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.A.BSTRACT 

\";Jri ous :3tulji 8:3 C;jrn 81j out by Rei chenberg-Hacket t. 1962; 

"tc'act-u3r" V'l;jS the rnost important factor in earlq ct-llhjt-IOOlj edu(:;3tion. '-

E~~p 1 or;jt 1 on of Hie area tlq the present researcher 3tiov .... ed ttiflt 

teacfier:~; in the nur::;end :;choo I s. In t.he fi e 1 d of preschool educ;jt ion in 

Turkeq. HIe ;3irn is to raise the qualitw of sen··ices. -" ~ 

I ncre;):;i nq the qual itq of tt)i s crUCl a 1 component of teaet-It!r \"1l11 '- "-

a 1:30 effect the qual it!d of UII3 other cornponents. The fi rst step in 

-'--lin" "'l't~- +1.-.-. '''-ll't'I' -r- tt-l"- --t"'ip-ri ... ·tit 1'- tt,,· ... Pt----~- -T- -"-l"-tl'-ti : Jlj;:l I ,j Ij ., _I j '_lie: l-j'_itl '.1:/ U _ I :~ t:u I U e: _:;:; ICo I ut:I:;!:;.:;; U I;;!',';j ' •• tl. U " 

:j~3' ... e 1 oprnent of a rat i nq seale Oiat caul d be uselj bq people tnn nelj in 
- -

nit fh?l;j to 8' ... ·;)1 uate teijeher perf Ormflnee in terrns of di reet ob:3er'v'i3td e 

lnter-;3ction of teac:t'lers with the ct)i1dren in the nursend schools. 

To aehi eve thi s ai rn a t\Yo-::;tep process was f oJ lov'lelj. 

A:3 a first :3tep.: the items of the rating scale V'lere constructed 
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arn1 ;'E; a s8conij :~;t_ep.; to .jetermine the final form of the rating 3ca]e a 

content \-'a 1 i di tid stu,j'd v'/a::; carri 81j out. 

The items V'lere constructelj by rev 1 eWl ng the tt"leorl e~3 Gnd 

;jpprOEII:t-II?:3 in the field of presct-Iool e1jucation, rele ..... ant instrument:3, 

rnaltr8atrnent categones and obsen··ation of teact-ler:3 in pre:3ct"lool 

:3ett i ng3. n1e Ijornal n-referencelj approach sug!Jested ; n Gab 1 e's book: 

ln3tnlrnent De\'eloprnent in nle Affecti ..... e Dornain also provilje,j oj rnodel 

for U"ie format of ttle 3cale. The final form of t.he :3c03le consl::;ted of 96 

1 t;?rrr3 anlj 1 0 cate~~ori et; r-epresent. i ng these items. ::;pecifi ca 11 y; 

Control, '3uper'/1 :31 on ori ent81j promot i nq ::;OC1 ali nteract i on, Co'~ni t i ve 

uri entelj prornot i ng soc; ali nterac t ion, Education Iji rect8lj behavi or .. 

ErnotiOtKIl atluse cornponent of teacher and chihj interaction, Affective 

component of tef:lct"ler anlj chit d i nteracti on, General teact-Ier and chil d 

i ntlJr;3cti on, Disci pI i nary A ttenlpts.. Organi zational A tternpts anlj 

Cornpet it ion. 

'."lho t"lad practical and/or tt"ll;wretical information in the field of Early 

i-·~"'l·l d~- iI-' j E'~ ,~.= t 1.-. - Al t·iI q -.t t-'er- .. -J •• J euper-t·~ r-et ut-r-' ,.-I tt - .~ ~·-1 ,-. t·- -.1,· '_·1. lit Ul i..JI.h..t/ _. ,-,t!. _._ ~ c: _ I .:....::.. .• A. • .;;, • _ .el.J 'II:! ·.::oLd e.;:. l.:ll-r-.. 

one of U18 ten cGte1jori 8:;;; or in the e 1 e··.··enth no-fit cateqorq arllj ;j 1 ~;o to 
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i:J::;:;1 1;!n J degree of appropriateness for each particular item from one to 

! n Hie fi r::;t metho(l frequency counts and percentaqes 'were 

caiculated. The set. cnteriiJ for t.he inclusion of the lterns to Ule final 

f ,-, ',-'YI ,-. ~ + 1-, a .=. -. '-j 1 p. . ',M a t-a .:, r-' .- I'"' t- - P. n-.·-. n tot" "" t 1 - .- .~ t r:: 0 q> - 1- t t-.·-. P. '.' P - r-t ("". 1- -. t-I oJ I, I ,_" i '_1....·-' IJ • _., , ... ' 0:.. U I .j.::l e _·1 I r.;: u" e ,j .:, _ .;:) ~ ,'('. U I r:: _. i', e _ .:, l' 

the predetermi nelj catel~or~J for that specifi c item arllj the assi gnment 

of ;:1 degree of appr-opriateness value of at least 2. Fiftq seven lterrr3 

S;3tl:3fied the set criteria for this method. 

c;)lculatelj for each :3pecific Hem ::md the iterns v\"ith ij \,h."IAP of at least 

..• - '. ,- - -I "- - - • - t - " -1 .-1 - -I' t t ~ - ~ -I.~ t .- t .. ~ t . ~ - 1 .::. .- 1 ,-.' ro· r-, t -r r il:'U i U 1.1 ~/Yi::! r e rt u _ e ;", t: U u t! I.J 1t1 _ 1e ::' t!L onu .:, _u 1·;:. _1 L.w '.I nu ~~ .:,1:,. Lol U e _1I 

tilL::; reElSi)t) tl1e:3e iterns -','vere also includelj in Ule final forrn of H18 

.- - t .; r g ..... ~ -1 e j ;J _ I I! .:oL:iJ '. 

TI-Ius at. HIe end of the an;Jl lJ3es the final form of the ratirllj scale 

conSl sted of 74 items. 
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niB r i3tinq 3co318 in it3 pre:3ent form 'with 74 items can be '3aicl to 
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OZET 

Rei chenben]-Hflcket t .. 1962.; Rosent.ha 1 ve .JAcob:30n, 1966.: A 11 en .. 

FiJip'11 I-j;='r-'-; :::; ',}p' '>/,"nl ~I- ·1 C:~fI4<·· Einilj'oj • __ of _ I '" ~!. _ '" It _ .'" _ _ ._ _ _ _ LJ, 

~'o:::8n:3t-!i ne \'e Fur:;:;t, 1973; Durkin '".'e Eii dljle, 1974.: K,)tmi n .. 1970: '3cott .. 

"tll]ret.men" f aktlSri.inlln ka 1 i t.e:;i ni yjjk:::;e 1 trnek.. oku I 1~lnCe:3 i 

- :::.. •. .t. : -_. i .- . 
l:;'lji i.lfil fill 

-, ,-.j. .- - .- j ... - - r" - I . + :.: -1 - _. " 
UiV~;,UI ':iil I 191::!t ;jt~.'.iJt l:'.tHI etki 1 el~ecekt i r 

f ::Jkt.5rCntJn k.,,;! i te:=:i ni ;)t-t t 1 rrnak i ,~:in i1t 11 ;=lC.1k ilk ;jljj rn 

De~]erl erllji nne 3ureCl 
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l):?ll r-j enrn i :;;ll r, 

Eiu arn':J1; i ki tifl:3iJrnakta gen;ek 1 8$t 1 rll mi ;;tj r. ilk 01 arfJk,; ska Jam n 

i~liJn:?trnen i en n 
-' 

t - ~, 1 1 - t ,- - ; ~ t l' t- \-. - 1. ~ t ; t-l' I - t" ;; 1 - - ::, l' '.. ~ 0 >" i" '" 11' .-. ~ t- - - .-1 j - ,. - t' I' t- - - j j - 1 - t-1' . f;: :;. f~. i t' _;i I ; : :.... ,..J G I I :;. _ j G I U ,,; Ij lel II :::.1 II I,;.J '::' '-' r I ij UI Ij ... Ij I _~ . r jij I l Ij Ij . . . . -

lJan:::::lt;3n 1 Cl kate!~ori)jen olu=~rnu:~tur Kat8ljonler }unl;':lnjlr; I<'ontrol, 

;3 rt t i rrn a " E IJ i t i rn ;j rn iJ t;: 11 )jaVri1nl =;:;, D)~retrnen-);:ocuk 

,-, ,- ,.., • 'j t 1 ,~. 'Y, ':-'1 ,.:. j i '~I T'-''::' )' -, I' ,.' I' l' r- i .:c. l' t-l-',l ,-, t- '''''-j t-, .::. 
" ) i ~:f i. -, '-" i ~ i '-, .j '-' .::1 '- "-' "::J ' '.,.' I '=.. .. ,I ';rl . 

, ',-. .', '0' ,.~ r, ,-.". + ; t.-- -11·- ,-,=,1,' hi I .. ., l' .~ ,- t'" !-); Ii 1'-jr-1 7' 1 l'''' t-r" ~jt"'=; '",' F_'·,·-l,' I t-r-J 1 ::,C, t.l· to. Tj orl1 ;-::1 t-r-I 'I C,' ',' 1_'!3 ~J 1-' i '-l i~ i 1"", i_ iJ I I...J r·o, L i I Y .:. U ttL I _ i __ .1 ~ '- I ill... . _ I-

DIan "t1h;bl ri" n8 Ijerl e:;:ti rrne 1 eri i :~;tenrnl :;;t. i r, DahG 
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k;}t 11 rnl :;; 1 anjl r. 

An;31izler :3onucundG ,jl,;:e'~in son hali 74 rnGdljeljen olu:~rnu:;;tur. 
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t _! NTRODUCT I ON 

1 _ 1 The A j m of the StuilY. 

Tt18 i mportatiC8 of earl ~J years have been emphasi zelj b~d vari ous 

n3:3 e;:'I rc h e r3. 

Bloorn (1964).. pOinte1j out the fast rate of intellectual 

I"?n'.,'l ronment. 

v'/ere =3een as crucial (Roopnarine arllj Johnson, 1987). 

Hunt <: 196 1) c 1 a] melj that an enri ched envi ronment in earl y 

chi I dtl00d coul d rn;:;ke 31 qniii cant Iji ff erences in the 1 e .... 'el and nJte of 

earnett .. Ep:3 tei nand V·lei kart (1984) .. Schwei nhart, \"'/e; kart arllj Larner 

long-term benefit::; for these ct-li lljren. '-

A 11 of these studi es once ;:,gai n show the i rnportiJnce of 8i:'lr1 y 

'1- -.-.-. -t- cI e""t-l I1 ,"""r·-.t-1- ~t'l-·O'~ 'jl::;:J1 'J tI II -• .j ~ r::"-"...Ir:: L 1t.:1J~" 
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There are se ',,.'E! ra 1 components in earl y chil dhood 81jucati on 1 i ke 

pti!J3iciJl environment .. curriculurn, evaluation,. parent in' ... 'ol ..... ement arllj 

""/ari ous :;twji e:;; v'tere carr; elj out that poi nted out Hie crucl al 

1 rnportanc l3 of Hie component of teacher 1 n the E!arllJ ct1i lid hood '-

Harri:;, .Johnston .. r<ell:d ;:mcl"N'olf., 1964; Allen .. Hart .. Buell .. HarTl::; anlj 

V .... cd f! 1964; GOOld .. Eli ljrjl 8 .. Brophy, 1975; Rosenshi ne anrj FI.Jrst.. 1973; 

rll,,-l,.·,.-.. "' ..... j E!l'ljljlo 1(,~7<·i· !/"llf"l'f" lCJ·7(1· C:I-'I-Utt 1Q77' L _-i I f~_' I I '-' f ••• \.-.. J _. I -r.. r, "-I ~. , .' _. J.. .~,J .. _,} _". I ." 

IS Hie rnost lrnport;:mt factor in ;:t nursend school anlj increa:~ing Ule 

qualit'd of teacher behavior:3 will positi ..... ely effect the quality of other 

cornponent:; 1n earl y ct1il dt)ood elducati on. 

The initial step for \Norkinq on the performance of teachers is 

e\'a i uati on. Teacher beha ..... i ors ha'· ... e to be eva 1 uatelj to ljeterrni ne the 

O;{1::::;tinq :;trenghts and v·teaknesses so that interventions can be 

pnJ'v'llded t.o reinforce Hie :;;trengths and buillj up the \'veak pOints. Tt1e 

13' .... ;:;1 uat. ion process necessitates objective means for as:3essment. 

Se;3rth blJ the present researct1er st)owed that. no such too 1 8~·~i sted 1 n 

Turkeld. Nor \11 d 1 iterature r8'·11 ev'/ r8vea 1 the presence of an obser ... ··ati on 

:;ct-i8Idule Ijevlsed to a:::;:38:3:3 the ljirect relationship between tt18 teacher 
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used tly people trained in the field to evaluate teacher performance 

1li the nursery set-Ioo 1 s. At the end of ttl; 3 e' ... ·a 1 uati on Ijec; 310ns i:Jbout 

tJie ki nd of tral ni rllj nee,jed b~d the teachers to i rnprove Hlei r 

pt:~rforrnance find ttlU::; to ; ncrease the qual Hy of educati on cou Ilj be 

;jeterrni ned. 

J _2_ What should be the a·im of preschool eductltion? 

:::i nee earl hi ld8;sr::. h;s· ... ·e cruel ali rnportflnce in ttie 1 i \·'83 of chi ltjren 

jJUrl rnj the::;e ~deEirs the overa 11 deve 1 oprnent of chil dren Hi other '",vord:3 

( !=, w I~· r"r"I·=' t; 
'. "L-I c: t -. I l....j I,. 1982: Erkunt., 

V· .-:1 t-, t ·-:I·r-I~ 11) {. 1 j I 1'17 ,·1. '.,'.c:, t~.:; t- --:, r-'1j I":; 1· Ii n (",I" 1 Q 8 7.; -, ~ • I.' _' :;:f ...... ' _" I ~., 1 J~ t", I-J '..1 I ,_, .~ ... , _" - '.J J • 

In ;1 nur:3ery sctiOO 1 :3et t i nl~} a chi llj has the opportuni tid of rnaki ng 

l?~~pet-i13nce flrllj contri bute to the ctilllj's i nte 11 ectua 1 development. 

Arnonq Hie intellectual goals are the prornotion of curiosity, the 

lj8\'eloprnent of the atdlHy to handle concepts, enrichment of larll~uage, 

to ob::;er\'8 arllj li:~;ten, to urjljer::;tand and sol ..... e protderns (E111:3, 1968 
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cit8d in Eiekrnan, 19a2; Fov .... ler 1967). 

\lijrious studles ~,"o'ere carried out to determine the effects of 

pre:;c11001 education on the mtellectual Ijeveloprnent of chlldren. The 

Prcqect st"Jo\ved U);'Jt e;jrl!j childt100d education intervention::; hEld 

pO:3iti\'e effect::;; on :3ctwol and :~;ociEll adjustment like.; lov'ler rates of 

:]ra1je retention arllJ referral to special clas:3es, hii]her rates of 

'he rnot i '· ... ;311 ona 1 anlj p:3ycho logi cal stElte of thechilljren 'Nere ;jl so 

po::;it i \ltd Y a f f ected i i ke hi !~her 13chi evement moti vati on, rnore positive 

a i., 1964; Scln·vei nt'lart Elrllj \,i·/ei kart .. 1988). It 'WelS also f ounlj that ijpElrt 

frorn gai nmg cogm t i ' ... 'e :3k:i 11 s chll dren 1 earned Eltt itwjes or tie t'iEl '· ... i Ot-S 

1 i k:e abi1 ity to f 0 11 0'1'0' instructions, to work i n l~roups. tElsk 

pei-:~;e\'eranc8 .. attentivenes:3 to teachers which were helpful for better 

!..arner (' 1966) f ounlj that ct1i 1ljren attend; nq a nur:3erq school proqr;jrn . . - ~ -

8ijucat i on e::~peri ence. 

I n terms of :30ci a 1 arllj email ona 1 de ..... e 1 opment.. e~<peri enci ng 

approval by the teacher and the awareness of peer approval have 
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p 0::;; it i \-'1} effects on tl1e :;;I}C1 a 1 arilj etl)ot i ona 1 Ijeve 1 oprnent of chilljren 

(He:;?,:3,1966). At :3chool, ;j child should frequently have i:J sense of 

:3ccompJi:;hrnent atilj a :38rt:38 of being able to learn b~d hirnself/herself. 

E;:-::pen E!tIci rll;l :3ucces:3., i3ccornp 1 i :;t-mlent, f eel i ngs of trust ;jrllj tiel ongi ng 

v'lill pO:3iti'·,.'ely .jffect the child's sense of secur-Hy, ::;elf-respect anlj 

:;:;81 f -conct:~pt (Hilljet1nmd .. 1975). T eachi ng chil dren to ha'.,.'8 concern for 

arllj re:3ponsibila~J tov'/ards others and recognizing his/ll8r ril~tlts and 

other:;:;' v'nll pO'31ti'.,.'elld affect the child's later social relations 

r···la::;kov'lltz et ':J 1., (1977) found that chil dren with nur:3erq schoo I . ~ 

8::~peri enee coullj 123\'8 thelr rnothers ;jnlj form soci a I reI ali ons V'li ttl 

others v,,'hen the~d 'llere ;jv'ta~d from their mothers ... Ricciuti (1974) found 

t 0\\,;5 r;j::; other chi1jjren were rnore for daqcare infant:; than Hie 
~ . 

horne-rearelj one::: (ci telj in Eiekrnan., 1982). 

Hov-tes arllj Olenick (1986) found that ctli1dren in the ljay-care 

centres Y'lere rnore like lid to e:,~hi bit self -regul ati on than ttle ctl11 dren 

at 110rne. 

In the are;j of physical Ijevelopment, incorpon3ting various 

ph~~:3i ca 1 ei~ercl ses and materi a 1 s into the program v-thi ch ""vi 11 rnake 

c:hll.jren use their lar~~8 rnu:3cles thU:3 develop motor-coonjination arllj 



6 

contn:d . arf~ very neces::;ary and benefica1 for them (Ellis" 1968; 

Hi It:jebro:Jnaj, 1976 cited in Bekman, 1982). 

Re:3earch Co:JtTl eaj out bll Berrueta-Cl ement Sctn-vei nhert Barnett oj ) ., ~ 

Of wI ~~ educati on proljroJrn 11EiO :31 gnHi cesnt qa1 ns in the four 

not ;3ttenlj an~) pro~~rani. It 1:3 i rnportant to add t.hat the gm ns 'were 

,6,:3 can be :3een irorn tJ"\l3 results of the above_menU oneaj :3tudi e'3 

the pre:3ctiool education :3houltj aim at the overall developmet of the 

1_3 The Components of Preschool Education 

Preschool 8ljucation consists of the cornponents of physical 

enVl ronrnent, teact1er, curri cu1 um, eva 1 uat i on and parent i n ..... o l· ... ·ement. 

A 11 the:;;e component:3 are I·.··ery important and a 11 of them ha·· ... e cert.Eli n 

n?qui rernent:3. TI-je hi qti qual itq in earll..l chi 1 dhood eajucat i on can on IIJ be - - - . 

Obt;3i nelj ··.·vt-Ien tt-Iese component:; and the requi rernent.s of Uiese 

cornponents are COtTf?ct lq apD] i ed. 

\·\'hen Hie component of ph~Jsi Cft 1 en ..... i ronment is consi ljer-ed; Uie 

e~'~lstence of the right phldsical environment pla~ds a fundamental role 

for centers to achie'v'e their airns. \t./ithout the right environrnent aims 
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can onl!d be refll:::rH3lj upto ;5 certcl1n point. 

An ideal center :3tiould satisfy both the comfort norm::; ','vhich 

rnean:3 ttil?, presence of psyctlol0!~lC;jl and physical corlljitions so tt-Iat 

niB eljucational activities can be carried out in most appropriate 'ways 

anlj trle :3afety norms v'Ihich refer to preparation for une~~pected 

d1··C:- ·",·-:-t pt-.:' ('R' 2""'d 1 C17, 1 ·.·.1. I~ "_.y _____ -I ,_I • '. _I..J ,I J 

Some of the factors of cornfort norms conslsts of spatial 

clensit!d. crov'/Iji n!~L staff -chi jaj ratio and avail ab 1 e eQui pment. 

\"lhen Hlere is .. 1 eS:3 "space" for chi 1 dren that is 1 ess than 2 n-i2 per 

ct"lillj (Read, 1971 ) .. less free mot.or activity, more physi cal contacts 

lncrease 

n-Ie iljeal ":3taff-chillj ratio" for each setting can be Ijeterrnined 

tll~ takinq into account. the developmental levels of ct-illdren, 

cornpetence of the t.eacher::;, the goals of the programme .. QUellity of the 

L:.cl1 it i as, iJ'leli1 ab 1 e a1 des arllj the reQui rement of the fundi rll~ f:lI~enci es 
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1990). Tizard (1970) found that as the numtler of adults 

inCTease in the ::::ti3ff-child ratio children interact n10re V-lith ijljults and 

1e=3:3 wi th peers. 

"A\'51 I abl e equipment in a nurser!~ school v·tere found to be 

effl?cti\··e in prornoting certo:lin types of social behavior. Pulaski (1970) 

found tt-":'lt Hie 1e:3:3 :3tructured toys elicited rnore fantasy in play (cHel::! 

in eekrnan, 1982). Al :30 ",'vi-len tJiere V'tas rnore equi prnent per ci-Ii 1 d .. 1 8:3S 

'liatching others occurred .. more ct1ih::lren playel::! alone. Less aggres:31· ... '8 

behavior .. less :3tre::::3 .. running anlj chasin9 behaviors \I·tere :3een. In case 

of lirnitelj equipment rnore cornpetition o ..... er popular to!Js, rnore free 

rnotor- activit!-t. increase in aq~ressi ..... e emd stressful betie ..... ior occun-ed. - --
The rna j or ai m of "perent i n· ... ' 0 l ..... ement.. in earl ~J chi I dhoolj 

81::!ucation is to t-lelp families to create a home learning environrnent 

that ""',Ii n foster the cognH i ye .. soci a 1 flnd emot i onfll Ije' ... 'e 1 oprnent of 

thelr children (I~:mar., 1990). The attitudes of perents were seen flS the 

Pre:3ton anlj Crarll::lall., 1964 cited in Gooljv'/in and Driscoll, 1984). 

c) 11 i ns (1977) ""'i eV'letj parents as the si ngl e most important i nfl uence 

on children's early eljucfltion flnd development (cited in Goolj\'vin and 

Dri:3coH .. 1964). Parent involvement is very irnportflnt in that pflrents 

can help and support the program both in school i'}nd at home by means 
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of the 81jucationi31 activitle:~; plannelj for them to use wtth their 

chllljren. BId rnearr3 of parent involvement parental e:;·~pectations, 

:;;ct-iool-horne . relationships ;)nlj attitudes can all be irnpro'.,.'ed (Hess, 

1970 citelj in 1300(1 et a1. .. 1975). 

Tri8 component of "curriculum" primari1!d Ijeals v-lith the issue of 

··Nlia t a teGClier \"1111 tei:Jeh to hi s/her- students. '::;; nce it is i rnpOSSl b I e to 

teach and learn e ..... erqthinq i:Jt the same tirne a seiection proces::; is 
0.., "_ 

Tt-18 "focus" that 18 to '3ay the priorities or pOints of emptM:3i:;;; of 

the cutTi cul urn rnust fi rst of an be esf.i:lb Ii shed. 

The ":;ub j eet -rnatter" of the eurri cuI urn cQnsi :::ts of k:no \'v1 e,jge .. 

frorn t.he :;oclet~i:3 I .... alues .. cultural norrn:3 etc. and organi2es and directs 

theni. 

The focus of i) curriculum is ttie ernphasis for the selectelj 

content. It deten-nines hO\'-l the :3eleeted items will tie relatelj to t!Gch 

other conceptua 11!:1 and in terms of t i roe and a 180 the metholj of 

The focus of f1 curri cuI urn is the cornbinat i on of Iji recti on 

(purpO'3e).. se lee t ion ::'Ind or!}':ini zat i on of the sUbject matter. y.lhll e 

Ijec1lji n!;J about one of these, nle other Gurr; Gular dec; S1 ons 11 ke V,tho 
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':vi11 teach v·lhorn .. 1-10\''0' to t.each, hOV'l to on]ani ze tt1e teachers and 

curriculum, teBchers anlj students v'lill also be conslclered (Hyman .. 

1973). 

to Ij\'er!d rni nute ljetai 1. 

"Ni HI Hie ai rn of e ..... a 1 uat i ng educati ona 1 programs, for the Chl hjn?n, 

te:3t i nl~ hypotheses in stud; es. prov; di ng i nf ormati on to f Bcil ite 

chi lljren's 1 i?arni n!~ anlj oe'· ... e 1 opment, Ij; agnosi t"lIj chi 1 dren ··,·vi th speci a 1 

neelj:::; and plannihg ansj implementing the appropriate in:3truction .. 

un,jerstan1jinq U1e qro"Ntt1 pattern anlj achievement level of children so 
~ - . 

that 1 earni nl~ object i\.oes CGn be set for each porti cuI ar chil d .. he I pi nlj 

tt1e eljucator t.o fee'l better since ijt the end of the evaluation process 

inforrn.jtion ;jrllj feeclback to p.3rent:3 Brllj to the relatelj aqencies 

0-1endrick .. 1975.: He:~;:3 and Croft .. 1972 citelj in GOJ)lj",'vin arllj Driscoll, 

1984). 

One most ernplv.'Isi ZE!ij flnlj investigated cornponent; the Iji rnension 

of "teacher" constitute:;:; the rnost important elernent of preschool 

eljucat ion. '3e\·'era 1 ::;tudi e:3 \'vere carri ed out to SI10\h,' the vita I 
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~ rnportance of t.eacher in earlw .... education 

(Reichenberq-Hackett, 1962; Rosenthal and Jacobson, 1958; Harris, 

Furst, 1973; Durki n arilj Bi Ijdl e, 197 4; Fa!~ot, 1973; Rutter and et a 1. .. 

Barl neau, 1982.: H~:lman. 1985; Krugrnfln arllj Krugman.. 1984; 

Hir:3chbach, 1982; Os\·vin, 1979; Garbarino et a1., 1986). 

Some of the:~;e stwjie:3 are :3ummarized here. For exarnple.: 

tt~ilchers jjppr-oacll. :3tyle of interation ilnd expectations were 

Reicl-ienbe~-g-Hackett (1962) catTied out a study in ten Ijifferent 

nursery I~roups cornpo:3ed of f our ~dear 0 i Ij::; from di ff erent race and 

:;;;oc1o·-econornic :;:;tijtuS. The effects of Ole followinq beha'Y'lors on the 

c!-ttl dren V-len? i nvesti gated.: teacller approach that i:3 communi cat i · ... ·e or 

non-comrnuni cat i ... ··e bet-Ia ..... i or; teacher's mot i ..... at ion techni que::; name lid 

encounj!~ernent, mamllJernent, ,jiscouragement.: the types of activities 

that· the teacher pailj attention to and/or participate1j in.: les:30ns 

t3ught; the ellrn of teiJct-ler inter ..... ention in anactivlty; the goals anlj the 

\';:l1ues that are emphasized. It \hla:3 found that.: neiUler the 

:30ci I)-econorni c status nor race pl ayed an irnportant role in tile 
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the teacher, Her/hi s outl oak and convi ct ions were the most i rnportant 

:31n~]le factor in the ctlllljren's nursery experiences. The teacher's stqle 
< -

I)f approach anlj the rnanagernent techniques differentiated the nursery 

~~JrOUps. Al=~;o it 'Nas found that teacher-s transmitted their o ... ,vn I,mlues 

tinlj attitudes to chi ]!jren tq:l means of the acU '.lit ies end routi nes they 

I n the tll)ok P~dgrnij 1 i on in the classroom, Rosenthal and . .Jacob:=;cHl 

learning 3ml t88t performance by having positive expectations about 

In i:l :~tud~d CdtTi elj out in tln elementarw school of lm'v '-

=30C i oeconorni c class ci"lil dren, en e~<peri mental group was chosen and it 

in f~et found that these children hed higher 10 gains than the other 

ct-li\ljren. It V'las cone 1 uded that tlecause of hi ,]her 1 eve 1 of teacher 

f}~::pect;jtion" ctlilljren in Hie e>~perimental group qained more (RosentJ-lal 

anfJ ,.Jacobson., 1968). 

Another dimension of the teacher cornponent Hie specific ¥lfJ~d 

the teacher respon1js to the chillj and its effect on the Child, especlally 

his, .... het- learning we::.. :3tudied. 
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Frank ,J.E3t');:'n in the article "Teaching the ver~J !~oun!lProljecures 

for der.,,'e I opi ng enqlll r!d ski 11 s", proposed tt1at ij teae!1er':3 "I,vay of 

':In:3Y'lering a child':3 questions was the determinant of the k:ind of 

i nqui ry ~3klll:3 the chil d 'Nou1 d de'y'elop. Giving anSV'lers to e!-Ii ldren's 

questi ons i mmediatelld ¥lOU]Jj ,jepri ve the chil dren of the opportunitld of 

h33tTii ng to Iji seover U-Ie answer:=; by themselves. Estvan su'~gested the 

techni que of "Do not tell-ask!". Aski ng questi ons woul d deve 1 op a 

Chlbj's abilit~d to focus his/her attention on an eVf!!nt anlj to Ijirect 

l-li:~/her inquir!j. B~d rneans of the question:3 of the teact1er the Chlld 

coul d pa~d attenti on to the i rnp:)rtant Ijetail sand coulrj more ea:311~::l see 

Hie relationship bet"I'veen the parts of the whole (cHeJj in Anderson and 

~3h;jne, 1971). Here once again the importance of teacher is seen, 

\/;:'Irious :3tudie::; \l'lere carried out about the role of teacher in 

u::nnq the reinforcement continqencies on preschool children. Some of 
~ ~ 

Hi e tTl V'lere as f I) 11 (;",'V8.: Harri s ... Johnston, Ken eld and V·/o If (1964) f ounlj 

ttH'lt tiigh rate of crawling tletiflvior of a three-!dear-ollj '~irl could be 

to het- v'ltlenever she \·vas upri ght. Hart, A 11 en, Bue 11 .. Harri sand V .... 0 If 

atten:jing t.o '1ertlal :3tatements, questions or self-helpinq behavior in 
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n3sponse to frust.ration. In a ::;imilar study carried out t'!d Hie some 

re:3earcherc3 it 'WijS founlj that the social relationships of a 

fOI..a--ye ijr-01 ij girl V'ler-e increased by reinforcing her prm-~imitld to other 

I n all of ttie::;e :::;tUlji es rei nf orci nq st irnul us is Hie SOC1 01 

n::3ponsi ·· .. ·en8:~s of the pre:3choo 1 teacher. S/he di d nothi ng unusual in 

t'ler/'t-li s e··/erqljaq routine. "h'l"li:tt was controlled in these studi es v'/as not 

'l'/t-Ii:Jt the teacher f1hj tlut v·dien slhe Ijid it. Therefore the role of the 

teacher in using tt1e appropri ate reinforcement at the ri ght ti rne pl a!ds 

a :3i gnifi cant role in srlappi n!;i the tsehavi or of chil dren arllj all of these 

once again pro· ... ·e the importance of teacher and how influential the 

Robin:~;on arlld Robinson earned out a senes of stwjies anlj 

·' .... lan-nUI.. 3upport.. \.'5:3t opportunity anlj reward for autonornq and 

," ~ ~' • • - -.- - t .. r-- ' t - j ., . H - .~.~ ,- ,.j B - 1'-' .- .-. , ;)I_'lile,,·t!tlletl. h·l .t!l Itl I:!-::--=. llnU letH.. ,C10}. 

To be able to listen to the children is a very irnportant and 

nece:3sand ct-laracteristic for.tt teacher_ This shows ttlat the teactler 

Cisre:3 for Ulem anlj accepts them. This in turn wi 11 positively affect the 

:3eH -accept.:mce of the chileL \"'lhen a teacher communi cates the 

e~{pectijt i on that all i ndi vi Idua 18 1 earn in thei r own uni que way anlj at 
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thE:] r mvn pace .. Hie ::;tudt~nt:3 v·till be more likely to accept Hie; r O~Nn .. 
~ll?t-torrnance level. V·ltien a teacher consistently communicates tt"Ii:lt 

feeljback i:3 an information that the teacher and the stwjent use 

t0gether in planning for optimal growth .. the stwjents v-lill not cornpare 

thai r perf orrnance ·'I·vith otl18rs (Good, Bi ddl e and Brophq. 1975). '- . 

I n terms of i rnpact of teaching activit; es Hie fOl1o~N; rllj sttllji es 

Rosenshine and Furst (1973) concluded that in the presence of 

the f I) 11 ov·.'i rll~ tea~:tii ng characteri sti C:3 students 1 earnelj be::;t: C 1 a ritIJ .. 

t.a:3k -or; entelj and/or tilJsi ness 1 i ke behavi or, i nd; rectness (quest; on; nq 

t-aUier than 1 ecturi ng.. frequent stUljent -to-stwjerlt i nten"lcti on .. 

frequentllJ using praise), student opportunity to learn the material, 

teacher USlng structuri ng comrnents and questi ons iJt van ous cClljnit i ve 

1e\.'eI8. It v'tas also found ttii."'lt teacher criticism had an alj\·'erse effect 

on the proces::; of learninq. Dunkin jJnlj Biddle (1974) elsa founlj similar 

firlljinq:3 in their stwjq (citelj in Good et 131., 1975). Here once aqam, the - ~ -

impot-tance of the teecher in Hie education pr-ocess can be urlljer:::;t.oolj. 

~;cott (1 (07) cornpared the effective anlj ineffective teacJlers 

arllj found that Hie eff eeU ve teacher's behavi or was on}Jni ::elj into 

lon~~er, rnore continuous .. more srnoothl~J flowing v-tholes that the 
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i neff ect. i ve teacher's behavi or and also they aHai ned thei r tlehavi ora 1 

qoal:3 more. Theeffecth!e teachers expressed qreater amount of - ~ 

- - '~1' t 1' .. -pU.j " 'il:! arnot i orli'j 1 fee 11 nqs toward chil dren, shov'lelj 

participation level than the ineffective ones and were more in control 

of the sltuatj on. They use(j vari ous mechanisms in their contacts v'lith 

'3tanton and \"/elsberg Ijeiinl3d an effective preschool 81jucation 

program as Hie one gi vi ng importance to the interests of each chi laj in 

the group i3nd ha .... 'ing ij ",",'arrn ijnd skillful teacher. Under the gui,jance of 

::.uch a teacher, the c~lilljren could work: activel!.:! and comfortably (cited 

in Ander30n i'md St1ane., 1971). 

~<ounin (1970) founlj that tf~achers \liho succes:3full~d rnanijge the 

clij:3sroom \n,'ere vend organized in presenting the lesson ijnd :=;tudents 

·".'·tere act i '·/e 1 hi engaged in pro1jucti ve activities. 

In the light of research that has been carrielj out it can tie conclUijed 

Uv::t v'lithout a creative wtw 1S sensitive to the needs of c!"lildren anlj 

knOVllelJqeable about Hie Ijevelopmental characteristics of preschool 

a!~e chll dren.. the other components of pr-eschoo 1 educat; on cannot 

funct ion I?ff ecti .... ·8 1 y. 

F I) 11 OV'/1 ng ttli s rati ona 1 e, tt1e di mens; on of "teacher" w:jschosen 

CIS a t.opic for UIi:3 studld anlj a rating scale was airned to be de ... ··eloped 
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for HiB purpose of evaluation ':;0 that necessary impro ..... ement pn:ll~rams 

could be lje'·llsed for the nursen~ school teachers. '-

1_4. factors that Effect Teacher Behovior 

The st\jljjes carried out showed that among the factors tt-mt 

i nfl uence teacher behavi or '3E5 of the center and the chi lljren, al rn of 

the center, al~e of Hie teacher, se~·~ of chil dren, characteri st i c:s (Jf the 

teaC}ler perf ormemee .. opportuni t. i es for personal Ijeve 1 opment .. 'worki ng 

Hi a centn1lizelj V.S. dernocratic Ijecision making systems can be CitOlj. 

In tlii:;:; section sorne of these studies v'lill be presented. 

Tizanj, Philps and Plev'/is (1976) carried out a study in three 

eli ff erent groups of nursend schools. One group of nursery schools was 

staffelj b~d untrainelj teachers and had the aim of provi1jing care of the 

chilljren of wor~dng rnothers en!j/or providing children witti tt-Il] 

opportunitq of pl aq. TI-Ie second qroup was tradit i onel nurserlJ school s 
0_, -...: ...... 

eclucational airn:=:;. Ttie thinj group V'HIS similar to the secorllj 1~;WOUP in 

rnO:3t respects but i3 1:::;0 t-ifld a 1 angua!~e instruction component. The 

centre::; \'vere either rnic\Jjle class or work:ing class . 

. The n3sults Slilj"Nelj tliet cognitive staff behavior ;-:md total 
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arnount of talk:in9 behavior v'nth the children were observed rnore often 

in rni(j!jle-chJss centn?s v'lhile dealing with play equipment arllj rfllmrnal 

:=;uper'/ision 'were otlseP/elj more often in worldng-class centres. In a11 

centres ver!~ 11 ttl e flmount of negati ..... e control was u:3ed. tylost 

mf orrnati on gi vi ng to Ci-il hjren occurred in centres with a 1 anquaqe 

irr3tnJCtion cornponent. at tt1ese centres meal tirnes were llselj as an 

8ljuC;jtional occasion anlj informative talk \¥as used quite often. At tt1e 

other centre:;, the meal time \NaS seen as a disciplinaPJ occasion. 

Arnonq those ... -vorking as assisstants in these centres it V'la:;; - -
founlj that the frequency of using inforrnat ive talk increaselj v'lith the 

'Jge of the assi sstants thet is to say the older the 5SS; sstant the more 

i nforrnati ·· ... e ta H( V'la:?' used. 

Thi:3 stwjy ernphasize1j the effects of social class of the centre, 

;)1 rn 01 the centre anlj tt1e age of the teacher upon the tlehavi ors of 

Fagot (1973) carri ed out a stUlj!J in t \VO different t1dpe::; of 

nursenJ :~;ct1001s. In one of the nursery schools ever-Yljay a I ••• ·arietld of 

neV'l acU· .... ities were available for the children \",'hereas in the other 

school .. the Sflrne acU\-'ities V'len:! repeated e ..... eryday. It 'Nes fout'lIj thet 

teell::hers of Hie first sct1001 praised children more, V'lere :3U1jgesti· ... ·e 

r;3ther than clirective end less criticiJl of children than U1e teachers in 
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the secorllj :3Ct!OO 1. As can be seen the al IT! of the '3choo 1 ",··.,.·a:3 an 

Hll1uential factor on the teacher beha ..... iors. 

Fagot c;:wri ed out two addit 1 ona 1 s tudi es and :3i Inl1 ar fi ndi n9s 

oncl~ ijgain were found. Teachers in low-task: classes criticized 

ctiilljren v,tith each other and gave information rather- than r8spondinlJ 

to chllijren's questions. 

IJuay flnlj ,Jarrett (1986) compared private preschool and Head 

':;t;3rt teachers' interactions v,tith mi ddl e and lov'ler class chllljren and 

v·lHt-. bOy:3 anlj gi rl s. Results i ndi cated that teachers of li::,v'ler c 1 a::;s 

chilljren tiad fe'Ner verbal interactions vv'ith children :Jnd more 

interact ions \-vi Hi other a1jults, the teachers of rniddle c1 ass chi 1 dren 

on Hie other han1j, ha,j hi gher percentages of communi cat ion v'lith the 

chilljren In terms of type of interaction, teachers of rnid,jle class 

c:hilijren hijlj hi~]t-Ier rates of positive-neutral teacher i nit i aU on to 

teachers but a :3ignifi cant se::~ effect or SESXSe~< i nt.eract i on could not 

tie observed. For ne1]ative teacher- initiations, it was found tt-Iat teact-Ier 

- f .- '-1' gnl' ~l' c-='·r"t c'-cve Co" IJ ij ~ I U I ._'1:. . ..) •• \ . ..) ... ,., interaction. 

of n81]at i 'vie 

initiation to bO~:I:3 tlut the rate for the teachers of lower class chlldren 
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Ijilj not dHfer for tll)qs anlj qirls. 
~ ~ 

In this :3tlllj~::I '3E'3 arll1 the sei~ of the chi1dren were found to be 

i nflw3ntial factors on teacher behavior. 

BroptlY arilj E\'ert:::;on (1977) found that teact1er:3 in 10\''','-SES 

school:3 tleha ... .'ed di ff erent!d than the teachers in hi gh-~3ES sct1001 s. The 

teachers in lo\·v-SES 8cl100 1 s comb; ned encouragement anlj v'li~rmth W1 th 

lji reet i vity, tt1e teacher::; in hi ~]t1-SES schools on the other han1j .. were 

rninirnal1y imli::d' ... 'elj in cl1ildren's acti' ... ·ities. Soar (1977) also reported a 

In another study tt was found that teachers show Ijifferent 

behfl\'lOrS flt1lj fltt itwjes towanj lowet- find m; ddl e-SES chilljren (R; st, 

1970.: Vlflslii rll]ton .. 1979) anlj to··,·vflnj boys and girl s (Cooper flnlj Good, 

il-":=O ~ >. (' ~ l' t .::. d l' r- Q u - II .- r- rl \.- r-t-e· t 11:'1'-' 0'- ) i ~~ U .. ".o' '. t· _ ,_. 1.1 t1.:1 ,::I 11-1 ._.::1 . _, _. 0 . 

T l.., - .~ t d' ,- ,-. • ~ .- .::,' - ,~t - .~.~ t t- -' r -t ,'" t" ~ ,.... "of c: E C .- i'-/ t ti ,", .~ - " 
i j ,I:' .=. U 1 C:.!.=. Ol'lt.e ,jg'-11t1 .:. _t e.:: .. ;:o It! lt11/-IOf _u 11~c: til '_' '_' .::It 1-1 _ c: .:.1:'" 

teacher tlehfl'·li or. T eflcher:::; f 0 11 ov,,'i ng an e~~peri menta 1 rnode 1 tau~]ht 

acc(:.r(ji ng to the rnethods of the model (Good .. B; Ijljl e anlj Broph!d, 1975). 

This study shows tt1f1t the characteristics of a progn'lt11 6re 

i nfl uent i a 1 on teilct-Iers. 

There are ij Iso other factors v'd1ieh areinfluentifll on teacher 
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tll~hfl'./ior~~, these can be '3urnrnarizt~d as follows; 

Barinei3u (1982) fOUI1l::I thf't te""chers 'Mt"o eVp-t-l'-r--'--d 1---'--, .... U _ n I ·r. I:;;! I:;;! leI;; rlu t! 

v·tOrh:-re 1 ated stre~3:3 t-Ujve 1 ess 9013 I-or; en ted classrooms .. teflct1er:3 ...".,ho 

:3;3\,'., their v'lork settin!}3 as ta:~k anlj independence oriented on the other 

t-jdrllj, v'tere rnore likel!:lto credte task-focused arllj 'Nell-structured 

learning erv ... ·;ronrnents n"1008 1986. cited in Fraser, 1987). 

are arnonq tJle factors that influence teacher behavlOr. 

Rut ter find t}i s co 11 e!~ues (1979) proposed that botti the stwjents 

'-/'lantelj some structure arllj expectations for qood perforrrliJnce n"loos, 

1986 ci telj in Fraser, 1987). 

Rentoul (1982) pointe1j out that teachers in formal rule-orientelj 

:3ct"iCIO 1:::, e',tEIl uatelj the; r classes as 1 ess in terrns of parti ci pati on and 

irilj€~pendence orientation. The.se studies show that Hie sidstern has 

Centra iJnlj Potter (1950) suggested that teachers 1 n central i zed 

c:h:;.ci::;;ion.-rnijkirIlJ ::;chooJs were rev'tarded for order anlj accomodation 

;jrllj therefore emphasized onjer anlj complii:mce ratJ1er than in1jependent 

initiative (i'·loos .. 1956 cited in Fraser,lg87). 

Little (1952) found that contlnous profes:;ional Ijeveloprnent of 
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the teactier-s ~Nas rno:3t. po:=;si til e in Gase of frequent di scussi ons amon9 

teacher::: atli)ut tei:lchi ng practi ce:::, observi ng i:lnlj pro· ... ·; lji ng feedback: to 

niB teachers about their teachi ng, desi gni ng and eva 1 uaU n9 the 

c 1 a:3:3room materi a 1:3 to~]ether with the other teactiers and teach; ng 

eacJI oHler about Hie new teaching tl'"!ethods. Such atternpts prornoted 

cooperation.. respec.t and created new opportunities for personal 

'-'r--I1"Mt~i {t-··1 ID·-·:::- 1 qfjf) 1~1- t Ad l'r-1 !="r-ij- '~et- 1987) ~j _(-I I I. i iJ_'J _____ t.._" ....... } _ • 

Sati sf act ion is another component that i nfl uence teacher 

behavi or v .... hen a teacher is Si:lti sfi elj V-tith tii s/her v-tork thi s v-till 

c8rtainl~ influence the chilljren under the gui1jance of HilS tei:lcher 

pt);3itively. 

influenti.jl on teijct-Ier tlehavior. Amonq these fi:lctors "SE'3 of the 

center" influenced staff-::; cognitive behavior, amount of verbal 

betiavior of tei:lchers. "~;ES of the children" on the other tii:lnd, Wi:lS found 

to be influential on Hie amount of cotl'"!munication of the teacher V-titt'"! 

the chlldr-en i:lnd on the type of, teacher initiation. "Airn of the center" 

i nfl uencelj the U:3e of prai se} suggestion, criticism f:lnlj the v-tay the 

teacher- respon1js to ctii ldren's Questions. "Age of Hie teacher" vvas 
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fourllj t.o be influential on the frequency of the use of inforrnative taUe 

"~:;8~~ of the chi I dren" V-las; nfl uenti alan the type of teacher i nit i ali on. 

"Character; s11 cs of the program" ina nursery schoo I i nfl uencelj the V-lay 

Hie teachet- teache:3 tt1e chiltjren. "Experiencing work relatelj stre::;::; and 

U-\l3 ~,"'la~~ tt1e work: sett i n'Ji sconce; ved" inn uencelj the 90\3 I_ori entali on 

;jrllj structure inc 1 ass. Ciet t; nq rev-lanjs ttl-l the sllstern arllj I-I a' ... '; nq hi qhet--- --'- -- "-

l::~{pectat lOn::; atllJut "teijcher pe~-f ormance V'lere also arnorll:} the factors 

tJ-liJt inn uence teacher behavi or. "Opportunities for per:30na 1 

:je'1eloprnent" lelj to rnore sutisfaction on the part of HIe teacher. 

"V-lorkinlJ in centralized v.s. Ijernocratic decision rnakin'l sq::;terns" 'was 

mfl !Jenei a I on Hie teacher's ernphasi s upon order and cornpl i anee v.s. 

i n,jependent i nit i at i V8 in tt1e c I fr3S. 

As a :3urnrnar~d it can tie saitj that higt-Ier SE~; centers. Y'lith 

oPDortuni ties for persona i Ijeve 1 oprnent prov; de iJ more f avorab 1 e 

pr-8:3chool en",lironrnent in terrns of ~]rO\'vth and ,jeveloprnent of ctiilljren. 

1 _5_ S1 tuat 10n of Preschool Education in Turkey 

In Turke!d tJiere is no st ar"jardi zed ... ·vi despreellj sqstern of 

preschool eljucation. Onl11 4.6% of TUt-kish preschool age chilljren attend 
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preschool institutions. t"lost of the preschool facilities are pri\l ately 

o ... ·vned arllj charge tuition therefore majority of the chilljren from 

Ijepri velj soc; o_econorni c backgrounds cannot at tend these i rr3t i tut ions. 

TurkelJ is i3 rapidl!d ljevelopinl~ country. There is a very rapilj rate of 

soc 1 ill change an.:l rni ~~rati on frorn rural to urban areas. The number of 

has createlj ;j Ijernarjlj for i rr:;t. itutl ona 11 zed prescho!) 1 care and an 

i ncrea:3e in H-Ie numt.er of chi ltj care centers. 

There is a 'jfov-lin'd ~jap bet'ween the quality of sero-l1Ce:3 provi.jed 

to n1iddte an.j upper cIas:3 children and those pro'v'ided to economically 

clcpn ',,.'t'lj ch 11 dren. Amonq Hie reBsons for such ;j :::;1 tuat ion rapi Ij 

increase in Hie nurnber of centers .. inadequate supervision anlj control 

b!d 90'-/ernrnent agencies .. to\"'/ demands of quality on tt1e pBrt of the 

F emBle literacy rate and educati on are still at low 1 eve I s. Thi s 

tii3'3 negative consequences for ctiild rearing and the education of young 

fvlost of the ct1111jren do not attend any preschool institutions and 

those v-tho attenlj tj-Iese m::;titutions recei ..... e only cIJstoljial care in an 

un::;t, i rnu I at; nq err ... ' 1 ronment (Eiekmen, 1982; Kaql t;;l ba$l et a 1.} 1988). 
~ -

'v'ar; OUS at ternpts have been made to change the current :3tate ,of 
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preschool eljucation in Turke~d. In· 1978-80 the Turkish Preschool 

PrOject v'tas unljertaken 1n cooperation 'with the t···linistnj of 

Je··,feloprnent and preschool eljucation were publishe1j for the use of 

Pesearch carnelj out bid 6ekman (1982) showelj that according to 

tJ-leir airns tti8re V'tere 1.\'\'0 t!dpes of preschool centers in Turkey. 

Presct-ioo I centers v'fHh educat i ona I a1 ms and centers with 

to i. There v'/as a set daily educational programme with a variet~d of 

equiprnents. The chilljren were free in their choice of activities but 

they v'tet-e also asked to forni a group under the leadership of tlie 

t.eacher ....... iHhi n thi s on~anized group Children had the opportunity of 

:3inging :~;ongs .. tellin9 stories, !~etting inforrnation about the world 

;jroun,j thern. 

Centers with i"lai ntenanc8/'cIJstod!d airns had a staff_chi ld rail 0 

of 25-30 to 1. The1d also h::lIja set daily prograrnme airnelj onl!d at 

sat i sfqi nq the basi c needs of chi ldren like eating, Ijressi ng .. to; 1 etl n!l 

Avmlable equipment was lirnitelt Children halj few activitld .:mlj most 

of ttle ac i. i I·li ties \"'fere 
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of thei r ti me eHt-ler p 1 ayl nq freely or si tt in!] ai m 18S:;~d. I ndi vi dual 

;ji ff et-ences among chit dren and uni Que ci rcurrJ!3tances V'l8t-e 

Staff in educational centers exhibited mOt-e congitively oriented 

tlljha'',''i or Hli:HI the one::; Hl costodial centers. Chll dren in eljucati ona 11 y 

on entelj centers ""-lere found to be superi or in terms of soci el anlj 

cognItive behaviors than tt18 childr-en in the centers with custodial 

··'t-,or- (B-I"r-l~rl l n r-.
r
). I/''''g'''lt-'lb~'~l et ""1 19S5}' -:II .1.=- '. tt!r· .. r':1. :;00",-, f' •. 1 .... 1 _I,... tI-;o ..... " • 

lonqitwjional stwjlJ in lov'l_income areas of Istanbul. Differences V'let-e - ~ 

found in the bet-Iijl ... ·iors of ct-illljren attending eljucation or clIstodial 

ori entelj centers. 

Chilljren in eclucat i ona 11 ~d ori ented centers shov'lelj more cornp 1 ex 

autonon1~d :3cm-es arllj shov'telj more independent act i vit'd than the 

ctiildren in the custoljial oriented centers. 

Onlooker behavior V-UJS the type of behavior "NhlCh ')IVi::!:::; most 

fr-equeneq ollserved in the custodi al centers. 

I t V-las also found Hlet chil dren attendi ng educelti onel mu-ser-!::J 

schools halj hlljher 10 :3cores than the children attendinl~ custoljii::!l 

center::; or 'l'fho do not attenlj eny nurseq:l school. 
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Chi lljren at terllji ng educat i ana 1 centers and whose rnothers were 

r[~c8ivin!] mother training hellj the highest meen IQscores. 

I n !~enera 1, 81jucetj ona 1 - nursery programs end mother irai ni ng 

:=;tror\i]l~~ arllj positively effectelj the cognitive ability and pertorrnance 

i3tV.,d ronment ··.·vas superi or than the custoljia 1 IjiJY care or horne care in 

fO:3terin!] chi1dr-en':::; l::ol]niti· ... ·e and social developrnent. Chilljren from 

educational nursery schhols had higher scores on IQ tests, tests of 

;3nalytical abllit!J, tests of achievement in Tur-kish and mathematics 

and t·ii 9her sctlOO I !]rades. Tt·ley V-lere i:1 1 so found to be 1 ess Ijependent, 

less aggres:3ive, less emotinallld disturbe1j, tletter adjusted in sct·lool 

and had higher self_concepts than the children in custodial ohented 

centers and those t·la· ... ·i ng 110me care. 

Chi \Ijren V-lt-Iose rnother~; V-lere trained -were supenor thfltl Hie 

children v'ltlose rnoHlers dilj not get any training on rneasure8 of IQ, 

ana llJti eft1 abi 1 itIJ __ C 1 as:3ifi cation and general abil ity. They had t·1i gher 

gra1jes in Turkistl and higher acaljernic everages. They were also found 

to be les:3 ljependent, less aqgressive, better adjusted to school and had 

hi gher self -concepts (Ka!~l tel ba$l et a 1., 1988). 
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t .5_ Evnluntlon 

The Iji rnensi on of "eva luaU on" in earl y chil dho(i1j educatl on 

conslsts of evaluation of the program and the e'.,.'aluation of the 

(Goolj ... ·vi n and Dr; 8co11, 1984). 

~3ince Hie focus of nil::. :3t.ud!d was basically the teacher, the 

ernphasi s r"lere V'lfr:; !]i · ... ·en t.o staff eva hmti on. 

evaluation l ':=--' t.t"le eva I uat ion of Job-reI ated 

chan3cteristic::;; of personnel in early childhood eljucation including 

pro!]nJrn Ijirector:3. teachers.. child development associate::. .. 

Dnscoil. 1964). . . 

~;taff evaluation 1:3 conljucted to make aljrn1nistrative deci:3ion::. 

:jtlout :3fl 1 ary, prornoti on, retenti on, tenure of staff; to improve the 

i nstructi ona 1 proce::.s; to promote the i ndi vi dua 1 . I~ro""vth and 

:30 If -1 rnprovernent..: to modifld the staff ass; gnments 1 i ke chan~~i nl~ 

v'lOrkloa1js, identifying the necessaPd in-ser· ... 'ice programs,: rnakin~j 

Ijecisions about the allocation of release tirne; to protect Hie sci"lools, 

centres and staff lega\1ld and to improve and validate the process of 

staff se 1 ecti on (60 Hon. 1973; Goo,jv'li nand Dri sco 11, 1984). . . 

There are ,ji ff erent V'laus of staff -eva 1 uat i on (Salomon emd 
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f"lcDonallj, 1970; t"lcNeil eH1lj Popham, 1973; Hess and Croft, 1972; 

Popham, 1975 cited in l3oodv1in and and Driscoll, 1984), In the 

foil o\,>ti ng secti on a revi e",'v of these wi 11 be presented, 

~:'t;jff-self e\iiJluation involves the staff to evaluate Uleir oV'tn 

p;.3rfonnance thernselves fH1lj identHy their OV1n stren~jths i:snlj 

'l>feakne:;ses, Somet 1tlleS staff may t.end t.o overrate therns£! l'.,.'es but it 

1 ::; qulte eff ecti ve ~ or se If -i mpro ..... ement of staff without ei<terna 1 

tI-lreat. But it is a l ... ·va!:ls pref erab 1 e to use self-eva 1 uati on "'''.'i HI the 

other rneurr3 of stuff evaluation (Salomon and f'1cDonald, 1970; tvlcNeil 

aruj Pophum, 1973 citelj in Goodwin und Driscoll, 1984), 

tl Peer el,m1 uat.1 on: 

Peer evul uut ion i nvo 1 \'es the e ..... a 1 uaU on of staff euch other, tv10st 

of the tirne it h~ quite tt1reatening, It is usually a better lljea to use 

peers 3:3 part of an e'',''i::11 w:!t i on team than usi n!] them on llJ (Goclljv,ti n arilj 

fJr-; :::;I~lill '\ QR4' ", L. t _ _ _ .a _ _ ,;I. 

r' C:"p a r"'l' '~'-'t- 1--0 +,1' nlg'~' _eo -_-t-t c- 'I __ 1'-1 U I.. oj. 

Supen"i sor ratings i'3 Hie eva 1 uat i on of the perf or-mance and 

personal qualitie:3 of the :3taff by tt1eir slJpet-visot-s. This rnett"lolj of 

ella 1 uati on can also cause stress for those bei ng e ..... Ell uated .. mflki ng the 

~;upervi sor eval uate the, staff at vElri ous times not just on llJ one time 
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'/-lill tiel p to reljuce the stress (Hess anlj Croft.. 1972 cited 1 n Gooljwi n 

d. D1 reet Ob::;er\fat i on by E>{ternal nbservers: 

Observers v,tho 6re new to the setting observe anlj evaluate the 

perfon-nance of :;taff., the observers are trained snlj ctiecked for 

i nterrater re 1 i abil ity (Goolj¥li n anlj Dri sco 11, 1984). 

i?. student ,-at i ngs: 

~;twj8nts are ,~iven a rating form arllj are askelj to rate their 

teactiers in term::; of ceriai n Iji mensions. Since v·trit ten quest 1r:.mnai res 

rosponse choices can be constructed and nonstaff people can read the 

Herns to the chi1ljn~n or else an interview can be made bid Hie ctiilljren 
. -

{I·-:; n f'jrl-"v -i"i ,::, ti·rl rl t-1· .=-,~ 1'"'11 1 l:l_. 814· .. ' .. ~ _I __ i ~ II It u 1.J L. oJ 1_" 1..1 I.' 

f P;3rent E'}a 1 uat ion: 

E\'i:J]uations of the parents can be obtained bid sending rating 

f onns to thern or-parents can make obsen·'at ions anlj then fi 11 out Hie 

taUnl] forms ,jtWiti,] or after their visits, another wald is to rnake 

i ntervi e\·vs 'Nitti the parents (Goodwin and Driscoll ~ 1984), 

g. Cooperat i '·/13 Appn:11 sa 1 Pl an (CAP): 

CAP (Tomblin, 1976) v,thich is a tool for staff evaluation 

consists of ttiree pha::;es. In the first phase.: "planning", objectives for 
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the staff, the v'lay ttieq v'li 11 be measlwerj. a ti me Ii rnit f Ot- the 
~ . 

completion of eacti objective are specified. In the second phase; 

"operation", staff catT~d out Hie plan and the evaluation process be9ins, 

e';',:J1UGtion rna l::! include the ob';;erver's reports, self-reports, the results 

of questionnaires .. reCi:Jrd=3 of books read or courses completed and the 

lib? In nle thinj phase; "final evaluation", staH presents the collectelj 

data to the sU!=-lervi =30r or evaluator Elt a conference arllj then an 

I:! v i:11 uati on report ; s ~~; '.len to a superv; sory body. In thi s mettiorj, troth 

t,t-II? :;taff and the .eva 1 uator (usua 11 ~J the Supervi sor) part i ci pate ina 11 

the three ptiase:; (Gooljwi n emd Dri :;co 11, 1984). 

t-I. Perforrnance of Chilljren: 

8q lookinq at the performance of chilljren an idea about the '- ~ 

eff eet i\·'eness of the teactier can be otrtai ned. Observi n!~ chilljren in the 

(:las:; or on Hie play I~round, U1eir affecti'y'e responses t.o the staff, the 

ali ilje5 about Y'ltiich ObJectives are stressed more thijn the others 

(Good.,,·vi n and Dr; sco 11 J 1984). 

i Testing the Staff: 

Administerinq tests to staff 1:3 another v'lay of steff evaluation. 

The tet;t Ijiven can be in the form of a V'lritten standanjized test, a 
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P:3!dChologicallld darnaging on the basis of community starlljards and 

profe:::;:3ionel e::~pertise. These acts mey be committed by e single 

person or by i rllji vi Ijut! 1 s v','ho are i nfl uent i e 1 on the chi 1 d because of 

f actors suet. a:3 Hlei r fJ1je,. status,. knowledqe and the 11 ke, -:;uch act:3 

Ijarnage the behavioral .. cCll]nitive .. effective or phYS1Cil1 de"leloprnent of 

nie ct1il:j (Hart, Germain anlj BnJssard, 1983 cited in Hat-t. Gerrnain and 

V·lhen pS~dcho I ogi ca I atluse or ernoti ana 1 rna ltreatrnent 1 iteratur-e 

in r8h:'ltion to tei3ct18rs in preschools ... ·vas r8\o'i8 ... ·ve(J the follo ... ·ving 

Peul:30n (1983) earrielj out observations in sl~<tld to se'.lenty 

Covert forrns of rnaltr8atrnent included; reinforcing tloth the 

indeperlljent and tt-Ie Ijeperlljent behavior on the part of th8 ct1ildren at 

f t'-· -, .-,,- r--'-' t I' ·-np. .~. ,.- ·--··-·"'pt-.'- '-'1' -'1' n n the "'CnUl' '~l' t1'IDn ot- tt"o -=-1~--jU-l°t"'-l' I~ '~"-l'11'~ i_ Ie .=Iij Ilc ~ I _0 I i~I·" C, Cill Ilj..:. '- ~-I . I.J --t .;;.. I ... · IJ _ot ,-., 1_- ·=,r... .:. 
, -

(ather tJian u:3in!] rn;3terials that have an intrinsic interest value for 

et-iil,jren, prefen-ing to use standard educational materials .. behaving 

inconsistently anlj a Ijisl;ke of children. Overt fOt-ms of rnilltreatment 

i rn:: 1 ude,j; 'y'erb?J 1 ilttecks on chll Ijren, not shov·.'i ng aff eet ion.. pu 11 i ng .. 

pushing, isolating anlj Shov'linq dislike for et particular chillj v·,h11e 
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1 i ki ng the others e::~ces8i · ... ·13 l!J (cited in Garbari no, Guttmann arllj See! ey. 

Research showed that the WEI!d the teachers pereel VE!lj the 

t.ehaviors of the chil,jren, the amount of experience of the teacher, 

'Norki n9 condit ions" the teacher-admi ni strator reI ElU onst-li p, v-/ork-loEllj, 

tI-18 amount of p;:1yrnent,. opportunH!d for career Ijevelopment Elnlj stt-ess 

',;,VHre arnon~J the factors that increiJse the possibilit4 of maltreatrnent. - ' ~ 

~30rne researcti firlljing::; supporting ttiese are presented belov-". 

~3cheinfeld (1985) propose1j that children vI/hose behaviors ... ·vere 

perCel\'e1j a:3 a Uire;jt to t.he self-efficacy of teachers as professlOnals 

V'lere rnot-e 1 i ke 1 y to be rna ltreat.elj than the ot.her ctli hit-en (cHelj in 

Gar-barl no 8t a 1., 1986). 

t"1altrea ti nq teachers were usually i nexperi enced .. coul d not ask 

3U r ler\ll S1 on tn'li ni nn ijnlj consultati on ttielJ felt. i so 1 at.ed and in neelj of ~ }::J ... 

:;upport servi ces. All of t.hese corlljit ions negati vel y aff ectelj staff 

(nora 1 e anlj \'vorki ng conljit ions (Durki n, 1982; Gil arllj Ba~d.er, 1979; 

HOSie .. 1979; I<rause,. 1974.: ~'lercet-, t 982.: Shaughnesslj, 1984 cited in 

GArbar; no et a 1., 1986). 

Lacking professional, competence.. inappropriate ..,,-lOrking 

cornjit ions.. unhea J tti!d n~ 1 ali onshi p of teacher-elljrninl strator.. stress" 
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underpayrnent .. o·./l?r\·york, 1 i rni ted opportuni ties for career Ije' ... ·e 1 opment 

;Jre the fi;ctor-:::; that contribut.e t.o the rnoltreatment of chl1dren 

(Garbarino et at... 1986). 

Exposure to chronic stress is one of the factors that fosters 

rna I tre'3irnent of chi lljren. Frustration that cannot be e~·~presselj arllj ; s 

not defi 1 t ·',·vi tt"! reduces the v'lOr~(ers' patience and rnot i vat ion (G; 1 .. 1977; 

Hi r:;chbach, 1982; Shaughnessy, 1984; Thomas, 1982 citelj in Garbarino 

et ;j 1 ... 1986). 

Another ~~roIJP of re::;earch showelj that.: the extent of i sol ati on of 

the institution TrotTI the communH!J. the ernployee-screenirll~ arllj the 

qualitlJ contt-ol procedures uselj by the institution, participation of the 

:3f.aff in the dec; :;ion-rm:lking process, consi deration of the neeljs of the 

:3taff. the di stribut ion ot responsi bil ity among the staff, Hie arnount of 

::;upervi::;;on arllj Hie opportunitW for consultation, the proqrarnrne used '- -

anel funding v·tere arnong tile factors that influence the e~d"ent of 

rnij ltreatrnent of chil dren bl:! the teachers. 

In irr:;i,itutlorr:; isolated frorn the cornmunitl..\ v-there the staff emd 

the chilljren have no contacts -·",ith the regular life anlj acti·· ... itie::; of the 

cornrnunity .. the risk of rnaltrei:ltrnent is higher (Solomons. Atlel and 

Ap 1 e!J .. 198 1 ci telj in G::irbari no et a 1 ... 1986). 

Tt"ie likelitioocl of rnaltreatrnent will iner-ease in institutions that 
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Ijo not ha'·/e adequate ernp 1 oyee-screeni ng procedures, 1 ack qual it.!d 

control, do not give staff responsibility for the events, IjO not have 

appropriate super' ... ·i si on anlj consultation, place conni ct i nq Ijernands on 

1979: Durkin. i 982; t'·lercer. 1982; Thornels, 1982 cited in Gi:Jrbarino et 

a I. .. 19Ci6). 

not t;jken into account, v'/ho cannot part i ci pate in Ijecl SHH-,-rnakl ng 

proce::;:;es .. v·tho iJre not li:;tenelj to and viho cannot easilq react, the 

;:lIirni ni strat ion v'/i 11 more 1 i ke 1 ~d feel hel pless .. powerl ess anlj a1 i enate1j, 

ttle'd v'n 11 fee 1 Hie 1 ack of suffi ci ent support arllj be of red d of losmg 

cont.n:tl over Ctlll dren and that is v1hy they wi 11 use power and force to 

control Hie chilljren arllj foster their sense of persona 1 81 qnifi ci ance 

{q 7,' flt-Il· 1 qf-o- l' 1 CP~\ '. '- • _ _. } _ .' _ t _ ,I • 

1_8_ The Consequences of Maltreatment and/or In6dequ6t.e 

ctir'e in school/lnstltutlonnl settings 

~;orne of the stuljies about the consequences of maltreatrnent 

;:mcl/or inadequate C;jre in sc:t"IlJol or institutional settinqs can be 

Infants wtiO are rnaltreated by caregivers will lik:e11d show 

i n-itabll it~d, resi sti:JnCI? or avoi dance of the caregi ver and inadequate 
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:;oc1a1 responses anlj am~iety. This fear of the careqiver can be 

a\'oid::; contacts v-lith t.hem (Garbarino et 01.1 1986). Children maltreated 

in Hie i rr3 t ituti ons v'/i 11 morel i ke11d feel un 1 ove1j, inadequate, i nf en or 

iKl~3 t i1 e to tjlern, 108e ttlei r t.rust. in peap 1e, have Iljw self -est.eem and 

becorne amdclus or i:;g!~ressive. As a result. of these fee11ngs, the 

chi 1 dr-en rnay :;tl0 \·v self-destruct h·'eness, depresslOn.. pass; vi t~d, 

:;tlyness or overacti vHld, ' ... ·i olence, destruct. i\/eness and di ffi cult i es of 

:;elf-control. In institutions .. rnaltreatelj children can be observelj 

sHtin!] rnotionless .. :3tarin!~ at the floor or with sorne habits of 

::;elf-st.irnuletion. The;::;e chilljren may have difficulty in controlling 

themselves I'lnlj cop; ng V-li ttl stre:3sful stuat ions. The!d \·vi 11 clften st-ICIV'I 

the :::;!:lrnptorns of self -(jestructiveness, aggression against others or 

.~ .. ·-t - -i - t -1 1 el'-' c. • i.Ji::lr ii::lt i tiD e _ i::l., _.ou}. 

H~drnen (1 9Ei5) catTi ed out a stUdy on psycho log; ca 111:1 abused 

symptoms of vomiting, nausea, headeche, stamachactle, nigtltrnares, 

earache .. fear of the dark, enuresis, thumb sucking .. Cr!:llng, encopreSiS, 

hair pulling, B!:lelash pullinll. insomnia, fear of. stn:;ngers, e>~cessi\"e 
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dependency, am~i ous be ha'.,.' 1 or .. a ..... 0; dance of school and sct)OO l-re 1 ated 

;:lI::ti ',lit; es (Hart, Bra:3senj, Germe; n, 1987). 

In a study cerried out of kindergarten children it """Ias found that 
--

~Nt)en the teacher- ;jttempts to stop the misbehe ..... ior of chilljren have 

c 1 ari t~d then the· chi Iljren conf on-ned more. ""'hen the teecher e~<presselj 

anger or e~~er3perat ion in control1 i ng the chi 1 dren, behav; or tji srupt ion 

arnj 0\'8rt slgn:3 of ernotional upset of chllljren increased O<ounin, 

1970). 

Certa; n conljit ions of schoo 11 n~~ \'vere f ourllj to be nel~at i ve 1 ~J 

influencing the ct-lilijren. These were Ijisipline anlj control thr-ougt"l fear 

;jrjlj int.irniljation., 1 o v,.' quontit~d end Qualit!d of hurnen Hlterection, 

1 i fm telj opportuni ties to develop cornpetenci es, encounll~ernent of 

Ijepentjence i::'inlj deni a 1 of opportunities for hea lth!d ri sk teki ng (Hart, 

EireS3ard, Germain, 1987). 

c~-lllJjren e~<hl bitelj the syrnptorns of excess; ve ¥.'OtTIJ atlout school 

performance, change to ne~jat i "le se 1f -percepti on end :::choo 1 perceptl on, 

e::~[.es:3ive cqjlng about :;chool., verbelized fear of beirll~ hurt t'~d the 

teacher, stoll)ochactle., he;:!ljache., decreased soc; a 1 functi oni rJl~} :::;1 eep 

;jisturbances., depression fHllj v .... ithdrawn behavior. Thse chilljren ",'vere 
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\'€~rq quiet. ijnd obedient in the class so that the!-J do not ltTltate the 
- -

Another studl::l blJ Goolj and Brophy (1973) showed that teactier-s 

tended not to e::<pect or '",vaH for the responses of stwjents Uley 

1 ;jtle 11 elj a:3 31ov,,' or poor .. · v .... hi ch rneans these chi 1 dren are not 1~1 '.len fl 

chtmce to lje' ... ·elop arllj irnpro' ... ·e (Hart, Brassard and Gerrnain, 19a7). 

It c;:Jn then be conc 1 wjelj that if maltreatment is practi selj bId the 

t.eachers in the preschGo 1 envi ronment, chi 1 dren will not st-IO\ .... ' the 

l3::~p8cted lje' ... ·e 1 opment that are stated among the ai ms of presctioo 1 

educati on namely co!~ni ti ..... e, soci a I, ernoti ona 1, physi ca 1 enn chrnent flt)lj 
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~H_ St.atement of the Prob I em 

The ai m of thi::; stulj!d is to develop a rati n9 scale Will ell can be 

used b!-1 people trainelj in tt1e field to evaluate the observable behaviors 

of teachers as theq interact viith the children in the Ijell~ care centers_ - ~ 

The purpose "Nas to construct appropriate iterns anlj U-lrou~~h a 

thi ::; ki nd of teacher tleheJvi or- eva 1 IJeJti ort 

;j\-';ji1able reting scele in Turkey to evaluate the bet1avlors of the 

nur::;er!J school teact-Iers therefore such an aim ... ·vas set for tt1is stUtjld-
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j II. METHOD 

3.1 The Background for the Construction of the Instrument 

The iterns of Hie rat] n!] scal e that V-tfJS deve 1 ope1j to be used by 

tnl1 ned peop 1 e to eViJ 1 uate the obs£~rvfJtJ1 e behavi ors of teachers as they 

inter-act v'lith the chil dr-en in the ,j;:J!d ctlte centers were tlaselj on four 

rnain sources. The sources v'/ere aVtlilable theories of chillj 

Ije'-'!cd opment anlj approaches in earl y chil dhoclIj educaU on, aval! tlb 1 e 

instruments in the related fields, psqcho 1 oQi ea 1 - - rna 1 treatment 
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J" L t THEORIES I~ THE FIELD OF EARLV CHILDHOOD EDUCATION 

t~lj1::;1 ::; 1 n the ljeveloprnent. of Un? 1 tem::; of Hie ftlt i nq sca Ie. '-

• h, .-. "1' - 'hi i t~ '. - .-,-",.- t i - to, .... 1 •• • 11,-, , ,.- 1 - .-. t- - t· . t .~ -- - '-. .-. - - - .- 1"1 ," ~" . - - d :.1 I I .:;. " 17 1 Ii' ,I uri r .. :1 . 1 U I.. ,:;. t·. 1, ':'., ',. ,1 U I:' .:. .. 10:1,1.:. I tr II:' tI n 1 till;:. ;:] I t! 'J .J l-l-4 U 1 t t' 

, i" h 1 )' P it t-n ',/,1'1: "1 ,,,, 
; I , 1 t . _- -.:I I _ I i I ~:I up. People beh~ve according to the consequences of 

HiI::d t- ;jc11 on:3, rt!'Nanj afllj puni shmant are i rnportant e 1 ernant:::;f or 

le;:HTllnq in Ulat thelJ are iniorrn;Jti')e atlout Hie con:3equences of one':~; 

Ail this irnplie:3 that nursery tetlct'rer plays an importtlnt role in 
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13 'd. i?cna 1 "Norbj arllj 1 L; efl eet upon one's 1 He span (Sa lljwi n .. 1980). 

,J8ijn Pi aget'3 Devel optllen1.al Tt'leon~ 1'3 another '".'end i nfl uent i a 1 

t.he opportum tq of iji :3 C 0 ... ·' eri nq. Stages of cognitive deve I oprnent. i::; ttle 
<- '-"'''' 

::~i'jrne for i] 11 peop 1 e but blO 1 oqi ca 1 rn;3turati on of tt1e i nlji\.'lljui'j 1 anlj 
. -

c. '.H".--. .-., 'r-'J t .- l' t"\ -.• -,-, '" .. -. ; '-,"1" ,-. ,-, .... -. n 1 >=. '.J .-." p .... r-l' er"'L-' e'=' lei P. t .::. r-r-r-Il r"''-' t t"' W '-j I"' P Q T-: •. ,".~lCi __ J.iA r_" "_1.1 Iti GI-i-~'ii I-=, ~J _-util .... ,_" .... , C'= .. ", ~ ·l··oJ _0 _~. IC' .• Ia-.,.:-· 1.:10_- II 

chl1~1ren ijre e'jocentric that is., they think thtt evendone :3ees the 

Un rilJ3 as tt)8Y Ijo Later on HI81d stiJrt to replace Ij; rect ;1Ct; on by 

deperlljonce on ttleir 3hapes .. , smell or feel of objects; concept of 



44 

FtlntlnO ;jrnj Re!Jnohj:3.1(75). The Preconceptual and Intuiti~/e thOUgtlt 

UiO cornponent.::; of ct-d Iljren bei nlj fictive .. conceptual i zat i on of chi iljren 

;jcconjing to ti,e n8elj:=; ofchllljrf;n ;'Jnlj teacher i'Jcknov·tle,j,~ernent of thE' 

- ~- -- - - .. - -,. - t ~ - ~ - r- . -- - - t- - -1 - - - t . 1 d - - - -- . - - I ,..j - ,..j '_.,!;.Jt iJL u=.t ::;; _I v::. u. pI e::.:d_: lUIJ ;jge ell I t etl wet e Hit: Uueu. 

Hei nz y.lerner in hi::; Orqam '~in11 c 

De'·/eloprnentaj point. of '.,.'1ev'/ proposes that Ije .... 'eloprnent. is frorn 183:::; 

'-'I' ''''-1' '1 
I~:! '. that 1:~; .• :3/'he (loe:::; the Si'Jrne things unljer sirnilar conljitions tlut 

li3ter on tler./tI1s beha'·.,'lor'3 become rnore Ijifferentiater.!. Grov'lth anlj 

..J - •• - 1 - _. - •• t . ~ - ~ -. t' " - ~ - ~ .~.~ ~ t '1 d -- -.-. ~ ~ t l' "'" - - q'- -,. ,-.. -. ,-.. .- t Ut''v'e "jPlllt'i L 1 ::.:. ;j LUiL d1,_~uU::. pr oIJe,:..:o, IJ 11 I t t!n at I;: ,je 'H';; ut 1_ (HI .:.trl:':', (1. 

2'.,.'en~ :;;t_iJCI8 of de .... 'eloprnent Hie world js viewed at a qualitatively --" ---. 

;jii'f erent ,,/'/i:;lj (Ba lld"tVl n. I 9 Ea); 6i r-r8n et. a 1, 1980). 

'31 qrnuncl Freud Hi t-d:3 PSIJchoana 1 ~dti c Theond of Deve 1 oprnent. :::;i)ldS - . 

::d.'5rtelj to tie concei '·/8Ij at ':1 rnore dirf erent i atelj 1 eve I 

.-1 - , , - 1 .- •••• - - • J. .; -" - - ,..j - t - - -'.- - d 1-' - t u r-';::' t l' 0 n 'Ell p r- - C -:. c-'-' 
i .. t'd:! dJ P "i t' Ilt I ::; i:.; p t l.:' I..J t! . t! r nil" Ij t I tl '..I • I· 1I ,.' t·~. ':'. 

P '~II ~t"'l- .-. - "I'''' 1 ':';jL I J.:.Ij •...• _~l..J 1 

At each stage 

1 nt 2r-persona i t-e L:djonstl1 p for Hie fi rst ti me. A I ttl o UJ;ttl tt1e sequence of 
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-=- 1 1 1 II c· 1 . P.-. ,-. 1 q 7 c. F·- t- t 1- .-, -. '-'-' d R '-'1' I n - l'd -. 1 Lj- 7 C::'j U i i., £ :.7 1_1 .~ LI G c: of j _- f "_I.. _ i] 1 _ I! ti Ij r t 1 -'. r::.::1 I IJ ~: •. ' _ I :_1.,.. 

Like Freud .. Enck::;:on ah:;o propo::;e1j de ... ·'eloprnental ::;t;Jlje3 frorn 

elf .::! con f 1i c1. ;jff eet::; tt"!8 rt!:::;o i uti on of each of the cornl nlJ conf 1 i ct:::; 

(Bee .. 1975). -n-ie conflicts H,;Jt are likel~d to occur at preschool IJ8 ijr:::; 

tor tJ-n? lv:.alUild re:301ution of tt"!8se conflicts suet"! pt-Ienornena as the 

(hill]':; '1tternpts to become more in1jependent and toil et. tral mng are 

lrnpcwtant for Ci :3ense of autonomy and for tI sense of initlijtive. 

"
-i,,, '-\1" t-1, '-'-1 /t-"-'r-,j! .: I I:! I! I I " I I Co '/Gri ous r-e:3ponsi bil it i e:3 to dev81 op ;'1 :3ense of 
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-I - " - 1 - '"' .-" - t- t' ) f t t-·, r t- - - - t- + .- - t . t-;"\ - - 1 1.J Ij "t:! U 1-11 r ,lj I _ t ,j!:! 1..1 e ~:; e i I. r iJ _ I IIj ~:; C ij e. 

ttVlt there 1:3 a great :31rnlli:JritIJ in the .jeveloprnent of chiltjren becau:3e 

.- " . . I ' t OT {ne en'·nnJnrnenT.;} rae _ors. There are two factors that produce 

'. '-. t h '''J t + t-l p rl t-,! 1'-:'1 C' '-j I ;:. .-d." "-1-' r-' r'r'lut'l t ,:-. n .-. r'-j t Co·:: '-j ,-',-"-1 rd l' Ii 1;"\ t I"' + t-I;:' ':. '-j tOn .-. 'I'~ \1.1 .:C-I." t. If' I... i_ i _' t- .:. "_I ._" I ·_-1 I '/' t I _I f .-.:..-: • _' I-- Co • ..!.-".-, I .... _" _ ~.:I" _I I. c _" i I I Co I..." I I '_' 

f ... - -,. - '-I \ ~ - j I' C - t-- .,.' .- i r 1 - - 1- - 111- -" n r- -. ~ I • 
! 1.11 I~.,:ur .jUUi d. I U t:!c·-. .::lir ..,1 I!:! .• ;::J i1 il~:I t'Lt~. hurts everybody ~nd fire 

----'-1 r---+-'-'~ t'~--~ ~t---- --- ~-- - - ~t- -, -t-+ .--- -to -t'-'lj ·~;t'i..: u· n~ ;::lL ,_ uri ::. .'! jij l.. til t't c. ijt l:.! ~.lJtne t.:U::. urnat 1:1 Pi] _ ,_ et t r:; U l: 11 , 

1nflu8nce:~; fit about Hie :~;arne age. For e~<\Jrnple .. they are e~W8ct8d to 

dPpn)~nrnatelq tti€, ~3ame penod (Baldwin,1980; 8ee .. t 975), This 

tJ"n?oreti c;] 1 ;JPpwo~d-1 a 1 :30 poi nts out the i mportlJnce of en\" rDnrnent on 

lrnport;:mt environrnentai f;3ctors in ctii1ljren's 11 .... 'e:3.. Hie '3c;31e 

ljn(ler:~;t;Jnlji nu hO''ll the!d affect the betiClvi ors of tt18 other people in 



47 

rnutu;:-Il i nll uenC8 atllj HI81J aff 8et each other. An i rritab 1 e ;jrllj sensit i ve 

Ct111,j create:3 a certam environment for the mother anlj pro1juces 

,-. ~-.. .,.. ~-... ,,::..~ .~ '1'-" ~, . ., t h c'. .-:. ,-, 1-' i .", 'Ii .,·",·t ; .-,.... n rl-' 1- o,,,,~ t' '1' u .-, Ij 1 P .::-. ,=. '-a nat ;, T' 11-1 t"'::- l' ti f l' , 
1_" t f l..,j i ; ~~~. i.J f.J ~4 i J j:~ :_ I 1:_" __ ,1.1 _" i a.J I ~ ~ i"'; .. i IJ I' i-' _I _" __ " "_, "_I i d t,;.;~ i I • _ oJ "_1 I.t::; i-; c~". _ _ I "_I ,j I. I - -

Th13 \}1 ev-" a 1 so pm nts out the 1 rnportance 

cornponent of tei:1cher t8i3Ct-ll rllj Hie skill s necessan::l for funct i oni nq 1 n 

+ ~-. ,-, .-. -. - i .::. t· .. hi """.- ." 1 .-. ,- 1· ... • -. 11 ,.~ - j 1'·- t t-·-. .=. c "" 1 a '., I'':: .:,.1 ... t. i '_. . ld I I oJ .:- ' . .1 I .:,- tJ I I t· .~ I.J I::! 1 • I 10::; '_' ~ .... '';; • 
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tleCiJUSe of our rnaturflti on. 6i 01 0lJ1 ca 1 chanqe is the tlflsi s f or all 

ljevelcq::II'nent (6ee .. 1975) The preschool period is the most impor-tant 

i1e\'8 i oprnenta 1 pen Ijlj in U)at itcornes f; rst and influences i111 the 

i1uri nq t ho::;e eat-l '-j uei:lr:3. The ct"li hj 1 earns rT"lOljes of tlehaVlOr v-It)i ch -- ~ ~ 

-. ,- .- ,- + .. t i ! + '"' t b.... 1-' ,-, t-'-' 10 l' P a r-'-' fl'-' '-j 11' t '-I I r" t" 1'·- '.1.1 r-1' t l' f" lq .-. 1- .-..- c. 111 .~ t t-c.·-·- Ca,:' i_. iLl f i .:' i_ i J~ i .... I. -= . I I c: 4' I_I C I ~_. ':1 _ I I; "._ . I I ·=.....1 _ I '_ .:. J ..J c .:_ C .:1 r::;; .: • • ;:. ~. oj 

the i rnportflnce of prescfKn:d eljucati on .. for hi rn ki rlljergarten i:3 an 

out U-1l3 i rnportance of preschool qears ,S1 nce qrov1U-, h:; e~·~trerne 1 q rell:Ji Ij 
..... - -

IjUrl rll] U)8:3e year:; it :;;eerns that. there i':lre 10t.s of t.hi ngs preschool 

+ - - - !- - .- - ~ -.- - f t' - C - • ,- .. ~- 1- - l' .... t., t t ... e l' r- be"'''' U l' I" r'­t t: ;] L i It: r :~ t i::J I I ij'; II t.' "t.' ',.1 I U .1::1 I _ , . ·1 1'..1 '( ~ .J • 

• -,,,- t 1 .. \, '::'I~'''\'\ ,-. -I t u .-.-. .::' I i....J '. If iI:f "_. _.~ ~_. _f~:i' I~_~ 

In developinq the present 
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3_ 1-2_ Approaches in the Held of Early Childhood Education 

Some of the approaches to preschool eljucat i on were a 1 so used in 

d(~ve I opi n~~ the i tern:3 of the rating scale. 

One of these approaches 'was "Ausubellan Approach". 

Acconjin!~ to this approach preschool age chlldren learn best in 

nl8 presence of concrete e~<amples, Ule sequence of learning stloubj be 

frorn si rnp 18 to cornp le~< arllj qenera I to specifi c. The teact-Ier or ctiillj 

onentedneS:3 of Hie activitie:3 are determined tll..J the aqe of ct-l1l!jren. --"- -

thei r previ OUS learni ng e~·~peri ences, the understanlji rll] arllj 

cornpetencl es possessed tl~d the chi 1 dren. Pl anni ng of each 1 esson 

tlef orehand is '·ler1d i rnportant.. chi 1 dren are act i vel ~d 1 nvo I velj in the 

learning process, when necessary a lesson can be presented a second 

ti rne. Also support 1 rll~1 essons ...... tith the related learni n~j acti · .... a 1 es is 

i rnpm-tant (Roopna!-i ne anlj .Jotmson, 1987; Ausubel and Robi nson .. 1969). 

In the scale that \,vas developed the components atll)ut l=Jrovi1jing 

ct-illljren Y'lith concrete e>~arnp I es, teacher bei ng sensitive to the 

de· ... eloprnental level of each ct1ild .. planning ttle acti viti e:::; tlefore hanlj 

Another appoactl Wi'j:3 the ''f''lontessori Pr-ogram". 

In ttli:3 approach first S1 x years form a foundati on for later 

rnenta 1 i'jnd personal 1 ty Ij e'·."e 1 opment. Development proceeds fnxn 
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::i rnp 1 e to comp 1 ei< arilj frorn concrete to abstract. There are certai n 

.. ::::ensiti· ... ·e periolj::;" in the life of every child, dunnq the~;e periods 

chilljren t1ave cerUiin needs to be satisfied., the satisfaction of tt1ese 

neeljs leads to rnaturation. The Ijesired products of learnin,] process flt-e 

so If -fulfi 11 ment, :313 I f -content and independence. Chil dren are born witl1 

certal n potential i ti es, by i nteracti ng v,,'ith Hie envi ronrnent ttlese 

potentialities Ijevelop. There is a structurelj environrnent in the cla::;s 

\-",,11; ch all ov,,'::; the chillj to de· ... ·e lop iJt hi s or her own pace. 

The activities in this approach are planned to achieve sensory, 

conceptua 1 arllj character Ije',le \ opr-nent and competence in ,jailld 1 if e 

;3cti\-'ities. t··-L3t.erial::; are \hlittlin easy reach of children., ttle~j ;:ire 

c~ril::::oUnjl]elj to get them and use t.hern the 'Nfl!d the~d ·','vant. to Ijo. The 

H-le chilljren are respected. I t was believed that chi hjren 1 earn b!d 

1t-1)ltatinq the teactier:3 (Roopnarine and ,Johnson 19B7.: Starlljin!~, 1962;­

I(oh 1 tll::n], 1966 cite;j in Hess and Bear, 1968). 

In tt1e rating scale that V'las de· ... ·eloped the cornponents of 

chi 1 dren's i nljeperlljence., the i rnpor-tance of interaction with the 

envi ronrnent for the deve10prnent of ,potentl 81 it i es J gi vi nl] i rnportance 

to the i rllji \·'1 Ijua 1 pace of chi lljren, the i rnportance of arrangi ng 

;3cUvlties that tap Hlto different developmental aspects of children., 
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the importance of ct"lil dren easilld reachi n!~ the mat.er; Ell::: and 

8ncoura~;}i ng Uiem to use the rnaterial s the v-tay that tt1e!d Volant to, 

teacrier bei n9 tI rncllje 1 and an ai de to chil dren and li::lki ng into 

consi Ijerati on t.he i rllji\·'i Ijua 1 needs of chi 1 dren \¥ere emphasi zelj. 

The Eiank '3treet. Approach was another influential approach for 

tt"il:; stu,jhl. Here., children are treated as if they are older st.udents who 

en~~flge Hi HIe business of learning and working in a group. Ttie aims of 

tJ"le program i:3 to prornote autonomy.. the chi llj's se if-concept .. 

:3elf -e::~pressi on, sense of cornpetence and e:>{p 1 orat i on. Chi lijren neelj to 

be tie 1 pe1j to fee 1 ijb 1 e ijnlj component hence the form anlj tlie content of 

81jucat i on have equal importance. Rather than the ;Jctii evement of 

c8t-tain acaljernic ,~oal:;, the emphasis is on the continuity, 

(!lean; ngful ne::;s anlj cognH i ve depU, of the educati onal e~<peri ences. 

Ct-ll hjren shoulsj active l!d engage in the learning process and the 

intere::;t3 of them ijre rnainl!d ernphasize,j. Every chlld has a unique V-lay 

of 18i3niin'~ therefore Hie fle~·{ibi1ity of the teacher is 'v'end irnportant. 

The classroom :::houltj tiave a well-defined structure so that the 

chllljren CiJn function autonomOUSly. The aim in this approach is to 

create a rich cognitively stirnulating environment in the classroorn. 

(Roopnarine arllj Johnson .. t 987~ Isaacs, 1933). 

In the t-atin'j ~::cf.lle Ije· ... 'eloped the items emphasizing the 
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cornponents of.: prornot lt1g autonomy, self -concept, self -e::~pressi on, 

sense of competence, e~·qJ 1 orat ion behavi or of chil dren, hel pi ng chil dren 

to feel able and competent, rather than emphasizing tt1e "product" 

!jivin!j emphasi:; to "process" in learnin!j, children bein!j active, 

ernpt1asi 2i n!j the interests of thern, teacher bei n!j f1 ex; tIl e in re 1 at i on to 

the indiviljual differences of children, having a well-organizelj 

clas:3roorn for tt1e autonom!d of ct1ildren \Nere included. 

Tucson Ef:lrl~ Education rvlodel was emother approach that was 

con::;idet-elj. Ttiis rnoljel proposes tt1at; each indi··lidual is unique and has 

un i que en ..... i ronrnenta 1 e~<peri ences. Thus has a neelj to preser·· ... e hi s/her 

:3e 1f -esteem arllj a potential to 1 earn. I ndi vidual s 1 earn bId mteracti n!~ 

\'vHt1 the environment. Tt-lis prol~ram also paints out the importance of 

parent i nvo 1 vernent in the eljucati on process. Each chi Ilj rnus t be 

accepte1j as s./he is. Opportunities for one-to-one adult/child 

tntenn:tion rnust be created in· the class and children should be 

fr-equently observetj to determine their interest and skill le· ... ·els. 

Reinforcement is crucial in the learning process, children's attention 

are Ijra ... ·vn to the important behaviors of others and thelJ are encouraged 

arllj reinforced to irmtate tt1em. (Roopnarineand .Johnson, 1987). 

In the rating scale developed the components or teacher 

mteracU n!j Y'lith the chil dren in the group. observi rll~ chilljren, 
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relnforcinq thern, drawinq children's attention to their oV'm bet-lavl0rs 

and other's behaviors were a1'so included. 

Tt1e Distancing fvlodel \",./as another approach which suggests tt1at; 

children a'r-e active and by activellJ interacting with the environment 

t.h8id con::;truct fJ :38rr38 of' ph!dSi ca 1 and soci a 1 rea lHy. Thl s construction 

proce::;s procee1js from sirnple to complex and it is also ongoin~l Tt1e 

f;jmily iJnlj the :3ct-IOO 1 play a very important role in the construct lOn 

proce:3:=; t'!~ the e::,~peri ences theq provi Ije to the chi llj. As the chi Ilj 
-' -

acqui r8:3 ne\".' kno~,'vl ed,~e s/t1e wi 11 be more autonomous. Tt-Ie teacher 

:3hould ,jecilje about hOV'l to structure the environment, onjanize the 

le:3:30n:3 ;jtilj interact wiUI the ct1ildren (Roopnarine anlj ,-'ihnson .. t 9Ei7). 

Here again.. the cornponents of teacher or!}Jnizing lessons 

bef oret-ii3nd and i nt.eract i ng v'lith U1e chilljren were emphasi zelj. 

Hi1Jh,/'3cope COi~nit.i\'ely Orientelj CutTiculum. 

"'fhi:3 c!Jrrieul urn, 'was baselj on .Jean Pia!~et's theori es of chi ltj 

lje'/eloprnent. It is clairnelj that. children are active learners and they 

learn tlest v·then tt"1t3!d plan and CatT!d out tt1e activities they like to do. 

There is a con::;i stent dail1d routi nC! whi ch helps the chi llj to Ije\·'e lop a 

:3ense of responsi bi 1 itq anlj i n1jependence. 
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tj;:j\'81oprnenL:11 1e'·,.'81 of each ctiillj have utmost importance in this 

curri cu i um. Therefore the teiJcher:3 otlser'· ... e chll dren close l!J so that 

they can make the neces:;;ary arrangements in their- plans Elnd 8etisfy 

e':lI::t-1 chillj's neeljs. The atTElrlljement of the activities EIre frorn concrete 

to abstrect .. 81 mpl e to cornple~~, here Elnd now to remote inti rne anlj 

:::;pflce. Ttle flljul t's ro 1 e is to sti rnul ate the prob 1 ern sol'y'i nq act; viti es bq '- "-

pro\!iding ttle ctlildren ... ·vith· EI variet!d of materials and activities .. t'!d 

;3s~nng the children to make plans .. by asking questiorr3 anlj makltl1j 

:3Uljge:3ti ons (Roopnari ne anlj .Jotlnson .. 1987; Hohmann .. EiiJnet. '"h/eikar-t .. 

I n the rat i n~] :3ca 1 e that is constructed the itern:; inc ltltjed the 

c()rnponents of ctlihjren bein9 active .. planning and dOlnq the actwlties 

llstenin~~ to the plans of ctlilljren .. helping, asking questions, rnak:in~~ 

:;u~;pjestions ",'vhile Hley EIre carrying out. t.heir plans, t.eacher planning 

the activities tleforehand arllj having always purposes in mlnlj to 

;jchie\'e .. ~ji"lin':J chilljren the opportunities of sharing and demonstrating 

\h,'ith the other chilljren in the Qroup .. observinQ children so that the 
~ -

rli}('ljs and the ,jeveloprnental level of thern can be teken into iJCcount .. 

~~i ' .... , n!J importance to chil ciren's ideas so that thei r sense of i nit 1 at i ve 

and problern :301\·'1 rllj capacHy can be de ..... eloped. 
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3.1.3. Instruments 

\li:Jri ous 1 nstruments were also used in the development of the 

rating scale items. One of the instruments tl1at was used is "Cli:Jssroom 

En\'ironrnent ~;ca le" (CES) translated into Tur~d sh blJ TOter and Erkrnan 

1n 1959. 

Ttie Iji rnensi ons uselj from thi s scale are.: "Re 1 fit i nst11 p 

Iji rnerr:;i ons" narnel y "i nvo ! .... 'ernent .. and .. teact1er support ..... In ... ··o l' ... 'ement" 

1:3 nle importance glven to ::;twjents interests i:Jnd aHenti'y'eness in the 

classroom flCtivlti8S .. partlcipation in class discussion anlj arnount of 

thei r outsi Ije :::;tudi es. "r eac.her Support" is tei:Jcher e>~pressHlg t1i s/her­

fr-ienij::;hip flnlj help tov·tard students by talking with them openl1d i:Jnd 

~~i'.nng importance to their ideas. The second Ijirnension used from this 

scale 1:3 "Personal Grm'vth or Goal Orientation dimension". here "Task 

Or-ient.atlOn" subdirnension 13 used .... -·thich rneans the emphasis gi'· ... en to 

the cornpletion of tlin~flcly pleltined and programmed acti vi tie:::;. Tt·le third 

Ijj rnen:::;i on u:::;elj frorn nilS sea 1e is "System ~'lalntenance and Chan~Je 

Dimension". Here "Onjer and Organization" .. "Rule Clarity", "Teacher 

ContrOl", .. Inno'· ... ation .. :3ub,jimensions are uselj. "Onjer find Orgflnizfltion" 

rneans the v'la!d classroom acti vi ties find assi gnments fire orgeni zed anlj 

if the stu:jents bet1a'v'e in en onjerly manner in the cless. 

"Rule Clarity" is the e~<istence of clear rules in the class .. 
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t.F..!ilctier being con:;istent in follovofinq these rules and students being - ~ 

f:],'Nare of v·that will t1appen ...,.,'hen t.helJ brake a rule. "Teact1er Control" is 

teacher':;~ style of dictating rules and how tl1uch the students face 

di:::;ciplinary consequences in the class. "Innovation" is the e~·~tent of t.t1e 

use of stwjent':3 ideas in plannin~~ the class acth.'itie::; and the e::-d.ent of 

ut. 11 i zat i on of nev't tec:t"lniques by the teacl·ler (TUter arllj ErknliH1, 1989). 

This scale lje .... ·eloped for utilization in hil~hschool seHinll=; is 

u:=;ed in ,jefining categories related to cllJssroorn en· ... ·lronrnent ""'tHh the 

lirnltation that it is a da!d care that is the concern in the pre::;ent stUljld. 

[:10:3e scrutinq of the ~;cale bq the researcher 11er::;elf anlj tv·tO of - -
her supervisors, one in preschool educIJtion the other in counseling 

t·iT· ... e :;hov·m 7Ei iterns out of 90 to be rele· ... ·ant for the present study's 

purpose::;. 

sun another instrurnent that V'las used 1::; PARI (Parental 
. -

Attitude Reseat-ch Instrument). First, second and the fifth scales of the 

in:3trurnent v'tere llselj. PARI was developed bq E.S. Schaefer anlj R.O. 

Bell in 195Ei. it 'fta::; translated into Turkish by GUney .. A. Le Cornpte IJnd 

'3.!Jzer in i 97Ei. It rneasures the .::1111 dreari ng attitudes of parents. 

The fir:;t scale "Overprotective rnotherhood" v·,'hich hes 16 items 

in it, inclUijes o'y'ercontrol, lnterference .. demanding the child to be 

:jepemlent on t·li~3/ller parent:; and at the same time to be active and 
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dil i gent, bei ng a " .. 'I?r!J gi vi ng mother and expecti ng the chi hj to 

;jppreci ate th; s. 

The secorllj sca 1 e "Equal i tld-Sharin~l', consi sts of 9 items 

''1'./1 tt-! chi 1ljren. 

The fitU, :3ca 1 e "Pressure-D1 sci p 11 rie" contai ns 16 items and 

inc: 1 udes suppr-essi on of se~·~ua 1 behavlor and aggressi on .. bel i ef in str-i ct 

Iji3cipline .. forcingUle child .. belief in the importance of strict control 

of the parents (KU,;Uk, 1987; Ramazan 1988). 

Another i nstrurnent t.hat was used is Percei ved Ernoti ona 1 abuse 

!n\'entof!d for Adolescents (PEAIFA) v·thich was developed bid Erkman arllj 

Ah:mtar in 1989. Tt-,is instrurnent consists of tv·tO parts.: Parental 

3ec:tion (PEAIFA-PS) and teacher section (PEAIFA-T~;). These \'vere 

g1 \'13n to ijljo 1 e:;cents to fi nd out. U1ei r vi ews of parent i1nd teacher 

beha ..... iors (Erkrnan and Alantar, 1989). 46 items out of 52 V'lere fourilj 

• 1-' he .-;0, 1 e' . "" t-· + f'1"r .. h 1· .-.• ~ t t' .-fy I .. ~ L.i • i I~ __ ........ il_ II.} .... .: •• :. ~ .. u . 

"Fami1~d Erv· ... ironrnent Questionnaire" (FEQ) is another instrurnent 

that. V'las used in this st.wjW. FEO was developed bid Fowler in 1980 and .- -
translated into Turkish by Usluer in 1969. It is a 30_Hem likert type 

:::;ca}e ha'·,.,; ng two ':HJbscal es; "i nterpersona 1 reI atl onship" (cohes; on v.s. 
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conn i cO v·lt-ii ch measw-es the Ijegree of openness.. commitment, 

di:3agreement among family· members and "organlzation-contro'" 

rneasuring farnillJ rules, the general plan of organization within the 

iterns of 30 V'I'et-e founlj to be relevant for this study. 

Anotrler instrument used ; n Ijeve 1 opi ng the Hems of the rati ng 

:3cflle is "The Instructional Em"ironrnent Scale (TIES) whictl was 

too 1 to l:lescn tIe the lnstruct i ona 1 needs of a student in the class and to 

make the appropriate instructional interventions (Vsseldqke anlj 

The cornponents of TIES that \'vere found to be relevant for the 

present stUt:ly are as follows.: The component of "'nstt-uct.ional 

Presente!t ion" i ncl w:les the factors of lesson deve10prnent, c1 e!ri ty of 

Ijirections and checking for stul:lent understanding. The factors of 

"lesson development" is relevant for the present studld 'Tlhich means the 

nurnbt:!r of the e>~;jrnples. !]iven; ttle clarity in presenting tile lesson 

,-. ·-1, .. \1 P. r- t ,_·c II .... _. I _.' pr-act. ice opportuni ties 

ti?acher-stUijent interaction. 

amount of 

There are a 'v'arietJd of subfactors unljer each factor. E;jet"! 
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subfactor was e~·~amined arllj Hie ones that could be rei evant for 

pre:3chDo 1 eljucati on were uselj H-I deve 1 opi ng the items of the rail n9 

scale. Ttie same proc81jure was repeated for edct-I component. 

AnoU-ler cornponent. of TIES is "C1 assroorn Envi ronrr1ent" ",'vhi ch 

Hie \l..H1es tJie f actot-s of classroom management, producti ve ti me use 

arllj c:1a:3:3 climate. Classroom mana!~ement has to do with rules in the 

c li::r:;:;:;, t"iCl\ .... ' they are corrm-lI.mi cated i~nd how the appt-opri ate tlehavi or is 

rnaintained. Prc,ducU· ... '8 time use is the extent of nonin::;tructional 

routine:; establishelj anlj Hie use of class time. Class climate is 

v'lhether a pleasant, cooperative atmosphere exists in the class and 

v'/hettier nle i nd; vi dua 1 di ff erence::: are acceptelj. The thi nj cornponent 

used in TIE~; is "Teact-Ier E~·~pectations". It is the e~·~pectations for 

:::twjent performance., the "flflld the expectations are cornrnuni cated and 

\'vhether the stUljent un(lershHiljs these expectations. 

Another componl3nt founlj rele'v'ant for this stuljy is "Acfldemic 

ErH]flge,j Tirne" \'vhict·1 includes the factors of Student Invol· ... ·ernent and 

t'·hlintenance of ,=;tudent Engagement. Student involvement is the 

opportunlt.!d of 'jiving response and how rnuch tl1e stUdents actively 

parti ci pate in acaderni cacti vH i es. 1"1ai ntenance of Student Engagement 

is ho\"/ much a vari et1d of teacher behaviors or systems are ut ill zed to 

i ncr-ease the ti me spent on task. 
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"'nformed Feelclback" is another component IJsed and the 

correct ive procedures factor of this component was found to be 

re le ... ··ant for Hie present stt~ljy. Correct i ·.leproceoures mean the 

teachin~j strategies use1j .. how much supervised practice anlj monitoring 

i:~ provi )jed . 

.. Aljapt i ve Instruction" is sf. ill another cornponent uselj "rlhi ch 

rneans Hle arnount. of effort to change instruction l the m~istence of 

options to rnclljifq instruction ijnlj v'ltlether the effectiveness of the 

.-.., .-. c-4,' T'-; .~.- t .; -'r-'~ l' ~ -. t- - - J t- . -.. - t -.-1 t t t .~ t,..j t" P - -. -. L' -1 ,.- t . -'" .~ irlIJI.J 11..-':) _IU 1.=. 0 1..,.0 wnt Ilt,.:) _e • .j _0 Ie.=- uuen _. rogt e==-:~. LVij t •• j lOti 1.0 

;:1I"Iotl1er component \Nhictl inclwje::; the factors of t'10nitoring Student 

\-vtl1 ch V-las f ounlj to be re1 evant for the present study is niB stUijent 

performance Ijata co llecte1j, t-II) .... ..." frequentl ~d the perforrnance of Ule 

student is followed anlj the record ~~:eeping system. 

'" rr::tructi ona1 P1 anning" component of TIES has t ViO f ,Jctors 

[qa~Jno~;is and Prescription. Instructional Prescription factor \-vas found 

to tie relevfJnt for Hlis sf.uljy w~lich means the correspondence between 

the in3tructional needs of Hie student anlj the mstruction qiven 

Another i nstrurnent u:3elj is fronl a project callelj "Dperat i ona 1 

Definitions of C:hillj Emotional 1"laltreatrnent" prepared b~d Eiai1ld and 
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BGi1!J in 1986. Tt-Ie catE!!Jorie::; developed for pre-school children \·vere 

carefully e~·~iJrnined and the ones that could be rele ..... ant for the present 

::::;tllJjy v'tet-e se 1 ected and used in deve 1 opi ng the items of t.he rati ng 

:3cale. 

Still another instrurnent U1at was used is Program 

I rnp 1 ernentati on Profil e (P I P) Ijeve loped by Hi gh/~3cope Educati ona 1 

R(':::;earch Founljation in 1989. In this profile there are iterns atll)ut 

ph1jsi ca 1 en·· ... ; ronrnent of a nlJr:3ery school; the dtlil ~d routi ne in tt1e 

:;choo 1.: adult -chil d interaction that is go; ng on wh; ch inc I Uljes the 

j rnportance qi ··.··en bl..j the teact1er to the 1 anquage deve 1 opment of -- '- '- "-

chi 1 dren, v'lhether the teacher encourages independent e~~ploration esnd 

Iji sco· .... enj, a 11 OV'lS for rmlki rllJ ChOI res, extends 1 earni nlJ, encourages 

chlld-ct1i1lj interaction.: adult to adult;nteraction ¥thich includes staff 

intenll:tions. v'lOrk:inl~ v'lith parents, in serVlce tnl1nirll~ arllj 

:::;t.aff -aljrni ni strati ve re I at i onshi ps. Thi sis a fi ve-poi nt 11 kert. type 

seale, a score from one to fi ve is 9i ven for each item. All of Hie items 

of the profile V'tet-e eare;fully e~<arnined elnlj tt1e ones that could be 

re 1 evant for thi s :::tudy v'tere chosen and ut it i zed in the Ije'v'e 1 opment of 

t.he i terns of the present seale. 

Another instrurnent that was used is PARQ (Parental Acceptance 

ReJe;:tion Questionnaire). The mother form of PARQ WBS translated into 
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All of the categories of this instrurnent namely; 

\A/armth/ A ffil iation.. AggressionlHostll Hy, Neglectllndi fference, and 

Urlljifferentiat_elj rejection were used in the present stUljy. 

The ci:itegonJ of ....... /f.rmth/;:lffiliation includes the phljsical and 

verbal e~~pr8ssions of v'I'armth like kissing, holding, fondlinl~ .. caressing .. 

:;rni 1 i ng.. tiug!~i n!jor saylnl~ n1 ce things. comp I i rnent i ng and pra1 S1 ng . 

....... ·'i1tTnth inclurjes all fonw::; of tteha'.,.'iors thflt qive Hie rne:::;:=;aqe of beinq - --

V·lti8n U-Ie cate!~ory of Aggression/Host 11 ity was lookelj at; 

t-IO:::J_ i1 ity is the i nterna 1 feelings of enrnit~J, resentrnent i:lrllj anger 

tov'lanj the child. A~~gression is the behaviors that aim at phldslcally or 

psycho 1 (lI~i ca 11 IJ hurt i nl] another person. Aggressi on inc 1 U1jes the 

tll::d-li:ivior-s like pinching .. :;haking, hitting, pushing, biting, scolding, 

burning, scri'Jtching, tying. up or sarcasm, cursing, belittling, 

scapel~oat i ng, deni grat i ng and the 1 ike. The category of 

Ne~jlect.lltiljifference means not showing concern for the ct-lild. This 

lack of concern rnay Stl0V'l itself as neglect in behavion:11 form. Ptlysical 

or p:3!Jcho 1 ogi ca 1 nona' ... ·ail abil it~d of the parent can be seen in the f orrns 

of ernot i ona 1 unresponsi veness and distance or fail i ng to attend to the 

physi ca 1 arllj melji ea 1 needs of the chil d. 
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The categor~d of unljifferentiated rejection is the child':~; global 

L3e li ngs of tlei n:~ un 1 o\-'ed. Thi s category includes the chil.j's feel i ngs of 

n?jcct1on v'liHi ;3 (liscrirnination of parental behavior as neglect or 

(Rohner flrllj Rohner, 1980), which shows the way the teacher's 

trei:itrnent tov'lanj the chi 1 dren ; s percei ved in terms of 

'l'.'arrnth/ 3ff ect i on, host i 1 i ty/aggressi on., i nd; fference/negl ect and 

urllji ff erent i atelj re j ecti on fronl HIe perspecti ves of both the stflff and 

the ctiillj (cited in Garbet-ino et a1., 1986). 

3_ 1 _4_ Behnvi or Cntegori es in Bekmon"s Doctoral Di ssertat1 on 

In the present :::;tUljy., :;;ome of the categories in Bekman's doctoral 

ljis:3ert3tl0n (1952) \'vere al::;o used. These are as fo11o\"/:::: 

"Atten,jinq to and TGlkinq to '3taff"; this behavlOr consists of talk:inq to 
~ - -

:3 taft i n:3tead of pcil.ji nq attenti on to the chll dren . 
. - .-

"Po:3ltive Control": rneans requests, orders, choices \",thich Ijo not allow 

the chillj ;j ehbi ce of bet-Iavi or 1 i ke 'stand up', 'put on your coat'. 

"Negative Control"; incluljes instructions, warnings wtlich tell the child 
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"Promoti n9 SOC1 a 1 I nteracti on" _: has two components name 1~:I 

"L~p 1 zmati ons"; means exp 1 ai ni ng t.he chil d others 'f eel i ngs and bet-Ia· ... ·i or 

llke' he is crlJing tl8CI)USe IJOU hH h1m'_ 

"'::;u9ljest i ons"; encoun'll~e mutual cooperation, hel p and taking tuniS, for 

e::~arnple; .. ··Nt-IIJ don't IdoU let !"tim use these blocks after you use them". 

"Questions Chlllj for Inforrnation, qives child e:o<tensive information or -. 

1 nforrnat ion, qi' ... ·8S .. child e~·~tensi ..... e information or e~<planation and 

~30crat i c questi ons. 

;j-"StBff questions for i nf ormati on"; refers to ask; nq quest; ons to ~jet 

information llke, "Ho\-v v-,Iill !dOU build your house?"_ 

b-"Gives chi llj e~~tensive information or explanat ion"_: includes talks to 

91\'e information, onjinanJ conversations, simple teaching arllj rernarks, 

1 i ke, "Vole V-,Ii 11 hi:l ..... e a fi e 1 d tri p th; s afternoon"} "thi sis i:J subrnari ne i:Jnd 

it (:;:In 90 to the bottorn of the sea"_ 

c-"~;ocrati c Question:;".: Sti:Jff ask:;; questions to ~~et a verbal isati on 

frorn tlie children .. to tlelp thern unljerstand the characteristic:;; of 

object:::: or ~3ee caLlsal relations arllj find solUtions, for e~<ample; "V·/tiaf. 

do ':Iou think? .... "V'lhy,jo IdoU think?"_ 



65 

(j'-:3 j rnp Ie.: t1ere i ~3 the st.aff tTle.1kes S1 mp 1 e suggestions but does not 

e:~act1y tell t"io"'v to Ijo the thing that the child wants to do., like, "Shall 

b-"Further ~3ugge:3tions"; tt-Iese are the sUJ~gestions to de· ... ·elop i) chillj's 

;jCu·./itt,L to Ijnl'w chillj's attention to a new e ..... ent or object like "Corne - - , 

anlj see the fishes that A~;.e brouqht". 
"- *-

"\ nstruct i ng"; staff gi ves e~{act i nstructi ons to chil dren about hOV'l to 

Co::ttTY out a task, for e~{atTIple; "put this block next and then add the 

::;rna 11er one::;:;". 

prepanjtiorr::; for fJnlj Clei'jnlrll~ after the acti ..... it!J and preparing, cookin'~ 

n 1·'=.; I t-'-"-1+ ,::,,-, ij-l 
i-'" f U!j I I~._ 1.'--_"1 i .' 

"Phl:!s; ca 1 Contact".: refers to actua 11 ~d ceJrryi ng out phYSl ca I chi Ilj care 

like., putt i til] to tied, Ijn3ssing, undressing, toHetin~], servi nl] food, 

i~i""inq rne,jicine .. banljaging, apron vvashin,], wiping noses. 

"Affection and Comfort"; incluljes behaviors like puttinl] an arm eJround 

the ctiillj, tiolding his,/her hand .. rriakin~;t, him/her sit on lap .. patting, 

Pl cki ng hi rn,lt-Ier up. 
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"Dernon:;tratin!] to the ctiillj"; inclU1jes the demonst.ration of the use of 

;:! rn'1teri a 1 or :jerno~3trati on of a ski 11. 

"No contact at all".; lncludes t.he behavior of tile staff 'vvhich ShOV'lS the 

tot31 1 gnori nl] of ctlllljren. 

"Helpin9 the chillj",; mcludes ljoing a part or all of the task for chlldren., 

;jl::;o helping Hie chilljren v'fllen they are unable to continue. 

"Aljrnini:;trative".; includes fo~-rnal discussions, nleetlnlJS, planninq the 
'- -

i n:3truct ions, rnaki ng phone calls, inspect 1 n9 the kitchen, t01 1 ets, 

ta 1 ki n!~ V-l1 t h tt1e parents. 

''t''1inirnurn Supervision"; here tile staff maq be 1n the sanle room but 

Ijoes not en!]i:Jge in fln!d acU vit!J of the ct111 dren.· 

Hie chilljren's remarks anlj asking them to repei:Jt tt-Ieir remarks, 

praisinq, encoura!~itl(t reflssurin!], agreeing, !]iving perrnisslOfr3 and - - -

.: .. :. '-'1-- t 1- 1-11'-' ,=- .=- I' ..... 'q u .=- + .; .-.. , f' f j:1 P. r-l' t"" -1-- '-110 I; Ij r-l' t" L· "_, .J I ,_" _ _ i·,j ~I ,_I .i ~3 ~ t.:,.-: '_l I. J I I~,j., . J 1 _. 11::t a...; .... ' I r .... or other phYS1Cfll care, 

k eepi rll] ct-ll iljren v,/i thi n certai n area., mo'v'] ng thern place to place., 

rnCI\ll nq or 1 i ft i nl] chi l,jren, \h,/hen necessanJ, vari ous super· ... ·i sonJ 

"Shfjrin~] the ACti',litiJ"; includes doing activities together- with 

chilljren .. also eatinlj with children .. Joking and laughin9. 
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"Ot-ganised Tfllk ani:1 Teachin~~ Session"; here chlldren fonTi a qroup and 

they t-lij'·le the opport.unit!;:I of ta lki n9 in front of the group or the teacher 

teache:::; U-Ie qroup ina specifi c area. 

"Rj!~iljitlf; inclUlje::; v .... hether chlldren get up or 1;10 to bed at the same 

Urne .. use IJarden at set times or v'/hether the1d are fll1 e>~pected to be 

"Ellock Treatment".: i ncl Uljes whether the chi hjren v'mit alt0geUler at 

U-Ie tatde after the rneals before the next activitl::!. ",'vhether they ""tait 

a1to!~ether ln a line,l9rouP before and after going to the tOilet, ",'vl-Iether 

U-1I~y 'Nait in line before corninq t.o meals. 

"Soclal Di::;tance".: lnclwjes whether the staff eat v',ith ct111dren., hov'l 

the'd I-Ielp chibjren ;3t nap or toilet time, 'whether chilljren ha',le access 

to all areas and to all equipment. (Eiekman, 1982). All of U1ese 

cornponents ga'v'e the researct1er lnspiration while c:onstnJctirllj boUI 

the items and the categori es of thi s rating scale. 

3_1.5 Psychological Maltreatment Cfitegorles 

PS!;:Icho 1 o!;Ji cal ma ltreatment 1 iterature was also revi e"Nelj in 

de'-/e 1 opi ng the items arllj the cat.e90ri es of the rati n!j sca 1 e. 

The "P:3~ct10 1 oqi ca 1 maltreatment" consists of acts of orni :3si on 
~ ~ 
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anlj comrnission 'whiel-I Clre .Ju,jged by the use of boU, the cornrnunit~d 

~:,uch .JC ts .:are cornrnit. telj b~d Cln i ndi vi dUel 1 or i ndi vi dua J s who are ina 

po'werful PO:3it ion tleciJuse of the charelcterl stl csJ i ke age, knov'lJ edge, 

IjarnaI;Je Hie cOI;Jnit i ve, aff ecti ve, behelvi orel J or physi Cel J functi oni ng of 

Hie chi hj (Hart .. Germain arllj Eirasstlnj, 1983 cited in Hart .. GI?-tTriain and 

Pt-~,-·~·-t-j 1' ..... ,...·7', D'-II-ti-l-"l'-<=oJ rr<=oltr-e""tr"'iet't 1'- ·--t-g-t-l"'-~ l't-T''''' -'-"eti Li ;j.::o:::,.j I, ':;10 •. , ... . .:o.jt.; U uy t.;u I • .J .'.J'. I, :: ... ·U ,tll U .::.t!I.J 1,1.. ::,t! '.' . 

a-F-~ejectiml: To refuse to recognize the vellue of the child, to ,discard as 

u:~;e 1 e:33 or un3ati sf aetory fmlj to Idee 11 ne to accept. Exarnp 1 es: treati n~) a 

c~-ii l;j dHf erenU!::I frorn t'li s/het- si til i n~)s or peers v'lhi ch makes hi rn/her 

f t'e' UliJt :::;;/he 1:3 di s 1 i ked. active 1 q refusi ng to help the chillj or accept , ~ ~ 

'j'-' - - .- ,-,' t . ,- la" -,.- • "'11Ile 
I cLI e.j.:olng lil:: ... Ile·1 .,,~ _ " E I e' "t' j" ::<;jrnp es: .... aYl ng s UPll 

tiurnil i aU n!) them pub 1 i c 1 y .. treati ng in such a way ttiat \N1l1 make them 

feel inferior. 

c-T errori 7; rilL I rnpres:3i n!) tI chll d V-lith extreme fear.. maki n!d thern 

otlelji ent b!::I threateni till E~~Qrnp 1 es: threateni ng to ki 11 or ph1dsi eEl 11 y 
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~'Iurt, ut);:lttenlji ng the chil d, forc; n!~ the chillj to look v .... t-li 1 e ~;orneone 

e 1;:;8 1 ~3 tiurti nl] ttie hJvelj one:3. 

d -I :301 aU ng: To seper-;1te from others. E~·~amp I es: to lock the chi I d into a 

c 1 08et or ina roorn for ij lon l] ti me, not to a 11 ow Uie chil d to estatd] sti 

conL:H::t::; with people outsilje the family. 

e-Corrupting: To rnake the chillj antisocial or malsocialized, to change 

frorn ~]oolj to bad. to change from a correct st.;:J1.e to a sociallq 

unacceptab 1 estate bei nq unpleasant, lovo/ering the '· ... alue of chi ltjren. 

L~amp 1 es: to teac!i chil dren to behave differently to Hlose v"/ho are 

from Ijifferent etlmicHies or races anlj reinforcin!] such ;Jcts., also 

teactlirll) and reinfcwcing illegal acts, b~d means of public rnedifj ~::;ho\"'nng 

ant i SOC1 'J 1 arnj unrea 1 i st i c mode I s as appropri ate .. 

f--E':<oloHirllJ: To utilize for onlld one's ov·lt) personal profit. E:,~arnples: 

~:;e::;:ua l1!j e~<p 1 oit i ng a chillj. keepi nl] ttle Chl1 d at horne so that he./st1e 

can take the role of the ser·· ... ant i nsteellj of 1 ett i ng hi m/ller attenlj 

:-:;ctl00I.. usmg ctlllljren in porno'jraplllJ 

~j-Der"di nlJ Ernot i onfl 1 Responsi ' ... 'eness; Not prov] Iji ng chi 1 dr-en v'n th H-Ie 

caregi .... ') ng nece:=;:=;fjr~d for heal tti!d SOC1 a I-ernoti ona 1 Ijeve 1 opment .. be; ng 

unlm.'olved .. interactin,] ... ·vith the chlllj on11d when necessand- E:;{arnples: 

not taki ng into ;jccount Hie chll d"s attempts to inter-act .. hanljl i nl~ ;j 

ctn Ilj rnecti.Jni sti C;j llid v'lithout ki ssi n~~, hugi ng, stroki nlJ or ki ssi n!~ 
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E;:.~pect i nq tlet-Javi ors and success that are belJond the age level or 

I n the defi nit i on of the "schoo I rnet1tt-eettrnent" the act of 

e~~ploitirll~ '",vas ornitted i:irllj nle act of Ijegrelljing v'Ias incorporated 

In deve 1 OP1 nt:! the items of the present scal e one rna1 n process 

'l'laS the tediou::; act of "otlservation". Therefore, two educationally 

orientelj flnlj tv-tO custodial1q oriented nursery schools v-tere selected. - ~ . 

All f)f t.hern '"'v ere. rniljdle class nursery schools, two of the aducational 

arilj Sunar in 1988. 

The researctler :3pent 10 hours 15 rni nutes 1 n one of the eljucat ion 

oriented nurser!d :3chools i)nlj 6 hours in the other 8ljuc;jtionell da~1 care, 
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6 hOI.,W:3 3(1 rrl1 nutes ~Nas ::;pent in one of the custolji f11 nur-::::erq school '. 

and 4 t-II)I.WS 15 rni nutes in the other one. 

During the obser ... ··ations .. the observation and interviev ... · forrns 

"Nere fi 11 ed b~d asking either the Ijirectors or the teachers. 

Dur; ng the observat 1 on ever~d behavi or of each teacher was put 

Ijov·tn. Aften·vanjs the1d were collected under categor1es leaving no 

bet-Ia"'.'i or out. 

The otlser\'ation was carried out for two purposes; tel ··laliljate 

Hie c;)tegorle:3 of t,eh6Vi or attai nelj through 1 iterature re··.,·l eV'l arllj to 

:~;ee if teacher beha'· ... iors ott-Jer than those rnentioned are pres l3nt. 

p_ 1_7_ RuUn.9 Scnle Development 

In Ij e'','' 13 1 opi nq the f orrnat of the rating scale the mOlje 1 

repres8ntelj in Gab 1 e's book "I nstrurnent Deve 1 oprnent. in the A if eeti ve 

Dornai n" (19Ei6) ~Nas ta~(en as a frarne work. 

T~-le ;jppr-oach C5 11 ed tr-II? "Dornai n-ref erenced Approach" v·tas uselj 

in ,jeve 1 opi nl~ Ule Herns of tt1e rating sea 1 e. 

Hiveley (1974) IJselj this approach for tt1e flrst time in 

ij:?\'e 1 opi ng i:Jchi evernent tests. 

Anclen~on <: 19Ei 1) proposed that affecti ..... e characteristics 

rl3pre::;ent peop le'::; \'va~d of feel i n!j or e~<pressi ng thei r ernoti ons and ij 11 

ijffecti .... ·e characteristic:; must have the attributes of "intensitL(, 
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"Ijj recti on" anlj "tarqet "-

Intensity is the strength or degree of the feeling, direction is 

U-Ie neljati\·e .. neutral or positi· ... ·e aspects of the feeling, target is the 

i Ijee.l. tletltlvi or or ob J eet. tov-/anjs Whl ch the fee 11 ng is Iji reeted. 

In the Dornain-refereneed approach the tarqet and direction of 

the affect i .... ·e chanll::teri sti cs are fi rst specifi elj and Uien Hie mlensity 

of it is taken into conslderation. 

There ':ire sorne steps that need to be follo\"/ed while developmg a 

;-;"Jtirllj 3ccde u~:;ing the Ijornain-referenced approach. As a first ·:;tep .. the 

attitt.llje t;jr-get 1::3 iljentifielt The apriori cateqories .. that is the content 

to be put on an apn ori ba~3 i::; is determi ned tlaselj on Hie re ... ··i eV'l of 

literature .. intervie-','''l::;, obser'·:'ations, the theoretical base f1nlj the other 

vanables in the study. The target and the categoMes are helpful in 

Ije .... ·e 1 OP1 ng tlie vertls ;jnlj adj ect i ves. 

A:? ;j :3eConlj :::.tep., the taqjet object is selected arllj Hie 1 i sts of 

\'el-tl::' anlj ::lIj j ect i '· ... 8:3 u,t.1t are ~3uitab 1 e both to Hie target otl J ect anlj Hie 

;3prion categorq ct-Iosen are ,]enerated. In the thinj step .. one e>~arnple 

from U-Ie '·/erb anlj Hie adjective list is selected. 

As 'j fortti step, a staternent is developed. As a fifth step. 

::;e .... 'eral staternents that ilre the semantic transformations of the first 

staternenl are Ijevelope1j. For semantic transforrnations either the 
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:3atll8 \'von1s are reus8,j or ,jifferent verbs onlj odjecti'y'es are uselj. 

After cornpleting the fifth step the some procedure be']inn1ng 

fnJrn the th; nj step is repeated (Gable. 1986). 

This approach helped the researcher to consider the verbs and 

adJecti',/es that coultj be relevant to preschool teacher behavior in the 

8ljUCflti on ::;ett i ngs in writ i ng the items. 

3_2. Procedure for Item find Category Construction 

3_2_ 1_ Procedure for Item Construction 

prorninent ttleorie::; dr1l1 flppro'Jches in the fiellj of preschool eljucation 

n~:3eeHTher pi npoi ntelj Ute i rnportant cotegor1 es of teacher beha ..... 10r. 

After Hlat, the insturnents mentioned V'lere corefullid e~·{arnlned 

an.::! H V'las founlj ttlat sorne of the items in these instruments \ ...... ere 

.3PP 1 i cab 1 e t.o Hie iji rn of t.he present studld· 

Theref f)r:j the rna i n theme of ttlese iterns were taken ijrilj a1jopte1j 

tlq rnaki nq some rnolji f1 cat. ions in thei r v'lord; nqs. ... ... -

Ttll? pS~dcho 1 ol~i Cfl I rna ltreatrnent I iteratur8 V'la:?' also U:381j in 

con:::.tructing tlit~ items of the rating scale. A special ernphusis ...... las 

!ji\'en to t.he inclusion of the Hems that represent the cateqories of 

pSldcholo!}iCfll nVlltreatrnent into the scale in that behaviors regarde1j 
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a~:; psycl1010l]icalllJ abusive restrict or stop the Ijevelopment of the 

chillj arllj such act:3 ~:dioullj not ever tIe done by the teechers. 

The obs8r-vations rnade helped to see whether the information 

that v'Ias ganlered frorn the categories and the iterrls in ttiose 

C;jteQories could actually be observed in the nLlrsend schools end 

'"vt-u:?tiier teac:i"ler tIe a"''' i ors other than those a I reelljy specl fi ed coul;j be 

It V'tas f ounlj that most of the beha'llors represente1j tly the i tell"\::: 

V'lere actuall!d obsePled in the nursery schools. For the teacher 

behaviors that .... vers not found in the literature reviewelj new items 

V'ler-e constructed. 

Ttie behavior cateqories in Bekman's Doctoral Dissertation 

(1982) gave the researcher inspirations about the possible teacher 

tn:, ti;"j '·/1 or::: 1 n thE! presctioo 1 educati on settings and the iterns 

i tern::; ',,'v ere Ije\'e 1 ope1j. A 11 of these 400 i terns V'lere inc 1 udi t"1I] evend 

i (nportant poi nt in the ::::ources rnent i oned. 

Later on through consequative brainstorming sessions with the 

t\'vo of the iJdvlsors .. the items v'tere sterted to be reduced in number. 

The rationale for this act was that; the aim 0' the stUljy \'vas to 
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develop a rating scale to e'-mluate the behfl' ... ·iors of nur::.er'd school 

teacher:; so the Hems developed should be most suitable to preschool 

8Ijucation._ nursery school, nurser!d school tel:icher, curnculum and the 

chi lljren. 

AnoU-ler n~;json v'ta:·:.; that; the aim of the ratin'~ 3cale is to 

evaluate the teacher behaviors that are only observed in the group 

\'vhi Ie the teact-,er is interacting V-lith the children, other t1dpes of 

teacher behavi ors 1 i ke.: teacher-teacher interact 1 ons, teacher-pelt-ent 

of Un:3 rating sCf:11 e tJ-leref ore ltems i nvo 1 vi ng these components --,'vere 

Also 30me of the y-/nUen items had difficultie:; in terrns of 

, Another refJ:~;on ... 'vas that; the rati ng scal e vyas i ntendelj for 

prflcti ca 1 m;:;e. I f it \,vere too long then it ,-voul d not tIe a pract i cal 

in::;trument for use. 

A Her pa!::Ii nl~ speci oj 1 ''Jttenti on to eactl of U-Iese factors Uie items 

to 96 i tern:;. 

BId all of tJie~:;;e 96 iterns the most important teacher beha· ... 'i on3 

\vere trierl to tIe ernphasiz81j and it was believed ttVJt ttils number 
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v'loullj be an appropriate nurnber for the practicalH~d of this instrument. 

All these procl?'s:; of reviev·" of lHerature Ijirectelj to item 

corr3tructi on.. ob:3E!r'·lat i on, mit ii'll construc'i.. ion of 400 iterns and 

n:~ljuction of the Henis to Hil? final experimental forn-I of 96 HetTiS 

3 .. 2.2 Procedure for Category Construction 

Vlhile con'31ructinq the categories of thh; :;;c31e Bekrnan's 

Doctoral Dissertation (1982) arllj the p:::;ychological rnaltreatment 

literahu-e V'lere ba:;ic311~d the two main sources. The dimensions of the 

Eild means of the 1 i terature rev; ew, observat ion proces:;, 

p:;qcho 1 Oql ca 1 rna] tre;3trnent 1 i terature and the c3teqori es in Bekrnan's _ _ N 

dissertation the researcher could gather an idea about the possible 

tC~;3ch8r behavlOrs in Ute presctl001 settings. 

A Her tllat, Hie tef:cher tletlavi ors that seems si mi 1 ar to each 

oHler ',,·vere put urlljer tJie sarne heading. 

c 1 ~;!at-l!j >::1:3 pO:3si b 1 e. These operot i ona 1 defi ni t ions were rnalje b!d rneans 

of lc:ng ;:lt1Ij consequtive brainstorming sessions by the researctler and 

her ::;t~per\-'i sors ... ·vithi n a ti me peri od of four months. 

About t\·ventld cate!~ories that \'vere starteljwith were collapsed 
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togett1f!r f1ccordin!;i to t.heir :;irnilantld and the teacher beha' ... 'iors tt1at 

coullj be repre:~entatl ... ·'e of :;everal categories at the sarne tirne. After 

clearll~ defining each teacher behavior and thus tt1e categories in 

general, each !]roup of IjefinHons were glven a narne. Hence at the enlj 

of HIi::=; procedure ten Ijiffercmt c;)teqon es were developed 8GCt-1 'Nitti G 

different niJn1e. 

n18 conl;Jruence behveen the 1tems and the operatl()nal Ijefln1tion 

oT e;3ct-i catel;JoPd \"15:; c:)nt i nous ly checked so that a hi gh rate of content 

\·';31 i ljit~d couhj be otitai nelj at the enlj of the stUljld 
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3.3 Content VaHdj'!'y' 

In t.his section the subjeet. populotion ond instrument utillzed for 

H-le rea 11 zati on of the content val i dHy portion of the :;tUlj~d is 

pre:;:;ont.r?lj. Proceljure for thL; proces:3 and the data dnal!ds1S rnett"IIJds 
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·5.3.1 SUBJECT PQPUI .. ATIJll'l 

Thi? (at i ng :;:ca 1 e V'la:::; Iji st.ri butelj t.o 3 I e}~p8rt. ':; \"It"tO cou 1 Ii be 

i r:lent 1 fi elj to hf:l\'e pract i ca 1 anlj/or tt"teoret i ca I i tif orrnati on atlout the 

E~~perts ",'vert! chosen to be inc 1l.Hjelj in the content ·.··;31 i rjitq ::;turjIJ -- --

;:;cconjirIlJ to certain cnterii1.: their education in the fi:3lrj arllj ..... or their-

e::<peri ence.. as \vcd 1 OJ::; Hie i Urjqernents of the super'li sor~:; of the - ~ 

pre:3ent re:3earcher. 

Out of thi:3 popu 1 at ion .' 22 experts returnelj Hie sca Ie::; U"ilJS 

;-,,-,-,'·'1· lj·' >-11' 7 (. q 7 0/ t-' - 0 I I .;J I #.-. -- ,'.' return ri':lte. Out of 22 e~~perts i 5 v'l'as irorn 1::;t;3ntlul .. 

t',/,,'o V'len::' frorn Anki'1ra, four v·tere Trorn Izrnir '3nlj cine frorn 

The Ij~3rnoqraphi c i nT onnat i on about experts are pre:3ented in 

All of Hie 22 e~~perts \'''lere female (see tatrle 1 ), bet\hleen the 



T 'j- ~'111-" 1 C .-," · .. i ,-·t '-1' 1-11 ,+ l' - t~ - t" f~" - - "per-t ~ ilL t ._" . "_:. L ,--, ij i .:1 . i . l A to U i U t t; H::: ~ i"1 . _ :,:, 

:38::< 

Female 

1'1 a 18 

Tot.al 

N=Nurnber 
:t=Pi!rcenta98 

N 

''''''-J 
.::..~ 

(I 

.'.) .... J 

.:....~ 

T, ·I-jtllc..). A·-'o . ..,; t"'" '"\"p'"\r-t'~ t,.. _ !:f~ U, .flr.:::: t:={\ c.: .:. 

Age N 

25--3t) .. ) 
"-

." j _7C ':1 --' I ..... ·._1 

3f':'-4{) c: ._, 
A 1 -45 4 '"T I 

46 -SCI 1 
5 j -55 .. ) 

i ... 

T ot.;31 '-"'~I 
~~ 

% 

100 

(I 

100 

.=9 
I"";S 

9. 1 
36.4 
.. ')r) 7 
..:.. ....... 1 

1 8 'J ...... 

4.5 
9. 1 

1 00 

80 
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I • • -. 
M·:' can be :3een in Table ~ ··t ...... maJon .Id 

136:~ of them \·vere chi hj Ije'.,Ie 1 oprnent 

,'-J7 7 t:9 
....:.. i . _.' .. '() flc;':]lierrnciens.. 13.6% 

Tab Ie 3 Di :3 tTl btlti on of t.he occupation of the e~<perts 

Occupation 

:3peci;J 1 i ::d. 

.. 1 0 '~'I 1'-' L-jl"'ln'" l' .~: t -t I "_'.j 1.-. I i_I -~.:t _"_ 

Tc ta 1 

N 

3 

.3 

9 

13.6 

-··~7 ~ 
~ 1."_'-

13.6 

40.9 

4.5 

100 
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c ' U n i "/ e rs i t!~ rn fl j 0 r: 

!n terrns of unl'·'!ersitl:l rnajor.: 50% of them \".'ere PSldct-IOlogy 

Unlver::::.it!d rnaJor 

C ,-, ,'" 1 ; '~~" ! 1 t ., t-·'~ {. ,,,-.-, 
L i i ~j , i·:":' I I L._ I i. Co 'J t ti i r;. 

Total 

N 

4 

5 

1 I 

is.2 

22.7 

45 

45 

100 
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(refer to ;jpperllji::~ 3 for tattle 5 ). 

e .Current. occupation.: 

Present lido' 36.4% of Ule e~~perts were headrn-aster of a mlr~3er~d 

- - .- - .- i 'hi 1 r' 1- ~. l' ,-"" i- - ; .- ,- -- c\ - t- - 1 - l' - r-' - 1 "7 h'- en ::: i..: iI UU I 'to _II ._0' 00 ;':1;. Lil;; ill~;I .JI': ;JI I;; fl t: i:l ,:;:; o. 0_:'. _ .. t. research Jsisstonts 

f 1-" j-r- - .- t - - ttl' t-... - TO

- - - ~ I • P ,'4 t i - t- 0 , '_oi ... i::!ll,_ :=;1;; _ lij U. UtT _-I 'J _I U I., 

13.6::(. 11jJij no v,tork loc;Jtion ::;1nce they v'tere not currently ernploye,j 

, ! :-.'-"" J. t- _.:' ~. 't-'- - r" t - '-·-, ..... 1 '"'Ii F-'t-'-I""r-' 1.­ij.Lt;l~:ll I til 1.1.< II;; I Cill!-' '_'.j'=" 10:;1 .' 

In terrrr3 of ltmi~th of current emploldement; 59.1 % of the e::<pert:3 
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(i.F'n3' .... i Oil::; occupat i On3.; 

In nie dernoqrapni c i nf ormati on I]fltheri ng questi onnal re e~~perts 

.\ :'~ t h F> 1'1- ;-It-Po ... '1 fit i :=; i fltl 1 fir:;'" t l' nt-l:::; t-, _~ ~ f I _ )... _.. _.; _ ~} _ _ _ u _ _ _ .1 '"'I't-'::- p. r-I I ~ j' t-lflCll I-I ii;"'=' rll t '-j 1 i 'r-l1' ',,' P. t-::·]' til .1." _'_ .. j _'.0 - - } I - -'r .. I ,1.-( • ___ , .j,} 

.- t-··-I T .-.- -I - .-. 1-' - tOr"' r .- r-II ' 1;' p.~ p';::' t-I~ .... I r -r"' t P. t-,j ; U j! .::JI..J 1:.' .:. _. U j ,..I .j ,::I.. I '. _ .. :. _.I..J _. 1 • _' t' , __ . } 

- .,- -'j'" !2:t-- - t·-tl-' ~.'. i::JP • .,It'tli 1 .. , .I ,ut .• J It'll)}. 

t t · d ~.- 4':\" j'd "'Dt 1-,';::"'8 ~I'~t"' ""r" '-'<'r·-r-lp.t"-·- {'--"-t- +jJ COUr:38 ;J _ one _lrne an .)tl.· .:.:. ill til _ IjI..J',' . ::._.t. I I...j ,r:: •. · .• t-1t' _. ,t.t' ,) t'! t' 1..1. 

tab 18 1 1 ). 



No 

ToL:ll 

I~I , . 

1,,1 
t '-t 

':p 
(I.) 

36.4 

63.6 

100 
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;jrnj 0'·,·';51 uati on of pn~:3ctloo 1 educatj on pro9r-arns, t.he re:::;earch 

f"l :~; 1 'f: ... n 1 fll'l • 
!- _.j_if .. -:jd.-

I- • .... t- '-::'''1 - r- r t--I-, 1 ::.t ..... "\·~ LI Co l'..i" . U rl U Ll :_. ! I .:, 

Pljl 'f"-jf; ...... "\ 
.. - _'" _- t. i,. I Cit I._ 

chi ld 

adult Ijeve 1 oprnent and 

1 ntrclljuct i on to pS~dcho I (II]!:!.. bet-laVlor 

in children, measurement arpj eval uation m 
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rn8;j:3urernent .jrllj evaluation in preschool education, lntrorjuction to 

8IjUCi3t. ion. :::>OC1 a 1 found':it ions of education, preschool eljucflt ion, 

chi1;jren bet ... ·veen 4 ;5tllj 5 flnlj 90.9% t-!fld hfld Ijirect contact v'lith 

Chl lijren tlebveen Hie flgE'S of 5 i3nd 6 (see table 12). 

T;'ltlle 12. The freQuencie~:; of rjirect relationst11p \Nlth three age 

Age ~~roup Re lat i enst1i p N % 

Ves 1 0 45.5 

(J- 3 No 1 "-J 54.5 .::.. 
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"/e~3 1 9 i36.4 

4-5 No 3 1 7 .-
j.tl 

V;:,.::-
• "_.-_1 20 9(1 9 

5-6 No "-J 
.:... 9 1 

\18.; 20 9(:1.9 

No 
.. ") 
.:... 9. 1 
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To1.;:11 100 

Tt18 frequenclj of the settings rated by the expert~3 In ",'vt-licJ"1 they staterj 

L)tde 14. 

(Insert Table 14 here) 

Out of 22 e>~perts 12 of tt"len1 reported to t-li:Jve hElrj a POSl t i on as 

:3ct-jooi teachers In tJl1S cont.e~~t. \t·/hile the n~xt frequent setting of 

h·", •• i t-'." 
4 'tJ '-' i I~.:-

t h8rn:~.e 1 \!es. 

nursen~ teacher 

A~:' e::~arnp I e to Hie ki rlijs of ott1er set t i nr~s oi contact VVl th tt1e 



Tatd i?! 4 The frequenC!d of t.he number of the sett i ngs the experts 
had di reef. cont.acts with the nurser~d schoo J teachers 

l<lnlj of 
re lat i onshi p 

P rognJrn c oonji nai.or 

;'L::Jl. j ng arnj {lPP 1 Y 
Pi1UCijt ion progrnm 

:"lur:;e:-~J teacher 

!n ·~,er··.·lce training 

Fi81:j pracUce 
:::;uper\'l :~;1 on 

i"Jtlr:3er~ :3choo 1 
..... ~.!!.-.L;I-·II"nl· ~t j-,._":jl_-I ~ _, U:j -.J ~ 

F 

3 

7. ._' 

6 

12 

7. 
'-' 

c 

01 

02 

1.)2,08,12 

02,07 .. 16 

'~C'H- l' Ij {J . .::-,)u .• ~ 

16,17.19 

04,07,08,10 
11,12,13,14 
15,16,19,21 

05 .. 07,17 .. 

05 

06,09,19 

12.20 

19 .. 20 

19 

19 

;;::. the frequenclJ of ttle nurnber of the setting 
c- t.he cClIjes of the ej~perts 

89 



go 

(ern;:: 1 m n9 'J h;3lj an opportunitld of contact \·vith teachers in t V'to or 

'-r-' rl t- e• '~"J t t .j' .-, Il'~' 
I '. l._ ",I I." ,_ _ i ~ ,.:.: "_'. 

f2rrli1I e:;; .t!l? t:'N 13 en U1e I:lqes of 26 I:lnd 54, ml:l i oritq of them (40.9%) bei nq 
, '- - .. '- "-

P·:;'.Jcholo9E,t v'nth 4CI.9% holding I:l Ph.D degree, 36.4% nurser~d school 

I. .. - ~.-- - _L -'--r- -' "7 I,-•• T> - ~- j-I-. ... ,·~. -rl'- 41:: c·'" ",I-I-'·,·r-" ,'11 tl-.p' l'tl1·"p.r'-,·tl" ; l'"C' • j 1...H r'::; :_, ! t' I .j! U ._:, i . 0 ,-~;. (I t· ul I:! II t·! j1 .:; .. ._'.::J ,::;. H U K 11:;1 _ II -' _4 '/ -' .:; _ .:;1 

- ',' ~ . -, ,-. 'J" ,-.. -, '-.- ,c,," ·i "'-1' t I . l-..- , , ,. 1- ., t- - j !:!,·,!..lc. 1 " .. 1 i'.·C .. i ,1.J J '_., . _.:1 ,,0 '.' !!j lui Ij i re etc 0 n t I:l C t v·t i the h i J Ij re n 0 f 

,.. •• - . .,.. , .. ,- to, .-, ,-.' .-j'''' .-. . ....... Ij P I-...... ~;-O' hOI'"' 1 t.-. e .-.1-. ..... r'-' L.-' l C .~I ' .. I ,_, 1_', , 1.:1 r:.:: i.J Ift:;:.:- ..... I ... ' .. Co I., II C .J. 
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3 3.2_ ~nstrument 

The final form of the ratin!~ scale !~i\"en to the e~·~perts for the 

content '/ali(1it~~ stud~d consisted of 10 cateqories anlj 96 iterns 

repr-e,:;enti t"ilj tt-Ie:;e categori es. The operaU ona 1 ijefi nit; ons of eacb 

.-. -... - 1':\ ~. - - ,- + , rl - ,~ t- t t- " -t.,... "'" b - I' t t t-. - ; t .. r - .~ .~. 1_ .• 1 1:. 1.1 J l:;l I:' I. i tl I:! ;J.:) I) _ lee ;', pet _.J I.J 0 _~ _ . ll:! 1 .I:! 11.:0. 
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'.·.,t t h ,... ,- -:. t i .-.'" .-. - .. - 1 p. .- r- - p 11 r T~ t t- - .-. r"'" 1 .- r· t t - 1 t" ; •• c_· ".' _ j • ! 1::1 -:. t. (j J.. .:1 • IJ .j J . II:! -:. _. 'J ,e V',I.:1 .:. ~::; en. ,0.:;' e ~< p 8 r ,:3 1 •. :3 8 8 

The e';pert~; V'lere from 1:3tentlu I. Ankera.. I zrm r anlj one from 

".I·"'.~ tY,-; 1 - j t - J.., - ,.,t t, - t-·~ Aft r'r- t t'r'll .'" - r-r .. -. - r ... t -.- r.~' '"' -f t t, -',", '_.f-:· ')·1! 1 tJ.1 .U UII:! '-', II:! ':'. . ,Co ,I'='.j '!r I:! Co .:.I:!, "I:!Ck.t1 IJ, . II::' 8~·~pert::; 

nf)t i':inlj ;j 1 '30 to ijnS'Ner tt'le possi b 1e quest ions atlout .tt1e stu1dy. A return 

n1f.e of 22 out of the 31 experts -'Ne:3 reelized Iduring e lirne spen of hvo 

rnontlr3. Dunrllj thi::;; time period the 8:'~per-t. subject populetion 'NfJ'B 

'-·'-"'\+-:11-·+ nd hi" "h,-,.-.", ._- u ! 1_ I' _- i~ ,_, I~ f ... ~d t-" _ I ! E':: ;:lrtld e~<perts in I ::;tenbu I v',Iere contactelj per:30nfJ i 1 ~d 

The :~;ci31 e3 I]i '.,len to t.he e:,~perts in Istanbul v'/ere co i1ected b~d the 
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The l:::iernCII;.wapt-lic inforrnetion collected ""va::; enel lJze,j tlld tekin~j 

fn3qu8ncl~ count:::; end cel cu leU ng t.he per-centa~je for the anSV'lers to 

8;"'!ch que::;tion. 

In tenr;:3 i)f the ratin~] :3cele nle IjiJta ebout the Herns iJnd the 

l~l?rn tG 8ither ()t-le of the 10 cete~~ones or Hie eleventh no-fit categonJ 

' .. '." .:. .-. .- .-.. -. ,-, ,-. ,-. P rl b t - I" . t t- - t- - q lJ - ~ ~ - t,~ f - - -. -. t- ... · . t- . ~ . t ... , --
'·iiJ_, (l.:'.:,G.:::,·: •. _.IJ y .ur· .. lrllj . II:; tel:!nt.y t.Outl .. : .. ut 1:!.:Jt. I .;:.pecl It- 1.drl. 

At tcr that, the Ije~;jree of eppropri eteness of eech· ::;peci fi c i tern t.o the 

peor:Ji e \'VI HI eijCr1 of trle ..... al ue of degree of appropri eteness. Then ell of 
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ftT.!iJU8nC~d counts f1t1lj percentage for 10 of the categori es v-/ere 

C;:11 (:i~ 1.1t. ed,. 

A :~; ':; i I~nrnent (V/ I A ~3 )(6fl~dka 1 .. 1990) WG::; found t'ld rnu I tip 1 ~di n!~ tt-Ie nurntler 

Ui) ijll the :~;cores G different V-liAS was attGined for each Hem. 

Aftet- obtflinirig ;j "'liAS' value,' e v·teighted inde~< of 

;"'-1;-11'-'-';"-' ;"t ot-.,,,,,c .. =.{\,,,'I A" P' w~" .. -I-Ill ""t - '" 
. .,J ~.;.. ,_, ",., ' • .J ,_ G I I Co ._. '_' '. " 1 .' .:1.;:;.": U (: '..1 _I::! U for each ::;peci fi cHern by 

+- .-, 1 1 .-" } }.; ,-.... + L- - .-." t l' ,-. r- .- 1 e t t" "" t 1'1- -11 '-'1- t t- r. .") "-J .... " P - r-t -, t" "" d Q l' , , .... t- ~ "'.-. q r- - .... I '} , I '.' ',', i'! 1::1 u II::! I '..I, tl I,j . _ "..1 _ ij lJ _ I c: L. L. c: (', I::! .• ::. 11..1 ._ '/ C:. I .j I.J c: !_ I::! c: 

/::.fter U-lilt t.he \loll AP for each parti cu lar itern v'tas nmk orderelj 

~'-n;:lteri;jl for tbe final forrn of the ratinq scale. The ",'alue of ,333 'Na8 

:::pt ;·Y:.: ij 11 rnH f I) 11 0\"'/1 ng H1e rati onal e that if 22 of the e>~perts halj 

']I'·'en a de'~ree of appropri ateness of 3 for ,a specifi c itern, 22 ti rnes 3 

\h/ould be 66, ~Nt'len 66 v·tas divided into two which \Iotoullj constitute 

50% m- half of the experts, 33 woul d tie obt.ai nelj, t'~d di vllji ng 33 intI) 
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T ,- ..... -1' - ,- .. - - ~ .- - - t t- ,.j ",-. l .-l H 11' j 1'-"-' .-,' I fit- :~, !j,I-,_e:::;t. Hie _ IOU 1,._,O'-18n tlt"lu ,I) 11 f:'lfj, ,=,OL} 

cat,el]ori 8:3 
'-' 

:' ,-. ;-1-1-:; .-: 1> .-. n·-I;:. n .-. ;:.. :-1 '-, p 10 '-j t .; ......... ,.. - 'j '=-1' l[j r-! './,I'-j .=' n l' ',,' P '-1 {r-a r- .-. r- t I-J t·"" tIl U ";J 1 ", 
" .. 1..1. , '_' _'I-' t_1 , ; JJ"_ • ,,_, "_'. '. 1 '_- __ , f _ I • c: ~. ,r __ I "_" t I J --':,:1 ,"_-1 , f':'-;: C- • ~ IJ !J...... .' 

z (C ornpu t eij ) __ (~x_+_.L..:......2..=---)_-----=.t-=--_N __ --'-__ _ 

fW 

t:jken :':1:::: 4.Ci y/hi ch coullj be the rnost pes::;i rni ::;t i c ct"ioi ce, the 1 eve 1 of 

:~;!;3nificjance ".va::; found to be O.OOO(J3" v'lhich rn8ans tt-!at !]ettin!;J ::;uch 
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i V·- RESULTS 

4.! R e. suit s u f t h ~ fi rs t s t fi t1 s t1 C fi I a n a 1 y s j s 

- " ... ,. ·-t ~ t·, - - - t- l' l' - ,- - T 1- .. ~ - fi 'i j' ; t- '1 - '1/ e r- - r r- - ~ - r- t e '" ,. t- t - I- 1 - l' r::: eC·:j-ll-.:,'! .::,. _l. 1:,;::1t: I .t'ilL it':=.t'! .! 1 I il:l~; ,', . t' 1'"1 e~.e 1·_ """ .! ._l:U e·_I. 

At tt-IS sncl or tt-IS fi r:::;t :3 tat i ::;t i (:;31 rnett-10IJ it V'l;jS f ounlj t ti;jl out 

- t- ,-, .. - _ .. - .- - - '7.- -.. f t- - -- u - - - - - I - ~ t - d b 1 .-, .-, t - .- j-' 1'-::'.:r> -·f t 1- - "p - -t ,-. U) f) I '- t' rr;: ;;_: CI iJ, ,_ It' t!! -,-',1 t' t I:! '::; I:! e. '-- _ t' I ,Id u U _ u b:i. ! u ,·t. U, u I~.:! 13 .. '" tH - .::, 

Number of the items accepted by 

at least 50% of the expert::; and 'w'ith 
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i:I degree of appropriatene::;3 of 2 and above 

22-15 

1-:+"- 1 1 

1 f')-5 

4-0 

TOt;31 

45.45-22.73 

1 B 1 ci-O 

7'­._Jtl 

21 

o 

o 

.~, i t '-:"- -, .~. .", ,~ ,-.. -:, p + -:, '0' h 1- ;~, l' c~ ~ ,-I ',,.' ..• :p .-. f t t- -. -" - -t ,-.. 
'J, , " C I r t ,_. '.~'M L· ,_" ,-l~, L'!j tl U. . u I..J I I.) ',.1 ;.:. u. _ 11::' I::' ,\ P I::' t _ ,:; ... 

Cli i t '~'1" A thlp r: 1 .". .. ::- .~., r:'''' t Ai' n'-II 7· 1 t nt-f-I .} T t-IA t u:=tr·t'lp.t- t.::, '\1.=: .-, I-,i 1 d r-·-·t-, \M~-I'''11' _ _'" __ •• !...J _" J _" _ J i-i "_t ,_, • _ I...J _ -"~:t _ i.j: '.1 _. ~: .-. • I _. _ ~. u _- _" ~ G ["_" 1_" t ,. ' .... I C I I I I t.... -

~~;torr·, cr-lilljren'~:; tll;:d-HJi·/ior~:;: cateqon l 1; itern C;. n-Ie teac:l"ler ijoe~; not 
-- ,j . 

to tOilet '.yltfiout \'Y;jHing for the other chilclren: c;jte!]orlj S.: Herr"! 7. 
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Table 15. The results of the first statistical analysis 

r:-l--- ~ I B I . c I D If. I F r "I r 1 - J '-, --~" ; . : 1 4 C" "7 : 

I 1.'} I ;.' - -:l 1 - 1 _. .. - -:l 1 -. I': . ; 
_" ~ .•• _ •..••.•.•.••••.•..••.•••.•••. _ ••••.• , •• :.:: .•••. : . .•. : .•.•...•.• ::-.•.•.•.••••••••• ..;..':':' ••••• : ••..•.•.•.•.• :.: .• u •••••••••••• ; ••••••••.••••••• u ............... u •••••••• .;,. •••••••.•••••••.••••••.•.•••••.•••.•...•••. : •••.•.•.••••••.••••••• h ••••••••••••••••••• ..j 

i 3i I '16-727-2.632-91-2 :1-4.5-1 ~ : I 

J:'llj-4S-.: :1-.iC;-1 :l-4S-;- '13-591-739-;:;-1:";h-i~<;· i 

i 3 ~ :-...... _ .... _ .... ~ .. ~ ........ ~~- ........... ~ ..... _~ .. ··.·.·.~·.·.t.·.·.·.~.··.·.~·.~:~.~·:.· .. ·.·.·.-.·_·.~·.· .. ·.·.·.·.·.·:::._._.T.·.~·.~.·.·.·.·.·.·: .. ~·.·.·.·:.~._ .... : .. ._ .. ._ ....................... ~t. .... ~ .. -..... ~ .... ~~ ...... ~ .... ~.~:.~ ....... .-....... ~ .. ~ ... ~ ......... .lifE.~~·.Q·.;·.~·.~~.?·.;A~· .. ·.·.·.·.·.·.·.~.~·.·.·.· ......... .-.. .-........ .-.-.......... .-...... .-.-... ..-J 

~ :: ~ ~ -. _ .......... ___ .................. _._ .. _~5~ .. ~ .. }.~:_~_ ; .......... , ...... : ............................. ·· .... · .... -:·J.·~·-:+-:·~·~··!·········· .... ···· ... ·~·:;·n .. ···o· ...... ;:. ..... ; ...... ;:: .. -.............................. -.......... ; 
i ~u ! _ _ . : Lv ~ Ai. ~ - L, 7 J ! ...... __ ......... ,......... . ................................................................ -- ................... ....... . 

L...J.!:.! ; ,3-1~.t.-1.o7 , ,l-A .. r1 I 
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: ~:Hj 11Y-o ."'t--L.btll-4.':.-1 :1-4.5-3: : 

1621 : :1-45-3 :18-31.8-2-il3 : , 
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j t.ern, 14, Th(~ teacher e>~pL:lirr:; the ct"iillj con:3eQuence~3 of t"ll:3.ilu:'t-

co, '-'I ,=' l7 •. =' h;:" t 'oi,-, ,-" w n 1" ',i,i fl 1-' f-\111 ,--j .-,::, ,-. ,-. "'" ~ u" U-l t-jl .,) l' y' u t-·-· i c: i', -I t h .-.... ,! '. t t-· Co 
"...: I "_'"-' -_. !-- "_. '. I : '_' "_" 1 i ". I I _ _" , I '-' I ''':'~ I I " ,_" 1..1 I. G ~j .J ~ .' . f.::: ii, i __ I • h 1.' 1'_1 I.-t ~j I I • t ''::-

; tYI n n ~-t ;=. r'l t ',-p ''''; ~-:; n ,,-. r"'" t p ,---. f1r-fl 7 · it P. '-r'" .) 1 T t-Ie t·-. ""1- t ... p r- I'll .... J"l.=: Q ~,~ n I .=, r-' "" t ' I-I r-I'-:' I .. ~ _ I ._:...1 -. _ 1._ _ _ f i., _" I..J __ "~.:I _ .::1 J} . ". _" , I I • _ c= 1-1 _" I _. -:t' _. "_" C •• r' t I..... • f~ • I _ "_, 

'A ., i ~- t t- - ,- - '-.... - ,- + - - - i- i - t t- - - i- 1 '- - - - t - - -; . t - - ,-, -; T t- - t - - f -!l'll,li . It' ,:lif" uT ,_t';::1t!i;tll~ . jij t,ill mt'n, t:;j.e!~ut!d ''':',: l_t'tn L,_-' , It: ,lji]t .• 1et 

~-~.-,,;!r--.':' '--h~l·-i"-'~I--· Hd;-'-' "'i:t'.i-"- f;-.- I .:.- -'.-- t- -lr I, ft/ t- -1- tt- - .=:. - Ij-l" - .::.­
i ; ,_- ; i-' '-' c, ; • ; • '.I I ,_- I Iii ti t:: t ,._- .- t'l d I t' l:j_' t' t! k It!;---I ,,11 t' It! Ij '.1 r e ,l· 1 rt 9 IJ t 1 

,', "", ,,', ",:,-',,',' '7! Th.-; t l'-"'I--r'-,,::,t- "r-'-I"'; .jp.::- t t-IP r-ti' l'~'I-Pt-1 ~hI' t Ii t tiP. ;'1 1
1 t· F_'t-t,-If't' l' ..... p __ --'------'-_'~, , i :! r:.. I. _ l_l _ • ;. 1_" I 1-1 1....0 ... ' i _ '_' _ _" _" I I I.J _" I I 1 _ • _"..... '-I 

1-, -, I'" -'4 ' .. ' '1-' "-'~' ,oJ "11'1 ,-, ',J r, I ,0. '-"~ t' i,-. '-.. c:- '.1,,. t'-I;::' t-· r, r-il til'::' t"J''j '::; "" r-l' c: P F' t-r-l 11 r-I il t ti P. 1-: t"l] Ilj r-p r'l :=; n L. ' .. - f Ii, , _I! _, J_ 1 c-, .}-•. ' ..... ! , ..... _ ! "_, I I _, ! I _"!:-' _ '-,'.'_ I..J - - IJ - .:w . • - - -" - -

tr-1e1d get rnore j nvo 1 velj In the 



I03 

teacher tei l'~: the cnllljren tt-Iat.: . the!d are get t.lnl] on t-Il:::;,/her nerves'" 

.-. '-j t' ':-'1'" ,-, r-I' c: 1_,.. -:,.. dU .jJ.0_i.1 

the c:t"tll ;jren,ca tei;Jcw!d., 5 ,: Hern ,43, The teacher asks chi hdren que::::t_ ions 

to help Hlern urnjer·:;tijrnj the ch~3racteri~;tic:3 of the obiec:t::::,cate'gorq3, 
, -

r.'; f,d D i..J' .. t",ld r_: j-_li-J' n f" r''';~J t, -1' f_I"', ;-.-.J t-r-I f_l r"', :.')_J t h, t'- 1-' ~'I "I 1'" t-,:, 1'1 l-"-j t w l' 1-) t-I I . -, l' f ,-, "r" c: 'n-' T h u r r - , I _. , I J Co ,-' .. , ,_, ::;1 ._1 "- " " Co , I, ._' ,_, , i 'C 

t ..... "-.~ 't'] c ,- .-. ,-. ,-, + l' r'd ! ,-,', ! .-. 1 .. 
I. c· ,j i. ," '-" I _" 1_' i i 1_ I i_-i _I ... i .":1 j ~:t Pi ck'~; up a ::;peclfic ct-Jilcl to cntiCl:e or to 

._, - i' - - T'I'" - T'- t I' - ~- i ~ - t - :'1 - -I' C ' t .- t.... ,- .,-} t 11- t p. - ~ 11 - - - t- - , ,,~ t k - - t, l' 1 j - - t' i [) ;1 / t! :,:; ,. r, U _ 11:!.r .. L. W ,I:.' 1:;1 U t.:;I ,_I; 1 ,I:.' 01 tt L. ' I:.' "...;:1 L I:.' r ::; I U ',', ::' "til:! I.: I I r I:.' I 

.-.. ", + .-. ..., ,-•• -., c:. ,t ," '-. n ' T ~ .-. ',- -::. -. h - - '~t' - ,,., .-, b II'~ -i -, ''''1 - 'f T'-'- -. t -i - t" f -, -", 1 1 J'r-'- " .. '-':;',c:I:i'_'i':l ._i •• ! ,8ffi t.-:,. ,iic: ll:.' • ...:t.lll:.'t .::.IUrl.:, p".:::t-=:.,Lu WI I:.'L·,IU 1',1_,1...11.1 Gil 

c;1tei~onJ 6.:itsrn 74: Tt"le teaCt18r eats wiU, Hie children .. c;3te ,]onJ.7,itern 

c:3u::;e-effec:t rel;5i.ion::; flnlj tell:.:; children ;jtlout ;jntecedents and 
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:=;f U-18 chlldren :Jctiveltl- ·----jt·-·f',-,·-jl 7- 'tPt-·-· Ql' T1-IP t o ,,;-1j·-·t- t'- -lrl'-' tt-I'-' _, '-- • '- C :;:l'-': ,;:I •• '., ,- -' I' '--, I _ _ '::"..:J t:! . cit::' r .::. c: 

C_:l,-i II ;i·,-p" "~'-I' ··.'··.-'I',·p_-t-·, t",--'F._'I __ 1 ;=-ut- ... _-: C.l_d _t_1' t.-Iln_ t-_t-I'_',l' t- L~,l ot_t-".:-._,:=-. - r- - ti,-l - t- f - - t - , "'r-I- 7 ~ , • - • <. '-I C .. _ U I oj U U •. ,C:;l ,el;:lt' .:I. I ; 

,-·.-.lw·-·+u,-! hi! 1C;_'-;"-j ct.;-.-.-.f.-. 1,'-'-: -IQ l····-·.a~·' __ _ _ _ _ '_.t_ 
':' '= • '- ',- '- '- '.,i i.,' ':::; i '-' .::. L ,_~ .--.• p GI '.:;' 1 •. 00. I ,_, - UI_} ,:.~.} ;:J::;; Upp t upr i u l. G 

;, n::. '--' i fi I ,.~; 1 j I ]j P t P '-f--f-" '-1:::",-1 I~:=' t p I' I-I r-l- .-..::­r - - , . - _-1_ ,j - - - j , j j '_ U _ '.J - _- ,j _ c: __ • 

f-, I 1- .-•• -.-•• -- .~ .-,] .- .-- t u 'j h. I c;: '--', t -. '-,7' .- "j'::]? .-.- -'- t- - '..- -f.~, 
L·. '.'::! ,-:.. ;:..c e,_- ,_._-l.1 U:j -_",_, ,_t. t,-_,_D"--t.-":' ,JT l. Ie e.:',.pet ,_-:' .. 

for the 

V-/hi 113 2. 1 j tern'::; \yere ~:;tf:ltelj to be of goolj fi t for the ~:;e i ectelj 

,-, f -I' f'-' ,-:, .-. t'-· 'I j .J' t-l:--' .-, ',y h.::. ,-, t I-I u I' h·'" ... u d l' ff j' I~ I t'I t II 1-' "" t 13' In I-I r'-I../ 7, 1 t 0 r-r-' 
'.' • 1'_' 1_- I .' .' I ! • I •• ,_, I I . I ' '_".~ •• t.J \ .-..:,:; . ...a t I _" i ... I I. ~j., _' <-oJ _ '.j _ ",-,._ I ,} _ Co • I '2(1 ,:The 

1- .:, -- -\-. ,::, t- ,- -I'~ [.- ::, c- '~'I']''-' w ':' t , ,-, t-I .c:- t ,-, t'I'-r-t t",,::. t- 1'-,01 P 10' 0 II 01 I-I P t 1-1 w '=0 1-' t 'I' '1 -I' 1- 0·-' t t-Ie ' .. ' -- ,J I., ! ,,_- , r (j '-'. t ,_, ,_,,, _~I ':1'-' ,_, " I '_' ,_. ._ '-' _i '_ "_' ,G 'c.' .,' ,,C, _ _I''''~ _,._ '.' _ , C_' -=. _ . 

_.- ' j -i ,- - - - - - -i - . - - - t' - -- - ,- "]' . t - - - "-J ,'-, T t- - t - t- - ~ t-- - v' - t t- - - - '. t - -:_:i 1. 'Jf i~~tl ;-:Jt e i.1UllnJ"L:;:l ,e'::lu, IJ._. _: 1 ,,_etn L.' • II:' ,eac let ~=. IU.-'( :=; ,I!e ':;U 1;J ,I un 

i_ t_P_, ',-",'-,' --~; ,.;. Tt-,,-, t P--jc·hp'- r'; .... p.:' ,-.t-Il' -\I-i·-I:'- '1-1 t- nnd-
~,-,---,--,----,,~::c... - .""T~, j • Co • _" i_I I _" I . .,:11 I _- "_, C- I iJ I· __ ~nd Deverage, category 7; 

1l:,?tTi .3(): The tef:lct-ler a 11 ov'.''3 Hie ct-iilljren to enter or e~<l t ;311 the 

!5: The t13.jct-ier 'Na 1 ks ;Jrnon!~ the ct-Illljren to hel p ttiern or to '3uper· ... I l '313 
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tj-Ilj cr-Il hiren to u:::e the rnateri a I:=:; in the eliJss freelq \vtlerIi3· .... er theq 
._" 0-

ei3ch d-Ililj "'''tho ljoe~=; the :3;Jrne thjnq , c;Jtel)orq 8; ih:~rn 51: The teiJcher -- '...:-

-~--.'--:- ~-t----· 7 ... --- r::7 Tt-- +- -' - ~--- -I-'-~ -'t- "1-- -~-·1:.l--t':,luIUj:.:; .. L;j_l:'gutl::i.'~'.: ".I:'tri_i ,. Ic. ,_t'flt:nt'r t.UfTlP t1ltl:::. tI luUll il:' Lillil tt'n 

~ - . . t- - -- ,-,-, ~ ... L t- - j - - - t l' ~.' ... - t t-· - .' L - - '- t - - C" • • - -.-, .- 4' . T t -I.U UT. lc.t ~5 ... ..-;18tl Ult'ld : U tIU· .. 1:::.(.l:'tl .0 Ilnl l (It't .. t:a .e!~ur Id ... _1 .• llt'tll ti . '"It' 

70. Tri8 ts;)cher \VClnts the cJnhjren to fo11o\,,'/ certiJin cliche:::; y·/hile 
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93, Tt-i8 teact-H?r 'l'ihi 1e teacl-Il rll~ sorneUll rll~ to chi 1 dren Ijun rll~ the 9roup 

+ hwt'r-! f .-, + 1'-' I":! .~h1· l·-'l t-'-· r-1 I~'::'+ '-"'l-'r-I' P {t-ut- - t- tnt - bl- 1 h'-'J i.1 f ,_": I 1.1_, I. I _" J." I' ".J I c· .' _ o.J I. c: ~j _t ::i.
1 

l_! '. c; tt _ _ _ u t! _. _ 

;"1 'I-'f' !-'I.J ·::,!-ll-...... -. i-j !! t t'-i ,-, P ',! P P ·-t '::- ',1.1]' T' h - ...... i...;J.t: W:j _ C _-.,. 1 ,-"1 ... -_" il _Ii a degree of appropriateness of 2 and 

- -.- ,- - ;' - -- - t L- .- t ' . I , .. - - - t -" -, -. - d rl . t- t- - - - t 1 . ,_: .• fie d_t~trr:j _IIU _ ,,",8, t! L;:Lt!l:;l0r L:_t! L 1 t!1 etL Y 

,~·,-'t-,·,.-.·=.t-':'lj t.-. t hu n.-;.:,·--ic,t u·-r-r-Il·l-!Ud l~-=.t un.-.t-].::.,:;· '." :.=, ! J}-" I....J i .... - _ '_I ;. i i ._" r" I "_" I...J L _ c: I 1 I';::' .... I...J _ ~ ~j _ c: __ " } 

- f_ -; - - - - t 1-\, f ~- - .-- ~ - - t--·~- 0t- TliP'-''::' l' t .::.t-'i·~ ~M·-.t-u· t~ r 1 U I t.~ i-j .:~;=... :.J . .:;1 I .. ! i!:: r Ij ~=. }j ij t· i 1,--. _" .:u~ .. r,;.-;; J -:. n c; ,_- ~ 

L I ' t ~- - ,- U~, - r-t .-. --LI .;;l '- I It! t! ,.-', !-' t! .. ,~, ;::l ::: 

16 ..the teacher 

cr-: j 11J i ntert:':lct ion.: "/'tas placed i nto eateqor~~ 6;aff eel. i ve cornponent clf 

tef:ii::::her dnd cl-d llj i nteracti on; l.I the teact-Ier is i ntereste.j in the 

;~Jctl'!Hle:3 of the ctiilijren frorn cateljor~~ 6;sffecU· ... 'e cornponent of 
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T:'jtde 17, Pre::;entatl0n oithe item number) for eactl categortl of the rating :.cale, the number 
i rt eadl cateqonJ efil:llterns lj("eepted €IS €I result of method one ~;teti~;tlc;jj enalIJ::;lS 

CATEGOPI E::; 

i Control 

:~OC. ~ nt. 

-:: C':"J.»r. ~iro. 
::(!'::.i nt. 

5 Em, MI. :::Ofil. of 
Teac and etn Id i nt. 

Eo ~ff.com.of 
Te;ji~:. ,}jjfl (: inld j nt 

-; Gen Te;jc ;inti 
chi11j i fll.. 

_ : ~:eflj~;ed items 

ITEI1':;:; Numtler ·)f 
:~ u9ge~ited i te ms 

61,22 .. 20 .. 53.1 43 .. 76 

83,,27.42 .. 57.40,36.38,58,60,79 
66.75 .JJt63,t:4.65 .64,g6.6 7 

1L 12,28,69.68 

16.4} 1 O.30,48 .. 89.74}91 ,92}24.S4 
a7 I~~ 711 J 15;Ci .Q2...lli35,23 

.-, 

.::. 

5 

6 

12 

19 

.-.,~} 

L~ 

59)35,95,41,94,fO,51 .. 29,49/:),39 i j 

13 .. 46 

10 

96 

Numtll:r of* 
e( (:8 ~itelj He riI::; 

5 

7 

11 

13 

7 

,.:, 
'-' 

C'.., 

" - . 

. ... 1 . . "..'. •• ~ .. r: c··r i' t' k· ....... r." t·*··· .' r·A .'. Me,' r.:.e ", :>: 'A(:(:ept;:;nce enten;3, lfl(:,U:::lOfi 111 rile '.:;3I.el}'.It 1,1 LI'J ,_"J,.:, ~i .lIe ;::-'-\-"" ~.~ ,j IIJ'~ I ... ~ .•.... '.1 

:JPpr (!pr lalene::;::; of 2 dfld ;jtu)\"e 
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teacher Zlt"lId chihj 1nten=-JI~_.t_l·n_n,- IQ tt-18 t8""~t' .. -t- t ... -;=,I'-~ y't-- -t-lldr--ti .' __ ' ,_ . _ .ut. II::! 11;..Jt~.i::!~:,. II::! t: I I I::! 

t.hink in t.he IJroup i3ctivitie::; tlq ask:in~~ questions frorn cateljor~d 4.: 

"'_-1,'-'1' 'r-_' r-'I t_ f=:_: i1 rl'j-C_i t-r-I f_l t_l' t.-Il"_-, '.:-_:,1-_11-_'.1' ',-::1 1, ",' t-I ~ - t-·- -. t l' - t- C" 1'-'1 t 'i - t - - - t- ~ t- - '11 - 'M - t t- -- t- -, I. I::! G t. _ U I.: ._1 v , _ j!:! _I::! i::1l: 'c ;:::1 U ';', ::; _ i I::! 

,- '-'-'I'Y
, ,-.. ,,, T P " 1-' I-'! 7· i; w '-, c ,-.", 1 t w .=, r 1-, w.- '1- '-llj 1-' t-llllj l' '-1 t u t-'-j L-' t l' C't-, . \1.1 ,~, ,=. r' 't' l' r--I t_ C' ! f 1,1 j ~ '_. '-! 1. _ ~:J _, ~j i.:· } ,_, 1 I '_." I I..J I 4 '-.;- ' .... _. i ,_, i I I _" I _ '_-;'. l • _ ; I ,I I I "J ,_, l-J 1_-1 _ I 

chl1rlren into a roorn or tOlh:::.t. t.o punisti ttiern frorn cate'jorJd 6 .: 

tIff eel. 1 \'e c:()rnponent of tei:1cher anld chi lId inter-act i ()n: V'la:3 p! i3C8lj into 

C" . 
. J .. ernot ional c:ornponent of 

irden3ction.: 78 .. v'lt-11le t.he teacher is stiov·linq an ;Jcti· ... ·lt~d to the 

,~h-)·lldt-l-it-1 ·::,/'t-..::, ·,-,':!nl'-='1t-I'=: if ti" t_f,-'p_. 1~_.f,-',l·lldt-p._"I-1 cleflrli.,_,· tt-IUS ct-lillJren kno\y -.. -'J , • _-. .; "_" \ 1'_- _- : 't-o ~...J I "_. J I. _ ._1 I , 

V'las put into categond 5 .:ernot i onf]l 



rog 

1.:- . I r..:. "_,/ 
.•. I··~. _l .'..- ~ 

··-,77 
~ -"'-".' 

·-,=,·"' .... 1·-·'--+ i' ,-.,.::, 1-, d '-';:'T- Qt- t .-, t ~jb I Co 1';::", - • _. "_" J-.' r:: r., C ,G t .J 1.1 ,_" I c _ i_" _ • I 1_" 1_1 .... 

I n~;ert tub 1e 18 here 

,,, ,-. ,-t • h .-. .-i Co .-. -i --c. .-. .-. _,0 + h.-:, ,-. t- ; I ·1 .-.-.• -, ,,", c1 ,- -.~ t- r' t r, r- - , '1 '"',:;, - r rlli r-+ ".-" t 1 i=!'~ t- -.- t -t1 -
:..1 ! : '....i t i f C i.,.! .1_' .:. ~ r 1_- .=, .U 1 C i i ,_, '_A i , i i i-a i C-I I ;.J} l.J.J Jj -=. I _, _ r JJ v I 1.1'_0 U,.J r _ 1 __ , i i l "_ i "_" .=, JJ I .. I::! 

- ~- -- 1 ..J. __ ._L - -.- - -- - -.- ,-.. =-+.-.. -; "-r-' , A c, ,-1 Th,:;, t "','" ,--t-I'" t- -r-r1-=-I,-,:;,.-- + h.::. t-Iu'~'::"--'---=-r'-I-I :,_ , I j I ur c. r i tu ;Ji ::::" y.,' c. r -' , .. J ,_ c:1j t .. 'j -t .. ~ _, jj._. '- Co'..J _- "", ur'-,,_, .=. '_II Co 'CC' '_'Co -= •. = •• J ~ 

'-"':'f"-"-+'~ i-;:;'=:n,=,'~t i' './o,j \! [',lit t t-li=! I P.''''i=!! ot- r]-l-,f..'r'-C_!Dt-', flt_P_.t.-,p_-:;_,:=-_. ~,h,if':=_; I f_''-.'',/P .. t- i_L-li-jt-1 "_" , , 1'.1 C j t "_" ." I_A "_" t- "_" 1 __ .. I c~ i ~.:I .... 1_ 1_ "_" 1: _" I "_. I _. _ oJ I 

~ .- - n - - --... • -' + - -' -. - .:::. . i'- 'I' .'J Ult: I-It c.-:;:;t~t U 1 i.Cot lUI) tl'Jtr ,.:.1::1 L, 
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Table 18. Items categorized differently 

II tern nurnner Predp.term meet cate/.iory[ Expert cnOlce % ot experts DeQree oi approprlateneSf 
~. 1/ 71 6 S4 I:" 

,..., I:" 
0 v L .~.~ ---. 

I t 6 7 81 8 2 33 
19 4 7 95 5 2.52 oJ 

SO "1 6 54 I:" 
,.) '2 25 

67 c: 7 545 ') ,Oe. '.' 
68 6 5 864 2 1:"7 

V·J -. 
78 ':J 4 68,2 2 33 
fj -, l C" 59 1 " 
UI v L 



III 

,-.""', - -f ,-, .. ~ '7 , .• ::p" .::., ',- '-j - - "7 t - ~. - 't- - t- t' t- - ~ t - -- -
i:;: ,:', /-i l:: t '. ,~. I., U ._,' , tl ;.)} q U ... t' ""- U t ,j _ U LtlJ l I U _ It! I _l::! til::;. 

r - ,- t t- - - - - - ,- j ~ - t - M'r-II '-'l"pet-1I1'r l' - t- IOr-1' "tit - j ("OJr '- It; :~;l::!CUlll L;j .I:'I:;ILI ::>.: ,J •. '.' .:; U I C .Ci Prornotii]n of 

Fen- the Hlinj cflte~;lCtrIJ: Cognitive Orientelj Prorncltion of ~;oclal 

to 5 of the iterns In thi:3 cdtPljOnd. 

appropri at ene:3~3. 

F or the Ti fth cf1tel~DnJ:Ernot i ona I Abuse Cornponent of Teacher arllj 
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the .-. .-. ,:, t .-.. , .-. '-1' ~;.;" i 1 .- 1 (. -. -" ,,~, - -" - -t -. .. 41::' I::' ,T> • - II - ---j - - ':( - - rl - - - - - l' 
'-i ; I ':. ,_ 'J ,C 'J'-'i.3 ,., r I ! I i::' I.) tl I t I II:~ Co r'·, pet ,';:. I.. ' ._1 .. _1,:'<;.) g ij '.' e .L.. u t _, iT:; !.J t! ~j t t! e u 

, e~~perL.:; (13.6%) pLJce1j is out of 22 of the Herrr:; to Ul13 CiJtegonj 

-:-- t ,-, . r= -. ~- ~ ~- '-. ., j' C..l "~ .. -•• -. ";;,, t~·, 1 ,-•• - -.:,' -, -::: . " • - -t .-. " 1 "'Z .. -~:r-" <l n·::,. i I A •• -:] 1 -,_.. '. '--' I ._i t,! I" I 1::' i . ,_ i ! ! .:. ! ,- II! co .j 1:;l1.J 1 t 1 ._-' e ' .. p t! t ,::;, I, ! .j. 0 {(.) I::; I.l " ._. .L.. ;J t 3 to 

C.-1t- fh,::, ,:" . ., ... + 
t '._ til:_" GI!:..iii:- c;:Jtegond.; [.li:~;C1P 1 i nflrtd A t ternpt·~;. 9 e::<perts 

(18.2:?n gave 2 or 3 to 9 of the iterns in this cDtel~ond a::; Ijegree of 

i:Jppropri atene:;:;s. 
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out of t",vo of the itern::; in this cat.eqof!-j arllj 1 i of thern (5f)::g) 
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.~.~~_J,?J;;.SULT5 OF THE SECOND METHOD OF ANAL'iSIS 

A,:;ecGnd method of ;~nflly'3is was de.cided to be carried out for 

·:.;'''e:-;11 r:~;Y~l)ns.The lnlti;"llanall:;1s1s left the present researcher with a 

rj"'"lre ior 11"IGre refined mathematical procedure. Secondll~, the critel-ia 

;:;.,\. fOI- ti,e former procedure left out several items seen valuable by 

~nd nrovlded O:l second valuable checking process for the inclusion of 

, .... -. ,'c .• y, .. ·· 'I" • ,'".-. "1~"1 '--1"n,n ~c'~I~ '.P;:: ! ','_'Ii' :', , ! ' .. C 1 !!iJ . to '.1 :j :.> .... ...1 G. 

"'-_',' ..•.. -•. -,-. ,. ',"1"1 'n''ll 'I""", l'·j,· ,\ .. p "''''ho'rl''l:J r"" F"'I'rl'e'O prp.'Cpnjpd ;1' ... ).- r-, I".' I- ' . .1. 'I ' . I ~.;.Il ,11. '.' '. t '_' .-,,-_~,." _. _ ,_, ." '.J '. _' -:i _, ..... ..." "_'." I - _" ! I 

• !. .. ,-I" "'l' ••• ~ ',M:"'1"'t I-I~""I-'":!'-' "'l~ ·-:l""!'"!·-'-ICll-i:=.t·-'~1r •. :,-= . ." '_!'..!'.J "_n" .... ,I I U _ ~C'8 ' .. ,=" 1.1 ! ~!i.·1 " ' .'...I .• f_,t.t::· ... ',J 

for ,,;"leh itern After obtaimng a V/IAS value, fl Weighted Index of 
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Table 23. Results of the second statistical analysis 
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( 1~!' C f' 7 Q 1 1 I"') 17' '14' 1 C ,-,(" .r'l ,-)r, -'":,J:" -')4 rjC ,,-,,- "")8 7'r-. 7' 1 7'4' 7'1::: 7~ 
L, " ':-,' -+.,.-J I _" oJ I .,"# .' ,·IIt..,1 ....... , } } __ I} L. .J .' L J 4...4..}..c:.. __ .' o. 4. ,. L.::J J..L 0 .. ~ I,} ... "1.) } .J } ,_.J .. __ .- __ I } ._) I 

-:7 ?i3 41.) d2 43 44 45 46 47 4R 4' q I:} 1 ~~ 54' C"JI:} C;f. 1:}7 I:}Fj Cjq fll-'I fll fir) 
,I .t ,: .1 " J } } } _} _}_ ,- ...... '. " ___ .• -__ 1_.1 ,_ I ,-_ -,1'-.' .'_ '_'.'_ ,._"-.' 

fI3,6d,6'~1 ,7(:1,72,73,74,76,79,83 ,OEi,Ci9 ,90,91,92,93,94) were :::;e 1 ectelj 

... r.:i =-, : \,,! i 'l'~j I-I"~; ,~, c'nt-p'::' ,...~ P.P. 'r '''tl 'I n "-'(;', 
!._ • J j.::~, . 1.J j, ,. _ "'".' "-' _' _ _" -j '. _, _. _' '-' r.:;.Jl- .j l. 

'·,'".'hll t' :~~2 i tern:; "Net-e f1eclljelj t.o be e>~c i uljelj i3ccon1i nlj to the 

'5 :, S~ ,65 ,66 ,67,6Ci..71,,75,77,,78,S'),8 i ,82,i34,85,Cl6,EH .. 95,,96. 

'C 1,·-1 ,~, • ," t ,- 1 .-. t' "-, 4' ,-. - , ,= t l' ,,- .~ 1 " t- p r, \M P.l- - -, - 1'1- t p ,-I ( .-, p - T ,- t 1 - -') 1 "1 ,j iij • .J !..J".j, '_'i ... 11'3!:l,j- ,/'3:.::.\ 1_,·: •• _' '3 t,UAI __ ,U,,:._,'3 .j 1'3 L ,. 

J," - _.. L... - - - t- 't- ~ - L 1 r ,'-. rJ t-..... - .-, ~ 1 '! ~ I' -, .-. '-j t' - - " ~ u t-r"'~ \!., p I-P. P." '-'lljl,-l {",!,-I H ~:.:; l_:.1 f i U e ::; t! t! I lIt u II c. .. :::: L 1 I t llJ -=. t i~.:f tIt· -:1 I fit! t ~ I":' ,i -_" _" J ,= ..... _" . u Co u 

the :::;econd rnetholj. 

LoU:!! of /4 It.erns con:;tituted the final forrn of nle scale,Refer to 

;jr::q)enrji::~ 4. 'for the final form (If Ule rating :;:;ca18 at ttle ernj of HIe 
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Tablo 20. lHAP for items in the second method of analysis 
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Table 20. WIAP for items in the second method of analysis 
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Tabla 20. cant. 
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Table 21. The results of the sign -test method 
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Table.22 The item numbers and numbep of ref'used items through 
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Table 24. The final form of the rating scale 

(i): positive item 

(-): negative item 
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con ten t '.' i'l 11 d i t. ~J :c; t. u d 1::1. 
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\j-. DISCUSSION 

5.1 SUMMARV AND CONCLIJSIONS 

All of nle e::-~pert:; were ferniJles,rniJjoritl~ (40.9:;G) wet-e 

"",';3'3 YlOl-}nnq In t.he Uni\"3r:31h.l. 63.6% t-liJlj :::;orne teachinG e~'merience i:ind 
"-" "--. "-' . 

( IJ i I t' (. I. I.~ d r t u t n I. h e 8 ~< per I. ::; u tl. J e c t P (I P u I iJ 1. 1 I) n . 

In the flr::;t one.: to underst.and the di::;tnbution of the lterns to 

l?l p"pn or t hp ct1tegon es frequencld of t.he e~(,pert re::;pons83 .. percentage 



I3I 

-:. t-, 1-1-j l-i .-., .-, t- ,-''-c. 1-_1 T,-I'-.J. ; _I' ~ I." ~j _ ,_" I~. 

j ti'.rn Then" ~l,'er8 tV'lO critena for the acceptance of an item in the 

fln;:::] forrn; iJ le'/Ed of agreernent of at least 50% of the e>~pert:; flrllj 

J''::l,-:.1 9, S 1 ,:I?, 56, S 7, 5 [l, S 9 ,6 0, 6 2,63.64,69,7 O. 7 2 .. 7 3 .' 74.76 .. 7 9 .. Ci 3 ,66 .. 89. 

'1 1 ,-, .~l '~~"7 f-::~-1 
- . -- -" -.' - . 

'-/fC! t 1 t V'/;]S a I ::;0 f ounlJ that :::;orne of the 1 tern::; V'lere put into 

;jiHer-pnt c;jteiJorleS oHler tt1fH1 thO':;8 set btl the reseachE'r t,,~ at lea:3t "- " ._-' --
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(;"pef-<,=; '//11.1'1 ;}n ;'=ij=lj)ropnatene::;~; deqr-ee of :'2,53. ltem 7Ei 'Na::; put intci - ' 

,-,~,f i"'-"-"-" .:i '-'"'-t !-.p ...... t .-,''''1-, fj bll ,::: P '~)'=i-' r f t t t' t t d r-
'- 'J ','- '::1'-'; '3 ,', fI_,; -'; -, U -' ,j u.J,~{,:, J _ -Ie e:><per _S Wl _ -I a egree 0 

included in the final forrn of the 

~H't ',Mit l-, ;"l ;1pi""-PP flt- '-:1nOt-n r lt-ir:1tp.r,p.:=;:=; "Nf-,,'r:'r-I ,Mr:1:-; ',no,MRI- P-'-dr-, ':~J ',;,,'t-,P.t-I HIp. LA. I I I _ I _ J _' .!- i _ _ _ r- . _ _ r- . ~ _. _ _ _ '.. _ 1 I _ _ i I _ _ I _ _ I' _ __ 

,-, c' c- •• ,-, -: '---11-' + h ,-, ,-I l-I f ,- 1-' "" " ! • ,- i ,-, ',J.I :=. ,-. '1 t 1 'I i -, '::'IJ i 'I ,'" .-0. ,-. .-. ;-, p 1-, ., 1-' ':1- t l' t c. t-r-' ,-. IS .. -) c 
. I ~_- ,_" , }-; ,1) i i :. t ~ ! '_. U _0, tJ I U :,:I-:t, ,.:.~ q- '-' .:1 I. _ I ,;;.. s: .; ,_ 1 1 !.J .:, j w::; ._0 _ II _ _ J~~ I -J "_- 0' £.. "_I 

fi n.) 1 fOiTn of the ~::;ci318, 

!tern:3 55 .. 6 I flnd 90 which did not 8atisf 13 tt"te criteria of t.he 

t I) k f-' P [I t h:? rn 1 nth e fin;) I f (I rrn. 
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Al t l]I]8ther 74 iterrt:3 constituted t.he final forrn of the rating 

.... -, f /.-. ,-', ,-' .- t -, t ·=-1 - t' <= 4' ,t f"- r- - ,- -. I j - j .- r- t - - t t- .- t L t- '~1' n r- - t - ,-. t ;i"~!.!1!_',j, ,J ,_t,.'..J. U U 1_811;:. V'l!~re ltlt-.!J11::!1 .. ,j .I::!t _!OJ tIe '="!j I .I::!.:._ 

i:;fC:fhl~1:j V/;J:~; il:-;;f:ij i3nlj 1t '.va::; founlj ::;lljnificElnt Elt .000(:1318'./131 . 

. -.. ~. + ,-. ''''. ,-. t- ~ 'J '-:: ;-" ,-,.-! f h,.-, if ..... r-r-' .:. t h·~ T' '-j 1-'-' 1-' j' t-l':' t ,-, j'~ t ,.-, Ij 'j- t-IIJ-' '-':-11-1':''-' r-I t tJ-1 f' n r-IO::' t l' t I't P. 1 '.J '. ,_" ~J I_f. . 0:." -_" .--11 I!....J '. I ; t:= ,J_ w:,. I "_, '. i I 1..1 _ I t_,." ,_I ___ ! I~ I." 1_ C- I , __ ! _" "_, ~. _ _" _ __. _ _.-1 __ " 

;hs 0 tl'~;f:r-')j]t i ()n :3(:0 I 13 -,TE.Ei.O.~:;.. ijf ter great scrutiny anlj content 

of int.ernJtt~r reliatdlitq in its present forrn. 
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5 . .2 LIM IT l-. T IONS AND RECOMMENDAT IONS 

5_2_1 LH1!TATIONS OF THE STUDY 

/~:=; one nf the limitations of U-ds :3tudld the nurnber of the 

t'n~lI?d::; could be cited. Vet the reoson for keeping the nurntlet- of 

nf~:ce'-;:~,;3n:l e:'pertlse for the j::lurttO:3e::;; of this tool. 

C I] U 1 rj Cn? rn e n t 10 rn?lj, Li rn it in!] the n u rn b e t- 0 f C oj t e q (I ri esc I] U 1 d 1 e ;:jlj t (I 

rnt:;}ninqful1!~ ;jj ff erent but all Cltl1 te reI e'·/ijnt for the DtWpo:3e of tfii s 

thl~ P~-'-il~:f?::;:=; oi le(ltTllnt:l Another ltenl "Nas about te(lct-18r ernp(lU-lizinq - -



I35 

chllljt"t:?n t(l t.he Ilctivities t.hot W111 enhonce the1r self-confidence ond 

!J1!i t e bel-,,"'}] orally "tated walj '"''3 opposed to the genera I i zed 

·~l;~!.e"i:'nt::; of I.he e)~pert. The Hems that cover the above points ;~r-e 

'.' ",--,., .. \ I 7 '~n T< "-'8 '0 'I '5 47 4' 7 4~ 50 57 6- 7" 77 76 78 89 q4 rl.t· [I, ... -.r (, ........ }.:... .... ' .• ..:... .1·~} ).~) I· ... I JJ ') °/, I ,-,,), I} 4.} v, I I 1-'-

Another ei{pert suggested the inclu:,ion of t.he items about the 

',':JC ;-, ti on;J I know I edge and ski II s of the teacher for the ;'lPP I i eel. i on of 

the and items ,",bout the relationship of 

Lim 11lJ-ieDcher, teDcher--teacher and teacher-adrni n1 strator. Thi:, 

n?ccomendation 1S not I-elevant for the purpose of the present stUdy. 

iJne e:~~H'Tt suggested thet lt1e distinction between the cl'ltel:)ories 3 end 

J, 7 and 13, 4 and 7 'Nas not clear enouqh. Vet the responses of the 

;)::pet-t.'" in qener;'ll es pr-esentfld in the result section do show tilat the 

c.-,tegone:, ''''Iel-e di:~t.inet1IJ perceived bid the experts 
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chl1cln"n tu the flctivitie:3 t.hat. v'nll enhance thelr self-confidence ijrnj 

! ';.,', "". ", t, ',='. h }--, h=" " '-I t-·=. I II ' _ Li _ l 1"_. '." ! ,_! J-.J i . .j to tJ-le general i zed 

:" net h 2 r \3 >~ D e rt ':; u I~ 9 e ::' ted the 1 n c 1 us 1 0 n 0 f t Ii e i tern s abo u t the 

and j terns atlout tbe re 1 at; 0 n s hip of 

n?ccornenljotlon 1::=; not relevant for the purpo~3e of the present ~3tud~J 

'-1.- - - ... - - ,-~ - " ,., -. t - d t t,· ttl' - j ..... + . , -. t . - h t '!oJ - - , ~ I~ - -. - t - ] r t-1' p.'~ 7: - t' j '-" ll:' t', l-H:' I " :j t~ i}je ::' ", t! I ,I oj, " , I t! I 1 .:. " 1 tit. , 1 un u e ' i i t! t! t I l.t It! t. ij ,t! '_. J _ .. =, ._! ij II 

.:.1, -; ;jrnj B. d i3nlj 7 \Yf1::; not clear enouqtl. 'y"et the respor!'3es of the 



5.2.2 RECOMMENDATIONS 

Before t.he fiMI form of thIs reting scele could be realized 

t'e:, dt, iIi t.i~ ':' t.ud':I i'3 recomended. 

it can cl1:30 be utilized es a qround worl( for t.hose who would 

'/"';~nt t.o n-nprove such e 1.001 ;~nd/or devise other assessment 

Anot.her step t.o follow cen be the development of e short form of 

TF f:!J;:· to :~1,j in quick generei eveluetions. 
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5.3 CONTRIBUTIONS OF THE STUDY TO THE AREA 

it \VijS initially argued by t.he pre.sent. t-esearcher based on 

;j ',j1 idtdl' l1femture dnd het- own personal expenence 1n t.he field t.hdt. 

f";,.' t 1:';-jcJ"~r f dct.or in preschoo I seU i ngs 1 s the one most important 

L)c 11)1- Vet no observat i on tool for dssessment of preschool teachers 

C:'~'l:;!.ed 1n rur-keu. Th1S stud'~ is a first st.ep towards t.he provision of 
,,"' ". 

3uch ;j too i. 

1\180, d second way this scale can be utilized in this area is in 

pn~::,chool t.eacher trdining and education. The categories and the 

t'eh;l .... ' 1 or':; spec1fied under each categOt-'d CGtl help form the struct.ure 
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APPENDIX I 



1sim, SoyadJ. 

Cinsiyet 

Yall 

Mesleginiz 

I 

Universitede Okudu~nuz dal I 

Lisans 

Yiiksek Lisans 

Doktora 

:;;imdiki iliiniz 

:;;imdiki i~ yeriniz 

I 

I 

Nekadar zamandJ.r bu i~te 9alJ.~J.yorsunuz ? 

Gorev !:;yeri 

a- • ••••••••••••••• • •••••••••••••••••• 

b- • ••••••••••••••• • •••••••••••••••••• 
c- • ••••••••••••••• • •• 4: ••••••••••••••• 

d- • ••••••••••••••• • •••••••••••••••••• 
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Eger ogretim Uyesiyseniz/veya herhangi bir nedenle ders-kurs 

verdiy~eniz verdiginiz dersler/kurslar 

Eger 90cuklarla dogrudan ililikiniz olduysa en 90k hangi ya~ 

gruplarJ.yla (birden fazla iliaretleyebilirsiniz) 

0-3 
4 - 5 
5 - 6 

( ) 
( ) 
( ) 
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Okul oncesi ogretmenleriyle doj:!;rudan ilililkiniz oldu mu? 

Evet ( ) 

HaYl.r ( ) 

Evet ise; Nas].l ? 
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Say~n Uzman, 

A§ag~da"yaz~l~ olan ifadeler yuva Cigretmenlerini degerlen­

dirmek i9in geli§tirdigimiz Ci1gekte kullan~lacakt~r. Her 

ifadenin ait oldugu kategorilerin i§evuruk tan~mlar~ a§ag~da 

verilmi§tir. Kategori tan~mlar~ genelde olmas~ gereken dav-' 

ran~§ bi9imlerini kapsamaktad~r. Ama Ci1gekteki maddelerin 

bir k~sm~ olumsuz yCinde yaz~lm~§t~n Degerlendirmeniz.i yapar­

ken bunuda gCiz CinUne al~n~z. 

Sizden Yap~lmas1 istenilen: 

A- LUtfen her ifadenin en uygun oldugu £l£ kategoriyi, 0 

katigor'n'n numaraS1n~ daire i9ine alarak i§aretleyiniz. 

Hi9 bir kategoriye uygun 01amayacag1n~ dU§UndUgUnUz ifa­

de var ise bunlar i9in kategori ll'i i§aretleyiniz. 

B- Daha sonra her ifade i9in, i§aretlediginiz kategoriye 

ne kadar uygun oldugunubelirtiniz. 

1 2 3 

Uygun Qok Uygun 

1: Uygun 

3: «ok Uygun 

2:::: "1" ve "3" veremediginiz ifadeler igin 



Yardlmlarlnlz igin Te§ekkUr Ederiz. 

Yrd. Dog. Dr. Fato§ ~rkman 

Bogazigi tiniversitesi 

Egitim Bilimleri BolUmU 

Ogretim tiyesi 

Yrd. Dog. On Sevda Bekman 

Bogazigi tiniversitesi 

Egitim Bilimleri BolUmU 

Ogretim tiyesi 

LeyHi Fathi 

Bogazigi tiniversitesi 

Okul Oncesi Egitimi 

LisansUstU Ogrencisi 
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KATEGORiLER 

1- Kontrol 

(Control) 

2- Genel Davran~~ A~~s~ndan Sosyal lli~kiyi Artt~rma 

(Supervision Oriented Promoting Social Interaction) 

3- Bili~sel Yonden Sosyal tli~kiyi Artt~rma 

(Cognitive Oriented Promoting Social Interaction) 

4- Egitim Ama~l~ Davran~~ 

(Education Directed Behavior) 

5- Ogretmen-Qocuk 11i~kisinin Duygusal Ezim agesi 

I5I 

(Emotional Abuge Component of Teacher and Child Interaction) 

6- agretmen-Qocuk tli~kiBinin Sevgi agesi 

(Affective Component of Teacher and Child Interaction) 

7- Genel Ogretmen-Qocuk tli~kisi 

(General Teacher and Child Interaction) 

8- Disipline yonelik giri~imler 

(Disciplinary Attempts) 

9- Orglitlemeye YBnelik Giri~imler 

(Organizational Attempts) 

10- Yar~~ 

(Competition) 

11- Hi~biri 



KATEGORiLER 

YUVA OGRETMENLERiNi DEGERLENDiRME OL~EGi 

1- Ogretmen ~oeuklarla beraber olmak yerine S lnl fln dl!jlnda 1 2 3 4 
zaman ge~iriyor. 

2- Ogretmen ~ocuklarln davranl!jlarlnl engellemek veya dur-

durmak istediginde neden~~a~lklamadan yapmamalarlnl s6y-
I 2 3 4 

IUyor. 

3- Bu grupta ~ocaklar genellikle bir karga!j8 i9indeler 

(Ornegin: tUm grupta bir dtizensizligin olmasl, ~ocuklarln I 2 3 4 

s6z dinlememesi, etkinliklerin yapllamamasl gibi). 

4- Ogretmen 90euklar zor durumda kaldlg1nda onlarln sorun-

larlnl payla!jlyor (Ornegin: yapmak istedigi bir !jeyi ya-
1 2 3 4 

pamadlg1 zaman, oyuncaglnl bir ba!jka arkada!jl aldlglnda, 

yapmak istedigi etkinlik i9in uygun ara~ ve gereei bula-

madlglnda) • 

5- Ogretmen 90euklarln ayun aynamak, tuvalete gi tmek gibi 1 2 3 4 
yeni bir etkinlige diger cocuklarl beklemeden ba§lamala-

larlna izin vermiyor. 

6- Ogretmen 90cuklarl birbirleriyle kar!jlla!jtlrlyor. 1 2 3 4 

(ornegin: Ay!je Ahmetten daha akllll, Ahmet Ay!je'den 

daha uslu. Ay§e kadar yapamadln. bakln Ay§e ne yapml!j 

ne kadar gtizel. gibi) • 

7- Ogretmen gruptayken 90cuklarla ilgilenmek yerine ba!jka-
I 2 3 4 

larlyla konu!juyor veya bS!jka bir i!jle ugra~;1yor. 

8- Ogretmen Cocugun yaptlg1 etkinligin bir boltimilnil onun 
I 2 3 4 

19in yaplyor. 

5 6 7 8 9 

5 6 7 8 9 

5 6 7 8 9, 

5 6 '·7 8 9 

5 6 7 8 9 

5 6 7 8 9 

5 6 7 8 9 

5 6 7 8 9 

Uygun 

(1) 

10 11 1 

10 11 I 

10 11 I 

10 11 I 

10 11 1 

10 11 I 

10 11 1 

10 11 1 

UYGUNLUK DERECESi 

Cok uygun 

( 2) ( 3) 

2 3 

2 3 

2 3 

2 3 

2 3 

2 3 

2 3 

2 3 
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9- Ogretmen t;oC,ukiara hilgi aktarmak a~aclyla anlarl bir 

grup halinde topluyor. 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

10- Ogretmen genelde c;ocuklar.ln fikirlerine saygl duyuyor ve 

aC;lkc;a soylem€leri ic;in cnlar1- ylireklendiriyor. 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

(Ornegin: Ogretmen c;ocuklara ne gibi etkinlikler yap-

mak istediklerini soruyor) • 

11- Ogretmen gUnltik programl izlemiyor. 1 2. 3 4 5 6 7 8 9 10 11 1 2 3 

12- Ogretmen genellikle gtilerylizlli. 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

13- Ogretmen c;ocuklarln zamanSlZ konul}malarlna izin vermiyor 1 2 3 4 5 6 7 ,8 9 10 11 1 2 3 
(Brnegin: sadece kendisi istediginde veya SDZ verdiginde 

konuljilmalar:tna izin vermesi gibi). 

14- Ogretmen iki c;ocuk ara .slnda bir sorun c;lktlglnda, 1 2 3 4 5 6 7 8 9 10 11 1 2 3 
c;ocuga daVranll}Iarln1n b8§kalarl tizerindeki sonuQlarln1 

ya da arkadal}lnln ne hissettigini aC;lkl1yor. 

(Brne~in: Eger kar§1m1zdakine vurursak can1 aC1r ve 

tiztiltir. bak sen arkada§1na vurunca onun can1 aC1d1 ve 

tizlildli. gibi). 

15- Oaretmen cocuklar oynarken veya etkinlik yaparken onlar-
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

Ie ayn1 alanda bulundugu halde onemli bir neden olmad1k-

Ca Cocuk1arla ilgi1enmiyor (Ornegin: iki ~ocugun birbi-

rine vurmas1. bir cocugun aglamas1. boyan1n ~ocugun 

tisttine veya yere doktilmesi gibil. 

16- Ogretmen !;ocuklar1n §akalar1na gtiltiyor. 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

17- Ogretmen cocuklar1n etkinlikleriyle ilgileniyor. 
t 2 3 4 5 6 7 8 9 10 11 1 2 3 

18- Of ret men !;ocuklar ne isterlerse yap1yor. 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 
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19- Ogretmen grup etkin1ik1erinde gocuk1ara soru1ar sorarak 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

dU§Unmelerini sagllyoro 

20- Ogretmen gocuklarln yaptlklarl etkinlikleri daha geli§- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

tirmel.erini saglamak igin onerilerde bulunuyoro 

21- Ogretmen gocuklara bilgi kazandlrmak amaclyla ag1klama-
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

landa bulunuyoI>o (Ornegin: Eu bir denizaltld1r, deni z-

alt1lar denizin dibine iner gibi) 0 

22- Ogretmen gocuklar araslnda herhangi bir sarun glkt1gl 1 2 3 4 b 6 7 8 9 10 11 1 2 3 

zaman kendi gozUm yolu gosteriyoro 

211- Ogretmen gocuklar bir etkinlik yaparken yard 1m iste-
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

diklerinde yard1m ediyoro 

2 t,- Ogretmen gocuklara yiyecek ve .igecek veriyoro 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

26- Ogretmen bilgi aktarmak igin tepladlg1 grupta: 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

a- \iocuklarln anlayabilecegi ornekler veriybro 

b- TUm gocuklar1n katlllm1nl bekliyoro 

c- \iocu klar1n ilgi ve isteklerini goz onUnde 

bulunduruyoro 

d- \iocuklarln cevap vermesi igin ortam yaratmlyoro 

21'- Ogretmen gocuklarl kontrol etmek amaclyla davrarJl§ se-
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

genekleri sunmadan ne yapmalarl gerektigini soylUJ'or 

(Ornegin: Hepiniz ayaga kalkln, herkes sessiz olsun, bU-

tUn kitaplar1 bu rafa koyun, gibi)o 

2,- Ogretmen c;;ocuklar yard1m istedikleri zaman yardlm 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

etmiyoro 
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28- Ogretmen <;;ocuklarl yeri geldiginde ovUyor. 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

2.9- Ogretmen, gezi gibi, her hangi bir yuva dl§l etkinlik 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

yapllmadan once <;;ocuklardan ne gibi davranl§lar bekle-

digini onlara a<;;lkllyor. 

30- Ogretmen <;;ocuklarln sJnlftaki bUtUn etkinlik alanlarlna 1 2 3 4 5 6 7 8 9 10 11 1 2 3 
istedikleri zaman girip <;;lkmalarlna izin veriyor. 

3t- Ogretmen <;;ocuklar arasInda her hangi bir sarun <;;lktlgl 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

zaman <;;ozUm bulabilmeleri i<;;in davranl§ se<;;enekleri 

sunuyar, a<;;lklamalarda bulunuyor. (Ornegin: ;:oyle yapa-

bilirsiniz, boyle yapsanlZ daha iyi olur ne dersiniz? 

gi bi) • 

32.- Ogretmen sadece kendisinin bulundugu etkinlik alanlndan 1 2 3 4 5 6 7 8 9 10 1 2 3 
veya ilgilendigi <;;ocuk grubundan haberdar, slnlfln ba§-

ka yerlerinde bulunan <;;ocuklar ogretmenin onlarla ilgi-

lenmesi i<;;in uzun sUre bekliyorlar. 

31- Ogretmen grup etkinliklerinde esneklik gostererek an- I 2 3 4 5 6 7 8 9 10 11 1 2 3 
ceden planlanml§ programl <;;ocuklarln ihtiya<;;larIna gore 

degi§tiriyor. (Ornegin: C;;ocuklarln enerji dolu cildukla-

rlnl farkettiginde ohlara hareket etmelerini saglaya-

cak etkinlikler yaptlrmasl gibi). 

3~- Ogretmen <;;ocuklar bir etkinlikle ugra!i~ ken onlara <;;e- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 
§itli odUller onererek aralarlnda yarl§ ortaml yaratJyor. 

30- Ogretmen <;;ocuklar etkinlik yaplyorlarken Y.8rdJ.m, etmek ve 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

yaptlklarlnl denetlemek amaclyia onlarln arasInda dola-

§lyor. 

3([- Ogretmen etkinliklerle daha fazla ilgilenmeleri i<;;in 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

<;;ocuklara vuruyor. 
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38- Ogretmen ofkelendigi zaman slnlftaki arac;-gere y leri 
2 3 

c;ocuklara fIrlatIyor. 
4 5 6 7 8 9 10 11 1 2 3 

:1.9- Ogretmen c;ocuklarln c;ogunlukla istedikleri yerlere 1 2 3 4 5 6 7 8 9 10 11 1 2 3 
oturmalarlna izin veriyor. 

4(1)- Ogretmen c;ocuklara sinirine dokunduklarlnl soylUyor. 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

4l- Ogretme n b.'1r c;ocuk ne yapacagIna karar veremezsse ona ne 1 2 3 4 5 6 7 8 9 10 11 1 2 3 
yap2caglnl soylUyor. 

4~- Ogretmen c;ocuklara sozel ve/veya fiziksel cezalar veri- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 
yor. (Ornegin: oniarl azarlamak, bagIrmak, kulaglnl, 

sac;~nl <;el<mek, eline"vurmak"gibi). 

45- Ogretmen c;ocuklara nesnelerin ozelliklerini anlamalarlna 1 2 3 4 5 6 7 8 9 10 11 1 2 3 
yardlmcl olacak sorular soruyor (Ornegin: Bu sert mi, 

yumu§ak ml.?, KalIn ml ince mi?, suda yUzer mi? gi bi) • 

4lj- Ogretmen C;oc'uklara ogre tmek istediklerini yonerge vere- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

rek ogretiyor (Ornegin: Once bunu yap; sonra §unu ekle, 

§imdi bunu yap gibi). 

45- C;:ocuklarIn c;ogu hic;bir §EY yapmadan ~aman gec;iriyor. 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

4U- Ogretmen C;ocuktan diger arkada§larlnln yapIp da kendi- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 
sinin yapmadlgl etkinlikleri yapmaslnl istiyor. 

4;J- Ogretmen C;ocuklarln yapacaklarl etkinlikleri anlatmala- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 
rl.nl istiyor ve sorular sorarak onlara bu ko>nuda yard Im-

Cl oluyor. 

48- Ogretmen cocuklarln slnlftaki arac; ve gerecleri istedik-
1 2 3 4 5 6 7 8 9 10 11 1 2 3 leri zaman serbestc;e allp kul1anmalarlna izin veriyor. 
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49 - Ogretmen aynl davranl§l yapan her <;ocuga aynl tepklyi 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

gosteriyor. (Ornegin: Kim bir arkada§lnl doverse veya 

arkada"llnln yaptlgl bir etkinligi bozarsa onlara klZl-

yor ve/veya yaptlklarl yanl1"l davranl§l dUzeltmelerini 

istiyor). 

50- Ogretmen <;ocuklarln canlan yandlglnda, UzUldUklerinde 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

duygularlnl ortaya koymalarlna, soyleme1erine izin veri-

yor (.Ornegin: Bir "ley mi oldu? Sen UzU1mU§sUn ne oldu? 

gibi). 

5t- Ogretmen <;ocuklara bir kurala uymadlklarlnda ne1er ola- .. 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

caglnl a<;lkl1yor. 

52,- Ogretmen grupta <;ocuklar hakklnda gozlem formlarl doldu- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

ruyor. 

53- Ogretmen <;ocuklarl etkinliklere katmak veya oyun se<;e- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

nekleri sunmak i<;in onerilerde bulunuyor. 

5~- Ogretmen <;ocuklar yaralandlklarlnda yaralarlna gerekli 
8 10 11 1 2 3 1 2 3 4 5 6 7 9 

mUdahalede bulunuyor. 

55- Ogretmen "'tkinlikleri, gerekecek ve kul1an:clacak ara<;· 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

ve gere<;leri once den hazlrl1yor. 

5S'- Ogretmen genel olarak <;ocuklar araslrda pay1a"lmaYl, 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

kar"ll11k11 yardlCll , i§birligini arttlrmay" ve ozendir-

meyi sag1amak ic;:in onerilerde bulunuyor. 

5,- Ogretmen <;ocuk1ar kendisini din1emedik1eri zaman onlarl 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

ba§kalarlna §ikayet ediyor. 

58- Ogretmen devaml1 olarak ele,G-tirmefi, cezalandlrmak igin 

belir1i bir <;ocugu sec;:iyor. 1 2 3 4 5 6 7 8 9 10 11 1 2 3 



59- Ogretmen 90cuklar] slkl kurallarla yonetiyor. 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

6(1)- Ogretmen 9 0cuklarl a§aglllyort onlarla alay ediyor 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

(Ornegin: ne aptal §eysin, bir sey istemi§tim yapa-

m::ldln, ay! ne akl111 §eymi§sin sen gibi). 

6t- Ogretmen 90cuklarln yaptlgl etkinlikleri, gqzlemlerini 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

birbirleriyle payla§malarlnl saglamak i9 i n onerjlerde 

bulunuyor. 

62.- Ogretmen gocuklara ara9 ve gere91erin nasl1 kullanl1a- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

caglnl gosteriyor. 

63- Ogretmen gr'up i9 ind e dlizeni saglamak amaclyla 9 0cuk larln 1 2 3 4 5 6 7 8 9 10 11 1 3 3 

gozlinli korkutuyor. (Ornegin: egerSessiz olmassanlz size 

buglin yemek yok, uslu durrnassanlz cezada kal,rsln,z 

gibi). 

6i\- Ogretmen 90cuklarln birbirleriyle alay etmelerine goz 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

yumuyor. 

65- Ogretmen 90cuklarln birbirlerine vurmalarlnl onlemiyor. 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

610- Ogretmen 90clOklar herhangi bir problemle kar§11a§tlgln- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

da problemleri 90cuklarln yerine 9 0zliyor. 

1 2 3 4 5 6 7 8 9 10 11 1 2 3 
6,- Ogretmen 90cuklar kendisinin zaman ve ilgisini iE'.tedi-

ginde onlara bu zaman ve ilgjyi veriyor. 

68- Cgretmen ceza olarak 90cuklarl bir odaya veya tuvalete 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

kapatlyor. 

"9- Ogretmen 9 0cu g a fiziksel sevecenlik gosteriyor. 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

(Ornegin: elini tutuyor, kucaglna al1yor, sarl11yor, 

opliyor gibi). 
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7~- Ogretmen <;;ocuklardan etkinlikleri yaparken belli kal1p- 2 3 4 5 6 7 8 9 10 11 1 2 3 

lara uymalarlnl istiyor. 

7f- Ogretmen grup etkinliklerinde <;;ocuklarIn ara<;; ve ge- l 2 3 4 5 6 7 8 9 10 11 1 2 3 

re<;;leri tek bir §eki1de d<?gil de istedikleri gibi ku1-

lanma1arlna izin veriyor. (Ornegin: yocuk1arln b1ok1ar-

1a sadece bir §ey in§a etmek yerine, onlarl evci1ik ko-

§esinde yemek olarak da kullanma1arlna veya c;ocuk araba 

yaparken teker1.ek yerine i1ac; kutu1arInI ku11anmasIna 

izin vEriyor). 

72- Ogretmen bUtUn SlnIfI bir grup ha1inde top1uyor, c;ocuk- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

1ar slrQyla ve grup ha1inde §arkI soyUyorlar, hikaye 

anlatIyor1ar, kuraill oyunlar 9ynuyor1ar (yag satarlm-

bal satarlm, mendil kimde gibi). 

72- Ogretmen grup etkin1ik1erinde c;ocuklara "yap:a~ak'.' 1 2 3 4 5 6 7 8 9 10 11 1 2 3 
ogrenme olanagI veriyor. (Ornegin: gocuklara degi§ik 

renklerin nasll olu§tugunu ogretmek istediginde onlara 

boyala!'l birbirine karI§tIrarak c;e§it1i renkler bulma 

olanagInl vermesi gibi) . 

7t,- Ogretmen c;ocuklarla beraber yemek yiyor. 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

75- Ogretmen c;ocuklarln kendi i§lerini kendilerinin yap- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

maSl.nl. istiyor ve bunu gerc;ekle§tirmeye c;all§lyor. 

7Q- Ogretmen <;;oC'uklara neden-so nu 9 ili§kilerini gormel€rini 1 2 3 4 5 6 7 8 9 10 11 1 2 3 
saglayacak sorular soruyor, neyin neye yol ac;acagInI 

sOYlUyor. (Ornegin: buz slcakta erir gibi). 

7~- Ogretmen <;;ocukiarl etkinliklerin bit imine yakIn uyarI- 1 2 3 4 5 6 7 8 9 io 11 1 2 3 

YOI'. 



160 

78- Ogretmen 90cuklara bir etkinlik yaptlrlrken onu c;ocuk- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

lara a<;lk9a anlatlyor, boylece herkes ne yapacaglnl 

bi1iyor. 

l!B- Ogretmen c;ocuklarl slk slk ele§ tiriyor. 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

(Ornegin: Hi<; resim yapamlyorsun, kendi kendine yiye-

miyorsun, giyinemiyorsun, §u pabu91arlnl baglaYI§lna bak 

gi bi) • 

80- Ogretmen c;ocuklardan tamalamadlklarl etkinlikleri 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

bitirmelerini istiyor. 

81.- Ogretmen c;ocuklara kar§l bazen 90k yumu§ak, bazen c;ok 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

sert davranlyor. 

8.2- Ogretmen c;ocug:m yaptlgl etkinligin tUmUnU onun ic;in 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

yaplyor. 

83- Ogretmen c;ocuklar kendisinin istedigi'bir §eyi yapma- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

daklarl zaman onlarl sevmedigini soylUyor. 

8~- Ogretmen c;ocuklarln arac; ve gereclere zarar verme1erini 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

onlemiyor, bu konuda egitmiyor. 

86- Ogretmen 90cuklarln cinsiyet konusuyla ilgili soru- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

larlnl cevaplamlyor. 

8(l- Ogretmen C;ocuklara dovU§m,ek yerine bUyUklere ba§vUrma- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

larlnl ogretiyor. 

8J- Ogretmen c;ocuklarln kendisine sevgi gosterisinde bu- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 
lunmalarlnl istemiyor. (Ornegin: c;ocuklarln ogretmene 

sar-Ilmasl,. dokunmasl, onu opmesi, ona gUIUmsemesi 

gibi). 
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89- Ogretmen SlnIfta aradlgl bir §eyi yerinde buiamlyor. 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

89- Ogretmen <;ocuklarln etkinliklerine, etkin olarak ka-
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

t,l1yor. (Ornegin: Cocuklarla beraher blok ko§esinde 

bir ev yapmasl gibi). 

9C- Ogretmen grup etkinliklentnde degi§ik <;ocuklar i<;in 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

degi§ik ama<;lar belir)iyor, degi§ik yontemler veya ara<;-

gere<;ler kul1anlyor. 

9t- Ogretmen c;:ocuklar giyinirken ve soyunurken onlara. 

yardlm ediyor. 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

92.- Ogretmen tuvalette <;ocuklara yardlm ediyor. 
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

93- Ogretmen grup etkinliklerinde <;ocuklara bir §ey ogre-
1 2 3 4 5 6 7 8 9 10 11 1 2 3 

tirken bilgiyi dogru dan kendisi aktarlyor. 

(Ornegin: Bu sonbahar mevsimini gosteren bir resimdir, 

Sonbaharda havalar sogumaya ba§lar, yaza gore daha kal1n 

giysiler giymeye ba§larlz gibi). 

9lj- Ogretmen <;ocuklarln grupta nasII davranacaglnl belir- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

leyen kural1arl onlarlnda dU§Uncelerini alarak beraber 

tartl§ma yoluyla koyuyor ve a<;lkl1yor. 

9.5- Ogretmen <;ocuklara etkinlik ic;:in sec;:enekler sagiamlyor. 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

9V- Ogretmen c;:ocuklara neleri onaylaYlp onaylamadlglnl soy- 1 2 3 4 5 6 7 8 9 10 11 1 2 3 

lUyor. 
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KATEGORiLER VE i$EVURUK TANIMLARI 

TANIMLAR iNGiLiZCE VE TtlRKCE YAZI~MI§TIR 

1-) Kontrol (Control) 

To control the child's movements 

the teacher imposes standards of 

behavior with the expectation of 

obedience For example: PQss the 

salt, Put onyour trousers. 

Also, the negative, instructions 

to stop or prevent the child from 

doing something considered ~undesi­

rable by the teacher are included 

under - this<'code. 

Here, the child is not told 

what the expected positive act is 

For example: Don't do that, 

Come away from the top, don't sit 

there. 

Ogretmenin ~ocuklarln 

hareketlerini kontrol etmek amaclyla 

onlardan uymalarlnl kesin olarak 

b~kleyerek ne yapmalarl gerektigini 

soylemesi ornegin: Tuzu ver, Panto­

lonunu giy gibi. 

Ayrlca, ~ocuktan beklenilen dav­

ranl§l belirtmeden, ogretmenin 

uygunsuz gordUgU davranl§larl onle­

yici olumsuz yonergeler de burada 

yer allr. 

Ornegin: Tepeden a§agl invonu yapma, 

oraya oturma gibi. 
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2-) Genel Davranl§ A~lslndan Sosyal il§kiyi Arttlrma 

(Supervision Oriented Promoting Social Interaction) 

Verbal ising the interpersonal 

situation that has arisen and sug­

gesting altarnative actions for 

example: When a conflict has 

arisen the teacher interferes 

With the situation and helps 

Children rind ~;olutjons. 

Explaining to the child another 

person's feelings and behavior 

e.g., Your friend is crying 

because you hit him. 

Explaining the consequences 

of the child's actions 

others 

E,g., If you poke him with 

stick it hurts. 

on 

a 

In a dispute free situation, 

encouraging sharing, mutual help, 

'caking, turns and cooperation between 

children making posit~ve 

suggestions of solutions. 

E,g., After you are ~nished with 

it let your friend use it. 

Why not let him build his tower 

Over there? 

You must come and help build the 

tower you knocked down. 

gocuklarln aralarlnda ~lkan 

sorunlarl sozlU olarak onlara anlatma 

ve davranl§ se~enekleri onerme. 

~rne~in: iki ~ocuk araslnda bir 

sorun ~lktl~lnda o~retmenin duruma 

karl§arak ~ozUm yolu bulmalarl 

konU0und8 onLara yardlrncl olma~,l 

gibi. 

gocu~a kar§lslndakinin duygula­

rlnl ve davranl§lnl a~lklama, 

~rnek: arkada§ln a~llyor ~UnkU ona 

vurdun. 

gocti~undavranl§lnln ba§kalarl 

Uzerindeki etkilerini a~lklama, 

~rne~in: e~er anu sopayla itersen 

canl aClr. 

Kavga durumlarl dl§lnd a o~retme­

nin ~ocuklar araslnda payla§ma, kar­

§lllkil yardlm, Slra bekleme, 

i§birli~ini arttlrlcl davranl§larl, 

olumlu ve ~ozUm getirici onerilerde 

bulunmasl, 

~rne~in: Onu kuU~ndlktan sonra arka­

da§lnlnda kullanmaslna iz1n ver. 

Arkada§lnda kulesini orada yapsln 

tamam ml? 

Buraya gelip Ylktl~ln kulenin 
yaplmlna yardlm etmelisin. 



Asking children guestions that 

will make them explain the 

a6tivitiesthey-have chosen. 

r64 

Qocuklarln se9tikleri etkinlik­

leri anlatmalarlnl saglaYlcl sorular 

sormak. 
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3-) Bili§sel Von den Sosyal Ili§kiyi Arttlrma 

(Cognitive Oriented Promoting Social Interaction) 

The teacher making suggestions 

/to make children share the things 

Ogretmenin ge§itli onerilerde 
qocul< 'ar'f'. 'j"'~'" ,1,\c..l"r' 

bulunarakAolaylarl, ogrendiklerini, 

they learnt, the events they lived, yaptlklarlnl ~bLr~irLeriYle 

the activities they did with 

eachother. 

The teacher makes various 

explanations to give children 

information. 

E.g., thisisan aeroplane, 

aeroplanes fly in the air 

The teacher asking questions 

to help children understand 

the different structural 

properties of different objects 

and see causal relations. 

E,g., Isit sore or sweet? 

Why do you think that way? 

What do you think happened to 

them? 

Do you know why I didit 

this way? 

The teacher making suggestions 

to make children more active in 

the group, do more detailed 

activities, play different 

games. 

E.g., You could look i~ some 

of these pictures to see, how 

aeroplanes are made, 

payla§malarlnl saglamaya 

gall§masl. 

Ogretmenin ge§itli aglklamalar 

yaparak gocuklara bilgi vermeyi 

amaglamasl. 

ornegin: Bu bir ugaktlr, ugaklar 

havada uc;ar. 

Ogretmenin c;ocuklarln degi§ik 

nesnelerin degi§ik yaplsal 

ozelliklerini anlamalarlna 

yardlm etmek, nedensel ili§kileri 

gor: melerini saglamak 

sordug~ sorular. 

Ornegin: Tatll ml aCl ml? 

Nigin oyle dU§UnUyorsun? 

ic;in 

Onlara ne oldugunu dU§UnUyorsun? 

Bunu nigin boyle yaptlglml biliyor-

musun? 

Ogretmenin c;ocuklarln grupta 

daha etkin olmalarl, daha kapsamll 

etkinlikler yapmalarl, degi§ik 

oyunlar oynayabilmelerini saglamak 

ic;in yaptlgl oneriler. 

Ornegin: Uc;aklarln nasll yapll­

dlglnl gorebilmek ic;in bu res imler­

den bazllarlna bakabilirsi~ -



Shall we read a story? 

Would you like to tidy the 

book corner? 

What shall we do next? 
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Bir hikaye okuyallm ml? 

Kitap kH§esini t~plamak ist~rmi­

sin? 

Daha sonra ne yapallm? 
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4-) Egitim Amagll Davranl§ (Education Directed Behavior) 

The teacher demonstrates 

the use of a material or a skill. 

The teacher gives clear and 

exact instructions to teach how 

to carry out a task. 

e.g., put the corner in first, 

find th.e .red piece next, 
now paint this piece 

The teacher organizing 

children into learning groups. 

The instructional methods 

utilized and if : the 'emphasis is .given 

to the individual differences, 

interests, needs, desires, 

capabilities of the children 

in the teaching process. 

The teacher organizes the 

class into a group, where the 

children are given the 

chance to carry out 

activities on an individual 

or group basis. 

Ogretmenin gocuklara bir arag­

gerecin kullanlll§ §eklini veya 

bir beceriyi gostermesi. 

Ogretmen gocuklara yapmak iste­

dikleri bir §eyi nasll yapacakla­

rlnl aglk ve kesin yonergeler 

vererek ogretmesi 

Ornegin: Once ko§eyi oturt, 

sonra klrmlzl par9.ayl ~bul, 

§imdi bu pargayl boya. 

Ogretmenin gocuklara bilgi 

vermek igin onlarl grup halinde 

biraraya toplamasl. Kullanllan 

ogretme yontemleri, bireysel 

farkllllklara, ilgi, istek, 

ihtiy~g v~ yeteneklere onem verip 

vermemesi. 

Ogretmen tUm gocuklarl 

bir grup olarak bir araya 

getirmesi, birlikte ve/veya tek tek 

etkinlikler yapmalarlnl 

saglamasl. 
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5-) Ogretmen-gocuk Ili9kisinin Duygusal Ezim Ogesi 

(Emotional Abuse Component of Teacher and Child Interaction). 

Making the child feel unaccepted, 

not valuing the child, ignoring the 

desires and characteristics of the 

child, minimizing the capabilities 

of the child continously. 

Continous criticism, verbally 

insulting etc. 

e.g., humiliating publicly, 

treaj ting in such a way that will 

make them feel inferior. 

Threatering the child by 

physical, social or 

Supernatural harms or 

leaving him/her alone. 

Wheth~r o~ no~ ~he child is ~ade 

'a'n t' i soc i a'l 0 r m a 1 soc i a 1. 

To separate the child 

from others. 

If the1teachei:1 ::1:S behaving such 

a way that children 

q~ome overdependent on 

him/her. 

gocuga sahip glkmama, deger 

vermeme, gocugun ozelliklerini, 

isteklerini hige sayma, yetenek­

lerini devamll olarak kUgUltme 

SUrekli ele9tiri, sozle hakaret 

etme v.s. 

Ornegin: Herkesin iginde utandlrmak 

ona kendisini degersiz hissedecek 

gekilde davranmak. 

gocugun korkutulmasl, gozdagl 

verilmesi, terketme ile 

veya fiziki I sosyal ya da 

dogaUstU zararlarla 

Ylldlrllmasl 
" 

Sosyal olarak etkinligini 

engelleyici, toplumda h0 9 

gorUlmeyen tUrde davran191ara 

yoneltip yoneltmeme. 

Cocugun normal geli9imi igin 

gerekli olan sosyal ili9ki ve 

kaynaklarla ili9kiyi engelleme. 

Ogretmenin gocuklarln 

kendisine gereginden fazla 

baglmYl olmalarlna neden 

olacak gekilde davranlp 

davranmamasl. 



The teacher feeling anger, 

resentment, hatred or 

ill-will towards the children, 

Behaviors that can physically or 

psychologically damage the 

children. 

r6g 

Ogretmenin gocuklara kar§l 

Bfke, klzg1nllk, dU§manllk, kBtU 

niyet gibi duygular beslemesi, 

cocuklarl fiziksel veya ruhsal 

olarak incitebilecek davranl§larl. 
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6-) Ogretmen-Gocuk Ili§kisinin Sevgi Ogesi . 
(Affective Component of Teacher and Child Interaction). 

The ~~a~her giving physical 

affection and comfort 

e.g" Making the child sit 

on I a p, pat tin g • 

The teacher being interested 

in children and making time 

for them. 

The teacher expressing 

affection, approval or 

support. 

S.go, praising, approving 

glances, smiling 

Ogretmenin Qocuklara 

fiziksel sevgi ve rahatlama 

saglamasl 

Ornegin: Gocugu dizine oturtturmak, 

slrtlnl ok§amak gibi. 

Ogretmenin Qocuklarla ilgili 

olu§u ve onlarla ilgilenmek igin 

zamanlnl aYlrmaSl. 

Ogretmenin davranl§larlyla 

Qocuklara karV1 olan 

sevgisini, destegini ~e onlarln 

hareketle~ini- onayladlglnl 

belirtmesi. 

Ornegin~ Ovmek, Qocuklara 

onaylayan bakl§larla 

bakmak, gUIUmsemek. 



I7I 

7-) Genel Ogretmen-~ocuk Ili§kisi (General Teacher and Child . 
Interaction) 

Teacher valuing sharing 

behavior with the children. 

(E,g., their feelings, ideas, 

problems etc) 

Teacher allows children 

to move about and act 

freely in the class. 

Teacher carrying out 

physical child care. 

Teacher taking part in the 

activities of children 

If the. teacher 'is providing 

children with the care 

necessary for their healthy 

soc i a 1- em 0 t ion aId eve lop men t, if she is 

indifferent toward children, and is 

behavirr~ inconsistently. 

Teacher not being involved 

with the chIldren, talking 

wi th other adul ts or 

doing unrelated activities, 

preferring to spend time 

outside the group. 

Ogretmenin 90cuklarla 

payla§maya deger vermesi 

(Ornegin; onlarln duygularlnl, 

dli§lincelerini, sorunlarlnl gibi.) 

Ogretmenin 90cuklarln 

slnlfta serbestge hareket 

etmelerine izin vermesi. 

Ogretmenin fiziksel 90cuk 

baklml ile ugra§masl. 

Ogretmenin 90cuklarla beraber 

etkinlik yapmasl 

Ogretmenin 90cuklara sagllkll 

bir sosyal-duygusal geli§im 

i9in gerekli olan ozeni saglaYlp 

saglamamasl, ilgisiz olup olmamasl, 

tutarslz davranlp davranmamasl. 

Ogretmenin 90cuklarla 

ilgilenmemesi, diger yeti§kinlerle 

konu§masl veya ilgisiz bir 

etkinlikle ugra§masl, grubun 

dl§lnda olmayl tercih etmesi 



Teacher not being engaged 

in any activity of the 

children unless there is an 

urgency 

Teacher providing help 

to children and the 

amount of this help. 

Teacher tellschildren 

which behaviors she 

finds appropriate or 

inappropriate, teacher 

paying attention to the 

activities of children to 

direct themin positive 

ways. 

I12 

Ogretmenin acil bir durum 

olmad1kga gocuklar1n 

etkinlikleriyle ilgilenmemesi 

Ogretmenin gocuklara 

yard 1m etmesi ve saglad1g1 

yard1m1n miktar1. 

Ogretmenin hangi davran1§lar1 

uygun gorUp gormedigini 

gocuklara soylemesi, 

gocuklar1n etkinliklerini 

olumlu §ekilde yonlendirebilmek 

igin ilgilenmesi. 



IT) 

8-) Disipline yBnelik giri§imler (Disciplinary Attempts) 

Teacher's tendency toward 

strict discipline. 

Democratic attitudes of 

the teacher, w.he.ther she is paying 

attention to children's 

ideas. 

If the te.acn.er :Ls . .:.allow'ing. children 

to try unusual things in 

their activities. 

Existence of clear set 

of rule~,children being 

informed about the 

consequences of their 

behaviors and tacher 

being consistent in following 

these rules. 

~f the teacher is 

flexible with the children. 

Teacher wants all the 

children to do the same 

actiN1ty at the same 

time 

Ogretmenin katl dUzenden 

yana olu§u. 

Ogretmenin gocuklara demokratik 

yakla§lml, dU§Uncelerine Bnem 

verip vermemesi. 

Ogretmen gocuklar bir etkinlik 

yap ark en all§llml§ln 

glkmalarlna izin v-erip 

vermemesi. 

dl§lna 

Grupta aglk, belirli kurallarln 

olmaB~ gocuklarln davranl§larlnln 

sonu91arlndan haberdar. olmasl, 

Bgretmehin kurallarl takip 

ederken tutarllllk gostermesi. 

. Ogretmenin gocuklara kar§l 

esneklik gBsterip 

gostermemesi. 

Ogretmenin pUtUn gocukla!ln 

aynl anda aynl etkinlikle 

ugra§malarlnl istemesi 
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9-) OrgUtlemeye Yonelik Giri§imler (Organizational Attempts) 

I f the te acher_ is -Etrriphas i zing 

the completi on 0 f 

planned, programmed 

activities. 

If 't.'1e teacher knows about 

what is going on in the 

group, 

whether or not a set daily 
routine is present, 
If _the teache~ ~d ~uiding the 

children according to the 

daily pI an. 

1f~h is"i:cJ.osel'-y following 

the development of the 

children in the group. 

wh-ether or not ther"e _-is' o r,der-,. 

in the group 

Ogretmenin planlanml§, 

programlanml§ etkinliklerin 

tamamlanmaslna onem 

verip vermemesi. 

Ogretmenin bUtUn slnlfta olan 

bitenin farklnda olup olmamasl, 

Belirli bir gUnlUk planln olup 

olmamasl, ogretmenin gocuklarl bu 

plana gore yonlendirilip yonlendi­

rilmemeleri, ogretmenin grupta 

gocuklarln geli§imlerini 

yaklndan takip etmesi, 

ortamln dUzenli olup almamasl. 



10-) Yarl§ (Competition) 

Teacher fostering 

competition between 

the children 

11-) Higbiri (No()'L c~ 1hert"l) 

I75 

Ogretmenin gocuk1ararasl 

rekabeti korUk1emesi 



Burada olmas1 gerektigini dU~UndUgUnUz, ve goremediginiz ogretmen 

davran1~lar1 varsa lUtfen belirtiniz ve hangi kategoriye 

girebilecegini yaz1n1z. 

MADDELER KATEGORILER 

176 

I 2 3 4 5 6 7 8 9 IO 
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APPENDIX 2 



\7-8 

VONERGE 

ka t e~3o,-i den I] 1 u:;;rnu:;;tur. Her kate'Jori n1 n i $e\IUruk: tanl tYll ve hangi 

5 4 

l-ternen 

'. 
--'~ 

Bazen Nadiren Hernen 

her annan hil;:tli r zaman 

I) 1 mak ~d8ri ne 31 m fl n d1 $1 ndfl zarnan l~eci ri yor". IJgretrneni !Jt:'zl ern 1 erk~en 



c 
.. J 4 3 "j 

.L 

I] :arni)n, puan 01 arak 1'1 i ;;aretl e!di 111 z. 69 rnadde 1 Ci nlje a!dn1 i:~ 1 ern bu 

:;'8k11 rJe tekrarl anrna] lljl r. 

fOrniGt 

,)neri 1 rnl ::;;t i r 

3 

Hernen her zerni3n,l NGljiren Eiazen 

"ni)lji ren" rneqdGna (le 1 di l~i ni (jl'jzlern ledi q::;;enl Z 
'_ '0.,;' 0_'_ 0_ 

'" ,_0-

~.- -.-,.- -, ....... ." .... - 1."" . I" "j" ; ·~·-I-nt 1-1111' r"l·..., I) <...j t I , clt I ,...".< U I I U I (; r i:l t··. ..:... 1 I :;,.j 1:.. _ t! ;:) I L . 



iNSTRUCTiON 

Thi:::; :3c>31e Ci)tl:3l:3tS of a total of 74 items end 10 cetegories 

repre:::;enU r!l~ the:3e Herrr3. Tt1e operaU one i defi nH i Clt1 of eect-, categor!d 

in Par-t A clI-pj 5 itern~. in part B. 

Before using ttle sCGle.; please read each categor-y end the items 

of these cate~]Orie:3 ver~d carefull!J After tt1;:lt. otlserve the nurser!d 

::;peci flJ hOV'l often IdoU observelj tt-Ie behavi or:3 represente1j bq 

each itern til.:! qi\'in!j fl value betv'leen 5 anlj 1 . 

c: 
'-' 3 . -, 

L 

Alrno:3t Often Sometimes Parel ~d Alrnost 

Never 

For e::::{lrnj) 1 e; ! tern i 

ti)acl-Ier if I~OU not! ce that thi s tlehaVlOr "never" occurs then" 



4 3 

qi\,'l? 1 to thi::; itern. 

'rh,- '-"-'---'W "'t-- -·-·jl't-- ·-·t-'-,'l d b -- ·-t - ~ -f- - +t- '::Q·t - . , i n::' . .:. (l! I I'~ 1-1 U l~ t! I _< ~ .=. I u.< let ~ p e,j .!::~ U I U t ,_ leu _. 1 • e t n s. 

3 

OCCfi:31 onfll1 ~d 

A 1 rnl):3t A 1 \Val..13 

tJ-iern hO"'''l to !jo it 111 rn/her self. I f such a behavi or is observed "rare l!f 

Uie \';j 1 us of 2 :;t10ul d be marked for tl1i s itern. 



~! 4 .~. 

;~ 1 rn (I ::d. Often Sonlet 1 me:::; Ran? 1 ~J A 1 most 

Never 

T 1-1,-:, t ,~ .. ,,- ,-. 1.., ...... - t ,-·11.-· I-·l-I; 11,..1 r-L' r- 'P 1-,.", f >-1'-' -I- t In Id '-1 '.1.1; t I-II-II • f ,..,,, rll "" l' r-11' r'lq t 1-1'-' , i f'_: 1_ r:,: U !_. I I C I ~_ ..:: i.:' -" tiLl £_: i J iii 1..J 1_ i '_I 1_ _ _ i_"!: J ' .. I _ .. i 1_ c:: i·O, r I..J 1._ V 

i'r?i3:~;on ",Vlien 3,/he wants to prevent or st.op chi lljren's behavi ors. 

"-, 

'-' 4 3 

Often ~30rnet i rnes Rare llJ Almost 

Never 

.) The teacher sl-nares the protderns of the chi Idren v .... hen U-Iey I-lave 

di rr i cu I t.ld (F or e~~ijrnp i e.; v'lt"len the chi hj cfmnot Ijo :30rnet.t"li ng that 

:3./he 'l'.'i:ititelj to do .. v·d18ti another friend of his/her takes hl:;:;.it"let-

to~:I., \'vt"len the etii llj cannot fi nd the sui tatr1 e rnateri at s for the 

'Jell vHld ::;/hlj planned to do etc.). 



/1_ 1 ~-"-1 ,-•• -. + 
f--<.- i : i ! 1_, . ..:. j~ 

4 ,.-, 
..::. 

Often '30rnet i rnE~::; Rare lid Alrnost 

Ne\.'er 

.::1 Tf-n::, teacher does not i) 11 0\"'1 tl1e chi 1 dren to start a new act i ' .... ity 

like playing a ~}jme or !]oing to toilet v'lithout v'/ait1n~] for the 

Oth8t- chi 1 dren, 

4 2 

A 1 rno3t. Often Sorneti rnes Rare 1 ~d Alrnost 

Never 

Ai!:".P i:=; rrlflt-p f'lF"~vp.r- tt'i"'" A'11' Allt-r-IPt ;:::- rr-Iflr-p. u-bel-41'p',-.t Pli"'tl A" Lj:;P. .j:r - ,- ,- OJ ,J' _" _ _ I Jtl " . __ I.,J _ . _ _ U _ t I _I u ~_. ~ _ .. 

l! Cl;O .-, iI' ,lId t-, f,.11 ,-4,-, ,,,,.-, A" 1"::- n d l' lei - 1 fin 1,'1 ',I..' t1"'" t A' I":; P. I-I'''' c- fu'ntlp. t-,f]\1./ tll' r' P. ':,-4'_'A i_.,_"_, i I __ u_ 1....i..J d'~~-;' .' __ t ..... II ,1-1'. '.-j'.,!_- u-_, _ -"J r'l ~..r 

5 

A 1 rno:::;t 

4 
,,-:, 
..::. 

Often SOnletirnes Ri)rel~j Almost 

Never 

6. The teacriel- talk:3 \ViUi other3 or deals \viHI 30mething else in 



the group I-ather than rni::<ing viHh the chi ldren. 

,6, 1 rno3t 

Alrnost 

A 1 \Yijlj:3 

4 7. 
.j 

.. j 
L 

Often Sornetlrnes Rarely 

4 3 

Often ~=;ornet i rnes Rare 1 ~d 

:::;. The teacher does not follov·/ the dailq nJutine. 

A 1 rno::;t 

~', 1 '''' '-j II I'::' ~ ,~I :;:t:._f 

4 3 

Often ~:;orneti rnes Rare 1 ~~ 

Alrno~;t 

Ne··/er 

Almost 

Ne·· ... er 

Almost 

Never 



~ ._' 4 3 .. -, 
.L.. 

Often Someti rnes Rare 11J A 1 most 

Ne'y'er 

1 (J The tE'i3Cher does not allow chihjren to speak out of order (For 

C:';3rnp 1 e; s/l1e fJ 11 ows chi lljn:~n to te 1 k ~Nt-lenever s./he wents them 

to talk etc) 

~ ._' 4 3 

A 1 rnf)::;t Often ~3ot-net. i rnes Rarel y Almost 

j.\ l"'vi)IJ~; Never 

1 1 . The t.eacher e>~p 1 at ns Hie chll d consequence::; of hl :3/t-ler acti ons 

::;i:Jrneone it liurt:3 I-Ii rrJ/her end slhe gets :3ed, look when you hit 



5 4 

/~ 1 tYiO:3t Often '::;ornet i rne:3 Rare l~.:i A 1 rn 0 :::;;1. 

Ne··/er 

i3ctivities unle:3s there is sn irnportsntr-eflson (For 8~<smple; 

:~;r:d 11::; o\.'er the fl oor or onto the chi bj) . 

5 4 . 3 

Ie., 1 rni)3t Often Sornet i rne::; Rare1 ~d A 1 most 

Never 

1? The teact-Ior laugt13 at the .Joke:=; of children. 

5 4 3 2 

A 1 rno:~;t Often Sornet i rnes Rare llj Alrnost 

Ne· ... ·er 



14 The' te3ct-ler i:3 intere:3telj tn t.rlG activities of the children. 

c­
~I 

AlrnO:3t 

4 3 

Orten ~=;ornet i rnes Rerel ~d 

h}. .- '-'\"1' 1-" 'q}' - .-. T' l' 1 t ... ·~ u..::i .j .::. r··. II;:! I _< I:! '';:' _ I_ I·;) • 

c: ._' 3 

Al iYIO::;t Often Sornet i rne:3 ~~ijre 1 ~~I 

A 1 rnost 

Never 

Alrnost 

Never 

16. The teect-n:?r rnekes ::;u~~ge::d.i ons to further help develop the 

c­
._I 

A 1 rnO:3t 

t.he :30a etc). 

4 3 

Often :::;ornet i rne:3 Rere l!d A 1 rnost 

Nc'·,,'er 



A 1 rno::;t 

5 

Alrno:;:;t 

4 '-J 
L. 

Often ~30rneti rnes Rare i!d 

4 3 -J 
L 

Often ~30rnet i rnes Rare 1 ~~ 

A 1 rnost 

Nevet-

A 1 rnost 

Never 

19_ The teacher r1e 1 ps c:hilljretl y,/henever theq seek hel p ",'V 111 1 e the~d 

;=, '-p ,j 1-'1' >-11;"1 --j >-, ~j f' t l' v it I; ! 
• ....6 t _M i _I I .:J I I I I -' - ~... -:t _ 

,-1 
'-t 3 

Alrno:3t Often Sorneti rnes Rat-el q 

20. Tlv3 teacher 91 'Ves ct-lilljren f oOlj end beverage. 

Almost 

Never 



5 

AlrnO:31 

4 3 .. J 
.<.. 

Often '30meti rnes Rand~:1 Almost 

Never 

21 The teacher in the group that s/he gathered to teach gives 

,0-,."") 
L"::". 

5 4 

A 1 rnf)::~ t Often '30rnet 1 mes Rare 1 q Almost 

Ne',ler 

The teacher in t.he I~roup that s/lle ~~sthered to teach e~<pect:::; U-,e 

j);)rticip,3tion of ;)11 children. 

""1''''·'''11·'''· t-f f'( U:j"_1 

4 3 

Often ::;ometi mes Rare 1 q Alrnost 

Never 

23. The teacher in the !Jroup that sit-Ie ~Jathered to teach takes into 

con3i ljen3ti on the i ntm-ests anlj the desi res of tt1e chi 1 dren. 



5 

A 1 rnost 

4 3 .. -, 
L 

Often ~:;omet i rnes Rare l!J Almost 

Never 

24. The teacher in the group that slhe gathered to teach does not 

j::WO'v'i Ije opportunit i 8S for the chi 1 dren to ansv'.'er. 

c­
,_I 

:':..1 rno:~;t 

4 

Oft.en ~=;ornet 1 rne:::; Rare 1 ~d A lrnost 

Ne\.'er 

25 The t. e ell:::: t-ier te i1 s Hie chi "jren 'wt-Iat to do control tt1ern v,tithout 

ij Hernat i-.,.'8S (For e~<amp 1 e.: stand up 

4 3 .. -, 
L 

Alrno:3t Often ':;ornet i rnes Rarelu 
~, 

Almost 

Never 

26 The teactier pral:3eS tJ-le chi ldren ',,'vhen needed. 



,6.1 rnO:3t 

c­
o_I 

AlrY!ost 

i\ J ·'!"·~l ,.-::­r-1 Ii 'J .j __ r 

4 3 

4 2 

Often Sorneti rnes Rarely 

Alrnost 

Net".·er 

Almost 

Never 

2Ci. Tfv:' teacher provi des the chil dren V'lith the a lternflti ve beha'· ... i ors 

i)rllj e::q::tl Gnati ons \·vt1en pt-otd erns ari se among the chil dren so 

\\'hen li()!J IjO it this ","lel l it v-"il1 be bett8t- "Nt-/ijt Ijo qat: think'?) o d ~ 

5 4 3 

r~ 1 rnO:3 t I] f t 8 n '3 I] rn e t i rn 8 :3 F-~ a re 1 q AlrrllJst 

A l''Ni3~:ls Ne·· ... t~r 



c­
._I 

Alml]:3t 

4 3 

Often Sorneti mes F-~arE' 1 q Almost 

::::0 The teacher Y'/al ks ;jrnon!~ the ct-l1jrjren to help ttlem or to 

5 4 7' 
.j 

Often Sornetirnes Ran:d1d A 1 rnost 

Never 

3! The' teficher hits the children so that theld!~et more invo1\·'e;j in 

5 4 

A 1 rn():::;t Often Sornet i mes Rare 1 !:.l A 1 rnost 

Ne'· ... er 

TI-Ie teacher- thrm·vs the rnater-i al sin the class at the chil dren 

'·M f- .-.,-. .~ ll-,,-. I" e· t·~ "" r-I q rl l 
'i ~ I c; i ":'1 l , G:j •. :;t IJ "_ .j . 



r--::1 4 

Often Sornet i rnes Rere 113 A 1 most 

Ne',/8r 

5 4 7. 
" __ I 

A1mo:::;t Often ~;ometirnes Rerel!d Almost 

Never 

P "-j ,-,:. C' ,- \-,''''1'·- 'r-11' t .-,c' t ,-, ,':; l' t- L-,'", t-'lj':O c. t r: "! "_" I , __ ~ _I .I i J-3 I .' • __ , _ ,_" t I.,J ..... f __ ~ _" • .) • 

5 4 7. 
"_0' 

.--, 

.-:;:. 

A lrno3t Often '30rnet i rnes Rare l!d Airnost 

A 1 V'Ifly::; Never 

35 The teacher asks ct-lildren questions to help them understanlj the 

Chi)racteri:3tics of the ObJects (For e>~arnple.: Is this soft or 

hi)rd,? Thick or thin'? Does it floGt on the V'later? etc.). 



/~ 1 rno::;t 

4 3 .. -, 
..::.. 

Often '30rnet i rnes Rare lId Alrnost 

Ne ... .'er 

::::;./he v'/ant::; to teach somethi ng (For e~<;:lrnp 1 e.: Fi rst .. Ijo thi s .. then 

4 

Often Sornetirnes Rarelq Alrnost 

Never 

" i . t··li) j ority of tt1e chi 1 dren ~;pend a lof. of i Ijl e ti me .. 

c; ._' 4 3 ··-1 
L 

Alrnnst Often ~30metirnes Rat-ely A 1 most 

3"'::1 P-18 teacher wants the chihjren to e~<plain the f1ctivHies that 



c: 
'-' 4 3 2 

i~·! rno:3t Of ten Sornet i rnes Rare 1~:I Alrnost 

Never 

39. TI-le teacher a11ov'.'3 the children to U3e the materials in ttle class 

4 3 

A 1 rno:::;t Often Sornetirnes Rarel~d Alrnost 

Never 

40. The teacher shov-ls the sarne react i on to each chi 1 d v-tho does Hie 

:=;i3rne ttlinl] (For e~~i'jrnDle: s/he gets angry 'and/or wants ttle 

C I-I 11 dren to correct tt181 r rm sbehavi ors \-vhoever beats a fri erllj 

4 3 

AlrnO:3t Often ~;ornetirnE!:3 Rarell} Alrnost 

4 I. The t.e;)Cller i:'l110\V3 the crlil dren t.o express and te 11 ttlei r 



5 4 3 

,l.:.,lrnO:3t Often ~;orneti rnes Rere 1 ~d A 1 rnost 

Never 

42. The teflcl-Ier e:;·~p 1 f11 n:3 to Ule children the consequences of 

A 1 rno::;t 

7. 
'-.' 

.. ") 
£.. 

Often '30metirne:3 RGrelld Almost 

Ne·· ... er 

43 ThE! t8l)c:l-ler makes suggestions to help tile chllljren participate 

In the aeU viti es or to provllje ttlem v-tith a Hernati ve p 1 a~d 

choi Ci3S. 

5 4 3 

Almo::;t Often ~30meti rnes Rare 1 q Almost 

A 1 'NfI~d:3 Ne' ... ·er 

44 T!le teacher mtlkes the neeessar~d i ntervent i on when the chi I dren 



5 

,\ 1 rni)3t 

5 

A'rnc)::;t 

i:" 1 \Vnij:3 

4 ""J: 
---; 

'. --,' 

.') 

.:. 

Often SorneUrnes Rarel~~ 

Almost 

Never 

Alrnost 

Never 

46 The teacher in genera I.. rnGke:3 :3uggestiorr:3 to 1 ncrease and 

:-t?1 nf on:::f; :;flori nq, mutuo 1 help Gn:j cooperoti on ot1lon!j the 

~. 

"-' 

A 1 rno::;;t 

A I "tl'jl~S 

4 3 .j 

.l':-

" Often Sorrtet i mes Pore I I::! Alrnost 

Never 

47. Tt-18 teact-Ier cornpJains about the chilljren to others when they do 

not 1 i -:;ten to hi rn/t-Jer. 



c: ,_, 

L 1 rno:::;t 

A 1 Vol '-j I 1.-:, .,...... t, 1 .~ __ I 

4 3 "} 
L 

Often '30rnet i me::; Ri)rel q Alrno:3t 

4Ei Thi? teflcher continousll:1 pick:; up a specific child to criticize or 

to pun; :311, 

r.:: 
'-' 

c­
,_I 

Alrno:3t 

"J 
L 

Often Sen-net i rnes Rarel y 

4 

Oftc!n Someti rne:3 Rarel q 

A 1 rnost 

Never 

Almost 

Never 

S(J The teacher degn31je3 the chilljren.. rnak:e::; fun of thern (For 

:30rnett1in~;l but !Jou c;)ullj not do it,: vo,,/·/! V'/t-ll'lt i) clever chillj you 



4 ·'-1 

L 

Alrno:3t 

Never 

5 4 3 

A 1 rno::;t Often '30rnet i rnes Rare I ~~ AlrnO:3t 

Nevet-

etc.) 

4 3 

Ai rnost Of ten Sornet i rnes Rar-e 1 y A 1 rnost 

Never 

S3. Thl? tCi:icher a110","/"3 the chijJjr-en to rnake fun of eelch other. 



c: 
'-' 

Pol rno::;t 

/:" 1 V'/i)U3 
'-' 

!Lee 

4 

Often :::;ornet i rn8:3 Rare I ~d A lrno::;t 

Never 

5·c:.j. The teacher ~)iVe3 hi::;/her tlrne end attention to children 

',;,' t',;:.'-' ,:, ',,' '"",..- t h\-"; !! ~M ':"-1 t '1-11' 'c:' ;' 1-.".- t l' I-r-II--' .:, t" d .'" t AI p'-' t l' 0 n 
' I • '"_> I ,,_, , ,=. J '. I , __ !j I r IJ _ "_. " ! i r_" I _ . __ !...J I I..... _ ._" , I • .. 

c­
. ...1 

;}. 1 rno:::;t 

:, '", _ ! I -Pol T. ij.j:j 

4 3 "J ..::.. 

I] f t t' n So rn e t 1 rn 8 -:. R fl re lid Alrno:::;t 

Never 

55. The teacher lor:::k::; the ct-lilljren into a roorn' or toil et to puni ::;h 

4 

A irno:::.t Often :30rnetirne3 Rer8l~~ 

Never 

56 The tei]c~'ier 3110v'/:3 phq3i ca 1 aff eetion to ct'ii1 dren (For e::<arnp 1 e,; 



c: 
"-' 4 

Often ~30rnet i mes Rt'lre 1 ~d Alrnost 

Never 

::1" The tscn-=:her \"'o:mts the c.hilijt-en to fo11O\-v certein cliches \vt"ii1e 

thSll ijre ;]01 nq the acti ',/it i e:3" 
"- ~ 

5 4 7' 
'-"-

i\ i rno:;;t Often Sometime:;:; Ren:dl~j Alrno:;:;t 

Never 

Si"3 The t.8i'Jcher in the qroup eeti vlt i es provi Ijes U1e el-l11 dren 'Nith 

the opportunH.id of 1 earni n!~ bid dOl ng (For e~~ernp 1 e.: ..,·vt1en the 

obL3i ned .. she !~i '/es Ulern U1e opportuni t~J of rni ;<i ng colors to 

4 3 

AlrnO:3t Often Sornetirnes Rarelq Almo:3t 

; \ 1 ',"'.'-JI !.~ -~\ I, ~ .j' __ Never 

5'J T"he teacher eats v-tith the chilljren. 



C" 
. .J 

A 1 rno:;::.t 

4 

Often :::;orneU rne:3 Rare 1 ~d A 1 most 

Never 

60 The teacher Gsks children questions so that they can see the 

1-· nn::;Pf'! Jr' ncp:=; (F fir P.~! flrnp 1 p.. 1 r:p PiP. It :-. in hn t) - - • - __ ~ _. _ •• _ _ _ _ 'I, - _ _ ; l _ .' _ _ I _ J _ ~ .. 

c 
.J 4 

Often :::;ornet i rnes Rare 1 ~d A 1 rnost 

Ne· ... ·er 

8:~P 1 ai rr3 it to the ctil 1 dren c leer! q thus chll dr-en kno\·v wtlet to do . 

5 4 .) 
.. -, 
L 

Alrnost Often Sorneti me::; Rare 1 q Aimost 

A 1 v,/atl:3 Nevet-

62. Tf-18 teacller criticizes the ct-dldren frequently (For e>mrnple; Vou 

C'3nnot. paint pict.ures et all, ~Jou cannot. eat ~Jourself, you cennot 



5 

j:,lrno3t 

4 ,-, 
L. 

Often Sornet i rnes Rarely Almost 

Ne''l'er 

6:3. The teacher tells the children that s/'l-Ie does not love thern 

5 

t~ 1 rno:3t 

4 ..... 
L 

Of ten Sornet i rne::: Rare i ~d A1rnost 

Never 

hirn/her (Fore>~i)mple.: "Nhen Ule ctli1IJren hU~) the teactler. touch 

or ki:3S or srniie hirn/her). 

5 4 3 

A 1 rno:;t Often Sorneti rnes Rarely Almo:3t 

A 1 v'fa~:I~; Never 

65. The teacher cannot find anything that s/he looks for in the 

lJnJUp. 



4 

Often Somet. i me::; Rarel~d Almost 

Never 

66 The teacher partlcipates in the activities of the chlldt-en 

c­. ..) 

Alrno::;t 

4 3 2 

Often SomeUrne~; Rarelld A 1 rnost 

Ne"ler 

67 The teacher in the group activities .. set::;' ljifferent aims for 

lji ff en:::nt chi lljren. uses Iji ff erent rnett"II:lIjs or rnateri a 1 s . 

5 

A 1 rno:3t 

4 3 .. -, 
. .<:. 

Oft. en Sornetirne:::; Rarelq Almost 

Ne',,·'er 

6e The te.jcher- duri ng t.he group acti '·nt i es wt1i1e teaching 

::;ornethin9 to chilfJren. directlld qive:3 U1e inforrnation to the 

chlldn::!I-' (Fol- e~~i)rnple; This picture shov,.,s the seasons, in 

autumn the ',,'veaU-u3r starts getting COld .. Vie start "Nearing 



c­
._I 

A 1 rni):::; t 

4 2 

Often '30rnetirne::; Rflrel~d Almost 

Never 

69. The teacl-Ier asks the hjefl:=; f)f the C1111 dr-en about the rul es of 

en:dmns them to the children. 

c: 
'-' 4 

Often '30meti rnes Rare 1 ~~ Almost 

Al v'/i3lj:3 Never 



5. 

1. The teijcher \'-thile te i1ct-Jing an acti\·it~~ t.o the children shov-/s 

thern hov'/ to Ijo it hi rn/herse 1 f . 

.. -, 
L 

Al rn()::::;t. A 1 "Ni)U:3 
<-' 

"7 . ..;.. 

T ~-I ,-, f -.- -. I ...... !- ,~.I- - -,/,1,-. t t-·-. ~ 1- l' 1 ~ t- - t-. t t- - \/,1""1' t t- ,... r-'-' '" t· .... f-1' = 1"...· .:> f-'-' IU'~'-'--' , ! . G ,.t! ,j I.. riG . .:; I IIJ 1 I';:' _ I G '--I I l.J. t! , _ I fj 1 I I.J.:! _ II;; " tl G Ij .:. U G .::0 G Ij . 

A 1 rnO:3t. Ne\'8t-/ 

A 1 rno:~;t Al \YijU:3 

.. -, 
L -. '-' 

OccaSl Dna 1 hi 

T, Ii "_'. f,_~.r_'."'" ',-_,I,-·,r'>_.t- n·=ot !-,,-'t-·- ''''11 t t-.", ,-·I·I-I·l--'I-... ·n • '-' r: .:!'...1 • 'G .::. '... _ ,0:0 ._. 1..1 G, 

3 

Rarelq ... Occasi ana 1 y 

A 1 rno:~;t Al \"/i3q:; 

group, the chi 1 dren 

4. The teGclier helps the chilljren -'I'vhen the~J are puHinq their 

clothe::; on i3n:j off. 



Al rno::;t Ne\'er,l 

A 1 rni):3 t r"J!3'}8r,/ 

P'-I--11' •....• :1 I::! oj 

Rarel!d 

3 

Occasi ona l!d 

3 

rlcf:a:::;i i"lnij 111 --- -.- .::a 



ITEMS 

"" 1 , The teach[!r rather than bei ng together V-ll th the chi 1 dren in 

t3:d::;tence of G lji:::;onjer ln the v-thole ljrOup._ children do not listen 

t.o the teac.t-Jer. the activities cannot tie Ijone etc.) 

'* 4. The teacher :=;!-iare:=; the prob 1 ern::; of the chi 1 dren '",.."l1en Ule~d ha'·le 

+ -., -v'- -.... t t- - ~ 1- l' 1.-1 - - ,-. t- r-. + '" I' t- d t!- - ~ 1'1' t - h 1 e ty - t n r-1' ,'" I - t- - r- t h -,_iH:t.. \'; fll:7. I _! It' t. I U I":U, I It',_ I Il _i II::! ::' A .UU . ,lij _'=" u ::; U _I.I::! 

._,.l,., t . ~ ,', - 1- - . - d ~ d - t - " 
lj!~ I. i ,.1 .1.:1 ::"/ rll::! P I:Hltll::! lO U e .t:.}. 

'"'5 The t8;}Cfier Ijoes not al1o",'''/ the crlilljren to :=;tart a nev't acti'y'it!:1 

elii 1 dren. 

Aq:;;e 1:3 more clever tt"tan All .. At-,rnet is rnore obedient than Aq~;e._ 
~. -

*7 The teacher talks v-tith Cit hers or deals v-li U1 8ornetJ-1i nt'] e188 in 



-Zo3 

tJlt'tn to tl::dl their i,jefls freel~J (For e>~tirnple.: The teacher asks 

:0:. 1 3. The t.t3acher doe:~; not oj 11 o ... ·v chilljren to speak t1 rne 1 ess 1 y (For 

to t'3lk: ote.). 

*" 14. Thf::, teacher e~~plains the child consequences of his./l"ler i:Jctions 

uDon oUler:::; Qr the feelings of his/t-Ier friend \·vt1en a problern 

i:3 not in .... ·ol'/ed \·vith them \·vhen Uley are playing or ,joing 

i3ctivitie:3 unless there is an lrnportant reason (For e>~arnple.: 

vlhen chi 1 ,jren !-d t eacl1 othet-. \'vhen a chi 1 rj ct-i es, .... vhen t.he pai nt 

:~;pi 11 ::; over t.he n oor or onto the chil d. 



+- 16 The tef1cher 1 flugl-IS the -Jokes of chi 1 dren. 

+- 17 The t.eacher i:3 interested 1 n the flcti vit i es of the chil dren. 

1 EI. The teacher does v'lhi3tever UII3 chil dren V-lent . 

. :.,~ L· , .... n ..... j j - ,-. t ,. ~ r- .-. 
'J·~,t··, I i II::! '-j •. e.: .. U 1.:-. 

*2Ci. The teac:her rnakes :3U!]!]estions to help chi Iljren develop the 

* ,'j--; 
..:.:.....:.:.... 

+/)7 
.i:- "_-' > 

chi 1 dren (For e:>~ample.; thi sis a subman ne .. sutm1ari nes go under 

The t8i3cher :3hov-/::; the solution to children v,then a protdern 

b)e~~pect:3 the participation of all chlldren 

cHflkes mto conshj(~ration tJ1e interests and tt1e Ijesires of the 

chi l;jren. 

ij'hjoe:3 not provide opportunities for t.he children to answer. 



*:26 Thl!, teacher, tell~; H-Ie chlldren v·that to do to control them 

. ~!-? 
i- .:.-. 

--.-...:.... 

up e\ .. enJbod~d, be qui et. put all the books onto thi sst-Ie 1f etc). 

Thij teacher Ijoes not help cJlildren v·lt-Ien Uley seek: lielp 

The t.eactier pn:ll :3es Hie chi 1 dren \·vt-!en needed . 

;3n3i:'!:3 in nle e:lass 'tttlene ... ·'er- theu "vant to. 
"-: 

;jnd e>~p 1 anflti ons Ylhen prob i ems ari se among Hie Cfl11 dren :30 

t.bat tJl(~I:1 can firllj solutions (Fot- e~·mrnple.:Vou can do like this .. 

",vhen 1.:l(H~ do it Un:3 V'lald 1 t Wlll tie better \'Vhflt do you Hii nk? 

,-. t· '1 .1 - -. ,- f 1-. .l .-.... 1- - . ,-. . - ~ ~- . 1 j - - - t ~ t- - - t 1- - I ." ~ - ,- '1- t t- I·=- ,-,... '_.I! i utl'::ll u joj '- ::.l III.:! 1.:, 1 tl., LIlli I t et! OJ _ '- II.:! U _118r p 1.l1~1.:!.:. G Ie c 1./.::0.:. 

(For 8~~3rnple.: the teacher let:3 c:tlildren to do activities ttlat v'lill 



he i P thern to sperllj thei r ener~jl 133 y,then s/tle real i zes that the 

,-. 1- , 1 -! '-,-, - ,- - - t- 11 -,- - - " 
V 1 i .I.JI dl (It e U uT 8til::!t ~~!J'" 

*~~ ::.t fhe teflcher- creates compel it ion arnong chil dren tl!d sug~jesti ng 

"';"'Jnnll'~ I'-P··Mi"'. t-ri,=· \Ml-ll·l.:; r't-i'---I" :"t-o Irl w-=-11't-ll;1 \M;tt-I t h .... ""r:tl"!l'fl'r.·-, , .• _ ••• _' ~. l' tJ -t -_, I I I c; _ r:;: d (j t:::; U 1-", 1..1 ~:j Itt _ i. .1 I c: i...J ... _ I; I. c:.;:r. 

-":'3"5. TI-18 teactler \va 1 k:3 arnong Hie chi lljren to help thern or to 

the t)cti\';tie::;;. 

~3 7 The teactler ',,",1[111 e teachi n~j en act i'-,.·ity to the chil dren Sl10WS 

t. h e rn il I) V'l t (I I:] 0 itt-I i rn s elf / fl e rs elf, 

-'O':~Ci The teflc!"ier throv-l:3 the rnaterials In the class to the children 

·.h!h;:'~-, '-:' /1-,,-:-, flnt·~ '-Jt-'Inrj" 
~. l : ___ ~, "_z , f':"~:j c,;: -.'.J I I .~ I .j. 

ner'·/e:~;" . 

41. Tt-18 teacher tells fl child v,that to do \·vtlen the ctl11lj cannot 

*4'2. TI18 teacher · .... erbally arllj/or physicall!d punishes the ct-lildren 

(F or e~~flrnp 1 e, 3/1"113 SCO 1 des them,_ shoutes tit them .. pu 11 s ttlei r-



:,:. 44. ThE! te'3cher teflcties ct"ii lIjren b~J gi vi ng ; nstructi on::; v'lt"ienever 

:::;,/he V'lants to t.each sorneU-ling. (For e~<arnple; First, do this, then 

t h .-•• '"ill -- 1,,- .• -.~ b' -0.-.1..; - -.-.f· - ,... '-'/1- t- -'1f""~ tl . -.1 fCl..j ','.! tile/t· .. 1;; ,jllU .J u·;:.r-..l tlCI qUI;;.= .... l un.=, .:0/ Ie II;; 1-1.:0 _ jenl. 
~ - - .. 

:,:. 4t!. The teacher a llO'NS Ule chi ldren to use the rnateria 1s in Ule cl ass 

cllilljren to correct thei r rni stlerlaVlOrs ·,,·vhoe· ... 'er beats fl fn end or 

dp::;txClU:; an activitl..] of his/her- frienlj). 
~_r "_-

f 8fd i nCl:3 ",Ill-len ttletl are hurtelj or sad. (For e::<arnp 1 e; \Vhflt i:3 the 
..... '-' 



52. TI-18 teacher fin:3 ob:3ervation forms about the cliildren when 

,~. '/1'-"-' .; .c;:. l' r-' t \...1 <:! ,-1,-1-1 i lr-I "_'. _ r__ t -~= t.1 r__::; _ .. I- . 

';':54 The te3cl"ler make:;:; the neces:::;ar~d i ntervent i on ~Nhen the chi I dren 

*55. The teaclier prepares the acti· ... ·ities, the required and used 

T t- -. {- .- r' l) -. ,- , .• , q - Ii - t- - 1 
i ! n.~ i_~Cj _-I.e I ~ __ t! t: tl .' rnakes :3uggestions to increase and 

reinfon:e st"ifH-ing, mutual help and cooperation among the 

children. 

:lot l;:::;ten to I-lim,/her. 

~5e Tl-Ie teacher conti nous 1 y pi ckes up a specifi c ctiillj to crit i ci ze or 

to punisti. 

*59. The teaclier Ijirects the children wlth strict rules. 

*60. TliB t.eacher Ije~)r[jljes the chi 1 dren., mek:es fun of them (Fot-

e::~i3rnplB.: ","that. ;j fool child ~Jou an?, I wanted you to do sornething 

tllJt ~doU could not do it; \·'O\,...,! Vv'hat a clever child you are etc.). 



*6 J The tesCh8t- mskes suggestions to chl1ljren so U"Ii:lt Ule~J can 

*62. The teacher ShO\"lS the chi 1 dren the wa~d ttle rnateri al s are used. 

*63. The teacher ~:;Ci3re~=; the children so that slhe Ci::Jn have onder in 

9rouP (FCH- e:';t:lrnr:de; if IJOU ,jon't keep quiet. I 'l'.'ill not give ~doU 

*64 Th,:.=' teacher ij 11 OW:3 the chi 1 dren to rnake fun of each other. 

ot her. 

nle chilljren meet with a probl ern. 

TI- - + - - l- -r- "1"'-'- L-l- /,- -r- tl·t-.-.·-. -t- j 
i Ic ,_cijCI II::! ~j',' e:::; I I ':it' fll:! _ lie: ij II interest to chi lljren 

\VT-lene\f8r the!d 'Nant hi :3iher t; rne and i ntere::;t. 

+-6El. T I-n? teacher 1 ock~3 the C:l'Il 1 dren mto a roorn or to; 1 et to puni '3h 

tbem. 

thelJ are dOl ng the act ; viti es. 



71. ThE, teflcher in the group acti',lities allows U1e chilljr-en to use 

thl: niatenals fl:::; tJ-!8~J Ylant to U:3e not onl~J in one \"la~J (For 

e~~arnp Ie; :3/1ie all OV'l::; the c:hil dren to u~:e the ts locks not on lid to 

tltn 11j ::;ornetliHi!] but to u::;e them in the house area as food a1 so or 

""'lhl i e ;) chillj i::; rnaki nl] a car she all OV-/3 thern to u::;e rnedi cme 

containers in::;tefld of tires). 

C':'72. The teacher gatt-!ers all the ctiildren as 1:1 !]rouPJ the children 

i rnj; ·,..'i dua 11 y or- as a gn::sup si ng songs I te 11 stori es, plaid gernes 

,>- 74 n-ll::, teacher eat.:3 "Nl tii the chi Idren. 

75. The teact-;er wants the children to do their ov·m tasks tliernselves 

''='76 The teacher iJsks children questi ons so that tlie~d can see the 

Ci'1U:3e-effect relations and telis children what ~Nlll cause \'vhat 

(F ot- e>~arnpl e; 1 ce me I ts m 110t). 

77. Ttle teacher v-tarns chil dr-en to\"tflnjs the enlj of nle acU viti es. 



'"'"lEi "llhile the teacher is :3bo'0nng an acti\,·it~d to the children .. s/he 

*70 I _"_ 

;::-::-:p! ai rr3 it to the chilljren c 1 earl ~d thus chil dren knov'" vthat to do. 

The teacher cri U ci zes the chi hjren frequently (For e>~arnp 1e; 'lou 

Ci3nnot oamt P1 ctures at a 11 .. ~doU cannot eat ~dourse If) you cannot 

t .- - .. .- - , • ,- Ii - t - - t- ; I"' 1 - J. - j d It: lj llij·,' d U ,_ t: ur,!-I lj U~ I . 

'iJ~- - 'I - " - t- Hi -II .-- ·al·Po - nr-- et t-1" Ii" t I-,·=-t ,... It-.-. j - 0'-' riot ll·I,·Po " 'il It'. l" ',' lj. u lj -l iT I. t~, _. ::. _ r I : _, 1-1 _I IJ _ .::,.. ,'=' I U 1;. .. ::, _ h ~. - -

rnah'rl i) 1:3 flt''!Ij does not eljucate them on thi s topi c. 

86. The teacher teaches the children to corne t.o adults raUler HH:H'i 

fl tJht in!] "Nl Hi each other-. 

~137. The teacher doe::; not V'lant children to show affection tov'lanj 

hl rn./tlsr {F or e~<arnp 18.; v'lhen the ct-lil dren hug the teacher} touch 

*66 The teacher cannot find anything that s/he looks for in the 



*91 The teaci1f~r help:::; the chilljren when theld are puttir\l~ on and off. 

*93, The teflcher in the group acti ··lit i es whll e tea chi ng somethi ng to 

,-. t- ; 1 .~ -.-.. ... F - - , ,- - 1 . T 1- .. -. r.' -. t .-. t- .~ t l- .-.. .-. f· t .... -.-,_ II "JI c,) .. ul e,'·,tltnp t! .. 1111.=, I-dt. _ure ·=.IO\,·l.=. _lie ·=·e"k,on 0 aU,JJtlltl .. 

t.hlcksr clothes tt)l)n V'le Ijo in surnrner). 

+IJ4 n-18 tei3cher ;):::;k::; Hle ideas of the children 3bout the rules of 

i- ,- b·-.•• ,.-.., "1" ",-- 'JD """-I d Ij1 r'I-·IJ r ,,... . ..,,,-. U lj ; ~ IJ ',~ I I!::J _, b I U I. I I..J I IJ -:. _- _ -= .. :. ~ oJ the rules 'Nl th thern and 

9 15, n-n:: teac:her does not provide the chlldt-en v,tith the altern3tive 

;)cti\.'ities. 

96. Tt-18 te3cher tell s the chil dr-en v,that :3/he appro' ... ·es fJt)lj 

~ !t.ern:~; that con::;titute the final fOiTn of the ratin9 scale. 



f1ADDFLER 

"" 1. t;,~jretrnen cocuklarla beraber olrnak: ~J8nne ::nmfm 

* .. -, 

durdurnVlk i:3t.e,jiginde nedenini aciklarnadr:m 

:"la~lrnarnalannl sOI.JlulJor. 
"-" . -- --: 

"7 Bu qnJPta cocuk!ar '3eneliik:le bir k:arga:;;a il~:indeler 

(ljtT!8 1]in.t.Orn 13rupta tlir dOzen:3lz1i~~in olrnasi .. cocuklarin 

+4 0Jretrnen c:oc:uklar zor dururnda kaldi'jinda onlarin 

;) 1 ill ql fllja.. l1aprnak i stelji qi etki n 1 i k 1 e:i n u~~gun artie: '.Ie 
- - - -

"* 5. tl~Jn3trnen ~·ocuklann oldun o~dnarnak. tuvalete gHrnet( 

giLl] yem bir etkinlige diger ,;:ocuklan beklerneden 

"·6. til!ret.rnen cocukl an tl; rbirl eri Idle kar$lla·:;~t.i n IJor. 



,-,,-, I"~'-('~' - ,-.".~-1 -'t .', ,'c ",lJlJlJt ~::It~-::..t' I .. IJ Ill}. 

I", ',' - - L_ - - - - I 1.1 - - - 1-' 1 .. - I d - -,- - I. - - 1 1 1 Jf;1t t'Ullt'ti ~:ucdni::H ij Llllgl i:lt· .. ,_i:.1t 1I1i3K i3trIiJC1~.:;l i3 on an 

-il'11 Ogn:trnen I]OnlClk prograt"'m izlerniyor. 

*" 1;;::. t!l~rt:trnen genellikle gOler~iizlO. 

'.'8!Tnl uorWrneqi n ;:3adece kendi si is telji {Il nde veqa 
"-" "-' --..... 



+ltj 

*17 

113 

i ' ..... 1 J i .-1.1 1 11":1. 1-1" \ 
U '_ '-. t 1-,1 -A :,:~ i L. 1 l 

olrnaciikca cOcukl,jrla i19ilenrni'jor 

!.nrneqm; 1ki cocUJ~un tnrblnne ',':W-rrlaSl. tdr (:OCW]Un 
\ - . - . . "-" 

1-· ~.--. t-- - ,- - - r 1I!'1 !"o.-; 1- - -'~!"ol '" 1-1'11- n",'IIJII- 1-_"_11 1:; I. !it'il i.':1JI_:'At~ .. '-" i I ::;i:lhU (l i:I "-1-' _ .-Iu . 

Ogretrnen Cocukli:irin etkinlikl8ri~j18 ii!~il8niyor. 

p,,·--t,-·-Pt1 -''''~I,I~l!''ot- np. l",-.tel-lp.r·-·p 1"I!"o[l"\I-'­'-"::i' t' .11 k· " Lt·t· A f· .• '-" _ ... :, _. J ';:"-' ;:1'-',1 .;:lUI. 

q.-n-':-· t n-,c.n fl'-I'r pt 1"1" '-'11' 1.·1-·1-'" ... · elp' ~r -'111.'1 ~r"" r" - '-1'1'=-1-'-'~.7t '_" ·_it~·_".~ :j! -"I-' "_".1'·, !! .h C '11J_. t.IJt._.t--. IJ tJ "_"UI .-t !J 

:l i"' 1 ; .~" i i r- '-r-: p h-, '-I" t-I 1" :~ '_' t I "_, • f 1 i , '_" i "_-I I 33ghHT!ak iein oner; lenje bulunUI.:Ior. 

"*;::1 G!]rctrnen cocukli3ra bill]i kijZanljirrnak arnecl~dla 

*'"-)'-1 
...... ..::.... 

,,,.-.," k '·=-t-'-l·-:ll·:=.t-.-I--=. 1--11'11 "-""'101-.)1_" '"',! iJ i i IJI JJtJ L·A .-41! -.fd 

(Ot"T!8!jin; Bu bir deniztllticlir. IjenizG1tilar Ijenizin 

clibine lner gibn. 

Dqretrnen cocuk I Gr anJSl nlja herhangi bi r sorun (:1 kt i gi 

z;jrnen ken;jicozulYJ 'do1u gosteri~dor. 

+·j7 Oqretrnen cocuklGr bir etkinlik yaparken yardirn + 



"'2'::i O!~rBt.rn8n cocuklara IJiyecek VB ic:ec:ek veriyor. 

fl. coc:uklann anlaqabilec:eqi cn-nelder veriqor. - ~ , 

tl turn cocuklarin katilirnim bekliyor. 

ccccukli3rin n!3i ..... e i:3teki8rin1 goz onunde bulundunl~Jor 

';':";';f, ClQn:d.nv:::n cocuklari kontrol etrnek arnacitJla ljavn3ni:3 '- --" 

27 Clgt-etrnen cocuklar 'jardin-! istedikleri zaman Ijardim 

ctrni t~or 

01~n:.d.rnen, gezi g1 bi.herherllji b1 r Iduva di 81 eUd n 1 i k 

*.~f.-.·.i '-"-'1--'+ '··-·P.I~ 1-·ill~I.t'l ""'-; , ....... ; nl' ft ." I.· i bl.l.t.!.'l-I. P._.t_lr{.l·,-'ll·I(. f"1 Fj!" 1;'''',-1' riP _ .l_l:.:i r.·.~!~i'!_. i _-JJ.U" ut III -:-11 .Uf··.. oJ I t I.J I _ I.J 

+31 CiQretrnen Cocuklf1r f1raSlndi:'! h8r!"!anqi bir :30rUn ciktiqi 
'-" '\..; .... 

zaman cozum til.) 1 abil rn81 eri i ci n davrani:3 sec:enek1 eri 



Oqn::d_rnen 3i31jece k:endisinin bulurllJUllU etkinlik aJemirllJan - ~ 

'.'e!Ja i 1911 enlii !J1 cocuk 'jruburll::lan haben::lar, ':;1 ni fi n baska 

,.;:,,-'1 0 '-;1-1.-10 1-.I'11'11"""n r"r lll"l"'r- !-, ..... r-- -r' - 1 1 1'1 '1 ' :3'':-' '-" i •. '_k· '--'-1 C<.!iJ .. ~,_,~·_,t·., IJ og. ,=,T. [lB IHI on ar a gl enrnes1 

33. Chjretrnen !]rup etkinliklerinde esneklik 90~:;tererek onceden 

pl;Jnlanrni::; prograrni cocuklarin ihtiyaclarina ~jore 

(OrnegH1.: coc:uklenn enerji (iolu olduklarinif;Jrkef.tiginde 

•.• 1 - .• - I. c=,r--\"p.t - fr·- -1""'-" r"; - "'01 ""'I'" ~ -I' - t 1'1' r"11' I,,' - r­U[ll ;::if i1 IliJ e, _'. e,- TIt! '='1 ! I ::;'J.~ 'J!:j'JCiji<. e.f-.. I hI J:! 

~~a~itirrnasi gitii) 

+-,'.'.,d.. n"'I-,-,f,--r,.~ r'cl'··'II,l·"'r- tl;t- QT.'I'·]·'-'-I;I'-1;:, IJr"-'-j,~;'-I'e'" IOf11:"1r-'" . i_'!j, ci.!TiCji _"_,_-t-4hfU t G h.lt if' .. ~ .. .:1-1 i -=-11 t .... ·11 • IJ U 

ce~~;l tli oduller onererek araltlrinda ~dtlns ortarm ~daratiyor. 

DC]retrnen cocukl ar etk1 n 1 i k qepl qorl arken qanji rn etrnek 
"-- "- - ..... 

\'8 lJGPt,i k I an n1 oenetlernek amaci ~dl a on I ari n arasi nda 

*36. Ooretmen etkinliklerle dei1a faz]a llq11enmeleri iC:1n 
~ , ~ 

cocuklara ..... uru~~or. 

+37 CIIJretrnen cocuklara bir etkinlik ~d;jptirirken 1) etkinligin 

-'f-7'::: 
,_. i_i, Ugrctrnen ofkeJerlljiQl zarnen sjmft.;)ki arac-gerecleri 



cocuklanl firlatiqor. 

3"'~1. Ogretrn8n eoeukiann commlukla istedHzleri uerlere 
~ v 

ne l~ijp;3caqi ni :;oUl uqor. --". -.. ' .......-

* .::l~::: i]1]retrnen cocuk: 1 arfl soze J ve/\'8Ida fi zi k:se 1 eezsl ar ',Jeri ~dor 

':Orn8:]i n; on 1 sri azar] mnak, btil~i rrnak. kul a1;]i ni. saci ni cekrnek} 

pl;'lP. \!I't-·....-·f·l~ 111'bl"j _I" _ . .f "IJf .. :, }_ 

*43. iJ!~retrnen cocuklara ne::;nelerin ozeliiklerim anjan1alarina 

iJunlU:3ak: rni'? Kalin rrn.ince rnl'? .. :::;uda !duzer mi'? ~jibi) . 

.... 44. CIIJretmen cocuklara ogretrnek istediklerini l.:l0nerge 

"- ·-;:'1-· .... 1-- ij·..,,-· .... t; 1 , "1-.IJ.. ' .. ' C'·'. "'!:I' c., .j'-' 

46. C!lJretrnen COCUkt.fll1 lji ger arkaclas\ ari ni n ~dapi p Ija kendi si ni n 

:rmrnfl1jl1ji etkinlikleri yaprnasini isti~dOr. 

*47 OIJret.rnen cocuklarin Idapacaklari etkinlikleri i3nlatrnfllarini 

i:::;ti1dor \'8 sorular sorarak onlara tlU konUlja yardirnci oluyor. 

* 4ci Ch~retrnen cocuklann slnlftaki arac- gereclen lstedikien 



*49 

~'-j"'~':;'-' ·-··~.t-f-lr .. -'tl-' -, ''''11 r. L-I oJ 1·- t- '-'i~ 1'- .-, -,.,.- ,. ""'1- ,,~.-' 11-1-,-' "".J.' .~,,_., 1.-_-'..1 _·t· IJ I-' h_" I'1.!1I ij ,j, If,,:] <.. ! ,'1:;, I:j '-' . 

;·Orneglti.: I<im bir arktujasini Ijo'.,.'erse veya arkadasinin yapUgi 

tlir etkinli9i bozar:3a onliJra l<izilJor ve/veya yapUklari yanlis 

'j'~"'''-'=''-'; .-,i 'j"-' 1 t --, 1- -' -·--t·, -'. , U··; 'J i j i~,; , ,_,,;;,, e. J!, e I:; t 1 n ,;:. _]I:! 0 t I. 

*5(), 1~II~r8trn8n cocuklarin canlari l~lendi9inda, uzulduklerinde 

;juIJ1]uI3nnl orlaya koyrniJlarina, ::;o~Jlernelerine izin ven1jor 

intT1Pf"n' t::lir- :=;'-:11 '-·-'1' nlfilji? :=;?t-! 1'"'?1I1 .... '!i:=;:::;I't ... f"P. nl l-lI''? "l·tl,-} ".- --.:fl .... L _c.:' 111 _IU~. ___ "''-_ .. 'II.": __ Ajl t_ - u.~. ::1 ." 

*5 j CIl]r2trnen cocuklflrl) bir kurtila Uljrnl)diklarindtl neler 

I-, 1 ,=. ,-. ',- ,-; i n i .", ,-, ; I,' '1 ; 11'-' f-
' .. ' ; r) ,_" I :j f , I I iJ _" I I"" I.j I..) . • 

51, Cil]ret.rnen grupll3 cocuklar hiJkkinda gozlern forrnlari 

do 1 cJuruuor 

+53 Olyetrnen coc:uklari etkinliklere katrnak: ve~Ja oljun 

:}€'cenek:l eri :3unmak: i ci n oneri lerde bul unu~jor. 

*54, Dljretrnen cocukl ar Ytlra I arH:li klljri rnja yara 1 ari na !jerekl i 

*55. Ogretrnen etkinlikleri,!Jerekecek .... '8 kul1anihjciJk 

i1r>:lC '-if:: gerec 1 eri once den hiJzi rl i IJor. 

*56. Onn::trnen (Jenel 01 an3f( cocukl ar an.:r:;i nda pa~dl e:::rni3~dl, 
"-' "-



:·57 Ch]retrnen cocuklar kerlljisini dinlernedikleri ;:arniJn 

rlfln:d '-'-lp.n iJ-lp.'''''-::lt"<-'11' fl!':.r''''l: i'J h:.,::t 1'r-I-'-,01: r.'"'"":'''''1 ""t-..-I 1' '-'..-.""'l~' - .'j- - _I' _; _ _". f I _! U i..J .... OJ 1-_"_'. ! :._.f-- or _-GL-IJ U tU I It IIJ:_. 

;'-'1"" !-',:. i 1"-', 'I' h'l't- 1-'I-'I-lj,""I'::U.f'j''''-I'­! '0" I . I ._' "_" £ _ I _. L" _- _1 --'.-~:f _of __ f Co.. ~.:f _ t . 

;'Ornegin; ne aptal se~lsinl bir se~d i:3temi:3tim 

*b I Oqretrnen coc:uklarin YfJpti!ji etkinlikleri,. !~ozlernlerini 

*64 

h 1 ;.-hi .. -1 P ;.-i I ' 1 P 
U!I Ul~ 1-_·' ~:j "_" 

rlll'llll"'l1l l flt-'-'. • . .fI, _. _=! _ • 

pa~dl fJ:3rniJ 1ari ni S;j,~ 1 arnak: i (:i n onen 1 enje 

oo:::;tenuor, (13) 
"_t "_" 

cncuklarin go;:unu korkut.uyor (Ornegin; eger :38:3:3iz 

1-'u7,,,,rl',,,, I~';", 11' r-'''l'r-'1' 7 "1' bl') _·c ..... t..1 _"..I" r-.~j i . "-' I - ~.:J . 

Dnretrnen cocuklarin tlirbirleriq18 alaq etmelerine 
~ ~ ~ 

1]0':: uurnulJor. 
"'- , .. : "-' 

OlJretrnen cocuklann birtdrlerin8 vurrnalClrini onlE:rniqor, 
~ -



tliJ. (i!3retrnen cocukl ar herhangi bi r prob lern I e kar:;i I asti 91 nda 

~lrotJ 1 ern 1 eri cocukl ari n yeri ne cozuyor. 

*67 Dgretrnen cocuklar kendis1nin zaman ve ll~Jisini istedig1tlde 

,-j ...... -.-d,-·."',. '-'-'~j'n'Cl t'1·-,;t.··-·-1 ,---.,1'( ~. '_'.:jl r_·',lf','_·'.1 ,_.I_d_,.,._., .II·,.:_-.P._.j "'p'.,'P.i'l-'III',,·· ·'!l·='IP.t-lll·-·t-:'1-, _ -J_., _"_ .. _" '"', ~:I ___ J ._" .j'_it 

ODuuor oibi 'l. 
1 ,_" _" • 

*7(:1 0:::lretrnen cocuklardan etkinlikleri ytiparken belli 

71. ell~r8trnen I~WUp etkinliklerinde cocuklarin arac-gerecleri 

J.. -; .-, 

I ~. 

t.ek tlir '3ekilde ljegil de istedikie:-i ']itti kullfmrnalarinfl 

ku 1] em rn fl 1 ari na veYfl cocuk flreba yaperken t ekerl 13k yeri ne 

ilac kut.ularini kullantlleSlna izin veriyor). 

Dqrptrnen butun :31mfi blr qrup helmde topluqor, cocuklar 
~ ~ -



*73. CI!~]r8trnen grup etkinliklerinde cocuklf1rfl "~Japflrflk" ogrenrne 

olanagl ""eriyor {OITle!jin; cocuklflrfl degisik renklerin nasil 

Olur,:;t.uqunu oqretrnek istediqinde ortlere bouElleJri birbirine - "_" "_ --I 

kan::;tirarak cBsitli renkler tllJlrna olenagl verrnesi gltd). 

75. Ogretrnen cocuklarin kendi i::;\enni kerujilerinin idflprnasini 

i .-. ~ 1· I -. - " - '- ... I . --. -1'1 - .-. t . _. -.. 1· .-. . -,: .•.. Ijt.! 'It! ul.lt.l .• J]BI ct!t· .. J:!.: •. 1I rne~de Ul 1.:.1~dOl. 

*76 [!i]retrnet"1 cocuk:lara neden-sonuc iliskllerini gormeierini 

::;OjJ 1 Ul~or (Orneqm; buz si cakta eri r qi bOo 
'- "-" ... . "-

77 Ooretrnen cocuklan etkinliklerin tdtirnine qakin uqariqor 
'-" .... .- '-' 

*71:;. Ol]retmen cocuklan:l bir etkinlik !Japtirirken onu c!)cuklarfl 

flClkca dniatildor .. bO!d1ece herke:3 ne !dflpacflgini triliyor. 

eo Ch]retrnen coc:uklardan tarnarnlarnaljiklan etkinlikleri 

B 1. Dgretrnen cocuklarfl kflrsi bazen cok yurnusfli( .. 



Ei2. Oqretrnen cocuqun l.lfmtiqi elkinl if]in turnunu on un - ~ ~. ~ -

~l3T Ogretrnen cocuklar kendisinin istedigi bir se~Ji 

i~i3pm;jdik:leri zarnm~ onlari sevrnedigilll soylulJor. 

;34 Ogretrnen coc:uk:larin arac ve gf:reclere zarar verrnelerini 

on lernlldor, tlU konUlja egi trrn yor. 

f:i5. Cli]retrnen cocukl an n C1 nsi yet fwnusuyl il 11 gi Ii sorul eri ni 

'-'c,' '",nl·"t-r~i·· !CI!-,_- ,_- ." -J .... : I..J I ~j ___ . 

bulunrnalarini isterni~Jor (Orneqin; cocuklerin 
, 

O!Jretn"1I3ne sari 1 mas; .. dokunrnasi., onu oprnesi .. ona 

I]U 1 urnsernesi gi til). 

*EPJ [lJTctmen cocuklerin etk:inlikieri n8 .. 8lkin olank katili~dor 

(Orncqjl n;Cocukl arl i) beraber til ok kosesi nde bi r ev yapmasi 

11 i \-'1 \ ::..4 I _I ,'. 

i'';t"narli'}( belirlil.lor.def]isik l.lonternler veqe arac-(lerecler - . - - '- . <- '- -- ':-" 

k 11 111'.11)1 ~wr 



'.'.-, .-.' "-,, pOl i'-I' ·...,l-I·~· t wr-wl", h,1' t- t-,-..~,,' tY'lji t- ·-·I-II"lt,,.,.l-··~:lrl~'" ""'''''''-:11 "'I~ ! ; ; r_~ .' : _! \! 1 ~j _ .:;,. ~ ._" ,_. ._ _ ! Co .:. t I I ! f .' .j _ , • Ij I II U IJ i. 1..1 '! f I.J 

=.O,Wi-nijUi3 tid'::;l at", qa2G Clore Ijaha ka 11 n Ql Ul Slier Qi qrneqe 
"_ "_. • "_ 'oJ "_ "_" "_""_~_ 

_.' "-' '~\:Jrf'trn2n cGcuklan3 etkinlik icin :::;ecenekler ::;;:igliJn'tiyor. 

... Ul~ i UtJUr·'. 
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T .", h 1 ,-, c: T h - 'j' .-.! -' h f' .... -.f f h - ,,' ... .-.~ i t I j ,- - - . j- t t- - " -t ,.. 
, '.J u ! r, -' ' '" 1::' , 1.:. d 1 L' th 1 0 I I lJ I '. I. t' !.~ til ',' e i.:. I _ \:I I e~} t't' I) It' e ..... p e f .. J 

I h l' ',,' ,-. !-'~'l' t IJ I~ ij In r-p.· ... '_'1. ,r.:.1 ._~ _,_, UC'.:f _or:: N q> 
,,) 

I I V .J - (.- -"1 t- - 0'1 , - .1 -U;lUt', 13' ,11 uij I.t! 7 3 1 .-. .0 

f3r-ijijuf1te 6 27.3 
[fOC tor-a te 9 40.9 

.·-1.·-' 100 LL ToL::J1 

T;3tde 6 Thi3 clhtribution of the current occupation of the e~~perts 

Current. occu~njt ion 

Acacierni (:1 an 
He;3:Jrnlj::;:;t.er of 
n' !r'~'p'-! I -::. r'iu- 01 '.-'. "-: _.1 :3 '.-! ... ·1 

t·"j,-,t hn'--'-'!-,1 11"l pd n'-I" 
, lUI.' 1-':..-' l_·ii.! U "-" . r i .::t-

N 

7 
"-.' 

3 
7 
; 

,-. 
0 

~j .. -} 
..:::...£ 

(9 
(i) 

13.6 
13.6 
-1 ..... 
.) I.CI 

36.4 
4.5 

100 

Tijblt, 7. The distribution of the cw-r-ent. :38tting of occupation of the 

8:·~pert:::; 

CUtTiJnt :;:;et ling 
'~l f ore uri.) t,1 on 

-:" 

10 
(1 

22 

1 7 .-
~:'.tf 

45.5 
40.9 

100 



T -!- '.- .-, I - 11 C1~'- '"'f -I'I-r-''''nt · ... !Ylpl 01·\'-- - r" t , ij Li i t' C) L U. Ij U I L. I.: .4 '=' . '='. II I ;:Iii II::! ! " 

r'j'll' . h -.- -.( ! I p.'" 1-"" 0 t-" ' .. Tlul:'1 U I d _·iJ .J ; 

current 8rnp 1 o~Jrnent 

,-~.~ - c: 
-" '-' 

:: l -25 

N 

I 7' 
i "-.: 

5 

.:-:; 

.::.. 

,·"-:t o·") 

59. 1 
.·-,r, 7 L~. 

4.5 
9 . • I 

4.5 

1 00 



PrevioU:3 
OC:CUp'3t i OlV'j 1 
positlons 

;::rnD lO!Jment 

Education 

::.oc1;)1 Yiorker 

He;:j\jn-li1::;ter of 
nur:3eni :3chool 

/~C;jrjernl C i an 

r·.111 1-':' '-'I-!' '" I-'I~ fl f~ 1 f ,,_-! ,_I L. 8 .J _. I _ i_I 

tr}{jCtlE't-

C} •• ,-. .. -,.::. ,,-,-. ~-. 
!' ... l:,:.":"'C.UI i_.:! 

P':"Jchol 09 i ::~ t 

Official 

T nta 1 

r'·lurntler arnj percentage of previous occupati on:3 
1 2 3 4 

N 

.5 13.6 

.. -, 
L. 9.1 

45 

9 1 

91 

I) o 

4 16.2 

c­._' 

2 91 

4.5 

100 

13 

,-, 
.:... 

o 

N 

59.1 .~ 

I l 

4Cj 0 

o 

9.1 

91 

4.5 

9 1 

I) 

4 C' ,.J 

o 

100 

() 

o 

I:) 

I) 

··-,0 
.:.. .... 

% N 

77.3 20 90.9 

o o 0 

o o o 

o o o 

4.5 o o 

9.1 1 4.5 

4.5 4.5 

o (I o 

4.5 0 o 

o o o 

100 100 



r-!~-C\t"1 OU:; Nurnber i]nd perc e n t a!~ e of pre',/ious v'fork: p liJces 
v'lork 1 . ..., "7: 4 L. ~} 

~~ 1 ac e~~; N w N % N % N w ro "W:' 

No ~Jt-8:}i OU:3 

,', ,., .. ~, 1 q' n'--IPn f 7 1 3.6 • "7: 59 . 1 1 7 77.3 1') 1 95.5 '_" ! i q.... ,_ ~j I I "_" :~ '-' • 1 . .. ' I i.. 

i'Jur38ru 
'-' 

:::chool 8 364 4 1 1-' .'"') r, 
9. 1 .. c 

0.'::: i... ,-+ .. J 

Ho::;pi L:lI .. -, '] i 4.5 0 0 0 0 L.. 

Lfni \.'8r-::;; ty 6 36.4 '7 
"-">- 1 ~ r .>0 4.5 0 0 

~!lA~~ (I 0 4.5 0 0 0 0 

I c,-· '. L1:..:.A t) 0 0 0 4 .5 0 0 

R8:3etHTt-I 

centpt 0 0 (:I () ·1 4.5 0 0 

C:ornpanu 4.5 I.) 0 0 0 0 0 

T n t~j 1 .":!i") 1 00 ",,) .. -, 1 00 '-/1') 1 00 .. -,.') 1 00 £- ..:... L..L.. L.-L I L:t... 
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INTERVIE',y - SHEET FOR THE HEADMASTERS 
- MULAKAT FORMU -

1. OKUL ADI ----------------------------------2. QALI~MA SAATLERt 
------------------------------------------3. HANGt YA$ GRUPLARINA SERVtS VERtYOR? -----------------4. QOCUK SAYISI ------------------------------------5. OGRETMEN SAYISI 

6. YARDINCI SAYISI VE NtTELtct '-------------------------
7. GRUP SAYISI 

------------------------------------~ 8. GRUPLARDAK! QOCUK SAYISI --------------------------9. GRUPLARDAK! QOCqK-OGRETMEN ORAMI ___________ _ 
.rO. QOCUKLAR UNtFORNA G!Y!YORLAR MI? ----------------11. VEL!LER NEREDEN (FABRtKA !$Q!LER!, QEVREDEN) ____ _ 

12. GUNLliK PROGRANINIZ NEDtR? ----------------------
13. EG!TSEL FAAL!YETLER!N!Z NELERD!R? -----------------
14. SERBEST OYUN SAATLER!NDE QOCUKLAR NE TUR ETK!NLtKLER 

YAPARLAR? ______________________________________ __ 

15. EU SAATLERDE QOCUKLARA NE TUR ARAQ GEREQLER VER!LtR? ___ 

160 GRUP FAAL1YETLER! NELERD!R? NE SIKLIKTA? (Her soy1enen 
faa1iyet iQin sorulur) __________________________ ___ 

17. QEVREYE GEZ!LER DUZENL!YORMUSUNUZ? NE GtB!? NE SIKLIKTA? 

18. QOCUKLARA QE~tTLt MESLEK GRUPLARINI TANITMAYA QALI~IYOR-
MUSUNUZ? ________________________________ ----------

OC-RETMEN, 

HEM;>tRE 
POLtS v.s. 



INTERVIEW - SHEET FOR THE HEADMASTERS 
- MtlLAKA T FORMU -

1. OKUL ADI --------------------------------------2. QALI~MA SAATL£R! _______________ _ 

3. HA~G! YA$ GRUPLARINA SERV!S VER!YOR? -----------------4. QOCUK SAYISI __________________ _ 

5. OGRETMEN SAYISI 
6. YARDIMCI SAYISI VB N!TZL!C! -------------------------
7. GRUP SAYISI 
8. GRUPLARDAK! ~OCUK SAYISI ---------------------------9. GRUPLARDAK! QOCUK-OGRETMEN ORANI ------------------IO. QOCUKLAR tJNITORMA G!ytYORLAR MI'? -------------------11. VEL!LER NEREDEN '(FABR!KA t$9!LERt. QEVR£DEN) -------

12. GtlNLUK PROGRAMINIZ NED!R? --------------------------
13. EC!TSEL FAALtYETLER!N!Z NELERD!R? ----------------
14. SERBEST O'XN SAATLERtNDE QOCUKLAR NE TtJR ETKtNLtKLER 

YAPARLAR? 

15. EU SAATLERDE QOCUKLARA NE TUR ARAQ GEREQLER VERtL!R? ___ 

16. GRUP FAAL1YETLER! NELERD!R? NE SIKLIKTA? (Her Boylenen 
faaliyet iQin sorulur) _____________ _ 

17. QEVREYE GEZ!L2R DtJZENL1YOR~lliSUNUZ? NE GtB!? NE SIKLIKTA? 

18. QOCUKLARA QE$tTL! MESLEK GRUPLARINI TANIT~~YA QALI$IYOR-
MUSUNUZ? ________________________________________ __ 

OC-RETMEN 
HEM;>!RE 
POLls v.s. 



19. QOCU:KLAR UYGULANfu~ FAAL!YETLERE KATILIP KATILMAYACAKLARINA 
KEND!LERtM! KARAR VERtYORLAR OtiRETMEN Mt? ----------------

20. QOCUKLAR MEVCUT OYUNCAK, ARAQ, GEREQLERDEN HANG!LER!Nt 
!STEDrlLERt ZAMAN KULLANIRLAR, HANG!LERtN! OtiRETMEN DA(}ITIR? 

21. QOCUKLARA BtR2YSEL OLARA~ MI YOKSA GRUP HAL!NDE M! YAKLA~I­
YORSUNUZ? 
- BUtUn ~ocuk1ar~n ayn~ etkinlikte ayn~ anda yer almas~n~ 

istiyormusunuz? 

- Bir etkinlikten diger bir etkinlige ge~i~te ~ocuklar 

birbirlerini beklerler mi? 

22. UYGULADltiDnZ/B~N'!MSED!~!N!Z DtS!PL!N YONTE MLERt NELERDtR? 
NE GtB! DURUMLARDA UYGULARSINIZ? ________________________ __ 

23. OGRETMENLERINtzlN BU PROGRAMDAKl ROLU NEDtR? 
a) Program~n planlanmas~ 

. b)'Yonel tilmesi 
c) uygu1amada ~ocuklarla e~ dUzeyde pay1a~t~k1ar~ etkinlikler 

oluyor mu? Neler? 
d) Qocuklar ogretmenlere nas~l hitap eder? 

20. A!LELERLE NASIL !L!~K!LER!N!Z VAR? 
_ Ne gibi durumlarda anneler size gelir? 

_ Ne gibi durumlarda siz onlar~ ~ag~r~rs~n~z? 



APPENDIX .} 
OBSERVATION SHEET OF THE PRE-SCHOOL CENTERS 

- GOZLEM FORMU-
. F!ZtKSEL N!TEL!KLER 

1- Okulbinas~ ka~ kat1~? 
2- Grup1arbag~ms~z m~? ---------------------------------
3- Qocuklar~n ku11and~klar~ e~yalar onlar~n boyutlar~oaa m~-

- Sandalye 
- Hasa 
- Tuvalet1ervs. 

4- Bu e~ralar Qocuk say~s~ ile orant~l~ m~? 
5- Qocuklar~n ozel e~ya1ar~n~ koyacak boIUm~l~e~r~v~a~r~m~~~?---
6- Bah~e var m~? ----
7- Gruplardan bah~eye ~~k~~ var m~? veya1 
8- Bah~eye uIa~mak ~ocuk1ar iQin ko1ay m~~?~---------------
9- Is~nma nas~l oluyor? 

10- yapay ve dogal ayd~nlatma yeter!! m!? ------------------" 

. YUVADA KU1LANDIGI GOZLENEN ARAQ-GEREQ L!STES! 
1- "Yarat~c~ SanatEtkinllkleri it Ty10 Kullan~lan Aray ve Gerec;ler 

- Res~m sehpas~ 
- Pazen kapl~ t-a~h~t~a---------------------------

Kukla iQin ta~~nab~len oyun sehpas~ ______ __ 
- Boya: 

• Sulu 
• Toz 
• Krayon 
• Kuru 

- t<takas 
-Boya f~rQas~ 
- Kag~tJ Qe~itli 
- Kil 
- Yogurma maddeleri 
- Digerleri - art~k mataryeller 

rozlem stiresi iQinde gozlenemeyenler sorulabiliro 



2- "MUzik Etkinilikleri" tS(in Kullanl.lan Ara<; va Gara9ler 
Davullar 
Ziller 
Kal}~klar 
U~genler 
Marakas 
FIUt 
Tei"ler 
Tahta 
Armonlka 
DUmbelek 
Radyo 
Teyp 
Pikap 

3- Blok KOl}esi 

Bloklar, Qel}itli: 

BUyUk KU~Uk Silindir 
UQgen Tam Cubuk Yar.l.m Oubuk 

Dortte bir X.Y. bi~i Egimli 
~ubuk minde so- Blok "----palar_ 

QatJ. bloklar~ 

4- Evcilik Ko~esi ve Temsili Oyun Koxasi 

Bebakler Bebek Yataklar~ 
Beh~k arabas~ Battaniyel-e-r-,-l} .... I .... l ..... t-eler ve yastJk lar 
Evcilik oyunu i~.l.n eski plastik a~ya -----
Ufak masa va sandalyeler Dolap 
'1' ahta oyuncak F~r~n .... O-y-u-n-c.,-a..,...k--...tela:fon ___ _ 
Mutfak ara~larl Temizlik araQlarl 
Qe~itli erkek/kadln 6iysileri ~S~l~l~l~r~o~n~l~a~r _________ _ 
Qel}itli meslekleri simgeleyen giysller: 

Dr. ~antasl ve giyslleri Hem~ire ba~l.l.klar.l. ____ __ 
!tfaiyeci Kaptan, subay ~apkalarl ______ _ 



Degi~ik zorluk seviyesinde tahta bilmeceler 
Resimleri e~le~tirmeli oyunlar ------
Ufak blok tak~mlar~ 
Renkli tahtadan say-m~a~b~o-n-c-u~klar 
Marangoz aletleri --------

Su oyunlar~nda Kullan~lan Aras ve Geresler 

Ufak testiler SUzge91i kovalar 
Qe~itli boyutlarda ta~lar, legenler ----~P·L~astik ~i~eler 
Kep~eler I@..m~~lar !la~ damlall.klar~ -
~ampuan ~l~eleri Huniler SUzge~ler 
Yumurta ~~rp~c~s~ f~r~alar Hortum-l-a-r-----
sabun (kal~p veyatoz) ----
A~~k Hava Etkinliklerinde Kullan~lan Ara9 ve Gere~ler 

Qe~itli boyda toplar Qemberler tp atlamak ig1n 
kal~n lpler Kurn havuzu Kovalar 
Kaplar Ka~~klar Ufak tabak ,~anak-------
T~rmanma merdlvenleri Ip ya da tahta merdlven 
Bisiklet !p ve bahge hortumu Otomobl1 t-e-k-e-r-l-e~kleri 
Denge tahtasl Atlama beysIrl/tlrrnanma beygiri 
Sal~ncaklar Tahtravalli Kaydl.rak ---
Oyun sand~klarl ----
Doga ve Fen Bilgisi Verrnek t9in Kullanl.lan Ara~ ve Gere~ler 

M~knat~slar BUyUte91er B.boy bah~e ve oda 
termometresi-------Cetveller Or~u aletleri El 
a nalar~ Makaralar,di~ll1er,vldalar.somunlarfkancalar ____ 
Hayvan ko~esl ________ _ 

Kitap Ko~esi 

Qe~itli hikaye kitaplarl. ________ Mecmualar--------



! 
! :·c. YU'fADA GOZLE:{tLE~ ETKt:1LtKLERIU LtSTESt 

" i . 
J 
o 
'. 
ij 

1- r.arat~c~ an1at~m ve sanat etkinliklerl 

Blok1ar ve kUplere1e yap~lan faaliyetler 
K i1 ve diger YObTurrna faaliyetleri ----
.3vci1ik ko~esi faaliyetleri Kum oyUi'lU_ 
Su oyunu Tahta i~ler~ ________ _ 

Boyama ve Ba~ka Resim Etkinlik1eri 

Sulu boya Parmak boyas~ Q1kartma boyas1 
Sabull boyas~ l'wlum boya, tebeE}ir, boya kalemi ---
Ru10ya sa r~ lrn~~ .Lp bask~ Kuma~3. boya damla troa 
Simetrik desen 9~kartma Ip~ dizme QiZ6i 9iZi'Cie faa1 
Kesme yap~~tlrma i~leri ----

2- Temsili Oyunlar 

Evcilik ko~esindeki oyunlar Dramatize edilen hikayeler 
ve oyun1ar v.:ukla oyn-a ..... t-l-m-~- Sembo1il< oyun1ar __ _ 

3- MUzik 3tkinlik1eri 

MUzik1i , mUziksiz hareket Qa1g~ 9a1ma etkinil~i 
MUziK din1emek ~arkl soylemek __________ _ 

4- Do5a ve Fen Bilimleri Etkinlikleri 

Fizik gevrey1e ve konu1arla i:gi1i ornek1er: 
Ta~~tlar Tabiat hareketleri !leti~im ara91ar1 ____ _ 
Denge tart1 Hava durumlarl. DUYU£Jal dereceler ____ _ 

Can111arla !l~ili Doga Bil~isi Ornekleri: 
Hayvan1ar tnsanlar Bitki1er Yiyecekler 

5- Bedensel 2tklnllkler (AG1~hava ve Oyun odas~nda 
Top oyunlarl. ~nge 1 oyun uyg ':l arn3.S1 ___ -...-_ 
Qizginin Uzerinden yUrUme Karenln ortaslna basma ______ _ 
Oyun alanlnln, bahc;enin terrl.lzlenmesi_~.,......_ .... 
Cambazl~k ya da cimnastik minderi hareketleri ________ __ 



Kolay cimnastik uygulamalar~-bedeni ~all~t~rma oyunlar~ 
A~~khavada or6anize olmu~ oyunlar oynanmas1 ------

6- Dil Geli~tirme Etkinlikleri 

Kitap okuma Kitap haz~rlama Masal oykU anlatma 
OykUleri canland~rma Kuk~l~a--o-y-n-atma Parmak o~yu~nTI~a~rl 
Pazen kapl~ tahtada byku anlatma Reslmllanlatma 
Bilmece er Tekerlemeler $llr -------

7- Geziler Tertipliyormusunuz?(Sorulabilir) 

Hayvanlarla ilgili gezi yerleri 
lnsanlar ve ~evreleri Do~~a~y~a--v~e-mevsimlere gore canl~lar~n, 
bitkilerin geli~mesin~i-,~b~a~y~amesini izlemek -------Ta~~tlar ve makinalar Konuk ~a~lrlml ------
D. I. Qocuklar yeni bir etkinlige grup halinde mi ba~llyorlar/ 

bir diger etkinlige grup halinde mi geqiyorlar ---------
II. Ogretmenler ~ocuklarl kesin tavlrlara yoneltiyorlar ml, 

yoksa qocub~ kendi se~imini yapmaya serbest blraklp gerek 
tiginde mi onerilerde bulunuyorlar ________ __ 
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