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ABSTRALCT
Various studies carried out by Reichenberg-Hacketi, 1962;
gosenthal and Jacobson, 1263; Allen, Hart, Guell, Harris and ‘waolf,

tan4d. Good, Biddle ane

-t
L
n
1
[
b=
=
]
=)
Ln

=5 Rozenshine and Furst, 1973
Gurtin and Eimme‘_, 1974, Kounin, 1970; S;::Dtg 1977 showed that
“tpacher” was the most impartant, Tattm in garly childhaod aducation.

Euploration 'Df the area by the present researcher showed that
thore was no a':,-aﬁame tool in Turkey to evaluate tt":e behaviors of
gachars in Lthe nursery schools. In the field of pr gzchool education in
Turkey, the aim is Lo raise the quality of services.

Incraasing the quality of this crucial component of teacher will
alag affect the qiuahtg of the other l:DI’TIDDnEf'lt;S. The first step in
deating with the quality of this component is the pr“ cess of evaluation

oy maans of the process of evaluation strengt hs and weaknasses of

tezachers can be pinpointed and weak points can be built up.

Following this rahionale the aim of this study

|_4,|
L
i
D
o
i ]
by
e
-
[y

avelopment of a ratmq zcale that could be H-t-lj by people tratned in
the figld to evaluate teacher pvrturman: e in \‘erm“ of direct observable
interaction of {eac herz with the children in the nursery schools.
To achieve tm:. aim a two-step process was followed.

A3 A first ¢

LAI

Lep; the itermns of the rating scale were constructed



and as a szcond step; to determineg the final ‘;'armvrf»f the rating scale a
zontent validity study was carried out.
The items ware cons tructed by reviewing the theories and
pproaches in the nF-!d of preschool aducation, relevant instruments,

behavior categomes n Bekman's doctoral dissertation, psychological

maltreatment cate q ries and observation of teachers in preschool

i

gettings. The domain-referencad approach suggesied in Gable's book
instrument Development in the Affective Domain al,n pr‘“ided a model

for the format of fhe scale. The final form of the scale consisied

[
h

i

[ (]

ttams and 10 a:rjtegnries: representing these vitems. Specifically;
Control, ‘ e"".-:‘.un ariented promoting social vi'n‘?.EYﬁi:’f.itﬂ'i, Cognitive
osrignted f;rx:\mn:lting zocial interaction, Education directed behawvior,
Emotional abuse component of teacher and child ihteractian, Affective
component of tea her and child interaction, eneral teacher and child
interaction, Disciplinary Attempts, Drgamzatmnal Attempls and
Compatition,

For the content walidity study the scale was Qiven to 21 expert:

[Ay]

who had practical andfor thearetical mmr‘mut]un in the field of Early
Childhood Education. Altogether 22 experts returned the scales back.

The aexpertz were asked to place each particular item in 2ither

ghe of the ten categormes or in the eleventh no-Tit category and alzo to

[0}
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233100 3 degree of appropriateness for each particular item from one to
Twin types of methods of statistical analysis were used in
afiatyzing the daté gatherad from the experts.
in the first method freguency counts an::! perceniages were
calocujated. The éet criteria 1or the inclusion of the items ta the final
form of the scale were an agreement of at least 'E-DF". of the experis for

the predetermined o ategory for that specific nem and the assignment

of a degree of appropriateness value of at least 2. Fifty seven ittems
satizfied the set criteria for this method.

In the :3ec§nd statistical method a weighféd index of assighment.
CatAS) and & weighted index  of a;::prnpﬁﬁtene:: DA TAPY were
colouiated for each apecific 1tem and the items with a WIAP of at least
II% constituted the Tinal form of the scale. At the end of the second
statiztical analysis 64 items satistied the deief‘r‘nin&d criteria.

It was alzo found that some ‘uI the items exciuded in the firs
method were not excluded in the szecond statistical analysiz. Due fo
this reaszon these tems were also included in ﬂwe final form of the
rating scale.

Thus at the end of the analyses the final farm of the rating zcale

cansisted of 74 items.
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The rating scale in 1ts present form with 74 items can be said 1o

Ped]

he ready for interrater reliability study.
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: _‘_ Hackett, 1952, Rosenthal ve JAcobsaon, 1965; &llen

*

A1, Harmis owe Woll, 1964; Good, Biddle we Brophy, 1973;

Fazenzhine ve Furst, 1977, Durkin ve Biddle, 1974, Kounin, 1970, S0

i,

1277 bt aragtyrmacilar at‘aﬂnuuh yapilan rah,,m.:ﬂar “dgretmenin®
il oncesl editiminde en dnemli faktdr oidudunu géstermistir

o

x4
(]

i
b

Bu alanda arastirmoy taratindan yapilan incelems, Torki
guvalarda gabigan. dgretmenlerin davramslanm dedertendirmek icin
kullamilabilecel bir aracin mmam{jlm ortaya cikarmistie. Tarkige'de

okul Gnocesi egitirmt alaminda amac saglanan hizmetlerin kalitesing

“Ogretmen”  fakidrinGn  kalitesini  yOkseltmek, okul  dncesi
sitimim olusturan diger faktarlerin de kalitesini eikileyecekiic

tmen Takidrdnun katitesing arttirmak gin atviacak ik adim

“degeriendirme surecidir Degerlendirme sirec zayesinds

agretmenienin gueii we zagpf noktalam belirlenebilir v& 2aiit nokialar
gehiztirtlebilir

Bu digiinceden yola pikarak, bu calismamn amac agretmenterin
yuwadn  cocuklarta  iligki halindeyken  gosterdikleri davranizlan

o]

dgedgertendirmak icin kullamilacak bir skalamn gelistinimesi olarak
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oEirEnmi s,
Bu aman 1k basamakta gerg PHP,,.tlrnmr'txr 1k olarak; skalamn

maddelert gelistiritmistir,  ikinci olarak; skalamin son halini

celirteyebibmek ioin igeritk gecerBiligl cabiamasy yapimisir

HMaddelar, okual dncesi eptimi alanwndaki teoriler ve yaklazimtar;
Hgth oarsoiar: Bekmanion dokiora tezindeki davrams kategorileri;
DEivaiolih dstismar kategorileri wve  guvalardaky  Sgretmenierio

;::12%t:eri‘alEfr‘:i'i‘xE!fE;‘ér‘njE:,i'i‘ gararlamiarak gelistintmistic Gable taratindan
gnertian "domain-referenced” yaklazinn skalamn formaty icin bir mode]
tezkil simistir Geligtirtlen 91Cegin son hali 36 madde ve by maddelar
sitan 19 kategoriden olusmustur kiateg::»ri-i&r suniardir, Kontrol,
senel davrams acizmdan sozyal ahigkig arttlrma, Bilizzel yodnden
aoyal ilskigl arttioma, Efitim amagh davramis, OOretmen-cocuk

hskisinin duygusal ezim sdesi, Ogretmen-poouk iliskisinin sevdi

WL
it}

10

1, Genel agretmen-cocuk iliskisi, Disipline ydnelik qirisimler,

Bl

drgutiemeye gonelilr ginigimier, Yams.

icamk gecerithigy gabiamast igin skala okul dncest altanda teorik

olaraik bilgt 2ahibl olan 31 uzmana weriimiztir Toplam

22 uzman calismaya katilmay kabul :-trm-.hr

Uzmanlardan her maddeyl dncelikle on kategoriden birine veya

I'Ei
l‘D

gnbirinct kategori olan "hicbhim” ne yerlagtir istenmistir. Daha
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v~ -

sonra geng her omadde gin Dirden (dge kadar Dir uyguniuk derscesi

Birnet anahizde frekans e yidzde hesaplanmisiir Maddelenn
skalanin son hahm‘v=r=11.1$ta.u'ax‘:rilme}r:eri igin helirl&n‘en olgut; herhangi bir
madda  itin z.:zrruaﬁ_!m-m en az FS0':inin 0 maddeyi  arastirmac
taratindan belirlenan kategoriye yerlegtirmesi we uygunluk derece:
alarak daen az 2 %Lférme:z;i 131 Analizin sonunda 5?’ maddenin belirienen
Friters ugdugu goriimustin

tkinci analizde hor madde icin bir agirbikh veris endeks! (AYED
abup maddeler dlcegin son halind olugturmustur. Toplam alarak G4
maddenin bu krters ugguniugu bulunmugtur,

Baz1 maddalerin bi minti analizde atiidi] hald&,- ikinci analizde

stitmadiklarn gordimistdr. By maddelerde algeqin son haline

ol

atitmstardir

Analizler sonucunda dlgegin son hali 74 maddeden olusmusiur

2 L
A

oek 74 maddelik son haliyle gdzlemciler arash givenilirlik

calizmast 1gin hazirdir denilebilir
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TANTRODUCTION

1.1 The Aim of the Study

Tha importance of early years have been emphasized by various

Bloom ﬁ"?‘r'—"rf?,. pointed  out ’the fast rate of intellectual
development 1n the earl years and em;:xhasi:‘ed the importance af
ghvironment,

Children were seen as malleable during the praschool years and
tor the Tuture productivity of children, early Pdmahuna. axperiences
ware seen as crucial {Roopnarine and Johnson, 19287)

Himi. {1961} claimed that an enriched environment in eariy
childhood could mzke signiticant differences in the leve! and rate of
intellactual development (oited in Goodwin and Df’}'rax:ﬂ’uh 1954
Yarious studies reported by Berrveta-Clement, Schwainhart,
Barnetl, Epstein and Weikart {1984), Schweinhart, Weikart and Larner
12361, Schy *emi art and Weikart {1988) showed that high-quality
zarly childhood programs were effective 1n D}'..-'ermmmg the negative
effects of childhood poverty and even produced various short-term and

-iertn benefits for these children.

[}
s}
T}

All of these studies once again show the importance of early

years and early experiances.



Thare are *eﬁwr‘a! components in early Lhﬂdh wod education like
physical envirohment, cui‘riculum, avaluation, pafént involvement and
teacher.

Yarious studies were carried out that pointed out the crucial
imporiance  of the component of teacher in ft‘ue early childhood
aducation (F?.Eein:.hehtu:-:rg—Haz:k:ett, E! ; Rosenthal and Jacobson, [258;
Harris, Jdohnstan, Kelly and ‘wolf, 1‘304 Allen, Hari, Buell, Harris and
Holt, 1964, Good, Biddle, Eir::»phg, 197%; Rosenshine and Furst, 1972
Curkin and Biddie, 1974; Kounin, 1970; Scott, 1977}

Aftar reviewing all of these studies it can be said that teacher
15 the most important factor in @ nursery school and increasing the
gquality of teacher behaviors will positively effect the guality of other
companents 1n early childhood iju:,atmn

The initial step for working an the perfcnrlf_nance of teachers 1a
avaluation. Teacher behaviors have to be evaluated to determine the
2uisting strenghts and weaknesses so that interventions can be
provided to reinforce the strengths and build up the weak points. The
avsluation process necessitates aobjective means for assessment.
Search by the pre_em researcher showed that no }:,w ch fool exisfied in

arkey. Mor did literature review revesl the presence of an observation

schaduls devised to assess the direct relationship between the teacher



and child

Tha aim of this study was to develop a rating scale that could be
uzed by people trained in the field to evaluate‘ teacher performance
nterms of direct observable mh=-rm tion of teachers with the children
in the nursery schools. At the end of thiz evaluation decizions about
the kind of traiming needed by the teachers_; to improve their
performance and thus to increase the quality of education could be
determined.

1.2 %hai should be the aim of preschool educstion?

Zinca early yaars have crucial importance in the lives of childran
Juring these years the overall development of children in othar words
intallectual, social, emotional and physical development should be
simed. {Bekman, 1952, Erkunt, 196&6; Hess and Bear, 196G;
Fantarciogiu, !'3?"—“._; Yalkar and Gingdk, 1987

ina nursen _4‘ school setting, a child has the opportunity of making
newe contacts with the world and thus exgerientmg new learning
situations. A1l these will automatically expand }'n':as"her breadth of
epuperience and contribute to the child's intellectual development.
Among the intellectual goals are the m‘ormn:t‘tibn of curiosity, the
develapment of tﬁe ahility to handle concepts, Et'lfilif'lt'71er‘it of langx.mge,

to obhaerve and listen, to understand and solve ﬁr:::tﬂerns (EYlis, 1968



citad in Beliman, 1282, Fowler 1267).

Marious studies were carried out to determine the effects af
preschool educalion on the intellectual development of children. The
rasults of the studies ﬁk:e Head Start and Ypsilanti Perry Preschoo
Projact showed “;hat earty childhood education interventions had
aasitive effects on school and social adjustment h!« s lower rates of
Frade retention ;3§'n:j referral tn' special classes, higher rates of
nighzcool completion and amployement and lower ihcidence of crime.
The motivational and p"n.hi:.h:agin:al gtate of the children were also
pasitively affected like higher achievement motivation, maore positive

salf-conc ep't and higher occupational aspirations (Berrueta-Clement et

l,,t

1

al., 1984, Schweinhart and Weikart, 1288} It was also found that apart
from gaining cogmtive skills children learned attitudes or behawviors
ke ability to  follow instructions, to WD“Fk in groups, task
neirseverance, attentiveness io teachers which were helpful for better

zooial adjustment (Kaditgibasy et al, 19

n}
DJ

Y. Schweinhart, Weikart and
Larner (1236 found that children attending a nursery school program
hiad zignificant |0 gainz than children whao vdid not have any preachool
sducation axperienca.

In terms of social and emotional development, experiencing

approval by the ieacher and the awareness of peer approval have



ansitive effects on the social and emotional de»"elnprnent of children
{Hs3, 19681, At zchool, a child should freque‘nilg have a sense of
soccomplishment and a sense of being able to learn by himself/herself.
Experencing success, accomplishment, feelings of trust and belonging
#ill positively affect the chﬂd's sense of security, self-respect and

elf-concept (Hildebrand, 1975), Teaching children to have concern for
and responsibility towards others and recognizing his/her rights and
others’ will positively affect the child's later é'n cial relations
{Hildebrand, 1978 rited in Bekman, 1962}

Maskowitz et al, (1977) found that children with nursery school
ezperience could lesve their mothers and form social relations with
athers when they were away from their mothers, Ricoiuti (1974) found
that the distance of moving away from the mother and the orentation

vards other t:hi}‘njren were mare for daycare infants than the
hWome-rearad ones (cited in Bekman, 1982)
Howes and Olenick (1986) found that children in the day-care
centres were more likely to exhibit self—regulatmn than the children
at home

In the arsa of physical development, incorporating various

physical exercises and materials into the program which will make

children use their large muscles thus develop mrn‘ur—n:nm dination and



contral are wery necessary and benefical for them (Ellis, 1968;
Hildebrand, 1976 cited in Bekman, 1952).

Reaearch ca}' “ied out by Berrueta-Clement, 'Sclmfemhart, Barnett,
Epstain, Weikart ‘ 1954 showed that children attenqu high-quality
2311y r:v:is_icatin:mv program  had  significant gains in  the four
devalopmental areass mentioned m cotnparison to the children who did
not attend any p‘)g'am It i3 important o add that the gains were
found to be h:xng—}a:a'i_irag.

&% can be seen Trom the results of the atn:n'x‘e__mentmned studies
the preschos! education should aim at the overall developmet of the

chitldren.

1.3 The Components of Preschool Education .}

Pr&:a::ﬁnm education consists of the compmnents of physical
snvironment, te::w:her, curricuium, evaluation anﬁ"parent invalvement.
All these components are very impartant and all m them have certain
reguiraments. The high guality in early childhood education can only be
abtained when thérae components and the re_uj'mrement:a of these
camponents are correctly applied.

when tha component of physical enviranmeni is considerad; the
zistenca of the rjght physical environment plags a f:.mdamental rale

for centers to achieve their aims. Without the r1qht environmant aims



can only be reached upto a certain point.
An ideal center should satisfy both the comfort norms which

means the presence of psychological and physical conditions so tha

Pl

the educaticonal activities can be carried out in most appropriate ways
and the safety n::jrmz which reter to prepar‘atinr'l for unexpected
dizasters (Read, 19711

zoma of the factors of comiort norms .tnnaxate of spatial
dansity, crowding, :taff child ratio and available equipment.

When there i3 less "space” for children that 1:. less than 2 me per
child (Read, | 'B?H egss free motor activity, more physical contacts
with paer 3 anj:.ut:é and immovable apparatus also decrease in group
play, ncrease ini watching other children, .-agx ressive behawvior,
decrease in looking at books and fantasy play are ab:H rved.

“Crowding” has to do with the number of :::hilnjren 1n relation o
zpatial area. Bates Q70 and MocGrew (1972) found that when children

plaged in large groups they talked and played mth each other less and
showed more sn:xma'rg play {cited in Cinar, 1990}, |

The i1deal "stafi-child ratio” for each Setting can be determined
by taking into account the developmental levels of chuidren,

competence of the teachers, the goals of the programme, quality of the

facilities, available aides and the requirement of the funding agencies



diinar, 1990} Tizard (1270) found that as the number of adults
increase in the staif-child ratio children interac:t‘ mare with adults and
less with peers.

“Available equipment in a nursery schno} were found 1o be
effective in promating certain types of social behé'ﬂar. Pulaski {1970}
found that the less structured tr:ngf-:. elicited mora fantasy in play (cited
in Bekman, 1282). Also when thers was more equipment per child, less

watching others ocourred, more children played alone: Less aggressive

Elh}' i’f‘ L

or

(8¢
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-
—
[xi(]
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o
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, runhing and chasing behaviors were seen. In case
27 limited esquipmeant more competition over paD’u\ar toys, more free
motor ac h A1y, increase in aggressive and stressful behavior occurred.

The major aim of “parent involvement” in early childhond
education 13 to help families to creats a home_' learning ehvironment
that will foster the cogmtive, social and emaﬁanal development of
thair chiltdren {Cinar, 1220). The attitudes of parents were seen as the
ey determiners of the children's behaviors and attitudes (Katkavsky,

-2ston and Crandall, 1264 cited in Goodwin and Driscoll, 1984).

.

Callins £1277) wiewed parents as the single most important influence
an children's early education and development {cited in Goodwin and
Orizcoll, 1984} Parent involvement is very important in that parents

can help and support the program both in school and at home by means



af the aducational activities planned for them to use with their
childran. By measns of parent involvement parental expectations,
school-hotne relationships and attitudes can all be improved {Hess,

10
i

|

O oited in Good 21 al, 1975}

The component of “curriculum” primarily deals with the issue of
what a teacher wm teach to mher students. E:in;:a it iz impossible to
teach and learn e';.far;_qt}'m'ug at the same time za sejection process
necessary (Nichoils and Micholls, 1972).

he “focus” that is to say the priorities or points of emphasis of

the curricutum must first of all be established.
Tha "subjeci-matter” of the curriculum cansists of knowledge,
skills, processes and walues, A teacher selects Nha’r z/he will teach

trom the society's v zulue*a cultural norms etc. ann:l organizes and direcis

The facus ot a curmculum is the .emphasis for the selected
content. 1t determines how the selected items will be related to each
other uzu:nntaptn_lang and in terms of time and also the method of
teaching and the place of students vis_a_vis the teachers.

The focus of a curriculum is the mmb‘i‘natinn of direction
fpurposal, selection and organization of the subject m-ntter wWhile

d‘s:ujmq about one of these, the other curricular decisions like who
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will teach whom, how Lo teach, how to organize the teachers and
students groups, when to teach what and how to evaluate the

curriculurn, teachers and students will also be considered {Hyman,

In tha field of preschool education planning should be done down
bo gvery minute detail

The process of evaluation in preschool education was carried out

ﬂ“t

with tha aim of evaluating educational programs, for the children,
testing hupath gz in studies, providing information to facilite
children's learning and development, diagnosing children with special

nzeds and planning and implementing the ap”;:it_‘npriate nstruction,

L_I

understanding thevgrn:x'-.ﬂ.fth pattern and achievemeﬁt level of children si
that learning objectives can be set for each particular child, helping
the educator to fée'i better since at the end of .t}he evaluation process
the educator w1l understand what s/he hﬁ-a achieved, gJiving
information and feedbsack to parents and to the related agencies
fHendrick, 1975; Hess and Croft, 1972 cited in Goodwin and Driscoll,
EEN
Ona2 most emphasized and investigated rumpunem the dimension
of "feacher” n:Dn:sitit:_n_e:z: the most important element of preschool

education, Several studies were carried out to show the vital
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in eariy childhood education
‘Eeichenbery-Hackell, 1962; Rosenthal and .Jaén:nbsnn, 1263, Harris,
Johnston, Kelly :3n§:1 Wolf, 1964; Allen, Hart, Buell, Harris and Wwholf,
12964, G300d, Eh’ddl’e and Brophy, 1975; Kounin, 1970; Rosenshine and

Furst, 197Z; Durkin and Biddle, 1974; Fagot, 1973; Rutter and et al,,

oy

979, Barineau, 1982; Hyman, 1985; Krugman and Krugman, 1984;
Hirschbach, 1932; Qawin, 1979; Garbarino et al,, 1@86}.

Some of these studies are :3ummar1'2ed_ here. For example;
teachers a;:nm'x::'ax:h,_. style of interaltion and expectations were
nvestigated and their strong impact was seen.

Reichenberg-Hacket! {1962} carried out a study in ten different

e

s

BIy giOUps CEH%YBGSE::S of four year olds frmﬁ differant race and
socio-economic status. The effects of the following behaviors on the
children were investigated; teacher approach that i}:a carmmunicative or
non-communicative behavior; teacher's mntivatiqn technigues namely
gncouragement, management, discouragement; the types of activities
that  the teacher txaid attention to and/or participated in; lessons
taught; the aim of teacher intervention in an‘actiy"itg; the goals and the
values  thal are | emphasized. 1t was found. that; neither the
socin-econormic status nor race played an inuﬁnrtant role in the

attitudes transmitted and values stressed but it was the personality of
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the teacher. Herfhis outlook and convictions were the most important
gie Tactor in the children's nursery experiences. The teacher's style
of approach and the management techniques differentiated the nursery

gioups. Also 1t was Tound that teachers transmitted their own values

and attitudes to children by means of the activities and routines they

in the book F’uﬂm-::hun in the classroom, Ran.:tha? and Jacabson
(19647 pointed out how a teacher could influence a child's classroom
learning and test performance by having positive expectations about
he child's abilities.
in a study camried out in an elementary school of low
socioeconomic class children, an experimental group was chozen and it
was 101d to the teachers that thi:e. gQroup of x:hﬂdrén would have highef
inteilectual gains during the school year. At the end of the study it was
w fact {ound th:n‘ these children had higher 10 gains than the other
children. 1t was concluded that because of higher level of teacher
axpectation, children in the experimental group gained more (Rosenthal
and Jacobson, 1968}

Another dimension of the teacher component the specific w

J...

the teacher responds to the child and its effect on the child, especially

hissher tearning was studied.
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Frank JEstean in the article “Teaching the y‘erg young:Prodecures
for developing enguiry skills®, proposed that a teacher's way of
snzwering a child's queztinhé was the determinant of the kind of
inquiry skills the child would develop. Giving answears to children's
questions immediately would deprive the children of the apportunity of
tearning to discover the ar‘:a*f'.'er:z:rbg themselves. Estvan suggested the

technigue of "Do not tell-ask!”. Asking questions would develop a

child's ability ta. focus his/her attention on an‘ event and to direct
hisdher inguiry, Eig means of the guestions of the teacher the child
could pay atiention to the important details and could more esasily see
tha rela mnump bef peeen the parts of the whole ftited in &nderson and
Shane, 197 1) Here once again the importance of ’féal,hx:‘-t 15 seen.
various studies were carried out about fhe role of teachar in
uzing the reinfn:urn:ement. contingencies on presclmm c.l'nﬂdren. Same of
them were as follows; Harris, Johnston, Kelley and Wolf (1364) found
that high rate of ﬁ:raﬂ.ﬁﬂmg behavior of a three- 14;3-3r -old girl couid be
reduced when the t2acher 1ghored her r:raw]inq behavior and attended
to her whenever émz» #as upright. Hart, Allen, EiueH Harris and Wolf
(196541 in a3 similar study found that, the high rate of crying of a

-year-old boy was reduced by ignoring the crizing behav or and

Lt
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al statements, guestions or self-helping behavior in
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3p e to frustration !n a similar study carried out by the sama

reseatrchers 1t was found that the aurl} relationships of a

four-year-old girl were increased by reinforcing her proximity to ather
children (Cited in Hess and Sear, 1968).
in all of these studies reinforcing stimum:s; 15 the social
FESPDNSIVENESS af the praschiool .teacher. S/he did nothing unusual in
her/his everyday routine. wWhat was controlled in these studies was not

what the teacher did but when s/he did it. Therefore the role of the

teacher in using the appropriate reinforcement at the right time plays

3 significant role in shapping the behavior of Lh”dl"n and all of these
once agam prove the importance of teacher and how influential the
teacher iz on the _thﬂdr-en.

Fobinzon 3:::* Robinsen carmed out a series of studies :jnd
conciuded that high intelligence in children x:nju}d be fostered by
warmth, :z.s_n::;nzart_. '~.-*~.3:3t opportunity and reward for autcnomy and
achigvement {cited in Hess and Bear, 1968

To be able to listen to the children 1:a very important and
necessary characteristic for 3 ieacher Thf» shows that the teacher
cares for them and a t3 them. This in turn will positively affect the

self-acceptance of the child %when a teacher communicates the

expectation that :H individuals learn in their own unigue way and at
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thair own pace, the studenis will be more h’kelg to accept their own
performancea level .'-."%‘Pn g teacher LDI’!‘“]E‘-T.BI"IUQ communicates that
fesdback i3 an information that the teacher and the student use
together in planning f;n‘ optimal growth, the students will not compare
thei.f performance with others {Good, Biddle and Br ophy, 1975}

in tarms of wnpact of teaching activities the following studies

-
()
]
o
[a¥]
—
—
x4}
('S

nsenshine and Furst {(1973) concluded that in the presence of
the Tollowing ea'c;,hing characteristics students learned best; clarity,
curmicula, nd;“._tsr media, variability in teaching methods, enthusiasm,
task-oriented andSor businesslike behawvior, irwdire»:tnesa (questioning
rather  than  leciuring, freguent student-to-student interaction,

fregquently using praise}, student opportunity to learn the material,

P}

teacher using struciuring comments and quegtmnﬁ at vamous cognitive

]

lIl

vels, 1L was also Taund that teacher criticism had an adverse effact
on the process of learning. Dunkin and Biddle (1974} alzo found similar
findings in their study {cited in Good et al., 1975). Here once again, the
imporiance of the teacher in the education pr 22s cah be ynderstood.
Zoott {1'37?»'} compared the effective and 'metfemw teachers
and found that the effective teacher's behavior was organiced into

longer, more continuous, moraz smoothly flowing wholes that the
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ineffective tear:h;ar':a behavior and atso they at{éi_ned their behavioral
goals more. The eaffective teachers expressed‘ Qreater amount of
positive ermti::xnél reelings taward c:hﬂdréﬁ, showed  higher
participation level than the inefiective ones and were more in control
af the situation They used various mechanisms in their contacts with
the children and ;:n ovided micher *txmuluc input fnr the childraen.

Stanton and Weisberg defined an effen:twe preschool aducation
program as the one Jiving importance to the interests ‘m’ each child in
the group and having a warm and skillful teacher. Under the guidance of
zuch a teachar, the children could work actively énd comfortably {cited
in Anderson and Shane, 19710

Kounin U‘ﬁ?w found that teachers who successfully manhage the
classroom were very organized in presenting the lesson and students
werz actively engaged in productive activities.
in the light of rasearch that has been carried out it can be concluded
that without 3 creative who is sensitive to the needs of children and
knowledgeable about the developmental characteristics of preschool
age children, the other components of ;ireschum education cannot
tunction effectively.

Following th.'is rationale, the dimension of "teacher” was chosen

as a topic for this study and a rating scale was aimed to be developed
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for the purpose of 2valuation =0 that necessary improvemant programs
could be devised for the nursery school teachers.

1.4 Factors that Effect Teacher Behavior

The studies carried out showed that among the factors that
inﬂuehce teacher behavior SES of the center and the children, aim of
7, age of the teacher, sex of children, o -hara: teristics of the
program  Tollowed,  work_related stress, conception of the work

sotting, getiing rewards from the system, higher expectations about

teacher parformanc 9 npportunities for personal déwempment.. working
ina centralized v.s. democratic decision making systems can be oited.
in this s 'm:m some of these studies will be presented.

Tizard, Philps and Plewis (1976) carried out a study in three
different groups of nursery schools. One group of nursery schools was
staffed by untrained teachers and had the aim of pmwdmg care of the
children of working mathers andfor prwidingv'v children with the
opportunity of play. The second group was traditiqna} nursery schools
staffed by trained teachers, free play was emphasized and had some
educational aims. Tha third group was similar to the second group in
most respects but also had a language instruction component. The
centres were either middle class or working cla CECR

- The results shuwed that cognitive staff behavior and total
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armount of talking behavior with the children were observed mora aften
in middie-ciass centras while dealing with play equipment and minimal
zupervision were observed maora often in working-class centres. In all
centres very little amount of negative control was used. Most
information giving to children occurred in centres with a language
instruction component, at these *gntres meal tirﬁes were used as an
sducational occasion and intoarmative talk was used quite often. At the
ather centres, the meal fime 'was seen as a disciplinary t:i:x:a:ain:arw.
Among those working as assisstants in these centres it was

found that the frequency of using informative talk increased with the

l_l

age of the asaizstants that is to say the older the assisstant the more

informative talk was used.

I_v ,[
i |‘,|

tudy emphasized the effects of social class of the centre,

sim of the cenire and the age of the teacher upon the behaviors of

[N ‘__l

177y carried out a study in two different types of

L.U

Fagot {17
nursery schools. in one of the nursery schools everyday a variety of
new activities were available for the r:.hﬂdren xﬁfhereaa in the Dth&f
school, the same activities were repeated everyday. It was found that
teachers of the first school praised children mofe, wera sujgestive

rathier than directive and less critical of childran than the teachers in
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the second :aa:hqm. As can be seen the aim nf‘the school was an
intluentisl factor nﬁn the teacher behaviors.

Fagot carried out two additional studies and similar findings
once  again were Yound. Teachers in low-task classes criticized
children more, prD'-..'in:h:—:nj more phuﬂn al comfort and affection, compared
chitdren with eac h other and gave information rather than responding
to childran's :}Lw:.?mn_.

Juay and Jdarrett (1966} compared private preschonl and Head
Ztart teachers’ interactions with middle and lower class children and

with boys and girls. Results indicated that teachers of lower class

children had fewer verbal interactions with children and more
interactions with other adults, the teachers of middle class children
on tha other hand; had higher percentages of a:n:a.mmunicatia:n‘u with the
children. in terms of type of interaction, teachérs of middle class
child *env had higher rates of positive-neutral téaa,her initiation 1o
children and higher rates of positive-neutral child initiation to
teachers but a significant sex effect or SES¥Sex interaction could not
ua observed. For négatiwe teacher initiations, it \';fas found that teacher
differences were because of a significant SESHSex interactinn.
Teachers of middle-class children had higher rates of negative

imitiation to hoys but the rate for the teachers of lower class children
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did not ditfer for bngs and girls.

In this study SES and the sex of the children were Tound to be
influential factors on teacher behavior.

Brophy and Evertson {1977} found that; teachars in low-SES
schools behaved differenty than the teachers in high-5ES schools. The
teachers in low-5%ES schools s:n:ummned encouragement and warmth with
directivity, the fearher:s i high-SES schools nh the other hand, wére
minimally invalved in children's activities. Soar (1977 also reported a
similar finding {cited in Quay and Jarrett, lQBEJ.Y

in another study it was found that teachers show different
be%'aaa-'mré and attitudes toward lower and middle-SES children (Rist,

1270, Washington, 1979) and toward boys and girls {Cooper and Good,

-

1387) (oitad in Quay and Jarrett, 1986).
The studies once again siress the imgnrtaﬁn: e of SES and the sex
of childien on teacher behaviors.

Research showed that a planned curriculum tendad to structure
teacher behavior. Teachers follawing an experimental model taught
ceording to the methods of the model {Good, Eiiddyle and Brophy, 1975).

This study shows that the characteristics of a program are
influential on teachers.

There are also other factors which are influential on teacher
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behaviors, these can be surmmarized as follows;

Barineau {1982} found that teachers who experienced more
wiork-related shess have less goal-oriented classrooms, teachers who
saw their work settings as task and independence oriented on the other
hatd, were more likely 1o create task-focused and well-structured
learning environments (Moos 1986, cited in Fraser, 1957)

work related strass and the vray-the work setting was conceived

are among the Tactors that influence teacher behavior,

Rutter and his collegues (1979) proposed that both the students
and the teachers had a need to feel rewarded by the school and they
wanted some stan::ture and expectations for gnn:nd performance (Moos,
1956 cited in Fraé-er, 1987).

RPentoul ifl'EiEi:-?) pointed out that teachers 1ri formal rule-oriented
sohools evaluyated their classes as less in terms of participation and
independence orientation. These studies show that the system has
great influences upon teacher beha or.

Centra and Potter (1980) suggested that teachers in centralized
coision-making .chonls were rawarded for afnjer' and accomodation
and therefore emphasized order and compliance rafher than independent

initiative (Moos, 1956 cited in Fraser, 1987).

Little 1982 found that continous professional developrnent of
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the teachers was mazt possible in case of frequent discussions among
egchers about teérh.nq practices, abserving and ﬂrl:l'v'i‘lj\.ng feedback to
the teachers about their teaching, designing and evalualing the
classroom mater -31 together with the other teachers and teaching
zach other about the new teaching methods. Such attempts promoted
cooperation, respect and created new DDDU!’tQ:‘ﬂUES for personal
growth (Moos, 1965 cited in Fraser, 1987).
Satisfaction iz another component that influence teacher
behavior when a ieacher 13 satisfied with hisdher work this will
certainly influence the children under the guidénte of this teacher
positively.

In the above_mentioned studies vanous fan:t‘ors were found to be
infiuential on teacher behavior. Among these f z:hrz "SES of the
center” influenced s=faff's cognitive behavior, amount of  verbal
oghavior of ieachers directed {io children, the extent of activ
wnvolvement  with children's activitiezs and the use of directive
behavior of teachers. "SES of the children” on the other hand, was found
to be influential on the amount of communication of the teacher with
the children and on the type of teacher initiation. "aim of the center

mﬂnvmed the use o1 praise, suggestion, criticism and the way the

[x1]

teacher responds to chiidren’s questions. "Age of the teacher” was
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found Lo be influantial on the frequency of the use of informative talk.
“Zax of the children” was influential on the tgpé of teacher imitiation.
“Characteristics of the program” in a nursery schou}l influenced the way
the teacher teachas the children. "Experiencing work related stress and
the way the work | settingis conceived” inﬂuencad the goal_omentation
and structure in class. Getting rewards by the system and having higher
expectations about teacher performance were also among the factors
ttiat  inTluenca j.eacher behavior. “Opportunities {or personal
development” led fo more satisfaction on tt‘ne‘:part of the teacher.

wWorking in centralized v.s. democratic decision making systems” wa

[Ln}

influencial on the teacher's emphasis upon order and compliance v.s.
independent initiative in the class.

A% @ summary 1t can be said that highér SES centers with
educational aims serving children coming from higher SES farmlies,
with younger teachers who are experiencing little stress who peroeiv
their  work :aeti%rwgg 3z rewarding democratic  and  prowviding
npportunities for personal development provide a more favorable

preschool environmeant in terms of growth and development of childran,

1.5 Situation of Preschool Education in Turkeu
in Turkey there i1z no standardized wi‘despread system of

preschool education. Only 4.6% of Turkish preschool age children attend
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oreschool institutions. Most of the preschool fauhhef are privately
gwned and charge tuition therefore majority of the children Trom
deprived socio_.economic backgrounds cannot attend these institutions.
Turkey iz a rapidly dex"emmng country. There is a very rapid rate of
ziacial change and migration from rural to urhan:area-s. The number of
warmen working outside the home has increased rapidly. This in tt;rn
has created a de»man:j for irﬁ:titx.:tinnaﬁzed ;:ar.‘es.;:hnm care and an
increase in the number of child care centers.
There 1z a ;_q__rnwing gap between the quality of services provided
o middle and ypper class children and those prn_'g'ided to economically

doprived children. Among the reasons for such a situation rapid

by

crease in the number of centers, inadequate supervision and control

by government agencies, low demands of guality on the part of the

poorty_educated parents can be enumerated.

i)

Female literacy rate and education are still at low levels. Thi
has negative consequences Tor child rearing and the education of young
children.

Most of the children do not attend ahg preschool institutions and
thoze who attend these institutions receive only custodial care in an

unstimulating environment (Bekman, 1962; Kafitgibas et al., 1988}

l"’.!

Yarious attempts have been made to change the current state.of
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preschonl education in Turkey. In 1978-80 the Turkizh Preschool
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WS l.:hd&:rtﬂken n a:noperati'»:m with  the Mimstry  of
Edu x::'mnn(hagm ibag, 1979, UMESCO, 1981). ‘«r‘ariﬁius books about child
development and preschool education were ClLt\h-:phl-'lj for the use of
paranis and teachers (Kajitoibasi, Sunar and Bekman, 1955).

Fesearch cartmied out by E‘nel'man {1982) showed that according to
thetr aims there were two wypes of preschanl centers in Turkey.
Preschool  centers  with  a2ducational aims and Acenters with
maintenance/custody aims.

Centers with educational aims had a staff_child ratio of 15-20
to 1. Thr:ré was a set daily educational prngr‘arr@e with a vamety of
gquipments. The children were free in their choice of activities but
they were also asked to form a qroup under the leadership of the
teacher. Within this organized group children had the opportunity of
zinging songs, telling stories, getting information aboul the world
araund them.

Centers with Maintenancescustody aims had a staff_child ratio

af 25-70 to 1. They also had a set daily programme aimed only at

lH

atisfying the basic need“ of children like eatmq,_dte sing, toileting.
Avallable pqmpmem was limited. Children had few activity and most

of the activities were teacher initiated. Ehﬂdren were s:pggwujirwg most
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af their time either playing freely or sitting aimlessy. Individual
difTerences ama:ing children and unigque cCircumstances were
disregarded.

statf in educational centers exhibited more congitively oriented
behavior than the ones in costodial centers. Children in educationally
amented centers were found to be superior in terms of social and
cogmtive behaviors than the children in the centers with custodial
atms (Bekman, 1952; Kaqitsibasy et al, 1988).

Kamtcibaz, Sunar and Bekman {(1988) carried out a four_year
longitudional study in ;mw_incnme areas of Istanbul. Differences ware
found ir{ the behaviors of children attending eﬁt.u:atmn or custodial
oriented centers.

Children in educationally oriented centers éhnwed more complex
behaviors, higher rate of social participatinh, had higher total
autonomy scores and showed more independen_t activity than the
children in the custadial oriented centers.

Onlooker bé%‘:a\'-,'in::r' was the type of behavior which was most
frequentiy observed in the custodial centers.

It was also Tound that children attending educational nursery
schools had higher {0 zcores than the x:hﬂdratj attending custodial

centers or who do not attend any nursery school.
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Children attending aducational centers and whose mothers were
recaiving mother training had the highest mean 10 scores.

v general, éduc:atin:mal- nursery prngram:s'_ and mother fraining

gty and positively effected the cognitive ability and »pertm't‘narn:e
of chitdren. |

At the end of the study it was found that _eujux_.atiz::na} preschool
ghvironment was superior than the custodial d-agin:are or home care in
fostering childran’s cogmitive and social deveh:xpmeht. Children from
rducational nursery schhols had higher scores ﬁn 0 tests, tests of
shalytical ability, tests of achievement in Turkish and mathematics

and higher school grades. They were also found to be less dependent,

-
[x¥]
W
Lo
!"[l
L]
|_| X

aggressive, less emotinally disturbed, better adjusted in schoaol
and had higher self_concepts than the children in custodial oriented
centers and those % aving home care.

Children whose mothers were trained were superior than the
children whose mothers did not getf any training on measures ot |0,
analytical ability, classification and general ability. They had higher

grades in Turkish and higher academic averages. They were also found

iob

T

less dependent, less aggressive, better adjusted to school and had

higher self- a:nm.epf“ {Kaqitgibas et al., 1988).
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1 5 Evaluation

The dimension of “evaluation” in early childhood education
consists of evaluation of the program and the evaluation of the
individuals 1’n'¢s::i'§'ed which inciudes children, pareniz and teachers
{Gondwin and Driscoll, 1984).

E‘-i:"nze the focus of this :sf.udg Was basicéﬂg the teacher, the
emphasis hers was given to staff evaluation.

Staff ewaluation 1

]

the evaluation of ‘the job-related

characteristics  of personnel in early childhood education including

progeram directars, teachers, child development asszociates,
paraprofessionals, paid parent wolunteers and aides (Goodwin and

ODriscall, 1984).

Staff evaluation is conducted to make adminiztrative decisions
about =alary, promotion, retention, tenure of staff; to improve the
instructional process; to promote  the individual Cgrowth  and
self-improvemeant; to modify the staff assignments like changing
workloads, identifying the necessary in-service programs; making

decisions about the allocation of release Ume to protec t the schools

centres andg staff legally and to improve and «uhdate ithe process ot

ey

taff selection (Boltan, 1973; Goodwin and Driscoll, 1984},

1y ]

There are different ways of staff-evaluation {Salomon and
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Mchonald, 1970; McMeil and Popham, 1973; Hess and Croft, 1972;
Popham, 197% cited in Goodwin and and Drizcoll, 1964). In the
following section a resview of these will be preséntad.

a Siaff-self evaluation:

Staff-zelf evaluation involves the staff to evaluate their own

L0

performance them"el“ 2% and  identify their‘ “own strengths  and
waaknesses, Sometimes staff may tend to werréte themselves but it
1S qQuite effective for self-improvement of staff Withmﬂ external
threat Ezut it 1"-5: always preferam:a‘tn yse aelf;e»'aluai.it:rw with the
other means ot —ﬁtaff evaluation {Salomon and chtmnam, 1970; MoMeail

and Popham, 1972 cited in Goodwin and Driscoll, 1984).

h. Peer evaluation:

Peer evaluation involves the evaluation of staff each other. Most

of the time it iz guite threatening. It is usually a better 1dea to use

pesrs as part of an evaluation team than using tham only (Goodwin and
Driscall, 1984)

C._Supervisor ratings:

Supervisor ratings 12 the evaluation of the performance and
personal qualities of the staff by their supervisors. This method of

avaluation can also cause stress for those being evaluated, making the

supérvism" evaluate the staff at various times not just only one time
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will help to redu» + the stress (Hess and Croft, 1972 cited in Goodwin
and Driscoll, 1982

4 Direct Dt::s:er'-;atix:nn by External Observers:

Obcervers whn ara new to the setting nbf—*erve and evaluate the
aarformance of staff, the obs Ervpra are tramed and checked for

interrater reliability (Goodwin and Driscoll, 1984).

Li

2. Student ratings:

ctudents are given a rating form and are asked to rate their
teachers 1n terms of certain tﬁmensi‘ona. Since written questionnaires
cannot bz used Mmh young children, a form with happy-to-sad faces as
response choices can be constructed and nonstalf anplE can read tha
items to the children or else an interview can be made by the childran
{Gnodwin and Driscoll, 1984).

i Parent Evaluation:

Evaluations of ’r.hevparent:z; can be obtained by sending rating
forms to them or parents can make observations and then fill cut the
rating forms during or after their visits, another way is to make
intarviews with th‘e parents {(Goodwin and Driscoll, 1984).

7. Cooperative Appraisal Plan (CAPK

CAP (T::tmh‘.i'n, 19763 #which is a tool for staff ewaluation

consists of three phases. In the first phase; 'plahmng", objectives for
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the staff, the way they will be measured, a time limit for the
completion of each objective are specified. In the second phase;
“aperation”®, staff carry out the plan and the evaluation process begins,
eraluation may include the observer's reports, self-reports, the results
of questionnaires, records of books read or courses completed and the
like. In the third phase; "final ey aluatmn , staff presents the collected
data to the 3upérﬂ:3m‘ or evaluator at a cm_ﬁerence and thén an
evalualion repnrt 15 Jiven fo : supervisory body. In this method, both
the staff and the evaluator (usually the Superﬂéor} participate in all
tha2 three phases (Gocdwin and Driscoll, 1984).

h. Performance of Childran:

By looking at the performance of children an 1dea about the
affectiveness of the teacher can be obtained. Observing children in ¢
class or on the piég ground, their affect»i'v'e. raspnnses‘ o the staff, the
wal they interact with the staff and esach other and othar hehavioral
variables can be assessad, analyzing the products of children can give

an idea about which ohjectives are stressed more than the others

h

fGoodwin and Driscoll, 1384)

i. Testing the ‘—faﬁ

Administering tests to staff iz another way of staff avaluation.

The tes

|f'|

L given can be in the form of a written standardized test, a
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written essay test, a performance test

McHeil and Popham (19732 suggested a teaching performance test
in which the teacher was wanted to prepare a lesson with a specified
pbjective in mind, after that instruct a small grnup of learners, later
he students were given a test to assess th?her they mastered the
objectives theg were also asked how interesting the lesson was
{Popham, {275 n:ivted 1n Goodwin and Driscoll, lQEi;.'cl}.

joWnobirusive Measures:

The aim in the use of unobtrusive measures is 1o make

)
-

nferences about :thh-:\“hZH’f, skills, attitudes and so on, from some
az of behavior or attitude. Turnover rate of staff, the
eagerness of the staff to sign contracts, atte_ndém:e rate of students,
the use of the .z\‘at -provided materials bg.the students are the
pzamples of unobtrusive measures that can be used for staff evaluation
in the field of preschool education {Goodwin and Driscoll, 1984}

In the present study, to evaluate the .,tatf hehavior while they
ware interacting with the children in the group a “teacher rating scale”

[
,‘.&l. §

)

: i

xEl

-

cided to b

Iyl

developead.

{1 7 The Review of Psychelogical Abuse Literature:
Paychnlogical maltreatmant is defined as consisting of the acts

af omission and commission by adults which are Judged to be
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psychologically damaging on the basis of community standards and
professional expartise. These acts may be committed by a single
person or by individuals who are influential on the child because of
factors such as their age, status, knowledge and the like. Such acts
darmage the behavioral, cognitive, affective or phu al development of
he child (Hart, Germain and Brassard, 1983 x:itéd in Hart, Germain and

Brassard, 19871,
When psychological abuse or emotional t‘raé]tré&trrmnt Mlerature

in relation tn te

achers in praschools was reviewed the following
findings were Tound.
Paulson {1983} carried out aobservations in sixty to seventy

arezchools in Mew

ari between the years 1976 and 1981 and found
that teachers were covertly and overtly rnalireating the children.
Covert forms of  maltreatment included; reinforcing both  the
indapendant and the dependent behavior on the part of the children at
the same Lime, sveremphasizing the acguisition m the scademic skills
rather than using materials that have an intrinsic interest value for
children, preferring to use standard educational materials, behaving
inconsistently and a dislike of children. Overt forms of malireatment
included; verbal attacks on children, not showing affection, pulling,

pushing, isnlating and showing dislike for a particular child while



34

Niking the others excessively (cited in Garbarino, Guitmann and Seeley,

'

1986,
Research showed that the way the teachers perceived the
behaviors of the children, the amount of exper\'énce ot the teacher,
working conditions, the teacher-administrator relationship, work-load,
the amount of payment, opportunity for career developmeant and stress
wiare among the factors that increase the possibility of maltreatment.

Some research Tindings supporting these are presented below

Soheinfeld {1985) proposed that children whose behaviors were

U‘l

parceived as a threat to the self-efficacy of teachers as professionals

were more likely o be maltreated than the other children {cited in
Garbarino 2t al, 1'385).

t‘*ha!treatit‘:gv teachers were usually ine:{pef;ienced, could not ask
for or receive help in dealing with the children, because of limited
supervision, training and consultation they feit 1-olatud and in need of
support sery i:&:z:._.,.f's.'n of these conditions negativelg affected staff
rorale and working conditions (Durkin, 1982; Gil and Baxter, 1979,

Hosie, 1979 Kraus

4

]
]

. 1974; Mercer, 1982; Shaughnessy, 19584 cited in

'~.|_|

Darbaring et al, 12851

Lacking professional competence,  inappropriate working

[1y]

conditions, x.mhea}?hg relationship of teacher-adminisirator, sires
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undarpayrent, :3‘@:?:‘ xork, limited opportunities 'or career development
ara the fm:m'":z:' that contribute to the maltreatment of children
{Garbarino 2t al . 1986,

Exposures tn:- chronic stress is one of thé factors that fosters
maliraatment ::af children. Frustration that cannm be expresszed and 13
not daalt with reduces the workers' patience and mativation (Gil, 1977;
Hirschbach, !'.E‘i- Shaughnessy, 1964; Thomas, 198'2 cited in Garbarino

Another gmup of research showed that; the extent of isolation of
the institution Yrom the community, the empluuee screesning and the
guality control procedures used by the institution, participation of the
3taff in the dec 13‘ oh-making process, consideration of the needs of the
staff, the distribﬁtinn ot responsibility among ihe staff, the amount of
superviszion and the opportunity for n:.n:nnsultatin:m.,‘the programme used
and funding were among the factors that influence the exient of
matireatment of mm:en by the feachers.

fn ins x‘ruhnns izolated from the community wherp the staff and
the children have no contacts with the regular h'}fe and activities of tha
community, the risk of maltreatment is higher‘ (Solomans, Abel and
Apley, 1961 cited in Garbarino et al., 1986).

The likalihood of maltreatment will increase in institutions that
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do not havwe adeguate employee-screening procedures, lack quality
control, do not give staff responsibility for the events, do not have
appropriate supervision and consultation, place conflic ting demands on
wirkers, lack clear programmes and sufficient mndmg {Gil and Bauter,
1379; Durkin, 1952; Mercer, 19682; Thomas, 1982 cited in Garbarino et
al., 1986} |

Workers who have got to comply with others, whose needs are
not taken into a;:c::xunt, who nannot participate in decision-making

aroce

Wi

23,

[Ex]

who are not listened to and who cannot easily reach the
adiministration will more likely feel helpless, pn'&erle--. and alienated,
they will feet the lack of sufficient support and be afraid of losing
control over ::%\1laj{“er1 and that i3 why they will use power and force to
control the children and foster their sense of personal sigmficiance

{Etzioni, 1961; 1975)

I.L‘l
. ‘..I

1.8. The Consequences of Maltreatment andfor Inadeguate

care in school/institutional settinags

ome of the studies about the consequences of maltreatment

l’ﬁ

and/or inadeguate care in school or institutional settings can be
summarized in the following way.
Infants who are maltreated by caregivers will likely show

irritability, resistance or avoidance of the caregiver and inadeguate
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social responses and anxriety. This fear of the caregiver can be
generalized to_other aduits thus the infant often cries, resists and
avnids contacts with them {Garbarino et al,, 1986). Childran maltreated
in the instifutions will more likely feel unlwe»j,‘ inadequate, inferor
and unwanted, have a negative view of the world and perceive it as

haostila io them, lose their tru:.t in people, have law self-esteem and

n,l

become ankious or aggress A3 a result of these feelings, the
children may show  self-destructiveness, depression, passivity,
shyness or overactivity, violence, destructiveness and difficultias of
zelf-control. In institutions, malireated children can be observed

sitting motionless, staring at the floor or with some habits of

self-stimulation. These children may have difficulty in controiling

[ix]
—t
o

themselves and coping with stressaful ations: They will often show

tha symptoms of self-destructiveness, aggression against others or
withdrawal and alienation {Hirschbach, 1962; Oswin, 1979 cited in
Garbarino ot al., 19861

Hyman (1985} carned out a study on psychologically abuzed
first-graders and found that the children were exhibiting the
symptoms of vomiting, nausea, headache, stomachache, mightmares,

earache, fear of the dark, enuresis, thumb ouckmq. Crijing, encoprasis,

Wi pulling, eyelash pulling, insomnia, fear of strangers, excessive
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dependency, ankious behavior, avoidance of school and school-related
activities {Hart, Brassard, Germain, 1987).
In a study carried out of kindergarten chﬂdrén it was found that
when the i Leacher attempts to stop the misbehavior of children have

sed

Ll'l
wr

clarity then the children conformed more. ‘wWhen the teacher expres
anger or edasperation in :.Dntrolhnq the children, behavior disruption
and overt signs of emotional unset of :,hﬂdrpn increased (Kounin,

1970}

Lertain conditions of

H,l

:chooling were found to be negatively
influencing the children. These wers disipline and control thr augh fear
and intimidation, low quantity and gquality of  human 1:'|tEt’actic:h,
Wmited opportunities io develop ::nmpetenn:ies,» encouragement  of
dependence shd denial of apportunities for healthy risk taking (Hart,
Brassard, Germain, 1987

Krugman and Krugman L 1984) carried out a  study on
psychologically abu:.ed third and forth graders, it was found that these

children exhibited the sympioms of excessive 'Wnrrg about =chonl

periormance, change to negative self-perception and school perception,
excessive orying about school, verbalized fear of being hurt by the
taacher, stomachache, headache, decreased social functioning, sieep

disturbances, depression and withdrawn behavior. Thse children were
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very guiet and obadient in the class so that they do not irmitate the
teacher (Hart, Grassard, Germain, 1987)

Annther study by Good and Brophy {1973 smwed thai teachers

P
[t

tended not expect or wail for the responses of students they

1lad a

&
T
[y

ol

slow o poor, which means these children are not qiven a
chanca to develop and improve (Hart, Brassard a:mn:l Germain, [987 )

't can then be concluded that it maltreatment is practised by the

teachers in the preschool environment, children will not show the

m

gxpected development that are stated among the aims of preschooi
aducation ﬂameu ognitive, social, emotional, physical ennchmeant and

growih.
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1t Statement of the Problem

The aim of this study is to develop a ratiﬁg scale which can be
used by people tr‘aﬁin&ed in the field to evaluate the observable behaviors
of teachers as they interact with the children in the day care centers.

The ;nurgn:a:sé was to construct appropriate items and through a
orocess Tor content validity determine the items most appropriate for
thiz kind of teacher behavior evaluation.

Investigation in the related area showed that thera iz no
available rating scale in Turkey to evaluate ‘the behaviors of the

nursery school teachers therefore such an aim was set for this study.
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. METHOD

3.1 The Background for the Construction of the Instrument
The items of the rating scale that was developed to be used by

trained people to evaluate the observable behaviors of teachers as they

]

[

interact with the children in the day cate centers were based on four
m@ain sources, The sources  were avaﬂame theories of ohild
devolopment and -approaches in early childhnod_Bducatinn, available
instruments in the related fields, psgchmbgical maltreatment
categories and finally observations of teachérﬁ in day-cares in

Istanbul.
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JTHEORIES IR THE FIELD OF EARLY CHILDHOOD EDUCATION

o 0t the voremnst theories of child development provided the

il

Basiz in the develapment o7 the 1iem

» of the rating scale.
Fritz Haider's Maive Psychology was one of those. According to

this wlewe InTormation, skills, values

, hatiits, meanings are all acquired
while growing up. Pezople behave according to ﬂm conseguencas ol

their actionz, reward and punishment are imporiant elements for

learming  in that they are informative about the consequences of o

b'l:l
Dl

ctions, During the process of maturation a child must be taught the

i
b
-
——
Lo
Cii

and controls that are used by adults in everyday life {(Baldwin,

A1l this implies that nursery teacher plays an important role in
the learning of the young childran In the scale that s developed the

tilization of rewards in the teacher's repertoire

[n ]
-
ety
iZr
a1
o
]
..-:
)
5
Li?
i
—
L

hisSher tole in teaching skills and controls were included.
“urt Lewin's Field Theory was another approach that helped form

3 structure for the rating scale content. Lewin  believes that as

III

BN

children grow up they show grester variety of bEha'v']DrE'-, interasts,

™y
i

P

25, social relations and knowledge, their behaviors become more

purposefyll and organized, the activities becoma more independent of



43

zach niher and realism increases. He also admits the importance of
peternal wortd and 143 effect upon one's life span (E. 1dwin, 1350)

in the scale, the importance of teacher's "nnwlpdqabmtu of the
characieriztics of each age group was also included.

Jean Piaget

LGevelopmental Theory iz another very influential

theorstical approach in the study. In this view children are seen

w]
L0

active  organisms capable of coping with their environment, finding

solutions to problems and meeting challenges, Piaget is in favour of

“discovery method” o education in which children are provided with a

varaty of materials and the teacher asks a problem or sumplifies o

whan nacessary and answers the children's qn-_mun_. Fiaget believes

Sk e |

that when we teach our children in a didactic prn».e»t: wa deprive them

the opporiumty of dizcovering. Stages of cognitive development is the

am2 for all people but biological maturation of the individual and

puposure in increasingly compled experiences determineg the age of
transitinon from- one atage to another, during the preschool years

children are 2goc antric that iz, they think thzt everyons  sees the
things as they do Later on they start to replace direct action by
symbols | they begin to classify objects into categores with less

dependenca on their shapes, smell or feel of objects; concept of

cohssrvation bagine to develop {(Baldwin, 1980; Birren et al, 1981,
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Fantino and Reynolds, 187

n

i The F‘recnnceptua} and Intuitive thought

priazes correspond to the preschool years (Maier,1965). In the scale

the compongnts of children being active, conceptualization of children

o
=4

capable  beings, dicovery learning, provision of ewperiences
according to the needs of children and teacher acknowiedgement of the
waracteristics of preschoonl age children were included.

Lile the other theorisis  Heinz Werner in his Orgamsmic

mantal paint of wiew proposes that development is from less

difverantiated 1o highly differentiated. At fir child's behawior s
rigid  that 1, sche does the same ’rhmq* under simitar conditions but

er on hershis behawviors become maore differentiated. Growth and
development 13 3 continuous process, children are acltive organmisms; at

every stage of d evelopment the world is “1E'Wt=d at a qualitatively

diviarent » 3l !‘:ahjmn,iurm Birren at al, 1980),

Zigmund Freud in his Psychoanalytic Theory of Development says

that  as children  develop thew egos start to mature, defense
wohaniams gradually appear and the interpersonal relationships are

- |

started Lo be conceived at a more differentiated level Psychosexual

—
i
g
1

redetermined maturational pr ooess. AL each stage
thie child s confronted with @ new problem and a particutar

intarpersanal relationship for the first time. Although the sequance of
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the developmental stages i the same far all children, the kind of

-
..[.'

tment a child receives fram the environme Nt determines whether
the ohitid will be able to determine a heal thy aduH personality or a
cersonsiity with confhicts and »jisturhann:e:zz (Baldwin, 1930; Birren et
11,1981, Bee, 1275, Fanting and Reynolds, 1975)

Zince this rating scale was developed to help in the process of
ratzing the quality of teacher-child interaction in the nursery schools,

all of the items pointed out the importance of providing the children

with high guahity treatment baszed on the available information.

Likr Freud, Erickson alzo proposed  developmental stages from
Girth to oid age At each of the aight stages Erickson puts Yorth there

13 oan amotional orinierpersonal problem to be resolved. The resaolution

o
it

a conflich affects the resoiution of each of the coming conflicis

[y o)
i
‘~.LJ

2, 13755 The conflicts that are likely to ococur at preschool years

are; autonomy vs shame

u!

nd doubl and mma?e veo guitt. To provide

for the healthy r_;n_nh_stmn o7 these contlicts 3 ich phenotmena the

(W]
LAy

child's 3_.Em.‘:ﬁ tn become more independent and  toilet trayming are
nportant for @ sense of autonomy and fnr_.-:‘i‘ sense af initiative.
Provision of fhP child with new experienc s, situations, relationships,
giving himdher ,} darinugs  responsibilities to '}des.-'eh:np a sensa  of

g

Feopansipil ty ars necessary and all of these were emphazized in the
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davelnpment of the prezent rating scale.

in the Social Learning Theory of Child Ciekfé]tig:xtTﬁﬁ!t]f.,ii_ is helieved
that thare is a great similarity in the development of children because
the anvironmental factors. There are two fsacmr:s thai produce
mimitiarities in the an s.;.rnm.‘aunt:. of different children. The 7irszt one

i3 that, the physical envire hnwnf erates according to the same law

n,l

Tor everybody. For axample, s falling rock  hurts everybody and fire
Buns, These realitios tesch children what to do in eac h situation. The

, thers are some customary patierns of child
rearing which ensures that different children are exposed 1o the same
nfluences at aboul the same age. For ey mnple they are skpecied to
walk and talk at about the same time, are toilet trained during
approsimately the same period {Eialdwin,mﬁo; Eee, 1275} This
thearatical approsch also points out the lmpurfance of enwironment on
vidren, since nurseriy school experience constitute o

e af ihe most

imporiant =t““r‘mnw.1‘3'a faciors in childrens Nives, the =oale

h
o
%
s
i
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ect positively the guality of nursery

zocinlogical b “{pm:'f of Chid L!Hveim:ﬂ'nt'i'nt proposes that the
hehaviors aof  people cannot be  explained adequaie‘lg without

uniderstanding how they arfect the behaviors of the other people in
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thewr environment and the influence of the others on sach person
Coner 'i"*d- For ezample, both the child and the mother form a pair of
miutual influence and they affect each other. Anirritable and sensitive

chvid creates

[w]
Dy

ertain environment for the maother and produces

maternal behaviors different than a passive child. Saocialization 1=

fx]
i

B T

necessary task Tor the preservation of the social system, beds

T
D]
s
ot
Dy
Dgx]
et
ety

the childran are not taught to function in the soc iﬂ system in much the

Qe way i

[wy
[Xy]

> thatr parents did, the social :sgratem soon disintegrates.
Child rearing practices  should produce children with the ablities
aecassary  for the functioning of the sooial ‘system and play an

nportant rale in the attainment of the abilities, Eknowledge,

mativation, conscience and feaslings. The behaviors of children are

changed during the socialization process by endless repetitions uniil
thay change  their childish, infantile behavior and perform adult tike

behaviors (Baldwin, 19803, Thiz view also points out the importance

—ty

af  isacher behawior on children's behawiors and importance o
sooializing the hﬂmpn s0 that they can func tinn in the zocieiy. The
component of teacher teaching the skilis né cessary for functioning in
tha zociaty was also included in the scale.

Arnold  Gesell's Maturational Theory pr'-:x;:n‘n*ra{ there are

enarmous similtarities o the developmental patterns of children due Lo
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i

binlogical x:urigin:a‘. We are all the same because of genetic code and
because of our maturation. Biological change 1s the basis for all
deveiopmant !E:.:e,v?.?ﬁ). The preschool period is the most important
daveispmental permod in that itcomes first anﬂ influences all the
sbeeguent development. - The amount of mental gqrowth is very rapid
during these early years. The child learns modes of behavior which

constituie the core of personality. In his writings, Gesell stresses

the importance of preschool aducation, for him kindergarten 12 an

aducational institution which should take its proper and essential
place in the education process (Gesell 1923), This theory again points
out the importsnce of preschool years,since growth is extremely rapid

during these years it seems that there are lots of things preschool
s can achieve through thewr behawviors. in developing the present

zoale items  were constructed with this very idea.
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I.1.2 Approaches in the field of Early Childhood Education

Sorme of the approaches to preschool educ a’mun were als

II'I

used in
developing the items of the rating scale.

One of these approaches was "Ausubelian Apbrtmu e

According to this approach preschool age children learn best in
the presence of rnh. rete examples, the sequence of lfearning should be
from simple 1o compiex and general to specific. The teacher or child
srientedness of the activities are détermined tng'the age of children,
their  previous  learning  experiences, the 'undr:—:r:z:tanding and
competencies possessed by the children. F’\anm'.ng of each leszon
beforehand is wery impaortant, children are actively involved in the
learning process, .#hen necessary a le nﬁ can be presented a second
time._ Alzn supporting lessons with the related learning activities i1z
important (Roopnasine and Johnson, 1987; Ausn.mel.and Robinson, 1Q69),

'n the scale that was developed the components about providing
children with concrete examples, teacher being sensitive 1o the
developmental level of each child, planning the ﬁ;tl fMties befare hand
and children being active learners were included.

Another app::;van:h was the "Montessori Program”

In this approach Tirst six years form a foundation for later

mental and personality development. Development proceeds  from
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zimple to complex and from concrate to abstract. There are certain

[y}

"sensitive aex‘in:n:'arz"‘ in the life of every child, during these periods
children have certain needs o be satisfied, the satisfaction of these
needs leads 1o maturation. The desired products of learning process are
self-fulfillment, self-content and independence. Children are born with
certain pcrtentiaﬁtie:a, by nﬂpr'n:tmq with the environment these
potentialities develop. There 15 a structured envirohment in the class
which allows the child to develop at his or her ownh pace

The activities in this approach are p!anned to achieve sensory,
concentual and s:h_ara::.ter evelopment and t:::nﬁpeten:::e in daily life
activities. Materials are within easy reach ::n.f children, they are
zncouraged fo get them and use them the Wy they want to do. The
tegcher 1z an aid, example and resource to the x:hi}d. Individual needs of
the children are respected. It was believed that children learn by
imitating the teachers (Roopharine and Johnson 1967 Standing, 1962;
¥ahlberg, 1966 cited in Hess and Gear, 1968).

inh the t'atlﬁq scale that was developed the components of
children's independence, the importance of interaction with the

environment for the development of potentialities, giving importance

to the individual pace of children, the importance of arranging

L

activities that tap into different developmental aspects of children,
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the importance of children easily reaching  the materialzs  and

couraging them f_.;; use the materials the wag that they want to,

teacher being a model and an aide to n:hnd‘ren and taking into
consideration the ir'uji=-,-'idi.1ﬁ1 needs of children wef‘e, emphasized.

The Bank Sireet Approach was another influential approach for

this study. Here, children are treaf.ed as if they are older students who

zngage in the bus siness of lear arning ahd working in a group. The aims of
tha program 1s to promote autonomy, the child's seif-concept,
self-edpression, sense of competence and exploration. Children need to
be halped to feel able and component hence the fnrm and the content of
education have equal importance. Rather than the achievement of
certain an:azjemn:; goals, the eamphasis 13 cm the continuity,
meaningfulness and cognitive depth of the educational experiences.
Chitdren should actively engage in the learning process and the
interests of them are mainly emphasized. Every child has a unigue way
i Yearning therefore the flexibility of the *eathér 15 very important.
The classroom should have a well-defined structure so that the
childran can function autonomoush). The aim in this approach i1s to
create a rich cognitively stimulating environment in the classroom.
{Roopnarine and Johnson, 1987, 1saacs, 1933).

In the -ating scale developed the 1‘tems emphasizing the
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components of; promoting autonomy, self-concept, self-sxpr

(3]
W

sion,
sense of rcnmpeteme exploration behavior of children, helping children
to Teel able and competent, rather than emphasizing the “"product”
giving emphasis’ to “process” in learning, children being active
amphasizing the interests of them, teacher being flexible in relation to
the individual differences of children, ha»‘i‘hg a well-organized
classroom for the autonomy of children were included.

Tucson Early Education Model was anatﬁer approach that was

considered. This nmja; proposes that; each individual i2 unique and has

unigque environmental experiences. Thus has a need to preserve hisfher

o)
[y1]

lT-esteem and a potential to learn. Individuals learn by interacting
#1th the environment. This program also points out the importance of
parent in%:ah.-'etmzvn}t in the education process. Each child must be
accepted as  sfshe is. Opportunities for one-to-one  adultfchild
interaction must be created in the class and children should be
freguently observed to determine their interést and skill levels.
Rainforcemant is crucial in the learning proc ess, childraen's atiention
are drawn o the important behaviors of others a‘nd they are encouraged
and reinforced to imtate them. (Roopnarine and ._I_ohnson, 19G7)

in the rating scale developed the components m‘. teacher

mtérax::ting with tha children in the grnup; nbserving children,
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reinforcing therm, drawing children’s attention tn their own behaviors
and ather's behaviors were also included.

The Distancing Model was another approach which suggests that;
children are active and by an:;tiveig interacting with the environment
they construct a SENSE O i physical and social reality. This construction
process procesds from simple tD complex and 1't, is also ongoing. The
family and the sé%'rm} play a very important rnle in the construction
process by the exzperiences they provide to the child. As the child

acquires new knowledge s/he will be more aufnnomu us. The teacher
should decide abn:iut how to structure the environment, organize the

1o
(3

zaohs and mterad with the children (Roopharine and Jiknson, {967).

|_n

Here ﬁgain; the components of tean:.her arganizing lessons
heforehand and interacting with the children were emphaszized.

The approach that iz the most influential in this study was
High/Scope Cognitively Oriented Curriculum.

Thiz :::x.n‘rim.m:m vwias based on Jean Ptaqef theories of child

[An]

development. 1t is claimed that children are active learners and they
tearn best when they plan and carry out the activities they like to do.
Thare is a consistent daily routine which helps the child to develop a
sense of responsibility and independence.

The individual needs, interests, capabilities and the
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dgevelopmental level af each child have utmast importance in this
curriculum. Therefore the teachers observe n:hﬂdren closely so that
they can make tha necessary arrangements in tﬁéir plans and satisfy
zach child's needs. The arrangement of the an:ti'v'itié: are from concrate
to abstract, simple to complex, here snd now to remaote in time and
space. The adult’'s role 1z Lo etnmﬂate thae prublem solving activities by
providing the children with a variety of materials and activities, b
azking the children to make plans, by asking guestions and making
suggestions (Roopnarine and Johnson, 1987; Hmmmnn Banet, wWeilkart,

In the r-atmg zcale that 15 constructed the items included the
camponents of children being active, planning atjxj adoing the actiwnities
that they want 1o do, having a daly routine and t"u:ﬂh:awmg 1t, teacher
hsteming to the plans of children, helping, asking questions, making
suggestions while they are carrying out their plans, teacher planning
the activities bef 4phand and. having always purp 0ses i mind 1o
achieve, Jiving z:hﬂdren the opportunities of sharing and demonstrating
with the other children in the group, observing children so that the
needs and the de»'»:-:"h:npmenta} le'fe! of them can be taken into account,

=1

giving importance to children's ideas so that thair sense of initiative

and problem solving capacity can be developed.



55

2 1.3 Instrumenis

“arious instruments were also used in the development of the
rating scale items. One of the instruments that was used is "Classroom
Enwviranment Scale” (CES) transiated into Turki-e.h by Titer and Erkman

in 1989
The dirrmfa:;:h:zn:; used  from  this :3::‘aie ara; “Relatinship

dimensions” namely “involvement” and "teacher support”. “Invalvement”

iz the importance given to students interests and attentiveness in the

D]
[w)]
g
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=
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oom activities, participation in class discussion and amount of
their outside studies. "Teacher Support” i s teacher expressing hisfher
friendship and hélp toward students by talking with them openly and
Jiving importance to their ideas. The second \j'it‘I'IVEI'lS\'Dﬂ used from this
zoale 1% "Personal Growth of Goal Orientation dimension”, here "Task
Drientation” -utx imeansion 15 used which meam the emphasis given to
ha completion of already planned and pr oqrammed activities. The third
dimansion used Trom thiz scale 15 "System Maintenance and Change
Dimension”. Her'e"'ijx'zje:' and Organization”, "Rule Clarity’, "Teacher
Contral”, "innovation” subdimensions are used. "Dr‘der and Organization”
ieans the way classroom activities and assighments are organized and
11 the students behave in an orderly manner in thé tlass

“Rule Clarity” iz the existence of clear rules in the class,
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tepacher being consistent in foll nwmq these rules and students being
aware of what will happen when they brake a rule. "Teacher Control” is
teacher's style of dictating rules and how much the students face
dizciplinary consequences in the class. “Innovation” is the extent of the

yse of student's ideas in planning the class activities and tha extent of

utilization of new technigues by the teacher (Titer and Erkman, 1989

3 i

S

This scale dewveloped for utilization in highschool setiings

11l
,..l..::.

uzed in defining rateqm\e_, refated 1o Llagbrnnm environment with tha
Vimitation that it is a day care that is the u:xnrern in the present study.

Cloze soruting of the scale by the researcher herself and two of
her superyisors, one in preschool education the other in counseling
have shown 78 items out of 90 1o be relevant fm the present study's
puUrposes,

Still another instrument that was us'ed iz PARI {(Parenial
Attitude Rase arz:h Instrument) First, second and f.he fifth scales of rf.he
insirument Wére used. PAR! was developed by ES. Schaefer and R.AQ.
Bell in 1958 it was tranzlated into Turkish by Giney, A. Le Compte and

s Qzer in 1974, 1t measures the childrearing attitudes of parent

2y

The first scale "Overprotective motherhood” which has 16 items
in it, includes overcontrol, interference, demanding the child fo be

to be active and

[y

dependent on hisdher parents and at the same tim
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ditigent, being & wery giving mother and exhecting the child to
appreciate this.

The second scale "Equality-Sharing’, consists of 2 items
including; giving .:_'mm equal rights, supporting the child so that s/he
can state hissher ideas openly, being a friend to the child and sharing
#ith children, |

The fifth scale "Pressure-Discipline” contains 1o itemns 'and
includes suppression of sexual behavior and aggre{asinh_. batief in stnct
dizcipline, fs:‘rx:mg:tt':e child, belief in the impnrtance of strict control
of the parents (Kicik, 1987; Ramazan 1988).

Another 1'nst‘vrument that was used is Perceived Emational abuse
Inventory for Adalescents (PEAIFA)Y which was de#elnped by Erkman and

alantar in 1982, This instrument consists of two parts; Parental

[xx]

section {PEAIFA-PSY and teacher section (PEAIFA-TS) These wer
given to adolescents to find out their views of parent and feacher

behaviors (Erkman and Alantar, 1983). 46 items out of 52 were found

]

+
l-

he relevant for this study.

ot

),

“Family Enviranment Questionnaire” (FEQ) is another instrument
that was used in this study. FEQ was developed by Fowler in 1380 and
translated into Turkish by Usluer in 1982 1t is a F0_item likert type

zcale having two subscales; "interpersonal relationship” {(cohesion v
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conflict)  swhich measures the degree of npéﬁness, commitment,
dizagreemant among family members and ";Drgam'zation-—contrnl”
measuring famﬂg rules, the general plan of org'anizatinn vwithin the
family structure .ﬁr'naj the rigidity of family order U.&]uer; 1989). 25

ms of 30 were found to be relevant for this study.

Another instrument used in developing thé items of the rating
scale is “The Instructional Environment Scale (TIES) which was
developed by Yase mu}\ and Christenson in 19t|Eu It i= an observation
tool to descrbe the instructional needs of a ,:,tudent in the class and to
make the appropriate instructional interventions (Ysseldyke and
Christenson, 1986,

The components of TIES that were found ta be relevant for the
present  study are as follows; Tihe cnmponent of “Instructional
Presentation” inc;l:u::lezs tﬁe factars of lesson development, clarity of
directions and chacking far student understanding. The factors of
“lesson development” -2levant for the present study which means the

way the lesson 13 explained, structured and sequenced; the Kind and the

numbar of the examples. given; the clarity in presenting the lesson

w2
—cky

content, guided  practice  opportunities  and  the  amount o
teacher-student interaction.

There are a variety of subfactors under each factor. Each
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subfactor was examined and the ones that cc;uhj be relevant ftor
praschool education were used in developing the items of the rating
scale. The same procedure was repeated for each ﬁumpm‘n&nt.

Another component of TIES is "ClaSSrnnm_ Environmeant” which
wncludes the faciors of classroom management, productive time use
and class climate. Classroom rnanagemant has to do with rules in the
class, how they are communicated and how the appropriate behavior is
maintained. Pra duiﬂ'" time use 15 the extent of noninstructional
routines eatabl's:&d and the use of class titﬁe. Class climate i3
whether a pleasant, cooperative atmosphere e#-i‘sts in the class and
whether the ir'ndi'-.f?dr.xa\ differences are accepted. The third cornponent
used in TIES is .'"Tea her Expectations™ |t is the expectations for
siudent pm*arrrsam.e, the way the sxpectations are communicated and
whether the student understands these expectatidns.

Another component found relevant for this study is "Academic
Engaged Time" which includes the factors of Student Involvement and
Maintenance of Student Engagement. Student involvement 1z the
spportunity of giving response and how much the students actively
participate in academic activities. Maintenance njf Student Engagerment
is how much a variety of teacher behaviors or systems are utilized to

increase tha time spant on task.
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“Informed  Feedback™ 1s another compﬁnent used and the
corrective procedures Tfactor of this component was found to be
relevant for thé present study. Corrective procedures mean the
teaching strategies used, how much supervised pfactice and monitoring
= provided.

“Adaptive Instruction” is still another component used which
meahs the amnunf of effort to change m:trﬁctmn the existence of
aptions fo modify instruction and whether fhp»eff veness of the
moditications is communicatad to the student. Pﬁ:xgre-s;::: Evaluation” is
another s:z:nmmne}nt which includes the factors of Monitoring Student
Progress and Fx:d'h:a*.ﬁ.*_up Planning. Monitoring _-tudpn! Progress factor
which was faund to be retevant for the presen{ study is the student
performance data collected, how freguently th"e performance of the
student is followed and the record kKeeping system

"tnstructional Planning” component of TIES has two factors
Cnagnosis and Prescription. Instructional F‘rescrvi\ntmn factor was found
to be relevant for this study which ‘meana the nne;pnndence between
the instructional needs of the student and the nstruction given

Yszeldyke and | hr1 tenson, 1988).
Another instrument used is from a project called "Operational

Definitions of Child Emotional Maltreatment” prepared by Baily and
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6. The categories developed for ;:n'&—éu::!r‘n:n:nl children were

W
my}

in 19
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n
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carefully examined and the ones that could be relevant for the present
study were selected and used in developing the items of the rating
scate. |
still  another  instrument ‘that was  used iz Program
lmplementation Profile (PIP} developed by Highs/Scope Educational
Fesearch Foundation in 1989 In this prafile the.re are items about
physical environment of a nursery school; the ::iaﬂg't"xutnn— in the
school; adult-child interaction that is going on which includes the
importance given by the teacher to the language development of
children, whether the teacher’en::-:xuragea indepa}ﬁdent exploration and
discovery, allows for making choices, extends learning, encourages
child-child interaction; adult to adult interaction which includes staff
interactionsz, waorking with parents, in service tramming  and
staff-administrative relationships. This is a tw -point likert type
, @ score from one to Tive is given for each item. A1l of the items
of the profile W.ere carafully examined and the ones that could be
relavant for this tudg were chosen and utilized in the development of
the 1tems of the presant scale.
Annther instrument that was used is PARQ \Parental Acceplance

F’P}P: tion Questionnaire). The mother form of F‘ARQ was translated into
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Turkish by Polat and Kaditgibast in 1988,

Al of  the categories of this instrument harmely;
warmthsAffiliation, Aggression/Hostility, Neqlmt*’lndnfer ce, and
Undifferentiated rejection were used in the present study.

The category of warmthfaffiliation includes the physical and
verbal exprassions of warmth hke kissing, hmqu, fondling, caressing,
smiling, huggding or saying nice things, ::.Dmplii'nem.ing and praising.
warmth includes all forms of behaviors that give the message of being

toved and cared for to a child.

When the category of Aggression/Hostility was looked at;

(X1

nostility is the internal feslings of enmity, resentment and anger
toward the child Aggression is the behaviors that aim at physically or
pzychologically hurting  another person. Aggression includes the
bzhaviors like pinching, shaking, hitting, pushing, biting, scolding,
burning, scratching, tying up or sarcasm; cursing, belittling,
:ampegtaatmg, denigrating and the like. The category of
Neglect/indifference means not shawing Co *n.ern for the child This
tack of concern may show itself as neglect in behavioral form. Physical
or psychological nonavailability of the pareht can be seen in the forms
af emotional unresponsiveness and distance or failing to attahd to the

phy isical and memru! weeds of the child.



ateqory of lmdn.ernnhated rejm_tmn i3 the child's global

fzelings of being unloved. This category mclude:. the child's Teelings of

with a discrimination of parental behavior as neglect or

with the teacher Both the staff and.the children can fill out the PARQD

{Fohner and Rohner, 1950), which

treatment  toward the children is perceived in terms aof

warmthsarfection, hostility/aggression, indifference/neglect and
undifferentiated rejection from the perspectives of both the staff and

he child (ocited in Garbarino 2t al., 1986).

3.1.4 Behavior Categories in Bekman's Doctoral Disseriation

it the present study, some of the categories in Bekrman's doctoral

3

dissertation (1282 were also used. These ara as »:mrm o

“Attending to and Talking to Staff”; this behavior consists of talking to

staff instead of paying atiention to the children.

"Pozitive Control”; means requests, arders, choic ces which do not allow

the child g choice of hehavior like 'stand up’, 'put on your coat’.

"Megative Control”; includes instructions, Warmngs which tell the child

what not to do, like ‘do not talk’, children are not told what they should

dn, only what tth are hot to do1s told.
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"Promoting  Social  Interaction”; has two  components  namely

axplanations and suggestions,

"Explanations”; means explaining the child others ‘feelings and behavior

ke’ he 1s crying because you hit ham'.

“suggestions”; encourage mutual cooperation, help and taking turns, for

example; “why don't you let him use these blocks after you use them”.

"Juestions Child for Information, gives child extensive information ar

gyplanation”; 1.%'41’:?::: eqory has three components: staff guestions fTor

information, gives child extensive information or explanation and
socratic queﬁhﬂn“

a-"Staff questions for information”; refers to asking guestions to get
information like, "How will you build your house?”

b-"Gives child extensive information or exmanatmn includes talks to
give information, ordinary conversations, simple teaching and remarks,
like, "we will have a field trip this afternoon”, "this is a submarine and
1t can o to the bottom of the sea

z-"Socratic Duesti}nna"; Staff asks guestions to get a verbalisation
from the l'.‘-hﬂljrl?f.i., o help them r_mdarsfand 1he charactenstics of

sbiects or see causal relations and find solutions, for example; "What
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s~Simple; herae ’;sbthe staff makes simple sugges.tin:nnza but does not

aactliy tell how to do the thing that the child wants to do, like, "Shall
ve play a game?", “what shall we do next?",

b-"Further suggestions”; these are the s qgestmhs to develop a child's

aotivity, to draw child's attention to a new event ‘ﬁr object like, "Come

and see the fizshes that Ayse Dr‘nuqht

“Instructing”; staff gives exact instructions to children about how to

carry out a task, for example; "put this block next and then add the

smaller ane

"Housewort and  Dealing with Play Equipment”; includes making
oreparations for and cleaning atter the activity and preparing, cooking
food and drink. Also includes the activities like preparing, mending,
Tring dec rsraﬂnrﬁv and making play equipment, prn Ading children with

tay material, taking out, putting away, loaking for, maoving, tidying

Cu

play material

“Physical Contact”; refers to actually carrying out physical child care
ke, putting {to bed, drassing, undressmg,‘ tni.l"eting, serving food,
Jiving medicine, bmd.::q1nq, apron washing, wiping nose

"Affection and Comfort”; includes behaviors like putting an arm around

the child, holding hissher hand, making, him/her sit on lap, patting,

picking himSher up.



"Demonstrating to the chi W1dY; includes the demonstration of the use of
a material or demostration of a skill.
“Ho contact ot all”; includes the behavior of the staff which shows the
ial ighoring of children.
“Helping the child”; includes doing a part or all of the task for children,
alzo helping the children when they are unable tr_ufcnntinue.
“Administrative”; includes formal discussions, meetinga, planning the
day, reqistering, writing letiers, repnrt:, retnrdu, giving and receiving
instructions, making phone calls, inspecting the kitchen, toilets,
tallking with the parents. |
";’*‘hnhmﬁ*n Supervision”; here the staff may be in the same room but
does not engage in any activity of the children.
“heneral E;i_xper'-.-*i:ajhznn"; inciudes greeting and saging qoodbye, repeating
the children’s remarks and asking them to repeat their remarks,
praising, encouraging, reassuring, agresing, Qiving permissions and
sanctions, suggasting, offering food, drink or other physical care
keeping children within certain area, rﬂl_‘v‘iﬂg,‘ them place to place,
moving or Nifting children when ne:ﬁe:asargih Yarious  supervisory

xhera the children can tak them o not.

it
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“Zharing the Aniti‘:;iti_;-“; includes doing aclivities togethar -with

children, alsn ' ating with children, Joking and Iauqhmq
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‘drganised Group Activity®; includes singing, games in which children

take turns Lo tel) stories, playing ruled games.

-

"Oirganised Talk and Teaching Sassion”; here children form a qroup and

thay have the opportunity of talking in front of the .grﬂup or the teacher
teaches the group ina s pEn_mx area. |

"Rigidity”; includes whether n:.hﬂdren qet up or gxﬁ to bed at the same
time, use garden :f set times or whether they are -:H expected to be
involved in the same activity.

Block Treatment”; includes whether the children wait altagether at
the table atier the meals befare the next aclivity, whether they wait
altogether in a line/group before and after gqoing to the toilet, whether
they wall in line before coming Lo meals.

“Sncmal Distance”; includes whether the staff ea.t with children, hnw
they help children at nap or toilet time, whetherv‘u:hﬂdren have access
to all areas anﬂ to all eguipment. (Bekman, 19852). All of these
components gave the researcher inspiration while constructing both

the 1tems and the categories of this rating scale.

3.1.5 Psychological Haltreatment Cﬂtegories

Psychological maltreatment literature was also reviewed 1n
developing the items and the categories of the rating scale.

The "psychological maltreatment” consists of acts of amission
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and commizsion which are Judged by the use of }tmth the comrmunity
standards and pro yiessional axpertise to be Cp,hol: cally damaging.
cuch acts are committed by an individual or individuals who are in a
powerful position because of the characteristics like age, knowledqe,
status, organizational form thus make a child w,nnpratﬂv Such acts
damage the coghitive, affective, beha'-nnral or physical funciioning of
the chld {Hart, E,Efmr:iﬂ and Brassard, 1983 a:ited in Hart, Garmain and
Brassard, 1‘397} Psychological maltreatment is ¢ i egorized into saven
areas that are defined in the following waiy,;

g-RFejecting; To refuse to recognize the value of th_"é child, to discard as
useless Df unsatisfactory and to decline to accept. Examples treating a
chitld differently from his/fher : s1blings or peers: "'.'hh h makes him/her
hat =/he 13 disliked, actively refusing to help the child or accept

the child's demand for help.

b-Degrading, Eirmgimg irom a higher to lower n:ieglree_. to treat insuch a
way that will effect the child's dignity negﬁztwelg, dizscrediting,
decreasing hisfher wvalue. Examples: Saging “atupid® to = child,
humiliating them publicly, treating in au‘ch‘ a way that will make them
te2l infarior

c-Terrorizing: Impressing a child with extreme fear, making them

obedient by threatening. Examples: f.l’lreatening_tn:n kil or physically
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hurt, unattending the child, farcing the child tn look while someone

D

2 13 hurting the loved ones.

~1solating; To seperate from others. Examples:; to lock the child into a

clozet orin a room Tor a tong time, not to allow the child to establish
contacts with people outside the family,

e-Corrupting; Tn mat g the child antwm ial or malb icialized, to change

from good to bad, to change from a correct state to a socially
unacceplable state being unpleasant, lowering the walue of children
tzamples: to teach children io behave differently to those whao are
from different sthmacities or races and reinfn:ir;ﬁing such acts, also
teaching and reinforcing illegal acts, by means of public media showing
antisooial and unrealistic models as appropriate. -

{-Exploiting; To ulilize for only one's own L\er:ao‘nal prafit. Examplas:

zewually exploiting a child, keeping the Lh”d at home zo that he/she
can take the role of the servant instead of letting himsher atiend

school, using children in pornography.

g-Denying Emotional Responsiveness; Mot providing children with the
saregiving necessary for healthy :3ncial—emr_ltinnal development, being
umnyolved, interacting with the child only when necessary. Examples:

not taking into account the child's attempts to interact, handling a

ctild mechanistically without kissing, huqmq, stroking or Kissing
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{Hart, germain and Brassard, 19587).

h-Adultifying; Mot having age-appropriate expectétinns from children.

Expecting behaviors and success that are beyond the age level or
apacity of children (Finkelhor and Korbin, 1'388}.‘

In the dEﬁmtiDn ‘af the “school maltreatment” the act of
arploiting was x:xr%ﬂtted and the. act of degrax_:ﬁ_ng Was incorporated
within rejecting and denying emotional res pnn\,wén S5 WAsS h‘tne‘a‘;éd as
ighoring by Hart, Brassard and Germain, 1967,

.16 0Ohservalion

in developing the items of the present scale one main process
was the tedious act of "observation” Therefnre, twn educationally
oriented and twao x;L::E:tt:diﬁHg oriented nursery schools were selected.
All of them were middle class nursery schools, two of the a2ducational
nursery schools were at Levent, one of the costodially omented nursery
schools was at .Eee'};taz‘a. and the other one was at Kadikdy., To

determing whethar the nursery schools are in fact educ uhnnanu or

cuztodially oriented an interview and an o er"atmn form were used

1“E|

w Appendix 4 ). These forms were developed by Kaditoibas, Bekman
and Sunar in 1958,
The researcher spent 10 hours 15 minutes 1n one of the education

oriented nursery schools and 6 hours in the other educational day care,
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& hours 20 minutes was spant in one of the custodial nursery school
and 4 hours 12 mindtes in the other one.

During the n:abraera:ati::\ns_. the Dbservatmﬁ and interview forms
were Tilled by asking either the directors or the t achers.

Durmng the observation every behavior of each teacher was put
dowen. Atterwards they were collected under categormes leaving no
behawvior out.

The observation was carried out for two purpuses; to validate
the categories of behavior attained through literature review and to
zz2 11 teacher behaviors other than those mentioned are present.

3.1.7. Rating Scale Development

In developing the format of the rating scale the maodel

3
i

by

apresanted in Gable's book “Instrument Development in the Affective
Domain” (1986 was taken as a Trame work.
The approach called the “Domain-referenced Approach” was used
in developing the UPm'_‘ of the rating scale.
Hiveley _(19?4} used this approach fm‘_ the first tfime 1in
daveloping achievement tests,
Anderson (1961} proposed that affeﬁtive characteristics

reprasent people's way of feeling or expressing their emotions and all

affective characteristics must have the attribuies of “intensity’,
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“direction” and "targat”.

intensity 1’:3: the strength or degree of the feeling, direction is

the ne

l'.LJ

ative, neutral or positive aspects of the feeling, target 13 the
ydea, behavior or object towards which the feeling is directed.

in the Domain-referenced approach the tax"get and direction of
the affective characteristics are nr t specified and then the iniensity
of 11 i3 taken into consideration.

Thers ars some steps that eed to be hzxnawed while developing a

rating scale using the domain-referenced approach. As a first step, the

o be pm on an apriori basis is determined based on the review of
Viterature, interviews, obhservations, the thenretical base and the nther
varisbles in the study. The target and the categories are helpful in
devaloping the verbs and adjectives.
A% a secohd step, the target object is selected and the lists of
verbs and adiectives that are suitable both to the target object and the
:3;=rmryc:ategx:lrg ;:’%'n:us‘.&:en are generated. In the thifd step, one example
fram the vwerb and the adjective list is selected.
As a Torth ks:tep, a statement is develnpéd. As a Tifth step,
several statements that are the semantic transformations of the first

statement are developed. For semantic transformations either the
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same words are reused or different verbs and adjectives are used.
ATter completing the fifth step the samé procedura beginning
from tha third step 1s repeated {(Gable, 1986).
This approach heilped the researcher to 'n:dt]ﬂd&t‘ the verbs and
adjectives that could berelevant to preschool teacher behavior in the

education settings in writing the items.

3.2 Procedure for {tem and Category Construction

3.2 1. Procedure for ltem Construction

in developing the items of this rating scale, ¢

fw]
%

a first step, the
orominent theories and approaches in the field of preschool education
ware reviewed. By going through these theores and approaches the
researcher pinpointed the important categories x:_n" teacher behavior

Aftar that, the instuments mentioned were carefully examined

o
v}
[we'®
—
ot

#as found that some of the items in these instruments were
applicable to the aim of the present study.

Therefora the main thame of these items were taken and adopted
by making some modifications in their wordings.

The psychalogical maltreatment literature was also used in
construcling the ﬁP:r‘_ of the rating scale. A special emphasis was
given to the leh ion of the 1tems that tepre~ent the cateqories of

psychological maltreatment into the scale in that behaviors regarded



74

3% psychologically abusive restrict or stop thé development of the
child and such acts should not ever be done by the teachers.
The observations made helped to see whpther the information

that was QotherPd from the categories and the items in those

categories could actually be observed in the hursery schonls and

whether teacher beaviors other than those already specified could be

i was Tound that most of the behaviors represented by the items
were actyally observed n the nursery schools. For the teacher

behaviors that were not found in the literature reviewed new items
wera o DH‘ST_FUDf.Ed. '

The behavior categories in Bekman's Doctoral Dissertation
{12582) gave the researcher inspirations about the possible teacher
pehaviors in the preschool  education settings and  the tlems
representing thoee behaviors.

After tha Yiteraturs review and the observation procedurs, 400
items were developed. All of these 400 ilems Were including every
important point in the sources mentioned.

Later on thr::augh consequative brainstorming sessions with the
two of the advis ars, the items were started to be reduced in number,

The rationale for this act was that; the aim of the study was to
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gevelop a rating scale to evaluate the behaviors of nursery school

teachers so the tiems developed should be most suitable to preschool

agucation, nurser u school, nursery school teacher, curriculum and the

childran.

L

Another reazon was that; the aim of the rating scale is to

uate the feacher behawviors that are only observed in the group

while the teacher is interacting with the children, other tgpes of
teacher behaviors lke; teacher-teacher interacﬁana, teacher-paraent
interactions, teacher-admimisirator interactions were out of the scope
af thiz rating scale therefore items involving tt ese components were
aloso excluded.

Also some of the written items had d]fﬂbm ies in terms of

bzervation. The aim was Lo develop objectively obser » HLems.

|__|:|
n‘[n

Another reason was that; the rating scale was intendad for
practical use. If it were too long then it would not be a practical
insirument for use

after paumr special atiention to sach of these factors the items

ware reducad to 200 items and then to 200 and then to 150 and finally

g oall of these 26 items the most important teacher behaviors

were tried to be emphasized and it was believed that this number
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would be an appropriate numbear for the practicalitg nf this instrument.

a1l these process of review of literature directed to item
;:'zt:rasmn:.ti::xn_, nbsarvation, initial construction of 400 items and
raduction of ihe ‘ﬁ_amza to the final experimentsl form of 986 ifems

coveraed a time span o siz months.

22 Procedure for Category tnnstructmn
wWhile constructing the categories of this scale Bekman's
Doctoral Dissertation (1982) and the ps ychological maltreatment

literature were basically the two main sources. The dimensions of the
revigwed tools were also utilized.

By means of the lierature review, observation process,
psychological maltreatment lterature and the :ateqm‘le* in Bekman's
dissertation the researcher could gather an idea about the possible

tzachar behaviors in the preschool settings. |
ter that, the teacher behawviors that seems similar to =ach
other ware put llndrxr the same heading.

The teacher behawviors were iried to be operationally defined as
clearly a2 possi mé. Theze operational definitions were made by means
2f Inng and conseguiive brainstorming s 5310 hg the researcher and
sypervisors Wﬂhm a time period of four mnnth..

Abnut twenty categories that were started with were collapsed
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together according ‘t::x their :z.n'm!aﬂtg and the teacher behaviors that
could be representative of several categories at the same time. After
clearly defining each teacher behavior and thué the categories in
general, each group of defimions were Qiven a name. Hence at the end
of this procedure ton different cateqories were developed each with a
differant name.

The congruence between the 1tems and the operational defimtion
of each category was continously checked so that a high rate of content

validity could be obtained at the end of the study
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2.3 Content Yalidity

tn this section the subject population and instrurnent utilized for
the realization of the content walidity portion of the study s

presented. Procedure for this proceas and the data analysis methods

arz also discussead.
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T2 1 SUBJECT POPULATION

The rating  zcale was distributed to 31 experts who could be

(4]

identitied Lo have practical andsor  theoretical infarmation about the

field o7 2arly childhood education,

cuperts wera chosan tn be included in the content walidity study

) b B
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; their education in the fiald andSor their
separience, a3 waell a3 the judgements of the supervisors of the
prasent researcher.

Lot this population |, 22 experts returned  the zcales thus
providing 7027 3 oreturn rate. Out of 22 experts 15 was from tstanbul,

¥ -

bwin wers  from ankara, Tour o were Trom (Zmir oand ohe from

FParz France
The da nqramm information ahout experts are presented in
Tables;1,2,2,4,5,6,7,89,10,11,12,13 and 14,

3. Zaw and age;

A1l o7 the 22 experts were Temale

[4x]
2
D
[xs)
-
i
cr
[y i)
e
avd
—
%
X0
i
i
=
D

[y 2]

ages of 26 and 54, the mode being 21 as can be B 3E2N In table
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A3 can be 2een in Table X, majority of exparts were
poychologists (4098, 1Z26% of them were child developmeant

specialists, 27323 academicians, 1263 pedagogues and 4.5%

adminisiratars,

Table 2 Distribution of tha occupation of the experts

Qocupation i R

i)
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LR dew 3 o

2academician 5 2T E

fi,‘.-.l
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iy
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cUntversity major;

giraduates, 22.7%  pedagogy graduates, 18.2% child development

had education in Ehgli:s:h hieraturs

business administration {zee table 4 4,

[uit
o
[y}
-

iz 4 Dnstribution of the university major o

the experts

Unmiversity major

M

Chatd dew. and

Educaticn

Buziness Admin

o
f~

37
AN )
£
i

-L:-
(W]

Ja
LA

Tntal

373

i

10

82

noterms of university major; S0% of them were psychology

and

and
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: had doctorate degree, 40.9%  while

I1.8% had undergraduate degree and 27.2% had other graduate degrees

l:"

{rafer to appendiz s for table S )

g.Lurrent accupation;
©oof a nurserny

l:l
n:ti

Presently, 26.4% of the experts were headmas

1Z.6%8  research asisstants

sohonl with 21.8% being acadermicians,

wehnbe one, 455, was working 1n g mother-child education program and

tIn 3 were not currently employed{refer to appem:.‘w ¥ for table 6 )

Currant setiing of occupation;

TS of sef tting of work, majorty of ex;erts wers working in

schoot, while
not currently employed

'I6% had no work location since they were

0 appendie 3 for table 7)

ol
et [
fy1}
-
P,

1an 3 years (refer fo appwnd 3 for Tabla 8l
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nPreious ocoupations;
in the demographic information gathering questionnaire experts
were asked to write down Tour of the previous jobs they had had. I

was found that the previous positions included research asaistance

nurserny sc hool feache r,  aducation specialist, nursary schond
headmaster, acaderucian, zocial worker |, official, researcher and

pzychalodist positions {refer to appendix 3 for table 9 i

H ::};-3'__‘ - ql“.‘ ,||i| ; ;]3;3';_“8_'.:‘;

Ead

A their pravious : ob Tocations, nursery school, hospital, unversity,

“TJ

1 AT
Y u"g

ot

szearch Company, LESA tstanbul Laboratory Indusirial Yehicles
and Trades _:x:nrm;nang_, Research Center, Company wers cited {refer to
appendig 3 Tor tabled

j.Teaching egperisnce,

A

i1 was also found that 62.6% of the experts  had taught some kind of a

courze at one ﬂmﬁ and 26.4% did not have such an experisnce {refer to

Rl
)
L)
- —
[l
e
.
e
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—_ . 4 — e — - -
Tabie 11 Beperts Teaching Experience
Courses 3] =z
M o 6.4
LI B r - —y
e t4 G0
Tital : 22 {00

some of the courses given by the experts were as follows;

devslopmental psychology, preschool education prnqram:. application

and  ovaluation o7 preschool education  programs, the  research
technigues  of  child  development, vocational guidance, child

paychnlogy, adolescent paychoiogy, adult developmant and

sucialization, personality, introduction to psychology, behawvor

modification, compuier education with n:hihjt*&ﬂ, the eilioiogy of

behavior  problems  in children, measurement and  evaluation in
aducation, reading psychology |, guidance and ttnm 21ing psychology,
=siing in education, test application, program development, learning,

2ducational a:agx:hm’»:ngg, comparative education, hstory of Turkish

E:j!.{‘!f;ﬂ‘?.‘itiﬂ_, oo .n*ath.n philosaphy, the principles and methods  of
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presohodl education, creativity in children and creative actis

,—4-
—tl -
byl
L)

maasurament ;imnj evaluation in preschool education, introduction to
miucatian, social foundations of education, preschool education,
miztory of education |, theorias of personality, the psychology of
atypioal choid Hra:. crime  in children, languagﬁe development  and

mentally handicapped children an d private language lessons.

wrect relationship with the children;
it owas also found that 455% of the experts had had direct
contact with the children between the ages of O and 2, #6 4% with

children between 4 and S and 20.9% had had direct contact with

children between the ages of S and & (see table 12 )

Table 12, The frequencies of direct relationship with three age

A8 group Eelationship i 2
Yes 10 455

-z Mo 12 545
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Ves 19 A6
4-5 Mo % 1 %A

Yas 20 a0 3
S-6

MO 2 N

Porect relationship with the nur:eru achool teachers;
A3 will be seen in Table 12, 9098 of the experts had had direct

contact wath nurser) teachers whereas only @13 did not hawe any

dirpet contact with tham

~
(=
@
L)
-0

resence of direct relationship with nursery achon!

fearhers

Pelationship i ‘ B

ves 20 90.9

=)
3
WL
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Tiolal 22 T TS,

o

m.The frEQUEﬂCU a7 ¢ E‘TTHIQ" of contact with nurser ry s honl tea ::hE!rE;;

The Traguency of the settings rated Dy the axperts

[y

1 which they stated

Lo have direct contacts with the nursery school hz-ax hers can he seen in

Jinsert Table 1< here)

¢
i

Out of 22 experts 12 of them reported to have had a position as

e

aurzery schaol headmaster and they had contact with the nursery
schonl teachers in this context.  While the next frequent setting of

hawing contact wath the teach

|'1:|

s was being a nursery teacher

A% ewample Lo the Kinds of other settingé o7 contact with the
nursery school te.ﬁrhera, Tield practice, being a  program coordinator,
nang thvolved in observation at nursery sc hnol; making and applying
pducation programs, being & nursery  school - founder, in-sarvice
training, being field praciice supervisor, being involved n research,
being a nursery school psychologist, being an 'ataderw‘lixzzlsatw.. being a

sniunteazr aide and being a parent were cited.
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Table

—

89

14 The freguency of the number of the Jpﬂmq the experts

had direct contacts with the nursery school teachers

tind of F C
relationship
Field practice =~ i 01
Program coordinator ! 02
Obzervation z 02,06 12
Halking and apply .
pritzation program kA 02,0716
Hursery teacher & 03,68,12
16,17, 19
Muraery school founder ] 0z
Murzery school 12 04,07 06,10
Seadmaster 11,12,1%14
5,16,19,21
Incarvice mnmg z 05,0717,
Fizld practice ! 05
SUDRIYISION
Razearch 3 06,0919
Hursery s h:n)l
paychologist 2 12,20
Parant 2 19,20
Arcadernician | e
Yatunteer atder 1 19
wo relationship 2 14,22
F- the frequency of the number of the setting
- the codes of the experts
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&z can be seen in table 14, out of 22 _.:ignet‘f,:a, 2 had no direct
witie 11 had contact with teachers in one setling, the

retnaining 9 had an opportunity of contact  with teachers in fwo or

1 =,
mnre anitinns.
in o shovi, the ezpert population of 22 were made up of

1 the ages of 26 and 54_, majority ljf them (40.9%) being

-,
[k
=
-t
Wl
[y}
L0
T
()

e
e
~
Der]
Dyl

paychologist with 4098 holding a Ph.D degree, _ah 4% nursery school
21 8% academicians, 452 59% working 1n the university

and 40TF n @ nursery school with A2 4F ha'nnq some teaching

pupariance majority having had direct contact with children of



91

T T

3 3.2 instrument

Tha Tinal form of the rating scale given to the experts for the
content  walidity -stmjg consisted of 10 categories and 96 items
representing these categories.‘ The operaticnal definitions of each
category was written down, A two-page njerx'anix;;t‘ﬁniwic information
maire was added to the beginning nf the scale so that
dernoniraptie information aboul the expert population could be

caltected Alzo a recommendations page was attached to the end of the
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3.2.3 PROCEDURE

woorder Lo deterrming which 1tems will constitute the final form
at the rating scale, @ topy of the scale was sent to 31 experts {see
appandiy b Tor ihe scale sent Lo the experts),

The euperts were from Istanbul, Ankara, lzrmir and one from
Pams, France,
scate was qiven to the experts in lst untnu personally and

was matied to the others. After they were sent each of the experis

were contacted by phone to control whether the

'd-o-a
'Tl
D]
|"[|
lIl
[
e
m
L
by
i
)

-
-

rate of 22 out of the 21 experts was realized during o time span of two
months, During this time period the ekpert subject population waos

contacted by phone  and experts in Istanbul were c mtaa_tr:u personaily

The soales given to the experts in Istanbul were coilectad by the
researcher and experts living in Ankara, lzmir and Paris mailed the

scales hack.
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334 AMALYSIS OF DATA

ciion the procedures that were followed in analyzing

th data are inclyded.
hie dermographic information  collected was analyzed by taking

requency counts and calculating the percentage for the answers to

[

arms of the rating scale the dats sbout the items and the

i

mategeries that the tems hypothetically belong to was analyzed by

dsing bwn types of methods.
froihe Tirsh method; inthally the distrobubion of each particular

o

viern o either one of the 10 categomes or the eleventh no-fit category

wal gzzessed by taking the frequency counts for each specific item.
atter that, the degres of appropriateness of each specific item fo the

categories ass'qned was estimated by multiplying the number of

peaple with each of the value of deqgree of appmphateness. Then all of

the estimaiod values wete added and the final o 31w= was divided into

the total number of subjects who assigned that item to that particular

zgoryises Table (5

& samiar aanélgmﬁ was cartied out Lo see how many of the 22
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experts put how many of the items in that specified category.Again
frequancy counts  and percentage  for 10 of the categories were
ated, _ " Inthe second analysis;a Weighted Index of
Assignment (W lASHEaykal 1990) was found by rrmlhplunu:} the number

o experis rating the ylem to be in the sel

D
[yl
o}

ted cateqory by the
degres of appropr tateness values of 3,2 and1 respectively. Then adding
up all the scores a different WIAS was attained for sach item.

After z:»txtaihin'g a  WlAS value, a ﬁf&igt‘nted ihdex  of
sppropriateness{WlAP) was calculated for each specific item by
drviding the WIAS score into 66, The value of 66 was found by

fotlowing the rationale that if all of the 22 experts had give

I...I.
'.I_J
|"|:|

ot appropriatensss of 2 for that item that is 22 imes 3 would be 66
Seo Table 200

After that the WIAP {or each particular ﬁem was rank ordered

items with a WIAP of 233 and above were considered to be

x"]l

material for the final form of the rating scale. The value of 333 was

Hmit szxiﬁmﬂg'the rationale that if 22 of the experts had

given g dPDrPt‘ of -:!DDIDQI" iatenes

f.l)

of 3 for a specific item, 22 times 3

[xe]

would be A6, when 66 was divided into two which would constitute
SO%

5 or half of the experts, 23 would be obtained, by dividing 33 into

Y ZET would be received.
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The sign-test method {(Cohen and Holliday,1982)  was also

parried out io see the correspondence befween the original categori

Iand
(Xl

determined and the categories chosen by the auperts. Th

n"Cl
[y}

The categori

Y ihe experis were deterrmned by using the mqi est value of

WiaSe in csse of correspondence beiween the experts' decision and the

earchers’ zelection, o j:lD‘E.H_}',;E(;-!-;! 1qn was q‘upn when there i3 no

FTETIT T T

correspondence, a negative (=) sign was given (refer to table 213
iy using the formula: (Coben and Holliday, 1982 )

+_’L)~J,IN

3

N

‘ \ X
icomputediz (

i::i:!j'l !}T"}d MG 1“.””:’ 1“ t;]“' ——{?i--r?' 't?li?‘ipzi t}':p !:~i'_lt}l:a! b ll\jl”}_, WAaS

ben as 40 which could be the mosi pessimistic choice, the level of
sionificiance was found 1o be 0.0000G3 ) which means that QE'

ing such

a result anly by mere chance was 2 in a hundred thousand.
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Y- RESULTS

iion the results of the two kinds of statistical

iz cartied oul Lo analyze the data gathered from the axperts wall

analysis oarme

£ 31 Resulis of the firs

many exparts placed the lems

rasarcher 33 well as the aszsigned degree of
5 to each item. These findings were presented in tsble 15

12 first statistical method it was found that out

T

"l:l
A"‘"”
l i I

elected by hm anE‘. A% of the

TGS ast 2 and 21 of them ware

potopriatensss of at leas

. =

the experts with & 1]

soiected by S264 o SOF o7
anpropriatensss of 2 and abovelrefer to Labie 1G)
Taole 14 The resulis of the Tirst method

FYPERTS Wurmber of the items accepiad by

at least SOF of the experts and with
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stop children's cateqory 1; item 5, The teacher dogs not
allowe the children to start a new activity like playing & game or going

ia fotiat withoul wai Hm for the other children category &) item 7
Th

e teacher talks with others or deals with something 2is2 in the
qroup rather than mixing with the children category 7; item 2 The
teanhier gathers children into @ group io teach something, category,:

itern 11 The teacher doas not follow  the datly  routine,
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Table 15. The results of the first statistical analysis
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category,?item 12 the teacher generally smiles,cateqory &; 1tem 12,
The tzachaer does not allow children to speak out of arder cateqory 8,
e teacher awplains the child consequences of hsfher

actions wpon others or the Teelings of hisfher friend when a problem

aryaes belwsen two children, category 2, item, 1S although the

ame area with the children,sfhe 13 not involved with

tharm when they are playing or doing activities unless thers 13 an

)
]
L]
oo
i
e
ot
—
s
| Tl

:l

reszon,category’; Hem 21, The ieacher qives ewnlanations

with the sim of teaching the choldren, category 2; ifem 23, The teacher

nelps children whenever they seek help while they are doing an

activity, category, 7, Htem, 26, The teacher tells the children what to

do o contral them without providing behavioral aslternatives, category

ioem2d, The ieacher praizes the children when needed, category,G;

R T Ly

tem T The teacher provides the children with the asltermative

Eobaviors and avplanations when groblems arise among the chiidren so
that they can find solutions calegory,2, ilem 24, The teacher ©
compaiition among children by suggesting vanous rewards while the

are dealing with the activities,category, 10, 1tem 36, The teacher hts

the  children =0 that  they get more neenlved. in the

b
]
—
—
s
-
-Ll
]
L.(l
.'
[
[ ]
=
r'l
s
)
1
-
=
l A._‘
I ¥

, The teaLher thraws the materials in the

fa)
b
Py
i ]

angry,category,5, 1tem 40 The
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teacher tetls the children that; " they are ge tiing on mssher nerves,

cateqory,S, Hem42, The teacher verbally andfor physicaily punishes

the children,category,S; item, 4% The teacher asks children questions
Lo help them understand the characteristics of the abjects,categoryZ,

hes children by miving instructions whenaver

..i.'
L'.J
T-';
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o
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e
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ot
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%
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S
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l"T 1
e
o
et
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%

1

retp and cooperation among the chiidren,category 2, item 58, The

teacher continuously picks up & specific child io omiticice or to
cunish.oategqory S tem 59 The teacher directs the chifdren wath

stoct rules ostegony O 1tem GO, The teacher degrates the children,

makes Tun of them categqory 5; tem 62, the teacher shows the children

threatens the children zo that sfhe can have order in the group

cotegory 5 item 6% The teacher shows physical affection to children
category opifem 74 The teacher eats with the children,category, 7 ilem

azks children questions so that they can see the

and tells children about aniecedenis and

diem 7Y The teacher frequenily criticizes

ihe children,category,5item 23 The teacher tells the children that
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2T the ohildren actively category,7; item 91 The teacher helps the
children when they are pulting their clothes on and off cateqory,7:

Pl

37 The taaribor halme $ho - cmpy S o e
Lem 920 The teacher helps the children at the toilet cateqory 7 wers

cateqories with a degree of approphiataness of

Ditems selecied by S0 1o 282 6848 of the experts;
while 21 flems were stated to be of good it for the seiecied
categimes by Hi-14 anperts (S0-62.64%) with 2 and above degres of

appropriatensss. These were; tlem 4, The teacher sharas the problems

E_(l

af ihe children whan thay have difficuliy,categqory,?; dem 20 The
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Lo children when a problem amses among the children, category,2
itern 040 The teacher gives children tood  and Deverage

e 200 The teacher allows the children to enter or exit all the
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eacher while teaching an activity to the children shows them how
to do it himself Fhersaif, ategory 4; itemds, Majority of the children

spend a lot o7 idle time, category, 9; item 47 The teacher wants the

children 1o explain the sctivities that they will start and by asking

gquestions sshe helps them £Lategory, 2; Hlem 48 The teacher allows

ihe chibdren L0 u=s the materials in thv class freely whenever they
want Lo, category, V) ilem 49 The teacher shows the same reaction to

esch child who does the same thing , categqory &; {tem 51 The teacher

peplains to the children the concequences of breaking a rufe, category

i em 520 The teacher makes suggesiions o heip the childran
participate wn the sciibaties or 1o provide them waih alternative play

choices, category, 7; ifem 57, The teacher complains aboutthe children
tn nthers when they 4o not listen to him Jher, category, 5; 1iem S4; The

teacher allows the chitdren to make fun of each ather, category S; item

G The teacher wants the children to follow certain ciichas  while

they are dmng the activities,categqory 8; item 72 The teacher gathers
211 the children as a qrﬂu,.z the children individually or 93 a3 group sing

snnns Ltall stormes, play group games with rules, category 4; item 72

The teacher in the group activities provides the children wath the

spportunity of laarming by downg , catego ru 4, ﬁ_v_n_n__ri_i The teacher

cannot find ant ything that sshe looks for in the group, categqory, S item
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FI. The leacher while teaching something to children during the group

activities directly gives intormation to the children, category, 4, 1tam

H4. Tha teacher asks the ideas of the n::hﬂdrén gbout the rules of
Jenaving in the group and discusses  the rules with ther and explains
them io the children, category, 8 {refer to table 15 ).

according Lo the previousiy set criteria an agreement of SOZ
and above by the esperts with  a degres of appropriatensss of 2 and

sbove, 57 tems  could be considered for inclusion in the finai rating

inzert Table 17 here,

sihe itemns that were categomzed differently by the ewperts as
comparad 1o the predetermined categome

o2 of the 1tems werse put into a certain category by a majormity
o7 experts with accepiable degree of appropriateness according to the

present criteria in the prezent study yet this was not the category of

ice szt by the researcher. Thase items were, 15

Pl

he teacher

aughs at the jokes of the children from category 7 general teacher and

child interaction; was placed into category Giaffective component of

teacher and child interaction; 17 the teacher is interested in the

activities of the children from category Goatfective component of
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Table 17, Presentatinn of the item numbers for each category of the rating scale, the number

tn egch cateqary and itemns scoepted a2 a result of method one statistical analysis

...... WERS Humber of Mufnber of ®
suggested Hems accepied 1lems

e o 4 &
R g : P - g R X3 B -
2 5up,ar, pro. 31,22,14,54,47 g g

£1 90 AR T AT O 3

61222053 43 7R G 5
ETT A4 e 90T -

62,27, 44025 72 7 12 7
TTE OIT SR

ENERERER

2,57 ,40,36,38, 58,60,79 19 i1
18,63,84,65 64,3657 |

t4,12,28,69,68 5 3

L.'-l

7 Gen. Tear and 1,4, 10050,45,89 74,91 ,82,24 54 22 !

- I  i oo g TE T
ciild tad GY,e 50,71 15,8,82,96,35,23

<l

Sy, att 1 5

{a Campetition £ Ad Z i

pad
o
jati?
[
Aal

ta, inelusion in the category by SO0F of the experts and & degree of

Z and abaove
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teacher and child interaction; was placed into category 7;general

teacher and child interaction; , 19 ,the teacher makes the children

think in the group aciivities by asking gquestions from category 4

gaucation directed behawor, wias pul into calegory 3, cognitiv
ariented promoting social interaction; So,the teacher allows the

chldren Lo express and tell their feelings when they are hurted or sad
fram oateqory Jogensral teacher and child interaction; was put into

Yoo affective componaent o7 teacher and child interariion, 67

JAhe teacher mives isdher time and interest to children whenevar they
want hizdher time and interest from category S.emntinnal abuse
component of teacher and chold interaction; was pul into category 7;
general feachar and chld interaction; &8 the teacher jocks the
chilidren into oA moom or foilet o punish them from category G

affective component of teacher and child interaction; was placed nto
category 5, emolional  abuse  component of  ieacher and  chid

o~ o "f‘

interaciion; 78 ,whila the ieacher 1z showing an activity fo the

ldron,ashe ouplains it to the children clearty thus children Know
what to do fro rr{ category 9 ;. organizational attempts; was put mt;:n
category 4; education direcied behavior; 5 Ahe teacher does not want
children to show affection toward himdher from categon

7:neneral

e and child interaction; was put into category I

taanhE » emotional
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abuze component of teacher and child interaction., These cateqories

Rl s o S Oy Ll i e S A IR =] & jacd t l "
acted by the experts were chosen by S4.5% | §1.68%, 9558, S45%

DA, ORA® | BE2%, 990, of the experts respectively with 2.5,
2TI 252,295, 208, 25%, 23I 2 degrees of appropriateness
rezpeolivelyireter 1o tabla 150

. The teacher compares children wath esch other

category 10 © The ieacher does apart of the child's activity for

himcher, category 725, The teacher in the group that sfhe gathered to

teach: ad gives examples understandable by the children, bl expects the

a7 all chldren o) takes inio consideration the interesis

=rpd ihe desires of the ohildren d) does not provide opporiumties for the

L i 2] R 3L : O o L s L 5
srpeErts, raspectively but the teve!l of aporopmateness was lower than

hie pra-soi criterian namely 2.

4 iiem placement in categomes by experts comparad to predetermined
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Table 18. Items categorized differently

' Hem nuimber | Predetermined category| Expert choicel 8 of experts [ Degree of appropriateness
16 ? 6 54,5 2,5
|7 B 7 81,8 2,53
19 E 3 95.5 .92
S0 7 6 54,5 2,25
€7 5 7 545 2,08
L 68 b 5 864 259
78 g 4 68,2 2,33
87 7 5 59,1 2
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Aanother analysis was carried out to see how many people placed
fiee many af the items of a given category into the ones ariginally

‘LH:' sthiesized

Wowas found that for the first category , Control that has two

tems, 15 aut of 22 experts (5528 placed both of the lems { 2 and

Zizbinio the first categqory | In terms of degree of appropriateness, |4
erperts (L2631 gave 2 or 2 to both of the items.

For the second category; Supervizion Oriented Promotion of

|“0’
[k

zonial Interaction, b was found that 10 of the experis (45 5%) plac
4 out 57 T of the Hems in this category  while in terms of degree of

sppropriaieness, 10 experts {4552 gave 2 or 3 fo S of the items n

For the third category; Cognitive Oriented Promotion of Social

interaction, 7 experts (Z21.6%) placed 5 of the ems in ihs category

anu in terms of deqres of appropriateness @ experis (400%) qave 2 or 2

o oot the ttemsn ths cotegory.

tegory; Education MMrecied Behavior, 9@ experts

._,,
ek
[
Do}
—t,
l“'*
pam
-
Py
st
l'-*
A
i
=
il
el
—
,»-0

this category and 5 experis

—

Far the 7ifth categoryEmotional Abuse Component of Teacher and
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Lhiid inferaction, only 2 of the experts (9132 placed 7 of the 12 1tems

noihis category and 4 of the experts (18.2%) gave 2 or 2 to 17 of the

= =

(A1)

itermns an this category and again another 4 of the experts (182 %) gave

Zor I oas degres of appropriatenzss to 12 of the items,

For the sizth oatagory; Affective  Component of Teacher and

Lhiid Interaciion, 14 expertsifZ6X) placed 3 out of 5 of the items in
this category whilte 10 o7 the experts ( 455%) gave Zor 3 as degres of

L.L
:'J
I
=
.
[}
b
[y
-
[yy}
iy
K}
ek
P}
a i
Rend
oy
m
ot
_‘;
3
DU
——d
%—
19

Egnr‘l_]

For the seventh category; General Teacher and Child intsraction,

Zoewperts (1262} placed 15 out of 22 of the items 1o ins categon
i1l af  them (128%) placed 17 of  the items  inioc this wery

Z2onr Zio iS5 af thevlems while again 7 experts (12468 gave 2 or 2o
iz ot the 1iems

- T = s = Sy T aT "y P G o Ti=r 3 -.-——- = L. R

For the eight  category; Disciplinary  Atiempis Ooemperis

$A0 9% placed only 1 of the 12 items in this category while 10 0f the
muperisi{45 5% pl m gd none of the items in this category and 4 experts
(15.2%) gave 2 or Z i 9 of the 1tems in this category as deqree of

n;

appropriatenss:
For ithe ninth category; !I!rgam:atiarmi Attempis, S experts

{22 7%y placed 5 out of 10 af the items in this category and © of Lhe
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+ - TR M 7 e T b o 2 1 Lems
geperis (27 28 gave 2 or Zto & of the items.

: e i + - e .C.-._.Exi
out ot tweo of the items in this category and 11 of  them (5G

S Ry

[y

[ the items intoc ory 10, in terms of deqres of
placed only 1 of fthe items into category 10, in terms of dege

St et e 2y A \ t Natsch ¥ z R TT 2  YCAEE Sy
‘ot . PR R N e T R Y PRy S . D 1 2¥=] L.
annrapmaleness i ‘E 3'.;-‘,,11'1:_‘.! BEUR (UL g¥e 2 ar & ‘_h il R4 i H

phap sapd v Lol o i
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S OF THE SECOND METHOD OF ANALYSIS

A econd method of analysis was decided to be carried out for

rearal reasons. The imtial analysts left the present researcher with a
desire Tor maore refined mathematical procedure. Secondly, the criter

L for the Tormer procedure left out several items seen valuable by
2 rezearcher The s

2SR

cond analysis used more mathematical preciswon
ared ornviderd a

second watuable checking process for the inclusion of

i Lhe Tina

i
e
—
=5
L5}
[y
[wi)
[y

votve seoond method of analysis; for each particular ttem | how
ware osopert s put that ytem anto the selected calegones presented in
the Ltudioand what degree of apprnpriatoness wos assighed for that
trorrowrers investinstedizes Tables 19 and 23
& lizinghled !ﬁdex of AssigrmentiwiAS)Baykal, 1990) was found by
rawitiphping the number of experts rating the item tobe in the selected
b any

satenory by the degree of

appropristeness wvalues of 3,2 and |
ranooctive i By adding up ail the scores o different WIAS was attained
I

- each 1tem. Afier obtaining & WIAS value, a Weighted index of
Armropriateness

{WI1APY was caloulated for each itam by diwviding the
zonnnre ko 86,
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Table 23. Results of the second statistical analysis
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6,7 0,1 1,12,12,14,15,20,21,22,23 24 25,26,26,%0 31,74 25,37

T7.76,40,42 42 44,45 46,47 45,49 51 53,54,55 56,57 56,59,60,6 1,62

BI04 00 70 72 72 7476,79,62 06,69,90,91 92,02 94) were selecte:

while 22 1tems were decided to be exciuded according to the

et omiierma of this method The set criteria was the inclusion of the

with a WiaPtweighted ndex of aporopriatenessy of 323 and

Thaze were items; Z,610,16,17,18,19,27,29,32, 23,30,41,50,
S, 9255660 67,608,71,75,77,76,50,81,62,504,685,060,67,95,96

The sion-test method (Cohen and Holliday,1282) was slso used
and a total of 24 negative signes were counted{zee Table 210

T

ke ttems that could be excluded in the two kinds of analysis
veed were presenied n Table 22

ez were exciuded
i the two Winds of anpaiysis used but in the first one the items;

50T 4R 54 55 61 .90 were alsn excluded which were not excluded in
the second method.
Tabln 24 shows the final form of the rating scale As can be seen 3

tntal of 74 1iems constituted the final form of the scaleRefer to

appendiz o4 for the final form of the rating scale at the end of the
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Tablo 20. WIAP for items in the second method of analysis
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Table 20. WIAP for items in the second method of analysis
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Table 21. The results of the sign -test method
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51
52
53
54
55
56
57
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59
60
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76
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95 |
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Table.22 The item numbers and number of fefused items through
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Table 24. The final form of the rating scale

I28

[ A B C
1 |CATEOORIES ITEMS TOTAL
? 11203, 2603 z

3 ZSIH},E 2(=7,140+).56( ¢) 470 +) 5
4 JEVe), 21(+),200+), 53(+), 43(+),76(+),19(+) 7
S 1 :.%_-wf+»3?f+. A40-),9( +) 25a( +),250( +),25¢( +),25d( -) 13

6 L iT2( ), T3(+7,93(-),900+) 78(+)

7 f“e (-),42(-),57(-),400-7,36(-),38(-) ,58(~) 60( - 13
3 S c‘(‘ ()\)( )()4(*‘)() ) 7(—)

0200 1 R 1 <1 +J1 (+),280+),690+),50(+) 2
10 7 17~ }4f+}30“)48(+ BU(+5 74(+3,91(+),02(+) 16
11 1240+ 3,540 ) 70, 10-)150-3,35(+7, 23(+),67(+)

12 559 - )‘!4(+) 70(-), \1t+) 49(+),5(—),13(—) ?
P30 =) 450 uﬂ+)88 o 4
14 Caia(=),34(- ) 2
15 [TOTAL 2 74 74

(4): positive item

(-): negative item
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Y- DISCUSSION

5.1 SUMMARY AND COHCLUSIONS

Tz oraling scale was developed with the aim of evalua

1=
e
P
=
[¥ns
anl
o
[en}

pertormance of nursery school teachers in Lerms of their directiy

b sbie fmiergciion with the children It originally consisted of 10
stegormies and 96 1iems representing these categories.
To carry out the content validity study the scale was distributed
to 71 euperis of which 22 ~efuirned the scale back tn the researcher

Al of  the experts were females majority (d09E) were
paychologisis, 2648 of them was nursery school headmaster, 4552

wWas working i the university, 62.0& had some teaching experence and

majarity of the experts had direct contact with children of preschood

& nues hnr\.mrﬂ which helped ithe reseacher to gather relevant

demographic information about  the ewperts was  also usedThe

fata was presented ulilizing frequency distmbutions.

T types of statistical analysis were cormed out on the data
codbbecied foormn Lhe expert E’.I_JU'}E‘.E: L population,

in the first one; to understand the distrmbution of the items to

I'»'I

gieven of the categores frequency of the expert responses, percentage
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a3 dngren of appropristoness were estirmated for each particular
of an item in the
final Torm; a level of agreement of at least 0% of the experts and
soignment of ah average

a7 an avet age !jm ree af appropm ateness of at least 2.

A aresult of this 5 analysis with the above specified criteria 57

vtems could be included | these vtems were § 2457 9,11,1217,

Yot 1t was also found that some of the itemns were put into
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For ewample; fortem 16, the set cateqory was 7 u’t tweas found that

e experts put it into category 6 with a degree of
appropriateness of 2.5, ttem |7 was put 1o category 7 rather than 6 by
PET nf the ewperts, with a degree of appropriateness of 233, the
orar dtem 12 owas 4 hut 95 5% af the exports pul bt anto

atenoery 7 owth a u.—rq ee of appropriatensss of 252, itemn 50 was put
into rategory 5o orather than 7 by 5455 of the experts with an

. dedres nf 2259, viem 07 was placed into categor

rather than 9 by S4.5% of the exparis with an appropriateness degree
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nt Zeen dbero nd was pul into category S orather than 6 by 66.4% of the

appropriateness degree of 253, ttem 78 was put into

wperts with a degree of
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2ot 235, item 87 was placed into cateq ory S orather

thar ¥y SUTE of the experts with an appropriatenas:
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s jerided for these items to he oot into the o *jh—'rmr ies acceplied t:g
e mayomity of the experts and  inciuded in the final form of the
Aluoihe ylems 6, 25, and 5S4 were put into the orewiously

sefected ooteqory by 24.5% 66,27 and 268 of the experis respectivell

but with o degree of appropriateness which was lower than 2. %When the
sevond method of «jhtli_ji was utitized, 11 was seen that items 6,25
v T2 hag WIAP oalves of Z2E, 470 and 394 respectively As
previnushy disoussed, these were acoceplable WIAP values and these

Hems were nol excluded based on the critema set for the second

methnd Therefore these ttems were also decided o be retained in the

ftems 55,01 and 90 which did not satisfy the criteria of the
Tirst method of anatysisan the second method  had the acceptable
WIAPs of THd, 474, 764 respectively, therefore it was alss

tn kren therm an the final form.
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Attogether 74 items constituted the final form of the rating

[y

second method of statistical analysis; for each item a

AL and o WIAP were calculated and the WIAP scores were rank
The ttems with a WIAP of 337 and above were included. In this
ca toial of G4 atems wers included, after that the sign-test

hod wess used and Lo was found '}qm”;j”? at ODO0ZE level,

can be Seen from Lhess resulis il can be concluded that the

the iiems that are constructied and chosen o constituie

servation scale TEBOS, after great scruting and content

gy are valid, This scale can be said to be ready for a study

of interrater reliability inats present form.



I34

52 LMy aTiﬂ*iS AND RECOMMENDATIONS

52V UIMITATIONS OF THE STUDY
A% nne of ihe Mmitations of this study  the number of the
avperts coulbd  be ocited. Yet the reoson for keeping the number of

cat 71 cwas thal no other person could be identifisd who had the

B
]
I

norentary evnortise for the purposes of this tool,

Az another Himitation, the number of the categories of this scale
niwned. Limiting  the number of categories could lead to
migher content walidity. Yet again the 10 categories were found to be

meaningfully different bt all omie relevant for the purpos

[ax]

he rezearcher and her supervisors.
alzo, a recoomendations page was  put at the end of the rating
soale 3o that the ey ;:é ts could write their comments, Gniy four of the
One of the four experts wirote down three 1tems and reccomended
the inclusion of these three tems fo the scale. Specifically, this
grpert subiect sugges vaj inclusion of an n‘.e;‘r‘a atn:xuf teacher behaving
Woan encouraging and supporting way that would make the chidren ke
the pracess of learming. another viam was about teacher empathizing

with the children, .thE third iiem was aboul teacher directing the
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ctatdren tn the activities that will enhance their self-confidence and

wdnnendence The

'7.1
L5

38 wers actually present in the items of this scale in
niite  behavioratly 3tﬁt9ﬂ waly as opposed to the generalized

~tatoments of the expert.  The ttems that cover the above points are

_.b
P
=
\‘ 5

A 07,20,25,28,20,31,35,43,47,48,50,52 ,67,72,73,76,78,69,94.
Anniher E!‘;{DE!‘?'.t suggested the inctusion of the items about the
acabional knowledge and skills of the teacher for the application of
the prrogram énd items about the retationship af
faruly-teocher ieacher-teacher  oand  teacher-administrator.  This

recoomendation 13 nnf relevant for the purpose of the present study.

Ine arpert suggested that the distinction between the cateqories 7 and

4, 7 and 8, 4 and 7 was not clear enough. Yet the responses of the
puperts in general as presented in the result section do show that the

catzgories wers distinctly perceived by the experts,
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chibdren to the activities that will enhance their seif-confidence and

tnpEndinne. These were actually present in the items of this scale in

ainte behawvorally  stated way as opposed to the generalized
statomnnts of the expert. The vtems that cover the above points are

- i
X

‘T\

LG 0,94

- =
F2, S

iR

vocational knowledge and skills of the

s}
LJZ'

che - the applicetion of

the provgam and items about the relationship of

fsraniy-feacher feacher-ieachar  ond  teacher-admimsirator. This
recoomendation 15 not relevant for the purpose of the present study.

One evpert suggested that the distinction betwesn the categories .

Yot the responses of the

iinn do show that the
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n.2.2 RECOMMENDATIONS

Brfare the final form of this rating scale could be realized
retiability study is recomended.

't can also be utilized as o ground work for those who would
wint  to amprove  such a tool and/for devise other assessment
instruments ralated Lo the area,

Anothar siep to follow can be the development of a short form of

TCENS to aid in quick general evaluations.
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53 CDNTRIBUT!UHS OF THE 5TUDY TO THE AREA

tt was initially argued by the present researcher based on
eattahle Titerature and her own personal experience 1n the fielid that
the teacher factor in preschool settings is the one most important
factnr ¥el nn observation tool for assessment of preschonl teachers
eizted an Turkey. This study is a first step towards the provision of
such 3 Lond.

Also, 3 second way this scale can be utilized in this area is in
pracchonl teacher training and education. The categories and the
behawviars specifisd under each category can help form the structure

for nart af the training programs.
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Eger dgretim lyesiyseniz/veya herhangi bir nedenle ders-kurs

verdiyseniz verdifiniz dersler/kurslar

Eger gocuklarla dogrudan iligkiniz olduysa en g¢ok hangi yag

gruplariyla (birden fazla igaretleyebilirsiniz)

o-3% ()
4-5 ()
5-6 ( )
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Okul ©ncesi dgreimenleriyle doZrudan iligkiniz oldu mu?

Evet ()
Hayir ( )

Evet isej; Nasil ?
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Sayin Uzman,

Asagidaiyazila 6lan ifadeler yuva 6gretmenlerini degerlen-
dirmek igin gelisgstirdigimiz dlgekte kullanilacaktir. Her
ifadenin ait oldugu kategorilerin isevuruk tanimlari asagida
verilmigtir. Kategori tanimlari genelde olmasi gereken dav-.
ranlg big¢gimlerini kapsamaktadir. Ama &lgekteki maddelerin
bir kiemi olumsuz yonde yazilmigstin Deferlendirmenizi yapar-

ken bunuyda goz 6nine aliniz,

Sizden Yapilmasi Istenilen:

A- Litfen her ifadenin en uygun oldugu bir kategoriyi, o
kategorinin numarasini daire igine alarak igaretleyiniz,
Hig bir kategoriye uygun olamayacagini dliglindliginiz ifa-

de var ise bunlar ig¢in kategori 11'i igaretleyiniz.

B~ Daha sonra her ifade igin, isaretlediginiz kategoriye

ne kadar uygun oldugunubelirtiniz.

N

' + -
1 : 2 3

Uygun Gok Uygun

1= Uygun
3= Gok Uygun

2= "1" ve "3" veremedipfiniz ifadeler igin



Yardimlariniz i¢in Tesgekkiir

Yrd. Dog¢. Dr. Fatog Hrkman
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Egitim Bilimleri B&lumii

Ogretim Uyesi

Yrd. Dog. Dnn Sevda Bekman
Bogazicgi Universitesi
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Ogretim Uyesi

Leyl&d Fathi
Bogazigi Universitesi
Okul Oncesi Egitimi

Lisansiisti Ogrencisi

Ederiz.
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KATEGORILER
1- Kontrol
(Control)
2- Genel Davranig Agisindan Sosyal lliskiyi Arttirma

10

11

(Supervision Oriented Promoting Social Interaction)

Biligsel Yénden Sosyal Iliskiyi Arttirma
(Cognitive Oriented Promoting Social Interaction)

Egitim Amac¢li Davranig
(Education Directed Behavior)

Ofretmen-Gocuk Iliskisinin Duygusal Ezim Ogesi
(Emotional Abuse Component of Teacher and Child Interaction)

Ofkretmen-Gocuk lliskisinin Sevgi Ogesi
(Affective Component of Teacher and Child Interaction)

Genel Ogretmen-Gocuk lligkisi
(General Teacher and Child Interaction)

Disipline ytnelik girigimler
(Disciplinary Attempts)

Orgiitlemeye Ytnelik Girigimler
(0Organizational Attempts)

Yarag
(Competition)

Higbiri



UYGUNLUK DERECESI

Uygun Gok uygun

3=

. o

YUvA OGRETMENLERINI DEGERLENDIRME OLGEEL

Oretmen gocuklarla beraber olmak yerine sinifin disinda

zaman gegiriyor.

Gpretmen ¢ocuklar:in davran:iglarinil engellemek veya dur-

durmak istediginde nedenimagiklamadan yapmamalarinl s8y-

liyor.

Bu grupta gocaklar genellikle bir kargasa igindeler
{Ornegin: tiim grupta bir dizensizligin olmasi, ¢ocuklarin

g6z dinlememesi, etkinliklerin yapilamamasi gibi).

Jgretmen gocuklar zor durumda kaldifinda onlarin sorun-—
larini paylasiyor (Ornegin: yapmak istedigi bir geyi ya-
pamadli: zZaman, oyuncagini bir bagska arkadas: aldiginda,
yapmak istedigi etkinlik igin uygun ara¢ ve gereci bula-

madiginda).

gretmen gocuklarin oyun oynamak, tuvalete gitmek gibi
yeni bir etkinlie difer cocuklari beklemeden baglamala-

larina izin vermiyor.

Opretmen gocuklara birbirleriyle karsllasflriyor.
(Brnegin: Ayse Ahmetten daha akilli, Ahmet Aysge'den
daha uslu, Ayse kadar yapamadin, bakin Ayse ne yapmilg

ne kadar giizel, gibi).

Ggretmen gruptayken gocuklarla ilgilenmek yerine baska-

lariyla konusuyor veya baska bir igle ufragiyor.

Opretmen gocufun yapt:ifa etkinligin bir b@dliimiinéé onun

igin yapiyeor.

KATEGORILER (1) 123 (3)

1 2 3 4 5 6 7 B 8§ 10

1 2 3 4 5 6 7 8 9 10

i1

11

11

11

11

11

11

11

1



9- Ogretmen gocuklara bilgi aktarmak amaciyla onlari bir

grup halinde topluyor.

10- Ogretmen genelde gocuklarin fikirlerine sayg? duyuyor ve
agrkga sbylemeleri igcin onlari ylreklendiriyor.
{Ornegin: Ogretmen gocuklara ne gibi etkinlikler yap-

mak istediklerini soruyor).
1l= 5gfetmen giinliik programi izlemiyor.
12- Ogretmen genellikle giileryilizlii.

13- Opretmen gocuklarin zamans:iz konugmalarina izin vermiyor
{(6rnegin: sadece kendisi istediginde veya s6z verdiginde

konusmalarina izin vermesi gibi}.

14- Ofretmen iki ¢ocuk ara .sinda bir scrun giktiginda,
gocufa davraniglarinin bagkalari tzerindeki sonuglarini
ya da arkadasinin ne hissettigini aciklaiyor.

(8rnegin: Eger karsimizdakine vurursak cani acir ve

fiziilir, bak sen arkadasina vurunca onun canl acidil ve

dzildly, gibi).

15- 5gretmen gocuklar oynarken veya etkinlik yaparken onlar-
'la-aynl alanda bulundufu halde ©“nemli bir neden. olmadik-
¢a gocuklarla ilgilenmiyor (Ornegin: Iki gocupun birbi-
rine vurmasi, bir ¢ocugun aglamasi, beyanin gocugun

iistiine veya yere d&ékiilmesi gibi).

16~ Opretmen gocuklarin gakalarina giililiyor.
17- Gfretmen g¢ocuklarin etkinlikleriyle ilgileniyor.

18~ Ofretmen gocuklar ne isterlerse yapayor.

10

10

10

1o

10

10

10

10

10

10

11

11

11

11

11

11

11-

11

11

11
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19~ Ogretmen grup etkinliklerinde g¢ocuklara sorular scorarak

diglinmelerini sagliyor.

20- Ugretmen gocuklarin yaptiklari etkinlikleri daha gelis-

tirmel€rini saglamak igin dnerilerde bulunuyor.

21- Opretmen gocuklara bilgi kazandirmak amaciyla agiklama-

22—

25—

24—

25-

28-

¥~

larda bulunuyon. (ﬁrnegin: Bu bir denizaltidar, deniz~-

altilar denizin dibine iner gibi).

Ogretmen gocuklar arasinda herhangi bir sorun ¢iktigi

zaman kendi ¢dzim yolu gbsteriyor.

Ogretmen gocuklar bir etkinlik yaparken yardim iste-

diklerinde yardill ediyor.
Ogretmen ¢ocuklara yiyecek vé.igecek: veriyor.

Ogretmen bilgi aktarmak i¢in tepladifi grupta:
a~ Gocuklarin anlayabilecegi Ornekler veriyor.
b- Tim g¢ocuklarin katilimin: bekliyor.
¢~ Gocu klaran ilgi ve isteklerini gtz Unlinde
bulunduruyor.

d- Gocuklarin cevap vermesi igin ortam yaratmiyor.

Ogretmen cocuklari kontrol etmek amaciyla davranig se-

cenekleri sunmadan ne yapmalari gerektigini s@yliyor

(Ornegin: Hepiniz ayapa kalkin, herkes sessiz olsun, bli-

tiin kitaplari bu rafa koyun, gibi).

Opretmen gocuklar yardim istedikleri zaman yardaim

etmiyor.
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2g- Opret klar i 1diginde oviiyor.
] gretmen c¢ocuklari yeri geldiginde &Gviiyor 1 2 3 4 5 6 7 8 9 10 11

29- Ogretmen, gezi gibi, her hangi bir yuva digsi etkinlik 1 2 3 4 5 6 7 8 9 10 11
yapilmadan Once gocuklardan ne gibi davranislar bekle-

digini onlara ag¢ikliyor.

- Og 3 k ftaki butl ki ik
30 gretmen gocuklarin siniftaki biitlin etkinlik alanlaraina 1 2 3 4 5 6 7 &8 9 10 11

istedikleri zaman girip g¢ikmalarina izin veriyor.

- Ogret k1 da h h i bir kt1g
34 gretmen gocuklar arasinda her hangi bir sorun g¢aiktiga 1 2 3 4 5 6 7 8 9 10 11
zaman ¢ozim bulabilmeleri i¢in davranis secenekleri
sunuyor, aciklamalarda bulunuyor. (Ornegin: S$8yle yapa-
bilirsiniz, bdyle yapsaniz daha iyi olur ne dersiniz?

gibi).

-~ Ogret dece kendisinin bulundug tkinlik ala d
32 gretmen sade nin bulundugu e nindan 1 2 3 4 5 6 7 8 9 10
veya 1lgilendigi gocuk grubundan haberdar, sinifin basg-
ka yerlerinde bulunan gocuklar 8gretmenin onlarla ilgi-

lenmesgi igin uzun slire bekliyorlar.

- 0g tki iklerind klik godst k 6n-

38- Ofretmen grup etkinliklerinde esneklik gdstererek on 1 2 3 4 5 6 7 8 9 10 11
ceden planlanmig programi gocuklarin ihtiyag¢larina goére
degigtiriyor. (Ornegin: Gocuklarin enerji dolu dldukla-
rin1 farkettiginde ohlara hareket etmelerini saglaya-

cak etkinlikler yaptirmasi gibi).

3f- Opretmen gocuklar bir etkinlikle ugrasirken onlara ge- 1 2 3 4 5 6 7 8 5 10 11

sitli Bdiilller Snererek aralarinda yaris ortaml yaratiyon

— 0g k1l tkinlik 1 larken yardim etmek
36- Ogretmen cgocuklar etkinlik yapiyorla i etmek ve 1 2 3 4 5 & 7 8 9 10 11

yaptiklarini denetlemek amaciyla onlarin arasinda dola-

siyor.

3§- Opretmen etkinliklerle daha fazla ilgilenmeleri igin

¢ocuklara vuruyor.

\
U

w



38~

38-

40~

a2-

43~

48-

4%

15-

46~

48—

Ogretmen ©fkelendipi zaman siniftaki arag-gereg¢leri

¢ocuklara farlatiyor.

Ogretmen cocuklarin gopunlukla istedikleri yerlere

oturmalaraina izin veriyor.
Ogretmen gocuklara sinirine dokunduklarini soyliyor.

Ogretmen bir gocuk ne yapacagina karar veremezsse ona ne

yapacagini sdyliyor.

Ugretmen gocuklara sdzel ve/veya fiziksel cezalar veri-
yor. (5rnegin: onlari azarlamak, bagirmak, kulagini,

saginl gekmek, eline-vurmak gibi).

Opretmen gocuklara nesnelerin zelliklerini anlamalarina
yardimci olacak sorular soruyor (Ornegin: Bu sert mi,

yumusak mi1?, Kalin mi ince mi?, suda yilzer mi? gibi).

Ogretmen gocuklara Ogre tmek istediklerini y®8nerge vere-
rek Ogretiyor (Ornegin: Once bunu yap,; sonra sunu ekle,

simdi bunu yap gibi).
Cocuklarin g¢ogu higbir sey yapmadan zaman gegiriyor.

Ogretmen gocuktan diger arkadaglarinin yapip da kendi-

sinin yapmadigi etkinlikleri yapmasini istiyor.

Ogretmen ¢ocuklarin yapacaklar:y etkinlikleri anlatmala-

rini istiyor ve sorular sorarak onlara bu konuda yardim-

ci oluyor.

Ggretmen cocuklarin siniftaki arag ve gerecleri istedik-

leri zaman serbestg¢ge alip kullanmalarina izin veriyor.
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49- Ogretmen ayni davranisi yapan her gocuga ayni tepkiyi ; 1 2 3 4 5 6 7 8 o 10 11 1 >

gbsteriyor. {(0Ornegin: Kim bir arkadagini déverse veya
arkadagsinin yaptigi bir etkinligi bozarsa onlara kizi- /
yor ve/veya yaptiklari yanlis davranigi diizeltmelerini

istiyor).

50- OBretmen gocuklarin canlary yandiginda, iziildiiklerinde 1 2 3 4 5 6 7 8 9 10 11 1 2
duygularini ortaya koymalarina, s8ylemelerine izin veri-
ybf (Ornegin: Bir gey mi oldu? Sen iizlilmigsiin. ne oldu?

gibi).

58~ Ogretmen gocuklara bir kurala uymadiklarinda neler ola-: 1 2 3 4 5 6 7 8 9 10 11 1 >

caginy agikliyor.

52~ Ogretmen grupta gocuklar hakkinda gbzlem formlari doldu- 1 2 3 4 5 & 7 8 9 10 11 1 2
ruyor. '
58- Ogretmen gocuklari etkinliklere katmak veya oyun sege- 1 2 3 4 5 6 7 8 9 10 11 1 2

nekleri sunmak ig¢in ©nerilerde bulunuyor.

5§- Ogretmen gocuklar yaralandiklarinda yaralarina gerekli

" 1 2 3 4 5 6 7 8 9 10 11 1 2
midahalede bulunuyor.
586- 5éreﬁmen etkinlikleri, gerekecek ve kullanilacak. arag. -. 1 2 3 4 5 6 7 8 9 10 11 1 ) 5
ve gerecgleri onceden hazirliyor. ‘ : .
58- Ogretmen genel olarak gocuklar arasinda paylasmayi, 1 2 3 4 5 6 7 8 9 10 11 1 >
karsilikl:y yardimi, igbirligini arttirmay» ve Ozendir-
meyi saglamak igin ©nerilerde bulunuyor.
5% - 6éretmen cgocuklar kendisini dinlemedikleri zaman onlar: \ 1 2 3 4 5 6 7 8 9 10 11 1 2
bagkalarina sik8yet ediyor.
58~ Ogretmen devamli olarak .elestirmek, cezalandirmak icin
! 1 2 3 4 5 6 7 8 9 10 11 1 2

belirli bir ¢ocugu segiyor. /
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60~

6%~

62~

63-

6%~

65~

6@~

6¥-

68~

€9-

Ugretmen cocuklar: siki kurallarla ydnetiyor.

Ogretmen ¢ocuklar: asagiliyor, onlarla alay ediyor
{Ornegin: ne aptal seysin, bir gey istemigtim yapa-

madin, ay! ne akilli seymigsin sen gibi}.

Ogretmen gocuklarin yaptigi etkinlikleri, g8zlemlerini
birbirleriyle paylasmalarini saglamak i¢in Onerilerde

bulunuyor.

Ogretmen gocuklara arag ve gereglerin nasil kullanila-

cafini gdsteriyor.

Ofretmen grup iginde diizeni saglamak amaciyla gocuklarin
goziini korkutuyor. (Ornegin: egerfessiz olmassaniz size
bugilin yemek yok, uslu durmassaniz cezada kalarsiniz

gibi).

Ogretmen ¢ocuklarain birbirleriyle alay etmelerine gbéz

yumuyor.
Ogretmen gocuklarin birbirlerine vurmalarini &nlemiyor.

Ogretmen gocuklar herhangi bir problemle kargilastigin-

da problemleri cocuklarin yerine c¢¥ziyor.

Ogretmen ¢ocuklar kendisinin zaman ve ilgisini istedi-

ginde onlara bu zaman ve ilgiyi veriyor.

gretmen ceza olarak cocuklari bir odaya veya tuvalete

kapatiyor.

Ggretmen gocuga fiziksel sevecenlik gdsteriyor.
(Ornegin: elini tutuyor, kucagina aliyor, sariliyor,

tpliyor gibi).
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70~ Opretmen gocuklardan etkinlikleri yaparken belli kalip-

lara uymalarini istiyor.

74- Ofretmen grup etkinliklerinde g¢ocuklarin arag¢ ve ge-

recgleri tek bir gekilde dggil de istedikleri gibi kul-

lanmalarina izin veriyor. (Ornegin: (ocuklarain bloklar-~

la sadece bir gey insa etmek yerine, onlari evcilik ké--

sesinde yemek olarak da kullanmalarina.veya c¢ocuk araba

yaparken tekerlek yerine ilag¢ kutularaini kullanmasina

izin veriyor).

72- Ogretmen biitin sinifi bir grup halinde topluyor, cocuk-

lar sirgyla ve grup halinde gark:i sdyliyorlar, hikiye

anlatiyorlar, klUralli oyunlar goynuyorlar (yaf satarim-

bal satarim, mendil kimde gibi}.

78~ Ogretmen grup etkinliklerinde g¢ocuklara "yaparak!

tgrenme olanagil -veriyor. (Ornegin: Cocuklara degisik

renklerin nasil olustugunu Sgretmek istediginde onlara

boyalari birbirine karigtirarak gegsitli renkler bulma

olanagini vermesi gibi).

74- Ogretmen gocuklarla beraber yemek yiyor

78-

76~

7B~

Ogretmen gocuklarin kendi islerini kendilerinin yap-

masinl istiyor ve bunu gercgeklegtirmeye ¢aligiyor.

Ogretmen g¢ocuklara
saglayacak sorular

ssyliyor. (Ornegin:

Ogretmen gocuklari

yor.

neden-sonu¢ iliskilerini gdrmelerini
socruyor, neyin neye yol agacagina

buz sicakta erir gibi).

etkinliklerin bitimine yakin uyari-
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78~

#9-

80 -

84-

82~

88 -

85~

86—

8&-

8g-

Ogretmen gocuklara bir etkinlik yaptirirken onu gocuk-
lara agikg¢a anlatiyor, bbylece herkes ne yapacagini

biliyor.

Ogretmen gocuklar: sik sik eles tiriyor.
(Ornegin: Hic¢ resim yapamiyorsun, kendi kendine yiye-
miyorsun, giyinemiyorsun, su pabu¢larini baglayigina bak

gibi).

Ogretmen gocuklardan tamalamadiklar: etkinlikleri

bitirmelerini istiyor.

Ogretmen gocuklara karsi bazen ¢ok yumusak, bazen c¢ok

sert davraniyor.

Ogretmen gocugun yaptigi etkinlifin timiini onun ig¢in

yapiyor.

Ogretmen gocuklar kendisinin istedigi’bir seyi yapma-

daklari zaman onlari sevmedigini soyliiyor.

0gretmen ¢ocuklarin arag¢ ve gereclere zarar vermelerini

dnlemiyor, bu konuda egitmiyor.

Ogretmen g¢gecuklarin cinsiyet konusuyla ilgili soru-

larini cevaplamiyor.

Ogretmen gocuklara doviism€k yerine biiyliklere basvirma-

laraini Bgretiyor.

Ogretmen g¢ocuklarin kendisine sevgi gosterisinde bu-
lunmalarini istemiyor. (Ornegin: gocuklarin Sjretmene
sarilmasi, dokunmasi, onu Spmesi, ona glillimsemesi

gibi).

Ny
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88~

89 -

o0-

9~

%2~

98-

ok

Ggretmen sinifta aradigi bir seyi yerinde bulamiyor.

Ogretmen gocuklarin etkinliklerine, etkin olarak ka-
tiliyor. (Ornegin: Cocuklarla beraber blok kdsesinde

bir ev yapmasi gibi).

Ogretmen grup etkinliklerinde degisik c¢ocuklar igin
degisik amaglar bélirliyor, degisik ydntemler veya arag-

geregler kullaniyor.:

Ogretmen cocuklar giyinirken ve soyunurken onlara.

yardim ediyor.
Ugretmen tuvalette gocuklara yardim ediyor.

Ogretmen grup etkinliklerinde gocuklara bir gey OSBre-
tirken bilgiyi doBru dan kendisi aktariyor.

(Ornegin: Bu sonbahar mevsimini gbsteren bir resimdir,
Sonbaharda havalar sogumaya baglar, yaza gbre daha kalin

giysiler giymeye baslariz gibi).

Ogretmen gocuklarin grupta nasil davranacagini belir-
leyen kurallari onlarinda digilincelerini alarak beraber

tartigma yoluyla koyuyor ve aglkllyor.
Ogretmen ¢ocuklara etkinlik igin segenekler saglamiyor.

Cgretmen cocuklara neleri onaylayip onaylamadifinil sdy-

liyor.
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KATEGORILER VE ISEVURUK TANIMLARI

TANIMLAR INGILIZCE VE TURKCE YAZILMISTIR

1-) Kontrol (Control)

To control the child's movements
the teacher imposes standards of
behavior with the expectation of
obedience For example: Pass the

salt, Put onyour trousers.

Also, the negative. instructions
to stop or prevent the child from
doing something considered -undesi-
rable by the teacher are included
under-this..code.

Here, the child is not told
what the expected positive act is

that,

come away from the top, don't sit

For example: Don't do

there.

Ogretmenin cocuklarin
hareketlerini kontrol etmek amaciyla
onlardan uymalarini kesin olarak
bekleyerek ne yapmalari gerektigini
s6ylemesi Ornegin: Tuzu ver, Panto-
lonunu giy gibi.

Ayrica, gocuktan beklenilen dav-
ranisl belirtmeden, o0gretmenin
uygunsuz gordiigii davraniglari dSnle-
yici olumsuz ydnergeler de burada
yer alir,.

Ornegin: Tepeden asagl in,.onu yapma,

oraya oturma gibi.
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2-) Genel Davranis Agisindan Sosyal Ilskiyi Arttirma

(Supervision Oriented Promoting Social Interaction)

Verbalising the interpersonal
situation that has arisen and sug-
gesting altarnative actions for
example: When a conflict has
arisen the teacher interferes
With the situation and helps

Children Nind solutions.

Explaining to the child another
person's feelings and behavior
e.g., Your friend is crying

because you hit him.

Explaining the consequences
of the child's actions on
others
E.g., If you poke hih with a
stick it hurts.

In a dispute free situation,
encouraging sharing, mutual help,
taking: turns .and  cooperation - between
children making positive
suggestions of solutions.

E.g., After you are finished with
it let your friend use it.

Why not let him build his tower
Over there?

You must come and help bnpild the
tower you knocked down.

Gocuklarin aralarinda ¢ikan
sorunlari s06zlli olarak onlara anlatma
ve davrah1§ segenekleri Onerme.
Ornegin: Iki gocuk arasinda bir
sorun giktiginda Ogretmenin duruma
karigarak ¢odzim yolu bulmalari
konusunda onlara yardimci olmasi

gibi.

Gocuga kargisindakinin duygula-
rini ve davranigini ag¢iklama,
Ornek: arkadasin agliyor ¢inki ona

vurdun.

Gocugun .davraniginin baskalar:
lizerindeki etkilerini agiklama,
Ornegin: eger onu sopayla itersen

canil acir.

Kavga durumlari disind@ ogretme-
nin g¢ocuklar arasinda paylasma, kar-
si1likli yardim, sira bekleme,
igbirliigini arttairici davraniglarai,
olumlu ve ¢dzlim getirici Onerilerde
bulunmasi,

Ornegin: Onu kullandiktan sonra arka-
dasininda kullanmasina izin ver.
Arkadasinda kulesini erada yapsin
tamam m1?

Buraya gelip yi1ktigin kulenin
yaplmina yardim etmelisin.
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Asking children guestions that Cocuklarin segtikleri etkinlik-
will make them explain the . - }11leri anlatmalarini saglayici sorular

activities they have chosen. sormak.
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3-) Biligsel Ydnden Sosyal Ilisgkiyi Arttirma

(Cognitive Oriented Promoting Social

‘Interaction)

The teacher making suggestions
to make children share the things
they learnt, the evenfs they lived,
the activities they did with

eachother.

The teacher makes various
explanations to give children
information.

E.g., thisisan aeroplane,

aeroplanes fly in the air

The teacher asking questions
to help children understand
the different structural
properties of differeht objects
and see causal relations.

E.g., Isit sore or sweet?

Why do you think that way?
What do you think happened to
them?

Do you know why I didit

this way?

The teacher making suggestions
to make children more active in
the group, do more detailed
activities, play different
games. '

E.g., You could look ipn some

of these pictures to see,” how

8¢roplanes are made, -

Ogretmenin gesitli ©nerilerde
gocuklarn Yasa dik tar:s
bulunarak, olaylari, Sgrendiklerini,
yaptiklarini ~birbirleriyle -
paylagmalarini saglamaya

caligmasi.

Ogretmenin ¢esitli agiklamalar
yaparak gocuklara bilgi vermeyi
amaglamasa.
ornegin:

Bu bir ugaktir, ugaklar

havada ugar.

Ogretmenin gocuklarin degisik
nesnelerin degisik yapisal
6zelliklerini anlamalarina
yardim etmek, nedensel iligkileri

gor melerini saglamak ig¢in
sordugu’ sorular.

Ornegin: Tatli mi1 aci m1?

Nigin ©Oyle diiglinliyorsun?

Onlara ne oldugunu digiiniiyorsun?
Bunu ni¢in bdyle yaptigimi biliyor-

musun?

Ogretmenin c¢ocuklarin grupta
daha etkin olmalari, daha kapsamla
etkinlikler yapmalari, degisik
oyunlar oynayabilmelerini saglamak
ig¢in yaptlgl.bneriler.

Ornegin: Ugaklarin nasil yapil-
digini gorebilmek igin bu resimler-

den bazilarina bakabilirsiny
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shall we read a story? Bir hikiye okuyalim mi?
Would you like to tidy the Kitap koOsesini téplamak istérmi-
book corner? sin?

Wwhat shall we do next? Daha sonra ne yapalim?
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4-) Egitim Amagla Davranig (Education Directed Behavior)

The teacher demonstrates

the use of a material or a skill.

The teacher gives clear and
exact instructions to teach how
to carry out a task.

e.g., put the cornef in first,

find the .red piece’ next,
now paint this piece

The teacher organizing
children into learning groups.
The instructional methods
utilized and 'if  theveémphasis is.given
to the individual differences,
interests, needs, desires,
capabilities of the children

in the teaching process.

The teacher organizes the
class into a group, where the
children are given - the
chance to carry out
activities on an individual

or group basis.

0gretmenin ¢ocuklara bir arag-

gerecin kullanilis seklini veya

bir beceriyi gostermesi.

Ogretmen ¢ocuklara yapmak iste-
dikleri bir geyi nasil yapacakla-
rini a¢ik ve Kesin ydnergeler
vererek Sgretmesi
Ornegin: Once kdgeyi oturt,
sonra kirmizi pargaylbul,

simdi bu pargayl boya.

Ogretmenin gocuklara bilgi
vermek ig¢in onlari grup halinde
biraraya toplamasi. Kullanilan
O0gretme yontemleri, bireysel
farklaliklara, ilgi, istek,
ihtiya¢ ve yeteneklere &nem verip

vermemesi.

Ogretmen tim gocuklari

bir grup olarak bir araya

getirmesi, birlikte ve/veya tek tek

etkinlikler yapmalarina

saglamasa.
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5-) Ogretmen-Cocuk Iliskisinin Duygusal Ezim Ogesi

(Emotional Abuse Component of Teacher and Child Interaction).

Making the child feel unaccepted, Gocuga sahip ¢ikmama, deger
not valuing the child, ignoring the vermeme, ¢ocugun Ozelliklerini,
desires and characteristics of the isteklerini hige sayma, yetenek-
child, minimizing the capabilities lerini devamli olarak kiligiltme

of the child continously.

Continous criticiém, verbally Siirekli elegtiri, sozle hakaret
insulting etc. etme v.s.

e.g., humiliating publicly, | Ornegin: Herkesin ig¢inde utandirmak
trea; ting in such a way that will ona kendisini degersiz hissedecek
make them feel inferior. sekilde davranmak,

Threatering the child by Gocugun korkutulmasi, gdzdagi
physical, social or verilmesi, terketme ile
Supernatural harms or v veya fiziki ,sosyal ya da
leaving him/her alone. dogaiisti zararlarla

ylldlrllma31

Whether cb not ‘the child is made Sosyal olarak etkinligini
%hﬁisociai or malsocial. engelleyici, toplumda hos
goriilmeyen tiirde davranisglara

yoneltip ydneltmeme.

To separate the child Cocugun normal geligimi igin
from others. "l gerekli olan sosyal iliski ve

kaynaklarla iligkiyi engelleme.

1f theiteéacheh:ts behaving such Ogretmenin ¢ocuklarin

& way that children kendisine gereginden fazla
become overdependent on bagimll olmalarina neden

him/her. '

olacak gsekilde davranip

davranmamasi.




The teacher feeling anger,
resentment, hatred or
i11-will towards the children,
Behaviors that can physically or
psychologically damage the

children.
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Ogretmenin gocuklara karsi
ofke, kizginlik, dismanlaik, koti
niyet gibi duygular beslemesi,
cocuklari fiziksel veya ruhsal

olarak incitebilecek davraniglara.
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6-) Ogretmen-Gocuk Iliskisinin Sevgi Ogesi

(Affective Component of Teacher and Child Interaction).

The -‘teacher giving physical
affection and comfort
e.g., Making the child sit
on lap, patting.

The teacher being interested
in children and making time

for them.

The teacher expressing
affection, approval or
support.

i.g., praising, approving

glances, smiling

Ogretmenin g¢ocuklara
fiziksel sevgi ve rahatlama
saglamasai
Ornegin: Cocugu dizine oturtturmak,

sirtini oksamak gibi.

Ogretmenin gocuklarla ilgili
olusu ve onlarla ilgilenmek igin

Zamaninl ayirmasi.

Ogretmenin davraniglariyla
¢ocuklara kargi olan
sevgisini, destefini ve onlarain
hareketleXini. onayladigina
belirtmesi.
Ornegin: bvmek, gocuklara
onaylayan bakiglarla

bakmak, glluimsemek.
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7-) Genel Ofretmen-Gocuk Iliskisi (General Teacher and Child

Interaction)

Teacher valuing sharing Ogretmenin c¢ocuklarla
pehavior with the children. paylasmaya deger vermesi
(E.g., their feelings, ideas, (Ornegin; onlarin duygularini,
problems etc) duiglincelerini, sorunlarini gibi.)

Teacher allows children 6gretmenin ¢gocuklarin
to move about and act : sinifta serbestge hareket
freely in the class. etmelerine izin vermesi.

Teacher carrying out ﬁgretmenin'fiziksel gocuk
physical child care. bakimi ile ugrasmasi.

Teacher taking part in the Ogretmenin cgocuklarla beraber
activities of children etkinlik yapmasi
If the teacher is -providing ﬁgretmenin‘gocuklara saglikla
children with the care bir sosyal-duygusal gelisgim
rmcessafy for their healthy igin gerekli olan Gzeni saglayaip
social~emotional development, if ghe is saglamamasi, ilgisiz olup olmamasi,
indifferent +toward children, and is tutarsiz davranip davranmamasi.
behaving inconsistently.

Teacher not being involwved . @gretmenin gocuklarla
with the children, talking ilgilenmemesi, diger yetigkinlerle
wvith other adults or _ konugmasz1 veya ilgisgiz bir
doing unrelated activities, etkinlikle ugragmasi, grubun
preferring to spend time disinda olmay1 tercih etmesi
dutside the group.




Teacher not being engaged
in any activity of the-
children unless there is an

urgency

Teacher providing help
to children and the
amount of this help.

Teacher tellschildren
which behaviors she
finds appropriate or
inappropriate, teacher .
paying attention to the
activities of children to
direct themin positive

ways.

I72

Ogretmenin acil bir durum
olmadikga gocuklarain

etkinlikleriyle ilgilenmemesi

Ogretmenin gocuklara
yardim etmesi ve sagladigi

yardimin miktara.

Ogretmenin. hangi davranislar:
uygun gorip gdrmedigini
¢g¢ocuklara sSylemesi,
gocuklarin etkinliklerini
olumlu gekilde ydnlendirebilmek

igin ilgilenmesi.
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8-) Disipline ydnelik girisimler (Disciplinary Attempts)

Teacher's tendency toward

strict discipline.

Democratic attitudes of
the teacher, whether she is paying
attention to children's

ideas.

If the teacher iis mllowing children
to try unusual things in

their activities.

Existence of clear set
of rulesg,children being
informed about the
consequences of their
behaviors and tacher

being consistent in following

these rules.

If.the teacher is
flexible with the children.

Teacher wants all the
¢hildren to do the same

actiwity at the same

time

Ogretmenin kati diizenden

yana olusu.

Ogretmenin gocuklara demokratik
yaklasimi, diiglincelerine Onem

verip vermemesi.

Ogretmen gocuklar bir etkinlik
yaparken alisgsilmisin disina
¢ikmalarina izin verip

vermemesi.

Grupta agik, belirli kurallarin
olmas)l gocuklarin davraniglarinin
sonuglarindan haberdar olmaszi,
6gretmehiﬁ kurallari takip

ederken tutarlilik gdstermesi.

"Ogretmenin gocuklara karsi
esneklik gosterip

gostermemesi.

Ogretmenin biltlin gocuklarin
aynl anda ayni etkinlikle

ugrasmalarini istemesi
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9-) Orgiitlemeye Y&nelik Girisimler (Organizational Attempts)

If the teacher_ié‘qmphasizing
the comdetion of
planned, programmed

activities.

If ‘the teacher knows about

what is going on in the

group ,

whether or not a set daily
routine is present,

If the teacher is -guiding the
children according to the
daily plan. v
If tescheh is-viclesely following

the development of the

children in the group.

-whether or not there..is owndern. .

in the group

Ogretmenin planlanmis,
programlanmigs etkinliklerin
tamamlanmasina Onem

verip vermemesi.

Ogretmenin bitin sinifta olan
bitenin farkinda olup olmamaszi,
Belirli bir gilinliik planin olup
olmamasi, Ogretmenin gocuklari bu
plana gdre yonlendirilip yonlendi-
rilmemeleri, Bgretmenin grupta
¢ocuklarin gelisimlerini
yakindan takip etmesi,

ortamin diizenli olup olmamasi.



10-) Yaris (Competition)

Teacher fostering
competition between

the children

11-) Higbiri (None of them)

I75

Ogretmenin cgocuklararasi

rekabeti koriiklemesi
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Burada olmasi gerektigini diigiindligiinliz ve goremediginiz Ogretmen
davraniglari varsa liitfen belirtiniz ve hangi kategoriye

girebilecegini yaziniz.

MADDELER KATEGORILER

I 2 % 4 5 6 7 8 9 I0
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APPENDIX 2



\F8

YOMNERGE

Eer e
P

u nordiginiz dlgek toplam olarak 74 madde ve bunlan igeren 10
kategoriden olugmugstur. Her kategorinmin isewvuruk tamm ve hangi
maddelert gerdigi- nh‘emn arkasinda yazilmisiir Olcek & ve B olmak
uzers ket isimndan olusmakiadir A Kisminda E:El} t"ﬂiﬂddE: g kisminda S
madde  vardir. Olgedi  kullanmadan  dnce  her  kstegoriyi wve  bu
kategorilers giren roaddeleri dikkatlice okuyunuz. Daha sonra yuva
dgretmenind gz.ra-'aa:ta_;n:u:l.nf;}ar!a itigki halindeyken géz}ernl&giniz.
Mreedin A& Kismindaki maddeler igin; her maddenin igerdigi
davram; bigimlerini ne kadar sikhkla gézlemlediginizi 5 ile | aram _tn'r

sayt vererek belirieyiniz.

5 ! 2 i
Hermen Siksike Bazen Madiren Hermen
her zaman hichir zaman

drnedin, Madde 1 drnek alimirsa; "égretmen gocuklarla beraber

olmais

L
[y}
.

]
e
]
byx]

> simfin diginda zaman geciriyor”, Dgrp’rmpm gozlemlerken

bunun “hemen higbir zaman” olmadigim géziemlediysen
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n

0 zaman, puan olarak 171 isaretieyiniz. 69 madde igcinde agm islem bu
Y bou td

aekilde fekrarlanmahidir
dleedin B kKismindaki maddeler

anerilmiziinr

()

igin . agaqidaki format

! 2

i e
Homen her zamansd Madiren
Hemen hichir caman

L]

Ehjzt'

Qrnedin; Madde | drnek alinacak olursa;"ddretmen cocuklara bir etkinlik

e,

yaptirirken o etkinligin nasil yapilacadim kendisi gdsteriyor”. Egder

agretment  grupta  ¢ocuklarla iligki halinde  gézlemlerken  bunun

"nadiren” meydana geldigini gizlemlediysemz

0 Zaman puan olarak 24 igaretleyiniz.
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hiz zoale consisis of a total of 74 jtems and 10 categories
repreasaniing these tems. The a_ﬂeratiéna’: de f'mhm of ea‘:r':‘t.ategn:arg
and the ytems contained by each category are writien at the back of the
arcale. The scale u_iﬂ’i"f sof two paris; part A and B. There are 69 items
in Part & and S items in part B.

Before using the scale; please read each category and the items
of these calegories very carefully. After that, observe the nursery
school teachser when 3;"he 15 interacting with the children in the group.

For the items in Part 4;

Specify how of ften you ohserved the behaviors representied by

pach item by giving a value between 5 and

5 ! Z 2 ‘
Almost Often  Sometimes  Earely Almost
Always , Mever

F':”- F_J::»_:j;" }-_-' {‘l’f"!” i

‘-—p

"The teacher rather than being together wﬁh the children in the
group; spends hisfher time outside the class”, While observing the

teacher if you notice that this behavior "never” oocours then”



[

iz item.

give | tath

Phe same procedure should be repeated for the 69 items.

For the ttems in Part B the following format is suggested;
1 .j 3
Slmost Hever/d ‘Eara];‘ Oceoasionalh Y

Almnst Always

For ewample; Hem |

The teacher while teaching an activity to the childran
them how to do it himJher self. If such a Br’f'&"}":‘l!:\t' = éhepr"g-'sed
then

! 2 3
tha value of 2 3h ﬂmd be marked for this item.

131

shows

“rarely”
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The teacher rather than being together with the children in the

sroup, spends his/her time outside the class.

= 4 z 2 o
Almnst dften  Sometimes  Rarely Almost
Always Mever
The teacher Lells children what not to do without explaining the

reason when s/he wants to pravent or stop children's behaviors.

5 4 3 2 i
Almost Often  Sometimes  Rarely - Almost
Always | e Never
Tha teacher shares the problems of the children when they have

difficuiiy (For example; when the child cannot do something that
s/ he wuntmj to do, when another friend of his/her takes hmisfher
toy, when the child cannot find the suitable materials for the

ot H‘u 3¢ hw planned to do eic)
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ike playgir

Uften  Sometimes  Rarely Altmost
Mever

- does not allow the children to start a new activity

15 a game or going to toilet without waiting for the

ather children.

L0

L
%
-l

o teacher

)
yu)
it

i

yae 1z more clever than AN, Ahmet is more obedient than Ay

I
W]

LM

Often Sometimes Barely Almost

Mever

rnmp’jr' 5 the children with each other (For example;

\ S

|58,

KK

.d not du as Ayse did, look! wWhat nu,,  has done, how nice

gioh
Hhm 31 Often  Sometimes Rarely Almost
Always Mever

& The teacher

tatks with others or deals with s

gt
[out}
3
m
Rl
i
T
Py
[y7]
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the group rather than mixing with the children.

g
i

4 2 2

Atrmost Often  Sometimes  Rarely Almost

& '!-;;.:'. s
it Reieh 9__!!_5.::

Mever

[ 2 PO S TR
Ve LEaone

gathars children into 3 group to teach something.

Almost Often  Sometimes  Harely Almost

[
(%]

Maver

\

5 . 5 z !
Almost Uften S

Sometimes Parely Almost

Always MHever
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L

4 = 2 |
Almost Uften  Sometimes  Rarely Almost
always Mever
10 The teacher does not allow children to speak out of order nFur
wample; sShe allows children to falk whenever s/he wants them
1y talk sic)
S < 2 |
almost Often Sometimes Rarely Almos
Al ays Mever

oy

________

Tz
2
e
-
[y
i
bri]
rmety

eelings of hisd

Someans fhurh him

your friend 5

child :x:m:equ:a wces of hiss

&0 children (For

v her and s/he gets

She was hurt and got sad” e

‘her actions
her fris

iand when a problem

=P anple; "when we hit

5 sad, look when you hit



—

i

b

s
DY ]

18¢€

= 4 3 2 1
Aimost Often  Somelimes  Rarely Almost

J__s 1 " ; 15

Although the teacher is in the same area ”Hh the children, s/he

iz not invalved with them when they are playing or doing

griivities unless

ther

D]

l‘_ll

is an imporiant ‘: eason (For example;

when children hit each other, when a child ocries, when the point

spills over the floor or onto the child).
= 4 z 2 1
N -
Atmast Often  Sometimes  Rarely — Almost
Abways Mever
The Leacher laughs at the Jokes of children
= = 3 2 1

Almnst Often  Sometimes  Rarely Almos

et

iy i A U e N evert



= The

1%+

teacher is interested in the activities of the children.
= 4 ) 2 |

i
by
e
fax]
=

atmost

Llways

Sometime

W

Rarely

Hlmost

Never

15 The teacher makes the children think durmg the group activities
Ly asking questions,
S = Z 2 1
Almnst Often  Sometimes  Earely Almost
Always Mever
i The feacher makes suggestions to further help develop the
actrviiies the children are doing.
3 -4 3 2 i
almost Often  Sometimes  Rarely &lmost
AW EYS MNever
17 The teacher gives explanations with the aim of teaching the

children (For

the aeg ete),

sample

:this 15+

a submarine, submarines qo under
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5 4 A 2 1
almost Often  Sometimes Hareli Almost

I
pl
i
i
iy

Hever

oy

Y

;. The iracher : 3 shows the solulion to children when a problem
arizes among the children
o a z 2 i
Atmost | Uften  Sometimes  Rarely Almost
always Mever
14 The teacher helps children whenever théy :sgrek hielp while they
e doing an x:n.tl'«'lfu |
Almost Often  Sometimes  Harely Almost
Alviays Mever
20

The teacher :1 es childran food and t:e*-,mrage[



[

ooy

R K 3
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5 el z
Almost dften Sometimes

The isacher in the group that

2 |
Rarely Almost
Never

s/he gathered io teach gives

examples undarstandable by the children.
o 4 2 2 B
Atmngt Often  Sometimes Raraly Almost
Alveays Never
The teacher in the group that s/he gatherad to teach expects the
participation of all children.
B 4 : 2 1
Aozt Often  Sometimes  Rarely CAlmost
lwau Mever

The teacher in the group that s/he gathered to teach takes info

cnnsidaeration Hn'- interesis and the desires of

R

he children.

|"|:|
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5 4 K2 2 1
Almost - Often Sometimes  Rarely © Almost
ATWaYs Mever

T -~
i

ne teacher in the group that s/he

provide nppm’nnnhe = for the childire

: gathered to teach does not

n to ansywer.

o = I 2 !
Almnst Often  Somelimes  Rarely Almost
Alwrays Mever

Phe ifeascher Lells the chitdren what
mnvidin

ding  behawvioral alternatives

crarybindy, be quiet, ;ju\‘ ail the book

in dn control H em without

{For example; stand up

\

=z on this shelf eteo)

Almost © Often  Sometimes  Rarely . Almost
Always MNever

.
F}:‘l
Rt
l"[i
:J"'
T
T_'_'!
D
l'l:t

s the childran whan heeded.
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{31

5 | z 2 1
Afrmost dften  Sometimes  Rareiy  Almost
Alwrays -  Hewver
The teacher allows the children Lo enter or exit all the activity

areas in the “13:3 wheneyver they want to

b 4 3 2 o
Almost Often Sometimes  Rarely almost
H ] .113‘. -3 {"JE”?‘EF

The teacher provides the children with the -:lternah" behawviors
atvd explanations when problems arise among the children so

that they can find solutions (For example; You can do like this,

whan gou do it his way 11 will be better what do you think?

5 e 54 2 1
Almost Often  Sometimes  Rarely Calmost
Alwa gs , : - MHever
The teacheyr :::.;"ertr;z:z: competition -ermq children by suggesting

various rewards while they are dealing with the activities.



l:”'l._‘

r

g
o

Almost X

s Rarely
Alvwaus
7 R IR Y f._.L.'

e Sometimes Rareiy &Almost

Mever
The teacher thr'wa the materials in the class at the

%":' z/he gets angry.

Almost

- Hever
I The tsa:::&'aer. walks among the children to help them or tn
supervise t B hings they do while they are doing activities
=) 4 2 2 |
Azt dften  Sometimes  Rarely Almost
SYways Hever
The teacher hits the children so that they get more s'ﬁ-..:m-...-eﬁ in
the activiiies.
= 4 z 2 1
Almost a1t

children
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5 4 3 1

Alrnost Uften  Sometimes  Rarely  Alrnost

o legrmyye
W aLS Mever
The toarhor

chio teacher tells the children that; "they are getting on his/her

5 4 3 2 1

Almosi Often  Sometimes Rarely  — Almost
AlwEs | Mever
The teacher werbally andfor physically punis ~hes the .c:hﬂnjren
ar ezample; sShe scolds them, :z;hsjutés ‘fﬂ‘ thermn, pulls their

5

2

iz oor hair, itz their hands 2ic

ten  Sometimes Rarely Aimost
Always | Mever
The teacher asks children guestions Lo help them understand the
zt:harar_:t:ari:;iir::.a. of the objects (For g:e;:arraple_; is this soft or

vick or thin? Does it float on the water? et

.
[t
-
[
el
—_
-
s
-



e

T

434

o 4 z 2 1

Almnst Often Sometimes  Rarely Wimost

Mever

O,

e teacher teaches children by giving instructions whenever

s he wants Lo teach something (For example; First, do this, then

add this, now do this etc )

it

£

=z =3 1
- £ H

Almast Often  Sometimes Rarely  Almost
Abwrays  Mever

Majority of the children spend a lot of idle time.

A

2
by
I
o

Almnst ften Sometimes Rarely  Almost

Alnteays  Hever

The teacher wants the children to e:-:plam the activities that



A0

5 4 - E 2 i
Almnst Often Sometimes Rarely Almost
g’j‘ ;1 ‘.:l"!; i- %:E :3 {‘; e ""' e t-

The toacher allows the children {0 use the materials in the class

froaciy whenever they want to

Almnst Often  Sometimes  Rarely Almost
Alvwa s Hever

Phe teacher shows the same reaction to each child who does the

zame thing (For example; s/he gets angry and/or wants the

A

children to correct  their rmisbehaviors whoever bealts a friend

or destroys an activity of hisdher friend.

5 4 z 2 !
Almost Often  Sometimes  Rarely Almnst
Alvrays , Mever

The teacher allows the children to express and tell their
fealings when they are hurt or sad (For example; what iz the

mntier? You seem sad what happened? elc)



s
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4

ied

13¢

(W]

4 3 2 |
Almnst Often  Sometimes  Rerely Almost
Always Mever

The ieacher explains to the children the conseguences of

breaking a !‘!HH

jang
"

4 3 2 |
SHimnst Often  Sometimes Rarely | Almost
Adwals Hevar

The teacher makes suggestions to help the children participate

in the actiy me* or to prowvide them with al_ternatiw.-'e play

chnices.

o 4 2 2 1
Almost | Often  Sometimes  Rarely  Almost
Always Hevear
The teacher ma} es the ie

necessary intervention when the children

ara injured.
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Always
The teacher prepares the

47.

= 4 ’
b ] pa 4 o
Often  Somelimes

aoiivities,

2 1

erely

the required and

5
Almost ~ Often

rzinforce  sharing,

chivdren.

—
x

Somelimes

mutual

halp

2 1

Rarely Almost

Mever

acher in ygeneral, makes suggestions to nerease and

and cooperation among

\

—
e
o

aimost

S

Fo

Alweaus

o

The

BHioten to hin

(o

COfien

KA
-

1 her

Somelimes

Farely Altmost

Mevear

uzed

the

sacher complains about the childran to others when they do



{13%

4

4 I

o
Sirnnst Hften  Sometimes  Rarely Almost
Hever

Alvways

G

=
[yo)
[

The teacher continously picks up a

to punish.

4
SN

e A

i —4
Almnst ftan  Someiimes Rarely Almaost
Mever

Always
The teacher directs the children with strict rules.

(]

o 4 3
Atrmost Often Sometimes  Rarely Almost
~ Hever

£ ".’x’fi!:]ff-
makes fun of them {(For

S The teacher degrades the children,
euarnple; what a foolish ciild you are, | wanted you to do

ut you could not do it; vow! what a clever child you

something
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“

<
an2

Stmost Often Sometimes  Rarely  Almost

nare tne aclivities they h

gach other

The leacher makes suggestions to children so that ther

ave

Mever

an

1
3

done and theiv observations with

5 o4 3

Stmnost Often Someti

o

nes  Rarely Almost

Thie teacher threatens the children so that s/he can have order in

thi group (For swample; if yo

¥

i do not keep guiet, [ will not give

you lunch today; T you misbehave you will have punishment,

[yai
:"4-

-
= i %

almost - 0Often Somelimes  Rarely Almost

Always

MNever

e teacher allows the children ta make fun of each other.



S 4 3 2 |
Almost ‘Uften  Sometimes  Rarely Almost
Al ays Mever
o4, The ‘;,e:-';::!‘;ez; gives hizsher lime and attention o children
hensver they want hiz/her time and atiention
5 4 I 2 1
Almost Often Somelimes  Rarely Almost
ARG Hewver
S5 The teacher locks the children inin 5 ‘rx:n:xr.n‘czr toilet fo punish
thatm
5 < 3 2 |
Simost Often  Sometimes Rarely &lmost
AV ays Mever
o5 Thi teacher

shows physical affection io

3 children (For example;

balds the child's hand, makes himdher sit on lap, hughs them,

goses them etc)

Qoc



I

o0,

LN
[}

Qod

T 4 3 2 1
Atmast Often  Sometimes  Rarely Almnst
Tho feacher wants the children to follow certain cliches while

they are anmq the activities.

(]

i
&,
N

D
- .

Almost Often  Sometimes  Rarely Alrmmost
'—L} Hi:lJf:iE N .n‘l‘:‘r
The 1 "arh“ in the group activities provides the children with

the opportunity of learning by doing (For example; when the

N

tescher wants to teach children how different colors can be

chiained, she gives them the opportunity of mixing colors io

zach other and getiing various new colors eic

5 4 2 2 1
Almnst - Often Sometimes  Rarely Almost
Alwans - Mever

The teachar eats with the children.




T
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5 4 3 2 1
Almaost Ofien  Sometimes  Barely Almost
Sl a ! :; = Never

he teacher asks chitdren gquestions sc that they can see the

e__eifect relations and telis chiidren aboul antecedents and

consequences (For example; ice melts in hot),
5 < Z 2 1

&lmast Often Sometimes Rarely Almost

&1 ays Mever

while the teacher is showing an activ tg 1o the children, s/he

\

zxplains it to the children clearly thus children know what to do

g 4 3 2 i
Almost Often  Sometimes  Rarely Atmost
Alwal 13 Never

The teacher criticizes the children frequently (For example; You
cannnt paint pictures at all, you o« annnt eat gceur self, you cannot

wear yourself, ook at the way you tied your shoe_laces etc).



Ax The teacher fells

whenever they make

Ll
o
—

ithe children that s/he does not love

something that s/he does not like.

[
o

Ve o

5
AR SRS IRICHE

Always

i
I

Rareiy Almost

205

them

Mever
G4 The teacher does not want children Lo show atf '.x:tklir':m toward
himsher (For example; when the children hug the teacher, touch
o kiss or stoile him/Aher) |
= < 3 2 -
Almost Often Sr:-met_imez; FEarely | Almost
Always Newver
e The teacher cannot find anything that z/he

aroup.

looks far in the



h
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i = 3 2 1
Alrmost Often  Sometimes  Rarely Almost
Alwaiys Mever

The teacher participates in the activities of the children

ctively (For example; making a house at block area with the

= 4 3 2 1
Almnst Often  Sometimes  Rarely Almost
1‘:'-’% } %Y A E:l = . f’,}e(.}ver

g
i

he teacher in the group activitie 5. e E}'lj‘iff!-'r':'m‘ gims Tor

ditferent children, uses different methods or materials

T
uy]

b= 4 2 2 i
Almost Miten Sometimes  Rarely Almost
Al ays Mever

The teacher during the group activities
comething to children,
chitdren (For example; This

autumn the weather starts getting cold,

picture

shows

while teaching

direcily gives the information to the

the seasons, in

we start wearng
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thicker clothes than we do wn summer).

behaving in group

ezplains them fo the

3 2 o
Sometimes Rarel Almost

Mever

he 1deas of the children about the rules of

and dizcusses the rules with them and

children.

5 4

Often

Himast

ATwans

Sometimes  Rarely  Almost

Mever
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-
)
s
i)
i
I
|

eacher whn. teaching an activity i‘u the children shows

# to do it him/herself.

Ry -
< o

Elmnat Never’ Rareh iF et

¥ Dcocasionaly

2 The teacher shows the children the way the materials are ysed.
1
i

3
<

G

Almost Mevers Raraly Dcocasionaly

Atmost Always

\

all the children as a

4

Dyl

The teacher gather

i

group, the children

individualtly or as @ group 2ing songs, tell sto

ries, play group
qames with rules.

Almnst Movers

Rarely

i
o~
(o]
)
oy ]
——d .
[}
=
[w]
=

i

O NI U IO,
Almnst Always

4. The teacher helps the children when they are putting their

ciothes onoand off.



2ot

doccasionaly

Almost Hever/s

Almnst Always

Raraly Nocasionall

.+

B
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{ITEMS
The teacher rather than being together with the children in

pends hisdher tims outside the class
to do without explaining the

children not

teacher iells
behaviors.

e The
=as0n when sShe wants {o pravent or stop children's
3 The childrenin this group are usually in a mess (For example;tl
sziztence of @ disorder in the whaole group, children do not lis fen

s cannot be done eic))

bt the Lteacher, the activitie
shares ihe problems of the children when they have

*d The Lea
difficulty (For example; when the child cannot do .:.m'rw?hmq
ces hisfher

ed ’fn dn, when another friend of his/her take

vy
0
..,;
L‘_|
-
—
[xx]

ild cannol find the 3y f *ﬂe materials for the

aoiieity aihe ;:xlannwd to doetc
o ostart a new activity

{ allow the children to

=) The teacher !jm'?
tike piayging & game or going to ?nﬂ!—f without waiting the other
children
5 The teacher compares children with eachother (For example
‘ ahmet iz more obedient than Ayse

,u;:,rx iz more clever than All,
o ooyl nrﬂ do as ayse did, look! What .é\r;,e has done, how nice

plod
alks with others or deals with something eise in

eacher |



209

the group rather than involving with the children.
vhe teacher does a part of the child's actiy nu for him/her.

ne teacher gathers children into a group to teach something.
The teacher generally respects children's ideas and encourages

Lher to tell their ideas freely (For example; The teacher asks

children whatl kinds of activities they want to dol,

Tha teacher does nob allow children to speak timeiessly (For

"

zrample; 3 he allows children o talk whenever s/he w ¢an t3 tham

The teacher ey Fﬂﬂ]no the child consequences of hissher actions

upon others or the feelings of his/her friend when a problem

k!
o

I
Pyul}
(3]
o
|"E|

tween the two children. (For example; when we hit

T
e
[Ax]

somieone 1t hu ts himdher and s/he | 2t sad, ook when you hit

your friend s/he was hurted and got sad efc).

(3]
[

Although Hm teacher is in the same area with the children, s/he
i3 nat mz,:r}h-"-e»j with them when they are playing or doing

activities unless there is an important reason (For example;

when children hit each other, when a child cres, when the paint

spills over the floor or onto the child
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The teacher 1aughs the Jokes of children.

The teacheris interested in the activities of the children.

The teacher does whatever the children want.

eacher makes the children think in the group activities hy

he teacher makes suggestions to help children develop the
“ities they are doing mors,
The teacher makes explanations with the aim of teaching the

children (For example; this 15 a submarine, submarines qo under

he ipacher shows the solution fo children when a problem
arizes among fhe children,

The teacher helpsz children whenever they EE'l help while they
are doing an activity

The teacher gives children food and beverage.

he teacher in the group that s/he gathered to teach:

Alives B <Eill'l£ilE":“ understandable by the children

h'}é::pet ts HIP participstion of all children

citakes into consideration the interestis and the desires of the

chilidren,

didoes not provide opportunities for the children to answer.



21

=2ty The teacher, tells the children what to do to control them
withul providing behavieral alternatives. (For example; stand
up everybody, be quiet, put all the books onto this shelf eic).
27 The Leacher does not help children when they seek help
2f. The teacher praises the children when needed.
2% The teacher before an oulside activity w 2 a vigit, explains the

children what kKind of behaviors s/he expects,

#7201 The teacher sllows the children to enter or exit all the activity

i
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The teacher provides the children with the alternative behaviors

anid Pvmarahmr. when problems arize among the children so

that they can find solutions (For example; You can do like this,

|

when you do it this way it wall be betier what do you think?

______

- -+~ =

Z2. The teacher 13 only aware of the a::ti'a.:itg area o group of

children that s/he is in, children at the other places of the class

have to walt & lob so ithat the teacher o3 n get involved with

i x
"

The teacher shows flexibility in the group activities and

changes the planned program according to the needs of children

{For sxample; the teacher lets children Lo do activities that will
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L

i

1L

help them to spend their energies when s/he realizes that the
children are full of ensrgy).

The feacher creates competition atmong rmmrpn by suggesting
various rewards while they are dealing with the activities.

w2 Leacher walks among the children tn telp them or to

superise the things they do while they are doing activities.

12t hits the children so that they get more involved in

L
)

the activities,

ne teacher while teaching an activity to the children shows
The tescher throws the materials in the cla ass to the children
The teacher allows children o st wherever they want to most
The teacher tells the children that; "they are getiing on hisfher
The iteacher fells a child what 1o do when the child cannot
decide what fo do.

The teacher werbally and/or physically pumal es the children

(For eyample; s he scoldes them, shoutes at them, pulls their

aars or hair, hits their hands efc)
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The teacher asks children questions to help tham understand the

characteristics of the objecis {For example; Is this soft or

nard? Thick or thin® Does it float on the water? etc).
The teacher teaches children by giving instructions whenever

sohe wants to teach something. (For example; First, do thiz, then

add this, now do this etc)

Majority of the children spend time without doing angthing.

parher

QJ

wants a child o do the activities that his/her
friends did but s/he has not done yet,

The teacher wants the children to explain the ar_‘tl“ﬁ 2 that

they will make and by asking questions s/he helps them.

The iescher aHu ws the children 1o use ‘r} e muft'n-ﬁ* in the Ciass

Y

frecly whenever they want to

ThH

i teacher shows the same reaction to each child who does the

same thing. (For example; s/he get

angry and/or wants the
children to correct their misbehawviors ".Azhtas'x.x'er beats a friend or
destroys an activity of his/her friend).

The 'tgaczher allows the children o express and iell their
feelings ".'h.P.!'i they are hurted or sad. (For example; what is the

matter? You seem sad what happened?etc.)

The teacher By mlains the children swhat will happen when they
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breal g rule.

The teax::hezf’fﬂ‘as. observation forms aaboiﬁ. the children when
11500 the group.

hie teacher makes suggesiions to help the children participate

n the activities or to provide them with the alternative play

e teacher makes the ne ary intervention when the children

ll"l
H'l

are injured
The teacher prepares the activities, the required and used
maiarials beforehand.

e teacher in general, makes suggesiions to increase and

reinforoe sharing, mutual help and cm:q:zpr'hﬂn arnong  the

.

The teacher complains about the children 1o others whan they

(¥
[N

ot Hsten o himdher

The teacher continously pickes up a specific child o criticize or
1o punish.

The 41.eanzher*.dire-:ts the children with strict fules.

The teacher degradéa the children, mai'e** fun of them {For

suample; what a fool child gyou are, | wanted you to do something

but you could not do it; wow! What a clever rhﬂd You are etc.).
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The iesacher makes suggestions to children so that they can
share the activities they have done, their observations with
gach nther

he teacher shows the children the way the materials are used.
eacher scares the children so that s/ he can have order in
group (For example; if you don't keep quiet, | will nol give you
tunch today; 1 you misbehave you will have punishment etc).

he feacher ailows the children to make fun of each other

teacher does nol prevent the children from hitting each

The teacher solves the problems instead of children whenever

the children meet with a problem.

\

£

The teacher mives mmsher time and interest to children
ey want hisdher time and inter n:'-’r.

The teacher locks the children into a room or ioilet to punish

The teacher shows physical affection to children. (For example;
bis alj he child's hand, make himdher sit‘nn lap, hungs thern,
kizzes them eto )

The teacher wants the children to follow certain cliches while

|"Eu
i

they are doing the activ
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ey

2 feacher in the group :

naterals as they want to

s/he alinws the

bunld zomething but to use them

whtle a child is making a ca

conisiners instead of tires),

- gathers

..,_
T
.
(T
(]
P
-
|'E|

1th rules.

activities

all the

o

use not

1in the

- she allo

childr

individually or as a group sing s

21¢

allows the chitdren tn use

only 1n one way. (For

children to use the blocks not only to

as food also or

house are

npws them to usze medicine

a gqroup, the children

<

Bl as

tell stories,

ongs,

es provides the children with

FIo The teacher in the group activiti
the apporiunity of learning by doing. {For exemple; wWhen the
teacher wanis to teach children how different colors can be

ahtained =ihe l"'i‘ o3 them the ;‘_:;:mr’rmn’fu'n.x mwmr\ colors in
each nther and getiing various new colors etc).
#74  The teacher eals with the children
75 The teacher wants the children to do their own tasks themselves

o achieve

causg-affact re

{For example;

The teacher warn

this.

ies o
cher asks children questions so that they can see the

lations and telis children wha

t wll couse what

melts in hot)

5 chil

-an towards the end of the activities.
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“While the teacher is showing an activity to the children, s/he

gyplainz it Lo the children o learly thus hﬂdr en know what to do.
The teacher criticizes the children frequently {For example; You

cannot pant pictures at atl, you cannot eat yourself, you cannot
wear yourself, look at the way you tied your shoe_laces etc.).
Ve teacher wants the children to complete the activities that

they have not compleied.

hir teacher 15 sometimes very soft, somelimes very harsh o

The iescher tells the children that s/he does not love them
whonever they make something that s/he due- not hL,
The teacher does not prevent children from damaging the

matemnals and does not educate them on this topic,
The teacher teaches the children to come 1o adults rather than

The ifeacher does not want children to "hn* affection toward
himdher, (For ezample; when the children hug the teacher, Louch
or kizs or smile himdher).

The teacher cannot find anything that s/fhe Tooks for in the
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The teacher participates into the activities of the children
actively (For ewample; Making a house at block area with the
childran),
The teacher in the group activities, sets different aims for

ditTerent children, uses different methods or materials.

The teacher heips the children when they are putting on and off.

The teacher helps the children at the toilel.
The teacher in the group activities winle teaching something to

children s/he herhimself directly gives the mfﬂrr*nutmrr to the

chitdren (For example; This picture shows H season of autumt

wiumn the weather starts getting cold, we start wearing

Y

cker clothes than we do in summer).

The teacher asks the ideas of the children about the rules of

behawing in group and discusses the rules with them and
puplains them io the children.

The teacher does not provide the children wath the alternative

The teacher tells the children what s/he approves  and

na that constituie the final form of the rating scale.
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Dgretmen cocuklann davramslann engellemek veys

durdurmak  1stediginde nedenini aciklamadan

apmamalamn - sogiugor

[
(1)

B grupta cocuich rgeneliikle bir kargasa icindeter

"‘i'?%.r‘n:—?.g'_i;‘;r's,,tl’_'n'rz grupta bir dizensiziigin olmasi, coculklarin

Daretmen cocuklar zor durumdas kaldiginda onl arin.

L

sorunlarint paylasiyor (Grneginyapmak istedini
bir o1 yapamadigl zaman oyuncagingd bir baska arkadasi
aliiginda, yapmak istedigi etkinlik 1cin uygun arac ve

neraci bulamadigindal.

A
.1
|

|

5 O :hm 1en z::_u_m larin oyun oynarmak, tuvalete giimex
310 gerﬁ bir etkinlige diger cocukian beklemeden
bazlamalaring izin vermiyor
*6. fgretmen oo uklart birbirlerigle karsilastinyor.
ffrnedin; Ayse ahmet'ten daha alalh, Ahmet Ayse'den

kadar yapamadin, bakin Ayse ne yapmis

[}
e]
s
[}
e
i
[Py
A
A

e

213
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Ja

lenmek yerine

hackalar

wia konusuyor veys baghka bir igle |_1§:';3$1ng;‘.

dgretmen z;:::n:::;évz_l.n yapiu etkinligin bir bdldmini

GOLG LI gapyor,

Daretmen cocukiara bilai aktarmak amaciyla onlan

i grup halinde topluyor

fgretmen genelde cocuklamn fikirlerine sayq duyuyor

we arikca soyiemelert igin onlam ';s;]rei::‘iendirigbr.

{Orneqin; ﬂqrpfmpn cocuklara ne giby etkinlikler yapmak
tediblerim mrqurl

Oiretmen ginlil program 1zlemiyor,

daretmen genellikle glleryizii

it
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sermiyor{drmegin,sadece kendisi is 'wdl]md YEd
s67 verdiginde konusmalarng izin vermesi gibil

Sarstmen 1k goculk arasinda bir sorun ciktiqinda,

coruna davramsiannin bagkatan gz *-'Hﬂljtrl

sonuciarim ya da arkadasimn ne ssettigin acikhiyor,
{rmedin; Eger ‘ﬁ:r"amlzmhm vururssk cam anir ve

iizalar, bak sen arkadagina vurunca onun cam acidi ve

9a0
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dzuldy qib
:

Daretmen cocukiar oynarken veya etkinlik yaparken

onfarla ayn atanda bulundugu hatde onemli bir neden

o - I

almadikca cocuklaria ilgilenmiyor

{arnemqin; 1k cocugun birbirine vurmasi, bir cocugun

--

men cocuklarin etkinlikieriyle lgileniyor.
Ooretmen cocuklar ne isterierse yapiyor,
Corelmen grup etkinliklernnde cocuklars sorular

sorarak dusunmelerini sanii

Goretmen coouklarin vantitlar] ethiy Hkﬁ!&ﬂ gdahna

)

o
i
-
q
g
o

wlerini saglamak icin onerilerde b Hnuunr

tren cocuklara bilgi kazandirmak amaciyla
aciklamalards bulunuyor

{0rpegin; By tm denizaltidir, denizaltilar denizin

dibine ner gi’m).

zaman kendi cozum yolu gqosteriyor.

Oaretmen cocuklar bir etkinlik yaparken yardim
iztediklerinde  yardim ediyor.

alamas1, boyamn cocugun dstin veya yere dikuimesi gibi).

221
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Ugretmen cocuklara yiyecek ve icecek verigor

agreimen biigy aktarmak icin topladigl grupta

’

3. cocukiamn anlayabileceqi dornekler veriyor,

oo cocuklarin katitimim bekligor,

SIS

™ Ty

coonukiarin ilgl ve istekierim goz onunde bulunduruyor

g oevap vermasi icin ortam yaratmigor,

foreimen cocuklart kontrol etmel amaciyls davranis

seceneklert sunmadan ne yapmalari gerekiigin

sofunnr {0rneqing Hepiniz ayage  kalkin, herkes sessiz

olzun, butun kitaplari bu rafa koyun,mbil.

Doretmen coculdar gardim 1s fpdﬂ’lpn zaman yardim

\

l':.J
hx

-atinen cocuklart :—ri ﬂpwjlqn'n"v OvLLOr,
Ogretmen, gezi gibi herhangi bir yuva disi etkinlik

yapilmadan once cocukiardan ne qibi davramisiar

Garetmen cocuklarin siniftaki buiun etianiik aianiarna
istedikiert zaman girip cikmalaring mn yeriyor.
Ooreimen cocuklar arasinda herhangi bir sorun | ciktigi

-aman cozum bulabilmeleri icin davranis secenekier

L,LI
T

SUNLYNT, A0 Ham-ﬂﬁ ~da bulurmsgor  (0rnegin; Sogle

222
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napabitirsiniz, hoyle yapsaniz daka iyi olur ne dersiniz? qibi).

W

2. Horetmen sadece Kendisinin bulundugu etkinlik alanindan
sy 1igiiendi m cocuk grubundan haberdar, sinifin baska

yerlerinde bulunan cocuklar ogretmenin onlarla ilgilen

l"El
[y}

FI0 Hgretmen arup etkinliklerinde esneklik gostererek onceden

plonlanmis pragrami cocuklarin ihtigaclarina gore

degiztiriyor

aniara hareket eimelering saglayacak etkinlikier

|

B

Ooretmen cocukiar bir etkinhikle ugrasivken onlara -

pesitli nduller onererek aralarinda yaris ortam yaratigor.
*I5 Ogretmen cocuidar etkinlik yapiyoriarken yardim etmek

ve yaptiklanni denetiemek amaciyla onlarin arasinda

dofasigor

*26. Ogretmen etkintiklerie daha fazia ilgilenmelert icin
cocuklara vuruyor
*77  Ogretmen cocuklara bir etkinlik yaptirirken o etkinligin

nasil gapilacagn kendisi gosteriyor, (B)

=75 Ogretmen ofkelendiny zaman simftakil srac-gerecier =



224
conuklara nzlatx Hilg
2o Ogretren cocukiann coguniukle istedikler yerlers
sturmalarina 1zin veriyor,

4% Ogretmen cocuklara sinirine dokunduklaring soyluyor.

karar vereme

|IJ
|‘TI

onag

(drnegin; anlar azarlamak, bagirmak, kulagini, sacini cekmele,

*4Z. tlgretmen cocuklara nesnelerin ozelliklerim snlamalaring
yardimei olacak sorular soruyor (Ornegin; Bu zert mi,
Humusak miv, Kalin miince mi?, suda yuzer mi? qibil

44 Ogretmen cocuklara ogretmek istediklerim yonerge

threegin; Once bunuy yap, sonra sunu F'HE, simdi blmu yap gibi}.
45 toouklarin g rn]u hic by sey yapmadan zaman geciriyor.
4f. Ogretmen cocukian diger arkedasiarinin yapip da kendisinin

Hap m-ﬁq! etkiniikleri yapmasini istiyor

*47  Oaretmen

P

cocuklarin yapacakiari etkinlikleri anlatmalarini

istigor ve sorular sorarak onlara bu konuda yardimei olugor,

*

4F  foretmen cocuklarin simftaki arac- gerecien s tedikleri
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*55

Zaman zerocsice alip kullanmalaring 1zin veriyor,

:Jvi aynl davranisi yapan her Cocuga ayni epqgju'

gonierinnr

rneqin; kim bir arkadasini doverse veya arkadasinin yaptigi

i

davranist duzelimelerin istiyor)

diretman cocuklarin csnlar yandiginda, uzuldukierinde

duygulanint ortaya koymslarina, soylemelerine izin venyor
(rmeqing Bir sey mi oldu? Sen uzulmussun ne oldu? gibi)

DOoreimen coculklars bir kurala ugmadiklarinda neler

doreimen gr tkn:s cocuklar hakkinda gozier fnrm}an
dniduruyor

Ogretmen cocuklari etkiniikleres katmak veya oyun
seceneklert sunmak icin onerilerde buh_u'u.{g-:xr.

Onratmen cocuklar yaralandiklarinds yarataring gerekii
mudahalade bulunuyor.

=_h:§:‘£.tr;"n3t'x etkinlikieri,gerekecek ve kullanilacak

srac ve gereclert onceden  hazirliyor.

Oaratmen genei nlarzk cocuklar arasinda pag}a:—:r@g’;,

Larattib i gardimi, dsbirliging arttirmayt ve ozendirmeg

Ll B R i

hir 2ikinligi bozarsa onlara kizigor vefveya qummn yanlis

25
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amak icin onerilerde bulunuyor.

[}
Lot
[ |

iaretmen cocuklar kendisini dinlemedikleri zaman

Ogretmen devamli olarak alestirmek, cezalandirmak
i pelivi r CoCugu seciyor
fnretmen cocuklam siki kurallarla gonetigor,
Cgretmen cocuklar asagiliyor, onlarta alay ediyor
{Orneqin; ne aptal sel ysin, bir sey 1stemistim

yapaimading, ayl ne akilli seymissin sen gibi).

dgretmen cocukiarin yaptigi etkinlikieri, gozlemierini

birbirierigle paglssmalarint saglamak icin ohenlerde

Bulunugor.

)

Ogretmen cocuklara arac-gereclerin nasil kulianilacagim

gosteriyor. (B)

“"l

Inretmen

u::l

grup icinde duzeni -3g13ma amatiyla

|_|'I

o4
3

crruklarin gozung korkuiuyor {Orn 2qin; eqer ses

vimacsanic size bugun yemel yok uslu durmazsaniz

‘7n* g :H' .
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“herhangi bir problemie karsilastigind

oo Ugretmen cocuklar
problemient cocuklarin yerine cozuyor,
*67. Dgretmen cocuklar kendisinin zaman ve Hoisint istediginde
nlara bu zaman ve ilgiyl verigor {7)
*oi. Dgretmen ceza Murnl’ cocuklar bir odaya veya tuvalete
kapatiyor,
“59 Oorelmen cocuga fiziksel sevecenlik gosteriyar
{0rneqin; elint tutuyor, kucagina aiiyor,sariliyor,
ppuyor gibil
=0 Ogretmen cocuklardan etkinlikleri yaparken belli
katiplara ugmalarin istiyor
7 Ciretmen grup etkinliklerinde coculdarin arac-gerecieri

0il de istedikieri gibi kullanmalaring

izin verigor (Orpegin; Cocuklarin bloklaria sadece bir sey
ine, onlari evcilik kosesinde yemek olarak da

ultanmalaring veya cocuk araba yaparken tekerlek yerine

o kutularint kullanmasina 1zin veriyor)

lan
Onmretmen b!mm st i bir grup halinde topluyor, cocuklar

~3

[N

halinde sarki soyluyoriar, hik.age anlatiyoriar

satartm-bal satarim mendtl

Furalh syuniar agnuyoriar fyan =

(®)

[P e
gimge 01 L
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Hgratmen qrua etkiniikierinde cocuklara “yaparak”™ ogrenme

olanag :Eenu'u t0rnegin; cocuklara dwqu renklerin nasil

karstirarak cesitli re nHur bulma olanaq vermesi qibil.
Ooreimen cocuklaria beraber yemel yigor,

doretmen cocuklarin kendi islenm kendilerinin yaproasing
isiiyor ve bunu gerceklestirmeye calisiyor,

Ogretmen cocuklara neden-sonuc 1liskilerini gormelerim
zaglayacak :313f;=_11s3t' soruyor heyin neys yol acacagim

soyluynr (Drneqin; buz sicakia erir gibis

2
W]
o
i
[yxl
et

etmen cocuklan etkinlikierin hitimine yakin uuarmnr

-t

\

Ooretmen ;:’__._;} ara bir etkinlil yaptirirken onu cocukiara
ca anlatiyor, boylece herkes ne yapacagini biliyor,

Doretmen cocukiar sik sik elestirigyor {Ornegin; Hic resim

gapamiyorsun, kendi kendine uurﬁnunrfem qiyinemiyorsun,

3} {jzsi;i_il.h_:?i'_t“i:‘;ftn'jgii;E‘nej balk gibil

Oaretmen cocuklardan tamamlamadiklarn etkintiklen
tn'?.irrﬁsehzsrim i::stigu:u".

Ogretrnen cocuklara karsi bazen cok gurrmsék_,

hacen nok se ‘:1*3“"an‘.unr

LAT
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Unretmen cocugun yaptiol etkintigin tumuny snun

T vapiyor

idgretmen cocuklar kendisinin istedigi bir sey
gapmadikiam 2:3man onlari sevmedigim soyluyor,
Ogretmen cocuklarin arac ve gereclere zarar vermelerini
onlarmyor, by konuda eqitmiyor,

daretmen cocuklann cinsiyel konusuyla ilgili sorularim

dgretmen cocuklarin kendizine sevgi gosterisinde

buiunmalarini istemiygor {(Ornegin; cocuklarin

[y

ooretmens sariimasi, dokunmasi, ony opmesi, ona

qulumsemesi gibil

Jgretmen sinifia aradigl bir sey L;Ptl’;dt' bulamiyor
fnreimen cocuklarin etkintikierine, etkin nlarak katiliyor

(OrneginC rn.uH-:rh beraber blok koseszinde bir ey yapmasi

fad
—r
3
—
et

qretmen grup etkintiklarinde degisik cocuklar icin degisik

smaciar belirligor degisik yontemler veya arac-gerecier

kultamuyor,
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Table 10 The provious work places of the experts
e

Froviouns dumber and percentage of previous work places

Wk | 2 3z 4

i

[y

Dy

591 7 77E 21 A

.
|
o
Do}
[
3]
s}
e
-
st

sehinnl g b4 4

P x]
g%}
ol
(]
t—uﬁ
e
Lo
[

Hospital 29 b45 o 0 0 0
UHmiveraity 5 6.4 I 136 1 45 0 0
PLAR iy 0 | 45 i 0 0 0

0 { i ¥ 1 - 45 0 {1

Trial . 100 20 {00 22 100 22 100

i
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2.
3
4.
5.
6.

237

INTERVIEW - SHEET FOR THE HEADMASTERS
- MULAKAT FORMU -

OKUL ADI
GALISMA SAATLER?

HANGI YAS GRUPLARINA SERV1S VERIYOR?
GOCUK SAYISI

OGRETMEN SAYISI
YARDIMCI SAYISI V2 NITZLIGI

o
. .

10,
11,

12,

13.

14.

15.

16,

17.

18.

GRUP SAYISI

GRUPLARDAK® COCUX SAYISI

GRUPIARDAKI GOCUK-O3RETMEN ORANI

COCUKLAR UNIFORMA GIYIYORLAR MI?

VELILER NEREDEN (FABRIXA 1$GILERI, GEVREDEN)

GUNLUK PROGRAMINIZ NEDIR?

EGITSEL FAALIYETLERINIZ NELERDIR?

SERBEST OYUN SAATLERINDE GOCUKLAR NE TUR ETKINLIKLER
YAPARLAR? '

BU SAATLERDE COCUKLARA NE TUR ARAG GEREGLER VERILIR?

GRUP FAALIYETLERI NELERDIR? NEZ SIKLIKTA? (Her sdylenen
faaliyet igin sorulur)

GEVREYE GEZILER DUZENLIYORMUSUNUZ? NE GIBI? NE SIKLIKTA?

GCOCUKLARA GESITLI MESLEK GRUPLARINI TANITMAYA GALISIYOR-
MUSUNUZ? '

OSRETMEN

HEMSIRE

POL1IS v.s.




1,
2.
3.
4.
5.
6.

INTERVIEW - SHEET FOR THE HEADMASTZRS
- MULAKAT FORMU -

OKUL ADI
CALISMA SAATLERY

HANGI YAS GRUPLARINA SERV1S VERIYOR?
COCUX SAYISI
OGRETMEN SAYISI

YARDIMCI SAYISI VE NITZLIGI

7.
8.
9.
I0.
11l.
12,
13.

14,

15,
16.
17.

18,

GRUP SAYISI :
GRUPLARDAKL GOCUK SAYISI
GRUPLARDAKI GOCUK~-OGRSTMEN ORANI
GOCUKLAR UNIFORMA GIYIYORILAR MI?
VELILER NEREDEN (FABRIKA ISGILERLI, GEVREDEN)

GUNLUK PROGRAMINIZ NEDIR?

EGITSEL FAALIYETLERINIZ NELERDIR?

SERBEST OYUN SAATLERINDE GOCUKLAR NE TUR ETKINLIKLER
YAPARLAR?

BU SAATLERDE GOCUKLARA NE TUR ARAG GEREGLER VERILIR?

GRUP FAALIYETLERI NELERDIR? NE SIXLIKTA? (Her sdylenen
faaliyet ig¢in sorulur)

CEVREYE GEZILER DUZENLIYORMUSUNUZ? NE GIBI? NE SIKLIKTA?

COCUKLARA GESITLI MESLEK GRUPLARINI TANITMAYA QALISIYOR=-
MUSUNUZ?

OSRETMEN

HEMSIRE

POLLS v.s.

- R3

<



19. GOCURLAR UYGULANAN FAALIYETLERE KATILIP KATILMAYACAKLARINA
KENDILERIMI KARAR VERIYORLAR OGRETMEN MI?

20. GOCUKLAR MEVCUT OYUNCAX, ARAG, GERECLERDEN HANGILERINI
ISTEDIXLERI ZAMAN XKULLANIRLAR, HANGILERINI OCGRETMEN DAGITIR?

21. GOCUKLARA BIRZYSEL OLARAX MI YOKSA GRUP HALINDE MI YAKLASI-
YORSUNUZ?

- Biitin g¢ocuklarin ayni etkinlikte ayni and@ yer almasini
istiyormusunuz? '

- Bir etkinlikten diger bir etkinlige geg¢i§te gocuklar
birbirlerini beklerler mi? '

22, UYGULADIGINIZ/BENIMSEDIZINIZ DISIPLIN YONTEMLER? NELERDIR?
NE GIRI DURUMLARDA UYGULARSINIZ?

23, OGRETMENLERINIZIN BU PROCRAMDAKI ROLU NEDIR?
a) Programin planlanmasi
-Db) YOneltilmesi
c) Uyszulamada g¢ocuklarla eg dilzeyde paylagtiklari etkinlikler
oluyor mu? Neler?
d) Gocuklar &Zretmenlere nasil hitap eder?
20, AILELERLE NASIL ILISKILERINIZ VAR?
- Ne gibi durumlarda anneler size gelir?
- Ne gibi durumlarda siz onlari ¢agirirsiniz?
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APPENDIX - |
OBSERVATION SHEET OF THE PRE-SCHOOL CENTERS
- GOZLEM FORMU- '

F1Z1KSEL N1TELIKLER

1- Okul binasi kag¢ katli?
2- Gruplarbazimsiz mi?

- Cocuklarin kullandiklari egyalar onlarin boyutlarlnda ml-
- Sandalye

- Masa
- Tuvaletler vs.
4- Bu egyalar ¢ocuk sayisi ile orantili mi?

5- Qocuklarin ozel egyalarini koyacak boSlimIer var mi?
6- Bahge var mi?

7~ Gruplardan balgeye ¢ikig var mi? veya?p

8~ Bahgeye ulagmak cocuklar ig¢in kolay ma%
9~ Isinma nasil oluyor?

10- Yapay ve dogal aydinlatma yeterll mi?

YUVADA KULLANDIGI GOZLENEN ARAC-GEREG LISTES?

I-"TYaratici Sanat EtkInlIkleri™ Tcin Wullanilan Arac ve Gerecler
Resim sehpasi

Pazen kapli tahta

Kukla ig¢in taginabilen oyun sehpasi

Boya:

. Sulu

. Toz

. Krayon

o Kuru

- Makas

-Boya fircgasi

- Xagit, gegitli
Kil

YoZurma maddeleri
Dizerleri - artik mataryeller

10zlem siiresi iginde gdzlenemeyenler sorulabllir,



2- wMlzik Etkiniliklerir Icin Kullanilan Arac ve Gerecler

Davullar
Ziller
Kagiklar
Uggenler
Marakas
Flut
Prefler
Tahta
Armonlka
Diimbelek
Radyo
Teyp
Pikap

Blok Kogesi

Bloklar, Gegitli:

Biyik Kigiik Silindir
Ugazen Tam (ubuk Yarim GQubuk

¥

Dértte bir X.Y. bigi Egimli

gubuk minde so- Blok
palar

Ggatyi bloklari

Evcilik Kogesi ve Temsili QOyun KOgesi

Bebekler Bebek Yataklari

Benek arabasi ’ Battaniyeler, glilteler ve yastik lar

" Bveilik oyunu Iglin eski plastik egya

Ufak masa ve sandalyeler Dolap ‘
T ahta oyuncak Firin Oyuncak telefon

Mutfak araglary Temizlik araglari
Cegitli erkek/kadin giysileri
Gegitli meslekleri simgeleyen glysiler:

Dr. g¢antasy ve giysileri Hemgire bagliklari
ftfaiyeci Kaptan, subay gapkalari

aul



DeZigik zorluk seviyesinde tahta bilmeceler
Regimleri eglegtirmeli oyunlar

Ufak blok takimlara

Renkli tahtadan sayma boncuklar

Marangoz aletleri

Su oyunlarinda Kullanilan Arac ve Gerecler

Ufak testiler Suzgeg¢li kovalar '

Gegitli boyutTarda taglar, legenler Plastik gigeler
Kepgeler Ka.miglar ITa¢ damlaliklari-
Sampuan gligeleri Huniler Siizgegler

Yumurta garpicisi firgalar HortumlIar
Sabun (kalip veya toz)

Agrk Hava Etkinliklerinde Kullanllan Ara¢ ve Geregler

Gegitli boyda toplar GCemberler Ip atlamak ig¢in
kalin ipler Rum havuzu Rovalar

Kaplar Kagiklar Jfak tabak ,cganak

Tirmanma merdivenleril Ip ya da tahta merdiven

Bisiklet Ip ve bahge hortumu Otomobil tekerlekleri

Denge tahtasi v Atlama beygiri/Tirmanma beygiri
Salincaklar Tahtravalli Kaydirak
Oyun sandiklary ,

DoZa ve Fen Bilgisi Vermek Ig¢in Kullanilan Arag ve Geregler

Miknatislar Bliylitegler B.boy bahge ve oda
termometresi Cetveller Ol¢U aletleri Bl

a nalarxi Makaralar,dijIiler,vidalar,somunlar,kancalar

Hayvan kOsesi

Kitap Kogesi

Cegitli hikaye kitaplara Mecmualar
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3

'C. YUVADA GOZLENILEN ETKINLIKLERIN LISTES!

I T e g b T Y facte s Sy EVET A T L S

1- Yarat101 anlatim ve sanat etkinlikleri

Bloklar ve kliplerele yapilan faaliyetler
Kil ve diger yogurma faaliyetleri

3veilik kosesi faaliyetleri T Kum oyunu
Su oyunu Tahta islerl

Boyama ve Bagka Resim Etkinlikleri

Sulu boya Parmak boyasi Gikartma boyasi
Sabum hoyasi Mum boya, tebesir, boya kalemi

Ruloya sarilmis Ip baski - Kumaga boya damlatma
Simetrik desen ¢ikartma Tpe dizme Cizgi ¢izme faal
Yesme yapigtirma isleri -

2- Temsili Qyunlar

et

: Zvecilik kdgesindeki oyunlar Dramatize edilen hikayeler
y ve oyunlar Fukla oynatimi Sembolik oyunlar

i 3= Mizik 2Ztkinlikleri

MUuzikli , miiziksiz hareket Calgyr galma etkinilgzi
Miizik dinlemek Garkl sOylemek

TIPS

4- Dogza ve Fen Bilimleri Etkinlikleri

Fizik g¢evreyle ve konularla iigili Ornekler:
! Tagitlar Tabiat hareketleri fletigim araglari
: Denge taTrti " Hava durumlari Tuyusal dereceler

Canlilarla f1gili Doga Bilzisi Ornekleri:

Hayvanlar - Insanlar Bitkiler Yiyecekler
5- Bedensel Wtkinlikler (Aglkhava ve Oyug Odasinda)

Top oyunlary Enge 1 oyun uyg ulamasy

Qigginin lizerinden ylrime Karenin ortaSlna basma

Oyun alaninin, bahgenin temizlenmesi

Cambazlik ya da cimnastik minderi haTteketlerl




Kolay cimnastik uygulamalari-bedeni galigtirma oyunlari
Agikhavada organize olmug oyunlar oynanmasi

6=~ Dil gelistirme Etkinlikleri

Kitap okuma Kitap hazirlama Masal dykl anlatma
Oykiileri canlandirma KukTa oynatma “Parmak oyunlari
Pazen kapli tahtada Tykd anlatma ResiImIi anlatma

Bilmece er Tekerlemeler giir

T- Geziler Tertipl;Xgrmusunuz?(Sorulabilir)

Hayvanlarla ilgili gezi yerleri

Insanlar ve gevreleri Dogaya ve mevsimlere gdre canlilarin,
bitkilerin geligmesinT, DUyUmesini izlemek
Tagitlar ve makinalar Yonuk ¢agiriml

D. I. Gocuklar yeni bir etkinliZe grup halinde mi bagliyorlar/
bir diger etkinlige grup halinde mi gegiyorlar

I1. Ogretmenler gocuklari kesin tavirlara ydneltiyorlar mi,

yoksa gocuzu kendl seg¢imini yapmaya serbest birakip gerek
tizinde mi Snerilerde bulunuyorlar

3
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