other mediation types can be used in
parental mediation. Furthermore, apart from the quantitative studies, qualitative
studies can be conducted on the subject to develop and in-depth understanding of the
phenomena explored in the present study. In the present study, there was a scale used
to assess the conflict with parents and children. It would be beneficial in the future to
assess conflict using different measures such as more direct observations of the
parents and children. Additionally, parent child conflict could be explored in
different domains such as media use, chores, self -care, feeding, sleep etc. Focus on
the populations who live in more rural settings, various income and educational
levels could be helpful in the future studies as well as including more representative
and a larger number of participants. It is also possible that depending on the purpose
that the media is used for, parents may adopt more than one strategy at the same time
tailored to specific purpose, or they may switch between strategies based on the
context and the time of the day or whether more essential tasks are completed at the
time or not (Blum-Ross & Livingstone, 2016). For example, it is possible that while

a parent can employ more active media mediation strategies on a weekend during a
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time period where the kids are fed, both parents and the children are rested and there
is nothing else urgent to attend to. On the other hand, during a weekday at night right
when it is time to go to bed, or eat dinner, parents may use more restrictive media
mediation. Parents can also use a combination of multiple mediation strategies
(Benedetto & Ingrassia, 2021). For example, while the parent adopts a restrictive
mediation strategy for game time, the parent may adopt a more active mediation
while the child is working on a task that has educational purposes. This study did not
distinguish between the type of the task, or the context and the media mediation
strategy employed. Thus, the lack of a clear distinction between the tasks and the
context for the proposed strategies can be considered a study limitation.

In short, digital media technologies and online activities have become
increasingly essential in children's lives and surround children's daily lives.
However, the use of digital technologies brings positive and negative effects. At this
point, parents are trying to find a balance in their children's media usage and
exploring strategies to regulate children’s behaviors. It is also a great concern both
for the educators and the parents that increased use of media is stealing time and
energy from other more developmentally appropriate experiences, such as play and
peer interaction. It seems that parents and the teachers are going to be challenged
even more as we move more into a digital age perhaps redefine methods of child
rearing and education. It seems so far that the goal now is to increase positive effects
of media while reducing adverse effect and finding a balance that focuses on the

optimal development of the children (Livingstone & Helsper, 2008).
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APPENDIX A

ETHICAL PERMISSION FORM

Evrak Tarih ve Sayisi: 03.11.2021-36981

T.C.
BOGAZICI UNIVERSITESI

SOSYAL VE BESERI BILIMLER YUKSEK LISANS VE DOKTORA TEZLERi ETIK INCELEME

Toplant1 Sayisi
Toplanti Tarihi
Toplant1 Saati
Toplant1 Yeri
Bulunanlar
Bulunmayanlar

Elif Zeynep Ozbey

Temel Egitim

Saymn Aragtirmaci,

KOMISYONU
TOPLANTI KARAR TUTANAGI

23

03.11.2021

14:00

Zoom Sanal Toplanti

Prof. Dr. Ebru Kaya, Prof. Dr. Fatma Nevra Seggie, Dr. Ogr. Uyesi Yasemin Sohtorik flkmen

"Ebeveyn Medya Arabuluculufu ve Ebeveyn-Cocuk Catigmasi Arasmdaki iliskide Ebeveynlik Tutumlarmin
Diizenleyici Rolii" baglikli projeniz ile ilgili olarak yaptigimz SBB-EAK 2021/70 sayih bagvuru komisyonumuz
tarafindan 3 Kasim 2021 tarihli toplantida incelenmis ve uygun bulunmustur.

Bu karar tiim iiyelerin toplantiya gevrimigi olarak katihmi ve oybirligi ile almmstir. COVID-19 6nlemleri
kapsaminda kurul fiyelerinden 1slak imza alinamadig: igin bu onay mektubu iiye ve raportdr olarak Fatma Nevra
Seggie tarafindan biitiin liyeler adina e-imzalanmgtir.

Saygilarimizla, bilgilerinizi rica ederiz.

Prof. Dr. Fatma Nevra SEGGIE

e-imzalhidir
Prof. Dr.Fatma Nevra SEGGIE
Raportor

SOBETIK 23 03.11.2021
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APPENDIX B

INFORMED CONSENT FORM FOR PARENTS (ENGLISH)

Institution supporting the research: Bogazi¢i University
Research Subject: Child, Media, and Parent Relations
Thesis Advisor: Dr. Instructor Member Aysegiil Metindogan

Name of the researcher: Elif Zeynep Ozbey

Dear Parent,

My name is Elif Zeynep Ozbey. | am a graduate student at Bogazi¢i University Early
Childhood Education. I am conducting a scientific study called “Child Media and
Parental Relationships” with my thesis advisor Assist. Prof. Aysegiil Metindogan. The
aim of the study is to examine children's use of digital media and the parent-child
relationship. If you want to participate in the research after reading this text that we
have prepared to invite you to participate in our research, please tick the checkbox
below and proceed to the next page to answer the questions.

After you agree to participate in this study, we first ask you to fill in a demographic
information form for yourself and your child, who is between 48-72 months old when
filling out the research form. Without your address or identity information, we will ask
a number of questions such as gender, household income level, number of
technological devices in the household, just to get information about the participants
in general. Then, we ask you to fill out a questionnaire that will take approximately
30-35 minutes, which aims to measure parents' attitudes towards their children's media

use and the parent-child relationship.

85



This research is carried out for a scientific purpose and the confidentiality of
participant information is kept as a basis. The data will be collected anonymously from
the participants and the information will not be shared with anyone. Although you
agree to participate in the study, you have the right to withdraw from the study at any
stage of the study without giving any reason. If you would like additional information
about the research project, please contact the researcher, Bogazi¢i University early
Childhood Education graduate student Elif Zeynep Ozbey or Bogazi¢i University
Early Childhood Education Faculty Member Dr. Instructor Member Aysegiil
Metindogan. You can consult Bogazi¢i University Social and Human Sciences
Master's and Doctoral Thesis Ethics Review Committee (SOBETIK) regarding your

rights regarding research.

I have read and understood the text above and | agree to participate in the research. |
was given contact information where | could ask questions about the study. I
understand that I can leave this study whenever | want and without having to give any
reason, and that | will not face any negativity if I quit.

I Consent to Participate in the Research.

I Do Not Consent to Participate in the Research.
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APPENDIX C

INFORMED CONSENT FORM FOR PARENTS (TURKISH)

Arastirmay1 destekleyen kurum: Bogazigi Universitesi
Arastirma konusu: Cocuk, Medya ve Ebeveyn iliskileri
Tez Damigman: Dr. Ogr. Uyesi Aysegiil Metindogan

Arastirmacinin adi: Elif Zeynep Ozbey

Sayin Ebeveyn,

Ben Bogazici Universitesi Erken Cocukluk Egitimi Yiiksek lisans program
ogrencisi Elif Zeynep Ozbey. Tez danismanim Dr. Ogr. Uyesi Aysegiil Metindogan
ile “Cocuk Medya ve Ebeveyn Iliskileri” adinda bilimsel bir ¢alisma yiiriitmekteyim.
Calismanin amaci ¢ocuklarin dijital medya kullanimlar1 ve ebeveyn c¢ocuk iliskisi
incelemektir. Sizi aragtirmamiza katilmaniz davet etmek iizere hazirladigimiz bu metni
okuduktan sonra arastirmaya katilmak isterseniz liitfen asagida bulunan onay
kutucugunu isaretleyip sorular1 yanitlamak tlizere bir sonraki sayfaya gecebilirsiniz.

Bu arastirmaya katilmayr kabul etmenizden sonra ilk olarak kendiniz ve
arastirma formunu doldururken g6z oniinde bulundurdugunuz 48-72 ay arasinda olan
bir cocugunuz i¢in demografik bilgi formu doldurmaniz istiyoruz. Adres veya kimlik
bilgileriniz olmaksizin sadece genel olarak katilimecilar hakkinda bilgi edinmek i¢in
cinsiyet, hane halki gelir seviyesi, hanedeki teknolojik aygit sayis1 gibi birtakim
sorulart soracagiz. Ardindan ebeveynlerin ¢ocuklarin medya kullanimima yonelik,
tutumlart ve ebeveyn g¢ocuk iligkisini 6lgmeyi amaglayan yaklasik 30-35 dakika

stirecek anketi doldurmanizi rica ediyoruz.
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Bu arasgtirma bilimsel bir amagla yapilmaktadir ve katilimci bilgilerinin
gizliligi esas tutulmaktadir. Veriler katilimcilardan anonim olarak toplanacak olup
bilgiler hi¢ kimseyle paylasilmayacaktir. Arastirmaya katilmayr kabul etmenize
ragmen, ¢alismanin herhangi bir asamasinda higbir sebep gostermeden arastirmadan
cekilme hakkina sahipsiniz. Arastirma projesi hakkinda ek bilgi almak istediginiz
takdirde liitfen arastirmaci Bogazi¢i Universitesi erken Cocukluk Egitimi yiiksek
lisans ogrencisi Elif Zeynep Ozbey veya Bogazici Universitesi Erken Cocukluk
Egitimi Boliimii Ogretim Uyesi Dr. Ogr. Uyesi Aysegiil Metindogan ile temasa
geciniz. Arastirmayla ilgili haklarimz konusunda Bogazici Universitesi Sosyal ve
Beseri Bilimler Yiiksek Lisans ve Doktora Tezleri Etik inceleme Komisyonu'na
(SOBETIK) danisabilirsiniz.

Yukaridaki metni okudum anladim ve arastirmaya katilmayi kabul ediyorum. Calisma
hakkinda soru sorabilecegim iletisim bilgileri bana bildirildi. Bu ¢alismadan istedigim
zaman ve herhangi bir neden belirtmek zorunda kalmadan ayrilabilecegimi ve

biraktigim takdirde herhangi bir olumsuzluk ile karsilagsmayacagimi anliyorum.

Arastirmaya Katilmay1 Onayliyorum.

Arastirmaya Katilmay1 Onaylamiyorum.

88



APPENDIX D

DEMOGRAPHIC INFORMATION FORM ABOUT PARENTS (ENGLISH)

The following questions in this section were prepared for gathering general

information regarding you and other parent of your child.

Your gender:

Your caregiver status:

Your age (Please indicate as DD/MM/YY):

How many children do you have?

01 (One)
02 (Two)
03 (Three)
04 (Four)
05 (Five)
0+6 (Six or
more)

Please indicate how many years you have studied in total. (For
example, 12 years if you are a high school graduate). *Learning
periods in parentheses are approximate.

o First school
graduate (4
years)

0 Secondary
school graduate
(8 years)

0 High School
graduate (12
years)

o Vocational
school/
Associate
degree (14
years)

o College
graduate (16
years)

0 Master’s
graduate (+18
years)

0 Left from any
educational
institution.

- If you have left an education level before your graduation
throughout your education life, please indicate which class and
level you left your education life. Please skip the question if
you have not left your education level).

What is your job? (Please indicate if you sign the other):

0 Unemployed
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0 Housewife

o Small business
owner

o Teacher

o Doctor (MD,
vet, etc.)

0 Academician
0 Engineer

o Civil servant

o Other

Other caregiver’s relation status with the child:

Age of the other caregiver (Please indicate as DD/MM/YY):

Monthly income of the household (Total income including the

working individuals):

Monthly expenditure of the household (Total expenditure

including the working individuals):

Please choose the technological devices in the house (You can choose more than

one):

0
(None)

1
(One)

2
(Two)

3
(Three)

4
(Four)

5 +6
(Five) | (six
and

more)

Smart Phone

Tablet

Laptop

PC

TV

Game Console
(E.g. Nintendo,
Xbox,
Playstation...)

DVD/ CD Player

VR Glass

Smart Watch/
Wristband

Digital Camera
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Other
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APPENDIX E

DEMOGRAPHIC INFORMATION FORM ABOUT PARENTS (TURKISH)

Cinsiyetiniz:

Cocuga yakinlik durumunuz:

Sizin yasimiz. (Giin/Ay/Y1l olarak belirtiniz.):

Toplam ¢ocuk sayiniz

O 1 (Bir)

0 2 (ki)

03 (Ug)

O 4 (Dort)

O 5 (Bes)

O +6 (Alt1 ve
daha fazlasi)

Sizin toplam 6grenim gordiigiiniiz siire kag yil ise y1l olarak
belirtiniz. (Ornegin lise mezunu iseniz 12 yil gibi). *Parantez
ici 6grenim siireleri yaklagik olarak belirtilmistir. *

O ilkokul
mezunu (4 yil)
O Ortaokul
mezunu (8 yil)
O Lise mezunu
(12 y1l)

0 Meslek
yiiksekokulu/
Onlisans (14 y1l)
oUniversite
mezunu (16 yil)
0 Lisansiistii
mezunu (+18

yil)
0 Herhangi bir
egitim
kurumundan
terk.

- Ogrenim hayatiniz boyunca herhangi bir egitim seviyesini

mezun olmadan terk ettiniz ise liitfen kaginci sinif ve diizeyde

ogrenim hayatinizi terk ettiginizi belirtiniz. (Terk etmediyseniz

bir sonraki soruya gecebilirsiniz.)

Ne is yaptyorsunuz? (Diger ise liitfen bunu da belirtiniz). 0 Issiz
0 Ev Hanimi
o Esnaf
0 Ogretmen
0 Doktor (T1p
doktoru,

veteriner vb.)
0 Ogretim Uyesi
0 Miihendis
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0 Kamu veya
Belediyede
Memur

0 Diger

Hane halki aylik geliri (Calisan bireyler dahil haneye giren tiim

gelir).

Hane halki aylik gideri (Calisan bireyler dahil hanenin tiim

gideri).

Evde mevcut olan teknolojik aygitlari se¢iniz (Birden fazla segebilirsiniz.)

0 1 2 3 adet | 4 adet 5 +6
(Mevcut | adet | adet | (Ug) | (Dért) | adet | adet
degil) | (Bir) | (Iki) (Bes) ve
daha
fazlasi
Akilli Telefon
Tablet

Diziistii Bilgisayar

Masaiistli Bilgisayar

Televizyon

Oyun Konsolu
(Ornegin; Nintendo,
Xbox, Playstation...)

DVD/ CD Oynatici

Sanal Gergeklik
Gozligi

Akilli Saat/ Bileklik

Dijital Kamera

Diger
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APPENDIX F

DEMOGRAPHIC INFORMATION FORM ABOUT CHILDREN (ENGLISH)

The following questions after this section were prepared for gathering general
information regarding you and your 48-72-month-old child. For this reason,
choose only one of your children from this age range and answer the following
questions by considering that child and your relationship with that child..

Age of your selected child (Please
indicate as DD/MM/YY)

Gender of your selected child

Does your selected child have a special o Yes
need? (E.g. such as specific learning o No
difficulties, language and speech
difficulties, visual impairment)
Please indicate your selected child’s o Specific learning difficulties
special need (You can select more than o Language and speech
one) difficulties
o Pervasive developmental
disorder
o Attention deficit hyperactivity
disorder (ADHD)
o Hearing impairment
o Visual impairment
o Mental disability
o Outstanding and special talent
o Physical disability
o Chronic disease and orthopedic
incompetence
Other:
The age ranking of your selected child o 1.
among your children (For example; if o 2.
you have five children and your o 3.
selected child is the youngest one, o 4.
mark the 5th or if you have five o 5.
children and the selected child is the o +6.
eldest one, mark the 1st)
Does your selected child go to a any o Yes
educational institution or a place such o No
as kindergarten? Please answer the
questions by considering your 48-72-
month-old child.
What kind of educational institution o Kindergarten
that your selected child goes to? o Child nursing home
Answer the questions by considering o Child care center
your child, who is between the ages of o Kids Club
48-72 months. o Pre-school education institution

within the university
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o Pre-school education institution
affiliated to the Ministry of
Labor

o Kindergarten in primary
education

o Other

How long has your chosen child been
attending an educational institution?

Electronic Devices

Answer the questions by considering your child, who is between the ages of 48-

72 months.

Does your selected child have at
ne of his/her own devices, such as a
smartphone, iPad or computer?

o Yes
o No

Which of the following is or are electronic devices your child uses? (You can

choose more than one.)

Smart | Smart | Laptop PC | Tablet Game Other
Phone | Watch Console (E.g;
Nintendo,
Xbox,
Playstation...)

Owned
device
type
The aim of using Internet 0. 1. 2. 3. 4.
Answer by considering your child, Never | Rarely | Sometimes | Oft | Alwa
who is between the ages of 48-72 en ys

months you have chosen. Indicate
the purposes of your chosen child to
use the internet. (You can tick more
than one option). *

Educational (use for cognitive
academic development of the child
through platforms such as Eba
Google Classroom or Cambly Kids)
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For social media use (Facebook,
Instagram, Snapchat, Tiktok tools)

For gaming purposes (Minecraft
game etc.)

For watching movies / cartoons
(watching on any platform such as
Youtube, Netflix)

For family or friendship chat
(Skype, Zoom, FaceTime or any
other application).

Other

Screen Time on Weekdays
Please indicate the average daily screen time, in hours, that your chosen child
spends on weekdays.

Educational (such as doing homework on Eba)

For social media use (Facebook, Instagram, Snapchat, Tiktok tools)

For gaming purposes (Minecraft game etc.)

For watching movies / cartoons (watching on any platform such as
Youtube, Netflix)

For family or friendship chat (Skype, Zoom, FaceTime or any other
application).

Other

Screen Time on Weekend
Indicate the average daily screen time, in hours, that your selected child spends on
the weekend.

Egitim amagli (Ornegin; Eba iizerinden 6dev yapmak)
Educational (such as doing homework on Eba)

For social media use (Facebook, Instagram, Snapchat, Tiktok tools)

For gaming purposes (Minecraft game etc.)

For watching movies / cartoons (watching on any platform such as
Youtube, Netflix)

For family or friendship chat (Skype, Zoom, FaceTime or any other
application).

Other
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APPENDIX G

DEMOGRAPHIC INFORMATION FORM ABOUT CHILDREN (TURKISH)

Bu kisimdan sonraki sorular sizinle ve 48-72 ay yas araliginda bulunan tek bir
cocugunuzla ilgilidir. Bu sebeple bu yas araligindan tek bir cocugunuzu seciniz
bundan sonraki sorular1 o sorular1 o ¢ocugu ve o ¢ocukla aranizdaki iligkiyi
diisiinerek yanitlayiniz.

Sectiginizin ¢cocugunuzun yasi

(Giin/ay/yil cinsinden belirtiniz).

Sectiginiz cocugunuzun cinsiyeti

Sectiginiz cocugunuzun herhangi bir 6ze o Evet
o Hayir
gereksinimi var m1? (Ornegin, 6zel dgrer

giicliigii, dil ve konusma giicliigii, gorme

yetersizligi gibi)

Ozel 6grenme giicliigii

Dil ve konusma gii¢ligii
Yaygin gelisimsel bozukluk
Dikkat eksikligi ve

da belirtebilirsiniz). hiperaktivite bozuklugu
(DEHB)

Isitme yetersizligi

Gorme yetersizligi

Zihinsel yetersizlik

Ustiin ve &zel yetenek
Bedensel yetersizlik
Siiregen hastalik ve ortopedik
yetersizlik

Diger:

Liitfen se¢tiginiz ¢ocugunuzun 6zel

gereksinim durumunu belirtiniz. (Birden

O O O O

O O O O O O

o

Sectiginiz cocugunuzun tiim ¢ocuklarini;
arasindaki siras1 (Ornegin; Bes cocugunu

varsa ve sectiginiz cocugunuz en kiigiiks

O O O O O O
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cocuk gibi veya bes cocugunuz arasinda

biiyiik cocuksa 1. ¢cocuk gibi)

Sectiginiz ¢cocugunuz herhangi bir egitin o Evet
o Hayir
kurumuna ya da yuva kres gibi bir yere
gidiyor mu? Sorular sectiginiz 48-72 ay
araliginda bulunan ¢ocugunuzu diisiinere
yanitlayiniz.
Sectiginiz ¢cocugunuzun gittigi egitim kuj o Bagimsiz anaokulu
o Cocuk yuvasi
ne tiir bir egitim kurumudur? Sorulari o Cocuk bakimevi
o Cocuk kulibi
sectiginiz 48-72 ay yas araliginda buluna o Universite bilinyelerindeki okul

cocugunuzu diisiinerek yanitlayiniz.

Oncesi egitim kurumu

(Calisma Bakanligina bagl okul
Oncesi egitim kurumu

o Ilkdgretim biinyesindeki

O

anasinifi
o Diger
Sectiginiz ¢cocugunuz kag siiredir egitim
kurumuna devam ediyor?
Elektronik Aygitlar

Sorular1 sectiginiz 48-72 ay yas araliginda bulunan ¢ocugunuzu diistinerek

yanitlayiniz.

Sectiginiz 48-72 ay yas araliginda
bulunan ¢ocugunuzu diistinerek
yanitlaymiz.

Sectiginiz cocugunuzun interneti
kullanma amagclarini belirtiniz.
(Birden fazla secenek
isaretleyebilirsiniz). *

o Evet
o Hayir

Asagidakilerden hangisi veya hangileri cocugunuzun kullandigi elektronik
aygitlardandir? (Birden fazla segebilirsiniz.)
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Cocugunuzun interneti kullanma
arini belirtiniz. (Birden fazla segenek
eyebilirsiniz). *

Akillt | Akilli | Diziistii | Masaiistii | Tablet Oyun Diger
telefon | saat | bilgisayar | bilgisayar konsolu
(Ornegin;
Nintendo,
Xbox,
Playstation...)
Sahip
olunan
aygit
tiiri
Internet kullanim amaci 0. 1. 2. 3. 4,
Sectiginiz 48-72 ay yas araliginda Hig¢bir | Nadiren | Bazen | Sik¢a | Cok
¢ocugunuzu diisiinerek yanitlayiniz. zaman sik

Egitim amach (Eba Google Classroom
veya Cambly Kids gibi platformlar
iizerinden ¢cocugun biligsel akademik
gelisimi i¢in kullanim)

Sosyal medya kullanim amach
(Facebook, Instagram, Snapchat, Tiktok
araglar1 kullanimi)

Oyun oynama amagli (Minecraft oyunu
vb. oyunlar)

Film/ ¢izgi film izleme amagh
(Youtube, Netflix gibi herhangi bir
platform iizerinden izleme)

Aile veya arkadaslik sohbet amagh
(Skype, Zoom, FaceTime veya herhangi
uygulama {izerinden yapilan
goriismeler).

Diger
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Hafta Ici Ekran Siiresi
Sectiginiz ¢ocugunuzun hafta i¢i ortalama gecirdigi bir giinliik ekran siiresini
saat cinsinden belirtiniz.

Egitim amagl (Ornegin; Eba iizerinden ddev yapmak)

Sosyal medya kullanim amaclh (Facebook, Instagram,
Snapchat, Tiktok arag¢lar1 kullanimi)

Oyun oynama amagl (Minecraft oyunu vb. oyunlar)

Film/ ¢izgi film izleme amagli (Youtube, Netflix gibi
herhangi bir platform iizerinden izleme)

Aile veya arkadaslik sohbet amagh (Skype, Zoom,
FaceTime veya herhangi uygulama {izerinden yapilan
gorlismeler)

Diger amagh

Hafta Sonu Ekran Siiresi
Sectiginiz ¢ocugunuzun hafta sonu ortalama gecirdigi bir giinliik ekran
siiresini saat cinsinden belirtiniz.

Egitim amagh (Ornegin; Eba iizerinden 6dev yapmak)

Sosyal medya kullanim amagh (Facebook, Instagram,
Snapchat, Tiktok arag¢lar1 kullanimi)

Oyun oynama amagl (Minecraft oyunu vb. oyunlar)

Film/ ¢izgi film izleme amacli (Youtube, Netflix gibi
herhangi bir platform {izerinden izleme)

Aile veya arkadaslik sohbet amagh (Skype, Zoom,
FaceTime veya herhangi uygulama {izerinden yapilan
gorlismeler)

Diger amagh
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APPENDIX H

PARENTAL MEDIA MEDIATION FORM FOR PARENTS (ENGLISH)

DEAR PARENTS, the questions in this
section are about your attitudes towards
your child's media use. Please mark the
most appropriate option for the gquestions
below. When marking, answer by
considering the time that children stay
outside of educational online activities
such as Eba. Answer the questions by
considering your child who is between 48
and 72 months old. Please mark the most
appropriate option for the questions
below. When marking, answer by
considering the time that children stay
outside of educational online activities
such as Eba. ("Never (1)", "Rarely (2)",
"Sometimes (3)", "Often (4)", "Always

(5)").

1. I talk to my child about the games s/he
plays on the computer/tablet/smartphone.

=11, Never

™12, Rarely

13 Sometimes

4. Often

5. Always

2. | talk about the program while watching
a program on TV with my child.

-

N

w

o

o

3. 1 use on-screen alerts (smart signs) to
remind my child to stop watching
TV/sleep time.

4. | determine the time my child plays
with the computer/tablet/smartphone.

5. | determine the duration and hours to
play with the computer/tablet/smartphone
by talking to my child in advance.

6. I do not allow other members of the
family to watch a program that is not
suitable for my child.

7. | arrange my child's television watching
hours.

8. I change the channel when sexually
explicit images appear in the TV program
my child watches.

9. While watching TV with my child, I ask
him/her questions about the content.
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10. We determine my child's TV watching
time together with my child.

11. I tell my child that some of the things
s/he sees on the TV screen are not real.

12. While watching TV with my child, 1
share whether the content reflects the real
world.

13. While playing games on a
computer/tablet/smartphone with my
child, I share whether the content reflects
the real world.

14. While playing games on the
computer/tablet/smartphone with my
child, I ask him/her questions about the
content.

15. I turn off the
computer/tablet/smartphone at mealtime.

16. | consider smart signals in determining
the programs my child will watch on TV.

17. 1 tell my child that some things in
computer/tablet/smartphone games are not
real.

18. I determine the time my child watches
TV.

19. I talk to my child about the programs
s/he watches on TV.

20. I arrange the time intervals when my
child will play with the
computer/tablet/smartphone in a way that
does not affect his/her basic needs (sleep,
nutrition, etc.).

21. | research the suitability of the TV
programs my child will watch in advance.

22. I limit my child's television viewing
time.

23. | talk to my child about the program
before the program s/he watches on TV.

24. While watching TV with my child, |
provide additional information about the
content.

25. When violent images appear in the TV
program my child watches, | change the
channel.

26. | talk to my child about the program
after watching the program on TV.

27. | change the channel when there are
images of substance use in the TV
program my child is watching.
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28. While playing games on a
computer/tablet/smartphone with my
child, I provide additional information
about the content.

29. | talk to my child about the game after
the game he/she plays on the
computer/tablet/smartphone.

30. | talk to my child about the game
before playing on the
computer/tablet/smartphone.

31. I arrange my child's hours of playing
with the computer/tablet/smartphone.

32. Together with my child, we determine
the amount of time my child plays with the
computer/tablet/smartphone.

33. I talk to my child about the
appropriateness of the games s/he plays on
the computer / tablet / smartphone.

34. | arrange the time intervals that my
child will watch television in a way that
does not affect his/her basic needs (sleep,
nutrition, etc.).

35. I choose the TV program to watch
with my child.

36. | research the suitability of the games
my child plays on the
computer/tablet/smartphone beforehand.

37. When there are profanity in the TV
program my child watches, | change the
channel.

38. I do not allow other members of the
family to play a game that is not suitable
for my child on a
computer/tablet/smartphone.

39. I limit the amount of time my child
plays on the computer/tablet/smartphone.

40. 1 do not use restraint from playing with
the computer/tablet/smartphone as a form
of punishment for my child.

41. 1 do not allow my child to act like
characters from games played on a
computer/tablet/smartphone.

42. 1 do not use abstinence from watching
television as a method of punishment for
my child.

43. 1 do not allow my child to act like the
characters in the TV shows.
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APPENDIX |

PARENTAL MEDIA MEDIATION FORM FOR PARENTS (TURKISH)

DEGERLI ANNE/BABA, bu béliimdeki
sorular sizin ¢ocugunuzun medya
kullanimina iliskin tutumlarinizla
ilgilidir. Liitfen asagidaki sorularda size
en uygun olan secenegi isaretleyiniz.
Isaretlerken cocuklarin Eba gibi egitime
yonelik ¢evrim i¢i aktivitelerin diginda
kalan zamani1 diisiinerek yanitlayiniz.
Sorular1 sectiginiz 48-72 aylarinda olan
¢ocugunuzu diisiinerek cevaplayiniz.
Liitfen asagidaki sorularda size en uygun
olan secenegi isaretleyiniz. Isaretlerken
cocuklarin Eba gibi egitime yonelik
¢evrim igi aktivitelerin disinda kalan
zamani diisiinerek yanitlayiniz. ("Higbir
zaman (1)", "Nadiren (2)", "Zaman
zaman (3)", "Cogunlukla (4)", "Her
zaman (5)").

1. Hi¢bir Zaman

1. Cocugumla bilgisayarda/tablette/akill
telefonda oynadig1 oyunlar iizerine
konusurum.

-

™12, Nadiren

W3 Zaman zaman

™U. Cogunlukla

915, Her zaman

2.Cocugumla televizyonda program
izlerken program hakkinda konusurum.

N

o

3.Cocugumun televizyon izlemeyi
sonlandirmasinda/uyku saatini
hatirlatmada ekran uyarilari (akill
isaretleri) kullanirim

4.Cocugumun bilgisayarla/tabletle/akilll
telefonla oynama siiresini ben belirlerim

5.Bilgisayarla/tabletle/akilli telefonla
oynama sliresini ve saatini gocugumla
birlikte 6nceden konusarak belirlerim

6.Cocuguma uygun olmayan bir
programin ailenin diger {iyeleri tarafindan
izlenmesine izin vermem

7. Cocugumun televizyon izleme saatlerini
diizenlerim.

8. Cocugumun izledigi TV programinda
cinsel igerikli goriintiiler ¢iktiginda kanali
degistiririm.
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9. Cocugumla birlikte televizyon izlerken
ona igerikle ilgili sorular yoneltirim.

10. Cocugumun TV izleme siiresini
cocugumla birlikte belirleriz.

11. Cocuguma TV ekraninda gordiigii bazi
seylerin gercek olmadigini anlatirim

12. Cocugumla televizyon izlerken
icerigin gercek diinyayi yansitip
yansitmadigi hakkinda paylagimlarda
bulunurum

13. Cocugumla bilgisayarda/tablette/akilli
telefonda oyun oynarken igerigin gercek
diinyay1 yansitip yansitmadigt hakkinda
paylagimlarda bulunurum.

14. Cocugumla birlikte
bilgisayarda/tablette/akilli telefonda oyun
oynarken ona igerikle ilgili sorular
yOneltirim.

15. Yemek saatinde bilgisayar/tableti/
akilli telefonu kapatirim.

16. Cocugumun televizyonda izleyecegi
programlari belirlemede akilli isaretleri
dikkate alirim.

17. Cocuguma bilgisayar/tablet/akilli
telefon oyunlardaki bazi seylerin gercek
olmadigini anlatirim.

18. Cocugumun TV izleme siiresini ben
belirlerim.

19. Cocugumla televizyonda izledigi
programlar iizerine konusurum.

20. Cocugumun bilgisayarla/tabletle/akilll
telefonla oynayacagi zaman araliklarini
temel gereksinimlerini (uyku, beslenme
vb.) etkilemeyecek sekilde diizenlerim.

21. Cocugumun izleyecegi TV
programlarinin uygunlugunu 6nceden
arastirirom

22. Cocugumun televizyon izleme
stiresine sinir koyarim.

23.Cocugumla televizyonda izledigi
program oncesinde program hakkinda
konusurum

24. Cocugumla birlikte televizyon izlerken
icerikle ilgili ek bilgiler veririm

25. Cocugumun izledigi TV programinda
siddet icerikli goriintiiler ¢iktiginda kanali
degistiririm.
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26. Cocugumla televizyonda izledigi
program sonrasinda program hakkinda
konusurum.

27. Cocugumun izledigi TV programinda
madde vb. kullanimu igerikli goriintiiler
ciktiginda kanali degistiririm.

28. Cocugumla birlikte
bilgisayarda/tablette/akilli telefonda oyun
oynarken icerikle ilgili ek bilgiler veririm.

29. Cocugumla bilgisayarla/tabletle/akilli
telefonla oynadig1 oyun sonrasinda oyun
hakkinda konusurum.

30. Cocugumla bilgisayarda/tablette/akilli
telefonda oynadig1 oyun 6ncesinde oyun
hakkinda konusurum.

31. Cocugumun bilgisayarla/tabletle/akilli
telefonla oynama saatlerini diizenlerim.

32. Cocugumun bilgisayarla/tabletle/akilli
telefonla oynama siiresini cocugumla
birlikte belirleriz.

33. Cocugumun bilgisayarda/tablette/akilli
telefonda oynadig1 oyunlarin uygunlugu
hakkinda onunla konusurum.

34. Cocugumun televizyon izleyecegi
zaman araliklarini temel gereksinimlerini
(uyku, beslenme vb.) etkilemeyecek
sekilde diizenlerim.

35. Cocugumla birlikte izleyecegimiz TV
programinin se¢imini ben yaparim.

36. Cocugumun bilgisayarda/tablette/akilli
telefonda oynadig1 oyunlarin uygunlugunu
onceden aragtiririm.

37. Cocugumun izledigi TV programinda
kiiftir igerikli goriintiiler ¢iktiginda kanali
degistiririm.

38. Cocuguma uygun olmayan bir oyunun
bilgisayarda/tablette/akilli telefonda
ailenin diger iiyeleri tarafindan
oynanmasina izin vermem.

39. Cocugumun bilgisayarla/tabletle/akilli
telefonla oynama siiresine sinir koyarim.

40.Bilgisayarla/tabletle/akilli telefonla
oynamaktan alikoymay1 ¢ocugum igin bir
ceza yontemi olarak kullanmam.

41. Cocugumun bilgisayarda/tablette/akilli
telefonda oynadigi oyunlarin karakterleri
gibi davranmasina izin vermem.
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42. Televizyon izlemekten alikoymay1
cocugum i¢in bir ceza yontemi olarak
kullanmam

43. Cocugumun televizyonda izledigi
programlardaki karakterler gibi
davranmasina izin vermem.
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APPENDIX L

THE CHILD REARING QUESTIONNARIE (ENGLISH)

These sentences describe some of the situations you
will encounter while raising a child. Please read
each sentence and mark how well these statements
apply to you. For this, choose one of the options
“never (1)” “rarely (2)” “sometimes (3)” “often (4)”
or “always (5)”. There is no right or wrong answer.
Our aim is only to learn about mothers' behavior in

raising children. Please do not leave blank é "

statements. Answer the questions by thinking about § g‘ E = §‘

your child, who is 48-72 months old. % § 5’) S 2
i N ™ <t Lo

1. I expect my child to do what he or she is told 1 2 3 4 |5

without explanation.

2. When my child is scared or upset, | comfort 1 2 3 4 |5

him/her and treat him/her with understanding.

3. | expect my child to do what | want immediately, 1 2 3 4 |5

without delay.

4. When | ask my child for something, I ignore 1 2 3 4 |5

his/her requests or objections.

5. | express my love for my child by cuddling, 1 2 3 4 |5

kissing, and hugging him/her.

6. | expect my child to obey their parents without 1 2 3 4 |5

question.

7. 1 cuddle or hug my child for no particular reason. 1 2 3 4 |5

8. I tell my child how happy he or she makes me. 1 2 3 4 |5

9. I want my child to do what s/he is told without 1 2 3 4 |5

question.

10. There are moments when my child and | are 1 2 3 4 |5

warm and very close.

11. 1 enjoy listening to my child and doing things 1 2 3 4 |5

with him/her.

12. 1 like to hug and kiss my child. 1 2 3 4 |5

13. | feel close to my child when s/he is happy or 1 2 3 4 5

when she is worried.

14. 1 joke and play with my child. 1 2 3 4 5

15. Even if my child protests, | make sure that s/he 1 2 3 4 |5

eats the food I put in front of him/her until the end.
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APPENDIX M

COCUK YETISTIRME ANKETI (TURKISH)

Bu ciimleler ¢ocuk
yetistirirken karisilacaginiz
birtakim durumlari
anlatmaktadir. Liitfen ben her
ciimleyi okuyup bu ifadelerin
size ne kadar uydugunu
isaretleyiniz. Bunun i¢in”
hi¢bir zaman (1)” “¢ok seyrek
(2)” “bazen (3)” “¢ogu zaman
(4)” veya “her zaman (5)”
secencklerinden birisini
seciniz. Dogru veya yanlis
cevap yoktur. Amacimiz,
yalnizca annelerin ¢ocuk
yetistirme konusundaki
davraniglarin1 6grenmektir.
Liitfen bos ifade
birakmayiniz. Sorular1 48-72
aylarinda olan sectiginiz
¢ocugunuzu diisiinerek
cevaplayiniz.

+ [1.Hi¢bir Zaman

2.Cok
Seyrek
w|(3.Bazen

1. Cocugumun kendisine
sOyleneni aciklamasiz
yapmasini beklerim.

3. Cocugum korkmus ya da 1 2 3
iizlintiili oldugu zaman, onu
rahatlatir ve ona anlayish
davranirim.

4. Ondan istedigim bir seyi, 1 2 3
cocugumun oyalanmadan
hemen yapmasini beklerim.

5. Cocugumdan bir sey 1 2 3
istedigimde, onun isteklerine ya
da itirazlarina aldirmam.

6. Cocuguma sevgimi, onu 1 2 3
kucaklayarak, 6perek ve
sarilarak ifade ederim.

7. Cocugumun, anne ve 1 2 3
babasina sorgusuz itaat
etmesini beklerim.
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9. Belirli bir neden olmaksizin,
cocugumu kucaklar veya ona
sarilirim.

13. Cocuguma, onun beni ne
kadar mutlu ettigini soylerim.

15. Cocugumun, kendisine
sOyleneni tartismasiz yapmasini
isterim.

16. Cocugumla benim, sicak ve
cok yakin oldugumuz anlar
vardir.

18. Cocugumu dinlemek ve
onunla bir seyler yapmaktan
zevk alirm.

23. Cocugumu kucaklamay1 ve
Opmeyi Sseverim.

26. Cocugum mutlu oldugunda
da endiseli oldugunda da
kendimi ona yakin hissederim.

29. Cocugumla sakalasir ve
oyun oynarim.

30. Cocugum itiraz etse bile,
oniline koydugum yemegi
sonuna kadar yemesini
saglarim.
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APPENDIX J

PARENT-CHILD CONFLICT FOR PARENTS (ENGLISH)

The questions in this section aim to understand your

relationship with your child. Answer the following % @ £
questions by considering your child who 48-72 months | 5 S| 5 S5
is old. Evaluate the extent to which each of the i 21 51 38 §' g_
following statements reflects your relationship with | @ 5| & 8| & | &
your child. Considering the degrees below, circle the | S g_ GE)‘ 2 i g
appropriate number for each expression. Definitely not | ] &| 2 > T:U S
appropriate (1), Not very appropriate (2), Undecided | — = < w3
(3), Fairly appropriate (4), Strongly appropriate (5) o D
1.My child and | seem to be in constant conflict with | 1 2 |3 14 |5
each other.

2.My child does not want to accept help when s/he | 1 2 |3 |4 |5
needs it.

3.My child can easily get angry with me. 1 2 |3 14 |5
4.My child feels like | am treating him/her unfairly. 1 2 |3 |4 |5
5.My child asks for my help even when s/he doesn't

really need it.

6.My child sees me as a source of punishment and | 1 2 |3 14 |5
criticism.

7. My child gets hurt or becomes jealous when | spend | 1 2 |3 |4 |5
time with other children.

8. My child maintains anger or resistance even after | 1 2 |3 14 |5
punishment.

9. When my child misbehaves, s/he tries to understand | 1 2 |3 |4 |5
my reaction from my look or tone of voice.

10. Taking care of my child consumes my energy. 1 2 |3 |4 |5
11. When my child is in a bad mood, | know a long and | 1 2 |3 |4 |5
difficult day awaits us.

12. My child's feelings towards me are unpredictable or | 1 2 |3 |4 |5
may change at any time.

13. Despite all my efforts, | am not at all satisfied with | 1 2 |3 |4 |5
the way we deal with my child.

14. My child whines or cries when s/he wants | 1 2 |3 14 |5
something from me.

15. My child acts sneaky on me or exploits me. 1 2 |3 14 |5
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APPENDIX K

PARENT-CHILD CONFLICT FOR PARENTS (TURKISH)

Bu bolimdeki sorular c¢ocugunuzla iliskinizi anlamay1

c

amaclamaktadir. Asagidaki sorular1 48-72 aylarinda olan §, h g4 o

A y e g . ) = I
sectiginiz ¢ocugunuzu diisiinerek cevaplaymiz. Asagidaki 5‘ A )
her bir ifadenin ¢ocufunuz ile iliskinizi hangi derecede | @ | 5| | 3 2
yansittigini degerlendiriniz. Asagidaki dereceleri diisiinerek, | = | 20 N _§ =
her bir ifade i¢in uygun rakami yuvarlak i¢ine aliniz. = | 2 2l = 2
Kesinlikle uygun degil (1), Pek uygun degil (2), Karasizim < EJ §= g X
(3), Oldukg¢a uygun (4), Kesinlikle uygun (5) * |G R 10
1.Cocugumla ben siirekli olarak birbirimizle ¢atigsma halinde |1 |2 |3 [4 |5
gibiyiz.
2.Cocugum ihtiya¢ duydugunda yardim kabul etmek istemez. |1 (2 |3 |4 |5
3.Cocugum bana kolaylikla 6fkelenebilir. 112 |3 |4]|5
4.Cocugum kendisine adaletsizce davraniyorum gibi |1 (2 |3 |45
hisseder.
5.Cocugum gercekten ihtiyag duymadigi zamanlarda bile
benim yardimima ister.
6.Cocugum beni bir ceza ve elestiri kaynag: olarak goriir. 112 |3 |45
7.Ben bagka cocuklarla zaman gegirdigimde cocugum incinir [1 |2 |3 (4|5
ya da kiskanglik gosterir.
8.Cocugum cezalandirildiktan sonra bile kizginligini veya |1 |2 |3 |45
kars1 koymasini stirdiirtir.
9.Cocugum yanlis bir davranigta bulundugunda, bakisimdan |1 |2 |3 (4|5
ya da ses tonumdan benim tepkimi anlamaya calisir.
10. Cocugumla ilgilenmek enerjimi tiiketiyor. 112 |3 |45
11. Cocugum kotii bir ruh hali i¢inde oldugunda, biziuzunve |1 |2 |3 |4|5
zor bir giiniin bekledigini biliyorum.
12. Cocugumun bana kars1 duygularinin ne olacagi énceden |1 |2 |3 |4 |5
kestirilemez ya da her an degisebilir.
13. Tim c¢abalarima ragmen c¢ocugum ile anlasma |1 |2 |3 (4|5
bicimimizden hi¢ memnun degilim.
14. Cocugum benden bir sey istediginde sizlanir yadaaglar. |1 |2 |3 |4|5
15. Cocugum bana kars1 sinsice davranir ya da beni kullanir. |1 |2 |3 |4|5
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