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Thesis Abstract

Birgiil Sarioglu, “A Globally Competent Teacher as A Citizen: A Study of Primary
School Teachers’ Competences Related to Global Citizenship”

Since, in the more complex world of the future, people will be more interdependent
upon and interconnected with each other, the education of individuals with the
competency of a global citizen is important for a more just and egalitarian world and the
ability to learn to live and work together. It is a fact that teachers play a significant role
and have a great responsibility within this process. This study, therefore, has been
implemented with the participation of primary school teachers, who will equip the
citizens of future with the competencies of global citizenship, for two main objectives.

Within the compass of the first objective, the seven participants were asked to
define a globally competent teacher as a citizen by means of the Normative Delphi
Technique. After three rounds of application, a consensus was obtained among the
participants, which constituted the definition of a globally competent teacher as a
citizen.

Within the domain of the second objective, the global competency areas
regarding the knowledge, understanding, skills, values and attitudes that the six
participants have as globally competent teachers were analysed in several stages by
means of Interpretative Phenomenological Analysis. As a result of the analysis
conducted and based on the prepared scale, twenty five of the fifty one emergent themes
listed under the eight super-ordinate themes which are regarded as the sub-competency
areas of global citizenship competency were observed in the participants. The analysis
of how do teachers’ competences diverge and converge in terms of having competence
in the super-ordinate themes has been conducted in two stages and in accordance with
the observed emergent themes. In this sense, it has been accepted that the participants
converge on the existence of super-ordinate themes of “diversity, value and respect” and
“empathy and sense of common humanity” and the absence of the super-ordinate
themes of “critical thinking”, “ability to argue effectively” and “commitment to social
Justice and equity”. It has been accepted that they diverge on the super-ordinate themes
of “social justice and equity”, “peace and conflict” and “respect for people and things”.
In the last stage of this study, a quadruple Likert evaluation was made in accordance
with the total number of the observed individual emergent themes. In terms of being “a
globally competent teacher as a citizen”, it has been found that, out of the six
participants, one of them is “fully competent”, two of them are “competent”, two of
them are “slightly competent” and one of them is “not competent”.



Tez Ozeti

Birgiil Sarioglu, “Vatandas Olarak Diinya Diizeyinde Yetkin Ogretmen: ilkdgretim
Siif Ogretmenlerinin Diinya Vatandashgiyla ilgili Yetkinliklerinin

Incelenmesine iliskin Bir Calisma”

Gelecegin daha karmasik diinyasinda insanlar birbirine daha bagimli ve daha yogun
iletisim i¢inde olacagindan, diinya vatandasi yetkinligine sahip bireylerin yetistirilmesi
hem daha adil ve esit bir diinya hem de bir arada yasamayi ve calismay1 6grenmek
acilarindan 6nemlidir. Bu siirecte, 6gretmenlerin 6nemli rol ve sorumluluk tasidiklar
bir gergektir. Dolayisiyla bu ¢aligsma, diinya vatandasligi yetkinliklerini gelecegin
vatandaslarina kazandirmaya saglayacak olan ilkogretim sinif 6gretmenleriyle iki amag
kapsaminda yiiriitiilmiistiir.

Calismanin birinci amaci kapsaminda, Normative Delphi Teknigi kullanilarak
yedi katilimcidan vatandas olarak diinya diizeyinde yetkin 6gretmeni tanimlamalari
istenmistir. Ug raudluk uygulama sonucunda, katilimcilar arasinda konsensusa
ulagilarak, vatandas olarak diinya diizeyinde yetkin 6gretmen tanimina erisilmistir.

Caligmanin ikinci amact kapsaminda, Yorumlayici Fenomenolojik Analiz
(Interpretative Phenomenological Analysis) kullanilarak, alti1 katilimcinin diinya
diizeyinde yetkin 6gretmenler olarak, sahip olduklari bilgi, anlayis, beceriler, degerler
ve tutumlarina iliskin kiiresel yetkinlik alanlar1 birka¢ asama yoluyla analiz edilmistir.
Hazirlanan 6l¢ege dayanilarak yapilan analiz sonucunda, diinya vatandagligi
yetkinliginin, alt yetkinligi kabul edilen sekiz {ist-tema altindaki elli bir belirleyici-
temanin, yirmi besi katilimcilarda gézlemlenmistir. Belirlenen iist-temalara sahip olmak
acisindan katilimcilarin hangi iist-temalarda birlestigi ve ayrildiginin analizi de,
gozlenen belirleyici-temalara bagl olarak iki asamali yapilmistir. Bu baglamda,
katilimcilarin “farkliliklara deger ve saygi gostermeyi bilme ve anlama” ve “insanligin
ihtiyaclarma ve haklarina duyarli olma” iist-temalarinin varlig1 konusunda ve “elestirel
diisiinme becerisi”, “etkili miizakere etme becerisi” ve “sosyal adalet ve esitlik i¢in
sorumluluk™ ist-temalarinin yoklugu konusunda birlestikleri kabul edilmistir. “Sosyal
adalet ve esitlik bilgi ve anlayis1”, “baris ve ¢atisma durumunu bilme ve anlama” ve
“her seye sayg1 gosterme becerisi” ist-temalarinda ayrildiklari kabul edilmistir. Bu
caligmanin en son agsamasinda, toplam gozlemlenen bireysel belirleyici-tema sayisina
gore 4’11 likert degerlendirmesi yapilmistir. “Vatandas olarak diinya diizeyinde yetkin
Ogretmen” olma agisindan, alt1 katilimeidan biri “tamamen yetkin”, ikisi “yetkin”, ikisi
“cok az yetkin” ve biri de “hi¢ yetkin degil” sonucuna ulagilmistir.
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CHAPTER I

INTRODUCTION

The Nature of the Problem

Globalization is the two-faced word of our era. While some people claim that it has
started a new period and brought freedom, democracy, and wealth, there are also those
who assert that poverty, environmental devastation, and corporate dominance are the
negative consequences of globalization. On the other hand, both sides agree that
globalization is an economic and technological force which is inescapable (Strange,
1996; Ohmae, 1990). Thus, no single definition of globalization exists. According to
Held and McGrew (2006), “globalization, simply put, denotes the expanding scale,
growing magnitude, speeding up and deepening impact of transcontinental flows and
patterns of social interaction” (p. 1). Omoregie (2007)’s definition of globalization
which is “a phenomenon that represents the emerging worldwide interdependence of
individuals and countries, which is characterized by various economic, political, cultural
and social realities” (p. 3). Thus, it might be said that globalization has given rise to the
growing interdependence and interconnectedness of the world. In fact, the
interdependence is much like that of the word multinational, so the interdependence and
interconnectedness consist of not only an economic phenomenon but also political,
social, and cultural phenomena.

There are effects of technology on civic life (Strange, 1996). In addition to this,
the velocity of knowledge change has become dynamic as well as technology (Ohmae,
1990; Strange, 1996). Today, in the age of information and communication technology,

the Internet has penetrated more than %34 of the world’s population (Miniwatts



Marketing Group, 2012). Information and communication technologies, especially the
Internet, have produced new styles of expression and attachment amongst people,
patterns of social interaction and new public spheres that are not easily and effectively
managed by states conceived as the network societies. Distances have disappeared for
certain human activities. Olson and Kroeger (2001) claim that “what happens in one
locality to one culture affects other cultures” (p. 116). The new society in which citizens
are likely to act, contest, and interfere in every value and attitude into what is becoming
a worldwide debate over globalization. They may also create or contribute to the news
and yield or deliver new sources and forms of the news (P. J. Smith, 2001; Movius,
2010). For instance, the high-tech communication have become a tool for student
activists in the immigrants’ right movement. They benefit from this tool to resist to the
global order (Collin & Apple, 2010). In addition to this, Giddens (1999a) points that
new communication process has developed “more active and reflective citizenries than
existed before” (p. 73). Meanwhile, electronic communication gradually destroyes the
constraints of distance and time on social interaction (Giddens, 1999b; Movius, 2010).
For A. D. Smith (1990), new communication system “.....make possible a denser, more
intense interaction between members of communities who share common cultural
characteristics.....” (p. 175).

On the contrary, this situation should not be read “...as universal process of
global integration in which there is a growing convergence of cultures and
civilizations” (Held & McGrew, 2006, p. 1). Held (1996) states that global forces
including techonological changes, the fluctuation of global economy, and ecological
risks have strikingly influenced personal aspects of people’s lives. Besides, civic war,
ethnic conflict or simple crime within states that may present much greater threats to

civic life than inter-state war when the risks to life have considerably increased



(Strange, 1996). Indeed, the awareness of growing interdependence and
interconnectedness produces new conflicts, hostilities, and rooted fear of difference or
xenophobia (Held & McGrew, 2006; Schultz, Guevara, Ratham, Wierenga, Wyn &
Sowerby, 2009).

According to Fraser (2009), distribution, recognition, and political dimensions
are the dimensions of justice, and the political dimension of justice that embodies other
dimensions explains who is included in and excluded from the political constitution of
society. Thus, widening world inequalities and worsening the lot of impoverished has
risen in every field recently (Giddens, 1999a & 1999b; Held, 1996; Held & McGrew,
2006; Zhou, 2010). In addition to these, political violence has been dominant around the
world due to the scarce resources of the world and the inability to tolerate different
ideas and interests within nations (Reimers, 2009). Therefore, in the rapidly changing
world, the global negative issues, primarily injustice and inequality have been
increasing very fast and affecting the lives of people differently. For instance,
inequalities and hierarchies are growing on account of migration and gender senses. In
fact, “migration across international borders is best understood as a transnational
phenomenon and that this interpretation corresponds with, and reinforces, a pluralistic
conception of citizenship” (Pheko, 2010, p. 404). It is seen that migration and
international travel have increased crucially in recent times (Zhao, 2010). Women and
gender citizenship are also critical nuances in order to formulate social policies and
rights as equally as men. Concurrently, the increasing division through fear of
difference is being produces across national and religious lines (Matthews, 2005;
Gillborn, 2006; Schultz et al., 2009). For example, the World Value Survey (2005-08)
points that national and local identities remain stronger than the identity of a world

citizen among respondents who have university or higher education degree. According
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to the result, universal identity is relatively weak and even educated people feel that
they belong to their own national and local identities. What is more, the number of
educated citizens have ever discerned or thought these unstoppable issues since they do
not have any global understanding or are not conscious of the issues.

Obviously, the world is much more interdependent than it was a century ago.
Today, the shared problems that people deal with are not just constituted from the
outside, but also from the inside. The recognition of differences and respect for all
diversities are important for everyone. Acquiring the nature of the minorities, their
relationship to the rest of society, and universal values are crucial to co-exist and work
together. The differences are in the fields of race, ethnicity, cultural heritage or religious
community that may produce conflicts among the citizens of a society and all over the
world. It is a fact that ethnic and religious minorities in a society have cultural needs
and customs that are neglected by sitting arrangements (Modood, 2007; Ohmae, 1990).
For example, in Turkey, some diverse groups such as Kurds and Alevites have been
struggling for years to be able to take respect and recognition. Meanwhile, these people
may say that they do not feel belonging of the country because of these discriminatory
regulations, values, and attitudes.

Therefore, state policy makers face urgent questions as to how to minimize the
obvious and unethical drawbacks. Held and McGrew (2007) points a “cosmopolitan
social democracy”. This approach avoids the extremes of neo-liberalism, which
proposes no solutions to market failure, and the radical position of extreme optimism
for the local to deal with global problems. According to Held and McGrew (2007):

...cosmopolitan social democracy requires strong competent governance at all

level, local, national, regional and global. The common ground represented by

cosmopolitan social democracy provides a basis for a little optimism that
global social justice is not simply a utopian goal. Moreover, it can be

conceived as establishing the necessary ethical and institutional foundations for
a progressive shift in the direction of a more cosmopolitan world order. In a
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world of overlapping communities and power system, global issues are an
inescapable elements of the agenda of all polities and many organizations. The
principal political question of our times is how these issues are best addressed
or governed, and how global justice and security can be provided.
Cosmopolitan social democracy “provides a framework for progressive
thinking and political action on these questions in a context of shared global
concerns...(p. 217).
Here, it is necessary to take into consideration the contributions of Fraser (1992) to
public sphere theory and the suspicions of Kymlicka (2001). Common concerns may
jeopardize multiculturalism or social equality, so the identities, interests, and needs of
subordinated social groups’ members such as women, workers, people of color,
lesbians, and gays are different and these issues should not be neglected by others.
According to Fraser (1992), “democratic publicity requires positive guarantees of
opportunities for minorities to convince others” (p. 129). Nevertheless, developing a
collective mind and identity is necessary to deal with local and global conflicts and
learn to co-exist. P. J. Smith (2001) stresses that “concerned citizens are increasingly
acting at both the national and global levels to counteract the power of....” (p. 135).
Ferguson (2005) mentions “sinking globalization” and Saul (2004) discusses
“the end of globalization”. Thus, whether economic globalization has been continuing
or not, democracy must become transnational because this era requires global solutions.
“Democratising democracy” is the need for all countries, particularly democratic
countries (Giddens, 1999a, p. 75). During the process, the most important area is the
nurturing of a strong civic culture or society that allows for the democratizing of
democracy. Civic society where global competences include sense of social justice and
equity, critical thinking, tolerance, empathy and respect for all diversities, have to be
developed is not either the state or the market. Therefore, the notion of conscious

citizenship is a must to struggle for justice and equality. Global citizenship is becoming

an active life that can be performed at all levels, locally, nationally, and globally (P. J.



Smith, 2001). It concurrently performs as a force for inclusion and exclusion through
the world (Pheko, 2010). Besides, global citizenship is critical for being aware of all
processes of the world and for respecting all diversities. It also provides an opportunity
for declining division through fear of diversity. For example, after September 11, 2011,
fear for personal security has been so great among the citizens of the U.S. who have
been unprepared to cope with the terrible events. Bikson, Treverton, Moini and
Lindstrom (2003) emphasize that ““ The events of September 11 underscore the
importance of developing a broader and deeper understanding of the differing
perspective of people from other countries and other cultures, and of learning to work
effectively with people who differ in language, customs, and in some cases, political
and social values” (p. 1). Thus, the need for globally competent citizenship is not only
for governments, but also for corporations, non-governmental institutions, and
intergovernmental organizations so they can co-exist and work together.

Under these circumstances, the future’s children will live in a more globally
interconnected and interdependent society than that of today. Unfortunately, Olson and
Kroeger (2001) urge that “intercultural sensitivity does not come naturally” (p. 116).
Accordingly, the education of citizens is becoming a critical issue because of the
improving interdependence of nations and the increasing fear of diversity, the
requirement of the education of citizens has increased very fast. The education of
citizens prepares all people to discern the sources of events and the potential results of
all over the world. Thus, education institutions face many significant issues in order to
equip future children to live in more intertwined world (Zhao, 2010). Everyone agrees
that all the citizens of the world can have responsibilities in coping with global
difficulties, but no one can answer “how”. For instance, in Turkey, many people, such

as politicians, business people, educators, managers, agree with join the processes of the



world through educated citizens. However, no one asks the following questions: Is the
education system of Turkey adequate for preparing all students for participating in the
processes of the world? Or, is the higher education of Turkey concerned with preparing
teachers ethically and intellectually for globally competent citizenship? Or, are primary
school teachers of Turkey adequate and fit to teach globally? Or, do teachers have
mainly global competences? In fact, educational institutions such as schools,
universities, adult education centers, and non-governmental organizations have been
unsuccessful getting ordinary citizens ready to easily comprehend to the nature of global
events and challenges. The failure to acquire the skills of global citizenship has
influenced growing and expanding challenges and conflicts with nations (Reimers,
2009).

Ratnam (as cited in Schultz et al., 2009, p. 1024) stresses that the need for
future generations that are aware of global issues and acquisition of global skills, values,
and attitudes so as to be able to handle cross-cultural communication and relationships,
and so as to be involved in creating positive lives. For instance, Fisher and Hicks (as
cited in Robbins et al., 2003, p. 93) determined world studies that supported education
for global citizenship in England as “studies which promote the knowledge, attitudes
and skills that are relevant to living responsibly in a multi-cultural and interdependent
world”. In this process, the education of globally competent citizenship has been
accepted as a necessary tool for equipping future citizens with the global competences
needed for an equal and fair world. Future generations would participate effectively and
contribute to a positively shared future if they were globally competent citizens in civic
life. In this point, the teachers’ role stands out as major force because the duty of the
teacher produces the human resources who will act as advocates, doctors, educators,

engineers, and the like. For example, Guerra (2008) says that universities across the



United States talk about the important role of teachers during preparing students as
global citizens. Concurrently, the study of Steiner (as cited in Robbins et al., 2003, p.
93) indicates that teachers were “happy to incorporate teaching relating to the
environment or to other cultures, but tended to ignore more complex global issues”.
Apple (2010) argues that “we must think globally about education” (p. 222). For
education of globally competent citizenship, globally competent teachers are needed in
an educational system. Similarly, the globally competent primary school teacher must
aim at training the globally competent citizens of the world. The training of globally
competent citizenship is also a critical competence of a citizen’s personal development,
and so a primary school teacher’ role is undeniable.

As a result, globalization has not only resulted in the interconnection and
interdependency of the world, but also created conflicts and contradictions throughout
the world. In spite of enhancing cultural understanding, it is a global culture that is
fundamentally memoryless (A. D. Smith, 1990). In fact, there is no common universal
ways of thinking and no common universal pool of memories through which the
citizens of the world can unite (Bozeman, 1985). It is clear that globalization has
brought about many grief event and results about social justice and equity and can affect
anyone or any region at any time, nevertheless, concurrently, technologies of
information, communication, and transportation should not be sacrificed in the
contemporary era because they have facilitated the life of humanity and strengthened
communication processes among from local level to global level. Therefore, global
awareness has to fight against all difficulties for survival (Bozeman, 1985). Education is
a political process and carries today’s wishes and hopes into future by means of today’s
children, who may build a fair world for themselves. Indeed, globalization has literature

in way of conceptions, definitions, and terms. Therefore, confronted with globalization,



no one or no country has the right to not equip today’s children with educational tools
for the future world. Knowing is that every conception or definition consists of two
sides that represent two controversial poles. Therefore, it is important that while using
every conception, definition, or term, teachers can submit each one to their students
more correctly and demonstrate their skills, values, and attitudes as globally competent
citizen to their students.

The study conceives of citizenship education in both in-school and out-of-
school context. That is to say, a primary school teacher can understand and interpret the
implications of the world, effectively work with culturally and linguistically diverse
students, and have the courage and ability to speak and defend children’s future (Zhao,
2010). Accordingly, this study will first try to define who a globally competent teacher
as a citizen is. Secondly, it will try to denote the teachers’ knowledge and
understanding, skills, and values and attitudes for being globally competent citizens.

Finally, it will compare teachers” competences in terms of convergence and divergence.

Statement of the Problem

The role of the teachers is critical in order to build understanding of world citizenship.
In most of the public primary schools, the majority of knowledge, skills, values, and
attitudes are taught by a single classroom teacher during the first years of primary
school. During the early years of the education of children, they have close
communication and interaction with their classroom teachers. In addition, their whole
learning experiences in the primary school gives rise to essential impacts on their future
lives. The teachers’ role is not to just assess their students’ knowledge. The study of

Sehlola and Jita (2010) emphasizes that “teachers offer play a significant role in



providing students with opportunities to learn about those particular subject areas” (p.
262).

Besides, teachers provide their students with a more expansive understanding
of how to explain ideas, ask questions, make connections, develop critical thinking and
problem solving skills, and tell people what to think and do (Guerra, 2008; McLeod &
Maimon, 2000). According to Guerra (2008) “the role of teachers at all grade levels
invariably shifts as they become cultural mediators who can help their students with ‘the
imperfect world of human communication,” and in so doing, offer them varied choices
on how to make use of the alternative discourses they bring to and the academic
discourses they encounter in any classroom situation” (p. 298). In addition to this, Batho
(as cited in Wilkins, 2003, p. 64) states that “the degree to which teachers may (or
should) influence their pupils according to their own social values has always been a
central argument in education.

Concerning the citizenship education, the above mentioned points are crucial
because the teachers encourage their students to consider and take responsibility for
their actions efficiently in order to become globally competent citizens. Wilkins (2003)
points out that teachers’ role is a vital element during citizenship education, and so
“teachers must be trained for the central role” (p. 74). Beside, Walkington and Wilkins’s
study (as cited in Wilkins, 2003, p. 64) emphasizes that ““ a correlation between the
overall attitudes and values of individual teachers (their personal ‘world-view’) and
their classroom practice when teaching, particularly in areas of the curriculum (such as
citizenship) relating directly to social issues”. The need to be able to critically analyze
the issues of education and society is very important. At the same time, following global
problems including injustice, unfair treatment and failures, and support developments

and improvements is the key to a good role model of a primary school teacher. Thus, a
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teacher would work to create opportunities for his/her students to become global
citizens although dominant rules are arranged against them, if s/he was globally
competent (Guerra, 2008).

In Turkey, the mainstream of knowledge, skills, values, and attitudes are taught
by a single classroom teacher during the first five years of primary school. Hence, the
five years are critical for the future’s adults of Turkey to prepare and become globally
competent citizens for an equal and fair world. It is interesting that when the data of this
study was collected, the government of Turkey had made considerable amendments to
five years compulsory education since June 2012. Accordingly, compulsory education
time increased from eight years to twelve, and called 4+4+4, but the first five years of
primary school supported by primary school teachers was reduced to four years.

This study firstly aims to define a globally competent teacher as a citizen. The
second aim of the study is to reveal the teachers’ knowledge and understanding, skills,
and values and attitudes for being globally competent citizens because they produce the
future’s citizens needed for the equal and fair world. Furthermore, based on the results
of the second aim of this study, teachers’ competences in terms of convergence and

divergence will be compared to denote deficit competency areas of global citizenship.

Purpose of the Study

Studying the above mentioned three areas, this study examines the knowledge and

understanding, skills, and values and attitudes toward being a globally competent

teacher in order to equip the future’s citizens with the global competences needed for

the equal and fair world.
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An accomplished teacher can train accomplished students or individuals. For
instance, a teacher must believe and practice fairness, respect, and equity while dealing
with students irrespective of gender, race, ethnicity and other differences in a learning
environment; one will be globally competent (Omoregie, 2007). A teacher should have
knowledge of societal, national, and international norms and values, basic skills coping
with challenges and be able to express his/her values and attitudes in the learning
environment if educators, parents, politicians, and activists would like all children to be
trained as globally competent citizens. Hence, a globally competent teacher is one who
has basic competences in order to teach, and who supports his/her students to become
sensitive to differences. To create globally competent citizens, it is critical to analyze
how teachers define what globally competent citizenship is. Also, producing the future’s
citizens for the equal and fair world, it is important to examine the primary school
teachers’ knowledge and understanding, skills, and values and attitudes, and compare

all competences each other for revealing deficit competency areas of global citizenship.

Significance of the Study

Findings from this study will reveal the teachers’ knowledge and understanding, skills,
and values and attitudes for being globally competent citizens because it is vital that
they prepare the future’s citizens needed for the equal and fair world. All reached
competences were compared to each other with regard to the convergences and
divergences related to the competency areas of global citizenship. Furthermore, this
study will contribute to show deficits in the competences of global citizenship of
primary school teachers. Ultimately, all the findings of this study may produce an initial

competency model for global citizenship. This model may be used by all organizations
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such as schools, non-governmental organizations, corporations, and political parties can
be identified as a strategy for the organizations to become globally competent in order

to contribute the equal and fair world locally and globally.

Research Questions

This study will answer the following research questions:
1. How do teachers define a globally competent teacher as a citizen?
2. To what extent do teachers have knowledge and understanding, skills, and
values and attitudes for being globally competent citizens?

3. How do teachers' competences converge and diverge?

Definitions of Terms

The concept and terms are defined to help the reader fully understand the study. All the
definitions are constitutive in the study. The following definition needs to be explained
for this study:

Global competence is “having an open mind while actively seeking to
understand cultural norms and expectations of others, leveraging this gained knowledge
to interact, communicate, and work effectively outside one’s environment” (Hunter,
2004, p. 101).

Global citizenship is based on rights. These rights are freedom of action,
freedom of thought, and freedom from discrimination. The freedom of global
citizenship “is corporate responsibility, which manifest itself in an ethical concern for

social justice” (Griffith, 1998, p. 39).
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A globally competent citizen is to have “enough substantive knowledge,
perceptual understanding, and intercultural communication skills to effectively interact
in our globally interdependent world” (Olson & Kroeger, 2001, p. 117).

A globally competent teacher has “a global perspective, model cultural
sensitivity, model global citizenship, and engage students in educational activities

aimed at developing global citizenship” (Zhao, 2010, p. 427).
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CHAPTER II

LITERATURE REVIEW

Defining a Global Citizen and Global Citizenship

A citizen may be defined as “a native or naturalized member of a state or nation who
owes allegiance to its government and is entitled to its protection (distinguished from
alien)”. This is the definition of citizen in Webster’s Encyclopedic Dictionary (1996, p.
270). This same dictionary defines citizenship as “the state of being vested with the
rights, privileges, and duties of a citizen” and “the character of an individual viewed as
a member of society; behavior in terms of the duties, obligations, and functions of a
citizen” (p. 270).

Nowadays, people live in globally interdependent and interconnected society,
and in the future, it seems that today’s children will live in a more globalized world.
Societies are becoming increasingly culturally and racially diverse due to the increase of
the movement of people all over the world. There are still national borders on the maps,
but they have been abandoned by human beings by reason of mobility between
countries. According to Giddens (1991), «. . ., for the first time in human history, ‘self’
and ‘society’ are interrelated in a global milieu” (p. 32). It seems that human beings no
longer need each other all over the world. Despite this need, because of coming from
different tribes, speaking different languages, and having diverse customs and
traditions, they do not know another one very well (Zhao, 2009). Therefore, depending
upon these changes, the formerly mentioned meanings of citizen and citizenship
concepts that have broadened and become more comprehensive definitions, and they

have been called “global citizen” and “global citizenship”. The definitions of global

15



citizen and global citizenship are not without problems. There are also arguable views.
For instance, some claim that we are citizens of a nation, so we cannot be citizens of the
world, so the notion of global citizenship can seem to be as a paradox (Davies, 2008).
There are some tensions about the issues as follows (Griffith, 1998):

e Citizens must belong to an identifiable community from which they claim
their rights: one cannot be a citizen of an ideal

e Universality and relativism are philosophically opposed concepts and
cannot co-exist

e Universal declarations of human rights are not universally representative,
but are Western patriarchal constructs

e International agreements, declarations and conventions are formal rather
than substantive

e History suggests that global citizenship is an impossibility

e There are anomalies within the various instruments which purport to
champion universal freedoms and equalities (pp. 41-43).

On the other hand, it is known that these terms are being used increasingly in
educational circles, and so there are a plenty of views about what they are. These starts
from the idea that everyone is both a locally and globally citizen of the world.
Gongalves e Silva (2004) expresses that “a citizen is a person who works against
injustice not only for individual recognition or personal advantage but for the benefit of
all people” (p. 197). Continuation of this, Griffith (1998) defines the picture of the
global citizen as follow:
not merely aware of her rights but able and desirous to act upon them; of an
autonomous and inquiring critical disposition; but her decisions and actions
tempered by an ethical concern for social justice and the dignity of humankind;
therefore able, through her actions to control and enhance ‘the trajectory of the
self” through life whilst contributing to the commonweal, the public welfare,
with a sense of civic duty to replenish society (p. 40).
Many organizations such as the Green Party, Greenpeace, Amnesty International,
Education in Human Rights Network, Oxfam Great Britain, and Friends of The Earth

also support the idea of global citizenship in the sense of sharing a planetary setting

(Griffith, 1998). For instance, Oxfam International (2013) is a confederation of 17
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independent non-governmental organizations working in 94 countries worldwide . In
1942, the name “Oxfam” comes from the Oxford Committee for Famine Relief,
founded in Britain. Oxfam has been working as a global movement to focus on vital
issues to tackle the root causes of poverty, from life's basics such as food, water, health
and education, to complex questions around aid, climate change, and human rights.
Oxfam Great Britain (Oxfam GB) is also a member of Oxfam International and supports
active global citizenship. Accordingly, Oxfam GB’s curriculum for global citizenship
has defined a global citizen as someone who:

e is aware of the wider world and has a sense of their own role as a world
citizen
respect and values diversity
has an understanding of how the world works
is outraged by social injustice
participates in the community at a range of levels from the local to the
global

is willing to act to make the world a more equitable and sustainable place
e takes responsibilities for their actions (Oxfam GB, 2006, p. 3).

In Turkey, the Giirkaynak Citizenship Institute (2007), a Non-Governmental
Organization, was opened to contribute to the establishment and stability of a
democratic, contemporary, civilized society with conscious citizens. The Institute states
that the citizen of the twenty-first century must become effective, capable, and
participate and must have some traits as given below. He/She

e is respectful and sensitive to human pride and human rights, and objects to
actions that are incompatible with human pride, such as torture;

e has confidence in the civil state and the superiority of law, and stands up

against unfair actions;

knows his or her rights and freedoms and the ways to use and protect them;

is conscious and responsible of being a citizen and has the power to act;

has social responsibility;

makes decisions in a rational manner about his or her position as a citizen;

knows how to think critically, to behave responsibly, to solve problems and

conflicts without violence, who knows the basic principles and processes of

human rights (and the related international documents), knows how to get

organized with a cooperative effort, knows how to decide with the group,

knows the ways to act to protect and using his or her rights, knows how to
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communicate in a healthy manner (expressing oneself, listening, using non-
verbal communication and “reading”, etc.);

e isagainst violence and supports peace;

e has assimilated concepts of justice, freedom, peace, equality, and fairness;

e has outgrown prejudice;

e issensitive to environmental problems;

e can stand against unjust laws;

e has developed skills for positive inter-personal relations, producing ideas

and researching (Y 7).
In the twenty-first century, human beings have rights, duties and identity, and so the
potential for representation on a global scale by the way of global citizenship needs
recognition (Langran, Langran & Ozment, 2009). For Noddings (2005), global
citizenship is based on the notion of concern. Global citizenship firstly refers the
welfare of the national, the regional, the global, and their inhabitants; secondly, the
health of physical world and its preservation; thirdly, the balance of diversity, unity, and
universality; finally, worldwide social and economic justice.

According to Langran, et al. (2009), there are the three dimensions of
citizenship outlined by Carens (2000) and applied the global level provide a
comprehensive framework. The legal dimension of global citizenship consists of the
universal human rights and duties that come from the interconnectedness of the world.
The psychological dimension provides a sense of identity in a global community. The
political dimension of global citizenship illustrates the role of intergovernmental
organizations that have a degree of representative legitimacy that can be increased
awareness within and between societies. By implication, global citizenship is based on
rights. These rights are freedom of action, freedom of thought, and freedom from
discrimination. The freedom of global citizenship “is corporate responsibility, which
manifest itself in an ethical concern for social justice” (Griffith, 1998, p. 39). Thus,

global citizenship consists of rights, responsibilities, and actions. Morais and Ogden

(2010) urge that social responsibility, global competence, and global civic engagement
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are the three interrelated dimensions of global citizenship and each dimension are
multiple sub-dimensions that show the complexity of the construct od global citizenship
(see Figure 1). According to Noddings (2005), these three dimensions are critical to

global citizenship.

™
| *  Global Justice and Disparities
Social Altruism and Empathy
Responsibility Global Interconnectedness and
Personal Responsibility
e \/
Global Global Civic frigigiiiiiZT%ngmunication
Citizenship Engagement Global Knowledge
/\
‘\.
Global * Involvement in Civic Organizations
Competence |+  Political Voice
*  Global Civic Action
N/

Figure 1: Global citizenship conceptual model
Source: Morais and Ogden, 2010, p. 3.

In addition, the definitions of global citizenship emphasizes all competences that a
citizen of the world has. The findings of Morais and Ogden’s study (2010) show that
social responsibility is a weaker dimension of global citizenship than global competence
and global civic engagement that are both strong dimensions of global citizenship.
Hence, Zhao (2010) states that “global citizenship is closely related to global
competence and often considered a part of global competence” (p. 427). He also argues
that “understanding global interdependence, appreciating cultural and social differences,
and committing to justice for all human beings” stands for global citizenship (p. 427).
Griffith (1998) argues that global citizenship is dynamic, action underpinned with

ethical imprimatur” (p. 40). For Zhao (2010), “global citizenship means assuming
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agency and responsibilities in global affairs” (p. 427). In this sense, it is thought that
everyone who is a citizen of the world should have some competences for struggling
against whole unfairness because the citizens of the world have responsibilities for not
only each other but also the world in order to deal with injustice and inequality, and to
join actively to do so.

In fact, the concept of global citizenship does not promote a political
perspective or ideology. However, global challenges and realities strongly influence all
nations and regions, so it takes a solid base to take a stand against continual inequalities
and injustice (Apple, 2010). The citizens of the world may develop collective capacities
among people to enable manage their lives with global abilities and undertake
understanding of democratic administrations. Although these collective capacities may
be of mutual benefit, they do not endanger the base of beliefs and values. In this way,
collaboration and common sense that may begin to overstep limits of race, class,
gender, sexuality, age, ability, economic exploitation, and environment issues may be
being built (Apple, 2001). Therefore, global citizenship fosters an awareness of how the

world works. It also requires understanding and meaning the experiences of others.

Defining Competency and Global Competency

Delamare Le Deist and Winterton (2005) indicate that competency consists of the
behavioral areas of demonstrating knowledge, skill, and ability acquisition. Rychen
(2004) states that competences enable human beings to participate in social
environments effectively and make contributions to a delighted and successful life for
human beings, and an improved and well-functioning society. Thus, having and

developing competences have become an increasingly crucial issue because people and
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the world that are inseparably intertwined are related to people’s lived experience of the
world (Berger & Luckmann, 1967). These starting points require attention in perceiving
and understanding human competence in everyday life. Omoregie (2007) states that
competency can be seen as “act of being adequate and fit” (p. 3). According to Ten
Dam, Geijsel, Reumerman and Ledoux (2011), “competence refers to people’s capacity
to act in different situations” (p. 355). In 1996, the American Council on International
Intercultural Education and the Stanley Foundation convened a conference that was
titled “Educating for the global community: A Framework for community colleges. The
conference firstly identified the key term as a competency and defined that ““ a
competency is an ability, a skill, a knowledge, or an attitude that can be demonstrated,
observed, or measured” (p. 3).

Furthermore, Berger and Luckman (1967) claimed that “the reality of everyday
life is shared with others” (p.28). Thus, many important experiences that present
everyday life happen towards social interaction between human beings are based on
competences or global competences. Curran (as cited in Hunter, 2004, p. 11) suggests
the meaning of global competence as “a developed appreciation of other cultures and
the ability to interact with people from foreign lands”. He adds that it is “the ability to
become familiar with an environment, not causing a rift while experiencing something
new, and reflection upon the experience at its completion”.

Global competency is preparing ordinary citizens with knowledge, skills and
dispositions to understand construction of global problems and to produce a future that
enhances the well-being of human both of locally and globally (Reimers, 2009).
Alternatively, global competence is the capacity and disposition of understanding and
acting on issues, affairs and events of global significance, task performance, and

interpersonal skills (Mansilla and Jackson, 2011; Sutton, 2005).
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Besides, based on Delphi results, Hunter’s study (2004) constructed a
definition of global competence as it is “having an open mind while actively seeking to
understand cultural norms and expectations of others, leveraging this gained knowledge
to interact, communicate, and work effectively outside one’s environment” (p. 101).
Finally, Hunter (2004) developed the global competence model (see Figure 2). On the
other hand, it is seen that no consensus definition of global competency or global
competence exists. Although there are insufficient definitions, global competency has

become a trend word in many field areas recently (Hunter, 2004, Spring).

Effective Participation Both
Socially & in Business Globally

Ability to Asses
Intercultural Performance

ANNG) $01Y UoIRIOqR[I0]

others/differences

Tdentifying Cultural
Differences to Compete Globally

Figure 2: Hunter’s global competence model.
Source: Hunter, White and Godbey, 2006, p. 278.

The Disposition of Global Competency

Global competency has a tri-dimensional disposition which has knowledge (included
understanding), skills (included experiences), and attitudes (included values). Such
three dimensions are interdependent or intertwined. (Hunter, 2004; Oxfam GB, 2006;

Reimers, 2009, and Ten Dam et al., 2011). Shams and George (2006) emphasize that
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“global competency is interdisciplinary by nature and the learning experience should
reflect this (9 11).

Kirkwood (2001) identifies four themes that are grounded on the elements of
the existing global definitions. These major themes consist of “multiple perspectives,
comprehension and appreciation of cultures, knowledge of global issues, and the world
as interrelated systems” (p. 12). As for Reimers (2009) who highlights developing
global competency focused on three dimensions. The development of skills, values, and
attitudes is the first dimension of global competency that consists of an interest,
openness, and tolerance towards diverse cultures. The development of foreign language
skills is the second dimension for global competency. The last dimension of
development of global competency includes academic knowledge in comparative fields
such as history, political science, economics, literature, anthropology, and so on.
Therefore, he argues that knowledge and skills help people comprehend global affairs
and events in the flat world where people live and work. Attitudes also support to
interact peacefully and respectively between people from diverse backgrounds.
According to Ten Dam et al. (2011), it is crucial components such as knowledge,
attitude and skill that citizens should have in today’s world. Obviously, these
components are integrally linked: For instance, critical thinking demands examination
of one’s own values as well as those of others, and skills for change demand a firm
political literacy. In addition to such three dimension, Zhao (2010) adds perspectives
that include a broad understanding of the world, the ability to interpret the realities of
globalization on behalf of people, and the courage and ability to speak up and defend
people’s future.

Besides, according to Davies (2008), for producing active world citizens, there

are four essential ingredients: knowledge, analysis, skills, and action. Primarily, s/he has
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knowledge of world events, international relations, and economics. The second is that
the capacity critically analyzes all manipulative actions such as media, religious
messages, dogma, superstition, hate literature, extremism, and fundamentalism. Thirdly,
it is political skills that consist of persuasion, negotiation, lobbying, campaigning, and
demonstrating. Finally, communication technology, joining international forum of
world citizens from different countries for peace, social justice, and equity or starting a
website that are accepted as dispositions for politically joint action. Furthermore, the
results of study by Hunter (2004) submitted global competency check list which

includes knowledge, skills/experiences, and attitudes in Figure 3.

Knowledge Skills / Experiences Attitudes

* An understanding of
one’s own cultural

* An understanding of
cultural norms and

concept of
“globalization”

world events

*Knowledge of world
history

norms and expectations

expectations of others
+ An understanding of the

*Knowledge of current

*Successful participation
on project-oriented
academic or vocational
experience with people
from other cultures and
traditions

* Ability to asses
intercultural
performance in social or
business settings

« Ability to live outside
one’s own culture

+ Ability to identify
cultural differences in
order to compete
globally

« Ability to collaborate
across cultures

« Effective participation
in social and business

*Recognition that one’s
own worldview is not
universal

*Willingness to step
outside of one’s own
culture and experiences
life as “the other”

*Willingness to take risks
in pursuit of cross —
cultural learning and
personal development

*Openness to new
experiences, including
those that could be
emotionally challenging

* Coping with different
cultures and attitudes

* A non-judgemental
reaction to culltural
difference

settings anywhere in the

*Celebrating dicersity
world

Figure 3: Globally competency check list
Source: Hunter, 2004, p. 115.

For global citizenship, Oxfam GB’s curriculum is based on key elements. The stages of
the curriculum comprise of years of experiences in the process of development
education. For Oxfam GB (2006), there are such key elements for responsible global
citizenship. They are identified as: knowledge and understanding, skills, and values and

attitudes in Figure 4.
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« Social justice and equity

« Diversity

« Globalization and interdependence
» Sustainable development

* Peace and conflict

Knowledge and
understanding

« Critical thinking

« Ability to argue effectively

Skills « Ability to challenge injustice and inequalities
* Respect for people and things

« Co-operation and conflict resolution

. A
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' « Sense of identity and self-esteem
« Empathy

Values and » Commitment to social j_ustic_e and equity
attitudes « Value and respect for diversity
« Concern for the environment and commitment to sustainable
development
| « Belief that people can make a difference
M A

Figure 4: The key elements for responsible global citizenship
Source: Oxfam GB, 2006, p. 4.

Some authors (Reimers, 2009; Zhao, 2007, 2010; Hsu & Wang, 2010; Bikson et al.,
2003; Sutton, 2005) argue that the ability to speak, understand, and think in foreign
languages is crucial for becoming globally competent. At the same time, some others
(Hsu & Wang, 2010; Zhang, Hsu & Wang, 2010) support the abilities to use
information and communication technology that are called as new literacies. They claim
that the basic literacy skills of reading and writing can no longer be sufficient for
becoming globally competent because technology can create lifestyles and skills.
However, according the results of Hunter’s study (2004), while the acquisition of
foreign language was an important aspect, it was rated lower than aforementioned
competencies, and was not included in global competency check list for becoming
globally competent. Computer capability was also not considered an essential element

of becoming globally competent. Likewise, the key elements of Oxfam GB’s
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curriculum do not include learning a second language or having technology skills (see

Figure 4).

A Globally Competent Citizen

Global competency requires a positive stand towards all cultural differences and values.
A sense of identity, self-esteem, and empathy towards others from different
backgrounds are necessary for global competency. As mentioned above in the 1996
conference by the American Council on International Intercultural Education and the
Stanley Foundation community, college leaders and representatives of government
reported a consensus definition concerning a globally competent learner by using a
process that is similar to a Delphi Technique (Hunter, et al., 2006). According to a
conferee in 1996 the conference, a globally competent learner is one who is
learner is able to understand the interconnectedness of peoples and systems, to
have a general knowledge of history and world events, to accept and cope with
the existence of different cultural values and attitudes and, indeed, to celebrate
the richness and benefits of this diversity (p. 4).
Kirkwood (2001) describes globally educated people as “those who possess high-tech
skills, broad interdisciplinary knowledge about the contemporary world, and
adaptability, flexibility, and world-mindedness to participate effectively in the
globalized world” (p. 14). As for Olson and Kroeger (2001) who determined an
operative definition for a globally competent person in their study. Such definition is
that “a globally competent person has enough substantive knowledge, perceptual
understanding, and intercultural communication skills to effectively interact in our

globally interdependent world” (p. 117). According to Green and Olson (as cited in

Shams and George, 2006, 9§ 4) global competency consists of terms of three attibutes:
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knowledge, attitudes, and skills. They define a globally competent person depending on
three attributes as noted below:

Globally competent person is one who demonstrates knowledge of world
geography, conditions, and events. It is someone who has an awareness of the
complexity and interdependency of world issues and events and an
understanding of the historical forces that have shaped the current world
system. In terms of attitudes, a globally competent person has a sensitivity and
respect for personal and cultural differences. It is someone who is capable of
empathy and can handle ambiguity and unfamiliarity. Regarding skills, a
globally competent person has critical thinking and comparative skills,
including the ability to think creatively and integrate knowledge. Also, it is
person who has effective communications skills including an understanding of
intercultural communication concepts (Y 4).

Zhao (2010) claims that
“as citizens of the globe, they need to be aware of the global nature of societal
issues, to care about people in distant places, to understand the nature of global
economic integration, to appreciate the interconnectedness and
interdependence of peoples, to respect and protect cultural diversity, to fight
for social justice for all, and to protect planet earth—home for all human
beings” (p. 426).

Reimers (2009) argues that “a globally competent person will view cultural differences

as opportunities for constructive, respectful, and peaceful transactions among people”

(p. 25). Alternatively, a globally competent citizen as a student, according to a report

published by the Longview Foundation (2008) should have the following:

e Knowledge of and curiosity about the world’s history, geography, cultures,
environmental and economic systems, and current international issues

e Language and cross-cultural skills to communicate effectively with people
from other countries, understand multiple perspectives, and use primary
sources from around the globe

e A commitment to ethical citizenship (p. 7).

By implication, a globally competent citizen can be accepted as adequate and fit in
order to act and join social and cultural arrangements of the world. This individual is

also an effective citizen not only in her/his nation, but also in other nations of the world.
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The Need for Globally Competent Citizens

It is a known fact that globalization gives rise to both positive and negative influences
on every society. Reimers (2009) states that “political violence is prevalent around the
world” (p. 24). Human beings have been facing lots of global issues such as poverty,
illiteracy, proliferation of weapons of mass destruction, AIDS, and environmental
devastation. Clearly, the existence of human beings depends upon their willingness to
cope with these difficulties. These issues certainly require global collective action to
live and work for the equal and fair world. (Olson & Kroeger, 2001). Indeed, it is
crucial for people to discern what happens in distant places or countries touch on the
lives of number of people in the communities of the world. Due to lack of abilities,
people who cannot tolerate different views and interests in daily lives result in much of
such violence. Thus, during the increase of global challenges, the need for global
competency will rise up. (Reimers, 2009).

According to Apple (2011), in one country crises, reforms, and the flows
immigration and population from one area to another, namely all social and ideological
dynamics have significant impacts on others. Zhao (2009) mentions that “poverty,
diseases, conflicts, and resources shortages in one part of the world can affect other
countries, no matter how far away they are” (p. 60). For instance, water shortages in
Ethiopia, famine in Africa, and conflicts in the Middle East are the most crucial issues
in the globe, and they can result in respectively, wars in the region, leading to illegal
migration to other nations, rising up food prices, and increasing gas prices everywhere.

Global warming, climate changes, pollution, deforestation, oil depletion,
deforestation, and destruction of wildlife habitats are all results of globalization. Due to

globalization, there have been social and economic inequalities that have been affecting
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impoverished countries and their citizens in today’s world. Despite the fact that all
human beings are equal, there are huge differences in living standards between rich and
poor people who are aware of the difference of this injustice. Poor people are not only
deprived of income but also they are illiterate, have high health risks and live in
miserable conditions. There is different from equity that is fundamentally about the
distribution of opportunities: economic, social, political. (Noddings, 2005; Chuhan,
2006; Zhao, 2009). Therefore, deep poverty and large inequality within and between
societies are not consistent with fairness, and so they has damaged social justice.
Knowledge of global problems and being able to adopt similar approaches for getting
rid of these global issues effectively are basic components for human beings to
understand, find, and act possible solutions.

Besides, there has been a separation in many ways by race, gender, belief, skin
color, birthplace, language or any diverse other features human beings have. Most
human beings have a tendency to be able to categorize these features. Namely, the sense
of the “us” and “them” feeds the culture of fear and misunderstanding of different
cultures. Indeed, having to learn to get rid of stereotypes from cultural backgrounds is
an essential step for becoming globally competent. Securing a better world for all and
assuring the survival and continuity of human civilization demand today’s adults to
prepare their children and young adults to become global citizens. It is accepted that no
one can do all things alone and collective minds and responsibilities are crucial in order
to develop and take many steps. Accordingly, Zhoa (2009) stressed that future citizens
have to learn to live and work together peacefully, respectfully, and productively
because the world belongs to everyone. He claims that “global problems can only be

solved globally” (p. 62).
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On the other hand, for developed countries, the backgrounds of discourses of
some authors above could have been read with a different viewpoint, so it is inevitable
for them to educate their children for the future's more globalized world. For example,
Zhao (2007) focuses on the global economy and its needs on account of human
resources such as lack of diversity of talents in the United States. He also complains
about the lack of sufficient education for American students who are unprepared to
compete in the global environment especially against the improvement of Chinese and
Japanese children. He also explains that national security is critical for the United States
because it has not been very popular both in the Muslim world and Western countries
recently. Indeed, he seems more anxious about the future of United States than of the
world. These hegemonic points do not match with the perspective of this study about
becoming globally competent. In other words, America’s children succeed in life, only
they will never ensure fairness and equity of the world for all citizens everywhere due to

known realities of globalization.

Changing Roles of Teachers: A Globally Competent Teacher

In the fast changing world, the changes of role of schools and education have been
continually affecting teachers’ roles both in the educational system and society.
Literature shows that teachers have a variety roles in the process of teaching and
learning. Harrison and Killion (2007) define teachers as leaders who have a wide range
of roles to reinforce school and student success. Being a role model, mentor, motivator,
facilitator, coach of critical, and creative thinking, and organizer and dispenser of
information can be considered as some of these roles (Zepp, 2005; Malik, 2011).

Cakmak (2011) summarized the views of some educators and researches related to
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teacher’s roles based on literature as follows in Table 1. On the other hand, today’s
students have been changing as well as today’s societies and world in terms of all needs.
The new social challenges and demands in the world request new knowledge and
understanding, skills, and values and attitudes for teachers in order to be able to answer
all sides locally and globally. Cakmak (2011) argues that thirty-nine roles of teachers
such as observer, author, presenter, counselor, and dialogist identified by some different
approaches of researchers, however, do not include a society supporter or a citizen role.
For example, before 1950s, teachers were the source of knowledge, the architect of
human beings, and a democratic individual that could change the society of Turkey,
however, these perspective and policies have been lost in time in terms of teacher
training (Atatinal, 2000; Okgabol, 2005). Apple (1990) argues that “education was not a
neutral enterprise” (p. 1), so teachers are not neutral; they are involved consciously and
unconsciously in a political, economic, and cultural act as a citizen.

Accordingly, Apple (1990) claims the role of teachers is to enable students
“inquire as to why a particular form of social collectivity exists, how it is maintained
and who benefits from it” (p. 7) and prepare students to be responsible for their own
learning. Their role is also to “teach social ‘inquiry’ as a set of ‘skills’ and “see
knowledge as a social construction” (p.7). Besides, teaching student cope with conflicts,
helping students to have a sense of community, supporting to gain insights, and teaching
team building are included in the role of teachers (Apple, 1990).

With the twenty-first century, the world is more interdependent and
interconnected than the previous century. Education is thought not only locally but also
globally. As a priority social injustice and inequality, migration, poverty, human
conflicts, and environmental problems have affected the definition and role of citizen,

and so the definition and role of teacher.
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Table 1: Some Views about Teacher’ Roles by Several Educators and Researches

knowledge, skills and
values

-an artist and a
scientist in teaching
-a learner-teacher:
continuously learning
throughout life

-a proactive agent of
change and active
participant in
transformation

- a specialist in
teaching with new
technologies

- teaching the person:
an example setter and
a role model

1 2 3 4
Cohen, Manion & Harden and Crosb Cornelius and Higgison, | Ellsworth (1994; cited
Morrison y 2000; cited in Briggs in DeCoito
(1996) (2000) (2005) (2006)
manager information technologist inducer-persuader:
observer provider manager content driven
diagnostician role model co-learner inquire-catalyst: content
educator facilitator designer acquired through
organizer assessor designer discovery
decision-maker planner knowledge expert dialogist: discourse
presenter resource developer researcher format, with lifelong
communicator facilitator learner as focus; mutual
facilitator assessor and interchanging
motivator advisor-counselor leadership roles
counselor e-tutor facilitator: mutuality of
evaluator mentor content between teacher
and student, with
teacher as support
5 6 7 8
Domingo Rodriquez; S_erra, Cabot Leon-Carillo Harrison & Killion
& Guitart
(2006) (2006) (2007) (2007)
conventional roles technologist knowledge source resource provider
-a sole source of manager direction setter instructional specialist
information co-learner character formatter curriculum specialist
-teaching knowledge | designer change agent classroom supporter
-teaching as an designer learner learning facilitator
occupation knowledge expert mentor
-an instructor researcher school leader
new roles facilitator data coach
-one of multiple assessor catalyst for change
sources of knowledge | advisor-counselor learner
-afriend and guide | e-tutor
in exploring and mentor
discovering
-facilitator of
learning of

Source: Cakmak, 2011, p. 16.
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The world of education has become acquainted with a definition of teacher including in
Apple’s role of teachers mentioned as above. Cogan (as cited in Cogan and Grossman,
2009, p. 244) in 1979 listed ten essential characteristics that formulated the globally

minded teacher who:

e is empathic, sensitive, and self-assured

has a worldview

is able to tolerate and world within a changing world
values the processes and well informed

is knowledgeable and well informed

is knowledgeable about and appreciative of other cultures
is strongly rooted in his own cultural heritage

IS an active participant in global society at all levels

sees learning as a lifelong process

is concerned with continued professional growth.

Cogan and Grossman (2009) conducted three projects that are critical in understanding
what form of education must take to prepare teachers in the twenty-first century. They
summarized findings and defined the globally minded teacher who are seven
characteristics. These characteristics drawn from the empirical research literature were
compared with the first ten characteristics identified by Cogan in 1979 as above. There
were some overlaps, some new elements, and some characteristics found only in
Cogan’s 1979 list. Accordingly, both lists include worldview, tolerance, cultural
appreciation, and scientific inquiry; new list consists of cooperation, resolving conflict
in a non-violent manner, problem-solving ability, a reducing consumption to protect the
environment; only Cogan’s earlier list comprises of empathy, knowledgeable, lifelong
learning, and continued professional development (Cogan and Grossman, 2009). It can
be seen that there may be more emphasis on the ability to understand, accept, tolerate,
cultural differences, and non-violent resolution of conflict that might indicate the needs

of the the twenty-first century’s human beings.
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A globally competent teacher, according to a report published by the Longview
Foundation (2008), should have the following dimensions:

e Knowledge of the international dimensions of their subject matter and a
range of global issues,

e Pedagogical skills to teach their students to analyze primary sources from
around the world, appreciate multiple points of view, and recognize
stereotyping,

e A commitment to assisting students to become responsible citizens both of
the world and of their own communities (p. 7).

Zhao (2010) claims that
Cultivating global citizenship requires teachers to have a global perspective,
model cultural sensitivity, model global citizenship, and engage students in
educational activities aimed at developing global citizenship. Teachers should
be able to explain to students how people in different parts of the world are
interdependent, why caring about others is beneficial to ourselves, and what we
can do to ensure a peaceful and sustainable world for all human beings.
Furthermore, teachers should have the knowledge and ability to guide students
to consider global problems such as international terrorism, human conflicts,
trade disputes, environmental issues, and health issues from multiple
perspectives. Finally, it is important for teachers to understand and pass on the
understanding to students that in the globalized world, physical locations no
longer define a person’s self-interest or protect his or her well being, ... (p.
427-428).

Concordantly, if current teachers and future’s teachers have these competences, they

can make a difference in the results of education. The globally competent teacher is not

just being informed, but about being able to effectively act both locally and globally.

S/He gains knowledge, understanding, skills, values, attitudes, and opportunities not

only to prepare children ethically and intellectually for active global citizenship but also

join interaction with community.

The Need for Globally Competent Teachers

Events in one part of the world could be followed in daily life in the other part of the
world. The needs of individuals and societies have been different from the past because
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of the growing interdependence of nations. It is necessary for ordinary citizens to
understand the nature of global forces such as demographic change, diseases, global
conflicts, human-environmental interactions, and political unrest (Reimers, 2009; Zhao,
2010). Zhao argues that in this age, “teachers are expected to prepare students to be
successful not only locally but also globally (p. 428).

Furthermore, the nature of education has been changing so rapidly in the
globalized age. The increase in migration has affected the population of schools and
classes which has left its native countries because of global movement. Hence, this
change has produced multicultural structures within schools and classes, and many
teachers must deal with this challenging situation (Zhao, 2010; Apple 2011; Kellner,
2005; Garcia, Arias, Murri & Serna, 2010). Teachers do not share a common cultural
background or experiences with their students in especially developed countries, so it is
difficult to interact with their students. For instance, Zumwalt and Craig (2005) argue
that American teachers do not cope with the changing population because the majority
of teachers are white, monolingual, and an increasing number of them coming from a
higher socioeconomic background. Beside, not understanding history, cultural
traditions, struggles, languages and needs can give rise to misrecognizing descriptions.
For example, in Turkey, some teachers assume that Kurdish speaking students are not
able to read and write quickly as their peers, thereby they think that their students are
less intelligent, and are in need of special education and other interventions. These
teachers are not aware of learning difficulties with the different language except mother
tongue. Therefore, the existence of problems requires the collective efforts of all
citizens, and primary schools, especially teachers should engage all social groups
respectfully. Authors of the New London Group (2000) claim that

“cultural and linguistic diversity is a classroom resource just as powerfully as it
is a social resources in the formation of new civic spaces and new notions of
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citizenship. This is not just so that educators can provide a better ‘service’ to

‘minorities’. Rather, such a pedagogical orientation will produce benefits for

all. For example, there will be a cognitive benefit to all children in a pedagogy

of linguistic and cultural pluralism, including for ‘mainstream’ children. When
learners juxtapose different languages, discourses, styles, and approaches, they
gain substantively in metacognitive and metalinguistic abilities and in their

ability to reflect critically on complex systems and interactions” (p. 15).

At the same time, Apple (2011) argues that . . . effective teaching requires not only that
we understand students, their communities, and their histories where they live now but
also that we understand the sum of their experiences before they came to . . .” (p. 223).
It is the need for teachers to know much more about home countries with respect to
movements, cultural traditions, politics, and struggles. In the age of globalization,
teachers are affected by an increasingly diverse student population in their classroom, so
they need to become globally competent teachers and global citizens (Apple, 2011,
Garcia et al., 2010).

Bourdieu (2003) states that social scientists such as teachers, sociologist and
social service workers as citizens “cannot stand aside, neutral and indifferent, from the
struggles in which the future of that world is at stake” (p. 11). Significantly, teachers
have to support students to not only become critical thinkers but also moral ones.
According to Freire’s approach, education must promotes the growth of students’
consciousness that will create opportunities for collective thinking and actions, and
transform a society toward social justice and equitability. As the teachers of the Freirean
approach, teachers could ask series of open-ended questions that will encourage their
students to enable not only to define the real-life problems surrounding their
environment but also to produce solutions about them (Freire, 1970, 1978, 2005). Bajaj
(2008) emphasizes that this process raises students’ critical consciousness about unjust

and inequitable social conditions and sustains all people’s struggles against unjust and

oppressive social actions and practices. Those teachers have critical consciousness
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about unjust and inequitable social conditions, and sustain all people’s struggles against
unjust and oppressive social actions and practices. They can also aim towards all human
rights for all human beings and inspire collective actions towards justice and equity.
Thus, K. M. Zeichner (2009) states that teachers can solve major problems of injustice
and inequality in every setting if they are prepared to work to contribute through both
their class and society. By way of teachers, public begins to think and act collectively
towards social justice, equitability, and peace.

Moreover, Apple (2011) cited Gandin’s analysis of the reform in Porto Alegre.
According to this study, although there were the growth and acceptance of more
critically democratic educational regulations related to teaching and teacher education,
there could not be succeed because of not having well-prepared teachers. In other
words, it can be said that the success of policies and practices in educational settings
depends on teachers who should be well-prepared on account of critical thinking. Apple
(2011) highlights that the success of social and educational reforms relates to teacher,
teacher education and transformation.

As it is known teaching is as a moral process and teachers who can step outside
the group’s vision. There is no doubt that they can instruct, inspire, and lead their
students. Teachers’ role, especially primary schools is crucial to teach the essence of
knowledge, skills, values and attitudes. The climate of democratic class created by a
teacher produces her/him students’ democracy perception and sense. S/He also
recognizes the different interests and concerns of students that s/he presents her/his
commitment to the wider society (Jarvis, 2008). The global dimension of citizenship is
taught well in some classes in some schools; however, there may be too few teachers
with the necessary competences in order to teach it (Demaine, 2002; Reimers, 2009).

the findings of Hsu and Wang’s study (2010) also show that schools do not seem to
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provide enough learning for their students. Indeed, it is a good and important thing for
teachers to help their students to develop and enhance a sense of global citizenship.
Hence, it is imperative for the government to prepare globally competent teachers to
integrate into and support society at a range of levels from local to global. In addition to
this, educational institutions need teachers who are globally competent, can understand
the implications of the world, effectively deliver a globally oriented curriculum and
successfully manage all diversities in an educational environment fairly and equally.
Future’s teachers should have increased awareness of social differences, opportunities
to learn, and skills to value student participation, action-based learning, and flexible
teaching approaches for becoming globally competent teachers and citizens because
there is the need for them to commit to the social justice, equity, and the eradication of

poverty within and between societies.

The Need for Globally Competent Citizenship

Globally competent citizenship is about discerning the need to deal with injustice and
inequality, and having the desire and ability to work actively in doing so. To put it
differently, this concerns social cohesion and the development of individuals, norms and
values because globally competent citizenship is a way of thinking and behaving in the
everyday life. In this respect, globally competent citizenship should not be considered
as integration or cultural assimilation. It should be accepted as a learn, think and act
approach as responsible citizens that Oxfam GB, Education (2013) suggests.

Globally competent citizenship is considered as a coexistence despite all
diversities. Thus, Bar-Tal (2004) defines coexistence as “recognition in the existence of

the other group with its differences, which may be in the realm of goals, values,
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ideology, religion, race, nationality, ethnicity, culture, and other domains” (p. 257).
Accordingly, he states that even if the groups have negative relations they have the
same rights to exist and live together in peace and be accepted as equal partners the
reason of legitimacy. For instance, in Turkey, there have been negative intergroup
relations between Turkish and Kurdish people. Although everyone has equitable rights
in terms of Constitution of Turkey, these rights are still not fulfilled totally, and period
by period, conflicts in related to undemocratic practices can raise highly big protests in
the streets. In this sense, it is seen that coexistence is near to global citizenship and
essentially, it could be part of global citizenship education. Due to forming values,
motivations, beliefs, attitudes, emotions, and behavior patterns among human begins,
coexistence education is similar to global citizenship education. Learning to live and
work together is the fundamental prerequisite for becoming a globally competent
citizen. The sensibility of globally competent citizenship is necessary for all current and
future citizens to be able to tolerate all diversities within and between societies, briefly
all over the world.

In addition, it is known that there are international human right declarations
and international right conventions in order to make judgments about global issues,
respect the rights of others, and guarantee rights for everyone. Conversely, these
conventions are not fulfilled especially at the national or local settings. In order to
discern how these conventions are acted against all injustice and inequity, and where
gaps between or in regulations, all world citizens need to be able to perceive global
citizenship (Davies, 2008). Therefore, perspectives are shaped by ethnic, religious,
differences in sex, age, and socioeconomic status, among many other factors.
Regardless of all differences such as race and culture, all future’s adults must be given

tools to help them to develop knowledge, understanding, skills, values, and attitudes to
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become responsible and competent citizens in the world of the 21st century (Burnouf,

2004).

Global Literacy and Awareness

Freire, one of the most influential thinkers about education, argues that each human
being wins a right for naming the world via literacy (1970, 2005). According to Freire
and Macedo (1987), “reading the world always precedes reading the word, and reading
the word implies continually reading the world” (p. 35). Stone (2000) argues that
“literacy can enrich lives, increase self-respect, open doors of opportunity, and furnish
people with a voice. On the broader scale, literacy can enhance economic and social
development and lay foundations for social justice” (p. 340). As it is known, Freire’s
pedagogy of freedom (1998) emphasizes the move to a democratic society by the way
of literacy instruction and anti-bias curriculum. Thus, it can be said that literacy in a
society is the way of being competent because literacy is tied to the issues of social
justice to cope with disparities.

Global literacy is a concept that can be integrated into interdisciplinary areas to
help human beings think through multiple perspectives such as economics, history,
geopolitics, languages, and world cultures. Global literacy can help people, especially
children, identify themselves as global citizens. For Kirkwood (2001), it is a need for
schools to infuse global awareness into curriculum because children contact individuals
from diverse ethnic, gender, linguistic, racial, and social backgrounds in their daily life,
especially school days. As it is known, children face a new world from the time they
enter kindergarten to the time they graduate from university, and they will then meet it

in work life. In addition, Burnouf (2004) emphasizes that for global awareness, it is
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crucial to develop a double consciousness in order to understand and solve conflicts
locally and globally. Merryfied (2000) argues that “there is a profound difference
between developing a double consciousness to survive a racist state and developing a
consciousness of others' perspectives when the other holds no power over one's life” (p.
439). She also states that double consciousness gives an opportunity to “explain why
people who are placed on the margins develop the ability to perceive multiple realities
by looking at events and issues both through the perspectives of people in the
mainstream and people on the margins” (p. 441). Hence, it is a must to create schools
where students learn about the world and learn to live and work in harmony, so future’s
adults as global citizens can contribute and work for a better world (Jerome, 2007;
Kellner, 2005; Hsu & Wang, 2010; Burnouf, 2004). In this sense, according to Collin
and Apple (2010), some sample schools prefer people to profit and create powerful
capacity in societies for building social and economic justice. They argue that
citizens can and should seek out opportunities for intervention in and across
nation states and should work together through disparate channels to help each
other shape and adapt to the new realities of the emerging socio-economic
order. . . . for diverse learners to collaborate in developing powerful literacies
necessary both for securing productive, rewarding labor in fast-moving
informational economies and for reshaping socio-economic orders according to
principles of justice and strong democracy (p. 29).
Global literacy requires knowledge, understanding, skills, values, attitudes and multiple
literacies such as technology literacy, media literacy, and cultural literacy to create
global awareness to be able to understand and interconnect world. Global awareness is a
recognition that enables human beings to perceive the diversity of the world and the
diversity of its peoples and cultures, and develop a positive stand against all diversities.
Therefore, global literate people in a society are reflective , moral, and active globally

competent citizens who have knowledge, skills, and commitment needed to affect the

world in order to make it more just, equal, and democratic (Banks, 2004; Kellner,
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2005). For Kellner (2005) who states that critical citizenship requires fostering abilities
to read all texts, including political and media discourses, television programming,
advertising, and other cultural forms, so he argue that the concept of literacy must be
rethought and expanded in order to help cultivate respect and help create solidarities in a
more complex and changing world.

According to Hsu & Wang’s study (2010), the development of global literacy
is related to the firsthand cultural experiences, academic achievement, education, age,
and years spent using computers. The relatively high global literacy in their study has at
least on of the following traits: “they were female, they were older, they were foreign
born, they had a high GPA, they spoke more than one language, or they were enrolled in
a school with high graduation rate” (p. 9). With higher global literacy, these people
were more likely eager to find solutions against global issues. Thus, global literacy is
not an easy task because it requires teachers to be knowledgeable in global areas, to
have skills and values for demonstrating tolerance and appreciation of differences, and
to display attitudes for social and economic justice (Kellner, 2005; Jerome, 2007; Hsu &

Wang, 2010; Collin & Apple, 2010).

The Need for Global Citizenship Education

A society which would like to be just and democratic should have the idea of learning
so that it can decrease or destroy the negative aspects of globalization. Nowadays,
politicians still play an important role on the uses of economic forces of their societies.
Concurrently, within the limits realms, the equality of humanity can only exist, so
participating in the political processes has decreased among the public. The wishes and

desires of people satisfied in the market by political practices can have political apathy
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and can be more anti-democratic. Therefore, the rest fight rights and the idea of
common good, and involve political processes even if they are threatened. Societies
need knowledgeable and active citizens so that people can be equally treated as human
beings. In addition to this, the lives of individuals are unbelievably affected by what
happens in other parts of the world. The gap between the rich and the poor that has
rapidly been widening is not deniable. The resources of the world are limited, and their
current use is unsustainable and inequitable. Number of human beings does not have
their basic right because of poverty that has been shaping their lives differently from
those of previous generations. Within and between nations, there is injustice and
poverty. Put it differently, lots of striking events have revealed inequality all over the
world. It is known that education is a politic and powerful tool to change the world and
is undeniable for acquiring the sense of justice, so tomorrow’s adults should be
educated for creating a better world against all social challenges (Oxfam GB, 2006;
Jarvis, 2008; Jerome, 2007; Kellner, 2005; Hsu & Wang, 2010; Burnouf, 2004).
Meanwhile, many parents may say that they have a wish related to their
children. Their children should be well-educated to become well-balanced human
beings, to be curious about the world, to have a positive stance toward settings, and to
enable to compete with their peers. For all things, there are many passing examinations
and boosting school league tables. Obviously, it is crucial that children should reach and
use their own potential to become independent, however, learning to live together, co-
operate with others, respect to all human beings, and share all good things with others is
more useful and humanistic life skills than learning to compete with everyone to win. In
this respect, Oxfam GB (2006) stresses that education for global citizenship can shape
the lives of children and current citizens both locally and globally. It makes a positive

contribution to ensure becoming both their own and others’ well-rounded. This
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education can give them the knowledge, understanding, skills, values, and attitudes that
they will need because today, people communicate with others on every continents via:

e socially through the media and telecommunication

e culturally through movements of people

e economically through trade

e environmentally through sharing one planet

e politically through international relations and systems of regulation (Oxfam
GB, 2006, p. 2).

Okgabol (2009) explains that developed countries have made an effort to broaden
citizenship education both formal and informal education despite negative impacts of
globalization. He argues that individuals, especially educated human beings should have
responsibility for being sensitive to all societal and universal issues. Continuation of
these, according to Oxfam GB by Young and Commins (2002), “global education must

be at the heart of education” because there are lots of following reasons:

e The world we live in is unfair and unequal, and global citizenship promotes
the challenging and changing of this.

e We live in a diverse society, and global citizenship gives young people the
tools to counter ignorance and intolerance within it.

e Global citizenship enables the challenging of misinformation and
stereotyped views that exist about majority world countries.

e Global citizenship is exciting and relevant to children.

e We live in an interdependent world, and global citizenship encourages us to
recognize our responsibilities towards each other.

e We live in a rapidly changing world and global citizenship is about
flexibility and adaptability as well as about a positive image of the future.

e Global citizenship acknowledges that we have power as individuals: each
of us can change things, and each of us has choices about how we behave.

e Central to global citizenship is the importance of learning from the
experience of others, both in our own society and beyond it.

e Teaching approaches used to promote global citizenship have a positive
impact on pupils and can raise standards (p. 5-7).

Consequently, the risks of today’s world that people should understand if humankind is
to survive have threatened whole life of future’s citizens. Hence, current citizens should
be taught to live and work together concerned daily life and become a model their

children. Besides, citizens of future should be prepared how to break down injustice
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structures, how to solve problems, and how to build fair society beyond the world. The
schools should prepare children to learn to play their active citizenship roles. In this
respect, Jarvis (2008) suggests five pillars of learning for creating a just and democratic
world as follow:
e learning to be/being and becoming — whole persons, body and spirits;
e learning to do — to work and to acquire other skills like engaging in
citizenship;
e learning to know — broad spectrum of knowledge and attaining wisdom;
e learning to live together — responding to the face of the stranger with an
ethic of care and concern, and appreciating all the persons with whom we
differ;

e learning to care for the planet — because it is more than a resource, it is a
home for all of us (p. 219).

Education for Global Citizenship in the Twenty-First Century

Since the 1970s, global education has been practiced in many educational institutions;
however, global citizenship education is a relatively new concept. According to Reimers
(2009), global competency should now be a purpose of mass education, not just elite
education (p. 25). Basic competencies are must for citizens to live and to work in the
twenty-first century. Global citizenship education is different from local citizenship
education because Davies (2008) states that “global citizenship education is usually
directly concerned with social justice” (p. 109).

The fact that learning to live and work together and learning to live and work
with others in not only the local level but also the international level requires
transmission of knowledge, creation of experiences, and development skills needs to
make major preparations. According to Noddings (2005), peace is a must for global
citizenship, so peace education plays a crucial role in the presentation of global
citizenship. During the process, school can play an important role in starting such
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change in the whole society. For instance, for UNESCO (1994), Betty A. Reardon
prepared a teachers’ guide to tolerance education that includes competences below as in
Table 2.

Table 2: General Competences of Tolerance Education

Tolerance Education: General Competences

Knowledge Capacities and Skills Values

Cross-cultural co-operation; Using
human rights standards to make
judgments about social issues

Varieties of human, personal
and cultural identities

Human dignity (human
rights)

Critical reflection; Communication of

Multiple forms of democratic facts and opinions; Political decision-

Social justice

processes and governance making (democracy)
Alternative ways of
responding constructively to Discussion and debate; Conflict Co-operative non-violent
human differences and resolution society (peace)

conflicts

Source: UNESCO, 1994, p. 28.

Indeed, not only it is not enough to declare the new educational policy which supports
global citizenship, it is also critical to take some active steps to begin it. For example,
curriculum must be developed, textbooks for teachers and students written, teachers
trained, proper learning climates created, and so on. Accordingly, such a change in the
whole society requires the active participation of all actors such as political, societal,
and cultural institutions, mass communications, and elites against racism,
discrimination, and exploitation to reinforce new skills, values, and attitudes. There
have been many educational preparations such as values education, education for peace,
education for mutual understanding, multicultural/intercultural education, human right
education, life skills/health education, citizenship education, education for sustainable
development, humanitarian education, and tolerance education that can be supposed as
globally competent citizenship curricula. In spite of the overlap between their various

aims, none of theirs cannot fulfill the need for global citizenship competences
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comprehensively (Sinclair, 2004). The competences of such education programs are
submitted as in Table 3.

Table 3: Education Programs for Learning to Live and Work Together

The Name of Education
No. Programs Nature of General Competences

Conflict resolution, peace, reconciliation, tolerance,
1 | Peace education respectful relationship, respect for human rights,
gender equality, civic participation.....

2 Education for mutual Social cohesion, respect for diversity, inclusive
understanding national identity..

3 Multicultural/intercultural Tolerance, respect for diversity, anti-racism, non-
education discrimination.....

Respect for human rights and responsibilities, rights
of women, children and minorities, tolerance, non-
discrimination, prevention of bullying, civic
participation.....

4 | Human rights education

Preventive health/HIV-AIDS prevention, prevention
5 | Life skills/health education of substance abuse, respect for health rights of
others, gender equality, respectful relationships.....

Active and responsible participation in civil/political
6 | Citizenship education life, democracy, gender equality, respect for human
rights, tolerance.....

Education for sustainable Environmental sustainability, respect for the rights,
development and welfare of all.....

Respect for humanitarian norms, humanitarian acts,

8 | Humanitarian education L
non-discrimination.....

Internalization of values of peace, respect and
concern for others.....

Understanding similarities and differences, active
listening, cooperation, problem analysis and problem
solving, negotiation, conflict resolution, human
rights.....

9 | Values education

Peace education programme of
10 | the interagency network for
education in emergencies

Source: Sinclair, 2004, p. 22.

Griffith (1998) argues that a construct of citizenship is based upon ethical criteria, so
global citizenship will be appropriate for the third millennium because it distinguishes
from national citizenship curriculum. Then, Griffith defines educational citizenship as
following:

an education that prepares pupils for global citizenship by granting them active,
demaocratic citizen’s rights throughout their education; and that uses the
curriculum as a vehicle for developing young citizen’s explicit awareness of
these rights and their ability to act upon them within an ethically informed
critical context of distanced reflection (p. 49).
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Accordingly, for Oxfam GB (2006), education must be a priority for creating a world of
global citizen in the twenty-first century. Oxfam GB’s curriculum for global citizenship
was developed in 1997, and it is based on years of experience because it has been used
by many schools to equip effective global citizens for the future. Oxfam GB’s
curriculum can be used at all educational levels started from early years, namely under
five ages, to nineteen ages. Oxfam GB (2006) explains that education for global

citizenship is based on the following two titles in Figure 5.

Education for global citizenship is ... Education for global citizenship is not ...

«asking questions and developing crtical
thinking skills

*aquipping young people with knowledge,
skills and values to participate as active

« too diffucult for young children to
understand

» mostly or all about other places and peoples
« telling people what to thnk and do

citizens

« acknowledging the completixy of global
issues

« revealing the global as part of everday local
life, whether in a small village or a large city

« understanding hpw we relate to the
environment and to each other as human
beings.

« providing simple solutions to complex issues

«an extra subject to cram into a crowded
curriculum

« about raising money for charity.

Figure 5: Education for global citizenship is or is not
Source: Oxfam GB, 2006, p.3

The global citizenship education includes the idea of social justice and sustainable
development, understanding conflict and conflict resolution, human rights and
responsibilities. The global citizenship curriculum supports future’s citizens to develop
knowledge and understanding, skills of enquiry and communication, and get involved in
participation and responsible actions (Demaine, 2002). Education for global citizenship
is an opportunity for everyone to develop critical thinking about complex and
controversial issues, to express their own values and opinions, to listen and respect other
people’s views (Demaine, 2002; Oxfam GB, 2006; Griffith, 1998). During primary
school, some issues such as social justice, the appreciation of diversity, and valuing all
people as equal and different in the existing curriculum can be taught and this

approaches all teaching and non-teaching roles in school, parents, school board
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members, and the wider community can easily and effectively contribute. Thus,
according to Oxfam GB (as cited in Oxfam GB by Young and Commins, 2002) global
citizenship in schools is based on following principles in 1997:

e the importance of reaffirming or developing a sense of identity and self-
esteem

e valuing all pupils and addressing inequality within and outside school

acknowledging the importance of relevant values, attitudes, and personal

and social education

willingness to learn from the experiences of others around the world

relevance to young people's interests and needs

supporting and increasing young peoples’ motivation to effect change

a holistic approach to global citizenship - that it should be an ethos

permeating all areas of school life (p. 2).

It is known that education is a future-oriented goal, but today’s steps will be determined
for future’s adults. In this sense, developing global competency may create two new
challenges for education. The first challenge is to develop undergraduate curriculum for
teacher institutions and equip future’s teachers. If teacher education and current teachers
do not relate to racism, class, decaying communities and schools, gender, poverty,
global forces and cultural struggles, they cannot achieve in order to effectively ensure
by educating global competence that their students can learn. Secondly, while starting
primary education, it aims to prepare today’s children with basic competences. For
instance, in Australian schools, global education is embedded in national education
statements and can be included at all stages of schooling areas. In the twenty-first
century, all young Australians learn to have a cross-cultural perspective, develop
international awareness, take responsibility for their actions, respect and value diversity,
promote human rights and social justice, and work towards environmental
sustainability, and so they see themselves as global citizens who can contribute to a

more peaceful, just and sustainable world by the way of civics and citizenship, engaging
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young Australians with Asia, environmental education, languages and values education

(Education Services Australia, 2011).

The Competences of Teachers Based on Global Citizenship in Turkey

The subject of global citizenship and its basic competency areas for especially academic
environment in Turkey has been new. Thus, the whole literature concerned with the
subject has been reviewed. This reviewed study was conducted in four steps.

Firstly, teacher competencies by Ministiry of National Education (MoNE) were
reviewed by the researcher. MoNE (2007) identified the key term as a competency and
defined that “a competency is understood to be a demonstration of observable
professional behavior in certain given context” for teachers (p. 1). A mixture of
knowledge, skills, attitudes, and personal characteristics generate the professional
behaviour of teachers (MoNE, 2007). Beltekin (2010) also states that MONE especially
focused on a question that was “how a teacher is”. Depending upon this question,
generic teacher competencies and subject matter competencies have been prepared by
MoNE in 2006.

Generic competencies have consisted of six main competencies, “personal
values-professional development”, “knowing the student”, “learning and teaching
process”, “monitoring and evaluation of learning and development”, “school, family
and society relationships”, “knowledge of curriculum and content”, 31 sub-
competencies, and 233 performance indicators. Concerning main teacher competencies
by MoNE, all sub-competencies and performance indicators were examined in a
detailed way in the scope of this study and were established according to literature and

expert opinions. Sixteen out of thirty one sub-competencies were accepted related to the
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competencies of global citizenship. Sixteen sub-competencies comprised those titles,

“valuing, understanding and respecting the students”, “believing that students can learn

29 ¢¢ 29 <¢

and achieve”, “attaching importance to national and global values”, “making self-

evaluation ensuring personal development”, “following and making contribution to

29 <¢

professional developments”, “making contribution to improve and develop the school”,

29 <¢

“following professional laws and realising tasks and responsibilities”, “considering
interests and needs”, “valuing the student”, “diversifying education by taking into
account the individual differences”, “behavior management”, “knowing the
environment”, “making use of environmental opportunities”, “knowing the families and
impartiality in relationships with families” and “ensuring family involvement and
cooperation”. In addition to this, fifty five out of 233 performance indicators were
accepted related to the competencies of global citizenship. The most remarkable
indicators were as follows: “gives importance to student views and products”, “shows
respect in her/his verbal reactions and behaviors”, “allows for diversity in accordance
with social and cultural characteristics of students in indoor and outdoor activities”,
“does not behave prejudiced towards students regardless of their backgrounds and
socio-economic status”, “behaves in accordance with human rights”, “does not
discriminate against nations, individuals and beliefs”, “behaves democratically in indoor

29 <¢

and outdoor activities”, “supports development of national and universal values of

29 <¢

students and constitutes a model for them”, “carries out activities to create awareness of

students that personal and cultural differences may exist”, “knows and uses the ways to

29 ¢¢

cope with stress”, “adapts to change and new ideas”, “technology literate”, “cooperates

with other educators, non-governmental organizations, local governments and

29 <

professional organizations”, “plans the teaching-learning process in accordance with

29 ¢¢

individual differences”, “conforms to the principle of confidentiality concerning student
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29 <¢

records”, “constitutes a model for students to value ideas and products of others”,
“respects values of students”, “takes into account the cultural values of students”, “has
interpersonal problem-solving skills and guides students in developing these skills”,
“respects different values and beliefs of families”, “treats families with different socio-
economic and cultural characteristics equally”, “sensitive to problems that families are
going through”, “guides families by providing information and guidance for solving
problems of students in the learning process” (MoNE-General Directorate of Teacher
Training, 2006 and 2008).

Secondly, in addition to generic teacher competencies, subject matter
competencies for teachers of 16 disciplines have been focused. Different from the
generic competences, the performance indicators of the subject area competences are
formed in three levels; Al (basic), A2 (medium) and A3 (advanced). The subject matter
competencies of Elementary Teaching and Social Sciences Teaching disciplines were
reviewed in the way of competences of global citizenship. Elementary Teaching
Discipline has consisted of eight main competencies, 39 sub-competencies and 214
performance indicators that include 68 Al level performance indicators, 73 A2 level
performance indicators, and 73 A3 level performance indicators as follows: “learning-
teaching environment and evelopment”, “personal and professional development-
relationship with society” and “individual responsibilities and socialization” were
crucial performance indicators for Elementary Teaching Discipline. Social Sciences
Teaching Discipline has comprised five main competencies, 20 sub-competencies and
132 performance indicators that consist of 44 Al level performance indicators, 45 A2
level performance indicators and 43 A3 level performance indicators as follows:

2 ¢¢

“learning-teaching process”, “colloboration with school, family and society” and
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“ensuring professional development” were striking performance indicators for Social
Sciences Disipline (MoNE-General Directorate of Teacher Training, 2008).

Thirdly, competencies of the democratic citizenship and human rights
education project conducting were analyzed in detail by Board of Education between
1997-2014, of citizenship and democracy education for eighth grade, and of teaching
program for the course and human rights for secondary education. There were some
similar concepts, skills, and values such as democratic citizens, equality, prejudice,
critical thinking, empathy, problem solving, freedom, justice, responsibility, and
tolerance. Besides, two-hundred fifty (250) teachers were educated as a teacher trainer
in the scope of the democratic citizenship and human rights education project in 2007
(MoNE, Board of Education, 2010 and 2012; Goziibiiytik, 2010; Y. Toprak from
MoNE, Board of Education, personal communication, January 15, 2012). Toprak
indicates that there is yet no academic study about competencies of the democratic
citizenship and human rights education project by Board of Education.

Finally, in Turkey, a number of master’s theses were conducted on teacher
competences, and so four master theses were reviewed. Those were “A qualitative
analysis of teachers' understanding of democracy, citizenship and patriotism” (Kurt,
2007), “An empirical study on the analysis of teacher leader adequacy” (Cekig, 2008),
“Democracy and citizenship education in primary education” (G6z, 2010), and
“Investigate the relationship between the reflective thinking tendency and democratic
attitude of class teachers” (Ustiin, 2011). Theses have included some similar teaching
competencies with regards to democracy and citizenship education, but none has had all
competencies of democracy and citizenship and of becoming globally competent.
Moreover, some articles regarding to the competencies of Turkish teachers were gone

through inclusively. The competencies of multicultural education were a must for
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becoming a citizen of the world. Thus, knowing and understanding cultural differences
and societies, respecting, tolerating and appreciating differences and diversities, and
submitting the rights of education to all could be accepted as crucial competencies
(Arsal, 2010). According to Giirlen and Demirel (2010), one teacher should have the
competencies of European teachers such as being able to speak more than one European
language, knowing the educational systems of European countries, and being able to
work with the teachers and students who are from different social and cultural
backgrounds. Similarly, MoNE asserts knowing a foreign language in speaking and
writing level for only social sciences teaching discipline (MoNE-General Directorate of
Teacher Training, 2008). On the other hand, generic competencies and their sub-
competencies and performance indicators do not include in speaking and writing a
foreign language (MoNE-General Directorate of Teacher Training, 2006 and 2008).
Furthermore, some studies were focused on the needs of teachers. Cermik
(2011) conducted a study with 109 final-year students from Classroom Teaching
Program in order to ascertain their views about the characteristics of an ideal primary
school teacher. Participants primarily emphasized the importance and ethical and
humanistic values including honest, fair and conscientious, tolerant and patient,
appreciating and respecting people, and students and peaceable. Accordingly, Cermik
(2011) argues that “it was clear from their experiences in the past that they believed that
there were problems in this area” (p. 1123). Vogt (2002) also argues that ethical
consideration and moral orientation are functions of primary school teachers’ role
because these competences stress the stance and arguments of teachers both in the
classroom and everyday life Besides, Hakan et al. (2011) conducted the survey of in
service training requirements for all primary school teachers depending on these generic

teacher competencies which prepared by MoNE. 21.334 primary school teachers made
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the sample of this study and 10.610 (49.7%) out of 21.334 primary school teacher were
elementary school teachers. According to the results of this study, elementary school
teacher have required in service training in the respect of some performance indicators
and answered “certainly yes”. It was the teachers who have emphasized some
performance indicators such as “supports development of national and universal values
of students (68.4%)”, “carries out activities to create awareness of students that personal
and cultural differences may exist (67.6%)”, “plays an active role in the protection and
implementation of child rights inside and outside the class (62.6%)”, “knows and uses
the ways to cope with stress (69.6%)”, “technology literate (70.9%)”, “has high-level
thinking skills and makes good use of these skills (69.3%)”, “cooperates with other
educators, non-governmental organizations, local governments and professional
organizations (65.4%)”, “has interpersonal problem-solving skills and guides students in
developing these skills (67.8%)” and “guides families by providing information and
guidance for solving problems of students in the learning process (68.4%)”. In fact, the
findings of this study show not only in service training requirements but only the

inadequacy of competencies of global citizenship of teachers in Turkey.
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CHAPTER Il

METHODOLOGY

Introduction

The purpose of this study was to analyze how public primary school teachers define a
globally competent teacher as a citizen. Hence it aimed at developing a consensus
definition of the globally competent teacher as a citizen among primary school teachers
in Turkey. Furthermore, this study was to examine the teachers’ knowledge and
understanding, skills, and values and attitudes for being globally competent citizens. In
addition, it indented to compare teachers’ competences in terms of convergence and
divergence.

This section is composed of a research design which includes research
questions, methods, the population and sample selection, data collection and
instruments, analysis processes, pilot data analysis, modification of study process, and

summary of data analysis procedures.

Research Questions

This study was guided by the following research questions:
1. How do teachers define a globally competent teacher as a citizen?
2. To what extent the teachers have knowledge and understanding, skills, and
values and attitudes for being globally competent citizens?

3. How do teachers' competences converge and diverge?
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Method

This study was conducted using a dual method because of different contents of the
research questions. Method 1: Delphi Technique was used to determine a globally
competent teacher as a citizen consisted of three rounds. Method 2: Interpretative
Phenomenological Analysis was used to answer the teachers’ knowledge and
understanding, skills, and values and attitudes for being globally competent citizens
based on two expert panels and a semi-structured interview with a scenario. In addition,
depending into the results of the second method of this study, teachers’ competences in
terms of converge and divergence were compared to submit deficit competency areas of

global citizenship.

Method 1: Delphi Technique

The Delphi technique can be used in studies to determine the roles and competencies of
a position, and so to help to define roles and compentencies in a field (Nworie, 2011).
According to Nworie, “the Delphi technique is a research methodology that is used to
elicit, distill, and determine the opinions of a panel of experts from a given field, seek
consensus among the experts, and make predictions or decisions using the expert
opinions of the panelists involved in the study” (p. 24-25). The Delphi technique that
emphasizes fields of differences of opinions is based on the collective opinions of
expert panelists (Stewart, 2001; Charlton, 2004; Windle, 2004; McKiernan, 2008;
Nworie, 2011). The Delphi technique has three distinct forms: exploratory Delphi,

forecasting probability and impact of future events; focus Delphi, inquiring into views
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of different groups to be influenced by practices and policies, and normative Delphi,
collecting experts’ opinions defined terms to build consensus (Charlton, 2004).

The Delphi technique is an interactive, productive and iterative process that
follows a series of rounds of data collection and analysis (Broomfield & Humphris,
2001). In addition to these, the technique possesses the degree of flexibility, so this
feature permits application to a kind of issues itself (Broomfield & Humphris, 2001,
Hasson, Keeney & McKenna, 2000; Skulmoski, Hartman & Krahn, 2007). “Creative
thinking and avoidance of groupthink™ are crucial features of the Delphie process
(McKiernan, 2008, p. 376).

In the Delphi study, the first instrument pulls the attention of experts to the
issues or problems. Then, the responses of the experts are gathered in round one used to
create the second instrument for round two. The iterative nature of the Delphi study that
includes the subsequent rounds is essential for achieving consensus. Two or more
rounds can indicate a pattern of consensus. Usually, three rounds are sufficient before
extracting new ideas draw. (Stewart, 2001; Charlton, 2004; McKiernan, 2008; Nworie,
2011). In addition, for the Normative Delphi study, the percentage agreement is a base
question that some researchers can accept as synonymous with consensus. Some
researches can submit percentage cut-off points for consensus at the beginning of their
study (Paraskevas & Saunders, 2012). In terms of the consensus level of Normative
Delphi, Loughlin and Moore (1979) suggest that consensus should be equated to 51%
level, whereas Green, Jones, Hughes, and Williams (1999) accept wider agreement and
use 80% level.

Brockhoff (1975) suggests that small groups of four to eleven experts work
well, but between 50 and 100 is usual for representative information (Hasson et al.,

2000; McKiernan, 2008). McKiernan emphasizes that experts have their view about
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parts of the issue, however, they are not experts on the whole issue. Thus, there should
be sufficient participant for valid results to be reached. The validity and reliability of the
results need to be assessed at the end of the study. Between rounds, the stability of the
response to a statement can contribute to the reliability of the conclusion (Becker &
Roberts, 2009). Using repeated rounds and the knowledge and interest of participants in

the topic help to increase the validity (Hasson et al., 2000; Becker & Roberts, 2009).

Method 2: Interpretative Phenomenological Analysis

Interpretative Phenomenological Analysis (IPA) is a qualitative research approach to
take an interest in understanding people’s experiences of the world and of themselves (J.
A. Smith, 2003; J. A. Smith, Flowers & Larkin, 2011; Shinebourne, 2011). J. A. Smith
and Eatough (2007) urge that “the aim of IPA is to explore in detail individual personal
and lived experience and to examine how participants are making sense of their
personal and social world” (p. 35-36). IPA presumes that people have a chain of
connection between their talking, thinking and emotional state. Therefore, the data of
IPA permit the participant’s involvement in and orientation towards the world.
Typically, it is thought that the experience has a particular significance in a human’s life
because at last, s/he begins to reflect, and so IPA research is centrally concerned with
these reflections and its meanings. Interpreting the participants’ mental and emotional
from what they say is also necessary for IPA (J. A. Smith et al., 2011; Shinebourne,
2011).

The theoretical foundations of IPA studies depend on phenomenology,
hermeneutics, and idiography (J. A. Smith & Eatough, 2007; J. A. Smith et al., 2011;

Shinebourne, 2011). Phenomenology provides the researchers with a substantial source
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of ideas as to how to examine, understand and interpret lived experience of participants.
For IPA, hermeneutics is a clearly important part because appearance of a phenomenon
has a dual quality. In other words, everything has precise explicit meanings, but it can
also have hidden meanings. Via the hermeneutic circle, the researchers look to the
whole and look to the parts in IPA. The hermeneutic circle is an iterative analysis that
tries to make sense of the whole and the part. The third theoretical step of IPA is
idiography that aims to analyze each case in detail as a case study. The detailed analysis
of a single case can submit opportunities in order to learn a great deal about the
participant’s account. This is done when the balance of the convergence and divergence
within the sample is manifested for the IPA study (J.A. Smith et al., 2011; J. A. Smith,
2011; Shinebourne, 2011).

In terms of collecting data, IPA requires rich data, so many data collection
methods such as diaries, focus groups, participant observations, highly structure
interviews, autobiographical or other personal accounts, e-mail dialogues are
opportunities to reach rich data. The most common method of data collection is the
form of semi-structured, one-to-one in-depth interviews (J. A. Smith et al., 2011).

J. A. Smith et al. (2011) advocate three participants as an optimum number for
working with small size samples. They suggest that a sample size of up to six is
sufficient for working with larger samples in IPA . The aim of IPA is to find a
reasonably homogeneous sample that can manifest convergence and divergence in
detail. This means that sample is selected purposively.

Assessing the validity and quality in IPA is flexibly applied because something
can work for one study more suitable than for another. Not only independent audit but
also the evidences of study process from initial paper to the final report are really

powerful ways for IPA study (J. A. Smith et al., 2011; J. A. Smith, 2003).
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Population and Sample Selection

In this study, population was teachers who have been working at public primary schools
in Istanbul. The selected participants needed to meet at least three of the following five
criteria for selection: (1) being a graduate of a Classroom Teaching Program with four
years at a university; (2) having five to fifteen years of working experience; (3) working
only at the public primary schools; (4) working at least at two public primary schools;
(5) not attending any citizenship training.

This study was conducted with voluntary participants, however, candidates
were selected according to the criteria. Firstly, the researcher orally explained the nature
and purpose of the study, the criteria for selection of participants, the importance of
participation, anticipated time commitment of those participating, and the intended uses
of the data to seventy-two primary school teachers in different five public schools. In
five public primary schools, forty-three teachers wanted to join the study as a volunteer.
The researcher wanted volunteers to fill in the blanks on the Participant Form
(Appendix A) in order to determine potential participants based on five criteria for
selection. Hence, forty-three participant forms were examined elaborately. Rather than
having a bachelor’s degree in education, many candidates had degrees in different
majors like engineering, archaeology, and management. Some teachers didn’t have
enough experience in teaching or satisfactory educational background as well.

Thus, this study was conducted with convenience sampling, namely the
researcher determined ten participants who met the selection criteria. Then, seven
participants readed and signatured an Informed Consent Form (Appendix B). For both
methods of this study, seven participants were a reasonable sample size in terms of

literature. For Delphi technique, Brockhoff (1975) suggests that small groups of four to
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eleven experts work well. For IPA, J. A. Smith et al. (2011) claim that a sample size of
up to six is sufficient for working with larger samples.

Therefore, in this study, seven participants joined the three rounds of Delphi
process. In IPA process, the number of participants dropped from seven to six because
one participant felt anxiety in order to respond to research questions for answers were

recorded.

Data Collection, Instruments and Analysis

The data collection, instrument, and analysis of this study comprised two methods.
Method 1: The normative Delphi technique with three iterative round was employed for
the first research question. Method 2: For the second and third research questions, IPA
was conducted via two expert panels and a semi-structured interview with a scenario.
Before starting the study, firstly, ethical approval for this study was granted by the
Ethical Committee of Social Sciences of Bogazi¢i University (Appendix C), participants
gave written consent. The data collection of this study was conducted between March

and July, 2012,

Method 1: Data Collection, Instrument and Analysis of Delphi Technigue

Figure 6 outlines the process of Delphi technique whose pilot study was not conducted.
In Round 1 of Delphi technique, each participant received a list of published definition
of the term ““a globally competent teacher” (Appendix D). Participants were asked to
draft a definition of their own, either based on the published definitions or based on

their own thought or experiences.
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Upon the receipt of the responses, the researcher coded each response seeking
to identify the language and concepts most commonly suggested (Appendix E). These
most commonly used terms and concepts were distributed in Round 2 (Appendix F).
Similar to, but more specific than Round 1, participants were asked to refine the text,
offering comments, changes or additions, and then send their responses via written

paper back to the researcher.

Research Question 1
How do the teachers define a globally competent teacher as a citizen?
Selection of experts
Seven (7) primary school teachers

First round of Delphi

Participants’ choices depending on the
definitions

First instrument

.

Second round of Delphi
Ratings of importance of responses

Critical Component of the definition

Second instrument

<

Third round of Delphi

Third instrument The proposed definition of the term

¢

Results analysed for degree of consensus

Report findings

Figure 6: Diagrammatic representation of three round Delphi Technique employed
In Round 3, participants were again asked to refine a statement contrived from
responses yielded in Round 2. At the conclusion of Round 3, “a final definition” was
distributed to the participants (Appendix G). Then, they were asked to indicate on a
Likert scale if they are strongly agreed, agreed, neutral, disagreed or strongly disagreed
with the definition. The results of Likert scale responses were considered “consensus” if

75-80 percent of the participants note “strongly agree” or “agreed”, namely, Green, et
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al.(1999) suggest that it was accepted wider agreement as a consensus. If 75-80 percent
agreement was not achieved, a fourth round would be conducted using a process similar
to the first three rounds. The three round of a Delphi technique were considered
sufficient to ascertain consensus (Stewart, 2001; Charlton, 2004; McKiernan, 2008;
Nworie, 2011). In Method 1, the results of the Delphi Technique were presented in
chronological order, beginning with Round 1 and ending with Round 3, in order to

achieve to consensus.

Method 2: Data Collection, Instrument and Analysis of Interpretative

Phenomenological Analysis

The Method 2 of this study has three phases. The design of Interpretative
Phenomenological Analysis has been created for the second and third research
questions, but not for the first research question. The analysis was based on two expert
panels, and a semi-structured interview with a scenario that developed to create a
common story for the interviewees. This scenario was written by the researcher herself.
(Appendix H). An interview schedule was also developed to facilitate a comfortable
interaction with participants (Appendix I). In fact, questions in the interview schedule
were clearly driven by local pragmatic issues and tended to reach rather narrow

information gathering.

The Determination of Sub-Competency Areas of Global Citizenship

As explained in the literature review chapter in detail, generic competencies and subject

matter competencies have been prepared by MoNE in 2006. As known, generic
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competencies have consisted of six main competencies, 31 sub-competencies and 233
performance indicators. It could be seen that six generic competencies do not include
any competency area of global citizenship according to literature and expert opinion.
Then, all sub-competencies and performance indicators were examined in detail in the
scope of this study. Sixteen out of thirty-one sub-competencies could be accepted to be
related to the competences of global citizenship. Besides, according to the literature of
universal level, only, fifty-five out of 233 performance indicators could be regarded as
the competences of global citizenship.

Secondly, the subject matter competencies of Elementary Teaching and Social
Sciences Teaching disciplines were analyzed in the way of competency areas of global
citizenship. Thus, it could be obviously seen that the main competencies both
disciplines have not comprised the competences of global citizenship. In addition to
this, in both disciplines, main competencies have included some sub-competences and
performance indicators in concerning indirectly with global citizenship, but both have
not had universal competences completely.

Thirdly, competences of the democratic citizenship and human rights education
project by Board of Education, of citizenship and democracy education for eighth grade,
and of teaching program for the course and human rights for secondary education were
reviewed in detail. It was appeared that all programs have had similar concepts, skills
and values, but neither of them has all competences of becoming globally competent.

Finally, a number of master theses and doctoral dissertations were reviewed in
the sense of teacher competencies. Purely, they have included some similar teaching
competences with regards to democracy and citizenship education, but none has had all
competency areas of democracy and citizenship and of becoming globally competent.

Additionally, some articles relating to being able to know a foreign language were
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reviewed, and so some authors highlight this competence, but generic competencies
and sub-competencies by MoNE do not consist of this one. Afterwards, when all of the
existing data were reviewed, the need of detail and comprehensive study depending on
basic competency areas of global citizenship was manifested for this study.

When the process of determination came, many article and books about the
competency areas of global citizenship were reviewed, and consequently, as explained
in the literature review in detail, Oxfam GB’s curriculum was accepted as fundamental
in this study. The sixteen key elements of Oxfam GB identified as knowledge and
understanding, skills, and values and attitudes in its curriculum for global citizenship
(Appendix J). From the correspondence with Oxfam GB, it learnt that Oxfam GB did
not conduct any research about the competences of teachers of the global citizenship
curriculum. Oxfam GB allowed to use the key elements for this study (C. Isles from
Oxfam GB, personal communication, December 15, 2011, Appendix K). Hence, having
their formal permission, the key elements of Oxfam GB were accepted as main
competency areas for globally competent teachers as citizens in this study. In addition
to this, the curriculum content of Oxfam GB was accepted as performance criteria for
every key element.

It was the need for the decrement of these key elements that consist of sixteen
main competency areas in order to evaluate easily. Thus, as Spencer and Spencer (1993)
indicate that a panel of experts was used to diminish these key competency areas in this
study. These experts are the members of Friday Seminar Educational Sciences
Department of Bogazigi University who are graduate students (doctorate or graduate).
Six experts participated in this study and the determined primary ten competency areas
that included performance indicators. Ten competency areas comprised the following

2% ¢ 2% ¢¢

titles: “social justice and equity”, “diversity”, “peace and conflict”, “critical thinking”,
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2% ¢

“ability to argue effectively”, “ability to challenge injustice and inequalities”, “respect
for people and things”, “empathy and sense of common humanity”, “commitment to
social justice and equity”, and “value and respect for diversity”.

After the first decrement, the researcher has examined ten competency areas
that contained in seventy-six performance indicators, and so some areas had remarkable
common criteria. In order to evaluate these competency areas reliably, those similarities
may not permit, so in the last step, the researcher have merged competency areas, and
decreased from ten competency areas to eight areas and seventy-six performance
indicators to fifty-three indicators. The main competency form was consisted of eight
competency areas because “ability to challenge injustice and inequalities” and
“commitment to social justice and equity” merged, and because “diversity”, and “value
and respect for diversity” merged to compare easily process.

Accordingly, the competency areas of knowledge and understanding, skills,
and values and attitudes are determined as follows titles:

e the competency areas of knowledge and understanding comprise of social

justice and equity, diversity, value and respect, and peace and conflict,

e the competency areas of skills consist of critical thinking, ability to argue

effectively, and respect for people and things,

e the competency areas of values and attitudes include empathy and sense of

common humanity, and commitment to social justice and equity.

Eventually, global citizenship was accepted as a generic competency, so eight
competency areas were regarded as global citizenship sub-competency areas that
included fifty-three (53) sub-competency area performance indicators.

Immediately afterwards, prepared scenario and interview schedule were

compared to determine primary eight sub-competency areas and performance indicators.
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In this phase, the second expert panel was used in order to compare the prepared
scenario and interview schedule to the determined eight competency areas and
performance indicators. These experts are Ph.D. students at Marmara University. Five
experts participated in this phase. They independently examined all materials, wrote and
send their thoughts to the researcher by means of hard copy. Four of five experts
recommended leaving one performance indicator that was as follow: “efficiently
handling contentious and complex issues” was included in critical thinking competency
area, and so this performance indicator removed from the main competency form.
According to three of five experts, “trying to knowing and understanding of differences
in more depth” that was included in diversity, value and respect competency area had to
remove from the main competency form, so this indicator removed from the main form.
Besides, all experts mostly agreed that the prepared scenario and interview schedule
were able to measure the determined sub-competency areas and performance indicators.
The aim of developing these materials was to facilitate a comfortable
interaction with participants in an interview. Thus, finally, eight sub-competency areas
can be called super-ordinate themes and fifty one performance indicators can be called
emergent themes for IPA method as follow in the Table 4. These super-ordinate themes
included in emergent themes were accepted as the sub-competency areas of global
citizenship for this study. Meanwhile, Hunter (2004) places less emphasis on speaking a
foreign language and computer capability as essential components of becoming globally
competent. In addition, Oxfam GB’s curriculum does not include these competences. In
fact, it was known that these competences do not dismiss the needs to speak a foreign
language and become technology literate in today’s world. Hence, in this study,
speaking a foreign language and computer capability were not obtained as competences

or performance indicators based on Oxfam GB’s curriculum.
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Table 4: Competency Areas of Global Citizenship

KNOWLEDGE AND UNDERSTANDING

ST1

Social Justice and Equity

EL
E2.
E3.
E4.
ES.
E6.
E7.
E8.

Knowing what is fair and unfair.

Knowing what is right and wrong.

Knowing the basic rights and responsibilities.

Understanding the causes and effects of the inequality; being fairness among groups.
Discerning the inequalities within and among societies.

Discerning the rich and poor.

Understanding different views on the eradication of the poverty.

Understanding of global debates and the role as global citizen.

ST2

Diversity, Value and Respect

EL
E2.

E3.
E4.
ES.
E6.

E7.

Knowing the similarities and differences among people.

Knowing and understanding the contribution of different cultures, values, and beliefs
to the life.

Knowing the nature of prejudice and ways to combat it.

Discerning others; importantly knowing to learn from the experiences of others.
Knowing the issues of the diversity and discerning processes.

Importantly knowing to grow respect for the difference and diversity.

Equally valuing all the people; importantly knowing and understanding of respecting
the rights of all to have a point of view.

ST3

Peace and Conflict

EL
E2.
E3.
E4.
ES.

E6.

Knowing the causes and effects of the conflict.

Knowing the causes and effects of the conflict locally and globally.

Knowing the consequences of an action.

Knowing the relationship between the conflict and peace.

Knowing and understanding the strategies for overcoming and preventing the conflict.
Knowing the conditions conducive to the peace and understanding the complexity of
conflict resolution.

SKILLS

ST4

Critical Thinking

EL
E2.
E3.
E4.
ES.
E6.
E7.

Having the abilities of listening to others and asking questions.

Striving to understand different viewpoints and evaluate them.
Performing an enquiring mind.

Discerning and detecting biases, opinions, and stereotypes.

Critically analyzing the information; making information-based decisions.
Following the mass media.

Making ethical judgments.

ST5

Ability to Argue Effectively

EL
E2.
E3.

E4.
E5.

Finding and selecting evidences based on reason.

Stating an opinion by expressing a view based on an evidence.

Having the abilities of developing and changing position through reasoned argument.
Beginning to state from an informed position to know to argue rationally and
persuasively.

Being a political literate, participating in the relevant political processes.

ST6

Respect for People and Things

El.

E2.
E3.
E4.
ES.

Understanding of others; taking care of and growing ability to take care of the animate
and inanimate.

Empathizing and responding to the needs of others.

Making links among the own lives and the lives of others.

Making choices; discerning the recognition of the consequences of these choices.
Following a personal lifestyle for a sustainable world.
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Table 4: (Continued). Competency Areas of Global Citizenship

ST7 | Empathy and Sense of Common Humanity

ELl. | Being sensitive to the needs and rights of others.
E2. | Empathizing towards others locally and globally.
E3 Being interested in others in wider sphere; concerning for others in case of an
" | emergency.
E4. | Having the compassion and sense of common.
E5 Having the sense of individual and collective responsibility about the human being and
' | common needs.

ST8 | Commitment to Social Justice and Equity

E1. | Recognizing the injustice and inequality, developing discourse to start to resist it.
E2 Identifying the injustice and inequality, selecting appropriate action to take against
" | them.

E3. | Campaigning for a more fair and equitable world.

E4. | Concerning for the injustice and inequality.

E5. | Having the sense of fair play and justice; sense of personal indignation.

E6. | Growing interest in world events.

E7 Having the will to take action against the injustice and inequity, and to speak up for
" | others.

E8. | Committing to the social justice, equity, and the eradication of poverty.

VALUES AND ATTITUDES

ST : Super-ordinate theme of global citizenship
E : Emergent theme of super-ordinate theme

Interpretative Phenomenological Analysis to Competence

The studies of competence and competence acquisition were conducted by different
ways of research analyses, but these studies did not explicitly explain variations in
competence in a group of people (Sandberg, 2000). Since phenomenology,
hermeneutics and idiography are the essential three key areas of IPA, it can describe the
qualitatively different situations in which traits of reality are experienced. Indeed, the
account of one’s everyday life that has personal significance for the individual can be
seen as a main point which represents the individual’s competencies at everyday life.
Therefore, J. A. Smith et al. (2011) as the saying that IPA is engaged in the
micro analysis of life experience of a small number of participants with focusing on the
convergence and divergence between participants. Thus, in this study, IPA was adopted

as an approach to assessing competency levels of the participants about global
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citizenship. However, the process of this study was a little bit different from the general
literature of IPA. Primarily, before conducting this study, eight sub-competency areas
called as super-ordinate themes and fifty-one performance indicators called as emergent
themes were determined. This step was different from the literature of IPA because IPA
aims to reach these themes after conducted study. Besides, there might be possible to
reach new super-ordinate themes and emergent themes in this study concerning with

global citizenship.

Pilot Data Analysis for Interpretative Phenomenological Analysis

For IPA, pilot study was conducted with two candidates to test and review the process
of Method 2. Hence, the whole process was tested depending on methodology. The
purpose of Pilot data analysis was conducted for all interview questions and two super-
ordinate themes composed of social justice and equity, and critical thinking themes, and

their sixteen emergent themes.

Findings of the Pilot Study and the Modification of Study Process

According to the results of the pilot study, although many of questions were clearly
driven by local pragmatic issues and tended to reach rather narrow information
gathering, the participants’ responses often went beyond the focus of questions that they
were asked. Thus, it was determined that the determined emergent themes and also
super-ordinate themes could be gotten as means of scenario and interview schedule. In
addition to this, new emergent themes were found as follow: “ being willing to maintain

own hopes, having the abilities of maintaining own hopes, having a high sense of
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responsibility, having the abilities of coping with a sense of loneliness, having the
abilities of being open to change and transformation, having the abilities of coping with
the desire to escape, and having the abilities of successfully managing a sense of anger”.
Meanwhile, it was seen that participants established a bond between the scenario of this
study and their lived experiences. Consequently, it was seen that this study process can
respond the research questions of this study. Depending on the observations of this pilot
study, some modifications in the study process were done. Firstly, the free talking time
of interviewer was reduced from 15 minutes to 10 minutes because the participants of
the pilot study felt uneasiness to explain their thoughts and ideas. Secondly, it was
understood that participants could forget scenario cases, so it was decided that asking

every question related to case explained was important during the actual study.

Data Analysis Procedures

Table 5 presents the data and analysis used to address each of the research questions

posed in this study.

Table 5: Data Analysis

Research Question Data Analysis Technique Data Collection

Methods
1. How do teachers define a
globally competent teacher as a Consensus will be
citizen? Delphi Technique considered reached

when 75-80%
respondents agree

2. To what extent do teachers
have knowledge and
understanding, skills and values

and attitudes for being globally Interpretative Interviews, transcribed
competent citizens? Phenomenological verbatim and scale
3. How do teachers' Analysis

competences converge and

diverge?
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CHAPTER IV

FINDINGS

The purpose of this study was to determine “a globally competent teacher as a citizen”
and develop a comprehensive definition. Besides, this study was to analyze the
teachers’ knowledge and understanding, skills, and values and attitudes for becoming
globally competent citizens. Accordingly, all competencies were compared to each
other with regard to convergence and divergence for revealing deficit competency areas
of global citizenship.

This chapter was divided into three sections: profile of the participants, the
findings of Delphi Technique, and the findings from Interpretative Phenomenological

Analysis.

The Profile of the Participants

In the profile of participant survey form (Appendix A) included questions concerning
the following information about the participants: first name and surname, gender, age,
name of university and department, year of graduation, starting date to teaching duty,
the number of schools worked at, duration period at present school, and whether joined
citizenship or democracy education or not.

In this study, participants needed to meet at least three of the following five
criteria for selection: (1) being a graduate of a Classroom Teaching Program with four
years at a university; (2) having five to fifteen years of working experience; (3) working
only at the public primary schools; (4) working at least at two public primary schools;

(5) not attending any citizenship training.

73



Forty-three teachers wanted to join the study as a volunteer. Only seven of
forty-three volunteers met the established criteria of this study. Hence, this study was
conducted with the convenience sampling. Fictitious names were used in the study to
indicate participants and all the information of participants were stated in the Table 6.

Table 6: The Profile of the Participants

The Number
Year of Work
Name Gender Age of Schools
Graduation Experience
Worked At
Ersu M 43 1999 2000 2
Heper M 43 1996 1997 6
Kaan M 33 2001 2001 2
Mina F 29 2005 2005 3
Olcay F 30 2004 2006 3
Yusra F 35 1999 1999 5
Zuhal F 38 1998 1998 2

Those who participated in the study were seven primary school teachers. The sample
consisted of three male and four female participants with ages ranging from 29 to 43,
and the average age of participants was 36. For work status of participants, the most
experienced participant had 15 years of total work experience while the last experienced
one had 6 years of total experience. They have worked in various public primary
schools in Istanbul. Names of the universities they had graduated from were Ondokuz
Mayis University, Dicle University, Karadeniz Teknik University, Cukurova
University, Gazi University and Trakya University. Two participants graduated the
from same university. The average of the number of schools they have worked at was 3.

The duration period at present school varied widely from 1 month to 9 years.
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Findings of the Method

As explained in detail in the methodology chapter, this study was conducted using a
dual method based on the research questions. Method 1: Normative Delphi Technique
was used for the first research question consisted of three rounds. Method 2:
Interpretative Phenomenological Analysis was used for the two and third research
questions depended on two expert panels and a semi-structured interview with a

scenario and an interview schedule.

Method 1: The Findings of Delphi Technique

The findings of the Delphi Technique are submitted in beginning with Round 1 and
ending with Round 3, where consensus was achieved when 75-80% respondents agree
(Green, et al., 1999).

Seven participants were represented in this section of the study because their
knowledge, interests, and experiences met all the established criteria for Delphi

Technique.

Delphi Technique Round 1

In the preparation for Round 1, the researcher identified ten recently published
definition of, expressions of, or references in relation to the “a globally competent
teacher as a citizen” (Appendix D). At the beginning of Round 1, the participants were
asked to read and examine each definition, expression or reference. After that, they were

asked to specify which statements express the “a globally competent teacher as a
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citizen” or write down their own definition of it. The end of Round 1, all the
participants responded. Received qualitative responses in Delphi Round 1 were coded in
a sheet of Excel. The participants mentioned a total of 47 different phrases with 73
iteratives that consisted of a coding list (Appendix E). The advisor of this study

examined a coding list and recognized 36 phrases.

Delphi Technigue Round 2

In the preparation for Round 2, 36 phrases were treated to differentiate between those
responses. Primarily, the most frequently rated seven phrases were accepted as mostly
common influential statements in the matter of the definition of the “a globally
competent teacher as a citizen”. These statements involved:
1. Believing and practicing fairness, respect, and equity
2. Dealing with students irrespective of gender, race, and ethnicity
3. In learning environments, providing all the students with equal
opportunities to participate in class activities
4. Showing equal interest in counseling
5. Developing intellectual curiosity, asking questions, making connections,
speculating, and problem solving skills
6. Encouraging to work in solidarity with others to transform the current
system
7. Developing socio-cultural awareness
The remaining 29 phrases were less frequent statements that combined into 24
phrases. They were also categorized into three titles as follow: Knowledge, skill, and

value and attitude. These titles consisted of total 24 statements as indicated below:

76



Competency Area 1: Knowledge

e Being aware of the global nature of societal issues

e Having inter-disciplinary academic knowledge

e Having knowledge about the international dimensions of own subject
matter

e The ability to speak, understand, and think in a foreign language

e Understanding the nature of global challenges, such as climate change,
human-environmental interactions, demographic change, and global
conflicts

e Understanding the nature of global economic integration

Competency Area 2: Skill

The skill of fighting for social justice for all

e The skill of recognizing stereotyping

e The skill of solving problems, respecting for the human rights

e Analyzing the primary sources from all over the world

e The skill of encouraging awareness of the global nature of societal issues

e A commitment to assist students to become responsible citizens both for
the world and their own communities

e The skill of protecting the earth for human beings and presenting this
sensitivity and model in a universal manner to students in educational
activities

e Letting the students accept the diversities as natural

e Display personality traits which s/he wants her/his students to develop

e Having pedagogical skills and practicing them effectively
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Competency Area 3: Value and Attitude

e Caring all the people in the world

Irrespective of gender, race, and ethnicity, respecting and protecting
cultural diversities

e Appreciating the interconnectedness and interdependence of peoples

e Appreciating multiple points of view

e Being open to new information and ideas

e Appreciating and benefiting from the experiences of others

e Making an effort for change and continuous development via doing self-

assessment
e Seeking and interrogating the new and old experiences of communities
with diverse traits other than his/her own society

Following each mostly common influential statement, the participants were
asked to rate each statement based on his/her decision if the statement should be seen a
critical component of the definition of the “a globally competent teacher as a citizen”.
Accordingly, following each less frequent statement, the participants were asked to rate
each statement based on his/her decision if the statement should be considered as
critical enough in order to deserve inclusion in the definition. Rating options included
“Important to be included in the definition”, “Should be included in the definition”, and
“Should not be included in the definition”.

The participants were also given the option to propose, in an open-ended
format, any statement not appearing in either list yet that they considered critical enough
to include in the definition. All the participants responded in Round 2. Responses were

analyzed by percentage noted for each statement.
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Delphi Technigue Round 3

In the preparation for Round 3, primarily, 31 statements of Round 2 were analyzed by
use of SPSS 17 (Appendix L). After this, “Important to be included in the definition”,
“Should be included in the definition”, and “Should not be included in the definition”
option combined into a proposed definition of the “a globally competent teacher as a
citizen”. For “Important to be included in the definition” option, the top responses in
each statement ranged from 26.6 to 100 percent. For “Should be included in the
definition” option, the top responses in each statement ranged from 14.3 to 71.4 percent.
In fact, twelve statements for two options were rated at 100 percent.

Three of the seven statements listed in the mostly common influential section
ranged from 71.4 to 100 percent in Round 2. These included:

1. Believing and practicing fairness, respect, and equity

2. Developing intellectual curiosity, asking questions, making connections,

speculating, and problem solving skills

3. Developing socio-cultural awareness
In addition to these, two participants listed two critical options in the open-ended
section as follow: “being an attitude of displaying to provide local values with global
overlapping” and “primarily, a teacher should love human beings and also instill this
value and attitude in his/her students”. These options by participants were not
incorporated into proposed definition because they did not consist of ideas of the other

five participants.
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Analysis of Delphi Technigue Round 3

Depending on the percentile analysis of twelve statements for two options, a proposed
definition of the “a globally competent teacher as a citizen” was distributed to each
participant (Appendix G). The definition proposed was: “The globally competent
teacher as an individual citizen is the one who, being well-informed about the global
nature of social problems, believes in equality, justice and respect, who protects cultural
differences and the world without regard to any distinction as to sex, race, religion,
culture and social differences, who, thanks to his/her pedagogical skill and knowledge,
can provide, along with a universal understanding, such a sensibility and model to the
students while struggling for social justice for all, who enables students to regard
differences as natural by developing in them a socio-cultural awareness, who is open to
new information and ideas and who takes responsibility to help students develop such
skills and qualities as scientific curiosity, asking questions, establishing relations,
interpretation and problem solving and become responsible citizens who respect human
rights both in their communities and in the world”. Thereafter, the participants were
asked to rate the proposed definition on a five-point Likert scale, ranging from “strongly
agree”, to “agree”, to “neutral”, to “disagree”, to “strongly disagree” scales, and they
were also asked to propose, how they would modify the definition for an open-ended
format.

Once more, a 100 percent response rate to the study was reached. Eighty-six
percent of participants (six participants) strongly agreed with the proposed definition,
and the last participant agreed with the definition. Thus, they agreed with hundred

percent of the proposed definition that was not modified after the end of Round 3.
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Related to the Research Question 1

Findings of the question 1 “How do teachers define a globally competent teacher as a
citizen?” can be concluded as the follow:

The globally competent teacher as an individual citizen is the one who, being
well-informed about the global nature of social problems, believes in equality, justice
and respect, who protects cultural differences and the world without regard to any
distinction as to sex, race, religion, culture and social differences, who, thanks to his/her
pedagogical skill and knowledge, can provide, along with a universal understanding,
such a sensibility and model to the students while struggling for social justice for all,
who enables students to regard differences as natural by developing in them a socio-
cultural awareness, who is open to new information and ideas and who takes
responsibility to help students develop such skills and qualities as scientific curiosity,
asking questions, establishing relations, interpretation and problem solving and become
responsible citizens who respect human rights both in their communities and in the
world.

Due to the width of the content of the definition, Turkish definition is also
submitted as the follow:

Toplumsal sorunlarin kiiresel dogas1 hakkindaki bilgi birikimiyle adalet, saygi

ve esitlige inanan, cinsiyet, 1k, din, kiiltiir ve sosyal ayrim yapmadan kiiltiirel

farkliliklar1 ve yasadigi diinyay: tiim insanlar i¢in koruyan, herkese sosyal
adalet saglanmas1 i¢in miicadele ederken pedagojik donanim ve becerisiyle bu
duyarhlig1 ve modeli 6grencilere evrensel anlayista sunabilen, onlarda sosyo-
kiiltiirel farkindalik gelistirerek farkliliklar1 dogal kabul etmelerini saglayan,
insan haklarina sayg1 gostererek bilimsel merak, sorular sorma,
iligkilendirmeler kurma, yorumlama ve problem ¢ézme becerileri gelistirme
amaciyla 6grencilerin hem diinya hem de i¢inde bulunduklari toplumda

sorumluluk sahibi vatandas olabilmeleri i¢in sorumluluk alan, yeni bilgi ve
fikirlere agik olan birey, vatandas olarak evrensel (global) yetkin 6gretmendir.
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The Validity and Reliability of Delphi Findings

According to some authors (Hasson et al., 2000; Becker & Roberts, 2009), the high
participation of experts in rounds and the stability of responses of the experts between
rounds contribute the reliability of the results of Delphi study. In addition, the
knowledge, interests, and experiences of experts in the issue and using three round
increase the validity for Delphi. Accordingly, it was considered that this study
compensated for and confirmed all these criteria in terms of the validity and reliability

for the first research question.

Method 2: The Findings of Interpretative Phenomenological Analysis

For IPA, the preparation was conducted in accordance with some phases. Thus, for the
second and third research questions, except the first question, this section was based on
two expert panels, and a semi-structured interview with a scenario in this study. As
explained in the methodology chapter, Oxfam GB’s curriculum was admitted as a base
for IPA section. The sixteen key elements of Oxfam GB appertaining to global
citizenship consist of knowledge and understanding, skills, and values and attitudes
used as main competency areas for globally competent teachers as citizens. The
curriculum content of Oxfam GB was regarded as performans criteria for every key
elements. Two experts panels were used in the preparation of IPA. By the first expert
panel, the key elements of Oxfam GB were decreased from sixteen main competency
areas to ten areas that consisted of seventy six performance indicators. After this

process, the second merge process was conducted by the researcher, and so ten
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comptency areas were reduced to eight competency areas, and fifty three performance
indicators to asses reliably. Hence, it was determined as follows titles:

e the competency areas of knowledge and understanding: social justice and

equity, diversity, value and respect, and peace and conflict

e the competency areas of skills: critical thinking, ability to argue effectively,

and respect for people and things

e the competency areas of values and attitudes: empathy and sense of

common humanity, and commitment to social justice and equity

Ultimately, global citizenship was admitted as a generic competency, and so
these eight competency areas were identified as global citizenship sub-competency
areas which contained in fifty three performance indicators.

Afterwards, scenario was written by the researcher herself and interview
schedule was developed, and so they were admitted as the instruments of data collection
of IPA for one-to-one in-depth interviews. In fact, the scenario was prepared to build a
common story, namely common lived experience for the participants. J. A. Smith et al.
(2011) stress that questions in an interview schedule should be open and expansive for
participants to be encouraged to tell a detailed account, and interview schedule is
flexibly used. Thus, interview schedule prepared consisted of nine main question with
two or three possible prompts to promote effective communication between the
participants and the researcher during the interview process.

Then, by the second expert panel, eight sub-competency areas and fifty three
performance indicators were compared with the scenario and interview schedule. At the
end of the second expert panel, all experts mostly approved that the scenario and
interview schedule were convenient in order to measure and evaluate eight sub-
competency areas and fifty one performance indicators because they recommended
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leaving two performance indicators removed from the main competency form. Thus,
eight sub-competency areas were called super-ordinate themes and fifty one
performance indicators were called emergent themes for IPA analysis, and Table 4
indicates in all super-ordinate themes and emergent themes in methodology chapter of
this study.

The number of participants for IPA is six because Mina was anxious about
participating in this section of the study. Mina’s leaving did not give rise to any
problems because J. A. Smith et al. (2011) highlight that a sample size of up to six is
also sufficient for working with larger samples in IPA . Indeed, finding a reasonably
homogeneous sample can manifest convergence and divergence for the aim of IPA, so,
briefly, sample is selected purposively (J. A. Smith et al., 2011). Based on this view, the
participants were selected purposively by the selection criteria explained in
methodology chapter of this study, and so the sample of this study was convenience.

Throughout the data collection process, one-to-one in-depth interviews were
conducted depending on the scenario and interview schedule in this study. Interviews
were also conducted without interruption as far as possible, and lasted an hour and
more. The interview schedule was followed for the process of every interview.
Occasionally, possible prompts were not used for every interview, and there was rarely
the need for different questions to be asked, relating the answer of participants to
precisely understand for their thoughts and feelings. For the participants to feel more
comfortable, all interviews took place either at a different places from their workplaces
or empty offices in workplaces via one-to-one interviews. At the beginning of the
interview, the researcher needed to put the participants at ease, to enable them to feel
comfortable talking during an interview process. This positive stance affected all the

interview processes, and the participants usually felt most comfortable and most willing
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to talk about the issue. Nevertheless, primarily, the participants wanted to talk about and
interpret issues generally, and they did not want to explain their personal thoughts,
views, experiences, and feelings about the issues of this study. Thus, they often went
from general ideas to personal thoughts, views, experiences and feelings about the
issues. Some participants repetitively used the same comments and thoughts on
different issues, so it was sometimes very hard to understand their experiences of the
world and to learn their thoughts, life experiences, and feelings.

For IPA, interviews are audio-recorded and transcribed verbatim before being
subjected to analysis (J. A. Smith et al., 2011; J. A. Smith, 2011; Shinebourne, 2011).
Thus, all interviews were recorded using both a computer and a mp3 voice recorder in
this study. At the end of the interviews, all recordings including the talk of the
researcher were transcribed verbatim by the researcher. Transcriptions were made of a
broadly sematic level of detail standard for IPA. In all, the transcriptions inclusive of
pilot study amounted to some 112 pages of single-spaced text.

In this study, the analysis was carried on in an ongoing iterative process. During
the IPA process of this study, firstly, it was an aim to acquire a general idea about the
participants’ conceptions, language, and life that accessed idiographic meaning. Hence,
after listening to the audio-recording at least three times, each transcript was read for
several times, and each participant’s conception was grasped generally to get initial
notes. Secondly, each transcription was reread and systematically exploratory comments
were developed by the way of moving from the right-hand margin (original transcript
and exploratory comments). The primary focus was on the meaning of a particular
statement in relation to the context of the surrounding statements and the transcriptions
as a whole. Thirdly, all explanatory comments matched to fifty-one emergent themes for

every participant and new themes were found by use of moving from the right-hand
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margin to produce emergent themes in the left-hand margin (original transcript,
exploratory comments, and emergent themes). Primarily, every participant was analyzed
a single case depended on the first phase of the analysis, and so the researcher prepared
competence lists as emergent themes lists for every participant. Every emergent theme
list stated every participant’s knowledge and understanding, skills, and values and
attitudes for becoming a globally competent citizen. Sub-ordinate themes also were
formed concerning all emergent themes. Thereafter, all participants were compared
within groups. After comparing all the participants, the analysis explained how
participants’ competences converge and diverge. In the last, all transcriptions were
analyzed again and all steps were cross-checked. This cross-checking led to a clearer
and more precise formulation.

In addition, the findings of this study displayed new sub-ordinate themes,
namely sub-competency areas based on becoming a globally competent citizen who
may have them. New subordinate-themes were similar to the obtained emergent themes
of the pilot study, but the content of these new themes was comprehensive, and so they
were accepted as super-ordinate themes. These super-ordinate themes that were not
evaluated the scope of this study were called as follow: “ability to cope with sense of

29 ¢¢ 9% ¢¢

loneliness and escape”, “ability to successfully manage a sense of anger”, “ability to
manage change and transformation”, “ability to maintain own hopes”, “having a high
sense of responsibility”, “rational thinking”, and “ability to manage neighborhood

pressure”. Besides, the sixteen key elements of Oxfam GB do not include in these new

competencies.
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The Results of Processes of IPA

In this part of the study, introduction of the participants, scale of convergence and
divergence, representativeness, and variability, evaluating super-ordinate themes and
emergent themes, and the findings of the second and third research questions were
submitted. Transcript notation used in quoted extracts as follow: “...” significant pause,
“[ ]” material omitted, and “[Where I live]”” and so forth explanatory material added by
the researcher. The responses of the participants were quoted in English. Original
statements in Turkish were also presented in Appendix M and were coded as 1TR, 2TR,

3TR, 4TR, and so on.

Introduction of the Participants

Phenomenology, hermeneutics, and idiography are the theoretical foundations of IPA
studies (J. A. Smith and Eatough, 2007; J. A. Smith et al., 2011; Shinebourne, 2011).
Idiography aims to analyze each case in detail as a case study, so introduction of the
participant represents the results of idiographic analysis in this part of the study.

For the IPA section of this study, due to Mina’s leaving, some distribution
changed as follows: The sample consisted of three male and three female participants
with ages ranging from 33 to 43, and so the average age of the participants was 38.
Introductions of six participants were submitted according to their names’ alphabetical
order below:

Ersu: A 43 years old, single, childless man who has grown up in various cities
other than Istanbul and has twelve years of teaching experience. He portrays his life in

the district where people of various ethnicities and cultures live as follows:

87



[Where I live,], I have an Armenian neighbor upstairs, downstairs | have a
neighbor from the Eastern Turkey, opposite to us | have black neighbors,
Ukrainians, and people from various nationalities. [ ], there are a lot of people
of many different ethnicities, with many different qualities. [ ] 1TR

There are so many problems in our apartment, in our neighborhood, for one
thing, you cannot sleep at night, and there is always a quarrel at night. 2TR

He argues that we should respect peoples’ choices and explains himself with reference
to his life style as follows:
[ 1, we should be tolerant, right, but to what extent, to the extent that it doesn’t
change your life and it doesn’t force you to change, [ ] I mean, if it doesn’t
affect you in any way, [ ]. 3TR
While he defines families with many children as families that have migrated from the
East of Turkey, he, also, argues that, conscious parents are the prerequisite of any
solution to social problems, without which none of them can be solved. He points out
that, instead of trying to solve them, people prefer to build a barrier between themselves
and the problems, which, he confesses, he, too, prefers to do sometimes. He says that
the people living in the small settlements where he spent his childhood were more open-
hearted and communicative than those in his neighborhood where communication

channels are all blocked, and portrays his present condition as follows:

[ 11 live alone, I sometimes wonder who would know if I died or something
happened to me, [ ]. 4TR

He says that he, previously, did not have a positive attitude towards sexual orientation
after birth, but, through experience and tolerance that he acquired as an educator, he no
longer frowns on them or their relations, and specifies the point at which he will
interfere in this kind of relationships as follows:
[ ], if they speak out about their gender preferences and try to be with their
friends in a more explicit way, that will disturb me. I will interfere in that case.
5TR

He specifies the boundaries that define his relationship with people or families with

different sexual orientation as follows:
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[ 1, amin to a certain extent. | am out after a certain point. [ ] by force of our
upbringing, we only know of man-and-woman, as a person who is ill disposed
towards other genders, | mean, OK, | am tolerant, | accept that they have the
right to live on this world, but do we have to put them in our life as well [ ].
6TR

Ersu, summarizes his meeting with a transsexual colleague and his experience and
feelings as follows:

[ ] one day, while sitting together, [ ] he said “just between you and me” and
he said “I am not at peace with my lower body”, “I am telling you this” he said.
[ 1. I am a guy brought up with the Ottoman culture, | am a son of a soldier, we
are the nuclear family, we are not used to such things, [ ], | mean, I am no
longer like that. [ ] there is that comprehensive toleration that being an educator
brings along, I mean, when you strike a balance between them, you are able to

bring about a positive reaction. “OK” I said, [ ] “No problem”. 7TR
He expresses how his feelings change depending on whether their mutual female friend
is, also, present or not as follows:
[ 1 when the three of us are out together, when something comes up and she has
to go, | feel afraid to be left alone with that friend of mine. [ ] why I am afraid,
because of social pressures, | mean, | am afraid of the idea that the society is
not ready for that, | mean, for me there is no problem in that. 8TR
He emphasizes that his friend’s sexual orientation is not known by the families from
Eastern Turkey, by parents with a conservative world view and if they should know,
that will be a problem. He says that he was a witness to his friend’s hormone therapy
procedures and resultant events and describes the process as follows:
[ ], he received his pink identity card. He was a monogamist person, maybe,
that was what made him normal for us, [ ]. Finally, he invited us to his
wedding. I couldn’t, or rather, didn’t go to his wedding, [ |. He had met
someone, who was also very handsome, a shapely engineer or something,
another man, of course, you may find it as a suitable choice for that person, but
for a person of my background there is this stomach thing. Really, [ ], I don’t
have a personality make-up that has limitless tolerance or that accepts
everything as natural. Whoever says he has, I think, is not telling the truth, [ ].
9TR
He argues that a working person should find solutions by himself when he is unable to

perform his duties and says that he does not care about excuses. Disregarding lack of
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social security and the difficulties that the working people have to cope with, he says we
should keep the result in mind and goes on as follows:

[ 11 have a different answer, | mean, the apartment services are lagging, but the

poor man has, you know, withdrawn his child from school, or that his wife is

ill, that’s why he cannot do it and the like. Now, on the one hand, we have a

result, which is a work that is not done, and excuses on the other. 10TR
While saying “we are no longer living in a single country, we are on the world, we are
earthlings”, on the one hand, he, also, notes that he feels sorry when a fellow
countryman dies and that he will question the rightfulness of sending aid to those far
away while there are hungry people nearby, he expresses himself as follows:

We don’t react in the same way for another country, I mean, this is, we are not

this much divinely natured [ ]. Perhaps that’s it, thinking in terms of human

beings, they are also human beings like us, [ ] but since these are people living

in the same country, [ ] we tend to feel sorry for them a little more. 11TR
Ersu, considered broadly, appears to have continuous fluctuations between effects of
family life, society and cultural environment in his childhood and the knowledge and
professional formation that he acquired during his formal education. Dominated by the
question “how globally can we think” in all cases, he shares his feelings and thoughts
with constant mental fluctuations. It is observed that he rejects or stands against those
processes that he cannot accept by assessing them in terms manners, customs, and
mores. It is understood that nationalistic feelings are dominant in his decision making
processes, and they affect his attitudes and behaviors.

Heper: A 43 year old, single and childless man who has grown up outside of
Istanbul and has fifteen years of teaching experience. After analyzing the environment
and people described in the scenario, he says that he will definitely and deliberately
refrain from living in that environment and expresses himself as follows:

It’s not my kind of environment; at least that environment is not. I look for

different, I mean, more decent environments. [ ] [ don’t find [ ] other peoples’

environments strange either, that’s a natural process, they want to live like that,
then, let them live like that. [ ] But I have to say, I don’t find it proper for me,
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what happens there is not my cup of tea. And, | would get bored among them, |
wouldn’t want to be involved [ ], in that kind of relations. ... | prefer my kind of
environment. 12TR

He thinks that problems arise when people with different cultures, economic
backgrounds, faiths and points of view live together and, therefore, everybody must live
in environments suitable for them. He argues that the sources of the existing quarrels
and disputes are rooted in the migrations from the Eastern Turkey, in feudal upbringing
and tribal relations, and he describes the human profile of the country as follows:
Every human being comes to the same place with his/her distinct culture, life
style and we have there feudal people [ ] and feudal values underneath. [ ] the
places they come from are in the East where tribal relations are dominant, they
are generally from that region. [ ] and since they come along with those
cultures, ... the quarrels are, accordingly, tribal in nature, [ ]. The socio-
cultural relations and feudal values that people bring with them constitute a

reason for that kind of behavior at such occasions. 13TR

[describing people of the country:] since the product is this, this is the product
in the country, [ ]. 14TR

He notes that he does not respect those who do not want people with different choices
and eccentricities but find this request natural. He describes the communication
processes that he will have with people of different sexual orientation as follows:
[ ]1t’s their life, their choice, [ ] at humanity level, no two men can be exactly
the same, I mean I can reply to questions, I won’t say don’t ask me, don’t talk
to me []. ... or rather, since I am sure of myself I won’t feel anything, I will

only let them be as they are, | mean, [ won’t feel anything. [ ] as longas I
don’t have to, I won’t have a chat or talk with them, [ ]. 15TR

He argues that only the women with different sexual orientation will want to have
children by means of alternative methods, and that the men in the same situation are
deprived of such a wish anatomically, he expresses himself as follows:
I don’t believe that two homos ... two men ... will have a child, because
children are a part and parcel of women in terms of anatomy, evolution. [ ] a

childless woman is an incomplete woman. Or rather, to say it properly ... they
are women who feel the lack of a child [ ]. 16TR
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He claims that the systems on earth are created by humans, that the egoism in
individuals can never be terminated and says that he is against rebelling against
problematic conditions or sacrificing oneself for that sake; a lesson which, he thinks,
thought to him by life itself:

[ ] life teaches you everything, it is the master of all teachers, not the books, not

the ideologies but life itself teaches you everything [ ]. Then, relations must be

monitored in their natural habitats, you learn everything in their natural
environments. If a book is telling you “do it this way”, don’t be fooled by it,
it’s not true. So, how is it going to get better? What’s the solution? What’s my
remedy? | think we should leave it to evolution, [ ]. [ ], the solution is in the
next centuries, | say. 17TR
He thinks that loneliness is a common problem for all the people living in big cities but
that those with different sexual orientation and those who are just eccentric are,
additionally, excluded from society and emphasizes that he will never form a friendship
with a transvestite.

Heper, considered broadly, has a personality structure that does not like
tensions, prefers to stay away from quarrels and disputes, and does not get involved in
processes as long as they don’t disturb him. Although he claims to have a positive
attitude, it is obvious that he will not allow those personal preferences that he does not
like or approve to enter his life. While, allegedly, rejecting the cultural values that he
was brought up with, it is observed that he maintains his life and communication
processes in total accordance with them. Deducing from his defining himself as a
member of a group that can be described as educated and decent, we understand that he
does not approve the idea that people of different socio-economic characteristics should
live together. While emphasizing the ephemeral nature of life, it is observed that he
means we should live without taking life too seriously.

Kaan: A 33 years old, married man who has one child, was brought up outside

of Istanbul, and has eleven years of teaching experience. He thinks that capitalism is the
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source of all problems on the surface of the earth but we cannot escape from it; he

expresses his view as follows:
Where there is capitalism there will be these problems, and we will go on
having these problems, | mean, some of our leftist friends (laughs) say that
capitalism should be stopped, [they say] it should be prevented. That is
impossible, [ ] it is against human nature, human beings will always stay
focused on producing, and selling, and profiting. They always have been like
that, since the first day that they cultivated the soil. And this means that the
existing world resources will run out, will be exhausted. [ ], it can be achieved
by means of international collaboration but I don’t find it possible. 18TR

He notes that he came across homosexuals in Istanbul, and that, where he was born, it

was not possible for this kind of people to act freely. He thinks that there are

homophobic people in society and they are very harsh and uncompromising towards

others who behave or think differently, and, trying “not to contradict his essential self”,

he expresses his stance as follows:
[ 1 people bring their essential selves with them, [ ] they go on living with their
childhood doctrines. [ ] it was something we didn’t see before we came here,
there might been homosexuality there, but the concept of transvestite, [ ], |
understand the word transvestite like this, individuals who have intercourse in
exchange for money, | mean, male individuals. They, you know, are seen
unethical by society, [ ] I mean it disturbs me, because if 1 am raising a child [ ]
that might disturb me. [ ] what I feel (is that), | may feel genuine discomfort [ ].
19TR

He argues that a woman in a brothel is also doing an unethical business but the effects

of both practices will be different in the present social conditions:
[]11if it was an individual working in a brothel, [ ] even if she is, actually, doing
an unethical business too, [ ] it wouldn’t have any effect, but the job they do, I
mean, if they are transvestites [ ] as their identity. 20TR

While referring the differences in attitudes, behaviors or dressing choices to social

pressures, he, actually, emphasizes that there are no legal problems anywhere. He notes

that he is affected by the environment he is in, that he has begun to be more tolerant to

all preferences after he began to live in istanbul, that he has homosexual friends now

and has occasional meetings with them as a family and lets them caress his child. He,
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also, points out that the communication processes he has with homosexual men and
women are different, and that the society as a whole is more sensitive to the case of men
in such circumstances. He says that when you, today, ask a future father what gender he
wants his child to be, the answer is “male” and that he, too, used to give the same
answer. He enumerates the reasons why he does not want his child to be a homosexual
as follows:
[ ] because I think we still have an equality ratio of 80 to 20 or 90 to 10 [ ], for
women in our society, I mean, throughout Turkey. It may have been overcome
in Istanbul, [ ] the problems | mean, and for homosexuals to live in the same
way, I don’t think the society is ready for that and since I think it will not
guarantee the same equality for them, ... that’s why I wouldn’t want it
personally. [ ], sometimes even left handers, [ ] find it hard to live in this
society. [Everything] is for the right handed, [ ], just as we don’t want our
children to be left handed, because the society is not ready for that. [ ], you see
the difficulties they face and you say to yourself I don’t want my child to be
like that. In homosexuality the same problems exist, they are not accepted by
society, they are treated like strangers, reprehended, insulted and so on, that’s
why I don’t want it. I mean, I don’t want it, but if I should have, then it is my
child all the same. 21TR
It is observed that Kaan, considered broadly, is a person who wants to shoulder the
responsibility of a mediator by communicating with people, is eager to learn and
develop himself more, and is benevolent and aware that he has to respect all people. He
thinks that in democratic societies, attitudes and behaviors should be evaluated in terms
of legal rules, and attaches particular importance to the concept of legal rights. It is seen
that, in the course of his adaptation to the big city, he makes conscious endeavor to
move away from the stereotypical reasoning of the culture he was brought up with but
does not want to completely reject the cultural values he was born into.
Olcay: A 30 year old, married and pregnant women who has grown up outside
Istanbul and has six years of teaching experience. She emphasizes her stance against

injustice and inequality by a famous quotation from Hz. Ali:

Whoever stays silent in the face of injustice is a tongueless devil. 22TR
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She explains how she will feel terrible when a right granted to some is not given to her
as follows:
Well, for one thing, | feel crushed, I fell rejected, | mean, | feel, that is, 1 will

feel like I am a second class citizen. (Umm), for they only respect rank or
position,... they have no eye for what you do. 23TR

While she emphasizes that, because of her “culture” and the way she had been brought
up, she won’t accept some preferences of others, she also, states that, as long as they do
not disturb her private life, she has no right to interfere with such cases. She claims
that, although she is tolerant, she may, at first encounter with different people, react in a
prejudiced way, but that her prejudices may dissolve in time, depending on how the
communication goes. She says that she does not want a transvestite neighbor in the
apartment building she lives in and explains her possible attitude and behavior in case
of such a neighbor as follows:
[ ] first they scare, frighten you actually, because, you see, everybody speaks of
them as if, you know, they are, | mean, different, (humm) even when we see
them in a bus we ... look at them strangely, like, hey look at that, that sort of
reaction is what we give. [ ] Because, our upbringing, they always told us or, |
mean, we always see negative things in the media. 24TR
[ 1 thinking it over, | say I wouldn’t want such neighbors, [ ] but, if there were,
there, | wouldn’t reject them either. Like I said, nobody is like that specifically
because they want to be like that, it is, | mean, something involuntary. Saying |
am like this or like that doesn’t make you like that. 25TR
Throughout the whole interview, to all the questions she hesitated to answer she replied
“it’s none of my business, [ would stay out of it.” When she gave the same answer to
the question about lesbian couples adopting a child, Olcay was asked the following
question: “If you had the power of decision, would you allow them to adopt a child or
not?”, she, at first, didn’t want to answer. But, at last, she says that she would have a

research study done and if the results of the research were not convincing, she wouldn’t

allow them to adopt a child. She explains herself as follows:
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If it is not convincing, or let me put it this way, if it is hazardous, if detrimental
to the social order, we don’t live alone you know, if it has results that are
dangerous to the social order, then, I mean, I couldn’t say “yes”, because it’s
not a personal decision any more, you know, | am deciding on behalf of all the
people. 26 TR
She states that she does not like people who try to inform her about the private lives or
preferences of others or those who make comments on the conditions of others and that
she, also, develops a prejudice against such gossip-mongers. While, repeatedly,
stressing her puritanical character, she says that she expects from everybody to
accomplish their duties, that the social order has rules everybody has to obey those rules
and those who do not obey the rules have to explain why they don’t do it.

She says that, if there is no natural disaster in question such as earthquake,
terror etc., and humanitarian aid should first go to Muslim countries and, second, to
brother countries respectively and she explains herself as follows:

Azerbaijanis, you know, call us “dear Turks, our bond”, they once, [ ] said that

the line for petroleum should go through [P... is called], but we said, let it pass

through Turkey, lets earn money together, why should it go through their soil,
we have, after all, a common bond between us. At first, they say no, but then,
they think it over and over and decide to direct it to us. Thus, like it or not, they
themselves ... it’s like kinship, you know, it begins with the brother/sister in
case of need, I don’t know. I, first, the one closest to me (umm) | mean, for
example, Turkey is a Muslim country, first of all, if a Muslim country is in
need, | would give them priority or to Turks Azerbaijanis, they are our brother
after all, I think so, | would give them priority. 27TR
Considered generally, Olcay appears to have characteristics of traditional culture and
intense religious traits and evaluates events and circumstances accordingly. Although
she appears to be optimistic, tolerant and antimilitaristic, it is clear that her decision
making process is deeply distorted by the rules of her faith, nationality and the
established order. Furthermore, it is observed that she has been entrapped between the
effects of the family, society and the cultural milieu in which she grew up and the

professional formation and the knowledge that she acquired in the course of her formal

education, and that she occasionally feel trapped while trying to answer some questions.
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It is observed that her sense of exclusion due to economic reasons is very high, while
her sensitivity to social and cultural exclusion is, relatively, low.
Yusra: A 35 year old, single and childless women who has grown up outside
Istanbul and has thirteen years of teaching experience. She defines the scenario that is
used in the interview as follows:
[ ] all the others are here, and who is the other and who is not depends on
where you stand, a situation in which (umm) everybody looks at each other
from the opposite side [ ]. (Umm) this street, the neighborhood and these
people may, very well, be a mirror of any part of my country. 28TR
She explains the treatment to which she was subjected during the course of renting an
apartment as follows:
| am neither a transvestite nor a lesbian, | am just a single women. And | had to
live that just because | am single. The landlady said that she didn’t want to rent
her apartment to a single women because a lot of their friends visited them, that
it was a family apartment. [ ], I was deeply humiliated as a woman, 1 felt so
helpless, | felt so bad that | had to keep silent, I was openly insulted. Well, she
went on saying things like, no man will ever enter this house; this is a
respectable neighborhood, things like that. [ ], then, suddenly, she said ok 1’11
give you the apartment, she was so hesitant, she changed her mind on the last
day, []. 29TR
While attributing the situation to a lack of social sensitivity, she, also, points out that
everybody is disturbing one another in one way or the other. She, repeatedly and
persistently, emphasizes the view that people will be able to feel comfortable and
peaceful at home only when everybody obeys “the rules of civilization”. She thinks that,
under the rule of such an understanding, things like who is who or what or how they
live will have no significance. She points out that she wants everybody to live together
without losing their distinguishing colors and, while she says that she likes the place she
lives, she enumerates the reasons that make her want to run away as follows:
In a way, I like this place, different people, there are the Romani people you
know, they stand up all night walking and talking in the street, smoking their
hookah in the middle of the street, there is a mahalle (neighborhood) life going

on here, when you think about it, it’s really beautiful, sweet. [ ] but, on the
other hand, it’s a milieu where the streets are covered with spit, the garbage is
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spread open, it’s a dirty place, or, another point, I don’t want to live in a place
where I can’t dress as I like, I want to run away from there. 30TR

She complains that, although the garbage is collected twice a day by the municipality,
everywhere is covered with garbage but she confesses that she never attempted to apply
for a garbage container to be placed in the street and criticizes herself as follows:

Honestly, I did nothing; I did nothing about this garbage problem. I only
complain about it quietly. 31TR

She, on the other hand, expresses her thoughts about the recycle bags that the
municipality tried to put into service as follows:
[ 11 laugh at some municipal initiatives. [ ] they are distributing recycle bags to
people who are unable to dispose of their traditional garbage properly; |
wonder what they are expecting from such an attempt. 32TR
Although she expresses her eagerness to meet untraditionally composed (woman-
woman-child, man-man-child) families, she also expresses her anxiety about explaining
such a family formation to a child of her own if she had one. While she strongly stresses
that she is not homophobic, she also expresses her uncertainty about her tolerance

concerning some situations as follows:

[ 11 am not a homophobic person, really, far from it, but (umm) I, also, don’t
know whether I can put up with the sight of two man kissing each other. 33TR

She openheartedly acknowledges that the opportunities that facilitate her living
conditions in the environment she lives in may, also, prevent her from noticing the
difficulties the others have to put up with. She is, on the other hand, angry about people
accepting everything without questioning, she expresses her discontentment as “nothing
new here, it’s just what our old, fellow countrymen do”, positions herself as follows:
[ ] 1'am from the middle class, that is, | have a moderate income, and | have a
life with things that are precious enough not to lose. This can make me
withdraw, but most people don’t have anything to lose. These ideas sometimes
make me crazy, they make me go insane [ ], but if you ask me what do you do

about it, I don’t talk to them much, I don’t talk about this subject either, I don’t
tell them what I think, I mean, I get tired of it. 34TR
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It is evident that, considered broadly, Yusra is an inquisitive, questioning, stubborn
person who gets angry, argues and even quarrels in the face of injustice, has her
political views and has a personal make-up that can bear the possible dangers of
fighting in the front lines of a cause she believes in. It is understood that she wants to
live a life that provides a certain life quality, with people who share similar preferences
and ideas. However, it is obvious that, since the reasons behind her failure to realize
such a life are economic in nature, she harbors a certain amount of anger against those
with better financial means. It is observed that, although at certain points, she begins to
categorize people, she is tolerant to all the people for the sheer fact of their being human
and she, sometimes, experiences fluctuations between these two sentiments. It is seen
that, while she is complaining of not being understood, she is also reluctant to
communicate with those who, she believes, fail to understand her, and she, eventually,
prefers to withdraw.

Zuhal: A 38 year old, married woman with two children, who has grown up
outside Istanbul and has fourteen years of teaching experience. She propounds the idea
that we should respect all point of views whatever they may be and notes that she puts
this idea into practice in her life, and expresses herself as follows:

Nobody has to be like us, [ ]. 35TR
She says that people are only concerned about themselves and try to get rid of other
people as soon as possible without paying any attention to their plight, which makes her
very angry. She, on the other hand, notes that other people’s reactions to unfavorable
circumstances are significant criteria for her, and she is affected by others’ views when
taking a step in face of such circumstances and, most probably, will stay away from the
persons that cause distress without disrespecting them in any way, and she summarizes

her stance as follows:
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[ 1in places where you live some kind of a communal life, you also display
some timidity, such as what the neighbors will think, what those will think etc.,
I can’t deny that, [ ]. | will, probably be affected by the environment, and |
don’t think I will be able to behave as if I don’t care what the others think.
36TR

She notes that people can live together on this planet, that she does not understand what
it is that people are unable to agree on, that we should not forget that whatever you gain
the final reality is death for everybody, and she expresses herself as follows:
[ ] we can live together in this world, what is it that is not enough for
everybody, is it money, what is it, what can it be after all, I mean, even if you
are very rich you are destined to die after a while. That money becomes totally
meaningless, what can being very rich do for you in the end, what can that
money do if you haven’t lived a happy life in this country, [ mean, in this
world, [ ]. 37TR
Later on, she points out that the events in the Middle East seems absurd to her, that she
does not understand the sectarian or religious clashes, that human life is very precious,
that she is shaken by the concept of killing and cannot bear to watch death news on TV,
that it shouldn’t be so easy to terminate a person’s life with a bullet, and expresses her
feelings as follows:
[ 1 I have two children, and when | think about it, about the things I have to
suffer and put up with in order to raise them, to ensure that they grow up, you
know, | raise them with love, with compassion, with patience, but suddenly
somebody comes and puts a bullet in them and terminates their lives, it’s as
simple as that. It shouldn’t be so easy, a human life, I mean, should not be so
cheap. I mean, whatever the cause,... even if it’s a valid cause, there shouldn’t
be anything like this. 38TR
Saddam Hussein ... was executed, you know, he had done many evil things
they said, but however bad he might have been, | was very sorry to see him like
that, he was after all a human being, a soul, you know. 39TR
She, particularly, notes that she can never be peaceful if the people around her are in
distress, that she feels sorry for others, that she is a sentimental person, that humanism

is important for her and that, if she lives in an problematic environment, she will feel

very sorry for the people there and continued her speech as follows:
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I must have a clear conscience, I must be in peace with myself, ... looking
back, there should be no regrettable occasion there for me. To have a lot of
money, to be in possession of everything, | mean, to have everything but no
peace of mind, that is to have a lot of regretful incidents, then it all is
meaningless and worthless. 40TR
Considered broadly, Zuhal displays calm, sentimental, respectful, highly compassionate
and commonsensical and sensitive personality traits. It is observed that she is deeply
impressed by others’ problems, thinks that we should try to solve our problems without
any resort to clashes and quarrels and that human life comes before everything else. She
displays eagerness and, as much as she can, makes efforts to help those who request
help from. It is, however, observed that she is, also, anxious about the possible negative
corollaries of these efforts and how the people around her might interpret them. It is,

also, striking that she, continuously, emphasizes the view that everybody should respect

each other’s differences in all circumstances.

The Scale of the Convergence and Divergence, Representativeness and Variability

According to J. A. Smith (2011), for the study of IPA with sample sizes of 1-3, each
theme should be endorsed with extracts from each participant. On the other hand, he
indicates that for studies with sample sizes of 4-8, extracts from the half of participants
should be supported as evidence. Especially, for large sample sizes, submitting some
indication from at least three or four participants per theme is to provide how existence
of a theme is confirmed.

Therefore, in this study, it will be probed whether there are emergent themes
that are the indicators of competency which have been identified as the super-ordinate

theme exist or not, and a general as well as participant level evaluation of the
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competence in question will be made. The assessment will be realized in accordance

with the scale stages presented below:

1.

2.

All emergent themes of each super-ordinate theme will be individually
evaluated in terms of the number of participants. Accordingly, it will be
accepted that of all the six participants;

a. Four participants have an observable emergent theme.

b. Itis not known whether three participants have an observable

emergent theme or not.
c. there is no emergent theme that can be observed or will never be
observed in two, or less than two, participants of the group.

In case that the number of the emergent themes of the super-ordinate theme
which are considered to exist in the first stage is one more than half of the
total number of themes, it will be accepted that the participants, generally,
possess that super-ordinate theme, that is, the relevant competence. If the
accepted number of emergent themes calculated as one more than the half
of total number of themes does not correspond to an integer, it will be
accepted that it is not known whether the participants have that super-
ordinate theme or not, that is, the relevant competence. When, however, the
accepted number of emergent themes is equal to or less than the half of
total number of emergent themes, it will be accepted that the participants
do not have that super-ordinate theme in general.
The last assessment of the study will be conducted among participants on
an individual basis. At this stage, it will be accepted that a person who
meets more than the half of the emergent themes within the domain of each

super-ordinate theme will be considered to have that super-ordinate theme,
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that is, the relevant competence. The number of emergent themes that will
be obtained as a result of this assessment will be accepted as the individual
based total score and evaluated on the quadruple Likert scale whose
interval is presented below:

a. Having competence between 1 — 20, Not competent

b. Having competence between 21 — 30, Slightly competent

c. Having competence between 31 — 40, Competent

d. Having competence between 41 — 51, Fully competent

Evaluating Super-Ordinate Themes and Emergent Themes

Eight super-ordinate themes and fifty one emergent themes was evaluated depending
upon the quotations of the participants, below. Some referrals were used as follow:
“ST” super-ordinate theme, “E” emergent theme, “ST1” social justice and equity, “ST2”
diversity, value and respect, ST3, ST4, STS, ST6, ST7, ST8, and “1/E1”the first
emergent theme of social justice and equity super-ordinate theme, and “3/E3” the third

emergent themes of peace and conflict super-ordinate theme.

ST1-Social Justice and Equity

Table 7 shows the evaluation of eight emergent themes included in the super-ordinate
theme of social justice and equity which is classified under the heading of knowledge
and understanding. By using these super-ordinate themes, the participants are evaluated
in terms of knowledge, understanding and awareness dependent on the emergent

themes, namely knowing what is fair and unfair, knowing what is right or wrong,
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knowing the basic rights and responsibilities, discerning the rich and poor with an

awareness of the inequalities within and among societies and lastly understanding of

global debates and the role as global citizen. The participants’ level of information and

understanding on the emergent themes of social justice and equity competence are

analysed and interpreted under this theme. In addition, the super-ordinate theme and its

emergent themes are assessed under the heading of evaluating convergence and

divergence teacher’s competence based on the prepared scale (see page 101).

Table 7: The Evaluation of Social Justice and Equit

y ST

ST1 | Social Justice and Equity Ersu | Heper | Kaan | Olcay | Yusra | Zuhal | Total

E1l. | Knowing what is fair and unfair. 1 1 1 1 1 1 6
§” E2. | Knowing what is right and wrong. 1 1 1 1 1 1 6
S - L
S | E3 Knowm_g _the_ basic rights and 1 1 1 1 1 1 6
i responsibilities.
g Understanding the causes and effects
5 E4. | of the inequality; being fairness 0 0 0 1 1 1 3
= among groups. -
g ES. Discerning the _|ngquallt|es within 0 0 1 1 1 1
g and among societies.
B E6. | Discerning the rich and poor. 0 1 0 1 1 1
g E7 Understanding different views on 0 0 ol 1 1 0
N the eradication of the poverty.

Es. Understanding of g'I(')baI debates and 0 0 0 0 0 0 0

the role as global citizen.
Total | 3 4 4 7 7 6

It can be observed that all the participants have considerable awareness and apparent

knowledge on the first three emergent themes under this theme. Participants have the

common view that all people should have equal rights regardless of who they are or

where they live and that all practices contrary to this will be regarded as violation of

rights. Olcay and Yusra object to some people’s enjoyment of privileged rights as well

as the practice of discrimination against some people as follows:

Olcay: [ ] it’s absolutely unfair, (umm) judging people according to their status
or position [ ] there is a tyrannizing attitude there (1/E1). 41TR

Yusra: [ ] will we generate ghettoes and imprison people inside such walls,
won’t they see each other (1/E2). 42TR
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Kaan emphasizes the impossibility of arbitrary or endemic sanctions, the importance of
the legal process, the prevalence of law in democratic societies as well as the necessity
of executing the legal process as follows:

[ 1 'would like to do what is legally right. I would like to do as far as the law
permits (1/E3). 43TR

[ ] The definition of rights is straightforward, ... if in a democratic country, ...
if you live in a country where law prevails, ... your life is tailored by laws
(1/E3), (1/E2). 44TR

All the participants state that if they are cognizant of some other people’s exposure to
unfair or unequal conduct, they will support those people. While interpreting the
situation in a more general manner, Kaan supports his view that people experience low
level of awareness towards each other’s troubles in life with these words:
[ ] you know the common reasoning; let sleeping dogs lie, [ ] we may not be
aware of the issues that irritate others if we are not irritated by the same issues.
For instance, if you don’t own a car, as you won’t feel the rise in the oil price
and you won’t react against. Or, (umm), sometimes teachers (umm), do not
react against the difficulties doctors encounter. When I notice this, | explain
why it is not right (1/E2), (1/E1), (1/E3). 45TR
The participants say that if they are exposed to unfair or unequal treatment which some
others might have experienced previously, they will handle the issue more severely and
decisively than they did previously. They emphasize that their anger level will be high
and they will act more nervously under such circumstances. Ersu explains how he will
interpret such inequity and how he will stand against it as follows:
[ 11 would keep on fighting, | would keep on fighting through legal ways, |
would argue, tell and explain. [ ] This street does not belong to anyone,
everybody owns it, [ ]. I would act more sensitively than | would do for another
person’s problem, this is, in fact, intrinsic in human nature, (umm) | would
react against that. [ ] would I think of leaving that street, I don’t know, | am a
bit insistent, [ ] (1/E3). 46TR

It is observed that Olcay, Yusra and Zuhal are obviously aware of the inequalities

within and among the groups in society and especially unfair distribution among the
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groups. Yusra, taking herself and her own experience as the focal point, emphasizes that

nobody is nice and just to the other and states that she is not surprised at what happens,

she expresses herself as follows:
We are all oppressed by someone else, | oppress the janitor, my chief oppresses
me, my chief is oppressed by (umm) say, his chief from the ministry of
national education, ... and he is also oppressed by someone else, in this
hierarchy we all approach each other with horrendous hatred, because we are
all oppressed (1/E4). 47TR
[Referring to the attitude and manner of the landlady whose house she tried to
rent previously, she explains]. If I, even | have such experience, [ ] as a teacher,
as a person who can stand on her feet and who has a job, (umm) it is not, at all,
uncommon for a transvestite, a lesbian, a woman with nine children, or a
woman who probably immigrated to experience such alienation. [She admits
that she had to stay silent due to economic reasons as the rental was
reasonable] (1/E5). 48TR

Yusra, while likening poor and oppressed people and societies to grass, identifies those

who act in such coarseness with elephants and uses the following metaphor in her

speech:

[ 1 when the elephants play, they stomp on grass but nobody notices this (1/E5).
49TR

To elaborate, Yusra, refers to a campaign held by a non-governmental organization all
over the world as an example that reflects the positioning of the rich and the poor in the
society and the world and how inequality is supported through other channels obscurely
and claims that this has raised a feeling of distrust and insecurity among people, she
explains herself as follows:
[Regarding the campaign “How many centimeters is your fish”] bluefish is
expensive, and it has finished as the sea is plundered [ ] can’t remember the
name now, (umm) whatever, I won’t eat the baby bluefish and it will become a

bluefish [ ] those fish will grow up, and they will be eaten by some wealthy
people. I won’t be able to afford to buy it [ ] (1/E6). 50TR

Olcay and Zuhal state that the rich and the poor are kept apart from each other; that

people have to bear too much unfair treatment; that communication process is affected
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by financial possibilities and that social justice will only come as a result of economic
equity as follow:
Olcay: [ ] if there is no just system, firstly it depends on economy, ... it has
great influence, financial possibilities. [ ] ... they have, why don’t I have, well I
may somewhat persuade myself, but my children, looking around, will become
wannabees , it will certainly happen, that way, if you don’t have, it might lead
to psychological problems. [ ] (1/E6). 51TR
Zuhal: [ ] if we live in the same neighborhood, we have to pursue the same
rights, if they are financially challenged, it is not good that some rights are not
within their reach. [ ] we should also care about them. [ ] when your neighbor
is hungry lying there, I mean, if you are full (1/E6). 52TR
Olcay and Yusra put an obvious emphasis on the idea that people will live in a just
system if the economic equity is maintained. Especially Yusra, states clearly how she
cannot understand why people suffering from such unbalanced and unequal conditions
do not react against that, as she notes below:
The imbalance of income distribution in society is horrible, that people never
notice that, (umm) whenever | think about this, that sayins comes to my mind,
“I (umm) am puzzled not by the question why a poor and hungry person steals
but why he does not steal”. I don’t know whose sentence is that but it is always
on my mind (1/E6). 53TR
| have recently heard a very beautiful saying, one day (umm) I was detained
just because | was a leftist, another day | was put into prison for | was a

nationalist, but bread has never gone cheaper. | mean, that they don’t think
about this really bothers me, sickens me a lot (1/E7). 54TR

For ST1, Evaluating Convergence and Divergence Teachers” Competence

Among the interviews held under the heading of Social Justice and Equity super-
ordinate theme, a competence can be observed regarding knowing what is fair and
unfair as well as discerning what is right and wrong regarding its benefits for the other
individuals and the society. The participants have sufficient knowledge and

understanding to both their own rights and responsibilities and those of other
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individuals’. The participants share the view that you cannot prevent children from play
games by not providing them with a playground, playing games is a child’s most natural
right. In terms of causes and effects of inequality and the unfair economic distribution
among groups, three participants’ views display meaningful difference from each other;
while the other three participants did not comment on these. It is observed that the
participants have apparent knowledge and understanding about the inequality within
and among societies in the world and the perceptibility and effects of the injustice and
inequality between the rich and the poor. However, two of the participants supported
eradication of poverty, while the other participants did not present an opinion. The
participants showed no apparent awareness of global debates and about what the role of
a global citizen means. Only one of the participants, in a self-critical way, said “I know
I don’t have enough knowledge about global citizenship”.

Five of the eight emergent themes under the heading of social justice and
equity super-ordinate theme have been observed among 4 and more participants.
Therefore, it is accepted that the participants possess the following emergent themes:
“knowing what is fair and unfair”, “knowing what is right and wrong”, “knowing the
basic rights and responsibilities”, “discerning the inequalities within and among
societies”, and “discerning the rich and poor”. It is not clear if “understanding the
causes and effects of the inequality; being fairness among groups” emergent theme is in
the possession of the participants, since it has been observed only in three participants.
As “understanding different views on the eradication of the poverty” emergent theme
has been observed in two of the participants and “understanding of global debates and
the role as global citizen” emergent theme has not been observed at all, it is accepted

that these themes do not exist.
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Since this super-ordinate theme consists of eight emergent themes and five of
them have been observed, it has been accepted that the participants, in general, possess
“Social Justice and Equity” super-ordinate theme, that is the relevant competence.

The individual-based evaluation in terms of the number of emergent themes
that make up the social justice and equity super-ordinate theme shows that Olcay, Yusra
and Zuhal are accepted as having the knowledge and understanding which this
competence requires; whereas the other participants are accepted as not having this

competence.

ST2-Diversity, Value and Respect

Table 8 shows the evaluation of seven emergent themes included in the super-ordinate
theme of diversity, value and respect which is classified under the heading of
knowledge and understanding. By means of this super-ordinate theme, the participants
are evaluated in terms of knowledge, understanding and awareness based on the
emergent themes, namely: knowing similarities and differences, importantly knowing to
grow respect for the difference and diversity, knowing and understanding the
contribution of different cultures, values, and beliefs to the life, accepting that
everybody may have their own point of view and importantly knowing to learn from the
experiences of others. The participants’ level of information and understanding on the
emergent themes of diversity, value and respect competence are analysed and
interpreted under this theme. In addition, the super-ordinate theme and its emergent
themes are assessed under the heading of evaluating convergence and divergence

teacher’s competence based on the prepared scale (see page 101).
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Table 8: The Evaluation of Diversity, Value and Respect ST

ST2 | Diversity, Value and Respect | Ersu | Heper | Kaan | Olcay | Yusra | Zuhal | Total

Knowing the similarities and
differences among people.
Knowing and understanding the
E2. | contribution of different cultures, 0 0 1 1 1 1 4
values, and beliefs to the life.
Knowing the nature of prejudice
and the ways to combat it.
Discerning others; importantly
E4. | knowing to learn from the 0 0 1 0 1 0 2
experiences of others.
Knowing the issues of the

El. 1 1 1 1 0 1 5

E3.

Knowledge and Understanding

E5. | diversity and discerning 1 0 1 0 1 1 4
processes.
Importantly knowing to grow

E6. | respect for the difference and 0 1 1 1 1 1 5
diversity.

Equally valuing all the people;
importantly knowing and

E7. | understanding of respecting the 1 0 1 1 0 1 4
rights of all to have a point of
view.
Total| 3 2 6 4 5 6

It is understood that the participants have significant awareness and apparent knowledge
and understanding about the first and sixth emergent theme, that is, “knowing the
similarities and differences among people”. The participants accept, without
questioning, that there, naturally, can be similarities and differences among individuals
and societies. Ersu, expresses his satisfaction about the participation of one of his
neighbors, belonging to a different belief, to regular religious rituals as follows:

Does [the existence of different ethnicities] bother me, no it, actually, doesn’t.

It doesn’t, for example, disturb me that my neighbor upstairs is going to (umm)

church and the one downstairs is going to the mosque, not in the least. On the

contrary, [ ] things that are done regularly make me happy, [ ] (2/E1). 55TR
The participants interpreted the contribution of diversity to life by presenting
metaphorical examples derived from the experience they have from the places they were
born and raised or their workplaces. Olcay, for instance, explains her view that the
precondition of the coexistence of differences is a just economic system by means of the
following metaphorical example:

[ 1 1think of a garden and many types of flowers are there, they are all

different, but none of them will probably be enough to make the garden
beautiful, they all together make it beautiful. If there is going to be, really, a
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just order there, then, I have no objection to its existence [ ]. Furthermore, with
the amalgamation of cultures, people will prosper even more (2/E2). 56 TR

Yusra believes that when people of different cultures, values and beliefs reject or cannot
learn living together, we lose diversity and disintegration and differentiation begins as
follow:
Different economic groups or people with different beliefs (umm) coming
together and forming separate districts, or separate ghettos apart from each
other, that’s the real separation, losing that colorfulness, losing that sense of

living together, disintegration, building walls between each other, these are
(umm) more dangerous for society, | think (2/E2). 57TR

The participants, while acknowledging the choices of individuals with different sexual
orientation, are, also, against their being othered just because of these preferences and
emphasize that they should be accepted along with their differences. It was observed
that the participants easily distinguished and noticed prejudice in this process. It was, on
the other hand, noticed that they disagreed on knowing how to combat with prejudice
and tried to cast the responsibility on the opposite side. The majority of participants
pointed out that, so long as they do not inconvenience them, they will not raise an
objection to the existence of individuals with different sexual orientation and that they
prefer to stay away from those people.

Kaan points out that being born and raised in the same culture as well as
spending adulthood in the same culture is different from living in an multicultural
environment in which different cultures, values, beliefs and choices co-exist and create
learning opportunities and enrich the individual. He expresses his multilayered
experience and his thoughts as follow:

[ 1, I'lived in a city where everybody enjoys the same culture. (Umm), I, also,
lived here [in Istanbul] too, I have been here for about 10 years now, this city
enriches me more. Because, in that same culture you see [ ] the same things,
the same social activities, the same talks, and (umm) people who go to the
same places. (Umm), but here, it is totally different, | mean, here you meet

with people who are very different, you know, people that you never [ ]
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imagined or thought to exist [ ] you meet them, you share your ideas with
them, [ ] and that creates amalgamation. It enriches you, you know, colors are
intermingling, and that’s a good thing, [ ] I think it doesn’t cause any
sociological inconvenience. Because people are (umm) learning that thing, I,
for example, have come together with homosexual individuals here. | saw that |
should respect that, you see, that sensibility grow in me naturally, | have it
now. [ ], of course, when you get into that cultural thing, when you socialize
with them, (umm) you learn to respect them, you also learn to respect different
cultures, that’s the good thing about it [ ]. Naturally, I think it is a more
positive environment. [In Istanbul], there are people from many ethnicities,
people with many languages, here we have the Romani people, we witness
their musical culture, their life style, there are people from the Black Sea
region, you turn your head there and see foreigners, tourists and the like, you
have people of different beliefs, (umm) that automatically broadens your
horizon and enriches you, which is again a good thing (2/E1), (2/E2), (2/E4),
(2/E8). 58TR

The participants have certain views about peoples’ preferences, what these processes

encumber them with and to what degree other people tolerate their choices. Kaan, while

attributing the ignorance about the diversity related subjects to lack of education and

experience, explains how this situation is reflected in his relationship with parents as

follows:

[ 11 suppose reading creates a change in the minds of people, I mean someone
who hasn’t read books, or hasn’t lived, seen, traveled, ... may not get rid of
bigotry, [ ]. [ ] sometimes, even we get into conflict with our father, mother,
perhaps it’s because of their educational level, or maybe (umm), that’s all that
they know, they have that much of knowledge, [ ]. Maybe, there are religious
factors involved, maybe it’s their beliefs, cultures, traditions, mores [ ] (2/E5).
59TR

Zuhal, on the other hand, notes that people are stereotyped without any inquiry into

their circumstances, and nobody spends time on trying to understand the processes

behind these differences, and she provides us with clues about what should be initially

done as follows:

We don’t pay attention to what [transvestites] live [ ], we are unaware of what
they go through in society. We immediately think of them as bad, | mean, as
bad people, ... we need to try, a little, to understand them (2/E5). 60TR
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Some of the participants say that they are not homophaobic, that they respect those with
different sexual orientation and that they will go on respecting so long as they receive
the same kind of respect from them too. The idea that individuals cannot be suppressed
because of their preferences and that we should respect individual rights is explained by
Heper as follows:
[ 1 you have to live like this, you have to behave like that, nobody can force
people like that. [ ], be it gender preferences or social preferences, they are all
related with individuals themselves, with their inner selves. [ ] love, relations
based on love and respect, (umm), to respect the rights of others [is important]
(2/ET). 61TR
Yusra says that she respects individuals who are discriminated in society because of
their sexual orientation and argues that they should be able to live enjoying all the rights
available, she expresses her views as follows:
I really, sincerely, respect their [individuals with different gender] preferences,
| know that they feel like that way, and (umm) I think they should be able to

live whatever way they like, let them get married, have children, adopt children
(2/E7). 62TR

It is observed that the experiences of the participants have an effect on the formation of
sensibilities towards differences. Zuhal, for instance, attributes her sensibility towards
differences to her neighborhood she was born and raised in and her neighbors with
whom she still is in touch:

[ 1 I'lived in such environments for a long time [ ]. The place we lived was an
Alevite village, they said we came from somewhere else and settled there, we
established a wonderful dialogue with those people, | mean, we lived in peace
with them, and there occurred no problem. [ ] since we respected each other,
there was no problem between us. They equally, respected us, we respected
them and we lived together peacefully, [ ] and they still do. [ ] we have to
respect everybody. [ ], and I am really trying to implement this motto in my life
as well (2/E7). 63TR

Similarly, Olcay portrays her days with her Alevite house mate as follows:
[ ] I'used to have an Alevite friend, [ ] with whom I shared the same apartment
and got along very well, we were always together in the same house [ ]. I had

no problem because she was a very good natured human being, we could talk
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about that, (umm) [religion] subject comfortably, (umm) she talked about it, [ ].
But she didn’t interfere in my life either, like why are you doing that, [ ] when
it was time to perform salaat, she sometimes laid my prayer rug on the ground
herself, she didn’t interfere in my faith, [ ]. In turn, | never asked her, why are
you drinking alcohol when she did drink it. (Umm), after all, it’s her choice,
and she is (umm) a grown up person, she has been brought up like that, it is in
her family, I have no right to react to that. But I told her about my views, she
also told me about her thoughts (2/E8). 64TR
Some participants, while considering the negative attitude towards diversity and
difference as natural, attributed it to either lack of education and experience or the
resistance to change that is usually observed. Ersu, while reiterating the common belief
that his previous point of view was conditioned by his upbringing, also, concedes that
he shares similarities with the perspectives with which he is combating today. Ersu
argues that we should consider culture based points of view as natural:
Maybe, it reflects our point of view we once had. [ ] | mean, we should not
condemn it once. We have to see that perspective as normal too, [ ] (2/E8).
65TR
Olcay says that she has made friends with everyone without distinction and that her
friendship with them is still alive:
[ 11 mean it in terms of communication, a Kurd, for instance, racially nothing, |

have no problem with it, | can make friends with Alevites, Kurds, Turks and
practically everyone, | have no problem in that sense (2/E7). 66 TR

Zuhal, on the other hand, expresses her bewilderment in the face of such concepts as
holy wars as follows:

[ ] They are fighting for a sect, what’s it all for, I mean, let them live as they
find it proper and you live as you prefer (2/E8). 67TR

For ST2, Evaluating Convergence and Divergence Teachers” Competence

During the interviews conducted under the super-ordinate theme of Diversity, Value and

Respect, the emergent theme of “knowing the similarities and differences among
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people” was observed in all the participants except Yusra. Yusra has the tendency to
qualify all the perspectives that are incongruent with the modern scale of the present
world and that derives references from the past as “ignorance and immaturity”. In terms
of accepting diversity and differences, it is seen that, especially, Ersu and Heper have
points of view that can be qualified as attitudes based on constant detachment towards
individuals with different sexual orientation. While Ersu express it as “I can accept that
to a certain point”, Heper says, “I am sure of myself”. It is observed that they try to
remain close to those individuals with different cultures, values, and beliefs, while the
explanations presented to depict the relations with those with different sexual
orientation reflected a dominant sense of fear for the possible encounter with them and
an explicit effort to stay detached from them. It is clearly seen that the male participants
have greater and more explicit anxiety than female participants. Since he has a personal
history of friends with different sexual orientation, Kaan is clearly differentiated from
Ersu and Heper with regard to his acceptance and respect for the relevant process.
Although Olcay, as a woman, is more comfortable as compared with the male
participants, she says that she is uneasy about individuals with different sexual
orientation. While Yusra regards a friendship with her transvestite neighbor as an
enriching learning and experience opportunity, Zuhal says that she wants to help those
people against the adversities they face but she also emphasizes that she may hesitate to
do so because of the negative reactions she may receive from the others.

Five of the seven emergent theme under the heading of diversity, value and
respect super-ordinate theme have been observed among 4 and more participants.
Therefore, it is accepted that the participants possess the following emergent themes:
“knowing the similarities and differences among people”, “knowing and understanding

the contribution of different cultures, values, and beliefs to the life”, “knowing the
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29 ¢

issues of the diversity and discerning processes”, “importantly knowing to grow respect
for the difference and diversity”, and “equally valuing all the people; importantly
knowing and understanding of respecting the rights of all to have a point of view”. As
“knowing the nature of prejudice and the ways to combat it” and “discerning others;
importantly knowing to learn from the experiences of others” emergent themes have
been observed in two of the participants, it is accepted that these themes do not exist.
Since this super-ordinate theme consists of seven emergent themes and five of
them have been observed, it has been accepted that the participants, in general, possess
“Diversity, Value and Respect” super-ordinate theme, that is the relevant competence.
The individual-based evaluation in terms of the number of emergent themes
that make up the diversity, value and respect super-ordinate theme shows that Kaan,
Olcay, Yusra and Zuhal are accepted as having the knowledge, understanding, and
awareness which this competence requires; whereas Ersu and Heper are accepted as not

having the competence.

ST3-Peace and Conflict

Table 9 shows the evaluation of six emergent themes included in the super-ordinate
theme of peace and conflict which is classified under the heading of knowledge and
understanding. By means of this super-ordinate theme, the participants are evaluated in
terms of knowledge, understanding and awareness based on the following emergent
themes: knowing the causes and effects of the conflict locally and globally, knowing
the consequences of an action, knowing the processes of peace and conflict and
knowing and understanding the strategies for overcoming and preventing the conflict,

and knowing the conditions conducive to the peace and understanding the complexity of

116



conflict resolution. The participants’ level of information and understanding on the

emergent theme of peace and conflict competence are analysed and interpreted under

this theme. In addition, the super-ordinate theme and its emergent themes are assessed

under the heading of evaluating convergence and divergence teacher’s competence

based on the prepared scale (see page 101).

Table 9: The Evaluation of Peace and Conflict ST

ST3 | Peace and Conflict Ersu | Heper | Kaan | Olcay | Yusra | Zuhal | Total
Knowing the causes and effects of
? EL the conflict. 1 1 ! 0 ! ! 5
2 Knowing the causes and effects of
c
£ | B2 | the conflict locally and globally. L o1 o 9] 3
é E3 Knowing the consequences of an 0 ol 1 0 1 1 3
N action.
Knowing the relationship between
°
S E4. the conflict and peace. 1 1 0 ! 0 ! 4
o4 Knowing and understanding the
2 | E5. | strategies for overcoming and 1 0] 1 0 0 1 3
= preventing the conflict.
2 Knowing the conditions conducive
X | E6. |tothe peace and understanding the 1 0] 1 0 0 0| 2
complexity of conflict resolution.
Total| 5 2 5 2 2 4

It was observed that the majority of the participants had the necessary knowledge about

the causes and effects of the conflict locally and globally. The views of Ersu, Kaan,

Olcay and Zuhal about various aspect of the subject are as follows:

Ersu: People do not only exclude, (umm) those in other countries, they also
ostracize people belonging to other nationalities. They call them Romani, or, [ ]
that call them gypsies [ ], Albanians, or Assyrians, or Christians, they say we
are this or that, like Kurds or Circassians [ ]. I mean they say, we don’t want
them in our neighborhood, for example we don’t want the Easterners here, or,
vice versa Easterners don’t want you, Westerners, the Turks [ ] (3/E2), (3/E1).
68TR

Kaan: | am not a side to that after all, | never thought something like, say, this,
that, those, or that group is definitely right or the or this group is certainly
wrong, (umm), because they all have their reasons, [ ], we should give an ear to
those reasons, [ ] (3/E1). 69TR

Olcay: [ ] I am definitely against war, it has to be solved [ ] by pursuing other
policies, as far as possible, [ ] just because of the ideas of a bunch of people, all
the civilian population is dying, I don’t like that (3/E2). 70TR

Zuhal: [ ] you may get into conflict with people, [ ] there may be, you know, a
bad reaction against you. That’s why it’s a difficult situation, [ ] (3/E1). 71TR
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Being aware of the possible results of an action in times of peace or conflict, Yusra
expresses the anxiety that she will feel when she finds herself in an undesired situation
as follows:

[ ] T am afraid of being forced to choose a side [ ], I wouldn’t like to be in that
kind of situation. Because, I don’t like to feel trapped like that, [ ]. But, I
wouldn’t want to be involved in an argument in which a friend of mine with
whom | share the same ideas is a side, | would be afraid to participate. | mean,
not a fear of physical threat, or (umm) a fear of being in combat but the fear of
being trapped in that, (umm) middle situation (3/E3). 72TR

It is observed that the majority of the participants understand the relation between peace
and conflict and know the processes involved within that relation. Ersu’s opinions
regarding the causes of conflicts and the right stance to be taken during the peace
process are as follows:
[ ] these kinds of problems arise when different cultures, different ethnicities
try to live in the same place, it’s a natural result perhaps. To get used to that,
probably (umm) the best way is being patient, being tolerant, trying to solve
the problems, expressing feelings and thoughts in an explicit and
comprehensible way, [ ] (3/E4), (3/E2). 73TR
Heper, on the other hand, depicts his stance in case of conflict as follows:
[ 1 'would express my discontentment. But, since | know how people are, |
mean, | have learnt, in course of time, to predict how people may react, [ ]. Or
maybe, I wouldn’t do anything excessive, I wouldn’t insist, [ ] I would refrain
from doing things that may be harmful for me and the other side (3/E4). 74TR
Zuhal argues that everybody has the right to express their thoughts and that they should
defend their thoughts or rights in times of peace:
[ ] everybody should express themselves, what is the conflict for, [ ]. They can
tell their problems straightforwardly. [ ] Everybody may express their thoughts,
I don’t see any inconvenience in that. [ ] They don’t allow them to live a life of
their own, | mean they say, you have to think like us, you have nothing else, no

right of your own. ... let them defend their own views, I mean, why are you
threatening them anyway (3/E4), (3/E5). 75TR

While providing their thought about overcoming the conflict, the participants emphasize

the significance of knowing each other and one’s rights, of reciprocal tolerance, of
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convincing self-expression in the course of the process. Ersu, Kaan and Zuhal express
their views about the possible strategies to be employed in order to overcome and
prevent conflict as follows:

Ersu: [ ] Maybe, if those groups knew each other, they probably would be very
good friends, but they don’t feel the need to know each other. They think that
the other communities, [ ], other ethnical groups, [ ] think differently and are
not like them (3/E5). 76 TR

Kaan: When people know their rights, ... their rights and when they express
them comprehensibly, | think they can convince the other side. Of course, there
may, always, be tyrants, [] in that case, you have, you have the police force of
the country, [ ] | mean there is a law, an order to it, [ ]. I mean, | would try to
solve it that way (3/E3), (3/E5). 77TR

Zuhal: When two people have a problem, they may talk it over in a more
appropriate way, [ mean, without disturbing the others, [ ] after all, it’s their
problem and everybody doesn’t need to be informed about it, they can solve it
between themselves (3/E5). 78TR

Regarding “knowing the conditions conducive to the peace and understanding the
complexity of conflict resolution” Ersu and Kaan express their views as follows:

Ersu: [ ] There is person who manages a car park, [ ] he is offended that | park
my car in front of my house. Why, because there is no parking space available
for him, I mean (umm) although I have told him that it is a very egotistical
attitude, he doesn’t want or cannot understand this. [ ] When we are done with
this kind of problems, we may perhaps, obey the common rules of life a little
more (3/E6). 79TR

You gather the groups together , [ ] and tell those groups “you are not different
from these people, you have to learn to live together”, [ ] the two groups should
be introduced to each other and peace established [ ] (3/E6). 80TR

[ 11 felt happy that | found a solution, | felt good but, before the time | found
the solution what I felt was discomfort [ ], I interfered, they always used me as
a mediator (3/E5). 81TR

Kaan: [ ] it begins with contact, [ ] if you want to interfere, first you have to
have be in contact with everybody, | mean, talk to everybody, [ ]. Yes, | would
do it, because | have tried to form a connection with everybody, | tried to
communicate with everyone, [ ] so that you can be active in the works to be
done (3/E6). 82TR
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For ST3, Evaluating Convergence and Divergence Teachers’ Competence

It is observed that five of the participants have the knowledge about the causes and the
effects of conflict, which is involved under the Peace and Conflict super-ordinate theme.
It is seen that the three of the participants have high awareness level about the causes
and effects of the difference between the global and local levels of conflict. It is
observed that knowing and understanding the relation between peace and conflict is
present in the majority of the participants. It is, again, observed that while Ersu, Kaan
and Zuhal are competent about the strategies to be implemented for overcoming and
preventing the conflict, Heper, Olcay and Yusra did not have the same performance.
While knowing the conditions conducive to the peace, it is understood that Ersu and
Kaan have, also, made conspicuous effort to understand what may turn out during the
conflict resolution processes and the difficulty involved in the process. It is understood,
as well, that Kaan and Yusra have distinct experiences as to what the consequences of
getting involved in any action within these processes may be.

Two of the six emergent themes under the heading of peace and conflict super-
ordinate theme have been observed among 4 and more participants. Therefore, it is
accepted that the participants possess the following emergent themes: “knowing the
causes and effects of the conflict” and “knowing the relationship between the conflict
and peace”. It is not clear if “knowing the causes and effects of the conflict locally and
globally”, “knowing the consequences of an action”, and “knowing and understanding
the strategies for overcoming and preventing the conflict” emergent theme are in the
possession of the participants, since it has been observed only in three participants. As

“knowing the conditions conducive to the peace and understanding the complexity of
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conflict resolution” emergent theme has been observed in two of the participants, it is
accepted that this theme does not exist.

Since this super-ordinate theme includes six emergent themes and only two of
these themes are observed, it is accepted that the “Peace and Conflict” competence is,
generally, absent in the participants.

The individual-based evaluation in terms of the number of emergent themes
that make up the peace and conflict super-ordinate theme shows that Ersu, Kaan and
Zuhal are accepted as having the knowledge, understanding and awareness which this
competence requires; whereas the other participants are accepted as not having the
competence. It is observed that, especially Yusra in particular, while individually
having competence in all the other competence areas shows a distinct lack of
competence in this area. She argues that she will solve all the conflict processes that
may arise by means of quarrels and with feelings of anger and indignation; she doesn’t

prefer the ways that allow for peace.

ST4-Critical Thinking

Table 10 shows the evaluation of seven emergent themes included in the super-ordinate
theme of critical thinking which is classified under the heading of skills. By means of
this super-ordinate theme, the participants are evaluated in terms of critical thinking
skills based on the following emergent themes: having abilities of listening, asking
questions and questioning, striving to understand different viewpoints and evaluate
them, critically analyzing the information and making information-based ethical
decisions, and following the mass media. The participants’ level of using skills on the

emergent themes of critical thinking competence are analysed and interpreted under this
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theme. In addition, the super-ordinate theme and its emergent themes are assessed under

the heading of evaluating convergence and divergence teacher’s competence based on

the prepared scale (see page 101).

Table 10: The Evaluation of Critical Thinking ST

ST4 | Critical Thinking Ersu | Heper | Kaan | Olcay | Yusra | Zuhal | Total
Having the abilities of listening to
EL. others and asking questions. 0 0 1 1 1 1 4
E2. S_trlvmg to understand different 1 0 0 0 1 1 3
viewpoints and evaluate them.
E3. | Performing an enquiring mind. 1 0] 1 1 1 1 5
(%] - - - -
Z | s D|§c_ern|ng and detecting biases, 1 0 1 0 1 ol 3
» opinions, and stereotypes.
Critically analyzing the
E5. | information; making information- 0 0 0 1 1 0 2
based decisions.
E6. | Following the mass media. 0 0 0 0 1 0] 1
E7. | Making ethical judgments. 0 0 0 0 0 0 0
Total | 3 0 3 3 6 3
It is seen that the majority of the participants have the abilities of listening to others and

asking questions. The following remarks by Yusra, who has a distinct level of listening

and asking questions, are interesting:

About th

[ 1 1'would get angry, | would say, Why! Why don’t they, (umm) [ ] on what
grounds they don’t want them, or what complaint do they have against them!!!
I would, definitely, ask what do you want!!! What did (s)he do to you [ ], s/he
is a human being, s/he is living her/his life like other normal human beings,
what makes them so different from you, why are you behaving like that!!! |
would ask questions (4/E1). 83TR

e most important ability that enables people to live together in peace, that is,

the ability of understanding different viewpoints and evaluating, appreciating and

accepting them, Ersu provides the following comment:

[People] should be able to live together. [ ], people have to live through an
adaptive period for that, and leave that period behind. [ ], they have to have that
experience, live that culture so that they think, (uhh) I think like this but there
are also other people who also think, I am living like this but there are other
people who live differently (umm), who have different cultures. That means, |
have to accept them, [ ], | have to try to find what | can do together (umm) with
these people, maybe | can appreciate and accept what they do too or | should
be able to do it as well. To be able to say these, one should pass through (umm)
that process (4/E2). 84TR
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It is seen, from the following comments, that Ersu and Olcay have an inquiring attitude
in face of events and circumstances and it is understood that this inquiring attitude has
been, partly, conditioned by prejudices.

Ersu: [ ] if I were a lawyer, (umm) | would, of course, like to analyze that
structure. [ ] if it’s a positive structure, (umm) maybe, I mean, I can’t say |
would definitely help but I guess, | would question it to the extreme. | would
have to have complete confidence in them, they would have to be very good,
very understanding people [lesbian couple], if I can think that they can manage
to make their child understand, accept the situation, then 1 might help, but
otherwise, it is a bit hard for me (4/E3). 85TR

Olcay: [ ] whether the explanations, ... are really ... positive or negative, the
pros and cons of it are very important for me, if they can convince me, then |
would support them (4/E3). 86 TR

Ersu: being it under supervision [I would allow my child] by watching over
them [to see the child of a lesbian couple]. [ ] I wouldn’t let them free, I mean,
[ don’t think I am that much (umm) understanding [ ]. [ ] there is a risk of
being intersex or of being of the same (umm) sex type. [ ] The thought that the
other may become a model (umm) it frightens me, to tell the truth, | mean
(umm) I would only allow for a controlled situation (4/E3). 87TR

Zuhal, while questioning the events with a humanistic point of view, expresses her view
of the subject sadly as follows:

| say, how on earth can people behave so ignorantly in the Middle East. | mean
those sectarian wars, the wars about religion, whatever those are; I think killing
a human being is absurd, whatever the reason maybe, for a sect, or for a
religion, it’s no reason (4/E3). 88TR

Discerning and detecting biases, opinions, and stereotypes and interconnecting the
subject with his personal stance, Ersu provides the following remarkable comment:

[ 1 While answering these, (umm) | sometimes feel that we are really way
behind the possible, I mean we are unable to feel empathy as human beings, [ ]
I think we are not sensitive enough. [ ] Well, as for world citizenship, (umm)
we are not in a very promising situation, [ ] when you don’t question yourself
you feel you are all right but, [ ] when there are counter points, you may say to
yourself; I was thinking like that but it seems I wasn’t so understanding about
these subjects after all (4/E4). 89TR
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Yusra, on the other hand, while immediately detecting the reference points of the
statements she listened to, she confesses that she has trouble about tolerating different
points of view:
It’s a very ignorantly made remark, no thought, no contemplation, just a
remark made by a person who acts according to her/his religious persuasion or
the general value judgments of the society, I don’t feel anything for it, | am not
angry at it either, (umm) I have no sympathy either, I don’t want to judge him
/her, because s/he is an ignorant person, s/he is acting according to her/his
value judgments (4/E4). 90TR
Understanding the significance of information, evaluation and analysis and believing
that the feelings should be left outside of decision making processes, Olcay expresses
her thoughts as follows:
[ 1 'would, probably, enquire about the consequences or scientific pros and
cons, I don’t know, a questionnaire of that kind maybe, I would investigate the
possibilities, fumble with the information. Because, | have only my feelings to
depend on now (4/E5). 91TR
In terms of following the mass media, process literacy and evaluation, Yusra describes
herself as follows:
[ don’t attend to many organizations, activities, I am trying to keep pace with
many thing, reading, watching, seeing etc. (Umm) ,but if we are talking about

the environment, if you are hinting at the environment or the state of sharing in
the world, yes I can see what is going on, the spectacle (4/E6). 92TR

For ST4, Evaluating Convergence and Divergence Teachers” Competence

It is observed that five of the participants are competent in the emergent themes of
“having the abilities of listening to others and asking questions” and “performing an
enquiring mind” which are listed under Critical Thinking super-ordinate theme.
However, although a general competence is observed in the area of listening to others, it
was seen that Ersu and Heper did not tolerate listening and showed a continuous desire

to talk. That these participants were also incompetent in asking questions became
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evident when they went on providing their thoughts to divert the subject instead of
trying to concentrate on the subjects related with the study. Although there were
prejudices among the participants, all the participants criticized both the processes and,
sometimes, themselves too. It was observed that, in terms of understanding different
viewpoints, biases, opinions and stereotypes, Ersu, Kaan and Yusra displayed
significant differentiation. It is seen that, in terms of research in decision making
processes, making information based decisions and minimizing subjectivity, Olcay and
Yusra are competent and try to break away from the effects of personal feelings in these
processes. It was observed that, while Yusra follows the mass media in a critical way,
none of the participants presented any ethical judgments.

Two of the seven emergent themes under the heading of critical thinking super-
ordinate theme have been observed among 4 and more participants. Therefore, it is
accepted that the participants possess the following emergent themes: “having the
abilities of listening to others and asking questions” and “performing an enquiring
mind”. It is not clear if “striving to understand different viewpoints and evaluate them”
and “discerning and detecting biases, opinions, and stereotypes” emergent theme are in
the possession of the participants, since they have been observed only in three
participants. As “critically analyzing the information; making information-based
decisions” and “following the mass media” emergent themes have been observed in two
or less than two of the participants and “making ethical judgments” emergent theme has
not been observed at all, it is accepted that these themes do not exist.

Since this super-ordinate theme consists of seven emergent themes and only
two of these themes are observed, it is accepted that the “Critical Thinking” competence

is, generally, absent in the participants.
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The individual-based evaluation in terms of the number of emergent themes
that make up the critical thinking super-ordinate theme shows that Yusra is accepted as
having the skills which this competence requires; whereas the other participants are

accepted as not having the skills which the competence requires.

ST5-Ability to Argue Effectively

Table 11 shows the evaluation of five emergent themes included in the super-ordinate
theme of ability to argue effectively which is classified under the heading of skills. By
means of this theme, the participants will be evaluated in terms of their ability to argue
affectively and the evaluation will be based on the following emergent themes: Finding
and selecting evidences based on reason, stating an opinion by expressing a view based
on the evidence, arguing rationally and persuasively, having the abilities of developing
and changing position through reasoned argument, and the ability of being a political
literate, participating in the relevant political processes.

Table 11: The Evaluation of Ability to Argue Effectively ST

ST5 | Ability to Argue Effectively Ersu | Heper | Kaan | Olcay | Yusra | Zuhal | Total

E1 Finding and selecting evidences 0 0 0 1 1 1 3
based on reason.

E2. Stating an opinion by expressing a 1 1 1 1 1 1 6

view based on an evidence.
Having the abilities of developing
E3. |and changing position through 0 1 0 0 1 0| 2
reasoned argument.

Beginning to state from an informed
E4. | position to know to argue rationally 1 0 1 0 1 1 4
and persuasively.

Being a political literate,
ES5. | participating in the relevant political 0 0 0 0 1 0] 1
processes.

Skills

Total | 2 2 2 2 5 3

The participants’ level of using skills on the emergent themes of ability to argue
effectively competence are analysed and interpreted under this theme. In addition, the

super-ordinate theme and its emergent themes are assessed under the heading of
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evaluating convergence and divergence teacher’s competence based on the prepared
scale (see page 101).

In terms of finding and selecting evidences based on reason and stating an
opinion based on that evidence, Ersu, Kaan and Olcay express their thoughts about
different events and situations as follows:

Ersu: [ ] I would tell her/him, too, the things I told you. [ ] life is like this,
human beings are no longer categorized as just man and woman, there are
many kinds, and you have to get used to it, | mean, people have different life
styles and world views (5/E2). 93TR

Kaan: | had parked [the car] in front of the apartment building. The attitude of
the man [the neighbor] was like this, "this is the front of my door, ..., you can’t
park here". | explained to him that, "this is a street and a street is a public
property and | can park my car there as long as there is no sign that says no
parking". (Umm), and | added, (umm), "you may submit your complaint to the
authorities" if necessary (5/E2), (5/E4). 94TR

Olcay: That’s right, they feel lonely, they most probably feel lonely, especially
in our country, they surely feel lonely [ ]. Because, we are socially unaware of
these, we haven’t experienced it [ ]. Even in minor things, we tend to feel
lonely, even, for example, in the family (5/E2). 95TR
Regarding the ability of finding and selecting rational evidences for the situations faced
in life, Zuhal, in an effort to show her eagerness to defend the situation, prefers to cite
the unpredictable and unmanageable situations in life:
How can we be sure that it [transvestism] won’t happen to somebody dear to
us. In future right, our children, our grandchildren, right, it may happen to them
too, we don’t know. [ ], I mean there is no such thing like “no it will never
happen” right. The same thing, [ ] may happen to someone in our family too
[She, thus, defends those that are being othered.] (5/E1), (5/E4). 96 TR
Being aware of how her choices she makes in the face of events and situations may
affect her life and preferring to develop and change her position through reasoned
argument, Yusra provides the following comment:
| would have a security problem. [ ] the tension might disturb me. That, being
unable to interfere with that, it also might disturb me, after a certain while. |

mean, it is basically an escape. [ ] But, with things like these, | would like to
run away from it, or , suppose, | combat with it again and again, till | see that |
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can no longer do it, I don’t have the necessary strength, | would prefer to run
away (5/E3). 97TR

[ 1 The first thing that comes to mind is the instinct of self-preservation. [ ] | am
not an ignorant person, I mean; | know how that disease is transmitted and
what precautions | have to take. It is not a giant step for me, being a friend or
helping that person, I mean [ ], it’s not a difficult thing to do for me (5/E3).
98TR
Regarding the ability to argue rationally and persuasively with people by basing events
and situations on universally acceptable examples, Ersu and Yusra present the following
comments:
Ersu: [ ] I will begin by saying that gender selection is not within one’s power,
that getting to that point is because of biological choices rather than personal
preferences (5/E4). 99TR
Yusra: If they [people with different gender preferences] were in close contact
with us in our life, [ ]. [ ] they would become a natural element of my life and |
would meet with them as | meet with my any other friend. [ ] there is both
curiosity and anxiety (umm) and that’s because they are not present in my life,
[1(5/E4). 100TR
Regarding the ability of being a political literate about the general domestic,
international or global processes, Yusra, who has the eagerness and tries to participate
in the relevant political processes, expresses herself as follows:
Demonstrations for example, | would definitely participate in the front lines of

an anti-war demonstration, I might do other things as well, like organizing
people, [ ] (5/E5). 101TR

For ST5, Evaluating Convergence and Divergence Teachers’ Competence

Under the Ability to Argue Effectively super-ordinate theme, it is observed that the
participants have significant competence in the ability of finding and selecting
evidences based on reason, stating an opinion based on that evidence. Likewise, the
majority of the participants are competent in terms of the ability of beginning to state

from an informed position to know to argue rationally and persuasively. It is seen that
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Heper and Yusra are competent in terms of finding and selecting evidences based on
reason, being aware of the results of the selection and developing and changing the
position accordingly. Having the ability of being a political literate about the general
global political processes and having the eagerness and struggling to participate in the
relevant political processes, Yusra, also, appears to have the ability and eagerness to
develop herself in these processes.

Two of the five emergent themes under the heading of ability to argue
effectively super-ordinate theme have been observed among 4 and more participants.
Therefore, it is accepted that the participants possess the following emergent themes:
“stating an opinion by expressing a view based on an evidence” and “beginning to state
from an informed position to know to argue rationally and persuasively”. It is not clear
if “finding and selecting evidences based on reason” emergent theme is in the
possession of the participants, since it has been observed only in three participants. As
“beginning to state from an informed position to know to argue rationally and
persuasively” and “being a political literate, participating in the relevant political
processes” emergent themes have been observed in two or less than two of the
participants, it is accepted that these themes do not exist.

Since this super-ordinate theme consists of five emergent themes and only two
of these themes are observed, it is accepted that the “Ability to Argue Effectively”
competence is, generally, absent in the participants.

The individual-based evaluation in terms of the number of emergent themes
that make up the ability to argue effectively super-ordinate theme shows that Yusra and
Zuhal are accepted as having the skills which this competence requires; whereas the

other participants are accepted as not having the skills which the competence requires.
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ST6-Respect for People and Things

Table 12 shows the evaluation of five emergent themes included in the super-ordinate
theme of respect for people and things which is classified under the heading of skills.
By means of this super-ordinate theme, the participants will be evaluated in terms of
their ability to respect everything and in accordance with the following emergent
themes: taking care of and growing ability to take care of the animate and inanimate,
empathizing and responding to the needs of others, making choices and discerning the
recognition of the consequences of these choices, and following a personal lifestyle for
a sustainable world. The participants’ level of using skills on the emergent themes of
respect for people and things competence are analysed and interpreted under this theme.
In addition, the super-ordinate theme and its emergent themes are assessed under the
heading of evaluating convergence and divergence teacher’s competence based on the
prepared scale (see page 101).

Table 12: The Evaluation of Respect for People and Things ST
ST6 | Respect for People and Things Ersu | Heper | Kaan | Olcay | Yusra | Zuhal | Total

Understanding of others; taking care
El. | of and growing ability to take care 1 0 1 0 1 1 4
of the animate and inanimate.

Empathizing and responding to the

” E2. needs of others. 0 ! ! ! ! ! S
Z | e Making I_|nks among the own lives 0 0 1 0 0 0 1
n and the lives of others.

Making choices; discerning the
E4. | recognition of the consequences of 0 0 1 0 1 0 2
these choices.

Following a personal lifestyle for a
sustainable world.

ES5.

Total | 2 1 5 1 4 3

The participants have expressed views on the preservation and embellishment of nature
and protection of species facing the danger of extinction. Zuhal’s view on killing
animals for personal desires and pleasure is as follows:

Buying fish, for example, we are actually killing animals for, how shall | put it,
for our personal satisfaction, [ ]. ..., we are sacrificing these animals for our
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pleasure. Wasting hours on how to make them, how to cook them to our
appetites, but they are, actually, alive too, they have a life of their own, we
don’t think about it, and when, in due time, they are out of reach, I mean, when
they are extinct, we begin to cry for them. After all, who is responsible for that,
we are and nobody else. They don’t destroy themselves, do they (6/E1). 102TR

Later on, Ersu emphasizes the idea that “we are earthlings” and expressed his view that
everything must be preserved, while Yusra expressed her resentment about the highly
late appreciation of the importance of water resources:

Ersu: [ ] they should already know that catching immature fish is wrong or
(umm) because we are no longer living in a single country, we are on earth, we
are earthlings (6/E1). 103TR

Yusra: Insensitivity to environment is another thing, even the importance of
waters (umm) is newly understood, [ ]. Thinking of this world as our private
property, enjoying it as if it is all ours, what a shame (6/E1). 104TR

It is observed that the majority of the participants have significant competence of the
ability of empathizing and responding to the needs of others. Making concessions in
their personal life and thoughts against victimization and injustice, Kaan and Olcay
express their attitudes as follows:

Kaan: [ ], someone is about to die of starvation, another one is living from hand
to mouth and I think there is no one on the brink of starvation in Turkey. If
there are people on the brink of starvation here, I think, we can help them, |
mean, if that doesn’t change our national income or cause my starvation, cause
the starvation of people of my country, we may help them. | mean, I can eat
less, something like splitting a portion into two halves can be done (6/E2).
105TR

Olcay: [ ] if there is an injustice [ ], we cannot condone atrocity. [ ] even if we
have no connection, if there is death of civilian people there, I can’t stand or
overlook that. I mean, we can’t say “they are not Muslims, they are not Turks,
we have no connection” or things like that, (umm) when there is an earthquake,
how can a person ignore that, [ ]. [ ], | think, if people are dying, we must help
them no matter whichever part of the world they may be living in (6/E2).
106TR

Kaan shares his personal experience on what an individual will prefer in the course of
the process when s/he has experience of childhood culture, the present culture that s/he

lives in and has the opportunity to confront with other different cultures as follows:

131



[In Istanbul] you can meet someone from the Black Sea region, or an Aegean,
you can see a leftist here and a rightist there, or a Kemalist, a Jew. | mean, for
example, in S.... (umm) you can’t meet Jews, or Christians, you don’t see
people from the Black Sea region either, and there aren’t Kemalists, I mean,
they are generally same, they can be a little more conservative, a little more
sectarian, a little more, (umm) nationalist I mean, and that does not open a new
horizon for you, you can’t get out of it either, you are also trapped in it. They
don’t allow you to break it, and you yourself always feel that pressure, [ ]
(6/E3). 107TR

The participants, in general, prefer attitudes and behaviors that are in accordance with
the mainstream in their choice processes. Kaan and Yusra provide the following
evaluations about what results their choices may yield:

Kaan: [ ], the thing that doesn’t include me may also not be suitable for me, if |
am inside it (umm) it is closer to what | want [ ]. | feel I am structurally prone
to think in broader terms [ ], (uhh) I think an organization in which | am a
member can take healthier decisions. And | feel happy (6/E4). 108 TR

Yusra: [regarding the possibility of having a friend who is HIV positive] how
can | stand that, there is the possibility of being left alone. | may be excluded
from the society too, just like him/her. [ ], I have that thing for self-
preservation, [ ], [I may face] the risk of being totally left alone (6/E4). 109TR

The participants point out that they have the ability to follow a personal lifestyle for a
sustainable world, take care of and grow ability to take care of the animate and
inanimate. Ersu shares his accomplishments and inadequacies as follows:

[ 11 tell the children to collect battery waste for recycling, [ ] this is not only
our nature, it belongs to the world, [ ] and we use nature collectively. [] |
sometimes provide explanations (uhh) that they should be more optimistic
about others. ..., that they are different. [ ], | had probably the chance, for
example, to help the earthquake victims, to donate for them, [ ]. 110TR

[ ] and when a non-governmental organization starts a petition to help the
whales for example (uhh) when there is something like a massacre, | am able to
express my reaction in written form. But of course, | certainly, have never
personally taken a whale and thrown it back to the sea | mean (he laughs), but
if there was such a possibility, | wouldn’t hesitate to do it. I am a defender of
the preservation of nature and | defend my nature. [ ] (6/E5). 111TR

Kaan also notes that personal life has to be organized accordingly:

If you are to (umm) consume endangered fish, [ ] the children of the future, we
didn’t receive it as inheritance, we are consuming the rights of people in the
future, (umm) we shouldn’t do that (6/E5). 112T
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For ST6, Evaluating Convergence and Divergence Teachers’ Competence

Significant competence is observed in connection with empathizing and responding to
the needs of others, listed under the super-ordinate theme of Respect for People and
Things. It is understood that the majority of the participants are eager and active in
connection with the ability of understanding of others; taking care of and growing
ability to take care of the animate and inanimate, and following a personal lifestyle for a
sustainable world.

Of all the participants, Kaan is thought to be the only one who has competence
regarding the contribution of different life styles in other communities to personal life.
Yusra, for instance, keeps a stable course of communication that upholds an attitude that
requests from others to fall into the lines she draws and to obey the modern rules of life.
While Ersu tends to delimit the communication process that he has started by
continuously taking his childhood culture as the reference point, Heper openly
expresses his unwillingness to get into such a relationship. The metaphor that Ersu
utilizes to depict the idea that all processes can get better spontaneously is as follows:

Ersu: [ ] the world may look like it has reached the end but. You know the

story, a father gives the son (uhh) a piece of paper, torn into several pieces, he,

then, gives him a picture of a human being, (umm) and told him to [piece them
together]. [ ], the child sees that there is a picture of the world behind it,
pasting, piecing the world together is easier, [ ], he pieces the world together.

The father is surprised and asks, “how did you do it so fast”, [the child says], |

fixed the world, and mankind got fixed spontaneously. [ ] (6/E5). 113TR
Three of the five emergent themes under the heading of respect for people and things
super-ordinate theme have been observed among 4 and more participants. Therefore, it
is accepted that the participants possess the following emergent themes: “understanding

of others; taking care of and growing ability to take care of the animate and inanimate”,

“empathizing and responding to the needs of others”, and “following a personal lifestyle
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for a sustainable world”. As “making choices; discerning the recognition of the
consequences of these choices” and “making links among the own lives and the lives of
others” emergent themes have been observed in two or less than two of the participants,
it is accepted that these themes do not exist.

Since this super-ordinate theme consists of five emergent themes and only
three of these themes are observed, it is accepted that the “Respect for People and
Things” competence is, generally, it is no known whether or not.

The individual-based evaluation in terms of the number of emergent themes
that make up the respect for people and things super-ordinate theme shows that Kaan,
Yusra and Zuhal are accepted as having the skills which this competence requires;
whereas the other participants are accepted as not having the skills which the

competence requires.

ST7-Empathy and Sense of Common Humanity

Table 13 shows the evaluation of five emergent themes included in the super-ordinate
theme of empathy and sense of common humanity which is classified under the heading
of values and attitudes. By means of this super-ordinate theme, the participants are
evaluated in terms of their values and attitudes regarding empathy and sense of common
humanity based on the following emergent themes: appreciating and being sensitive to
the needs and rights of others, empathizing towards others locally and globally, having
the compassion and the sense of common, having the sense of individual and collective
responsibility about the human beings and their common needs and rights. The
participants’ level of values and attitudes on the emergent themes of empathy and sense

of common humanity competence are analysed and interpreted under this theme. In
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addition,

the super-ordinate theme and its emergent themes are assessed under the

heading of evaluating convergence and divergence teacher’s competence based on the

prepared scale (see page 101).
Table 13: The Evaluation of Empathy and Sense of Common Humanity ST
ST7 E'mpath.y and Sense of Common Ersu | Heper | Kaan | Olcay | Yusra | Zuhal | Total
umanity
Being sensitive to the needs and
8 EL rights of others. ! ! ! ! ! ! 6
S E2. Empathizing towards others locally 1 1 1 1 1 1 6
= and globally.
< Being interested in others in wider
T | E3. |sphere; concerning for others in 0 0| 1 1 1 1 4
© case of an emergency.
A ) ;
‘_i E4. Having the compassion and sense of 0 1 1 1 1 1 5
g common.
Having the sense of individual and
E5. | collective responsibility about the 1 0| 1 0 1 1 4
human being and common needs.
Total| 3 3 5 4 5 5

It is observed that the participants have a significant level of empathy and sensitivity. It

is, also, seen that all of the participants have a high level of sensitivity to the needs and

rights of

others locally and globally. In connection with the rights and needs of the

individuals with no social security, Olcay, Yusra and Zuhal provide the following

comments:

Olcay: [ ] ideally, he should have his social security, there should be no
whimsical firing of persons, [for the lack of it]. [ ] he has kids, he has his
needs, [ ] when there is social security, nobody can interfere in it, and if
needed, other solutions can be found (7/E1). 114TR

Yusra: If I knew that he doesn’t have social security, I would feel discomfort
and make inquiries to find a way we could help him to have it [ ], | would
strive to help him. Instead of providing him with a little personal back-up, like,
take this 100 liras and take your wife to a doctor, | would try to show
sensitivity in the direction of the question why that person does not have social
security (7/E1). 115TR

Zuhal: How do they live, what will they do when he is fired, how will they
support themselves, who will do something about them, I mean, it’s only their
affairs, their interests, their own selves that count. (Umm), what will happen
next? (she gets angry.) Ok, you fired him, and now, are you [ ] completely
finished with it now? | mean, can you now sleep with a clear conscientious? [ ]
(7/E1). 116TR
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While believing that there should be no discrimination between human beings in terms

of rights, Ersu and Heper emphasize, also, that others should have all the rights that they

enjoy:

Ersu: [ ] It doesn’t matter, whether old or new, everybody have the right (umm)
to park there, I mean, we cannot say, | have the right to park here and the rest
doesn’t concern me (umm) because we are human beings, we are individuals
living in a society (7/E1). 117TR

Heper: [ ] I’ll put myself in their shoes, I will listen to their complaints and
empathies with them (7/E1). 118TR

Kaan notes that he understands the desire of homosexual people to have children but, on

the other hand, the rights of the child to be given to such a family should be taken into

consideration too:

[ 1 I have homosexual friends. [ ] they, too, have a desire to have children, [ ].
But, about child adoption ..., [ am not sure [ ] | suppose the institutions or the
people who are responsible for child adoption respect, also, the rights of the
child to choose freely ... without, I mean, destroying the child’s right to
choose. | mean, suppose the child is five years old, I think there is a risk of
injustice for that child (7/E1). 119TR

It is observed that all of the participants have significant competence of empathizing

towards others locally and globally and being sensitive to the needs and right of others

and concerning oneself for others in case of emergency. That nobody is different from

the other is depicted by Ersu by means of a metaphor as follows:

[ ] I don’t think an Indonesian, a Kenyan, or a Turk is any different from the
other. You know, there was a saying, that goes, whatever the color of the child,
whatever the color of the people are, the color of their tears are the same, [ ] we
should see the subject in this light (7/E2). 120TR

Regarding the ability to be sensitive to the needs and rights of others, Heper and Zuhal

have the following comments:

Heper: [ ] | am sensitive to the events that happen in the world, | am sensitive
to the problems I mean, at least, I don’t say, who cares. [ | At least I do what I
have to do, sensitivity is enough in this sense, [ ] (7/E2). 121TR
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Zuhal: [Transvestites] have the right to live, they have to settle somewhere,
since they can’t live in the empty space right, they must have a place to live
(7/E2). 122TR

The participants agree that we should help, without distinction as to nationality, all the
countries that have suffered from a natural disaster such as earthquake, flood, drought or
war. Olcay and Zuhal interpret the subject as follows:
Olcay: [ ] human life is at stake right, the first thing to be done in case of war
or earthquake, | mean, we are safe and sound at that moment but they need that
help in order to survive, [ ] (7/E2). 123TR
Zuhal: We should help those [hungry people] in our country too but we can’t
ignore something that is self-evident. We can’t evade helping others just
because there are hungry people in our country too, [ ]. After all, if we are
living on this world together, [ ] we have to do these things. We have to assist
them, today they are in need but tomorrow we may be the ones in need (7/E3).
124TR
Regarding the view that we should stay impartial to civilian casualties, regard killing of
human beings as natural, and the stance that tries to evade helping those people of
faraway countries living under dire circumstances, Yusra, Heper and Zuhal provide the
following comments:
Yusra: [ ] they say, why is our country helping those hungry people of faraway
countries, because their priority is themselves, because themselves and those
around them, not even those around them, actually what they mean is only
themselves, their own comfort, they want the stability of their country to
remain as it is, which is, in fact, egotism (7/E2). 125TR
Heper: [ ] regarding civilian deaths as normal. Being impartial, actually being
impartial is being party to it in such cases. [ ] Being impartial to civilian deaths
is not right (7/E2). 126 TR
Zuhal: [ ] thinking that those who die also have a mother, they also have a
family, then | say to myself, why are we killing each other, what is it that we
can’t share with each other (7/E3). 127TR
It is observed that the participants have compassion and common sense and are sensitive
to the fact that people face with problems in life, that they have to suffer from hardships

in order to overcome these problems, that their conditions are not understood by others

and that they are not assisted in the course of solving their problems and are usually
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maltreated. Expressing her sorrow about this situation on the one hand, Olcay explains
how the fact that her two sisters, one of them a housewife and the other a teacher, didn’t
have the same rights in terms of education affects their parenting processes as follows:

[ 11 feel sorry, really very sorry. Because | think, if they had been given the
same opportunities they wouldn’t have been in that situation, [ ] (7/E4). 128TR

We are eight brothers and sisters. All of them have different lives, Ok they are
not bad at all, actually, considering the circumstances in Turkey, they are very
well indeed but there is a difference here, | mean in the manner how they raise
their children, even child rearing becomes different. For example, there is a
difference between the child of my elder sister who is a housewife, (umm) and
the child of my other elder sister who is a teacher, because there is difference
in the resources provided, it’s not that the child provided with better
opportunities is better than the other, I mean it is only the manner of
opportunities that make the difference, the effect is automatic. 129TR

The participants emphasize the fact that raising a child is not an easy job and, therefore,
they object to the lack of sensitivity to subjects concerning conscience. Heper and Yusra
also emphasize the insensitivity displayed by way of attitude and behavior, while Yusra
adds to that her personal bewilderment concerning inability of people to interpret the
situation:

Heper: It [firing him] is not a thing, not a solution at all, it is also a burden to
the conscience (7/E4). 130TR

Yusra: [ ] indifference about conscience related subjects makes me rebellious,
it disturbs me a lot, and makes me unhappy, makes me lose my hope really, |
feel really hopeless. [ ] | feel very unhappy, | feel really terrible when people
are insensitive, are undisturbed by the subjects of conscience, when they can’t

or don’t see the situation (7/E4). 131TR
Regarding the ability of having the sense of individual and collective responsibility and
developing a common consciousness about the human being and common needs, Zuhal

and Ersu express their thoughts as follows:

Zuhal: [ ] there is a need for a common consciousness to be developed globally
(7/E5). 132TR

Ersu: [ ] We have to try to improve ourselves towards a earthman, [ ] when we
do that, the borders will also disappear, when we do that, people will not kill
each other, when we achieve that, nobody will try to (umm) place another
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country in an awkward position. | think the world will be a better place if we
can become a little more universal, (umm) global-minded, | mean, if we can
accept every individual on earth to be like us, I thing we will be at a far better
position than we are now, [ ] (7/E5). 133TR

For ST7, Evaluating Convergence and Divergence Teachers’ Competence

The views evaluated under the Empathy and Sense of Common Humanity super-
ordinate theme reflect a significant level of competent value and attitude in terms of
being sensitive to the needs and rights of others and empathizing towards others locally
and globally. Five of the participants display awareness and sensitivity in terms of
having compassion and common sense, feeling sorrow in such situations, feeling
disturbed about the absence of necessary common sense. Ersu, while maintaining a
more general position and expressing the ideal, does not present any doubt about
himself and show any compassion or common sense regarding the situations. Four of
the participants presented complementary points of view concerning the need to feel
anxious in case of emergency for everybody without any distinction, and to develop a
collaborative work for the common needs of humanity. As a metaphor to represent all
the emergent themes of this theme, Kaan presents the following:
[ ], if there is an injustice, if there is cruelty, we can provide help. | mean,
without doing wrong to the other party, | mean without committing a crime
against humanity, a help can be provided. If the house next to me is on fire, |
can’t free my mind of it by saying “who cares it’s not my house after all”,
because it is burning next to me, it can spread to my house and (umm) it’s my
neighbor’s house (umm) the people in the apartment are fighting for their lives,
or you know, they are going to get wounded or die, I find it right to interfere
and help (7/E4), (7/E2), (7/E3), (7/E5). 134TR

All of the five emergent themes that are present within the super-ordinate theme of

empathy and sense of common humanity are observed in more than 4 participants.
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Since this super-ordinate theme contains five emergent themes and all of them
are observed themes, it is accepted that the participants generally have competence of
“Empathy and Sense of Common Humanity”.

The individual- based evaluation of in terms of the number of emergent themes
that make up empathy and sense of common humanity super-ordinate theme, it is
accepted that all the participants have the values and the attitudes that this competence

requires.

ST8-Commitment to Social Justice and Equity

Table 14 shows the evaluation of eight emergent themes included in the super-ordinate
theme of commitment to social justice and equity which is classified under the heading
of values and attitudes. By means of this super-ordinate theme, the participants are
evaluated in terms of their values and attitudes regarding commitment to social justice
and equity based on the following emergent themes: recognizing the injustice and
inequality, developing discourse to start to resist it, selecting appropriate action, getting
organized, having the will to take action against the injustice and inequity, and to speak
up for others, committing to the social justice, equity, and the eradication of poverty.
The participants’ level of values and attitudes on the emergent themes of commitment to
social justice and equity competence are analysed and interpreted under this theme. In
addition, the super-ordinate theme and its emergent themes are assessed under the
heading of evaluating convergence and divergence teacher’s competence based on the

prepared scale (see page 101).
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Table 14: The Evaluation of Commitment to Social Justice and Equity ST
Commitment to Social Justice and

ST8 Equity Ersu | Heper | Kaan | Olcay | Yusra | Zuhal | Total
Recognizing the injustice and
El. | inequality, developing discourse to 1 1 0 1 1 1 5

start to resist it.
Identifying the injustice and
E2. |inequality, selecting appropriate 0 0 1 0 1 1 3

(%]
%:’ action to take against them.
E Campaigning for a more fair and
Z E3. equitable world. 0 0 0 0 1 0 1
il Concerning for the injustice and
§ E4. inequality. 0 1 0 1 1 0] 3
(<] Having the sense of fair play and
c_i Eo. justice; sense of personal indignation. 0 0 0 ! ! 0
> E6. | Growing interest in the world events. 1 0 1 0 1 0| 3
Having the will to take action against
E7. | the injustice and inequity, and to 1 0 0 1 1 0| 3
speak up for others.
Committing to the social justice,
E8. equity, and the eradication of poverty. 0 0 0 0 0 0 0
Total | 3 2 2 4 7 2

It is seen that the participants are eager to recognize the injustice and inequality, to
develop discourse to start to resist it. Regarding such negative events or situations, Ersu,
Olcay and Zuhal provide us with their personal methods of resistance:

Ersu: [ ] I will investigate, look for the ways to object to it, [ ], | will tell it to
the ones who are suffering from injustice. [ ] I’ll say, fight for your rights, if
there is a fight for rights, [ ] maybe I can help them. [ ], I will ask the other side
why he doesn’t have that right. [ ], that kind of thing disturbs me, I will express
my discomfort. (Umm), and if | have formal resources available | will apply to
them, | won’t hesitate to do that (8/E1), (8/E7). 135TR

Olcay: [ ] I would probably react in some way against injustice, | would
express my view explicitly, because its injustice, [ ]. I would react to it,

because it’s not just, there must be some solution, I wouldn’t say “let sleeping
dogs lie” (8/E1). 136TR

Zuhal: [ ], if I am not aware of it, I wouldn’t probably be affected in any way
but when I know it, I will be disturbed by it. I mean, 1 will try to do my best so
that they also gain that right (8/E1). 137TR
Regarding the ability of identifying the injustice and inequality and selecting
appropriate action to take against them, Kaan expresses the following view:
[ 1, in no part of the world (umm) it’s impossible to think of me as being
impartial to civilian casualties. Just as much as it is wrong not to interfere when

a women is being beaten by her husband, [ ], it is also [ ], wrong to be impartial
to civilian casualties, [ ] (8/E2). 138TR
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As for developing discourse against injustice and inequality and campaigning for a
more fair and equitable world, Yusra has the following point of view:

| would talk to people, try to find the reason, | would try to get people together
and organize them (she laughs), I would fight to get that right [ ]. | would get
very angry, how they can do that, what’s their justification!!! It [inflicting a
punishment] is a terrible thing, think about it, on what ground, based on what
law, on whom is it inflicted, | would get very angry (8/E3), (8/E1). 139TR

Heper, Olcay and Yusra share the common idea that injustice and inequality generates
class differences among communities and that, especially, poor communities suffer
under the heavy weight of the negative effects of economic inequality:

Heper: [ ] if there is hunger in other countries, [ ] it means there is a heavier
process going on there than the one in our country, I mean the hungry countries
(8/E4). 140TR

Olcay: [ ] cultural differences, [ ] usually don’t create aspirations in others,
people generally accept themselves as they are, but financial differences create
a high level of envy and aspiration in others. [ ], and it makes things harder
(8/E4). 141TR

Yusra: [Poor people] not being able to get together, to rebel, amusing
themselves with little crumbs, amusing themselves with tiny crumbs thrown in
front of them, spending their time talking about those tiny crumbs, (umm)
being left ignorant, especially being left ignorant, being made dependent on
charity, or selling their votes [ ] ignobly [ ], in exchange for coal. And not
understanding, “these are the ones who made me poor, and now they are the
same people who are giving me the charity” (8/E4). 142TR

Olcay and Yusra, who have the will to take action, feel rage against the injustices
people confront with and demand justice for everybody, express their views reactively
as follows:

Olcay: [ ] When | think about it as my country, | have always wanted it to be a
great country [ ] I want it to develop. But as I said, ... if it is killing people on
the other hand, I mean killing people to get stronger, then I wouldn’t want that,
after all, I know that this world is going to end one day, | wouldn’t want that
(8/E5). 143TR

Yusra: [ ] | feel angry, | am angry that they can’t empathize, | would ask them
what they want from those people, what do you want (her voice becomes
nervous), where should they maintain their life, what should they do, how can
they live (8/E5). 144TR
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[ ] you have to provide that person social security, that person is laboring, he is
a worker [ ]. He shouldn’t be (umm) discarded so easily, I can’t stand that
(8/E5). 145TR

Concerning the relations with other states of the world in the historical process, the

effects of that process on the history of humanity, and the communication processes

within and between countries of today’s world, Ersu, Yusra Kaan emphasize as follows

points:

Ersu: [ ] for many years we have been enemies with Greece, with Syria we
have the Alexandretta problem [ ] we have been enemies for that, one time we
referred to the Europeans as Christians, they have waged the Crusades they
say, [ ]. It is always like this; seeing ourselves as different, looking down on
other societies, scorning them, (umm) or ... defaming them, [ ]. What do you
think of the state of Israel for instance, [ ] considering it broadly, we don’t
usually have a positive attitude towards the state of Israel | think (8/E6). 146TR

Yusra: [ ] it feels as if it is never going to end, it has been always like this in
history they say, (umm) and it’s going to be like this in the future too, for
example people, when the rulers take some secret decisions of war and before
implementing these decisions, [ ] they prepare the society for that, and | can see
all the stages of that process, fake clashes for example, or fake attacks, [ ]. |
think it is the same all over the world, (umm) all the same things have
happened thousands of times, all of them experienced previously many times, [
] I can see the scenario, when people don’t see it and fall into the trap once
again, they say, that country is like this or that, [ ] we have to intervene, we
have to penetrate their borders [ ], it is irritating (8/E6). 147TR

Kaan: [ ] the borders in the world are disappearing, that’s transportation, in the
old days ... people had to wait for a year or even five years to come [ [ to S....
from Istanbul. Now transportation [ ] has become [ ] faster, and cheaper, you
can travel to the farthest corner of the world, take your vocation there, and also
(umm) you can settle there if you want (8/E6). 148TR

Concerning the recognition of inequality and injustice, standing by the side of those

who are othered and transforming this attitude into action, Yusra provides the following

comment:

[ ]if I was aware of the problem, I would of course, (umm) stand for an
egalitarian approach. I wouldn’t say “who cares, go and solve your problems
on your own”. [ ] if they requested help from me, | would stand against it
[injustice] I would have to stand against it, | mean I would be ignoble not to do
so (8/E7). 149TR
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For ST8, Evaluating Convergence and Divergence Teachers’ Competence

It is seen that the participants have acceptably significant values and attitudes in terms
of recognizing the injustice and inequality, developing discourse to start to resist it,
listed under the Commitment to Social Justice and Equity super-ordinate theme. It is
understood that the half of the participants are competent in the relevant emergent
themes regarding concerning for such inequality and injustice, selecting action to resist
it, having the will to take action against the injustice and inequity, and to speak up for
others. It is understood that, while Ersu, Kaan and Yusra are interested about world
events, Yusra is eager for campaigning for a more fair and equitable world. It is thought
that Olcay and Yusra have the sense of fair play and justice, and sense of personal
indignation. All of the participants emphasize that there are limits to the things they can
do in case of injustice and inequality and that those who suffer from that should react to
their circumstances.

Only one of the eight emergent themes under the heading of commitment to
social justice and equity super-ordinate theme have been observed among 4 and more
participants. Therefore, it is accepted that the participants possess the following
emergent themes: Recognizing the injustice and inequality, developing discourse to start
to resist it”. It is not clear if “identifying the injustice and inequality, selecting

29 ¢¢

appropriate action to take against them”, “concerning for the injustice and inequality”,
“growing interest in the world events”, “growing interest in the world events”, and
“having the will to take action against the injustice and inequity, and to speak up for
others” emergent themes are in the possession of the participants, since they have been

observed only in three participants. As “having the sense of fair play and justice; sense

of personal indignation” and “campaigning for a more fair and equitable world”
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emergent theme have been observed in two or less than two of the participants and
“committing to the social justice, equity, and the eradication of poverty” emergent
theme has not been observed at all, it is accepted that these themes do not exist.

Since this super-ordinate theme consists of eight emergent themes and only one
of them have been observed, it has been accepted that “Commitment to Social Justice
and Equity” competence is, generally, absent in the participants.

The individual-based evaluation in terms of the number of emergent themes
that make up the commitment to social justice and equity super-ordinate theme shows
that Yusra is accepted as having the values and the attitudes that this competence

requires, whereas the other participants are accepted as not having the competence.

Related to the Research Question 2

Question 2: “To what extent do teachers have knowledge and understanding, skills, and
values and attitudes for being globally competent citizens?” can be concluded.
According to the prepared scale (see page 101), emergent themes based on
super-ordinate themes were reached as the following tables:
Five of the eight emergent themes under the heading of social justice and
equity super-ordinate theme have been observed, so they have been accepted to possess
in Table 15. E4., E7., and E8. emergent themes have not been observed.

Table 15: The Observed Emergent Themes of Social Justice and Equity ST

ST1 Social Justice and Equity Total
El. Knowing what is fair and unfair. 6
E2. Knowing what is right and wrong. 6
E3. Knowing the basic rights and responsibilities. 6
ES5. Discerning the inequalities within and among societies. 4
E6. Discerning the rich and poor. 4
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Five of the seven emergent themes under the heading of diversity, value and respect
super-ordinate theme have been observed, so they have been accepted to possess in
Table 16. E3. and E4. emergent themes have not been observed.

Table 16: The Observed Emergent Themes of Diversity, Value and Respect ST
ST2 Diversity, Value and Respect Total

El. Knowing the similarities and differences among people. 5
Knowing and understanding the contribution of different cultures, values, and

B2 | beliefs to the life. 4
ES. Knowing the issues of the diversity and discerning processes. 4
E6. Importantly knowing to grow respect for the difference and diversity. 5
E7. Equally valuing all the people; importantly knowing and understanding of 4

respecting the rights of all to have a point of view.

Two of the six emergent themes under the heading of peace and conflict super-ordinate
theme have been observed, so they have been accepted to possess in Table 17. E2., E3.,
E5., and E6. emergent themes have not been observed.

Table 17: The Observed Emergent Themes of Peace and Conflict ST

ST3 Peace and Conflict Total
El. Knowing the causes and effects of the conflict. 5
E4. Knowing the relationship between the conflict and peace. 4

Two of the seven emergent themes under the heading of critical thinking super-ordinate
theme have been observed, so they have been accepted to possess in Table 18. E2., E4.,
E5., E6., and E7. emergent themes have not been observed.

Table 18: The Observed Emergent Themes of Critical Thinking ST

ST4 Critical Thinking Total
El. Having the abilities of listening to others and asking questions. 4
E3. Performing an enquiring mind. 5

Two of the five emergent themes under the heading of ability to argue effectively super-
ordinate theme have been observed, so they have been accepted to possess in Table 19.
El., E3., and E5. emergent themes have not been observed.

Table 19: The Observed Emergent Themes of Ability to Argue Effectively ST
ST5 Ability to Argue Effectively Total

E2. Stating an opinion by expressing a view based on an evidence. 6
E4 Beginning to state from an informed position to know to argue rationally and 4
' persuasively.
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Three of the five emergent themes under the heading of respect for people and things
super-ordinate theme have been observed, so they have been accepted to possess in
Table 20. E3. and E4. emergent themes have not been observed.

Table 20: The Observed Emergent Themes of Respect for People and Things ST

ST6 Respect for People and Things Total
E1 Understanding of others; taking care of and growing ability to take care of the 4

' animate and inanimate.
E2. Empathizing and responding to the needs of others. 5
ES5. Following a personal lifestyle for a sustainable world. 4

All of the five emergent themes under the heading of empathy and sense of common
humanity super-ordinate theme have been observed, so they have been accepted to
possess in Table 21.

Table 21: The Observed Emergent Themes of Empathy and Sense of Common

Humanity ST

ST7 Empathy and Sense of Common Humanity Total
El. Being sensitive to the needs and rights of others. 6
E2. Empathizing towards others locally and globally. 6
E3 Being interested in others in wider sphere; concerning for others in case of an 4

' emergency.
E4. Having the compassion and sense of common. 5
E5 Having the sense of individual and collective responsibility about the human 4

' being and common needs.

Only one of the eight emergent themes under the heading of commitment to social
justice and equity super-ordinate theme has been observed, so it has been accepted to
possess in Table 22. E2., E3., E4., E5., E6., and E7. emergent themes have not been
observed.

Table 22: The Observed Emergent Themes of Commitment to Social Justice and

Equity ST
ST8 Commitment to Social Justice and Equity Total
E1l. Recognizing the injustice and inequality, developing discourse to start to resist it. 5

Consequently, fifty-one emergent themes under the heading of eight super-ordinate
themes were determined in the beginning of this study. In the results of this study,

twenty-five emergent themes under eight super-ordinate themes have been observed, so
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it is accepted that participants have possessed these twenty-five emergent themes. On
the other hand, twenty-six themes have not been observed, and so it is accepted that

these themes do not exist.

Related to the Research Question 3

Question 3: “How do teachers' competences converge and diverge?” can be concluded
as the follow:

As illustrated in eight tables above, twenty-five emergent themes of eight
super-ordinate themes have been observed. Therefore, according to prepared scale, the
participants, generally, possess some super-ordinate themes, namely competences in
terms of the number of emergent themes in Table 23.

Table 23: Common Possessed Super-Ordinate Themes by the Participants

ST | Super-ordinate Themes Dimension Present
ST1 | Social Justice and Equity Knowledge YES
ST2 | Diversity, Value and Respect Knowledge YES
ST3 | Peace and Conflict Knowledge NO
ST4 | Critical Thinking Skill NO
ST5 | Ability to Argue Effectively Skill NO
ST6 | Respect for People and Things Skill YES/NO
ST7 | Empathy and Sense of Common Humanity Value and Attitude YES
ST8 | Commitment to Social Justice and Equity Value and Attitude NO

Besides, according to prepared scale, the last assessment of this study was conducted
among the participants on an individual basis. Firstly, if a participants who met more
than the half of the emergent themes under each super-ordinate themes was accepted to
possess that super-ordinate theme, that is the relevant competency as in Table 24.
Therefore, this indicates whether the super-ordinate theme is present for each participant

and then calculates whether it is prevalent in over half the cases.
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Table 24: Identification of Recurrent Super-Ordinate Themes by the Participants
Present
. in over
ST | Super-ordinate Themes Ersu | Heper | Kaan | Olcay | Yusra | Zuhal half
sample
ST1 | Social Justice and Equity NO NO NO | YES | YES | YES | YES/NO
ST2 | Diversity, Value and Respect NO NO | YES | YES | YES | YES YES
ST3 | Peace and Conflict YES | NO | YES | NO NO YES | YES/NO
ST4 Critical Thinking NO NO NO NO YES NO NO
ST5 | Ability to Argue Effectively NO NO NO NO YES | YES NO
ST6 | Respect for People and Things NO NO | YES | NO YES | YES | YES/NO
st7 | Empathy and Sense of Common | o | ves | ves | vES | YES | YES | YES
Humanity
sT8 (E‘,gmgltment to Social Justice and NO NO NO NO YES NO NO

The difference was determined between this two-stage analysis result. Thus, it has been
accepted that the participants converge on the existence of super-ordinate themes of
“diversity, value and respect” and “empathy and sense of common humanity” and the
absence of the super-ordinate themes of “critical thinking”, “ability to argue effectively”
and “commitment to social justice and equity”. It has been accepted that they diverge on
the super-ordinate themes of ““social justice and equity”, “peace and conflict” and
“respect for people and things”.

In addition to this, the number of emergent themes was obtained as result of
this assessment. A quadruple Likert evaluation was made in accordance with the total
number of the observed individual emergent themes in Table 25.

Table 25: Likert Evaluation of the Participants

Total Number .
.. ,| of Observed Mo Slightly Competent |
Participants o competent | competent competent
Gender Individual between
Names between between between
Emergent 1-20 21-30 31-40 41-50
Theme
M Ersu 24 YES
M Heper 16 YES
M Kaan 32 YES
F Olcay 27 YES
F Yusra 41 YES
F Zuhal 32 YES
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The Validity and Reliability of IPA Findings

J. A. Smith et al. (2011) claim that IPA is a flexible method, and so assessing the
validity and quality in IPA are flexibly applied due to the fact both independent assessor
and the evidences of study process from initial paper to the final report are convenient
ways for IPA study. Something can work for one study more suitable than for another,
there is no rule about the validity and reliability of IPA. Hence, it was considered that
the initial notes on the research questions, the research proposal, the scenario, the
interview schedule, voice recorders, the determined super-ordinates themes and
emergent themes, the pilot study, the findings of pilot study, annotated transcription,
final findings and final report are sensible instruments for assessing validity and quality
in IPA section of this study. The IPA section of this study was a little bit different form
the general literature because super-ordinate themes and emergent themes based on
Oxfam GB’s key elements and curriculum content were developed before conducting
this study. Thus, preliminary preparation developed a hard support to validity and
reliability of this study depending upon using the key elements and curriculum content
of Oxfam GB appertaining to global citizenship since 1997. This study permitted to
reach new emergent themes and super-ordinate themes related to global citizenship.

According to Yardley (2000), submitting sensitivity to context, commitment
and rigor, transparency and coherence, and impact and importance is crucial for the
analysis of qualitative research. These four broad principles by Yardley are accepted as
crucial criteria for assessing validity and quality in IPA (J. A. Smith, 2003; J. A. Smith
etal., 2011). The process and all instruments of this study have this sensitivity by the
use of research processes and all instruments. Besides, Yardley indicates that these

criteria are not certain rules, but they are open to flexible interpretation or meaning.
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CHAPTER V

DISCUSSION AND CONCLUSION

In this chapter of the study, findings were summarized and discussed together with
concluding remarks on the research was presented. Limitations of the study and

recommendations for further research were also provided.

Summary of the Findings and Discussion

This study has been conducted for two main purposes with the participation of primary
school teachers, who will equip future citizens with the competency of global
citizenship.

As part of the first purpose, a three round Normative Delphi Technique was
carried out with seven participants who approved of the hundred percent of the
proposed definition. The first research question based on the first purpose of the study
was aimed at eliciting an answer from the participants for a definition of globally
competent teacher as a citizen. The definition obtained as a result of a consensus by the
participants has a broad content that comprises previously provided definitions
(Omoregie, 2007; Midwinter, 2005; Zhao, 2010; Longview Foundation, 2008; Apple,
2010, 2011; K. Zeichner, 2010; Reimers, 2009; McLeod & Maimon, 2000). This
definition shows that a globally competent teacher as a citizen has to possess universal
knowledge and understanding, skills, values and attitudes both in school and classroom
as well as in the society. In this sense; it is stressed that a globally competent teacher, as
a responsible citizen within the society, has to fight to maintaining social justice for

everyone. It is also emphasized that s/he has to reject and argue against all sorts of
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segregation, respect cultural differences without any discrimination as to race, religion
or social status, and respect and treat all humans equally both locally and globally.
Furthermore, they argue that the teacher mentioned in the definition should have
background information about the global nature of social problems and be open to new
ideas and information, that pedagogic skills and acquisitions are important and that
scientific curiosity, asking questions, establishing relationships, interpretation and
solving problems are skills that they should have. This definition, also, contains close
resemblances to the determined competences that are to be acquired by the future’s
citizens.

Within the domain of the second purpose, Interpretative Phenomenological
Analysis was carried out with six participants. Within several stages and by means of
the first and second research questions which are based on the second purpose of this
study, the extent to which the participants have the determined competences, which are
knowledge and understanding, skills, values and attitudes, to be globally competent
citizens has been analyzed and the points where these competencies converge and
diverge has been evaluated. In the first expert panel, the sixteen key elements based on
knowledge and understanding, skills, values and attitudes dimensions of Oxfam GB’s
global citizenship education program were selected as the baseline and the eight sub-
competency areas of global citizenship that are to be evaluated in this study and their
emergent themes were determined accordingly. Later on, an original scenario that is to
constitute a common life experience was written down and the relevant interview
schedule that included in questions were prepared. To determine whether the scenario
and the interview guestions are suitable for evaluating the determined sub-competency
areas and their performance indicators, a second expert panel was conducted and the

eight sub-competency areas of global citizenship were identified as super-ordinate
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themes and the fifty one performance indicators were determined as the emergent
themes. At the end of this stage, with two candidates pilot study was conducted and
whole process was tested based on methodology. As a result, it was seen that this study
process can evaluate super-ordinate themes and their emergent theme, and respond the
research questions. After the process of the preparation, at least one-hour long, semi-
structured, one-to-one in-depth interviews with participants were carried out by means
of the scenario and the interview questions. Since IPA was used at this stage of the
study, the evaluation of participant opinions was based on the theoretical foundations of
phenomenology, hermeneutics, and idiography and the results were obtained by means
of the prepared scale.

Twenty five of the fifty one emergent themes under the eight super-ordinate
themes that are accepted as the sub-competency areas of global citizenship competency
were observed in the participants. The elaboration on the dimensions is provided below
by means of tables:

Within the knowledge and understanding dimension, super-ordinate themes of
“social justice and equity”, “diversity, value and respect”, and “peace and conflict” were
evaluated. Twelve of the twenty one emergent themes contained by these three super-
ordinate themes were observed in the participants. The observed emergent themes of the
relevant super-ordinate themes are presented in Table 26. When these three super-
ordinate themes were evaluated on their own account, it was seen that the knowledge
and understanding of the participants in competency areas of “social justice and equity”
and “diversity, value and respect” was higher than in the competency area of “peace and
conflict”. In this context, it can be said that a certain level of compatible data has been
obtained about the background information that was deemed necessary in the definition

elicited by the first research question of this study.
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Table 26: Themes of Knowledge and Understanding Dimension
ST1 | Social Justice and Equity

E1l. | Knowing what is fair and unfair.

E2. | Knowing what is right and wrong.

E3. | Knowing the basic rights and responsibilities.

E5. | Discerning the inequalities within and among societies.
E6. | Discerning the rich and poor.

ST2 Diversity, Value and Respect

E1. | Knowing the similarities and differences among people.

E2 Knowing and understanding the contribution of different cultures, values, and

" | beliefs to the life.

E5. | Knowing the issues of the diversity and discerning processes.

E6. | Importantly knowing to grow respect for the difference and diversity.
Equally valuing all the people; importantly knowing and understanding of

E7. f . - .

respecting the rights of all to have a point of view.

ONIANVLSH3IANN ANV IOATTMONM

ST3 | Peace and Conflict

El. | Knowing the causes and effects of the conflict.
E4. | Knowing the relationship between the conflict and peace.

Within the skills dimension, the super-ordinate themes of “critical thinking” “ability to
argue effectively”, and “respect for people and things” has been evaluated. Seven of the
seventeen emergent themes contained by these three super-ordinate themes were
observed in the participants. The observed emergent themes of the relevant super-
ordinate themes are presented in Table 27. When these three super -ordinate themes
were evaluated on their own account, it was seen that the participants have significant
incompetency in the competency areas of “critical thinking” and “ability to argue
effectively” (Oskay, Erdem, Akkoyunlu, Soran & Yilmaz, 2010). The interesting point
here is that it can be said that, although they know that the skills of scientific curiosity,
asking questions, establishing relationships, interpretation and problem solving are
deemed necessary in the definition elicited by the first research question of this study,

the participants are unaware of the fact that they don’t have these competences.
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Table 27: Themes of Skills Dimension
ST4 | Critical Thinking

EL1. | Having the abilities of listening to others and asking questions.
E3. | Performing an enquiring mind.

ST5 | Ability to Argue Effectively

E2. | Stating an opinion by expressing a view based on an evidence.
E4 Beginning to state from an informed position to know to argue rationally and
" | persuasively.

SIS

ST6 | Respect for People and Things

E1 Understanding of others; taking care of and growing ability to take care of the
" | animate and inanimate.

E2. | Empathizing and responding to the needs of others.

E5. | Following a personal lifestyle for a sustainable world.

Within the dimension of values and attitudes, the super-ordinate themes of “empathy
and sense of common humanity” and “commitment to social justice and equity” were
evaluated. Six of the thirteen emergent themes contained by these two super-ordinate
themes were observed in the participants. The observed emergent themes of the relevant
super-ordinate themes are presented in Table 28. When these two super-ordinate themes
were evaluated on their own account, it was seen that compatible data that are on par
with the level of the values deemed necessary in the definition yielded by the first
research question of this study were obtained concerning the participant competence of
competency areas of “empathy and sense of common humanity”. It, also, can be said
that this super-ordinate theme and the super-ordinate theme of “diversity, value and
respect” validate each other reciprocally and that the participants have the values
compatible with the knowledge level about this subject. In terms of “commitment to
social justice and equity” competency area, on the other hand, it can be noted that there
is no effort in the direction of providing social justice for everyone which was
advocated in the definition obtained with the first research question of the study but
they have awareness and knowledge concerning the necessity of such activity.

Furthermore, it can be said that this super-ordinate theme is an indication of the fact that
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the level of knowledge and understanding possessed to a certain extent in the super-
ordinate theme of “social justice and equity” does not reveal itself as attitude and
behavior.

Table 28: Themes of Values and Attitudes Dimension

ST7 | Empathy and Sense of Common Humanity

E1. | Being sensitive to the needs and rights of others.

E2. | Empathizing towards others locally and globally.

E3. Being interested in others in wider sphere; concerning for others in case of an
emergency.

E4. | Having the compassion and sense of common.

Having the sense of individual and collective responsibility about the human being

E5.
and common needs.

S3ANLILLVY ANV SANTVA

ST8 | Commitment to Social Justice and Equity

E1. | Recognizing the injustice and inequality, developing discourse to start to resist it.

When the study is evaluated in terms of the dimensions of super-ordinate themes, it is
observed that the knowledge, understanding and value dimensions of global citizenship
differs from the skills and attitudes dimensions of global citizenship. Hence, this finding
of this study verified what Ten Dam et al. (2011) argue that citizenship knowledge
differs from citizenship attitudes, skills, and reflection.

Moreover, the findings of this study shows new sub-ordinate themes as sub-
competency areas for being globally competent citizens who may have them. These
super-ordinate is called as follow: “ability to cope with sense of loneliness and escape”,

29 ¢

“ability to successfully manage a sense of anger”, “ability to manage change and

29 ¢¢

transformation”, “ability to maintain own hopes”, “having a high sense of
responsibility”, “rational thinking”, and ““ability to manage neighborhood pressure”.
These new themes that are not included in the key elements of Oxfam GB were not
evaluated due to the limitations in this study. Obviously, it is a fact that these new

super-ordinate themes as sub-competency areas of global citizen can be accepted

important because of changing circumstances and needs locally and globally.
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In terms of possessing the determined super-ordinate themes, the analysis of to
what extent and on which super-ordinate themes do the participants converge and
diverge has been done in two stages.

In the first stage, based on the twenty five observed emergent themes, the
participants, generally, possess the super-ordinate themes. According to the first stage:

e It has been accepted that the participants generally have the super-ordinate
themes of “social justice and equality”, “diversity, value and respect” and
“empathy and sense of common humanity”.

e It has been accepted that it is not known whether the participants generally
have the super-ordinate theme of “respect for people and things” or not.

e |t has been accepted that the participants generally lack the super-ordinate
themes of “peace and conflict”, “critical thinking”, “ability to argue
affectively” and “commitment to social justice and equity”.

In the second stage, eight super-ordinate themes were analyzed in terms of
representing for each participant who met more than the half of the emergent themes
under each super-ordinate theme, and then calculates whether it is prevalent in over half
the super-ordinate themes.

e Since the super-ordinate themes of “diversity, value and respect” and
“empathy and sense of common humanity” were represented by more than
half of the participants, it has been accepted that the participants generally
have these themes.

e Since the super-ordinate themes of “social justice and equity”, “peace and
conflict” and “respect for people and things” were represented by the
participants at an equal rate, it has been accepted that it is not known
whether the participants generally possess these themes or not.
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e Since the super-ordinate themes of “critical thinking”, “ability to argue
effectively” and “commitment to social justice and equity” were
represented by less than half of the participants, it has been accepted that
the participants do not generally have these themes.

As a result, it was identified that there is a difference between the results of the
two stages of this analysis. Therefore, it has been accepted that the participants
converge on the existence of super-ordinate themes of “diversity, value and respect” and
“empathy and sense of common humanity” and the absence of the super-ordinate
themes of “critical thinking”, “ability to argue effectively” and “commitment to social
justice and equity”. It has been accepted that they diverge on the super-ordinate themes
of “social justice and equity”, “peace and conflict” and “respect for people and things”.

In the last stage of this study, a quadruple Likert evaluation was made in
accordance with the total number of the observed individual emergent themes. In terms
of “being a globally competent teacher as a citizen”, it has been found that, out of the
six participants, one of them is “fully competent”, two of them are “competent”, two of
them are “slightly competent” and one of them is “not competent”. Considering the
assessment, the participants have different competency perceptions and acquisition for
being globally competent citizen.

When all the questions asked during the interviews and all the obtained data
were evaluated in general, the following conclusions were arrived at:

e The differences as to social class, race, religion, and language are respected

and there is no sign of anxiety about having to live side by side with these
(Wilkins, 2001; Hsu & Wang, 2010; Olson & Kroeger, 2001; Toprak,

2008). There is a consensus that everybody has to respect each other no

matter what and everybody should have equal rights. It is observed that
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these findings of study by Yilmaz (2012a) are concordant with the
statements “I respect the rights of others as much as I respect my rights.”
and “I want that even those whose points of view and life styles I repudiate
enjoy human rights and freedoms as much as I do.” Moreover, there is
sensitivity for a negative situation that is imposed upon people with
different cultures, different economic conditions and different beliefs. This
information is concordant with the conclusion emphasized by Yilmaz
(2010) that says a very strong social approval for constitutional guarantee
for identities is growing.

It is observed that while they sort of accept the existence and presence of
people with a different sexual orientation, they actually feel discomfort and
anxiety about being in close proximity to these people. It is believed that
this finding is in close relation with the result obtained by Yilmaz (2010)
which says that the tendency to tolerate homosexuals is very low. It is felt
that they have significant level of knowledge and understanding about what
should be the case since the participants are teachers but they have
difficulty in materializing them and combatting for them. While they do
reject the negative attitudes and behaviors against people belonging to such
groups, they feel fear and anxiety about supporting them and being on their
side. Furthermore, there appears to be a common tendency to believe that
an inconvenience may come from such individuals, and the rhetoric that
tolerates them as long as such individuals do not cause disturbance is
surreptitiously emphasized. It is thought that this finding is in close
correspondence with the thought that the “others” think they cannot expose

their identity in society which is emphasized in Yilmaz (2010).
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Homophobia against lesbian, gay, bisexual, and transgender (LGBT)
individuals is explicitly observed, and this is, also, concordant with the
results of the study by Yilmaz (2012b), which says that widespread
homophobia in public is still present without any decrease. Banks (2006)
states that the variables of cultural diversity include in social class, gender,
ethnic identity, sexual orientation, racial group, religion, language, and
abilities and disabilities. Thus, the findings of this study show that the
participants have a higher sense of bias towards sexual orientation than the
other diversity variables. There is, on the other hand, a tendency to choose
the group they themselves belong to when there is a possibility of helping
or supporting others. There are also statements strengthening the idea that
sometimes a negative situation or phenomenon immediately evokes a
group. For example; a very crowded family is identified as “the Romani”
by the Kurdish participant while the same family is identified as “people
from the East” by the Turkish participant. Nevertheless, findings of this
study do not completely confirm Esen’s claim (2009) that many teachers have
biases towards diversity and different cultures because it is accepted that
according to the findings of this study, the participants have a lower sense
of bias towards ethnic identity, language, gender, social class, and language
than the sexual orientation.

It is remarkable that all the participants maintain a closer distance towards
lesbian individuals and display a more positive attitude for including them
in their communication processes. It is thought that this finding is related
with the result presented by Yilmaz (2012b) which says that the discomfort

felt for women living in a house alone and for sexual images of modern city
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life has decreased relatively over the years. It is striking that male
participants in particular have a more negative attitude towards gay,
bisexual and transgender individuals. Preferring to stay away from these
people as much as possible, the male individuals are actually afraid and
worried, they will be misunderstood by others. This idea bears
correspondences with the result by Yilmaz (2010) which says that the
leading perpetrators of the segregation within private life are neighbors
(%13), colleagues and employers (%10) and friends and fellows (%5) and
it is thought that these people have conspicuous effect on the attitudes and
behaviors of the participants. The attitudes and values of the female
participants do not change according to the definitions provided for these
individuals and are more positive than those of male participants.
Moreover, the female participants revealed their desire to help these people
in the face of adversities disturbing their lives because they are more
sensitive to discrimination than the male participants (Okgabol, Akpinar,
Caner, Erktin, Gok, and Unliihisarcikl1, 2003). It is observed, therefore, that
there is a difference between the values, attitudes and behaviors of male
and female participants towards diversity. This was also consistent with the
findings of the previous studies in the literature (Deng & Boatler, 1993;
Hett, 1993; Hosseinali, 1995). Their studies all stress that female people are
significantly more world-minded than male people. Another study by Hsu
and Wang (2010) shows that female people held a stronger belief than
males people to be able coexist harmoniously with others.

Although the majority of the participants do not openly express a desire to

live and work together with individuals that have characteristics as
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themselves, the hidden presence of this desire is strongly felt in their
answers. For example, Hsu and Wang (2010) found that while Asian
students might prefer to collaborate with members of their own perceived
race or ethnic group in American society, a majority of students were
inclined to collaborate with students from countries considered culturally
western. Furthermore, while it is thought that the participants are more
tolerant towards differences met in big cities, it is understood that the level
of the tolerance towards the situations in small cities or environments may
dramatically decrease.

It seems that majority participants approve of becoming rude to somebody
as necessary. For instance, in the scenario of this study, a man shouts
“Witch” to a woman. The participants accepted this attitude and behavior
as normal and did not criticize it. Indeed, this attitude is an insult, and it can
be seen as a criminal label according to the judicial process. Thus, it can be
accepted that the participants do not have a sensitivity and awareness in
terms of daily life and judicial processes as being polite and sensible
towards the others.

It is seen that the participants know to identify an injustice against others
and have a desire to expresses that when there is an atmosphere of free
expression but it is also observed that this is usually the case when they feel
there is a possibility of a prospective satisfaction that such an act may
provide for them. They point out that, if they confront with the same unjust
act, situation or process, they will get into action and their reactions will
have a strict and insistent form. Moreover, while they easily present

suggestions to cope with things that others find hard to accept, there is an
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explicit intolerance when the subject is their lives or families. There is also
a high level of fear felt for the possible adversities that may threaten the
private life and a strong desire to take, what can be considered as, strict
precautions against them.

There is a high level of awareness in understanding and feeling the
demands, needs, differences and struggles of other individuals. When it
comes to materializing these, however, it is observed that the references are
conspicuously derived from the community in which they were brought up
and the doctrines they brought along from childhood and they also have a
strong fear of contradicting these doctrines, even, at discourse level. It is
thought that this information is similar to the findings presented in Yilmaz
(2010). Y1ilmaz argues that human beings try to suppress differences when
they confront with what is different because they are afraid of feeling doubt
about themselves, their values and believes. It is, thus, seen that the formal
knowledge acquired during the process of education is ineffective in
putting ideas into practice or is inadequate to a large extent.

Although there is an awareness regarding the deprivations and violation of
rights experienced by others, it is understood that, due to a fear of
exclusion, adaptation to the decisions taken by the majority or the
community is highly possible. There is an observable discourse level
attitude towards the realization of social justice and equality but when it
comes to materializing this attitude, it is argued that the deprived person
has to be more active.

While there is a common stance against war and every kind of violence,
there is a consensus that the conflicts should be solved through dialogue
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and that we should not be impartial to civilian deaths. It is thought that this
finding is similar to the statement “ I believe that all the political, religious,
ethnic problems will be solved through dialogue and reconciliation and not
thorough conflict and quarrel.”, presented in Yilmaz (2012a). However, the
participants indicate a relatively low level of belief regarding their
statement that world issues will be resolved in the future (Hsu & Wang,
2010).

There is explicit reluctance, along with a lack of knowledge, about the
political equilibria in the world, the conflicts between countries, the
negative effects of poverty on individuals and societies, the more and more
conspicuous appearance of inequality between classes, and the rapid
deterioration of natural equilibrium of the earth. The findings of Olson and
Kroeger’ study (2001) show that only 6% of participant reported that they
are interested in and spend considerable time working on global issues, so
this result is similar to the findings of this study. Human exploitation and
environmental deterioration are not perceived as a threat to human beings
among participants in this study. This finding is not consistent with the
results of Hsu and Wang in 2010. In addition, the participants in this study
show importance to the competency of understanding the duties based on
the prevention and the protection of natural environment as discourse but
they do not have willingness to strive for them. It can be said that the
participants’ environmental consciousness is higher than their acquiring
and striving level (Evran Acar, 2008).

Along with the low level of motivation for the realization of social justice

and equality, the participants themselves, also, emphasize that they abstain
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from every kind of responsibility to combat for it. These findings are
consistent with the findings of Hsu and Wang’s study (2010) that indicate
that their participants have relatively low willingness to become a global
citizen. The common justification they take shelter in is as follows; they
argue that they, as teachers, contribute to the development and betterment
of world in every aspect by raising well-informed, sensitive and efficient
individuals.

To sum up, it is observed that the participants, as global citizens, have
knowledge, understanding and values based mostly on the interpretation of life
experience and formal education. This information is concordant with the findings of
Clark and Yinger (1977). They argue that teacher’s practices results from their
interpretation of their experiences and their sense of making of the world. It is, on the
other hand, understood that the majority of the participants have insufficiencies
regarding the attitudes and behaviors that have to be demonstrated and the skills that
they must have as global citizens. Moreover, it can be seen that the acquiring and
striving level of the participants for the determined competencies is lower than their
giving importance level based on the issues (Evran Acar, 2008). They do not also have
the awareness of the interdependent and interconnected world locally and globally as
yet. Hence, it is believed that this situation has and will have negative repercussions on

the processes of raising the globally competent citizens of future.

Conclusion and Recommendations

It is widely expressed that children should be educated in order to struggle against

injustice, poverty, and unfairness locally and globally. Teachers can become a model as
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global citizens for future’s citizens. It is a fact that for global action, the professional
preparation of teachers is a prerequisite because this study promotes the goals associated
with education for global competency. Accordingly, the findings of this study are
similar to the findings of Hsu and Wang’s study (2010) that support education as a
crucial element in promoting global literacy, global awareness, and global citizenship.
In addition, this study reveals consistent with two levels of Shams and George (2006)
for the education of global competency. The first level is that the comprehensive
learning goals can associate with the curriculum and content. The affective growth,
development, and change can also contribute to by reflection on the individual and
society (Y 28). Furthermore, the findings of Evran Acar’s study (2008) show that
primary school teachers in Turkey could not acquire the competency on the social
studies lesson during their studies in the process of the faculty. Thus, this finding is
important for being globally competent because it implies that there is some deficits and
problems.

In this respect, one of the most important implications of this study is to take a
photography not only a general situation about teachers’ global competencies but also
the needs of basic competency which that teacher training institutions can equip
teachers with regards to becoming globally competent citizenship in Turkey. For
developing the knowledge, understanding, skill, values, and attitudes, this requires a
new stance of teachers who can have appropriate knowledge, skills, and values,
understand the world evolution, act as global citizens, and equip future’s citizens with
delivering global citizenship education. A combination of a personal connection wih the
global, practical skills and positive self-esteem can also contribute to active
participation of new teachers in responding to issue releveant to them. Therefore,

Villegas and Lucas (2002) state that new teachers can examine issues of cultural
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diversity, social justice, and human rights, gain sociocultural consciousness, and be
more prepared to live and work as partners in a locally and globally diverse reality
because teacher education should have a political ideology to promote a more equitable
and just society world.

Another important implication is potentially to provide an evidence base to
develop the globally competent citizenship program further, using its current
framework, and also to inform the design of other sustainable programmes focused on
globally competent citizenship for both adults and young people. In the meantime,
global citizenship education may shape not only tomorrow’s adults but also current
adults because this education can be accepted as an adult education programme, namely
public education programme. Accordingly, the determined sub-competency and
obtained new sub-competencies in this study are privileged keys to design a training
program for all the citizens of the world.

Ultimately, this study is to manifest the basic competency areas of becoming
globally competent citizens in Turkey. In this sense, the basic competency areas that can
be used by all organizations such as schools, non-governmental organizations,
corporations, and political parties can be identified as a strategy for the organizations to
become globally competent organizations to contribute the equal and fair world locally

and globally.

Limitations of the Study

It is the fact that this study is realized in Istanbul where none of the participants are
natives of this city. Domestic migration, education, and life experience might affect

their perspective to some extent.
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There is currently no agreement on the definition of what globally competent
means or how such worldwide savvy is obtained.

In addition, the participant assessment of this study on an individual basis was
realized in accordance with the prepared scale by the researcher according to the

literature not by experts.

Suggestions for Further Research

In this study, the participants were, first, asked to define the globally competent teacher
as a citizen. A definition was obtained as a result of the works done by means of
Normative Delphi Technique and with seven participants. Doing the same work with a
larger number of participants may enrich the content of the definition and strengthen the
generalization of it.

Within the domain of the second purpose of study, Interpretative
Phenomenological Analysis was carried out according to the emergent themes that are
dependent upon previously the determined super-ordinate themes, an original written
scenario, and interview schedule. Similarly, determining the themes by asking them to a
wider range of participant groups may strengthen the usability of the themes.
Furthermore, by adding an arbiter to the scenario and basing participant opinions on it,
more opinions may be obtained.

This study has tried to see which competency areas the participants as global
citizens have and to what extent they have them, and to observe on which competency
areas they converge on and which ones they diverge. In order to equip the prospective
teachers with these competency areas that are deemed very significant for the teacher

training processes, the relevant higher education institutions have to define the globally
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competent teacher as a citizen and present a model for it, which can only be achieved by
means of studies done on different levels. Besides, with new studies on this subject
covering different occupational groups, citizens can be equipped with the abilities of
knowing and respecting differences and diversity locally and globally, learning to live
and work together with them, and also with understanding, motivation and sense of
campaigning for social justice and equity for everybody.

Moreover, this study has displayed new sub-competency areas of being
globally competent as follow: “ability to cope with sense of loneliness and escape”,

99 ¢

“ability to successfully manage a sense of anger”, “ability to manage change and

29 ¢¢

transformation”, “ability to maintain own hopes”, “having a high sense of
responsibility”, “rational thinking”, and “ability to manage neighborhood pressure”.
Thus, these sub-competency areas can be reviewed and evaluated by way of new
studies.

Finally, this study has demonstrated the need for more specific works. Works
that will show the social segregation against leshian, gay, bisexual, and transgender
(LGBT) individuals need to be done on the basis of the gender of the participants. The
analysis of the origins of value judgments that the teachers have in their adulthood and
which affect their life experiences is another study area that can be carried out on the
basis of the socio-cultural characteristics of the childhood environment and family
background and will provide useful results for understanding the effects of informal
education received in childhood. Also, carrying out this work by spreading it over years

within the academic education process will reveal the effects of university education on

the knowledge, understanding, skills, values and attitudes acquired in childhood.
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Appendix A: Profile Form of Participant (English)

PARTICIPANT INFORMATION

First Name and Surname:

Sex:

Date of Birth:

Name of Graduated University and

Department:

Year of Graduation:

Starting Date to Teaching Duty:

The Number of Schools Worked At:

Duration Period at Present School:

Whether Joining Citizenship or Democracy

Education or Not:
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Appendix A: Profile Form of Participant (Turkish)

KATILIMCI BILGILERI

Ad1 ve Soyadi:

Cinsiyet:

Dogum Tarihi:

Mezun Olunan Universite ve Boliim:

Mezuniyet Yili:

Ogretmenlige Basladig1 Yil:

Toplam Kag¢ Okulda Calistigt:

Son Calistig1 Okuldaki Calisma Siiresi:

Vatandaslik ya da Demokrasi Egitimi

Alip/Almadigi:
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Appendix B: Informed Consent Form

KATILIMCI BiLGI ve OLUR FORMU

Aragtirmanin  Adi: “Vatandag olarak diinya c¢apinda (kiiresel) yetkin Ogretmenler: Sinif
Ogretmenlerinin vatandaslikla ilgili diinya capindaki (kiiresel) yetkinliklerinin incelenmesine
iliskin bir ¢aligma” (Globally Competent Teachers as Citizens: A Study of Primary School
Teachers’ Competences Related to Citizenship)

Aragtirmanin Konusu: Bu caligma, yiiksek lisans tezi kapsaminda yiiriitiilecektir. Bu ¢aligma
oncelikle, vatandas olarak ilkdgretim okullarindaki simif Ogretmenlerinin diinya c¢apinda
(kiiresel) yetkin 6gretmeni nasil tanimladigmi analiz etmeyi amaglamaktadir. Ikinci olarak,
kiiresel yetkin vatandas olarak Ggretmenlerin bilgi, anlayis, beceri, deger ve tutumlarini
inceleyerek, bu konudaki temel yetkinlikler agisindan farkliliklarini agiklamay1 hedeflemektedir.
Elde edilen veriler sonucunda, esit ve adil bir diinya icin gelecegin vatandaglarini hazirlayan
Ogretmenlerin yetistirilmesinde hangi temel yetkinliklerin olmasi gerektigini ortaya koyan bir
Ogretim plani ¢ergevesi gelistirilmesi, bu ¢alismanin nihai amacidir.

Arastirmacinin Adi ve Soyad: Birgiill SARIOGLU
Iletisim Bilgileri : GSM: (0500) 000 000 00 / e-posta: @gmail.com

Onay: Ben, .......coooviiiiiiiiiiiii olarak, bu arastirmanin amaci, igerigi ve siireci
hakkinda Birgiil Sarioglu tarafindan detayli olarak bilgilendirildim. Devaminda, bu arastirma
yiiriitiilmesinde kullanilacak olan Delphi Teknigi (3 rauntlu) ve yaklasik bir saatlik yiiz yiize
goriismeler konusunda bilgilendirildim.

Bu ¢alismaya katilmanin istege bagli oldugunu ve ¢alismanin herhangi bir asamasinda herhangi
bir sebep gostermeden ayrilma hakkina sahip oldugumu anladim. Bu ¢aligmaya katilmak ile
dogrudan katki almayacagimi, ancak konuya iligkin kisisel bilgimin yiikselmesine katki
saglayacagini anladim.

Bu c¢aligmanin, bilimsel bir amagcla yapildigin1 ve herhangi veri ya da sorulara verilen yanitlarin
gizliliginin korunarak, kimligime bagli olarak desifre edilmeyecegini Ogrendim. Caligma
sirasinda 50 dakikalik ses kaydinin yapilacagini ve bu kayitlarin ¢aligmanin amaglarmi disinda
kullanilmayacagini 6grendim.

Caligsma siirecinde, eger herhangi bir sorum oldugunda yukarida verilen telefon numarasindan
Birgiil Sarioglu’'nu arayabilirim, (0500) 000 00 00. Ayrica, bu c¢aligmaya katilmamdan
kaynaklanan bir sorun yasadigim durumda Danigman Prof. Dr. Fatma Gok’ii arayabilecegimi
anladim, (0200) 000 00 00.

Bana anlatilanlar1 ve yukarida yazilan bilgileri anladim. Caligmaya goniilli olarak katilmay1
kabul ediyorum. Bu formun bir kopyasint aldim.

Tarih Katilime1 Imzasi

Yukaridaki katilimciya, ¢aligmayi tamamiyla agiklanmis oldugumu beyan ederim.

Tarih Arastirmaci Imzas1
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Appendix C: An Official Consent by the Ethical Committee of Social Sciences

iletisim Bilgileri:

Adres: Bogazici Universitesi, Egitim Fakiiltesi, Bilgisayar ve Ogretim Teknolojileri Egitimi Boliimii — Bebek
—istanbul, 34342

Telefon: 0-212-359-7311

e-posta: diler.oner@boun.edu.tr

INAREK Kayit No: 2012/4
Projenin Adu: Politik ideolojinin kisileraras etkilesim tizerindeki rolii: Karsit gortigse maruz kalmak kisinin
kontrol kaynaklarini tiiketir mi?

Bagvuruyu yapan Proje Yéneticisi/Arastirmacinin adi ve kurumsal bilgileri

Yard. Dog. Dr. Adil Saribay (Tez danigmani)

Proje Ekibi:

Irmak Olcaysoy (tez 6grencisi), Yard. Dog. Dr. Adil Saribay (Tez danismani

iletisim Bilgileri:

Adres: Bogazici Universitesi, Psikoloji Bolimii, 34342 Bebek — istanbul

Telefon: 0212 359 67 57

e-posta: irmakolcaysoy@gmail.com

INAREK Kayit No: 2012/5

Projenin Adi: ilag Sektériiniin Ekonomi Politigi: Tiirkiye'de Saglikta Doniistim Programi Isiginda ilag
Fiyatlandirmalari ve Alternatif Diizenleme Modelleri

Bagvuruyu yapan Proje Yéneticisi/Arastirmacinin adi ve kurumsal bilgileri:

Prof. Dr. Caglar Keyder (Danisman) Bogazici Universitesi Atatiirk Enstitiisii

Yrd. Dog. Dr. Burcu Yakut-Cakar (Proje Yoneticisi) Kocaeli Universitesi Saglik Yiiksek Okulu Sosyal Hizmet
Bolumi

Proje Ekibi:

Prof. Dr. Caglar Keyder (Danisman) Bogazici Universitesi Atatiirk Enstitiisii

iletisim Bilgileri:

Adres: Bogazici Universitesi Ekonomi B&limii Giiney Kampiis Natuk Birkan Binasi, Kat:2 34342
Bebek - ISTANBUL

Telefon: 0212 359 7652, 0533 612 1930

e-posta: burcu.yakut@boun.edu.tr

INAREK Kayit No: 2012/6

Projenin Adi: “Vatandas olarak dinya capinda (kiiresel) yetkin ogretmenler: Sinif 6gretmenlerinin
vatandaslikla ilgili dinya capindaki (kiiresel) yetkinliklerinin incelenmesine iliskin bir calisma”

Basvuruyu yapan Proje Yéneticisi/Aragtirmacinin adi ve kurumsal bilgileri:

Prof. Dr. Fatma GOK Bogazigi Universitesi/Egitim Bilimleri Bolimii

Proje Ekibi: Birgiil SARIOGLU (Yiiksek Lisans Ogrencisi), Bogazici University/Sosyal Bilimler Enstitiis,
Egitim Bilimleri B&limii/Yetiskin Egitimi Programi

iletisim Bilgileri:

Adres: Neva S. No: 11 Beyoglu/istanbul

Telefon: (0532)510 84 85

e-posta: birgulsarioglu@gmail.com .

/s %% 45 g
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Appendix D: Delphi Technique Round 1 (English)

Dear participant,

First of all, 1 would like to thank you all for your participation in this study. At
the end of this study that will be carried out by using a three-stage Delphi Technique,
we will obtain a 75-80% definition for the globally (universal, worldwide) competent
teacher as citizen.

After all the answers by the participants are received, each of them will be
transcoded to obtain a general synthesis. The obtained general synthesis will be
redistributed to you in the 2nd and 3rd stages of this study for your re-evaluation.

Stage 1
Below are the well accepted definitions, expressions and references in relation

to the globally competent teacher. Please, examine each definition carefully. After that,

at the bottom of the page. specify which statements express the” globally competent

teacher as a citizen” or write down your own definition. Published definitions on this

subject are as follows:

1) The teacher that will be globally competent must believe and practice
fairness, respect and equity when dealing with students irrespective of
gender, race and ethnicity. All students are given equal opportunity to
participate in class activities and equal attention is given for counseling.

2) .....Qualified Teacher Status have high expectations of all pupils; respect
their social, cultural, linguistic, religious and ethnic backgrounds; and are
committed to raising their educational achievement.

3) ....., they need to be aware of the global nature of societal issues, to care
about people in distant places, to understand the nature of global economic
integration, to appreciate the interconnectedness and interdependence of
peoples, to respect and protect cultural diversity, to fight for social justice
for all, and to protect planet earth—home for all human beings. ...... ,
teachers to have a global perspective, model cultural sensitivity, model
global citizenship, and engage students in educational activities aimed at

developing global citizenship.
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4) .....teachers must have the knowledge, skills, and dispositions described
above, as well as: Knowledge of the international dimensions of their
subject matter and a range of global issues; Pedagogical skills to teach their
students to analyze primary sources from around the world, appreciate
multiple points of view, and recognize stereotyping; A commitment to
assisting students to become responsible citizens both of the world and of
their own communities.

5) .....to act as a deeply committed mentor, as someone who demonstrates
through her or his life what it means to be both an excellent researcher and
teacher and a committed member of a society that is scarred by persistent
inequalities. She or he needs to show how one can blend these two roles
together ......... and participating in movements whose aim is interrupting
dominance.

6) .....cultural awareness ..... they teach, intellectually curiosity and good
thinking and problem solving skills. .....teach in a manner that encourages
students to work in solidarity with others to transform the current system.

7) .....citizens to understand the nature of global challenges, such as terrorism,
climate change, human-environmental interactions, world trade,
demographic change, and global conflict ..... the ability to speak,
understand and think in a foreign language ..... academic knowledge in
comparative fields...

8) ..... teachers should have the knowledge and ability to guide students to
consider global problems such as international terrorism, human conflicts,

trade disputes, environmental issues, and health issues from multiple

perspectives. ..... to prepare students to be successful not only locally but
also globally.
9) .....not only that we understand students, their communities, and their

histories where they live now but also that we understand the sum of their
experiences before they came to.....
10) ..... to ask questions, to make connections, to speculate, to engage in

critical thinking and problem solving. The teacher serves as a facilitator.....
References: (Omoregie, 2007; Midwinter, 2005; Zhao, 2010; Longview Foundation, 2008;
Apple, 2010, 2011; K. Zeichner, 2010; Reimers, 2009; McLeod & Maimon, 2000)
*Please, either list to be appropriate statements or write your own creation.
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Appendix D: Delphi Technique Round 1 (Turkish)

Sayin Katilimet,

Oncelikle, ¢alismaya katilmay1 kabul ettiginiz icin tesekkiir ederim. Ug asamali
Delphi teknigi kullanilarak yiiriitiilecek olan ¢alismanin sonunda, %75-80 oraninda
vatandas olarak diinya ¢apinda (kiiresel, evrensel, diinya diizeyinde) yetkin 6gretmeni
tanimlayacagiz.

Katilimcilarin yanitlar topladiktan sonra, her yanit1 kodlayarak genel bir
birlesime ulasilacaktir. Bu ulasilan genel birlesim ¢aligmanin 2. ve 3 asamasinda tekrar
size dagitilacak ve yorumlariniz tekrar alinacaktir.

Asama 1

Asagida diinvya dizeyinde vetkin 6gretmenlige iliskin genel kabul goren

tanimlar, ifadeler ve referanslar bulunmaktadir. Liitfen her tanimi gbzden geciriniz.

Devaminda, sayfanin sonuna ‘“vatandas olarak evrensel yvetkin dgretmeni” ifade eden

maddeleri siralayiniz ya da kendi taniminizi olusturunuz. Bu konuda yaymlanmis

tanimlar sunlardir:

1) Ogrenciler ile ilgili cinsiyet, 1rk, etnisiteye aldirmadan adalet, sayg1 ve
esitlige inanan ve uygulayan, 6grenme ortaminda tiim 6grencilere sinif
etkinliklerine katilimda esit firsatlar veren ve rehberlikte esit diizeyde ilgi
gosteren.

2) Tim 6grencilerinden yiiksek beklentisi olan, onlarin sosyal, kiiltiirel, dilsel,
dini ve etnik kdkenlerine saygi duyan ve onlarin egitim basarisini
yiikseltmeye kararli olan.

3) Toplumsal meselelerin kiiresel dogasinin farkinda olan, diinyanin uzak
yerlerindeki insanlar1 dnemseyen, kiiresel ekonomik biitlinlesmesinin
yapisini anlayan, insanlarin karsilikli baghlik ve dayanismasina deger
veren, kiiltiirel farkliliklara saygi duyan ve koruyan, herkese sosyal adalet
anlayisi i¢in miicadele eden, tiim insanlar i¢in yasadig1 diinyay1 koruyan ve
tiim egitim etkinliklerinde bu duyarliligi ve modeli 6grencilerine evrensel
anlayista sunan.

4) Alanlarinin uluslararasi boyutlar1 ve diger ¢esitli kiiresel meseleler

hakkinda bilgiye sahip, diinyanin dort bir yanindan gelen ana kaynaklari
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analiz etme, ¢ok yonlii bakisa deger verme ve klise anlayiglari tanima
becerilerini 6grencilere 6gretecek pedagojik becerileri olan ve 6grencilere
hem diinya hem de kendi toplumlari i¢in sorumluk sahibi vatandaslar
olabilmeleri i¢in sorumluluk alan.

5) Yasamu iginde segkin aragtirmaci ve 6gretmen olmanin ne oldugunu
amacina siki sikiya bagli eylemiyle ortaya koyan, siiregelen esitsizlikten
incinen bir toplum iiyesi olarak rollerini harmanlayan ve baskin hakimiyeti
durdurmay1 hedefleyen eylemlere katilan.

6) Sosyo-kiiltiirel farkindalik gelistirerek, 6grencilere bilimsel merak, iyi
diisiinme, problem ¢ézme becerileri ve gegerli sistemin doniisiimii igin
baskalariyla dayanigma i¢inde calismaya cesaretlendirmeyi 6greten tavir
icinde olan.

7) Terdr, iklim degisimi, insan-gevre etkilesimi, diinya ticareti, demografik
degisim ve kiiresel ¢atigsma gibi kiiresel giicliiklerin dogasini anlayan, bir
yabanci dilde konusma, diisiinme ve anlama yetenegine sahip ve
disiplinlerarasi akademik bilgiye sahip vatandas.

8) Farkli bakis acilarindan gelen uluslararasi terdrizm, insanlararasi
catigmalar, ticari anlasmazliklar, cevre ve saglik sorunlar1 gibi kiiresel
meseleler iizerinde 6grencilerin diisiinmesine rehberlik etme bilgi ve
kabiliyetine sahip olan ve dolayisiyla 6grencileri sadece yerel degil aym
zamanda diinya ¢apinda vatandas olmaya hazirlayan.

9) Ogrencileri, toplumlarmni ve onlarin simdi yasadiklar1 gegmislerini
anlamanin yaninda, onlarin simdiki egitim ortamina gelmeden 6nceki
deneyimlerinin tamamini anlayabilen.

10) Ogrencilerin sorular sorma, iliskilendirmeler kurma, yorumlama, elestirel

diisiinme ve problem ¢6zme becerilerini gelistiren kolaylastirici.

Kaynaklar: (Omoregie, 2007; Midwinter, 2005; Zhao, 2010; Longview Foundation, 2008;
Apple, 2010, 2011; K. Zeichner, 2010; Reimers, 2009; McLeod & Maimon, 2000)

*Litfen, uygun gordiigiiniiz maddeleri siralayiniz ya da kendi taniminizi

olusturunuz.
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Appendix E: Phrases Determined by the Participants in Round 1

No.

Words/Phrases

Participants

3

4

5

Total

Adalet, saygi ve esitlige inanan ve uygulayan

1

Ogrenciler ile ilgili cinsiyet, 1rk, etnisiteye aldirmayan

1

Ogrenme ortaminda tiim dgrencilere sinif etkinliklerine
katilimda esit firsatlar veren

Al W INE

Rehberlikte esit diizeyde ilgi gdsteren

N LS

1
1
1
1

2]

R

A B~ (OO0

Bilimsel merak, iyi diisiinme, problem ¢d6zme becerileri
ve gegerli sistemin doniigiimii i¢in baskalariyla
dayanigma i¢inde ¢aligmayi1 cesaretlendiren

Ogrencilerin sorular sorma, iliskilendirmeler kurma,
yorumlama, elestirel diisiinme ve problem ¢dzme
becerilerini gelistiren

w

Sosyo-kiiltiirel farkindalik gelistiren

Diinyanin uzak yerlerindeki insanlari 6nemseyen

Egitim ve 0gretimde bagarty: yiikkseltmeye kararli olan

Herkese sosyal adalet anlayisi i¢in miicadele eden

Insanlarin karsihikli baglilik ve dayanismasina deger
veren

Kiiltiirel farkliliklara saygi duyan ve koruyan

Toplumsal meselelerin kiiresel dogasinin farkinda olan

I

Alanlarinin uluslar arast boyutlart ve diger kiiresel
meseleler hakkinda bilgiye sahip olan

Arastirmaci

Bir yabanci dil ile konusma, diisiinme ve anlama
yetenegine sahip olan

R P IR N NN N W

17

Cinsiyet, irk ayrimi1 yapmadan kiiltiirel farkliliklara saygi
duyan

18

Cok yonlii bakisa deger veren

19

Diger d6gretmen, yonetici ve uzmanlarin basari
deneyimlerinden yararlanan

20

Disiplinlerarast akademik bilgiye sahip olan

21

Diinyadaki biitiin insanlar1 6nemseyen

22

Diinyanin dort bir yanindan gelen ana kaynaklari analiz
eden

L T

23

Gegmisle simdiki zaman baglantisini analitik ve bilimsel
yontemlerle kurarak yagayabilen ve yorumlayabilen

[EY

24

Idealist

25

Iklim degisimi, insan-cevre etkilesimi, demografik
degisim ve kiiresel ¢catigma gibi kiiresel gii¢liiklerin
dogasini anlayan

26

Insan haklarma saygi gostererek problemleri ¢dzmeye
tesvik eden

27

Kendisini ve dgrencileri gelistirmede etkin rol oynayan

28

Klige anlayiglar1 tanima becerileri olan

29

Kiiresel ekonomik biitiinlesmenin yapisini anlayan

30

Kiiresel sorunlara duyarli olmaya tesvik eden

31

Ogrencilere hem diinya hem kendi toplumlar igin
sorumluluk sahibi vatandas olabilmeleri i¢in sorumluluk
alan

32

Ogrencilerin farkli 6zelliklerini dogal kabul etmesini
saglayan
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Ogrencilerin geldigi ailenin ve ¢evrenin sosyo-Kkiiltiirel ve

33 ekonomik 6zelliklerini tantyan ! 1
Ogrencilerin kendilerini ve diger dgrencileri

34 . . S 1 1
degerlendirmesini saglayan
Ogrencilerin sosyal ve kiiltiirel farkliliklarini, yaptiklarini

35 | ve ilgilerini dikkate alarak en yiiksek diizeyde 1 1
Ogrenmelerini ve gelismelerini saglayan

36 Ogrencilerin sosyal, kiiltiirel, dinsel ve etnik kokenlerine 1 1
saygl duyan
Ogrencilerin tiim zelliklerini, ilgi, istek ve ihtiyaglarmi

37 | bilen ! !
Ogrencilerinde gelistirmek istedigi kisilik 6zelliklerini

38 . N 1 1
kendi davraniglarinda gosteren

39 Ogretme ve d6grenme siireclerini dgrencilerle ve velilerle 1 1
birlikte planlayan, uygulayan ve yoneten

40 | Ogretmen dgrencileri birey olarak goriir ve deger veren 1 1

41 | Olgme sonuglarmi daha iyi bir égretim i¢in kullanan 1 1

42 Olgme sonuglarini 8grenci, veli, ydnetici ve diger 1 1
Ogretmenlerle paylasan

43 Oz degerlendirme yaparak, degisim ve siirekli gelisim 1 1
i¢in ¢aba harcayan

44 | Pedagojik becerileri olan 1
Tiim insanlar i¢in yasadig1 diinyay1 koruyan ve tim

45 | egitim etkinliklerinde bu duyarlilig1 ve modeli 1 1
6grencilerine evrensel anlayista sunan
Yasadig1 toplum disinda farkli 6zelliklere sahip

46 | topluluklarin eski ve yeni deneyimlerini aragtirmaya ve 1 1
sorgulamaya tesvik eden

47 | Yeni bilgi ve fikirlere agik olan 1 1

Total 12 |17]12]110| 11| 73

180




Appendix F: Delphi Technique Round 2 (English)

A. Assessment of Most Frequently Stated Round 1 Expressions: The list
below reflects participant group’s most frequently expressed statements
concerning the definition of “a globally competent teacher as a citizen”.

Keeping in mind that each of the following statement is a critical
component of the possible definition, please determine the most appropriate
statement for the definition.

1. Believing and practicing fairness, respect, and equity
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

2. Dealing with students irrespective of gender, race, and ethnicity
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

3. In learning environments, providing all the students with equal
opportunities to participate in class activities
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

4. Showing equal interest in counseling
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

5. Developing intellectual curiosity, asking questions, making
connections, speculating, and problem solving skills
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

6. Encouraging to work in solidarity with others to transform the
current system
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

7. Developing socio-cultural awareness
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition
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B. Assessment of Less Frequently Stated Round 1 Expression: The list
depending on the scope of the competence below reflects participant
group’s less frequently expressed statements concerning the definition of “a
globally competent teacher as a citizen”.

Please, determine if each of the following statement deserves to become a
critical point in the definition, they are less frequently expressed though.

Scope of Competence 1: Knowledge

1. Being aware of the global nature of societal issues
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

2. Having inter-disciplinary academic knowledge
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

3. Having knowledge about the international dimensions of own
subject matter
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

4. The ability to speak, understand, and think in a foreign language
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

5. Understanding the nature of global challenges, such as climate
change, human-environmental interactions, demographic change,
and global conflicts

i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

6. Understanding the nature of global economic integration
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

Scope of Competence 2: Skill
7. The skill of fighting for social justice for all
i. Important to be included in the definition

ii. Should be included in the definition
iii. Should not be included in the definition
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10.

11.

12.

13.

14.

15.

16.

The skill of recognizing stereotyping
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

The skill of solving problems, respecting for the human rights
i. Important to be included in the definition
ii.  Should be included in the definition
iii. Should not be included in the definition

Analyzing the primary sources from all over the world
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

The skill of encouraging awareness of the global nature of societal

issues
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

A commitment to assist students to become responsible citizens
both for the world and their own communities
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

The skill of protecting the earth for human beings and presenting

this sensitivity and model in a universal manner to students in
educational activities
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

Letting the students accept the diversities as natural
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

Display personality traits which s/he wants her/his students to
develop
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

Having pedagogical skills and practicing them effectively
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition
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Scope of Competence 3: Value and Attitude

17. Caring all the people in the world
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

18. Irrespective of gender, race, and ethnicity, respecting and protecting
cultural diversities
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

19. Appreciating the interconnectedness and interdependence of
peoples
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

20. Appreciating multiple points of view
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

21. Being open to new information and ideas
i. Important to be included in the definition
ii. Should be included in the definition
iii. Should not be included in the definition

22. Appreciating and benefiting from the experiences of others
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

23. Making an effort for change and continuous development via doing
self-assessment
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

24. Seeking and interrogating the new and old experiences of
communities with diverse traits other than his/her own society
i. Important to be included in the definition
ii. Should be included in the definition
iii.  Should not be included in the definition

C. Assessment of Never Stated Round 1 Expression: Please, write

unexpressed statements that you certainly support and feel that those should
be in the definition of “a globally competent teacher as a citizen”.
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Appendix F: Delphi Technique Round 2 (Turkish)

A. Round 1’de Daha Fazla Belirtilmis ifadelerin Degerlendirilmesi: Asagida
caligma grubunun “vatandas olarak evrensel (global) yetkin 6gretmeni”
tanimlamakta daha fazla olarak ortak belirtmis oldugu ifadeler
bulunmaktadir.

Liitfen, asagidaki her bir ifadenin olusturulacak olan tanimin kritik bir
parcast oldugu diislinerek, tanim icin en uygun ifadeleri belirleyiniz.

1. Adalet, saygi ve esitlige inanan ve uygulayan
i. Tanim i¢inde olmasi ¢ok onemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

2. Ogrencilerle ilgili cinsiyet, 1k, etnisiteye aldirmayan
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali

3. Ogrenme ortaminda tiim 6grencilere sinif etkinliklerine katilimda
esit firsatlar veren
I. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali

4. Rehberlikte esit diizeyde ilgi gosteren
I. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali

5. Bilimsel merak, sorular sorma, iliskilendirmeler kurma, yorumlama,
problem ¢6zme becerileri gelistiren
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

6. Gegerli sistemin doniisiimii i¢in bagkalariyla dayanigsma iginde
caligmay1 cesaretlendiren
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

7. Sosyo-kiltiirel farkindalik gelistiren
I. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali
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B. Round 1’de Daha Az Belirtilmis Ifadelerin Degerlendirilmesi: Asagida
caligma grubunun “vatandas olarak evrensel (global) yetkin 6gretmeni”
tanimlamakta daha az siklikla belirtmis oldugu ifadeler bulunmaktadir.

Liitfen, asagida az belirtmis olmasina ragmen olusturulacak olan tanimda
kritik bir parga olmayi hak ettigini diisiindiigliniiz ifadeleri belirleyiniz.

Yetkinlik Alani 1: Bilgi

1. Toplumsal sorunlarin kiiresel dogas1 hakkinda bilgiye sahip olma
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

2. Disiplinleraras1 akademik bilgiye sahip olma
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali

3. Alanlarinin uluslararasi boyutlar1 hakkinda bilgiye sahip olma
i. Tanim i¢inde olmasi ¢ok onemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

4. Bir yabanci dil ile konusma, diisiinme ve anlama yetenegi
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

5. Iklim degisimi, insan-cevre etkilesimi, demografik degisim ve
kiiresel catisma gibi kiiresel giigliiklerin dogasini anlayan
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

6. Kiiresel ekonomik biitiinlesmenin yapisini anlayan
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

Yetkinlik Alan1 2: Beceri
7. Herkese sosyal adalet saglanmasi i¢in miicadele etme becerisi
I. Tanim i¢inde olmasi ¢ok énemli

ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali
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10.

11.

12.

13.

14.

15.

16.

Klise anlayiglar1 tanima becerisi
I. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

Insan haklarina sayg1 gostererek, problemleri ¢cdzmeye tesvik etme
becerisi
I. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

Diinyanin dort bir yanindan gelen ana kaynaklar1 analiz edebilme
i. Tanim i¢inde olmasi ¢ok onemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

Kiiresel sorunlara duyarli olmay1 tesvik etme becerisi
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali

Ogrencilerin hem diinya hem de kendi toplumlari igin sorumluluk
sahibi vatandas olabilmeleri i¢in sorumluluk alma
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali

Yasadig1 diinyayi tiim insanlar i¢in koruyan ve tiim egitim
etkinliklerinde bu duyarlilig1 ve modeli 6grencilerine evrensel
anlayista sunma becerisi
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali

Ogrencilerin farkli 6zellikleri dogal kabul etmesini saglayan
I. Tanim i¢inde olmas1 ¢ok énemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali

Ogrencilerinde gelistirmek istedigi kisilik 6zelliklerini kendi
davranislarinda gosterebilen
I. Tanim i¢inde olmas1 ¢ok énemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali

Pedagojik donanim ve becerilere sahip, bunlar1 etkin kullanan
i. Tanim i¢inde olmas1 ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali
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Yetkinlik Alani 3: Deger ve Tutum

17. Diinyadaki biitiin insanlar1 6nemseyen
I. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

18. Cinsiyet, 1rk, din, kiiltiir ve sosyal ayrim yapmadan kiiltiirel
farkliliklara saygi duyan ve koruyan
I. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

19. insanlarin karsilikl1 baglilik ve dayanismasina deger veren
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

20. Cok yonlii bakisa deger veren
i. Tanim i¢inde olmas1 ¢ok 6nemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali

21. Yeni bilgi ve fikirlere acik olan
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

22. Bagkalarinin bagar1 deneyimlerine deger veren ve yararlanan
i. Tanim i¢inde olmasi ¢ok 6nemli
ii. Tanim i¢inde olmali
iii. Tanim i¢inde olmamali

23. Oz degerlendirme yaparak, degisim ve siirekli gelisim igin ¢aba
harcayan
I. Tanim i¢inde olmas1 ¢ok énemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali

24. Yasadig1 toplum disinda farkli 6zelliklere sahip topluluklarin eski
ve yeni deneyimlerini arastirmaya ve sorgulamaya tesvik eden
I. Tanim i¢inde olmas1 ¢ok énemli
ii. Tanim i¢inde olmal
iii. Tanim i¢inde olmamali

C. Round 1‘de Hi¢ Belirtilmemis ifadeler: “Vatandas olarak evrensel (global)
yetkin 6gretmen” tanimlamasinda kesinlikle olmasi1 gerektigini
savundugunuz ve hig¢ belirtilmemis olan ifadeleri, liitfen yaziniz.
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Appendix G: Delphi Technique Round 3 (English)

Thank you all for your earnest attention and timing that you displayed during
the previous two rounds of this study.

The answers that you submitted were, later, applied a both qualitative and
quantitative statistical analysis. Based upon your answers, we arrived at the definition
proposed below to define “the globally competent teacher as a citizen”.

If we can reach a consensus for the proposed definition at 75-80% or higher
rate, our study will be accomplished. If, however, we cannot reach such a common idea
at the end of Round 3, we will re-try reaching a consensus in Round 4.

1.  Below is the definition that has been derived from the statistical analysis
of the answers of the whole group and is submitted to your consideration. Please, make
your choice whether you agree with the definition or not.

Proposed definition:

The globally competent teacher as an individual citizen is the one who, being
well-informed about the global nature of social problems, believes in equality, justice
and respect, who protects cultural differences and the world without regard to any
distinction as to sex, race, religion, culture and social differences, who, thanks to his/her
pedagogical skill and knowledge, can provide, along with a universal understanding,
such a sensibility and model to the students while struggling for social justice for all,
who enables students to regard differences as natural by developing in them a socio-
cultural awareness, who is open to new information and ideas and who takes
responsibility to help students develop such skills and qualities as scientific curiosity,
asking questions, establishing relations, interpretation and problem solving and become
responsible citizens who respect human rights both in their communities and in the
world.

[] Strongly agree [] Agree [] Neutral
[] Disagree [] Strongly disagree

2. If you chose “neutral”, “disagree”, or “strongly disagree”, please express

how you would recommend modifying the proposed definition.
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Appendix G: Delphi Technique Round 3 (Turkish)

Calismanin 6nceki iki Round’unda géstermis oldugunuz samimi ilgi ve
zamanlamaniz konusunda hepinize ¢ok tesekkiir ederim.

Sizlerden alinan yanitlara hem niceliksel hem de niteliksel istatiksel analiz
calismasi yapilmistir. Yanitlariniza dayanarak, “vatandas olarak evrensel (global) yetkin
O0gretmeni” tanimlamak i¢in asagida 6nerilmekte olan tanima ulagilmistir.

Eger, %75-80 ya da daha fazla oranda 6nerilmis olan tanimda goriis birligine
ulasabilirsek, calismamiz tamamlanmis olacaktir. Ancak, Round 3 sonunda belirtilen
oranda ortak goriise erisemezsek, fikir birligine ulasmay1 Round 4’de deneyecegiz.

3. Asagida tiim grubun yanitlarinin istatiksel analizine dayanak belirlenmis
olan tanim goriiglerinize sunulmaktadir. Liitfen, tanima katilim konusundaki se¢iminizi
yapiniz.

Onerilen Tanim:

Toplumsal sorunlarin kiiresel dogas1 hakkindaki bilgi birikimiyle adalet,
saygl ve esitlife inanan, cinsiyet, irk, din, kiiltlir ve sosyal ayrim yapmadan kiiltiirel
farkliliklar1 ve yasadigi diinyayr tiim insanlar i¢in koruyan, herkese sosyal adalet
saglanmasi i¢in miicadele ederken pedagojik donanim ve becerisiyle bu duyarliligi ve
modeli 6grencilere evrensel anlayista sunabilen, onlarda sosyo-kiiltiirel farkindalik
gelistirerek farkliliklar1 dogal kabul etmelerini saglayan, insan haklarina saygi
gostererek bilimsel merak, sorular sorma, iliskilendirmeler kurma, yorumlama ve
problem ¢ozme becerileri gelistirme amaciyla 6grencilerin hem diinya hem de icinde
bulunduklar1 toplumda sorumluluk sahibi vatandas olabilmeleri i¢in sorumluluk alan,
yeni bilgi ve fikirlere agik olan birey, vatandas olarak evrensel (global) yetkin
Ogretmendir.

[] Kesinlikle katiliyorum [] Katiliyorum [ ] Kararsizim
[] Katilmiyorum [] Kesinlikle katilmiyorum

4. Eger, “kararsizim”, “katilmiyorum” ya da “kesinlikle katilmiyorum”

ibarelerini secerseniz, liitfen 6nerilen tanimin nasil degistirilmesini gerektigini 6neriniz.
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Appendix H: Scenario (English)

Explanation

Dear participant,

In the following pages of this interview, you will be asked to express your
views utilizing from the content provided to you.

The interview will take 60 minutes in total. In the first 10 minutes, you will be
asked to briefly examine the subject. During the following 10 minutes, you will be
asked to express your views about the subject. The researcher will not interrupt or ask
you anything during the time you express your thoughts. The researcher will ask you
some questions after you have expressed your thoughts.

All the information provided for the case in this work is imaginary and has no
direct connection with reality. Therefore, while expressing your thoughts, you are
expected to take into consideration only those feelings and thoughts that reflect your

individual life and criteria.

Should you need to take notes while expressing your views, you can use the
empty pages at the end of this text. Please return the text to the researcher after the
completion.

Thank you for your support and participation.
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Content

In an effort to make some changes in your life, you left the district you were

living and began to dwell and live in Gokkusag1 (Rainbow) Street, just because you

liked its name, as of 01.01.2012. From your apartment on the fifth floor of the ten

storied building that was named Alametifarika (Distinguishing mark), you could view

all the buildings in the street you lived. Gokkusag1 Street was composed of both old and

ragged buildings and new and well-kept buildings. While renting the flat, your host had,

implicitly, told you that the street was as colorful as its name and that people of

different characteristics lived in the street. On the day you moved in, you met with the

janitor and learned from him that the residents of the apartment building had occasional

disputes. After you moved in, the following events took place during your first week:

While you were leaving for work in the morning, the couple living
downstairs saluted you saying “Good morning!” and told you that they
wanted to pay you a “Welcome” visit that night. During the conversations
with the couple who came with a cake in their hands, the subject came to
rest on the life in the apartment. The couple complained about your
transvestite neighbor who lived in the flat number 4 and worked at night in
a bar and they asked for your help. They thought that this neighbor who
returned home late at night with male friends and in front of whose flat
there lied more than one pair of male shoes and whom they occasionally
met in the street or apartment was not a suitable resident for this apartment,
because it was a family apartment.

One day, you heard a knock on the door and a person who introduced
himself as the neighborhood mukhtar first welcomed you and then told you
that he wanted to tell you about the rules to be followed. He especially
emphasized a point to be paid special attention by you when parking your
car. He declared that the notables of the street had the right to park their cars
wherever they wanted whereas the tenants, those living in the old buildings
and those who are new to the neighbor could park their vehicles only on the

allotted places. He said that those who violate the rule had to incur a fine for
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it. He told you that, in the past, those who had objected to that rule felt in
time that they had to move away but that those who are living in the
Alametifarika Apartment were exempt from that rule, which means you can
park your car wherever you want.

One night, while you were watching the street from the front window of
your flat, you saw that two women were Kkissing each other on the lips in
front of the opposite house. Next morning, you asked the janitor, who were
dwelling in the opposite house, to which the janitor answered “Two
depraved women, and what’s more, they want to adopt a child and the so
called lawyer living in flat number 9 in our apartment is helping them.”
Returning home from work at dusk that day, you saw that the woman from
the family living in the old house, three buildings away from your apartment
and the woman living in the building opposite hers were having a quarrel.
The woman living in the apartment building shouted “It’s you and the likes
of you that have messed everything up around here, take your nine kids and
go away from this street!” The woman from the old house replied “I am
going nowhere! The children are playing. So what! What’s so bad about
children shouting?” Meanwhile, a man coming out of the next building
shouted “Witch, You are the one who is always making trouble! The
children are just playing, that’s all!” to the woman in the apartment and then
walked to the garbage can in front of the apartment but, instead of throwing
into it, he left the trash beside the garbage can and went back home.

Your neighbor living in the flat number 8, whom you met at the entrance to
the apartment, told you that, since janitor’s wife was ill, the apartment
services were going wrong and, for that matter, these people had to be
removed and replaced by new others and that an urgent meeting had to be
held to solve the problem. Later, you learnt from the janitor that his wife
was really ill, that they couldn’t afford the medicine since they had no social
security and that, in order to make things right, they had to remove their
daughter from school where she was attending to 6th Class.

Walking through the fish market on weekend, you came upon two of your
neighbors in front of a fish counter. One of your neighbors said, “There is a

campaign called “How many centimeters is yours?” have you heard of it?”
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with a grin on his face and added “These NGOs are, really, idle fellows,
they are trying to make a living by taking advantage of the world order” and
then, told the counterman that he wanted two kilos of the immature
anchovy. Your other neighbor, smiling to him, answered “I ask you over for
dinner tonight! Come over and let’s taste the 45 centimeters-long turbots
together, you can eat your Baby Anchovies later.” And then repeats his
invitation for you. When you joined the dinner, you understood that the
conversation had centered around the news broadcast on TV. You saw that,
in relation with a government aid to a country on the brink of starvation, one
of them said “There are people dying of starvation in our country. They are
helping those on the other side of the world but are unable to see the
starving people in the country” and your other neighbor supported him for
that. During the following news, however, the two of them began to argue.
There had been a significant armed clash, that day, between two countries
on a region of strife, and there had been many civilian casualties on both
sides. Your neighbor with the dominant voice was saying “We have to take
sides; we have bonds with ...... state” to which the other replied, “We
cannot be a party to civilian deaths.”

One night, you were awakened by a noise and saw from the window that
some people were having a quarrel in front of the apartment. Judging from
what you saw and heard from the window, you understood that two
opposing parties were threatening each other. You heard that one side was
shouting “You have no business here in this street, this is a ..... street, pack
up immediately and go away!” and the other side replied “Don’t you dare
cross our street! You’ll get what you deserve down there!”

You came across your transvestite neighbor living in flat number 4 on the
street. After greeting you with a “Hello” she/he told you that he wanted to
talk with you in the tea garden at the beginning of the street. Sitting
together at the tea garden, she/he told you that she/he had “HIV” that she/he
had open sores on her/his back, that the people living in the apartment and
the street were treating her/him very badly and that she/he was in dire need
of a friend.

* You may use the empty page below for taking notes.
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Appendix H: Scenario (Turkish)

Aciklama

Sayin Katilimci,

Bu calismanin izleyen sayfalarinda yer alan icerikte belirtilen bilgileri
kullanarak, goriislerinizi belirtmeniz istenmektedir.

Bu ¢alisma toplam 60 dakika siirecektir. Ilk 10 dakika i¢inde konuyu
incelemeniz istenmektedir. Devamindaki 10 dakika ise, konuya iliskin goriislerinizi
aciklamaniz beklenmektedir. Goriislerinizi agikladiginiz siire boyunca, arastirmaci sizin
sOziiniizii kesmeyecek ve size soru sormayacaktir. Gorlislerinizi agiklamanizin ardindan,
aragtirmaci size sorular yoneltecektir.

(Calismada yer alan vakadaki tiim bilgiler biitiinliyle hayal iiriinii olup, gercekle
dogrudan ilgisi bulunmamaktadir. Bu nedenle, goriislerinizi agiklarken sadece birey

olarak kendi yasamimizi ve olciitlerinizi dikkate aliniz.

Goriiglerinizi agiklamak konusunda not almaya ihtiya¢ duymaniz halinde, bu
metnin sonundaki bos sayfalar1 kullanabilirsiniz. Liitfen, ¢alisma sonunda metni
aragtirmaciya teslim ediniz.

Arastirmaya katiliminiz ve desteginiz icin tesekkiir ederiz.
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Icerik

Yasaminizda degisiklikler yapma isteginiz dogrultusunda su anda oturdugunuz
semtten ayrilarak, adin1 ¢ok begendiginiz icin sectiginiz Gokkusagi Sokagi’nda
01.01.2012 tarihi itibariyle ikamet etmeye ve yasamaya bagladiniz. Alametifarika isimli
10 katl1 bir binanin 5. katindaki dairenizden, bulundugunuz sokagin biitiin binalarin
gormeniz miimkiindii. Gokkusagi Sokagi, hem eski bakimsiz binalarin hem de yeni
bakiml1 binalarin bulundugu bir sokakti. Dairenizi kiralarken ev sahibiniz, sokagin adi
gibi renkli, farkli 6zellikleri olan insanlarin bu sokakta yasamakta oldugunu iistii kapali
size sOylemisti. Egyalarinizi tasidiginiz giin apartman gorevlisiyle (kapici) tanismas,
apartmanda yasayanlarin donem donem tartistigini 6grenmistiniz. Taginmanizi izleyen

ilk hafta, asagida siralanan olaylar olmustu:

o Alt kat komsunuz ¢ift, sabah ise gitmek i¢in evden ayrilmakta oldugunuz
sirada “Glinaydin” demis ve aksam “Hos geldiniz” demek i¢in sizi ziyaret
etmek istediklerini belirtmislerdi. Ziyarete bir pasta ile gelen ¢ift ile
yaptiginiz sohbet sirasinda, konu apartmandaki yasama gelmisti. Cift,
geceleri bir barda ¢alisan 4 numarali dairedeki travesti komsunuzdan
duyduklar1 rahatsizlig1 anlatmis ve sizden yardim istemisti. Gece eve ¢cok
gec saatlerde erkek arkadaslariyla donen, sabahlar1 kapinin 6niinde birden
fazla erkek ayakkabisi olan ve apartmanda ya da sokakta bazen
karsilagtiklar1 komsunuzun bu apartmana uygun bir sakin olmadigini
diistiniiyorlardi, ¢linkii burasi aile apartmaniydi.

e Kapimiz bir giin ¢alindi, mahallenin muhtar1 oldugunu sdyleyen kisi size
“Hos geldiniz” derken, uyulmasi gereken kurallari agiklamak istedigini
belirtti. Ozellikle, arabaniz1 park ederken dzen gdstermeniz gereken bir
hususa dikkatinizi ¢ekti. Sokagin ileri gelenlerinin istedigi yere arabasin
park etme hakki oldugunu, ancak eski binalarda oturanlarin, kiracilarin ve
yeni taginanlarin sadece ayrilmig alanlara arabalarini park edebileceklerini
acikladi. Uyulmamasi durumunda, para cezasinin oldugunu sdyledi. Buna
itiraz eden sokak sakinlerinin bir siire sonra, sokaktan taginmak zorunda

kaldigini, ancak bu kuralin Alametifarika Apartmani’nda oturanlar i¢in
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gecerli olmadigini yani istediginiz yere arabanizi park edebileceginizi
belirtti.

Dairenizin penceresinden sokagi izlediginiz bir gece karsi evin kapisinin
oniinde, iki kadinin dudak dudaga 6piistiiglinii gordiiniiz. Ertesi sabah
apartman gorevlisine, kars1 evde kimlerin oturdugunu sordunuz. Bunun
iizerine gorevli, “Iki ahlaksiz kadn, bir de ¢ocuk evlat edinmek istiyorlar;
bizim 9 numaral1 dairedeki avukat olacak adam da, onlara yardim ediyor...”
dedi.

Aksamiistii isten eve donerken, apartmaninizin ii¢ bina ilerisindeki eski
binada oturan ailenin kadini ile karsisindaki apartmanin ikinci katinda
yasamakta olan ailenin kadininin tartigmakta oldugunu gordiiniiz.
Apartmanda yasayan kadin, “Sizin gibiler geldi, bu sokak bozuldu; dokuz
cocugunu al, bu sokaktan git” diye bagiriyordu. Eski binada oturan kadin
ise, “Higbir yere gitmeyecegim. Ne var, ¢cocuklar oynuyor; ¢ocuklarin
bagirmasindan ne olur” diye bagirtyordu. Bu sirada yan binadan ¢ikan
erkek, apartmandaki kadina “Cadi, sen siirekli sorun ¢ikariyorsun! Cocuklar
oynuyor iste!” diye bagirarak yiirlidii ve elindeki ¢opli apartmanin 6niindeki
¢Op kutusuna atmayip, yanina birakarak; evine girdi.

Apartman kapisinda karsilastiginiz 8 numarali dairedeki komsunuz,
apartman gorevlisinin karisinin hasta oldugunu, bu nedenle apartman
icindeki islerin aksadigini; dolayisiyla bu kisilerin isten ¢ikarilarak yeni
birilerinin bulunmasi ve bunun i¢in acilen toplant1 yapilmas1 gerektigini
sOyledi. Bunun iizerine, gorevli ile yaptiginiz konusmada karisinin
hastaliginin gergek oldugunu, sosyal giivenceleri olmadigi i¢in ilag
masraflarini karsilayamadiklarini ve isleri yetistirebilmek i¢in 6. siniftaki
kizlarimi okula gonderemediklerini 6grendiniz.

Hafta sonu balik pazarin1 gezerken, apartman komsularinizdan ikisiyle balik
tezgahi oniinde rastlastiniz. Komsularinizdan biri “Bir kampanya var,
‘Seninki kag¢ santim?’ duydunuz mu?” diyerek giilerken, “Bu STK’larin isi
giicli yok, diinyanin diizeni {izerinden kendilerine pay ¢ikararak, varliklarini
stirdiirmeye caligtyorlar” diyerek, daha yeterli biiytlikliige ulasmamis olan
hamsiden iki kilo istedigini saticiya séyler. Diger komsunuz da, arkadasina

giilimserken “Bu aksam sizleri yemege bekliyorum™ der ve arkadasina

197



donerek “45 santime ulagmis olan Kalkan’1 bizde birlikte yiyelim, sen
Bebek Hamsi’leri daha sonra yersin” diyerek, davetini sizlere yineler.
Aksam yemegine katildiginizda, izlenmekte olan TV haberleri iizerinden
sohbet yapilmakta oldugunu anlarsiniz. Diinyanin agliktan 6lmekte olan bir
halkina devlet tarafindan yapilan yardima, “Bu iilkede agliktan 6lmekte
olanlar var. Bunlar diinyanin diger ucundakilere yardim ediyor, kendi
aclarii gérmiiyorlar” diyerek elestiren komsunuzu, digerinin destekledigini
gordiiniiz. Devamindaki haberi izlerken ise, iki komsunuz tartismaya
basladi. Diinyanin ¢atisma altinda olan bir bolgesinde, o giin iki tilke
arasinda dnemli bir ¢atisma olmus ve iki taraftan da ¢ok sayida sivil
vatandas hayatin1 kaybetmisti. Sesi baskin ¢ikan komsunuz “Biz taraf
olmaliyiz, bizim ..... ilkesiyle baglarimiz var” derken, ev sahibi olan
komsunuz ise “Sivil vatandaslarin 6ldiiriilmesine taraf olunamaz”
demekteydi.

Uykunuzdan bir gece giiriiltiiyle uyandiniz, apartman 6niinde birilerinin
tartismakta oldugunuz gordiiniiz. Pencereden izlediginiz tartisma sirasinda,
iki kargit goriisii savunanlarin birbirlerini tehdit ettiklerini gordiiniiz. Bir
gruptakilerin, diger gruptakilere “Bu sokakta isiniz yok, burasi .....
mahallesi, hemen taginiyorsunuz” dediklerini; digerlerinin de, “Siz alt
sokaktan bir gecin, basiniza neler gelecegin goriin” dedigini dinlediniz.

4 numaral dairede yasayan travesti komsunuz ile sokakta karsilastiniz. Size
“Merhaba” dedikten sonra, sokagin basindaki ¢ay bahgesinde sizinle sohbet
etmek istedigini soyledi. Birlikte ¢ay bah¢esinde otururken, komsunuz
“HIV” tasidigini, sirtinda yaralar agilmis oldugunu, apartman ve sokak
sakinlerinin ona ¢ok kotii davrandigini ve bir arkadasa ihtiyaci oldugunu

anlatti.

* Not almak i¢in asagidaki bos sayfayr kullanabilirsiniz.
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Appendix I: Interview Schedule (English)

. What do you think about having a transvestite neighbor living in the same
apartment building? What do you think of the couple who do not want a
transvestite neighbor in the building?

Possible Prompts: How do you feel about this situation? What kind of
responsibility are you willing to take about it?

. What do you feel when you see others having difficulty finding a parking place
in a street with scarce parking space, where you have the right to park your car
wherever you want? What would you consider doing to help those who are
having parking place problems find a solution?

Possible Prompts: What would you do if you had parking problems just because

you didn’t live in this apartment building? How would you feel?

. What do you think about same-sex couples adopting children? What do you
think of your lawyer neighbor who is arguing for the rights of the couple? How
do you feel when you consider what the janitor said about both the couple and
the lawyer?

Possible Prompts: If you had a child, what would be your reaction to his/her
playing with the child of the same-sex couple? What would you think your
relations/communication with that family should be like? What would you feel
about it?

. What do you think of children destroying the quietness of the street and women
brawling in the street? What do you think of the man who is not disturbed by the
noise of the children, brawls with the woman living in the building and drops
litter?

Possible Prompts: What are your thoughts on people from different cultures,
with different financial means and having different beliefs and thought
structures living in the same environment? How such a situation would affect
your way of living? What would you feel in such a situation?

. When the services provided by the janitor go wrong or are not done, what do
you think about it? What do you think of the janitor who cannot fulfill his duties
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satisfactorily due to his ill wife? What do you think of the janitor who removes
his child from school due to his ill wife and the lag in the apartment services?
Possible Prompts: What path do you plan to follow in the building management
meeting? What do you feel when such a situation occurs?

. What do you think of your neighbor who buys immature fish, who makes fun of
non-governmental organizations (NGOSs), who thinks that it is not of primary
importance for us to help hungry people from the other end of the world and that
our bonds with another country are enough for us to be a party to a conflict?
What do you think of your homeowner neighbor who buys mature fish, who
thinks that one should be impartial on the face of civilian casualties and that
what is of primary importance is helping hungry people in our country and not
helping those from the other end of the world suffering from the same situation?

Possible Prompts: What are your thoughts about the political balances in the
world, the environmental problems that are increasingly challenging daily lives
and the causes of conflicts between countries? How do you feel?

. What do you think when you witness a quarrel in the street?

Possible Prompts: What do you think about living in such a street where
quarrels and threats are common practice? What do you feel?

. What do you think about the fact that transvestite, lesbian and homosexual
individuals feel detached and lonely? What do you think about being a friend to
such individuals?

Possible Prompts: Whom do you want to be your friends or neighbors? How
these choices shape your life? What do you feel about it?

. What kind of responsibility are you willing to take in a process of regulating the
relations for a livable apartment, street, world? What path will you take?

Possible Prompts: How do such responsibilities affect your life? How does your
choice affect your life in the environment where you live? What do you feel
about it?
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Appendix I: Interview Schedule (Turkish)

Travesti komsunuzun apartmanda yasamasina nasil bakiyorsunuz? Travesti
komsunuzun apartmanda yasamasini istemeyen ¢ift hakkinda ne
diistiniiyorsunuz?

Destekleyiciler: Bu durumda ne hissediyorsunuz? Bu konuda nasil bir
sorumluluk almak istersiniz?

Park sorunu olan bir sokakta, arabanizi istediginiz yere park etme hakkiniz
bulunurken, digerlerinin park etme zorlugu yasadigini gordiigiiniizde ne
hissedersiniz? Park sorunu yasayan sakinlerin sorunlarinin ¢éziimiinde onlara
destek olmak i¢in, neler yapmayi diisiiniirsiiniiz?

Destekleyiciler: Bu apartmanda oturmadiginiz i¢in park sorununuz olsaydi, neler

yapmay1 diigiiniirdiiniiz? Bu durumda ne hissediyorsunuz?

Escinsel ¢iftlerin ¢ocuk sahibi olmasini nasil degerlendiriyorsunuz? Avukat
komsunuzun bu ¢ifti savunmasi konusunda ne diisiiniiyorsunuz? Apartman
gorevlisinin hem ¢ift hem de avukat i¢in sdylediklerini diisiindiigiiniizde, ne
hissediyorsunuz?

Destekleyiciler: Cocugunuz olsaydi, escinsel ¢iftin ¢ocuguyla oynamasi
hakkinda ne diisliniirdiiniiz? Bu aileyle iletisiminizin nasil olmas1 gerektigini

diistiniirsiiniiz? Ne hissedersiniz?

Sokagin sakinligini bozan ¢ocuklar ve karsilikli tartisan kadinlar hakkinda ne
diistiniirsiiniiz? Cocuklarm giiriiltiistinden rahatsiz olmayan, apartmandaki
kadina ¢ikisan ve ¢opli yere birakan adam hakkinda ne diisiintirsiiniiz?
Destekleyiciler: Farkli kiiltiir, farkli ekonomik kosullar ve farkli inang ve
diisiinme bi¢imine sahip olanlarin, ayn1 ¢evre i¢inde yasamasi hakkinda ne

diisiiniiyorsunuz? Bu durum yasaminizi nasil etkiler? Ne hissediyorsunuz?

. Apartman gorevlisinin yapmasi gereken isler aksayinca ya da yapilmayinca ne
diisiiniirsiiniiz? Karisinin hastalig1 nedeniyle gérevlerini tam yapamayan
apartman gorevlisi hakkinda ne diislinlirsiinliz? Karisinin hastalig1 ve aksayan
apartman isleri nedeniyle kizin1 okuldan alan apartman gorevlisi hakkinda ne

diistiniirstintiz?
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Destekleyiciler: Yapilacak olan toplantida, nasil bir yol izlemeyi

diisiiniiyorsunuz? Bu durumda ne hissedersiniz?

Gerekli olgunluga, biiyiikliige erismemis baligi satin alabilen, Sivil Toplum
Kuruluslarinin (STK) olusumuyla dalga gecen, diinyanin bir ucunda a¢ kalmis
olanlara yardim etmenin 6ncelikli olmadigini ve bir iilkeye baglarimiz nedeniyle
taraf olmak gerektigini savunan komsunuz hakkinda ne diigiiniiyorsunuz?
Olgunlagmis balig1 alan, sivil 6liimlerinde tarafsiz olunmasi gerektigini savunan,
ancak diinyanin bir ucundaki ag¢ olanlara degil, iilkede ayn1 durumda olanlara
yardim edilmesinin 6ncelikli oldugunu savunan, ev sahibi komsunuz i¢in ne
diistiniirsiiniiz?

Destekleyiciler: Diinyadaki politik dengeler, giin gegtikce yasami etkileyen
¢evre sorunlari ve iilkeler arasindaki ¢atismalarin nedenleri hakkinda ne

diisiiniirsiiniiz? Ne hissediyorsunuz?

Sokakta sahit oldugunuz tartisma hakkinda ne diisiiniiyorsunuz?

Destekleyiciler: Boylesi tartigma ve tehditlerin yasandigi bir sokakta kisisel

yasaminizi siirdiirmek konusunda ne diisiiniirsiiniiz? Ne hissedersiniz?

Travesti, lezbiyen ve homoseksiiel bireylerin kendilerini yalniz hissetmeleri
konusunda ne diisiiniiyorsunuz? Bu kisiler ile arkadaslik yapmak konusunda ne
diistiniirsiiniiz?

Destekleyiciler: Kimler ile komsuluk ya da arkadaslik yapmak istersiniz? Bu

secimler yasaminizi nasil etkiler? Ne hissedersiniz?

Yasanilir bir apartman, sokak, diinya i¢in, iligkilerin diizenlenmesi siirecinde

nasil bir sorumluluk duygusu hissedersiniz? Hangi yollar1 segersiniz?

Destekleyiciler: Boylesi sorumluluklar yasaminizi nasil etkiler? Se¢iminiz,

bulundugunuz ortamda yagaminizi nasil etkileyebilir? Ne hissedersiniz?
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Appendix J: Oxfam GB’s Curriculum for Global Citizenship
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Appendix K: Personal Communication with Oxfam GB

From: Education

Sent: Thursday, December 15, 2011 12:54 PM

To: Birgiil Saryodlu ("Ozel")

Subject: Re: Hello and Some Questions for Global Citizenship Education

Dear Birgiil
That's great - | look forward to seeing the results
With best wishes

Charlotte Isles

Supporter Relations

Oxfam GB

Direct tel: (0)300 200 1300
Switchboard tel: (0)300 200 1292
E-mail: education@oxfam.org.uk
Website: http://www.oxfam.org.uk

"Birgiil Sarioglu (Ozel)"

<birgul.sarioglu@gmail.com> To: "Education" <Education@oxfam.org.uk>
cc:
14/12/2011 20:20 Subject: Re: Hello and Some Questions for Global Citizenship

Please respond to Birgiil Sarioglu (Ozel) Education

Dear Charlotte Isles,

First of all, thank you for enlightening explanation and interest in my study.
I plan that my study will depend on your key elements for global citizenship.
Thus, after finishing, I will send my study’s results to Oxfam.

Best regards from Turkey,

Birgiil Sarioglu

From: Education

Sent: Tuesday, December 13, 2011 1:41 PM

To: Birgiil Sarioglu (Ozel)

Subject: Re: Hello and Some Questions for Global Citizenship Education
Dear Birgiil Sarioglu

Thank you for contacting Oxfam regarding your research on Global Citizenship education. We are always pleased to
hear from people who are interested in the work we do.

Unfortunately in this case we would be unable to help you as we are not a teacher training organisation, we provide
practical support such as lesson plans and school speakers to assist teachers in the classroom. We therefore don't have
any academic resources that would relate to your studies. You can read more about how our educational website
works by following this link; http://www.oxfam.org.uk/education/aboutus/

However thank you for your interest in our work and good luck with your research.
With best wishes

Charlotte Isles

Supporter Relations (Education)
Oxfam GB

Direct tel: +44 (0)300 200 1300
Fax: +44 (0)1865 472 225

E-mail: education@oxfam.org.uk
Website: http://www.oxfam.org.uk
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Appendix L: SPSS Analysis of Round 2

A. Daha Fazla Olarak Ortak Belirtilmis Olanlar

1. Adalet, sayg1 ve esitlige inanan ve uygulayan Valid Cumulative
’ Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok 6nemli 7 100,0 100,0 100,0
M . Valid Cumulative
2. Ogrenciler ile ilgili cinsiyet, ik, etnisiteye aldirmayan Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok énemli 5 71,4 71,4 71,4
Tanim iginde olmali 1 14,3 14,3 85,7
Tanim iginde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
3. Ogrenme ortaminda tiim dgrencilere sinif etkinliklerine Valid Cumulative
katilimda esit firsatlar veren Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 5 71,4 71,4 71,4
Tanim iginde olmali 1 14,3 14,3 85,7
Tanim iginde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
4. Rehberlikte esit diizeyde ilgi gosteren Frequency | Percent P\g:::léi t CLIIDn;ruCIZ;Itve
Tanimin i¢inde olmasi ¢ok dnemli 4 571 57,1 571
Tanim iginde olmali 2 28,6 28,6 85,7
Tanim iginde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
5. Bilimsel merak, sorular sorma, iliskilendirmeler kurma, Valid Cumulative
yorumlama, problem ¢dzme becerileri gelistiren Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 6 85,7 85,7 85,7
Tanim iginde olmali 1 14,3 14,3 100,0
Total 7 100,0 100,0
6. Gegerli sistemin doniisiimii i¢in bagkalariyla dayanigma Valid Cumulative
icinde ¢aligsmayi cesaretlendiren Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok 6nemli 3 429 429 429
Tanim iginde olmali 3 429 429 85,7
Tanim iginde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
7. Sosyo-kiiltiirel farkindalik Valid Cumulative
gelistiren Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok 6nemli 5 71,4 71,4 71,4
Tanim i¢inde olmali 2 28,6 28,6 100,0
Total 7 100,0 100,0
B. Daha Az Siklikla Belirtilmis Olanlar
Yetkinlik Alani: Bilgi
1. Toplumsal sorunlarin kiiresel dogas1 hakkinda bilgiye Valid Cumulative
sahip olma Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok énemli 2 28,6 28,6 28,6
Tanim iginde olmali 5 71,4 71,4 100,0
Total 7 100,0 100,0
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N oo . Valid Cumulative
2. Disiplinlerarasi akademik bilgiye sahip olma Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok 6nemli 1 14,3 14,3 14,3
Tanim iginde olmali 5 71,4 71,4 85,7
Tanim i¢inde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
3. Alanlarinin uluslararasi boyutlar1 hakkinda bilgiye sahip Valid Cumulative
olma Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 2 28,6 28,6 28,6
Tanim iginde olmal1 4 571 57,1 85,7
Tanim i¢inde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
4. Bir yabanci dil ile konugma, diisiinme ve anlama Valid Cumulative
yetenegi Frequency | Percent | Percent Percent
Tanim iginde olmali 6 85,7 85,7 85,7
Tanim iginde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
5. Iklim degisimi, insan-cevre etkilesimi, demografik
degisim ve kiiresel ¢atigma gibi kiiresel giigliiklerin Valid Cumulative
dogasini anlayan Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 2 28,6 28,6 28,6
Tanim iginde olmali 4 571 571 85,7
Tanim iginde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
6. Kiiresel ekonomik biitiinlesmenin yapisini anlayan Frequency | Percent P\gi:lé?] t Clg::ﬂ:rt:tve
Tanim iginde olmali 6 85,7 85,7 85,7
Tanim iginde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
B. Daha Az Siklikla Belirtilmis Olanlar
Yetkinlik Alani: Beceri
7. Herkese sosyal adalet saglanmasi i¢in miicadele etme Valid Cumulative
becerisi Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 4 57,1 57,1 57,1
Tanim i¢inde olmali 3 429 429 100,0
Total 7 100,0 100,0
. .. Valid Cumulative
8. Klise anlayislar1 tanima becerisi Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 1 14,3 14,3 14,3
Tanim iginde olmali 4 57,1 57,1 71,4
Tanim iginde olmamali 2 28,6 28,6 100,0
Total 7 100,0 100,0
9. Insan haklarina saygi gostererek, problemleri ¢ozmeye Valid Cumulative
tesvik etme becerisi Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 6 85,7 85,7 85,7
Tanim iginde olmali 1 14,3 14,3 100,0
Total 7 100,0 100,0
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10. Diinyanin dort bir yanindan gelen ana kaynaklari Valid Cumulative
analiz edebilme Frequency | Percent | Percent Percent
Tanim iginde olmalt 6 85,7 85,7 85,7
Tanim i¢inde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
11. Kiiresel sorunlara duyarli olmay:1 tesvik etme becerisi Frequency | Percent P\e/riltleﬁ t C%r:#!:rt:tve
Tanimin i¢inde olmasi ¢ok dnemli 4 571 57,1 57,1
Tanim iginde olmalt 2 28,6 28,6 85,7
Tanim i¢inde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
12. Ogrencilerin hem diinya hem de kendi toplumlari i¢in
sorumluluk sahibi vatandas olabilmeleri i¢in sorumluluk Valid Cumulative
alma Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 6 85,7 85,7 85,7
Tanim iginde olmali 1 14,3 14,3 100,0
Total 7 100,0 100,0
13. Yasadig1 diinyayi tiim insanlar i¢in koruyan ve tim
egitim etkinliklerinde bu duyarliligi ve modeli Valid Cumulative
Ogrencilerine evrensel anlayista sunma becerisi Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok énemli 3 42,9 42,9 42,9
Tanim iginde olmal1 4 571 571 100,0
Total 7 100,0 100,0
14. Ogrencilerin farkli 6zellikleri dogal kabul etmesini Valid Cumulative
saglayan Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 5 71,4 71,4 71,4
Tanim iginde olmali 2 28,6 28,6 100,0
Total 7 100,0 100,0
15. Ogrencilerinde gelistirmek istedigi kisilik 6zelliklerini Valid Cumulative
kendi davraniglarinda gosterebilen Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok énemli 3 429 429 429
Tanim iginde olmali 3 429 429 85,7
Tanim iginde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
16. Pedagojik donanim ve becerilere sahip, bunlari etkin Valid Cumulative
kullanan Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok 6nemli 6 85,7 85,7 85,7
Tanim i¢inde olmali 1 14,3 14,3 100,0
Total 7 100,0 100,0
B. Daha Az Siklikla Belirtilmis Olanlar
Yetkinlik Alani: Deger ve Tutum
17. Diinyadaki biitiin insanlar1 6nemseyen Frequency | Percent P\e/ri:ltle?] t CLgQru!:rt]ltve
Tanimin i¢inde olmasi ¢ok dnemli 4 57,1 57,1 57,1
Tanim iginde olmali 2 28,6 28,6 85,7
Tanim iginde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
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18. Cinsiyet, 1rk, din, kiiltiir ve sosyal ayrim yapmadan Valid Cumulative
kiiltiirel farkliliklara saygi duyan ve koruyan Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 6 85,7 85,7 85,7
Tanim iginde olmalt 1 14,3 14,3 100,0
Total 7 100,0 100,0
19. Insanlarim karsilikli baglilik ve dayamigmasina deger Valid Cumulative
veren Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 3 42,9 42,9 42,9
Tanim iginde olmalt 3 42,9 42,9 85,7
Tanim i¢inde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
1 o Valid Cumulative
20. Cok yonlii bakisa deger veren Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 3 42,9 42,9 42,9
Tanim iginde olmal1 3 42,9 42,9 85,7
Tanim iginde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
S . Valid Cumulative
21. Yeni bilgi ve fikirlere agik olan Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok dnemli 5 71,4 71,4 71,4
Tanim iginde olmal1 2 28,6 28,6 100,0
Total 7 100,0 100,0
22. Bagkalarinin basar1 deneyimlerine deger veren ve Valid Cumulative
yararlanan Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok énemli 3 429 429 429
Tanim iginde olmali 2 28,6 28,6 71,4
Tanim iginde olmamali 2 28,6 28,6 100,0
Total 7 100,0 100,0
23. Oz degerlendirme yaparak, degisim ve siirekli gelisim Valid Cumulative
i¢in ¢aba harcayan Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok énemli 5 71,4 71,4 71,4
Tanim iginde olmali 1 14,3 14,3 85,7
Tanim iginde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0
24. Yasadig1 toplum diginda farkli 6zelliklere sahip
topluluklarin eski ve yeni deneyimlerini arastirmaya ve Valid Cumulative
sorgulamaya tesvik eden Frequency | Percent | Percent Percent
Tanimin i¢inde olmasi ¢ok 6nemli 2 28,6 28,6 28,6
Tanim iginde olmali 4 57,1 57,1 85,7
Tanim i¢inde olmamali 1 14,3 14,3 100,0
Total 7 100,0 100,0

C. Kesinlikle Savunulan ve Hi¢ Belirtilmemis Olanlar

1. Yerel degerlerin, global drtiisiimiinii saglayacak tavirlar sergileyen bir tutum ig¢inde olunmali

2. Bir 6gretmen Oncelikle insanlar1 ¢ok sevmeli ve bunu &grencilerine de asilamali
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Appendix M: Original Statements in Turkish

1TR-[Yasadigim yerde], iist katta Ermeni bir komsum var, alt katta da
Dogu'dan gelen bir komsu var, kars1 tarafta da Zenci komsularim, Ukraynali, degisik
milliyetlere sahip olan insanlar var. [ ] bircok 6zellige sahip, bir ¢cok etnik kokene sahip,
farkli farkli insanlar var. [ |

2TR-Apartmanimizda, sokagimizda, mahallemizde o kadar ¢ok sorun var ki,
yani geceleyin uyuyamiyorsunuz zaten, geceleyin mutlaka bir kavga oluyor.

3TR-[ ], anlayish olmak lazim, nereye kadar anlayisli olmamiz lazim, eger
sizin yasam seklinizi degistirmiyorsa, size bdyle bir baski uygulayamiyorsa, [ ] yani sizi
etkilemeyecek sekildeyse, [ ].

4TR-[ ] su an tek bagima yasiyorum, acaba diyorum, burda hani 6lsem, basima
bir sey gelse, acaba kimin haberi olacak, [ ].

5TR-[ ], tercihlerini sesli olarak dile getirip, arkadaslariyla daha aleni bii
sekilde birlikte olmaya ¢aligirsa, bu beni rahatsiz eder. Buna miidahale ederim.

6TR-[ ], bir yere kadar varim yani. Belli bir yerden sonra yokum. [ ] yetisme
tarzim geregi, iste tek erkek-kadin bilirim, diger cinsiyetlere pek sicak bakmayan biri
olarak, hadi tamam bu anlayisli olduk, belki onlarin diinyada yagsamalar1 kabul ediyoruz.
Bii de, hayatimizin i¢ine mi sokalim [ ].

7TTR-[ ] bir giin otururken, [ ] "ben" dedi, "aramizda kalsin ama" dedi, "ben
belden asagi, barisik degilim" dedi, "bunu sana sdyliiyorum" dedi. [ ], ben Osmanli
kiiltiiriinden gelen bir insanim, yani asker ¢cocuguyuz, cekirdek aileyiz, bu tiir seylere
aliskin degiliz, [ ], yani simdi bu tiir deneyimimiz yok. [ ] egitimciligin vermis oldugu
bir genis bir hosgorii var, yani ikisinin dengesini kurdugumuz zaman, yine olumlu
dengeden bir yaklasimda bulunabiliyoruz. "Olur" dedim, [ ] "sorun yok" dedim.

8TR-[ ] Ugiimiiz beraber gezdigimiz zaman, o arkadasimizin isi ¢iktiginda, ben
o arkadasla yalniz kalmaktan ¢ekiniyorum. [ ] niye ¢ekiniyorum, toplumsal baskilardan
dolay1, yani toplumun buna hazir olmadig: diisiincesinden ¢ekiniyorum, yani bence
sorun yok.

9TR-[ ], pembe kimligini aldi. Tek eslilikten yanaydi, belki onun o yapisi bize
normal geldi, [ ]. En son diigiiniine ¢agirdi. Ben diigiiniine gidemedim, gitmedim daha
dogrusu, [ ]. Biriyle tanismislar, o da yakisikli bir arkadas, boyle boylu, poslu miithendis
falan, erkek, tabii, bunu o insan i¢in uygun gorebilirseniz, ama benim yasam sartimda
hani nasil mide olay1 var. Gergekten, [ ], o kadarda sinirsiz, bdyle hosgoriiye sahip, her
seyi dogal kabul eden bir yapim yok agikcasi. Bu kimde varsa da, bunu da dogru
sOyleyecegini sanmiyorum, [ ].

10TR-[ ] su cevap beklenmesin, yani apartmanin isleri akstyor, ama adamcagiz
da ¢ocugunu iste okuldan almis, karis1 da hastaymis, o ylizden yapamiyo. Simdi bir
sonug var, yapilamayan bir is, bir de gerekgeler var.
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11TR-Ayni tepkiyi, baska bir iilke i¢in yapmiyoruz, yani bu, bu kadar ermis
degiliz agikgasi [ ]. Dogrusu belki odur, insan olarak diisiiniirsek, ordaki insan da bir
canli, [ ] ama ayni lilkemizi yasayan insan oldugu i¢in, [ ] ona biraz daha fazla
tizliliiyoruz.

12TR-Benim ortamim digil, en azindan o ortam. Daha farkli yani daha nezih
ortamlar ararim. [ ] insanlarin da bulundugu ortami sey [ ] yadirgamam, bunlar dogal bir
siire¢, bunlar boyle yasamak istiyorlar, yasarlar derim. [ ] Bana uygun digil derim, bana
gore digil derim, bu yasananlar. Ve, i¢lerinden sikilirim, girmek istemem [ ], o tarz
muhabbetlere. ... daha ¢ok kendi ortamimi1 ararim.

13TR-Her insan kendi kiiltiiriiyle, kendi yasam tarziyla gelir ayni yere ve
feodal insanlar [ ] feodal degerler sakli orda. [ ] gelinen yerler Dogu'dan, asiret
iligkilerinin yasandig: yerler, daha ¢ok, o bolgenin insanlari. [ | insanlar da o kiiltiirlerle
geldigi icin, ... kavgalar da dogal olarak asiretsel oluyor, [ ]. Insanlarin i¢inden geldigi,
iste sosyo-kiiltiirel iliskiler, feodal degerler 6yle zamanlarda sebep olusturuyor.

14TR-[Ulkenin insan1 ifade ediyor:] {iriin bu oldugu igin, memleketteki {iriin
bu, [].

15TR-[ ] kendi hayatlar1, kendi tercihleri, [ ] insanlik boyutta, her insan ayni
olamaz, yani soruya karsilik cevap verebilirim, bana soru sorma, benimle konusma
demem [ ]. ... kendimden emin oldugum i¢in, higbir sey hissetmem daha dogrusu, onu
dogal haline birakirim, yani hi¢ bir sey hissetmem. [ ] mecbur olmadik¢a konusmam,
muhabbet etmem, [ ].

16TR-Oyle iki homo ... iki erkegin ... ¢ocuk sahibi olacagina inanmryorum
pek, ¢iinkii cocuk daha ¢ok kadinla ilgili, anatomik yap1, evrimsel olarak. [ ] cocuk
olmayan kadin, eksik bir kadin hani. Oyle demiyelim de, daha ¢ok ... ¢ocugun
eksikligini hisseden kadinlardir [ ].

17TR-[ ] hayat her seyi 6gretiyor, en biiyiik 6gretici hayat, kitaplar da degil,
yani ideolojiler de degil, hayatin kendisi her seyi 6gretiyor zaten [ ]. Ondan sonra,
iliskilerde dogal ortaminda izlenmeli, her seyi dogalinda 6greniyorsun. Kitaptan sana
sOyle davran deniyorsa, dogru degildir, inanma ona. Nasil diizelir? Coziim 6nerim nedir,
desene? Ben, seye birakma taraftartyim, evrime birakma taraftariyim, [ ]. [ ], ¢6zlim
gelecek ylizyillarda, d6yle diyorum.

18TR-Kapitalizmin oldugu her yerde yasanacak bunlar, yasanmaya da devam
edecek, yane bazi solcu arkadaslarimizin (giildii) kapitalizmin 6nlenmesi gerektigini,
iste durdurulmasi gerektigini [sOyliiyorlar]. Bu imkansiz,[ ] insanin tabiatina aykiri,
insanlar hep tliretmeye ve satmaya ve kazanmaya odakli olacaklardir. Hep bdyle oldular,
yani toprak ekildiginden beri 6yledir. Bu da, diinyanin mevcut kaynaklarinin hizla
tilkkenecegini, tiiketilecegi anlamina geliyor. [ ], uluslararasi iste isbirligiyle saglanabilir,
ama miimkiin gérmiiyorum.

19TR- [ ] insan, 6ziinli de beraberinde getirir, [ ] cocukluk 6gretileriyle beraber
yasamaya devam eder. [ | geldigimiz sehirde gérmedigimiz bir seydi, escinsellik
olabilirdi, ama travesti kavrami, [ ], ben 6yle anliyorum travestiyi, para karsiligin

iliskiye giren bireyler olarak, yane erkek bireyler olarak goriiyorum. O, hane gayri
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ahlaki goriiliir toplumsal agidan, [ ] beni rahatsiz eder yane, ¢linkii eger cocuk
yetistiriyorsam, [ ] bu beni rahatsiz edebilir. [ ] hissettigim, i¢ten rahatsizlik duyabilirim,
[1.

20TR-[ ] genelevde ¢alisan bir kisi olsaydi, [ ] o da ahlaksiz bir is yapiyor olsa
bile, [ ] etkisi olmazdi, ama yaptiklari is, yani travesti kimligini [ ] tasiyor olursa.

21TR-[ ] clinkii hala toplumda kadinin [ ], oranlarsak esitlik konusunda 80'e 20
veya 90'a 10 oldugunu diisiiniiyorum yani, Tiirkiye genelinde. Belki, Istanbul'da asilmis
olabilir, [ ] sikintilar, iste escinsellerin de ayni sekilde, toplumun halen buna hazir
olmadigini, o esitligi saglamayacaklarini diisiindiigiim i¢in, ... olmasin1 istemezdim
sahsen. [ |, bazen solaklar bile, [ ] zorlantyor bu toplumda yasamakta. [Her sey] sag eli
kullananlar i¢in, [ ], cocugumuzun da solak olmasini nasil istemiyorsak, ¢iinkii toplum
buna hazir degil. [ ], yasadigi sikintilar1 goriince, evet olmasin diyorsun. Escinsellikte de
ayni sikintilar1 yasiyor, iste toplumda kabul gérmiiyorlar, yadirganiyorlar, suclaniyorlar,
iste hakaretler edilebiliyor falan, o ylizden hani. Yani, istemem. Olursa da, evlat.

22TR-Haksizliga karsi1 susan, dilsiz seytana benzer.

23TR-Bir kere ezilmislik hissediyorum, dislanmiglik hissediyorum, yani ikinci
siif vatandas gibi hissediyorum kendimi, hissederdim daha dogrusu. (Ee), ¢iinkii
mevkiye, makama bakiyorlar, ... davranisa asla bakmiyorlar.

24TR-[ ] ilk basta tirkiit, tirkiittiiyor yani agikcast, ¢iinkii bize dyle bii
anlatiyorlar ki yani, farkli, (eeh) arabada bile gordiiglimiizde biz onlara ... tuhaf tuhaf
bakiyoruz, aaa suna bak, falan gibi tepkilerde bulunuyoruz yani. [ ] Ciinkii yetigme
tarzimiz geregi, bize hep ya da medyada hep olumsuz seyler gordiik.

25TR-[ ] soyle baktigimda, olmasini istemezdim, [ ] ama, varsa da onu
dislamazdim yani. Dedigim gibi, hi¢ kimse, kendi istedigi i¢in dyle Ozel, istem dis1
gelisen seyler bu yani. Ben sdyleyim, boyleyim diye olmuyor her sey.

26TR- Ikna etmiyorsa ya da sdyle soyliyim ikna degil de, zarar veren, bu
toplumunun diizenini bozacak, sonugta tek basina yagamiyoruz, toplumun diizenini
bozacak sonuglar1 varsa, o zaman yani "evet" diyemezdim, ¢iinkii kendi adima vermis
oldugum bii karar degil, tiim insanlar adina karar veriyorum.

27TR- Azerbaycanlilar, hani onlar bize derler ya, “can Tiirkler, bagimiz”,
zamaninda, [ ] onlar petroliin gidis yolunu P....’dan gitsin diyorlar, ama biz diyoruz ki,
bizden gitsin, hani biz para kazanalim, niye onlardan gitsin, sonugta bizim aramizda bii
bag var. Onlar 6nce yok diyorlar, sonra diisiiniip, taginiyorlar, sonra bize
yonlendiriyorlar. Ya, ister istemez, hani kendi ... akraba baglar1 gibi, 6nce kardesinden
baglar ya, bilmiyorum hani, ihtiya¢ durumunda. Ben 6nce bana (ee) yakin olan, kendi,
mesela diyelim ki, Tiirkiye Miisliiman bii tlilke, 6ncelikli Miisliiman'in ihtiyaci varsa,
ona Oncelik tanirdim ya da Tiirk Azerbaycanli, sonucta kardesimiz dyle diisiiniyim, ona
oncelik tanirim.

28TR-[ ] biitiin 6tekiler burda, kimin 6tekisi, kimin degil oldugu da, nerden
baktigina bagli, herkesin birbirine (ee) karsidan baktigi bir ortam [ ]. (Eee), burasi
benim iilkemde bir mahalle, bir sokak, bir apartman ve komsular olabilir rahatlikla.
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29TR-Travesti degilim, lezbiyen degilim, sadece bekarim. Bekar oldugum i¢in,
yasadim bunu. Kadin evini vermek istemedigini bekara, ¢iinkii onlarin ¢ok
arkadaslarinin gidip, geldigini, orasinin bir aile apartmani oldugunu séyledi. [ ], resmen
bir kadin olarak asalandim, o kadar caresizdim ki, o kadar zor durumdaydim ki susmak
zorunda kaldim, hakarete ugradim resmen. Iste, eve kesinlikle erkek girmeyecek, burasi
namuslu bir yerdir, bilmemledir. [ ], tamam verecegim, ben sana evi dedi, o kadar
ikircikliydi ki, son giin vazgecti, [ ].

30TR-Bir yandan seviyorum, farkli insanlar, iste Romanlar var, gecenin bir
vaktine boyle kadar sokakta oturup, muhabbet eden insanlar var, nargilesini aliyor,
iciyor sokagin ortasinda ¢ikiyor, mahalle hayati var, bir yandan gergekten sirin, giizel
seyler. [ ] bir yandan da yani siirekli sokaga tiikiiriilen, ¢oplerin acikta oldugu pis bir
ortamda da ya da iste rahat giyinemedigim bir ortamda da yasamak istemiyorum,
ka¢mak istiyorum.,

31TR-Vallahi, hicbir sey yapmadim, bu ¢6p konusunda higbii sey yapmadim.
Sadece sikayet ediyorum, kendi kendime.

32TR-[ ] belediyenin baz1 ¢alismalarina giiliiyorum. [ ] geri doniisiim i¢in
posetler dagitiyorlar, normal ¢opiinii birakmayan bii insandan, geri doniisiim neyi
bekliyor acaba diye diisiiniiyorum.

33TR-[ ] homofobik bir insan degilim gercekten, ama (ee) iste iki erkegin
Oplismesini kaldirabilir miyim, bilmiyorum.

34TR-[ ] ben orta sin1fim yani iyi kotii bir gelirim var, bii sekilde yasama,
kaybedecegim seyler de var. Bu beni geriletebilir, ama ¢ok insanin kaybedecek bii seyi
yoktur. Bunlar bazen beni deli ediyor, ¢ildirtyorum [ ], ama ne yapiyorsun dersen,
konusmuyorum ya onlarla ¢ok, sohbet etmiyorum bu konuda, derdimi anlatmiyorum,
beziyorum yani.

35TR-Herkes bizim gibi olmak zorunda degil, [ ].

36TR-[ ] toplu olarak yasanilan yerlerde, biz de ¢ekingenlik gosteriyoruz hani,
komsularimiz ne der, sunlar ne der, oluyor yani, [ ]. Ben de, ¢linkii ¢evremdekilerden
etkilenecegimi diisiiniiyorum yani, hani tamamen higbir sey yokmus gibi,
davranabilecegimi zannetmiyorum.

37TR-[ ] bu diinyada birlikte yasayabiliriz, yani neyi paylasamiyoruz hani, para
midir, iste nedir yani, sonucta nedir hani, cok zengin olsan bile belli bir yastan sonra
Oliiyorsun yani. O paranin bir kiymeti kalmiyor, yani sen hani, ¢ok zengin olmak ne
isine yarayacak yani, sonugta mutlu bir sekilde bu iilkede, sey bu diinyada
yasamadiktan sonra ne igine yarayacak, [ ].

38TR-[ ] iki tane ¢ocugum var, diisiiniiyorum ben onlar1 yetistirmek igin,
biiyiitmek i¢in nelere katlaniyorum degil mi, nasil bir hani sefkatle, sevgiyle, sabirla
bliylitliyorum onlari, ama birisi geliyor, bir kursunla hemen onun hayatina son veriyor,
yani bu kadar basit. Bu kadar kolay olmamali, bir insan hayati, yani bence bu kadar
ucuz olmamali. Yani, ne olursa olsun, ... yani ne kadar gegerli bir sebepte olsa, yani
boyle bir sey yapilmamasi gerekiyor.
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39TR-Saddam Hiiseyin’i ... idam ettiler ya, ¢ok kotiiliikler yapmis, ne kadar
kotii bir insan olursa olsun, ben onu dyle goriince yine de iiziildiim, sonugta bir insan,
bir can yani.

40TR-Ben, vicdanen rahat olmaliyim, huzurlu olmaliyim, ... geriye baktigimda
boyle pisman olacagim olay olmamali. Cok param olmus, yani her sey benim olmus,
ama vicdanen rahat degilim, yani pisman oldugum cok olay var, hi¢ bir kiymeti yok o
Zaman.

41TR-[ ] kesinlikle adil bii davranis degil, (ee) insanlar1 mevki, makamina gore
kiyaslamak [ ] orda baskalarini ezen bir durum var.

42TR-[ ] gettolar m1 olusturalim, insanlar1 boyle duvarlarin i¢ine mi
hapsedelim, birbirlerini mi gérmesinler mi.

43-TR-[ ] hukuksal acidan gerekeni yapmak isterdim. Hukuksal boyutu neye
miisaade ediyorsa, onu yapmak isterdim.

44TR-[ ] ozgiirliiklerin tanimi bellidir, ... eger bir demokratik bir {ilkede, ...
hukugu olan bir iilkede yasiyorsaniz, ... yasantiniz hukukla, yasalarla belirlenmistir.

45TR-[ ] toplumda bana dokunmayan yilan, bin yasasin mantig1 var ya, [ ] bizi
rahatsiz etmeyip, bagkalarini rahatsiz eden konularin farkina varamayabiliriz. Mesela,
arabasi olmayan biriysen, benzin fiyatlarindaki artisi hissetmez ve buna bir tepki de
gostermez. Veya, iste (ee), doktorlarinin (ee), yasadig: sikintilara, bazen 6gretmenler
tepki gostermez. Fark edersem de, bunun dogru olmadigini izah ederim.

46TR-[ ] miicadeleyi siirdiiriirdiim, yasal olarak miicadeleyi siirdiirlirdiim, hani
tartisirdim, anlatirdim, ifade ederdim. [ ] bu kimsenin sokag1 degil, bu herkese ait olan
bir sokak, [ ]. Bagkasinin yasamis oldugu sorundan, biraz daha belki hissi davranirim,
bu gercekten, bu insan dogasinda var, (ee) tepkimi gosteririm. [ | o sokag terk etmeyi
mi tercih ederim, bilmiyorum yani, ama biraz israrctyimdir, [ ].

47TR-Hepimizi de birileri eziyor, ben apartman gorevlisini eziyorum, beni
amirim eziyor, amirimi de (ee) attyorum milli egitimde kendi amiri fircaliyor, ... onu da
bir bagkasi, ya bu hiyerarsi icinde hepimiz birbirimize miithis bir hingla yaklasiyoruz,
¢linkii hepimiz eziliyoruz.

48TR-[Evini kiralamaya calistig1 ev sahibi kadinin, ona kars1 sergiledigi tutum
ve davraniglara dayanarak, acikliyor]. Ben bile yagamigsam, [ ] iste bir 6gretmenken,
ayaklarimin tstiinde duruyorken, meslek sahibi iken bunu yasamigsan, (ee) bii travesti,
iste bii lezbiyenin, dokuz ¢ocuklu bir kadinin, go¢le gelmis muhtemelen bir kadinin, bii
insanin bu 6tekilesmeyi yasamasi ¢ok normal. [Evin fiyati uygun oldugu i¢in, ekonomik
nedenlerden dolay1 sessiz kalmak zorunda kaldigini agikliyor].

49TR-[ ] filler tepisirken ¢cimenler ezilir, ama kimse bunu gérmez.

50TR-[Balik boyu ka¢ santim kampanyasina iliskin] lifer pahali bir balik,
denizler talan edilmis yok. [ ] Liferin kii¢iiglinii neydi, (ee) neyse iste ben o balig
yemeyecegim ve liifer olacak. [ ] o baliklar biiyiiyecek, [onu] bir takim zenginler
yiyecek. Benim maddi gliciim onu almaga yetmeyecek, [ ].

51TR-[ ] adil diizen yoksa, bii kere ekonomik, ... o ¢cok etkiliyor, maddi

imkanlar. [ ] ... onda var, ben de neden yok ya da hadi ben kendimi bii sekilde ikna
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etsem bile, benim ¢ocuklarim bu sekilde ona, buna bakip, bii 6zenti olugcaktir,
muhakkak oluscaktir, o da insanin, olmadik¢a psikolojik sorunlara neden olabilecektir
[1.

52TR-[ ] ayn1 ¢cevrede yastyorsak hani, ayni haklara sahip olmaliy1z, onlarin
maddi durumlar kétiiyse, yani bazi haklar elde etmemeleri olmamali. [ ] onlar1 da
diistinmemiz gerekiyor. [ | komsun acken, yatarken, hani sen de tokken.

53TR-Sosyal gelir dagilimindaki o dengesizlik, korkung bii sey, iste insanlari
bunu hi¢ gormemesi, (ee) yine bunu diisiiniince aklima sey s6zii gelir, “ben (ee) ag
insanin, yoksul insanin hirsizlik yapmasina digil, neden yapmadigina sasirtyorum”.
Kimin s6zii bilmiyorum ama, hep bu ciimle doner benim kafamda.

54TR-Gegenlerde ¢ok giizel bir s6z duydum, iste bir giin (ee) solcu oldugum
icin gotiirdiiler beni, bir giin iste milliyet¢i oldugum i¢in igeri atildim, ama ekmek asla
ucuzlamadi. Hani, bunu diisiinmemeleri beni ¢ok rahatsiz ediyor, ¢ok bezdiriyor.

55TR-[Farkl1 etnik kdkenlerin olmasi] rahatsiz ediyor mu, etmiyor acikgasi.
Ya, benim {ist kattaki insanin (ee) kiliseye gitmesi, alt kattaki insanlarin camiye gitmesi,
inanin beni hi¢ rahatsiz etmiyor. Aksine, [ ] diizenli bii sey yapilmasi1 da mutlu ediyor,
[1.

S56TR-[ ] bii bahge aklima geliyor ve orda cesit ¢esit ¢igekler var, hepsi farkli
farkli, ama hepsi de o bahgeyi tek bii cicek giizellestirmeyebilir, hepsi de birlikte
giizellestiriyor. Eger, gergekten orda adil bii diizen olacaksa, yasamasinda hig bii
sakinca yok [ ]. Hatta kiiltiirlerin kaynasmasiyla, zenginlik daha da ¢ogalacaktir

57TR-Farkli ekonomik gruplarin ya da farkli inanglara sahip insanlarin (ee) bir
araya gelip, farkl1 mahalleler olusturarak ya da gettolar olusturarak bir arada oturmasi,
asil bence boliinme budur, o rengi kaybetmek, bir arada yasama duygusunu kaybetmek,
ayrismak, duvarlar 6rmek, bunlar bana ¢ok (eehh) daha tehlikeli geliyor, toplum
agisindan.

58TR-[ ], herkesin ayni kiiltiirde oldugu bir sehirde de yasadim. (Eee),
[Istanbul’da] yasadim iste, 10 y1ldir burdayim, buras1 beni daha ¢ok zenginlestiriyor.
Ciinkii o ayni kiiltiirde, [ ] ayn1 espriler, ayni seyler, ayni sosyal etkinlikler, ayni
muhabbetler, ayn1 yere gitmis insanlarla (eee) karsilasiyorsun. (Eeh), burda ise, ¢ok
farkli yani, hani diistinemeyecegin, aklina gelmeyen insanlarla [ ] tanisiyorsun, onlarla
gorlslerini paylasiyorsun, [ ] bu da kaynagmaya sebep oluyor. Zenginlestiriyor yane,
renkler birbirine karigiyor, iyi de oluyor, [ ] bunun bir toplumsal agidan bir sikintisi
olmadigi diisiinliyorum. Ciinkii insanlar (ee) seyi 6greniyor yane, evet ben mesela
escinsel insanlar ile burda oturup, kalktim. Buna sayg1 gostermem gerektigini gordiim
yani, kendimde o duygu kendiliginden gelisti, var yani. [ ], tabii, kiiltlirler sey yapinca
kaynasinca, (eeh) saygiy1 da d6greniyor, farkh kiiltiirlere saygiy1 da 6greniyor insanlar,
ondan iyi oluyor [ ]. Tabii, daha olumlu oldugunu diisiiniiyorum. [Istanbul’da] her 1rktan
insan var, her dilden insan var, iste Romanlar var, iste biz onlarin miizik kiiltlirtinii
gorliyoruz, yasam tarzini goriiyorsun, Karadeniz'liler var, bir bakiyorsun iste yabancilar
var, turistler var falan, farkli inanctaki insanlar var, (eee) ufkumu artiriyor ve
zenginlestiriyor beni, yani iyi oluyor.
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59TR- [ ] insanlarin fikirleri okudukga sanirim degisiyor, yani okumamigssa
veya yasamamigsa, gormemisse, gezmemisse, ... dar kaliptan siyrilamayabilir, [ ]. [ ]
bazen biz bile iste, annemizle, babamizla catisiyoruz, belki egitim seviyelerinde dolayz,
belki (ece), sey bildikleri bu kadar mesela, o kadar biliyorlar, [ ]. Belki, dini 6geler
vardir bunun i¢inde, belki iste inanglari, gelenekleri, gérenekleri, olabilir [ ].

60TR-[Travestilerin] onlarin da neler yasadigini [ ], toplumda neler ile
karsilastigini diisiinmiiyoruz. Biz, hemen onlar1 kétii, yani kétii olarak diisiiniiyoruz, ...
biraz onlar1 anlamaya ¢alismamiz gerekiyor.

61TR-[ ] sen sOyle yasamak zorundasin ya da sen sdyle davranmak zorundasin,
kimse boyle baski bir uygulamaz insanlara. [ ], cinsel tercihler olsun, sosyal tercihler
olsun insanlarin kendisiyle ilgili, kendi i¢ diinyastyla ilgili. [ ] sevgi, saygiya ve sevgiye
dayali iligkiler, (eeh), bagkalarinin hakkina saygili olmak [6nemli].

62TR-[Farkl1 cinsel tercihi olanlara] ger¢ekten tercihlerine saygi duyuyorum,
Oyle hissettiklerini biliyorum ve (eeh) istediklerini istedikleri gibi yagsamalarindan
yanayim, evlensinler, ¢ocuk sahibi olabilsinler, evlat edinebilsinler.

63TR-[ ] boyle ortamlarda, ¢cok yasamis bir insanim [ ]. Bizim yasadigimiz koy
Ailevi koyiiydii ve biz sonradan gidip, oraya yerlesmisiz ve o insanlarla ¢ok giizel bir
diyalog kurup, yani giizel bir sekilde yasadik, hi¢bir problem olmadan. [ ] birbirimize
sayg1 gosterdigimiz i¢in, hi¢bir sorun ¢ikmadi aramizda. Onlar da bize ayni sekilde, biz
de onlara ayni sekilde ve ¢ok giizel bir sekilde yasadik, [ ] hala da yasiyorlar. [ ] herkese
saygi gostermeliyiz. [ ], kendi hayatimda da, ger¢ekten bunu uygulamaya ¢alistyorum.

64TR-[ ] ¢ok iyi anlastigim, ayn1 evi paylastigim, [ ] Alevi arkadagim vardi, biz
onunla stirekli ayn1 evdeydik [ ]. Hi¢ problem yasamiyorum, ¢iinkii insan olarak ¢ok iyi,
ben, (eee) [din] o konu bile rahatlikla konusabiliyordum, (ee) anlatiyordu, [ ]. Ama, o da
kesinlikle sana karigmiyor, sen niye bdle yapiyorsun, [ | namaz vakti geldiginde, benim
seccademi bile serebilen bii insan, karigsmiyordu, [ ]. Ben de, onun alkol tiikettigi
zaman, neden alkol tiiketiyorsun demiyordum. (Ee), kendi tercihi, sonucta (eehh) kag
yasina gelmis bii insan ve Oyle yetigmis, aile olarak dyle yetismis, ben ona tepki
gosteremem. Ben de kendimce dogrularimi séyliiyordum, o da dogrularini sdyliiyordu.

65TR-Bizim belki, bir zamanki bakis agimizi, bizi yansitiyor. [ ] yani onu da
suclamamak lazim. Onun, o bakis a¢isini normal kabul etmek lazim, [ ].

66TR-[ ] iletisim anlaminda soyliiyorum, mesela bii Kiirt, irk olarak bana hig,
benim i¢in problem degil, ben Alevisi’yle de, Kiirt'iiyle de, Tiirk'liyle de herkesle
arkadas olabiliyorum, o yonden problemim yok.

67TR-[ ] Bir mezhep i¢in kavga ediyorlar, ya sonugta ne olacak yani onlar
kendileri diislindligii gibi yasasin, siz kendi diisiindiigiiniiz gibi yasayin.

68TR- Insanlar sadece, (eeh) farkli iilkelerdeki insanlar1 dislamiyorlar, kendi
milliyetinin disindaki insanlar1 da digliyor. Roman’dir diyorlar, iste, [ ] Cingene’dir [ |,
Arnavut’tur, iste sunlar Siiryani’dir, iste Hiristiyan’dir, biz iste seyiz, Kiirt tiir,
Cerkez’dir [ ]. Yani, bizim mahallemizde bunlar1 istemeyiz, misal Dogulular1 istemeyiz
veya tam tersi Dogulular, siz Batililari, Tiirkleri istemeyiz [ ].
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69TR-Bir taraf degilim sonugta ben, hi¢ bir zaman iste su, sunlar, su grup
kesinlikle hakli veya su grup kesinlikle haksiz diye diistinmedim, (eeh), ¢linkii hepsinin
temeli vardir, hepsinin, [ ], bu temelleri gérmek lazim, [ ].

70TR-[ ] savasa kesinlikle karsiyim, miimkiin oldugunca farkli politikalar1
izlenerek, [ ] halledilmesi gerekiyor, [ ] bir, iki kisinin diisiincesi yiiziinden biitiin sivil
halk 6liiyor, onu istemem.

71TR-[ ] z1t da diisebilirseniz insanlarla, [ ] size yonelik hani kotii olaylar da
olabilir. O ylizden zor bir durum, [ ].

72TR-[ ] taraf olmak zorunda kalmaktan korkardim. [ ], bunu yasamak
istemezdim. Ciink{i, ben orda olmayi tercih etmiyorum, [ ]. Ama, ayn1 diisiindiiglim
insan orda diye, bii sekilde o tartismanin i¢ine girmekten korkardim, istemezdim. Ya,
korkmak sey anlaminda, (ee) fiziksel bir korku degil, bir catisma korkusu degil, (ee) o
duruma diisme korkusu.

73TR-[ ] bu tiir sorunlar farkl farkli kiiltiirlerin, farkli farkli etnik kokenlerin
ayn1 yerde yasamaya caligsmasindan kaynakli, bu dogal bir sonuctur belki ama. Bunu
asmak i¢inde, herhalde (eeh) en biiyiik sey sabirli olmak, hosgoriilii olmak, sorunlari
cozmeye caligsmak, karsidakinin de anlayacag sekilde duygulari, diisiincelerimizi ifade
etmek olsa gerek, [ ].

74TR-[ ] memnuniyetsizligimi dillendiririm. Ama, insanlar1 tanidigim igin,
yani insanlarin nasil tepki verebilecegini artik, dogal olarak 6grendim, [ ]. Veya, daha
fazla sey yapmam, listelemem, [ | hem bana hem karsidakine zarar verecek davranislar
da bulunmam.

75TR-[ ] herkes kendini ifade edebilir yani, neden kavga, [ ]. Diizgiin bir
sekilde anlatabilirler birbirlerine dertlerini. [ ] Herkes kendi goriisiinii savunabilir, bunda
bir sakinca gormiiyorum. [ | onlara yasam hakki tanimiyorlar, yani bizim goriistimiizi
savunacaksiniz, yani baska bir seyiniz, hakkiniz yok sizin. ... onlar kendi goriisiinii
savunsun, yani neden tehdit ediyorsunuz ki.

76TR-[ ] o gruplar birbirlerini tanisalar, belki ¢ok iyi arkadas olacaklar, ama
onlar birbirlerini tanima geregi duymuyorlar. Onlar kendisi disindaki topluluklarin, [ ],
etnik kokenli [ ] gruplarin farkl: diistindiiklerini, kendileri gibi olmadiklarini
diisiiniiyorlar.

77TR-Insanlar haklarini bilirse, ... haklarmi ve diizgiin ifade ederse, bence
karsidakini ikna edebilirler. Tabii, zorbalar ¢ikabilir, [ ] bunun da yine seyi vardir, polisi
var bu iilkenin, [ ] yane bir hukugu var, kanunu var, [ ]. Yane, o sekilde ¢oziimlemeye
caligirim.

78TR-Iki kisi arasinda sorun varsa hani, bu daha uygun bir sekilde
konusulabilir, yani diger insanlar1 rahatsiz etmeden, [ | herkesin duymasina gerek yok
sonucta, kendi aralarinda halledebilirler.

79TR- [ ] otopark isleten bir arkadas, [ ] evimin Oniine arabay1 park ettim diye,
bundan rahatsizlik duyuyor. Niye kendisine park alani agilmadigi i¢in, yani (ee) bunun
bencilce bir davranis oldugunu anlatmama ragmen, bunu anlamak istemiyor veya
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anlayamiyor da. [ ] Bu tiir sorunlar1 astigimiz zaman, biraz daha herhalde yasama
kurallarini, biraz daha benimseyebiliriz.

80TR-O gruplar toplanir, [ ] denilir ki “bu insanlardan farkli degilsiniz, siz
birlikte yasamay1 6grenmelisiniz”, [ ] iki grupta tanistirilmali ve sulh saglanmali [ ].

81TR-[ ] ¢6ziim buldugum i¢in mutlu hissettim, iyi hissettim kendimi ama,
¢Ozlim buluncaya kadar ki asamalarda ne hissetim yani, rahatsizlik duydum [ ],
miidahale ettim, beni genelde hakem olarak kullandilar hep.

82TR-[ ] kaynasmakla bagliyor, [ ] miidahale etmek istiyorsan, once herkesle
paylasimin olmasi gerekiyor, yani herkesle konusuyor olman, [ ]. Evet yaparim, ¢iinkii
herkesle bir bag kurmaya ¢alistim, herkesle bir iletisim kurmaya calistim, [ ] onun i¢in
yapilacak ¢alismalarda etkin olabilirsin.

83TR-[ ] kizardim ya, niye derdim yani niye, (ee) [ | neye dayanarak
istemiyorlar ya da bu insanlardan rahatsizliklar1 ne!!! Soylerdim kesinlikle, nedir, ne
istiyorsunuz!!! Size ne yapiyor [ ], o bir insan, normal insanlar gibi yasamini
stirdiiriiyor, sizden farki nedir, ni¢in bdyle davraniyorsunuz!!! Sorgulardim.

84TR-[insanlar] bir arada olabilmeliler. [ ], insanlar onu benimseyecek bir
dénemi yasamali, ya o donem atlatilmali. [ ], o deneyimi, o kiiltiirii yasamalari lazim ki,
(aaa) ben boyle diisiiniiyorum ama, benim disinda diislinen insanlarda var, ben boyle
yasityorum ama, benim disinda farkli yasayan (eee), kiiltiirleri olan insanlar da var.
Demek ki, biz onlar1 kabul etmeliyim, [ ], o insanlarla (ee) birlikte yapabilecegimiz
seyleri arastirmaliyim, belki onun yaptig1 bii seyi de benimseyebilmeliyim veya ben de
yapabilmeliyim deme noktasina gelmesi i¢in, o siireci (ee) yasamak lazim.

85TR-[ ] avukat olmus olsaydim, (eee) tabii o yapiy1 da 6l¢mek isterdim. [ ]
yap1 eger olumluysa, (eeeh) belki yani, ¢ok da hani yardim ederdim demiyorum, yani
¢ok irdelerdim tahmin ediyorum. Ya, ¢ok giivenmem lazimdi, ¢ok iyi iki insan olmasi
lazimda, ¢ok anlayisli, cocuklarinin bu durumu kabul ettirebilecek bir yapiya sahip
oldugunu diisiiniirsem, belki yardim edebilirdim, evet, ama diger tiirlii biraz zor.

86TR-[ ] aciklamalar, ... gergekten ... olumlu mu, olumsuz mu, getirileri,
gotiirtileri benim i¢in ¢ok dnemli, beni ikna edecek bii sekilde ise, o zaman
desteklerdim.

87TR-[Lezbiyen ailenin ¢ocuguyla, cocugumu] kontrollii olmak kaydiyla, biraz
dikkat ederek [goristiiriirim]. [ ] bagimsiz birakmam, yani o kadar da (ee) anlayish
oldugumu diisiinmiiyorum, [ ]. [ ] ¢ift cinsiyet olmas1 veya ayn1 sekilde (eeh) olma sansi
da var yani. [ ] Onun model olabilecek (ee) diisiincesi, beni iirkiitiir agik¢asi, yani (eee)
kontrollii izin veririm.

88TR-Orta Dogu'da diyorum ki, insanlar nasil bu kadar cahilce
davranabiliyorlar. Yani, hani bu mezhep catismalari, din konusundaki ¢atigmalar yani
ne olursa olsun, bir insan1 6ldiirmek bana ¢ok sagma geliyor, ne olursa olsun yant,
sonugta bir mezhep i¢in, bir din i¢in hani.

89TR-[ ] gercekten bunlara cevap verirken, (eee) ¢ok da eksik oldugumuzu
diisiinliyorum bazen, yani insan olarak fazla empati kuramadigimizi, [ ] yeterince

duyarl olamadigimizi diisiiniiyorum. [ ] Ha, diinya vatandaslig1 noktasinda, (ee) pek de
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1yl oldugumuz sdylenemez, [ ] sorgulamazsaniz kendi kendinizi ya ben iyi sayilirim
dersiniz ama, [ ] karsisina yani sorularla gidildigi zaman, ya ger¢ekten bak boyle
diyorum ama, bak bu noktalarda bu kadar anlayigh degilmisim diyebiliyorsunuz.

90TR-Cok cahilce edilmis bir ciimle, diisiinmemis, tasinmamis, sadece kendi
dini yargilarina gore ya da iste toplumun genel yargilarina gore hareket eden insanin bir
climlesi, bii sey hissetmiyorum buna kars1 yani, ne kizginlikta hissetmiyorum, (ee)
sempatiyle de tabii ki yaklasmiyorum, yargilamak istemiyorum cahil bir insan ¢iinkii,
kendi deger yargilarina gore hareket ediyor.

91TR-[ ] sonuglarini bii aragtirirdim herhalde ya da bilimsel getirilerini,
gotiiriilerini, ne bileyim o tiir bii anket gibi, ne bileyim bii seyler arastirirdim, veriler ile
ugrasirdim. Ciinkii ben su an sadece, kendi duygularimla.

92TR-Cok fazla organizasyona katilmiyorum yani, bii ¢ok seyi takip etmeye
calistyorum, okuyorum, seyrediyorum, bakiyorum neyse. (Eee), ama, ¢cevreden
bahsediyorsak, ¢evre i¢in diyorsan ya da diinyadaki paylasim diyorsan, evet olani, biteni
0 manzaray1 goriyorum.

93TR-[ ] sdylemis oldugum seyleri, ona da sdylerdim. [ ] hayat boyle, artik
eskisi gibi insanlar sadece bir erkekten, bir kadindan olugmuyor, bir¢ok tiirler var, buna
alisman lazim, yani insanlarin yasam sekilleri farkli, diinyaya bakis acilar1 farkli.

94TR-[Arabay1] apartmanin 6niine park etmistim. [Komsu olan] Adamin tavri
suydu, "burasi benim kapimin 6nii, ..., buraya park edemezsin". Ben de, "buranin bir
sokak oldugunu ve bu sokagin kamu mali oldugunu, burda, park edilemez levhasi
bulunmadig: siirece, park edebilecegimi" izah ettim. (Eeh), gerekirse, (eee),
"sikayetlerini, gereken yere yapabileceklerini de" ilettim.

95TR-Dogrudur, yalniz hissediyorlar, muhakkak hissediyorlar, hele de bizim
tilkemizde kesin hissediyorlardir [ ]. Ciinkii biz toplum olarak gérmemisiz dyle seyler,
yasamamisiz [ ]. Biz kii¢iik seyler de bile kendimizi yalniz hissettigimiz olabiliyor aile
igerisinde bile olsa.

96 TR-[Travestiligin] tanidiklarimizin da basina gelmeyecegini nerden
biliyoruz. ilerde degil mi, cocuklarimiz, torunlarimiz bilemiyoruz yani, olabilirler
sonugcta. [ ], hani hayir, kesinlikle olmaz diye bir sey yok. Ayni seyler, [ ] yakin
ailemizden birilerinin de basina gelebilir. [Bundan yola ¢ikarak, 6tekilestirilen kisileri
savunur.]

97TR-Bir giivenlik sorunum da olacakti. [ ] bu gerginlik beni rahatsiz
edebilirdi. O, ona miidahale edememekte, belki beni rahatsiz edebilirdi, bir siire sonra.
Yani, kacis temelde. [ ] Ama, boyle seylerde kagmak isterdim ya da biitiin bunlar
miicadele ettim, ettim, ettim ve yapamiyorsam eger, giiciim yetmiyorsa kagmay1 tercih
ederdim.

98TR-[ ] insanin ilk aklina gelen, kendini koruma i¢giidiistidiir. [ ] cahil bir
insan degilim yani, o hastaligin ne sekilde bulastigini, nasil 6nlemler almak gerektigini
biliyorum. Benim i¢in ¢ok biiyiik bii sey degildir, o insanla iste arkadaslik etmek, ona
yardim etmek [ ], cok zor bii sey degil.
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99TR-[ ] cinsiyet tercih etmenin insanlarin elinde olmadigini, bu noktaya
gelmesinin kendi tercihlerinden ziyade, biyolojik tercihleri oldugunu anlatmaya
baglarim.

100TR-[Farkl cinsel tercihleri olanlar] hayatimizin ¢ok i¢inde olsalardi, [ ]. [ ]
hayatimin dogal bir parcasi olacakti o insanlar ve normal herhangi bir arkadasimla
gorlstir gibi gorlisebilecektim. [ ] hem merak var, hem iste kaygi var (ee) ve o insanlar
hayatimin i¢inde olmadigi igin, [ ].

101TR-Iste eylemler, en basiti savasa kars1 bir eylemde kesinlikle 6n siralarda
gidebilirim yani, bir seyler de yapabilirim, insanlar1 6rgiitleyebilirim, [ ].

102TR-Balik alirken mesela, yani kendi, ne diyeyim arzularimiz igin,
hayvanlara kiyiyoruz, [ |. ..., biz kendimiz i¢in o hayvanlar1 feda ediyoruz hani. Nasil
lezzetli pisirecegiz, nasil yapicagiz, ama sonugta onlarinda bir cani var hani, onlari
diisiinmiiyoruz veya ilerde onlar tiikkendigi zaman, soylar tilkkendigi zaman, ahh, vah
ediyoruz. Sonugta, onun suglusu kim, biziz yani, bagka kimse degil. Onlar kendi
kendilerini sey yapmuiyorlar.

103TR-[ ] daha olgunlagmamais bir kii¢iik balig1 yakalamanin zaten yanlis
oldugunu bilmesi lazim ya da (ee) ¢linkii artik tek bir lilkede yasamiyoruz, biz
diinyaday1z, diinyaliyiz.

104TR-Cevreye duyarsizlik zaten ayri bii sey, suyun bile (ee) kiymetinin yeni
bilinmesi, [ ]. Ya, bu diinyay1 kendi malimiz gibi gérmemiz, tepe tepe kullanmak, yazik.

105TR-[ ] biri agliktan 6lmek {izere, biri iste kit kanaat gecinen insanlar, ve ben
Tiirkiye'de agliktan 6lecek insanlarin olmadigini diistiniiyorum. Orda, agliktan dlecek
insanlar varsa, onlara yardim edebilecegini, yani bu benim iste milli gelirimi
degistirmiyorsa veya benim a¢ligima sebep olmayacaksa, yane benim iilkemin halkinin
acligina sebep olmayacaksa, yardim edilebilir. Yani, ben az yerim, atiyorum bir
porsiyon, ikiye boliiniir gibi bir sey yani.

106 TR-[ ] bii haksizlik yapiyorsa [ ], zulme kars1 da gz yummak olmaz. [ ] hi¢
bagim yoksa da, ordaki, bir lilkede insanlar 6liiyorsa, ona g6z yuamamam. Yani, yok iste
Miisliiman degilmis, yok Tiirk degilmis, bizle bii bag1 yokmus, (eee) deprem olmus,
yani bu insan, nasil géz yumabilir, [ ]. [ ] insan dliiyorsa, neresi olursa, diinyanin neresi
olursa olsun yardim edilmesi gerektigini diisiinliyorum.

107TR-[istanbul’da] bir Karadenizliyle, bir iste Egeliyle, iste solcusuyla da
burda tanisiyorsun, sagcisiyla da, iste Kemalist’iyle de, Yahudi’siyle. Yani, atiyorum,
S....'te (eeh) cok Yahudi'yle karsilasmazsin, Hiristiyan'la da karsilasmazsin,
Karadenizliyle de karsilasmazsin, Kemalist'le de ¢cok karsilagsmazsin yani seyler aynidir,
biraz daha muhafazakar, biraz daha tutucu, biraz daha iste (ee) milliyetgiler olabilirler
yani, bu da sende bir ufuk agmiyor yane, onun disina da ¢ikamiyorsun, kendinde
cikamiyorsun. (Eee), hem onlar izin vermiyor ¢ikmana, hem de sen de, o baskiy1 hep
hissediyorsun, [ ].

108TR-[ ] i¢inde olmadigim sey istedigim gibi olmayabilir yani, eger
icindeysem, (eeh) benim istedigime yakin [ ]. Ben yapi olarak, hani daha genel
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diistindiigiimii hissediyorum [ ], (eeeh) i¢inde oldugum bir organizasyonda daha saglikli
kararlar alinabilecegini diisiinliyorum. Ve, mutlu hissediyorum.

109TR-[HIV viriisii tasiyan biriyle arkadaglik yapmasi durumunda,] bunu nasil
kaldiririm, yalniz kalma ihtimalim var. Ben de, onun gibi toplumun disina, [itilebilirm].
[ ] kendimi korumaya alma seyim var, [ ], tamamen yalniz kalma ihtimalim [olabilir].

110TR-[ ] pil atiklarini toplatiyorum ¢ocuklara, [ ] bu doga sadece bizim
yasadigimiz doga degil, diinyanin yasamis oldugu, [ ] ortak kullandigimiz bir doga. [ ]
farkli insanlarin oldugunu, ... insanlara daha iyimser bakmalar1 seklinde (eehh)
aciklayict konusmalar yapabiliyorum. [ ] depremde zarar goren insanlara belki iste,
bagis yapma sansimiz oldu, [ ].

111TR-[ ] bir sivil toplum kurulusu, iste balinalarla ilgili (eehh) bii sey
yazdiklar1 zaman, katliamla ilgili bii sey oldugu zaman da, kendi tepkimi yazili olarak
dile getirebiliyorum. Yani, ama, hani kalkip da, hi¢ bir balinay1 alip da, denize de
atmadim (giildii), ama Oyle bir imkan olsa yani, olsa da yaparim yani onu. Dogay1
korunmasi taraftariryim, dogami koruyorum, [ |.

112TR-Balik neslini (ee) tiiketeceksen, [ ] gelecekteki ¢cocuklarin, yani
gecmisten miras almadik, gelecekteki insanlarin seyini kullaniyoruz, (ee) onlarin
haklarini da tiiketmemek lazim.

113TR-[ ] belki diinya en sondaymis gibi goziikiiyor ama. Hani, bii baba,
cocuga (eeeh) bir gazete parcast vermis, kesmis birkag parga, bir insan resmi vermis,
(ee) bunu demis [birlestir]. [ ], ¢ocuk bakmis arkasinda bir tane diinya resmi var,
diinyay1 yapistirmak daha kolay, birlestirmek, [ ], diinyay1 birlestirmis. Baba sasirmis
tabii, “nasil kisa siirede yaptin demis”, [¢ocuk], ee demis diinyay: diizelttim demis,
insan kendiliginden diizeldi. [ ].

114TR-[ ] olmas1 gereken, onun sosyal giivencesinin olmasiydi, istendigi
zaman, isten ¢ikarilmasi olaymin olmamasi [i¢in]. [ Jcocuklar: var, ithtiyaclari var, [ |
sosyal giivence olursa, hi¢ kimse buna miidahale edemez, gerekirse baska careler
bulunur.

115TR-Sosyal giivencesinin olmadig1 6grenirsem, bundan rahatsizlik
duyardim, ni¢in yaptirmiyoruz diye onun pesine diiserdim [ ], onun i¢in ugragirdim. Ona
kiiciik bireysel yardimdansa, al iste su 100 lirayi, iste esini doktora gotiir demektense, o
insanin neden sosyal giivencesi olmadigi konusunda duyarlilik gostermeye ¢aligirdim.

116TR-O insanlar neler yasiyor, isten ¢ikarildigi zaman ne yapacaklar, neyle
gecinecekler, kim bunlara sahip ¢ikacak, yani sadece kendi isleri, kendileri 6nemli. (Ee),
ondan sonra ne olacak? (Sinirlendi.) Tamam, isten ¢ikardiniz, peki siz [ ] kurtulmus
oldunuz mu? Yani, vicdanen rahat edebilecek misiniz acaba? [ ].

117TR-[ ] eski olmasi, yeni olmasi fark etmez, biitiin insanlarin orda (ee) park
etme haklarina sahip, yani ben rahatlikla park edebiliyorum, gerisi benim ilgilendiremez
veya ilgilendirmez (eee) deme sansimiz yok, ¢iinkii insaniz, toplumda yasayan bir
bireyiz.

118TR-[ ] ben kendimi koyarim onlarin yerine, onlarin bu konudaki

sikayetlerine ortak olurum.
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119TR-[ ] escinsel arkadaslarim var. [ ] onlarinda, bir ¢ocuk 6zlemi var, [ ].
Ama, evlat edinmek konusunda ..., kararsizim yani [ ] evlat edinmeyi saglayan kurum
ya kisiler kimse, o ¢ocugun da sorumlulugunu tagiyorlardir, onun o 6zgiir segme
ozgiirliigiine ... sey yapmadan yane, se¢me 6zgiirliigiinii de yok, o cocugun. Iste,
atryorum, bes yasinda verilecekse o ¢ocuk, ona haksizlik edilebilecegini diisliniiyorum.

120TR-[ ] bir Endonezyalinin, bir Kenyalinin, bir Tiirkiin pek farkli oldugunu
diistinmiiyorum. Yani, derler ya, ¢cocuklarin rengi ne olursa olsun, gézyaslari, insanlarin
rengi ne olursa olsun gézyaslarinin rengi aynidir, [ ] buna o sekilde bakmak lazim.

121TR- [ ] duyarliyimdir, diinyadaki var olan olaylara, iste sorunlara
duyarliyimdir, en azindan banane demem yani. [ ] ne yapmam gerekiyorsa yaparim en
azindan, duyarlilik bile yeterlidir bu anlamda, [ ].

122TR-[Travestilerin] onlarin yasama hakki1 var, bir yerde oturmalari
gerekiyor, yani uzayda yasayamayacaklarina gére, mutlaka bir yerde yagsamalari
gerekiyor.

123TR-[ ] can hani, birinci derecede ya savas oldugunda ya da bii deprem
oldugunda yapilmasi gereken sey, hani o anda biz idare edebiliyoruz, ama onlarin
hayatinin devam edebilmesi i¢in, o yardima ihtiyag var [ ].

124TR-[A¢ insanlara] bizim iilkemizdekilere de yardim edelim, ama bu arada
goriinen bir seyi de hani inkar edemeyiz. Bizim lilkemizde var diye, o insanlara
etmemezlik yapamayiz, [ ]. Sonugta diinyada yasiyorsak birlikte, [ ] bunlar1 yapmamiz
gerekiyor. Birbirimize destek olmamiz gerekiyor, yani bugiin onlaraysa, yarin bize.

125TR-[ ] diinyanin diger tarafindaki a¢ insanlara niye yardim ediyor benim
iilkem diyor, onceligi kendisi ¢linkii, kendisi ve etrafindakiler, etrafindakiler bile degil,
kendisi, kendi rahati, kendi lilkesinin o dengesinin bozulmamasi, bencillik.

126TR-[ ] sivil insanlarin dliimiinii normal kargilamasi. Tarafsiz olmasi,
tarafsiz olmak da taraf olmaktir zaten, o anlamda. [ ] Sivil 6liimlerinde tarafsiz kalmak,
dogru degil.

127TR-[ ] 6len insanlarin da birer annesi oldugunu, birer ailesi oldugunu
diisiiniince, diyorum neden yani neden 6ldiiriiyoruz, neyi paylasamiyoruz.

128TR-[ ] iizliliyorum ya, gercekten ¢ok iizliliiyorum. Ciinkii onlara belki bu
imkanlar zamaninda verilseydi, onlar o hale gelmiyecekti diye diisliniiyorum, [ ].

129TR-Ben 8 kardesim, 8 kardesin 8'inin de yasami farkli, tamam kot
degiller, hani Tirkiye sartlarina gore ¢cok cok iyiler ama, arada bir fark oluyor, yani
¢ocugunu yetistirme tarzina, tarzi bile degisiyor yani. Mesela, benim ev hanimi olan
ablamla, (ee) 6gretmen olan ablamin ¢ocuklar1 arasinda fark var, ¢iinkii imkanlar daha
farkli sunuluyor, ¢ocugun, o imkanlar1 sunulan ¢ocuk ondan daha iyi oldugu icin degil,
sadece imkan, etkiliyor yani, otomatik olarak etkiliyor.

130TR-[isten] ¢ikarilmas1 sey degildir, ¢6ziim degildir yani, hem vicdanen
rahatsiz edici.

131TR-[ ] vicdani ilgilendiren konulardaki duyarsizlik beni ¢ok isyan ettiriyor,
cok rahatsiz ediyor, cok mutsuz ediyor, umudumu kaybediyorum gergekten. [ ] o
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vicdani ilgilendiren konularda insanlar rahatsa, gérmiiyorsa, géremiyorsa, cok mutsuz
oluyorum, ¢ok kotii hissediyorum kendimi.

132TR-[ ] diinya genelinde, ortak bir biling olusmasi1 gerekiyor.

133TR-[ ] Diinyalagsmak yolunda da gitmek lazim, [ ] bunu yaptigimiz zaman
sinirlarda ortadan kalkacaktir, bunu yaptigimiz zaman da insanlar birbirlerini
oldiirmeyeceklerdir, bunu yaptigimiz zamanda herkes kendi ¢ikari i¢in, baska bir
iilkenin (eee) zor durumda kalmasini saglamayacaktir. Bence, diinya ¢ok daha iyiye
gider, eger biraz daha evrensel, (ee) diinyalassak, yani diinyadaki her bireyi kendimiz
gibi kabul etsek, bence su anda oldugumuzdan ¢ok daha iyi noktaya gelebiliriz, [ ].

134TR-[ ] bir haksizlia ugruyorsa, bir zuliim varsa, yapilabilir yani yardim.
Yani, diger tarafa da haksizlik yetmeden, yani bir insanlik sucu islemeden miidahale
edilebilir yani. Eger yanimdaki ev yaniyorsa, aman onun evi yaniyor deyip, isin iginden
styrilamam, ¢ilinkii yani basimda yaniyor hem benim evime sigrayabilir, hem (eee)
benim komsumun evi yaniyor (eee) ya da iste yanimdaki apartmandaki insanlar can
cekisiyor veya iste yaralanacak ve 6lecek, miidahale etmesini dogru buluyorum.

135TR-[ ] itiraz etme yollarin1 ararim, arastiririm, [ ], rahatsiz olan kisilere de
sOylerim. [ ] siz hakkiniz arayin, belki onlarin yaninda, hak arama seyi varsa, [ |
yardimc1 olabilirim o insanlara. [ ], niye onun hakki yok derim karsidakine. [ ] beni
rahatsiz eder, rahatsizliimi dile getiririm. (Ee), resmi imkanlarim varsa da,
basvururum, yani bundan ¢ekinmem.

136TR-[ ] haksizliga kars1 bir tepki verirdim herhalde, agik agik goriisiimii
bildirirdim, ¢linkii haksizlik, [ ]. Tepkimi gosterirdim, ¢iinkii adil degil, ortanin olmasi
gerekiyor, "bana dokunmayan yilan, bin y1l yasasin" demezdim.

137TR-[ ] bilmesem belki bir rahatsizlik duymayacagim, ama bunu biliyorsam
eger, rahatsiz olurum. Yani onlar i¢inde, elimden geleni yapmaya calisirim yani, onlarin
hakki olmasi i¢inde.

138TR-[ ] diinyanin hig bir yerinde (eee) sivil dliimlerine tarafsiz olabilecegimi
diisiinmek dogru degildir yani. Iste, yine sokakta atiyorum bir kadin esi tarafindan
doviiliiyorsa, [ ], ona [Jmiidahale etmemem ne kadar yanligsa, sivil dliimlerinde de sey
tarafsiz kalmak, o kadar yanlistir, [ ].

139TR-[ ] insanlarla konusurdum, nedenini arastirirdim, insanlar1 bir araya
getirmeye, orgiitlemeye calisirdim (giildii), o hakki almak i¢in ugrasirdim [ ]. Cok
sinirlenirdim, nedir yani, neye dayanarak!!! [Ceza uygulamasi], korkung bii sey,
diisinsenize, kimim kurali, kimin kanunu, kime uygulaniyor, ¢ok sinirlenirdim.

140TR-[ ] eger aglik varsa diger iilkelerde, [ Jdemek ki bizim iilkemizdeki
yasanilandan daha agir bir siire¢ yasaniyor, ag iilkelerden bahsediyorum.

141TR-[ ] kultiirel farklilikla ilgili, [ ] bii 6zenti, bii sey o kadar olusmuyor,
herkes kendini kabul ediyor ama, maddi konularda 6zentiler ¢ok fazla oluyor. [ ], o
Zorlastirtyor.

142TR-[ Y oksul yasayan insanlarin] o bir araya gelememe, o isyan edememe,
kiiciik seyler ile oyalanip, o Onlerine atilan o kii¢iik seylerle oyalanip, vakitlerini

bunlarin tartisarak gecirmeleri, (ee) cahil birakilmalari, 6zellikle cahil birakilmalari,
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sadakaya muhtag edilmeleri ya da oylarin1 onursuzca [ ] satmalari [ ], komiir
karsiliginda. Aslinda sunu diisiinmemesi, yani beni bunlar yoksullastirdi, simdi sadakay1
bana ayni insanlar veriyor.

143TR-[ ] kendi devletim olarak diisiindiigiimde, giiclii bii devlet olmay1 her
zaman istemisimdir [ ] gelismesini isterim. Ama, dedigim gibi, ... bii taraftan insanlar1
Oldiirtiyorsa, oldiirerek gii¢ kazanmaya calisiyorsa, istemezdim, sonugta bu diinyanin bir
giin yok olacagini biliyorum yani, istemezdim ya.

144TR-[ ] kiztyorum. Empati kuramadiklar1 i¢in kizityorum, o insanlar i¢in ne
istediklerini sorardim, ne istiyorsunuz (sesi sinirli ¢ikmaya basladi), nerde yasamlarini
stirdiirsiinler, ne yapsinlar, nasil yasasinlar.

145TR-[ ] bir insana sosyal giivence saglayacaksin, o insan emek veriyor,
emekgi [ ]. Bu kadar (ee) rahat gézden ¢ikarilmamali, ben buna dayanamam..

146TR-[ ] Yunanistanla biz yillarca diisman kalmisiz, Suriye ile iste Hatay
sorunundan [ ] hep diismanligimiz devam etmis, Avrupalilara bir zamanlar iste
Hiristiyan demisiz, Hagli Seferleri yapmuislar, [ ]. Hep boyle bizim kendimizi farkli
gorme, karsiki toplumlart hor gérme, asagilama, (ee) veya onlari ... kétilleme gibi, [].
Israil hakkinda ne diisiiniirsiiniiz, [ ] genel anlamda baktigimiz zaman pek olumlu tutum
besleyemeyiz bir israil Devleti'ne karsi.

147TR-[ ] bu hi¢ bitmeyecek gibi geliyor, tarih boyunca hep boyleymis (ee)
bundan sonra da hep bdyle olacakmis, mesela insanlarin, egemenler bazi savas kararlari
alirken ve bunu yapmadan once [ ] toplumu ona hazirlarken ki, biitiin asamalar1 ben
gorebiliyorum, iste sahte catigsmalar, iste sahte saldirilar, [ ]. Biitlin diinyada bence
boyle, (ee) ayn1 asamalardan yiiz kere geg¢ilmis, ayn1 seyler yasanmuis, [ ] o senaryoyu
gorebiliyorum, insanlar gérmediginden ve ayn1 tuzaga diistiiklerinde, iste o lilkede
sOyle, [ ] miidahale etmeliyiz, girmeliyiz sinirlarina [ ], sinirleniyorum.

148TR-[ ] diinyadaki sinirlar kalkiyor, ulasim iste, eskiden ... insanlar
attyorum S...."ten Istanbul'a gelmek i¢in, hane yilda bir, iste bes y1ldan bir [ ]
gelebiliyorlardi. Su an ulasim [ | daha hizli, daha ucuz, [ ] bir hale geldigi i¢in, diinyanin
herhangi bir kdsesine de gidip gezebiliyorsunuz, tatilinizi yapabiliyorsunuz, ayni
zamanda (eeh) yani oraya da yerlesme istediginiz de olabilir.

149TR-[ ] sorun bana gelseydi, tabii ki, (ee) yani, esitlik¢i bir yaklagimin
yaninda bulunurdum. Aman banane, gidin, kendiniz probleminizi ¢6ziin demezdim. [ ]
benden yardim istenseydi, [haksizliga] kars1 ¢ikardim, karsi ¢ikmak durumunda
kalirdim, yediremezdim yani.
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