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ABSTRACT 

THE GER¥~N TEACHERS PERCEPTIONS OF 

TURKISH CHILDREN'S PROBLEV~ IN THE 

SCHOOL SETTING 

v 

This is a descriptive and explorative study. When in the 

1960 ' s the Turkish people went to Germany to work there, no 

one thought of the difficulties that could arise through this 

step. After problems in the school setting, in language 

learning and in the every-day-life appeared starting from food 

and eating habits to religion, norm and value differences, 

people tried to solve these problems. There were a lot of 

books written on the topic of the Turkish guestworkers in Ger

many, but little empirical research done. Thus the present 

investigator decided to get the perceptions of one of the in

volved groups: The German teachers 1 perceptions about the be

havior of the Turkish children they have in class is explored 

to find the specific areas of perceived differences. 

The teachers who have a certain: number of Turkish stu

dents in their class in the school area of Kiel formed the 

subject population. 

This research involved two successive studies. On the 

first one the teachers were asked about their perceptions 

on Turkish childrens ' shortcomings in terms of their 



language, individual and social development within the frame 

determined as the aims of education in Schleswig-Holstein 

area. 

The second study explored the perceived differences 

in language, physical appereance, personality and social 

development and adjustment problems. 

vi 

The data collection was done by two structured question

naires that were developed. In the first study each school 

was contacted and the questionnares were given to the direc

tor to be distributed to the teachers, in the second study 

the process was carried out through the mail. The results are 

given in percentages and tables of frequency distributions. 

The main finding was that whereas an overall impairment of 

the Turkish children was perceived by nearly all of the tea

chers it was not possible for the teachers to pinpoint this 

impression down to concrete observable behaviors in most of 

the areas of perceived shortcomings except for language de

velopment. 
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.($ QZV..m ara:)Tl9l anc81~ her tiirlii gU~ldelik probleilller ve din, gele-

Denek guru.bm1u, Kiel bblgesinc1e s~E~:fl8.l~~nd.a belli bir sa-

y~Il~n tletttncte ?tirk ocrenciei olan Alman o.;re-:mer:ler olv.§turdu. 

B-ct ara9t~rma iki 9al1~madaI::' 01u9tu. :Birincisinde, ogretne:i-

lere r::::J.rk gocu};:lar1n1n Schleswig-Holstein bolgesi egi·:im amagla:r: 

gergevesinde dil~ ki§ilik ve Bosy-al geli§melerinde algllana:: e1;:-

siklikler eoru.ldu. 
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I. INTRODUCTION 

1.1. Aim of the Study 

Volumes are said and written about migrant workers and 

their children in Germany. Some of the things that are said 

have to do with the problems of adjustment of the second ge

neration and their maladjusted behavior. Yet there is very 

little empirical research that is carried out exploring these 

areas. 

1 

The present study aimed to capture at least one involved 

party's perceptions specifically the teachers, about the 

issue of physical, linguistic, social and psychological ad

justment and development of Turkish children and youth. 

Before the details of this study some background infor

mation in the following sections is given. This review will 

shortly cover the migration of foreign workers to Germany, the 

arising problems, theoretical approaches about migrant popula

tions and literature specific to the Turkish families and 

children. 

1.2. Recruitment of Foreign Workers 

In the 1960s the German economy extended rapidly. Many 

people were needed for factory work and service jobs. This 

was a relatively sudden requirement and there was no surplus 

of German workers to meet this requirement. This shortage of 

manpower arose out of different factors. Primarily the bor

der between western and eastern Germany was closed, thus 
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people could no longer come from the eastern part as they did 

before. Secondly people were needed by the government to build 

up the army. An attempt at a solution was through the forced 

mobilization of women. Besides all this the industry was not 

that much automatized as it is today. So one factory needed -

in relation to the present - many workers. In this situation, 

when whole branches of the industry, especially factory work 

and services with hard working conditions (e.g. dust collec

tion) were not functioning properly because of lack of workers, 

the German economy made recruition contracts with the medi

~lr·~ean countries. The intention was to let people come for 

five years and then to exchange them in a kind of a cycling 

system (Hohmann 1977, Mahler 1974, MUller 1974, Schrader et. 

ale 1976). 

1.3. Arrival of Foreign Workers 

Most of the foreign workers who came to Germany wanted 

to flee unemployment or poverty in their home countries. As 

intended by the German economy they wanted to stay just some 

years to earn a lot of money and then return to build a safe 

living in the home country. The governments of the mediter

ranean countries signed the contracts because they too wanted 

the workers to come back, to bring the money back and to in

crease the standard of living and the economical infrastruc

tUre with their finance and information (Schrader et. ale 

1976)9 



Initially lots of university graduates from Turkey 
, , 

from the big cities like Ankara, Istanbul and Izmir came to 

Germany. They thought of dOing this work for some years in 

order to gain the money for an office, a shop or something 

similar. Then more and more people from the eastern, more 

agricultural part of Turkey came. They had to support many 

relatives and a big family. These people as well came with 

the intention of earning some money in a short time. They 

wanted to return and better their situation in the home 

country (Schrader et. a1 1976). 

1.4. Problems Arising 

In the following years, several events led to the deve-

lopment of a problematic situation. For one thing more wor

kers carne than recruited. Many Turkish people, seeing the 

prosperity of their people who had gone to Germany, came to 

Germany as tourists and tried to find a job on their own or 
-

with the help of their relatives. The Turkish people in the 

streets or looking for a job increased. Even when the recrui-

3 

tion stopped because the German economy fell into recession, 

the people were still coming. During the recession many people 

lost their jobs Q There was a lot of bankruptcy and automati

zation in the factories. The unemployment of the German wor-

kers led to aggression that found the foreign workers as its 

target. The unemployed German people started thinking that 

Turkish workers were stealing their jobs. This thought - al

though not true because an unemployed German would not take 

the job that is done by the foreign workers at the present 

- and due to the wide differences terms of culture, religion 



and way of life between Turkish people from more rural Ana

tolia and German people from the big cities prejudice and 

hatred towards the Turkish workers, started and escalated in 

a. short time. 

The Turkish workers who were not able to earn as much 

money as they wanted, started bringing their families to Ger

many. This developed in some kind of a snowball effect like 

LeCompte described: 

"Put simply, when one worker brings his family and another 
visits him, eating Turkish food and enjoying the comforts of 
home, it may function as a powerful incentive for the second 
worker to also consider bringing his family. When these 
events are multiplied by the number of workers who are eli
gible to bring their families (i.e. have appropriate housing 
and a stable job), a sort of 'behavioral contagion' can occur 
and the spread of the movement can increase very rapidly.1I 1 

Thus the portion of foreign people increased, while the por

tion of foreign workers decreased. Another point was that the 

Turkish people living in the big cities were concentrated in 

4 

some parts of these cities. There, they "rule the life". There 

are all sorts of Turkish shops and nearly only Turks living 

around, so that the Germans feel as "outsiders". 

This situation of having a ghettolike district in the 

town where people speak another language and behave different

ly causes a lot of anxiety among the German people. It also 

hinders an integration because neither the German people nor 

the Turkish people - they have their own shops ~. - feel 

1 Lecompte, W.A. and LeCompte, G.K. Parental Attitudes 
and Cultural Adaption of Turkish Families in the 
Netherlands. Istanbul: Bosphorus University Social 
ScienceInstitute Research Paper No. SBE/Psy 83-01, 
1983, p. 5. 



the need to communicate and get to know each other better 

(Boos-N.linning 1976, Renner 1975). 

1.5. Present-day Situati.on 

Today, according to a study of the German ministry of 

social affairs, one and a half million Turkish workers live 

5 

in Germany. From these workers 64,9 per cent have already over

stayed than originally planned and only 59 per cent of the 

Turks plan to return to Turkey one day, if they put together 

the amount of money they wanted to save or if they are in the 

right age to get an annuity. Three thirds of the Turkish wor

kers in Germany are married and 78,5 per cent of these have 

their families in Germany. The portion of children and adoles

cents under the age of 16 is about half a million. Besides 

that here are about 100 000 young Turks between the ages of 

16 and 20 (Bundesministerium fUr Arbeit und Sozialordnung, 

Bonn 1980). 

These numbers show, that a change has taken place from 

the intention of earning a lot of money in a short time and 

returning home to staying longer or forever in Germany. Be

sides that the structure of the group of Turks living in Ger

many has changed. There are now more children and families and 

no longer that many workers. 

1 8 6. Psychological Implications of the Migration 

Most of the Turkish workers come from the developing 

eastern agricultural part of Turkey where the partriarchal 



large family type with obedience to the parents and elder 

people is the norm of life. Their migration to Germany - an 

industrialized society, where "selffulfillment" is a high 

value - challenges their way of life, their validity in the 

new field of interaction. This means that the role of women 

changes from being economically dependent on her husband to 

earning her own money; respect towards age, government and 

the parents is no longer a high value; doing shopping is qUite 

different in the big supermarkets and so on (Ne-amann, 1981). 

Thus the foreign workers don't only have to cross a big 

geographical distance but also a long sociohistorical dis

tance like stepping across decades or even centuries of the 

industrialization in one step. The explanation patterns and 

role repertoires which are built in the culture of the home

country and are part of the social and personal identity of 

the individual and part of his/her ability for interaction 

become loose. Thus when their reference points break down the 

foreign people are limited in their ability to interact with 

others and with the culture. Since they have little contact 

with German people they don't have much possibility to build 

a new identity. Thus the foreign workers become "outsiders", 

a sociological marginal group with high economical and cul

tural insecurity. As a consequence of this situation aggres

siveness or touchiness, anxiety and lack of self-confidence 

can follow. Most of the behaviors which seem strange, dull 

helpless or illegal to the German people can be explained 

visavis this background of such role-insecurity (Cropley 

1978, Pienemann 1978). 

6 
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Besides this the Turkish people in Germany experience 

that the Turkish culture is perceived to be on a lower stan

dard than the German culture. On one extreme this can lead to 

the assimilation - meaning ethnic selfalienation and giving 

up the cultural norms of the home country or on the other ex

treme it can lead to dissimilation - the concsious resistance 

to the foreign culture. It is seen that the Turkish people in 

Germany cling more to the old traditional and religious values 

than the Turkish people in Turkey. The examples given in the 

literature are the utilization of the kerchief by women and 

girls, the obedience to religious commandments and the separa

tion of boys and girls. This would reflect the dissimilation 

described above. The resistance against foreign culture and 

the extremely strict clinging to own norms and values hinders 

a communication between the two cultUres and thus doesn't 

lead the way towards an integration (MUller 1981). 



II. THEORETICAL APPROACHES TO THE SOCIAL 

AND PSYCHOLOGICAL ASPECT OF THE MIGP~TION 

2.1. Socialization 

8 

In order to understand the implications of the migration 

in view of the personality development of the Turkish children 

it is necessary to talk about the process of socialization in 

general and about the importance of the role concept in social 

interaction. In the last years different sciences - like psy

chology, anthropology, sociology, ethnology etc. - were working 

on the problem of socialization. All these sciences which have 

tried to record and to design human behavior analyzed culture, 

society and personality in their interaction upon the develop

ment of the children and tried to contribute to the clarifi

cation of the process of socialization (Schulz 1971). 

2.2. Claessens' Model 

In one of the newer sociological works F.NEIDHARDT 

(1971) describes the term socialization. He understands 

socialization as a process in which the norms and values of 

the society are transmitted especially to children and adoles

cents. The aim of socialization, according to NEIDHARDT is 

to enable the human being to live and interact within a frame 

of cultural, social and material conditions. 

The main structure of the socialization-process can be 

developed according to the model of CLAESSENS (1962) who de

vides the process of socialization into the process of 
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sociabilization and enculturation. The sociabilization takes 

place in the first two years of life and in the third and 

forth year the enculturation of the child happens. Encultura

tion means the socialization in surroundings other than the 

family (kindergarden, pre-school, peer group etc.). This de

vision of CLAESSENS is naturally a theoretical one in order 

to be able to describe and investigate more about the process 

of socialization. In reality the transition from sociabiliza

tion to encul turation is.not fixed and both processes overlap 

and differ from individual to individual. 

2.2.1. Sociabilization 

In this phase - covering the first two years of the de

velopment of the child - the mother or another person who is 

taking care of the child has an important function. She 

does not only care for the biological growth of the child but 

builds the basis for all coming processes of socialization. 

During this period the first relationship cr: the child to

wards another object originates, this means that the child 

wants the person who takes care of him/her to be the object 

of its activities. This object-relationship enlargens later 

little by little from the mother or her substitute towards 

the father and other people. Through these intensive emotio

nal relationships the gifts in the child are opened and fur

thered. The prerequisite for this is a regular, friendly 

and strong emotional engagement towards the child, upon which 

the social optimism or basic trust of the child is based. 

These terms mean that the child has the potential to become 



a social being. Through the emotional engagement of these 

people, not only the ability to have feelings is displayed, 

but also an expectation is fUrthered that is the prerequisite 

for the ability to - later on - cooperate and communicate as 

a social being. CLAESSENS calls this phase "primary social 

fixationll where the basis for later social development is 

formed (Claessens 1972). 

It becomes obvious that CLAESSENS is strongly influen-
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ced by the psychoananlysts; FREUD and ERIKSON. This phase is 

highly comparable to the oral phase of FREUD (1981) or the mfancy 

stage of ERIKSON (1981) where basic trust versus mistrust is 

the area of conflict. 

2.2.2. Enculturation 

The enculturation phase starts with toilet training. The total 

dependance of the baby upon the mother is changed into a li

mited dependance and the permanent mediation of the norms and 

values of the society begins. The influence of the first ob

ject relationship changes into an influence of the whole fa

mily or better into an influence of significant others. The 

child communicates with different people in its nearer sur

rounding. These people - the significant others - determine 

the child's way of acting, thinking, feeling and speaking ac

cording to the cultural norms and values. The cultural con

s~ or the super-ego in the Freudian theory evolves and con

trols the actions of the child according to the internalized 

norms and values of the society (Claessens 1972). Thus the 

control of the parents changes into a control from the 
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super-ego within the child. This change causes the repression 

of the id because the maintenance of the parental love is va

lued higher by the child than his/her own wishes and instincts. 

If in the phase of the sociabilization (2.2.1.) the basis for 

the social optimism is formed, the child will develop a pri-

mitive self-identity which is the starting point for encultu

ration, that is for the specific cultural fixation of the way 

to feel, think, speak and of morality and the worldview 

as well as the resulting behavior (Callies 1968) 

liThe cultural role of the rising generation isdECisively taken 
over in the small family. The introduction into the social 
role takes place in only some of the important but not neces
sarily determinative parts: through the shift from the social 
external control into the inner part of the individual." 2 

This means that the cultural role of the individual that is 

once formed can't be changed by the person: he or she is a 

German, a Turk, an Italian etc. The culture has grown into the 

soma. 

2.2.3. Secondary Fixation 

In contrast to the cultural role, the social role is not that. 

much determined by the significant others. The taking-over of 

the cultural role enables the child to take a social role. 

Thus the family is no longer determining the social role of the 

child but the expectancy of the society does. So this third 

step according to CLAESSENS' model would be the "secondary 

fixationlt, where the final take-over of certain social roles 

prepared by the society takes place. This phase is marked by 

"'2Callies, E. Sozialisation und Erziehun • Miinsteranische 
Beitrage zu adagogischen Zeitfragen, Heft 7, MUnster 
1968, page 19, Translated into English by Hella 
Kohlmeyer 
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the growing influence of the nonfamiliar instances of socia-

lization. 

2.3. Schrader's Model 

SCHRADER (1976) specifies the model of CLAESSENS accord-

ing to migration and the implications migration has upon the 

children. SCHRADER talks about the whole process of sociali

zation from birth until adulthood. He divides the socializa-

tion process in relation to migration into enculturation, ac-

culturation and assimilation. 

2.3.1. Enculturation 

The phase of enculturation in the model provided by 

SCHRADER is defined the same way as in the model of CLAESSENS. 

He perceives the enculturation phase as the specific fixation 

into one cultural surrounding influencing the overall behavior 

of that person. This cultural role and way of t~inking can not 

be changed by the person in his/her lifespan. 

2.3.2. Acculturation 

As SCHRADER developed his model specially for migrants, 

he was interested in the problems that arise when people from 

two different cultures meet. Thus he introduced a new term 

"acculturationil. 

, 
HERSKOVIC (1936) who was the first to study the problem 

of mutual influence between cultures through contact and over-

lapping, defines acculturation as follows: 
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"Acculturation includes all phenomenons which result out of 
the direct and permanent contact between groups of individuals 
from different cultures plus the following changes for one of 
the concerned culture's characteristic way of acting and 
thinking. "3 

Thus acculturation takes place when two cultures meet and com

municate •. Most of the time one culture is the dominant one 

or the one to provide positions and the people from the other 

culture are filling in those positions. Acculturation is al-

ways based upon a fundation of socialization. The sociabili-

zation and enculturation phase must be passedfuroughwfue indivi

dual. This means if a person is born into one culture and af-

ter the sociabilization and enculturation phase moves into 

another culture acculturatio~ meaning a healthy adaptation to 

the new and different cultural living conditions can take place. 

2.3.3. Assimilation 

In contrast to this process SCHRADER provides another 

term "assimilation". Here the phases of sociabilization and 

enculturation are not passed through before the person contacts 

a new cultural surrounding. Thus as the basic cultural role is 

not yet taken over, this person easily gives up the culture 

where he/she had come from and "assimilates" into the new sur-

rounding. Assimilation is explained by HARTFIEL (1972) in the 

following way: 

"Assimilation means the taking-over of the social standards 
of values, orientations and activity patterns as well as the 
essential interests of life and the change of the concsience 
of membership in one group." 4 

-7 

/Herskowic, quotet in Schulz, W., "Moglichkeiten 
der sozialen Bildun durch Rollens iel 
schulerziehUll§II, Flensburg 1971, p. 
into English y Hella Kohlmeyer. 

4Hartfiel, quotet in Sch:r.'ader, A. "Die zwei te GeneratioIl 
Kronsberg 1976, p. 53. Translated into English by 
Bella Kohlmeyer. 
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This shows that assimilation is much more complex than accul

turation. In the process of assimilation the identification 

with the contents of the foreign culture takes place. The self 

identity changes from the old one to a new one largely result

ing in ethnical self-alienation. 

2.3.4. The Graphical Presentation of SCHRADER's Model 

SCHRADER (1976) provided a diagram specifying the process of 

socialization in view of the age wh.ere the contact to a new 

culture takes place (see table 1, page 15). In the columns 1, 

3, and 4 he describes the process of adaptation to a new cul

ture and in the columns 2 and 5 the resulting personality 

structures. The types of children according to the age of mi

gration are provided in the spaces A, Band C. SCHRADER in

cludes three different socialization agencies in which impor

tant experi~cesin the different phases are made: family, pri

vate contacts (peer groups) and institutionalized contacts 

(kindergarden, school, work). 

The main statement of the diagram says that a migration short

ly after birth or after six years of age isn't that problema

tic because in the first case the child will take over (assi

milate) the new culture and feel as a "New-German" and in the 

second case the child will already have his/her basic cultural 

personality and can adapt in a healthy way (acculturation). 

The most problematic age for migration is according 1:n SCHRADER 

during the span of preschool age because here the develop

ment of a cultural personality has already started and has to 
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be finished in the new culture. This leads to cultural in

security and the children have the feeling of being a stranger 

in Germany as well as in Turkey. Important is that SCHRADER 

defined not only two cultures: German culture and Turkish cul

ture, but a third culture as well. He stated that the Turkish 

people in Germany form a "Minority sub culture" within the 

new culture o As they don't have any contact with the Turkish 

culture in Turkey, they build up a culture from their memory 

as they perceived the Turkish culture to be when they were in 

Turkey. But they are no longer part of that culture and don't 

see the changes or developments taking place over there. Thus 

in this "IVIinori ty sub culture" the Turkish people most often 

cling to their norms and values more rigidly than the people 

in Turkey (KA'GIT9IBA9I 1975 ). 



III. THE MIGRATION OF THE TURKISH PEOPLE TO 

GERMANY AND ITS IMPACT UPON THE CHILDREN 

3.1. Changes in the Family 
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Within this theoretical background the special situation 

of the Turkish workers and their families has to be stated. 

There are problems besides the socialization process because 

of different facts. Initially it was the aim of both the host 

country as well as the Turkish workers that the migration 

would be temporary. Thus the workers did not feel any need 

to change their norms and values since they were gping to return 

to Turkey. Another problem lies in the language. It is much 

more difficult for the Turkish children to learn German than 

imagined, and this has implications upon the activity of the 

children. 

The first consequence of migration for the-process 

of socialization of the children is the departure of the fa

ther. The father2avesfue family to go to Germany. With this 

departure a highly significant person ~s missing as a trans

mittor of norms and values of the societyo Besides this the 

"head of the family" is gone and has to be replaced by someone 

else. This is most often done by the oldest son or the brother 

of the father. This is a real disturbapce because the father 

in a rural Turkish family is the one to decide. He has got the 

power and the authority_ The replacement by someone else means 

for the family something like "getting a new father". 

When later, the family comes to Germany they have to get used 
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to the "old Father" again. In any case this changes the struc

ture of the family (Neumann 1981). 

The next difficulty comes when the father - instead of 

returning - takes the whole family to Germany (compare 1.4. 

"Problems Arising"). Then the structure is again weakened. 

Initially the parents feel very uncertain in the new surroun

ding as described before. Their norms and values are not only 

invalid but contradicting the values of the society they live 

in and thus they do not know how to educate their children. 

Their whole attitude becomes ambivalent (Renner 1978). 

Another serious problem for the children is the changing 

role of the mother in Germany. She becomes a money earning 

force, not tied to her home and children alone any more. All 

this brings about the fact that the child - according to his/ 

her age - feels very uncertain about the new situation and 

will run through a different socialization process than he/she 

would have done in Turkey. This again leads to a problematic 

situation between parents and children. They are going through 

different socialization processes and thus having different 

norm and value systems. The consequence is alienation within 

the family (Neumann 1981). 

3.2. Changes in the surrounding 

Another implication of the migration for the child is 

that the norms and values they internalized are valid in the 

family and other unknown values and norms are valid in the 

German surrounding (school, pre-school, shops etc.) They 



have to keep the"old l1 value system and gain and understand 

a "new" value system - sometimes contradicting the present 

one - in order to survive at home and on the street simul-

taneously. Besides this they have to separate the "new" from 

the "old" values and become able to decide whether in this 

or that situation they have to behave according to the "new" 

or according to the "old" value system (Nliller 1974). 

HOLLE (1979) who did a study about the way how Turkish 

parents in Germany can act as models for their children de

scribes the differences like this: 
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"The socialization conditions provided by Turkish families 
differ from those in the German families in the following ways: 
a) now slowly shown tendency from extended families towards 

nuclear families. 
b) allowance to marry - especially for young women - depends 

upon the parents. 
c) age of marriage start from 'under 14 years of age' on. 
d) polygamy: in spite of being forbidden by law, it is found 

in two per cent of all marriages, especially when one wife 
is ill or unfertile. 

e) gender and age specific hierarchy within the family: the 
male family members have the preference in relation to the 
female members, the elder ones in relation ~o the younger 
ones. 

t) obedience and respect towards age as the main principle in 
education. 

hgl~.l national pride. authoritarian style of educationcr fathers and teachers. / 
Moslem religion. 
mainly agriculturally criented organization of life within 
poor living conditions. 

The above stated points are only examples, which can be ex
tended in any direction. But they only fit to the Turkish fa
milies from the low socio-economic level because these build 
up the main part of migrant workers in the Federal Republic 
of Germany" 5 

5 Holle, Dagmar, "Tlirkische Gastarbeiterfamilien und 
deutsche Schule ll , - Vorbildfunktion der Eltern und 
ihre Auswirkung auf die emotionelle Anteilnahme der 
tlirkischen Kinder am Unterrichtsgeschehen, Llineburg 
1979, p.15. Translated into English by Hella Kohl
meyer. 



These examples of differences in the way of life of Turkish 

and German families show the gap that has to be crosses by 

Turkish children every day when they leave their home and go 

to German schools. 
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To these problems of socialization the big problem of 

language is added. In order to behave and act within a society 

it is necessary to communicate, and communication without lan

guage is a very poor one. So Turkish parents and children 

have to learn German. 

According to newer studies from the Ministry of Social 

Affaires, the time to learn a language to the extend needed 

for the Turkish children is fixed down to seven years. This 

implies that the Turkish children need help for a long time 

and are helpless and dependent outsiders during this period. 

This is a very hard experience. Besides this it is shown that 

children learn a new language much quicker than'adults so 

they have the role of a translater. This again is contradict

ing the authoritarian structure of the rural family where the 

father has the power of decision. It makes him dependent upon 

his children and again weakens the family structure (Meyer

Ingwersen 1977). 

3.3. Discrimination and Stigmatization 

All these facts described under the above headings show 

that the Turkish families in Germany live in a very difficult 

situation. They have to handle a lot of problems. But all 

these points could be managed by them - this is the opinion 
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of quite a few authors writing on this topic (Neumann 1980, 

Abali 1980, Hohmann 1977) - if they would be helped by German 

people instead of discriminated. It is seen in different stu

dies that the Turkish people in smaller towns where they are 

less concentrated are integrated very well. They show a healthy 

adaptation to the new culture and are content with their life 

(Abali 1980). ABALI (1980) calls this the "favourable sociali

zation ll
• The Turkish people in the big cities in contrast live 

more or less in a ghetto. The oppinions about the fact whether 

this ghetto is wanted by the Turkish people or not differ bet

ween the authors (Sandfuchs 1981, Coburn-Staege 1982, Renner 

1975). But sure is that there is a discrimination against the 

Turkish people in these regions. Some of the reasons for this 

discrimination are described earlier. 

This discrimination and stigmatization can lead to two 

different reactions of the Turkish children. Whereas some 

tend to deny their family, their parents and their roots in 

the Turkish culture, i. e. they give themselves German names 

and don't tell anyone about their nationality, others resist 

against any contact to the German culture and cling rigidly 

to their Turkish norm and value system. 

3.4. Review of Literatur on Empirical Studies 

The theoretical frame is one developed after the fact 

and the empirical work in the area of "migration of Turkish 

guest workers and the implications" is not very extensive. 

This insufficient theoretical framework and empirical works 

can be explained by the fact that no one thought of developing 
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a theory when the so-called "guestworkersll came. Everyone be

lieved that they would only stay for some years and then leave 

again. Then when Turkish people started to bring their fami

lies to Germany and their children entered German schools, 

still people thought that would be a passing difficulty. 

Initially and foremost the lack of co~~unication language

wise and the gap created thereof was the most striking dif-fi

culty. 

The general studies about bilingualism did lead to the 

optimistic view that children would learn German quite fast 

and thus the problem would disappear. The starting point of 

worry about this topic came when the generation of children 

born in Germany who still did not know very much German started 

school. At this moment a real boom of books were published. 

Many teachers, social workers and kindergarden teachers tried 

to offer help based on their experiences, for working with 

foreign childreno So the books were all practical guides 

for work in schools or kindergardens basicly having to do with 

language problems (MUller 1977, Hohmann 1976, Franger 1980). 

BAYER, GARTNER-HARNACH and others (1975) studied the 

relationship between language learning and success in school. 

They fo~nd that problems in learning of German language lead 

directly to low achievement and low success in school as well 

as stagnation of the proficiency of the mother language. An

other finding of this study was that the Turkish children in 

the "ghettosll of the big cities live relatively isolated and 

do not have contact with the German children. According to 
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the opinion of the German teachers the Turkish children in 

German classes are hardworking and less egoistic than the Ger

man children. The German teachers in general have a positive 

attitude towards the Turkish children, but in spite of this 

positive attitude the grading of the Turkish children does not 

match with the hard work they do in order to achieve. The 

authors GARTNER-HARNACH et. ale (1975) state that as a result 

the children of the migrants start showing symptoms of mental 

disturbances. 

MEYER-INGWERSEN et. ale (1977) tried to systematize the 

process of language learning for this group of children. They 

compared the German and the Turkish language and found typical 

forms of mistakes which arise through the interference of both 

languages 0 Furthermore they described the process of learning 

the German language for the Turkish children within their pro

cess of socialization o ABALI et. ale (1980) had the same topic 

for their research and extended the findings of MEYER-INGWERSEN 

by proposing and testing a way to teach the Turkish children 

German. According to their findings this should be done through 

communicative and linguistic part of the lessons because it is 

necessary for these children to get help for their communication 

straight away_ Then these concrete situations like "asking a 

classmate for a pencil" can be put into a more linguistic con

text as teaching the different ways to state a question etco 

But this is only possible j_f - according to the authors - the 

children did really act and communicate within the situation 

before, for example by role-play. 
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Other than the studies on language differences and re

sulting problems the differences of role structure in the two 

cultures, German and Turkish, were explored by HOLTBRVGGE 

(1975). HOLTBRVGGE compared the role structure of the Turkish 

and the German families. His main finding is shovm in two 

diagrams - one providing the role structures within a Turkish 

family and the other presenting those within the German fa

mily (see Table 2, page 25). The areas "item in regard to 

school attendance" and "important decisions" have different 

positions within the diagrams. That was necessary to make clear 

that there is a straight line from the areas where the father 

dominates down to the areas where the mother dominates in the 

Turkish family. The two charts show the authority and impor

tance of the father in the Turkish family in comparison to 

the German family, where the mother is more in care of a lot 

of areas. 

HOLLE (1979) started with the statement that models as 

transmittors of ways to act are necessary for children. Then 

in her study she compared the conditions of socialization 

for the Turkish children in Germany and the German children. 

She found that the Turkish parents can not act as good models 

in regard to the development of self-identity of the Turkish 

children within the German culture. This weakens - according 

to HOLLE - the position of the Turkish children in the pro

cess of socialization and they are not at the same place with 

their German peers when thEY start school. Differences in 

values of families in the area of reasons for having children, 

in terms of the value of children is most strikingly seen in 



90% 

80% 

70% 

60':. 

.50% 

40': 

30% 

·20% 

10%. 

Table II: Comparison of the Role structure wi thin Turkish and German Families 

Role Structure Within the Turkish Family 

Father 

... -~ ... . 
•• 0 8 • •.... . .... ....• 

. . . 

.' .... . . . 

.... . ' .' 

Mother 

.....• 
.' 

pun.l.lulIOnt reward quarrel play ,orl.adn ... 1 tGlms in r. gard. 1 teo in regard 
to prot.salon to .chool 

education 

1 teu in regard 

to Debaol 

attendance 

1mportant 

dee1.lona 

90% 

BoSiS 

70J' 

60% 

50'; 

lfo$ 

301<\ 

20'; 

10;11' 

Role Structure Within the German Family 

Father 

?\ • '. . -.. : 
"~ 

,. 

. 
". '. 

~.~. .... 
0 • ...... _ .QfI .... 

Mother 

.- .... -

1 tellS in rega..rd 1 tema in regard 
to proteslion to school 

education 

punlaluaent reyard quarrel pla:1 Joy/sadnese 

important 

decialoOB 

1 tams 1D regard. 

to school 

attendance 

f\J 
U1 



a cross cultural study on value of children. While 77 per 

cent of Turkish women stated having someone to depend on in 

old age as a very important reason for having a child only 

eight per cent of German women fOQDd this to be of great im

portance (KAGIT9IBA~I 1985; personal communication). 
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ALBRECHT and PFEIFFER (1979) were interested in the 

amount of deli :nquency among the Turkish children and the 

reasons for this. They found that the percentage of delin

quent behavior among the German children and the Turkish 

children is differing in some age groups, especially in pu

berty but in later age as well. The reasons for this tendency 

of delinquency are seen in the unstable situation of the Tur

kish people in terms of residence permit and other consequen

ces of migration discussed earlier (compare 1.6.). 

It is also reported that the lawyers know about the difficult 

si tuation and ih!:y"p:rrcei ve the delinquent behaviors wi thin the 

whole context, thus gtve flexible and unusual punishments 

sometimes; punishments which can help the Turkish adolscents 

to some extent. 

Other studies took parents as not only targets of in

vestigation but also for intervention to help the integra

tion process of Turkish children. WULFING (1978) studied the 

attitude of the Turkish parents in K~ln (a big city in Ger

many) towards preschool education. She made a questionnaire 

and developed a program to get the Turkish parents interested 

in the area of preschool education of their children. This 

study is done based on the background of other studies which 



show the importance of kindergarden attendance for the Tur

kish children in view of social skill and language learning. 

In her study WULFING tried to get at the possibilities and 

the limitations of preschool education as a help to integrate 

the Turkish children. 

NE~illNN (1981) studied the aims the Turkish parents 
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have in the education of their children and about the thoughts 

they have about their choice of profession. This was a very 

extensive study, initially exploring the process of the so

cialization of Turkish children and concluding with a proposal 

of characteristics which are needed by the Turkish children 

to have a chance to integrate themselves. The findings are 

that the process of socialization of the Turkish children in 

Germany does not imply an integration per see The provided 

help should be givu'n on different levels. Primarily the in

security of parents should be changed into more trust to

wards German culture. Secondly the discrimination has to be 

diminished and the contact between the Turkish and the Ger

man families should be strengthened. Thirdly guidance should 

be provided to the parents in terms of education of their 

children because the study showed that they are ready and 

willing to take help in these areas. The last point was that 

the Turkish children need to be provided with the possibi

lity to develop role-distance towards the Turkish and the 

German norms and tolerance of ambiguity. This means that 

materials and curricula have to be developed which take this 

situation into account. 
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IV. PROI3LEH 

4.1. Statement of' the Problem 

We find literature and people in different fields writ

ing about the differences, mental and behavioral disturbances 

of the Turkish children and youth. Yet as discussed previous

ly, empirical data are insufficient. These empirical studies 

available suggest that the Turkish children have to fight a 

lot of problems. Their socialization process is a very diffi

cult one because they have to act in two different, contra

dicting cultures silmultaneously. A lot of reasons for pos

sible problems are stated in the former pages. It can be stat

ed that the Turkish children are a "High-Risk-Group", meaning 

that they have to face so many dificulties that they are in 

danger of disturbances in behavioral terms. According to ZAX 

and Spector (1974) a "High-Risk-Groupll is defined as a group 

of people who are highly susceptable to mental illnesses be

cause of their status or place in society or for other reasons 

arising from their surrounding. 

More and more, people are emphasizing the importance 

of getting comparative information (AI3ADAN-UNAT 1979) about 

the Turkish youth in foreign countries as well as the retur

ners in Turkey. The present investigator attempted to ex

plore the area of perceived differences and impairment, if it 

does exist, from the vie-wpoint of German teach. TS, teaching 

Turkish children. 



In light of the literature it can be said that the 

Turkish children are perceived as different from their Ger

man peers in the areas of lin uistics, personality and social 

development. It can also be stated that these differences are 

mostly viewed as negative that is as a shortcoming, even an 

impairment. 

4.2. Questions 

The following questions posed in this study based 

on the implications of the literatur: 

Question 1a: Will the German teachers find the personality 

development of the Turkish children as lacking 

as assessed by the "Questionnaire about the in

fluence of migration upon the psychological, 

social and language development of Turkish 

children" (QJ.VlD); questions B 1 and B 2? 

Question 1b: Will the Turkish children be perceived as im

paired in their personality development in 

behavioral terras as assessed by QJ.VlD, question 

B 3 and by the "Checklist of Children Behavior 

state to be Filled by Teachers"(CCBST), sec

tion B VI? 
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Question 2a: Will the social competences of the T-u.rkish child

ren be evaluated as in need of improvement by 

their German teachers as assessed by QMD, 

question B 7 and B 8? 



Question 2b: Will the Turkish children be perceived as im

paired in their social development in behavior

al terms as assessed by QMD, question B 9 and 

by CCBST section B 3 and B 5? 

Question 3: Will the language proficiency of the Turkish 

children be perceived as less than that of their 

German peers by the German teachers as assessed 

by Q~ill, questions B 12, B 13, B 14, B 15 and 

CCBST, sections B 4 and B 5? 

Question 4: Will the physical development and appearance of 

the Turkish children be perceived as lacking as 

assessed by CCBST, sections B 1 and B 2? 

Question 5: Will the German teachers perceive the Turkish 

girls and the Turkish boys differentally in 

relation to social, personal and language deve

lopment as assessed by Q~ID, questions B 4, B 5, 

B 10, B 11 and B 16? 
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Question 6: Will the German teachers educating the Turkish 

children feel the necessity of additional train

ing to be able to understand the children with 

the perspective of their cultural background 

as assessed by QMD question B 18? 

Question 7: Will the German teachers perceive the opportuni

ties for the Turkish students as more limited com

pared to their German peers as assessed byCCBST, 

part A? 



V. I''IETHOD 

5.1. Survey 

This section covers the sampling procedure of the 

schools and the teachers and the development of the instru-

ments for teachers in assessing their perceptions about Tur-

kish children. Then the exact steps of data collection pro

cess is presented. The present study was conducted in two 

phases, the sample instrument and procedure are presented se-

parately for each phase. The first phase and the second phase 

will be called study I and study II respectively. 

5.2. Study I 

5.2.1. Sample I 
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The sample was chosen from among the primary and secon

dary school teachers in Kiel. Kielis the capital of Schles-

wig-Holstein and has 249 786 inhabitants. There are 38 700 

Turks living in Kiel and in the school year 81/82 there were 
c 

9 523 Turkish children going to schools in Kiel~ This means, 

that 5 907 Turkish children went to primary school (Grundschu

Ie) and 3 616 Turkish children went to one part of the secon

dary school (Hauptschule)T. 

6 Statistisches Taschenbuch Schleswig-Holstein 1982 

7 In the German school system the students are routed into 
three types of schools. Gymnasium which leads to the cer
tificate enabling them to go to university, Realschule 
which still is the prerequisite for a lot of jobs and 
Hauptschule which gives the basic education to the students. 
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The schoo~ where the questionnaire was distributed were 

chosen from a list of all schools in Kiel, provided by the Of

fice of Education. Eight schools in three districts were cho-

sen, according to the criteria of having more than 70 Turkish 

pupils. Four schools are in a district where most of the peop-

Ie residing in the area work on the docks. Three schools are 

in a district with factories of heavy industry and one school 

is in a suburb district with .cheap flats. 

The sample population consists of 64 German teachers in 

Kiel. The classes with about 33 per cent Turkish children were 

identified and the names of their teachers were provided by 

the directors of the schools. So from a total population of 

270 teachers 130 satisfied the above criteria. From 130 tea-

chers 64 questionnaires were returned in a one week period. 

This sample consisted of 48 male and 16 female teachers o 

5.2.2. Instrument I: Questionnaire About the Influence of 

~ligration Upon the Psychological, Social and Language 

Development of Turkish Children (Q}m) 

The teachers' questionnaire was constructed by Rella 

Kohlmeyer, the present investigator. The survey covered five 

classes of data (see Appendix D) 

(1) Demographic DataQ The teacher's age, gender and experience 

in teaching, the teachers' perception of their need of addi

tional help in teaching Turkish children and their perception 

about the socio-economic level of the Turkish children's 

families are the areas of interest here. 



33 

(2) Data about the Teachers Perceived Needs for Special Training 

The questions c 0 v er ing these data aim at the teachers 

themselves and their qualifi.cation for teaching Turkish 

children. The teachers teaching classes with a high percentage 

of Turkish students are asked to state if; and in what areas 

an additional training is necessary for them in order to be 

well prepared for their Turkish students. 

(3) Data about the Individual Personality Development of the 

Turkish Children. The questions in this section aim to get at 

the perception of possible impairment in the individual 

personality development, its reasons and at the differences 

of impairment for different sexes if it exists. 

(4) Data about the Social Personality Development of the 

Turkish Children. This group of questions tried to find the 

perception of possible difficulties in the development of social 

~IE~Whlch build up the social personality of a person. 

Again the special problems of the different sexes are taken 

into account. 

(5) Data about Language Acquisition. Here the questions in

qUire about the need of special language training, the kind 

of language training and the deficiencies in special areas. 

The questionnaire was in a "yes-no" and a multiple choice for

mat. There were 18 questions altogether and it took about a 

quarter of an hour to complete it. The questionnaire was con

structed in the following way: 



Before the construction of the final questionnaire two 

steps were undertaken. The areas of investigation were formu

lated from the inspection of the literature, from the areas 

concerned in the general curriculum and from personal experi

ences of the investigator. 
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The inspection of the literature brought about what kind 

of problems might arise according to different theoretical 

frames. The general curriculum stated the aims of education 

in the county of the Schleswig-Holstein area. This document 

gave the basic idea about what the children are asked to learn, 

to know and to acquire in school. The development of the child 

was divided into three areas in the general curriculum in or

der to be able to systenatize~ stated demands and goals of 

education. The three areas were individual personality, social 

personality and cultural personality. In the first area - indi

vidual personality - the goals were stated to be to help the 

child to become an independent person, handle his/her emotions, 

be assertive and have a meaningful life. The second area - so

cial personality - pointed to the relationship between the 

child and the society. Here the school was to help the child to 

develop the ability to live in a society constructively, to 

express him/herself, to interact with others with patience and 

friendliness, to trust others and to try to understand other 

people from their point of reference, what is have empathy, 

without having prejudices. The area "cultural personality", 

which was the third area, was not taken into account in the 

questionnaire because it was dealing with the culture~ There 

were demands like trying to understand other races, religions, 

cultures and languages, but there were as well demands as 
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studying the traditions and the history of Germany and taking 

responsi.bility in the German political and social arenas. Thus 

the investigator thought that it would not be good to "measure" 

the Turkish children against these standards by German tea

chers at the present time. 

The personal experiences of the present investigator 

threw light from the more practical point onto the problem. 

The investigator herself is a teacher in the subject "German 

for foreigners". She lived in both the German and the Turkish 

culture and she participated as a co-teacher in a preparation 

class for Turkish children for five months two days a week in 

Flensburg in the "Waldschule" in a district where most of the 

Turkish people live in Flensburg. 

Based on these informations a prelimenary questionnaire 

was administered to a sample of seven subjects at the univer

sity of Flensburg (Padagogische Hochschule Flensburg), the 

university of Kiel (Padagogische Hochschule Kiel) and at a 

school in Flensburg, where many Turkish children are taught 

(Waldschule). The seven included two professors of the subject 

"German for foreigners", two teachers at the university in the 

subject "German for foreigners", two teachers teaching at a 

school with a high percentage of Turkish students and a 

student from Flensburg who studied the subject "Ger-

man for foreigners". Five of the seven questionnaires were 

either filled when the investigator was present or the ans

wers were discussed later. Only two had to be sent back by 

mail, so there was no communication possible. 



The responses to these questions and facts from review 

of the literature were taken as response alternatives for the 

final multiple choice form of the survey. 

Part A of the questionnaire covered the data aimed at 

in section (1) described above. The teachers were asked to give 

informations about themselves in terms of their age, their 

years of experience in school and with Turkish children and 
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in terms of the type of s cl:ool that they are mainly teaching in. 

Furthermore their perception of the socia-economic status of 

the children and their families were asked. Their oppinion 

about whether or not they think that they would need additio

nal training in order to be prepared for the teaching of clas

ses with a high percentage of Turkish children were inquired. 

In Part B questions 1 - 6 covered the area "individual 

personality development ll - data class (3). Questions 1 and 2 

were introductory questions, asking whether or not in the teachers I 

view migration has an influence upon the development of the child's 

personality and if so, what reasons this can have. The mul

tiple choice answers in question 2 were derived from the ans

wers to a similar open ended question of the prelimenary que

stionnaire. In question 3 the teachers were asked if in their 

Opinion the Turkish children had difficulties in acquiring 

competences which were asked in the general curriculum. Here 

the multiple choice answers came from the curriculum and from 

the NEUMANN study (1980). The point - often stated in litera

ture - that there are most probably big differences between 

boys and girls and the possible reasons for this were taken 
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into account in question 4 and 5. The multiple choice answers 

in question 5 agains~mmed from the answers of the prelimenary 

questionnaire. Question 6 was based on literature where dif

ferent authors try to identify different age levels at which 

they think migration is most problematic for the children 

CUoal 1980, ~hrader 1978, Sandfuchs 1981). So this question 

was asking if such an age level can be determined. 

The area "social personality development" provided the 

content of the questions 7 to 11. Similar to questions 1 and 2, 

here, questions 7 and 8 checked the problem as to whether the 

migration had an impact upon the development of the social 

personality and, if the answer is yes, which reasons could 

be found for it. The multiple choice answers in question 8 

originated from the answers to a similar openended ques~ion 

in the prelimenary questionnaire. Question 9 was aimed at 

getting to the point at whether or not the Turkish children 

have difficulties in acquiring the compentencies demanded in 

the general curriculum. In questions 10 and 11, similar to 

questions 4 and 5 the goal was getting at perceived differen

ces in the development between boys and girls and what POST 

sible reasons there might be. 

Questions 12 to 16 tried to get at the possible problems 

arising in language acqui.si tion. Like question 6, question 12 

inquired about whether or not the migration age put the child

ren into a different position in relation to language acquisi-

tion. Question 13 was based on the discussion in Ii teratur as 

to how the teaching of German to the Turkish children should be 

organized. The different ideas an teaching German were presented 



as multiple choice alternatives. The curriculum for the sub

ject "German for foreigners" was the source of the multiple 

choice answers in question 15. It was asked in question 14, 
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if the language deficiencies of the Turkish children can be 

attached to special points of the communicative competence and 

in question 15 the points were given as multiple choice ans

wers. Question 16 inquired about the differences between boys 

and girls again but there were no possible reasons given as 

alternatives because there were no reasons to be found in li

terature nor from the prelimenary questionnaire. It was just 

stated in literature that there is a difference between men 

and women, so this question was aimed to the point whether 

this difference exists for boys and girls as well. 

The last two questions (17 and 18) belong to data class 

(2): The teachers perceived needs of additional training for 

themselves. What the teachers thought about a special training 

in general in order to teach Turkish children and if such need 

is perceived, what areas were investigated. The areas were de

rived from answers to the prelimenary questionnaire. 

5.2.3. Procedure I 

The permission for the collection of the data by the 

prepared structured questionnaire was taken from the Ministry 

of Social Affaires. Then the eight schools which were chosen 

as explained in the sample section were contacted. The permis

sion of the directors was asked and a date was made. After 

this the questionnaires were taken to each school by the 



investigator. The director or the school secretary distributed 

the questionnaires to the teachers fulfilling the criteria of 

teaching in classes with about one third of Turkish children or 

in preparation classes. A period of 7 to 10 days was given to 

the teachers to fill the questionnaires. After that the in-

vestigator went back and colI ecte d the completed question-

naires. The return rate was about 50 per cent. 

5.3. Study II 

In study I an overall impairment of the Turkish child

ren (personally, socially and language wise)was perceived by most 

of the teachers and possible reasons were given. But it was not 

possible for the teachers to pinpoint the perceived impairment 

down to concrete consequences in the behavior of the Turkish c.bild-

ren within the structure of the items of the questionnaire. 

The investigator had the opinion that the questions 

aiming at the concrete behavioral consequences were perhaps 

not stated in such a way that the behaviors shown by the Tur

kish children would come to me surface. That is they might not have 

had those behaviors as choices that were lacking .or that they 

might not have been concrete enough. For these reasons study II 

was conducted. 

5.3.1. Sample II 

The same schools - as in study I - from the same areas 

in Kiel were chosen. The criteria of having more than 33 per 

cent Turkish children in class was changed into the criteria 



of having five or more Turkish children in class. The reason 

for this change primarily was that in study I the directors 

stated that they try to distribute the Turkish children such 

that every class has some and secondly that right now a lot 

of Turkish families leave to go to Turkey. 

As this sample was chosen four months after the first 

sample, there were slight differences in the numbers. At this 

time 106 teachers at seven schools fulfilled the criteria 

stated above. The eighth school did not have any class with 

more than four Turkish children any more. From these 106 tea

chers 55 sent the questionnaire back, but only 37 filled it 

properly. The other 18 teachers started filling it but did 

not complete it or sent it back unfilled. Some stated as rea

son for not completing that in their opinion this question

naire would deepen the present prejudice towards the Turkish 

children. Thus the second sample contained 37 teachers, of 

whom 21 were female and 16 were males. 

5.3.2. Instrument II: The Checklist of Children's 

Behavior State 

The Checklist of Children's Behavior State to be filled 

by teachers (CCBST) was constructed by Bella Kohlmeyer, the 

present investigator. The questionnaire contained three dif

ferent classes of data(see Appendix F) 

(1) Demographic Data. Information is asked from the tea

chers about the grade level, the age of the Turkish children 

and their percentage in the teacher's class. 



41 

(2) Items about the Chances and Opportunities that Exist for 

the Turkish Children for Personal, Social and Academic Behavior 

According to the Oppinion of the German Teachers. The items in 

this class try to get at the possibilities that the Turkish 

children have to unfold their personality within a psychologi

cally healthy surrounding. This means that questions about 

whether or not they have the possi bili ty to do things they like, 

they are good at and whether or not they can get help when 

problems arise etc. are of interest here. 

(3) Items about the Observable Points of the Physical, Psycho

logical and Social Development of the Turkish Children. This 

group of items is divided into six sections: 

- Outside Appearance. The investigator wanted to know whether 

the Turkish children differ from their German peers in 

their appearance. Thus are different at the first glance. 

- Physical Development. The questions of this group of items 

aim to find out if there is a difference in the physical deve

lopment between the Turkish children and their German peers. 

- Social Development. Here the communicative activities of 

the Turkish children are the area of interest, not language 

wise but from the skills of interpersonal interaction. 

- Language and Concept Development. The questions in this 

category ask for the extend to which the Turkish children 

are familiar with the German language. 

_ Social Language Development. In this group of items it is 

again, not the language proficiency which jg :irwestigated, but the 

knowledge of the social rules that are included in the German 

language system like politeness and others. 



- Adjustment and Problems in Adjustment. Here the questions 

try to get at the appropriate and unappropriate behaviors 

shown by the Turkish children. 

The questionnaire was in a one to five rating scale 

format. The Turkish children were compared to their German 

peers. Similarity meant "three", more meant "four", less 

meant "two", "oneil expressed much less and "five" much more 

than their German peers. There were 104 questions in the 

questionnaire and it took about half an hour to complete it. 

Initially an existing instrument was searched for to 

get at the concrete differences in behavior in terms of Tur-

kish and German children. The American Association on Men

tal deficiency (AAIVID) Adaptive Behavior Scale was a clear 

cut concrete instrument. The goal of this checklist was to 

find unappropriate behaviors as a signal for possible mental 

disturbances or illnesses (see Appendix G). 

The AAIVID scale was devaoped in America and contains 

very concrete items. It was aiming at very concrete observ

able behavior like "the child takes good care for its hair" 

or "talks loud in class" etc. The scale was standardized 
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for Turkish population by EPIR (1976). Thus it seemed even 

more reasonable to use in evaluating Turkish children. From 

this scale the investigator selected all the items that where 

appropriate to ask to teachers about the behavior of Turkish 

children. This means the behavior states had to be priora

rity observable in the school setting and secondly had to 



be relevant for Turkish children. According to these crite

ria the following questions were chosen from the AAMD check-

list: 

Part One, I , D, 13, Clothing 

Part One, II , A, 22, Vision 

Part One, II , A, 23, Hearing 

Part One, IV , C, 39, Conversation 

Part One, VIII, A, 53, Iniative 

Part One, VIII, A, 54, Passivity 

Part One, VIII, B, 54, Passivity 

Part One, VIII, B, 56, Persistence 

Part One, IX , 58, Personal Belongings 

Part One, X , 60, Cooperation 

Part One, X 61 , Consideration for Others 

Part One, X 63, Interaction with Others 
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Part One, X , 64, Participation in Group Activities 

Part Two, II , 6, Teases and Gossips About Others 

Part Two, II , 8, Disrupts Others' Activities 

Part Two, II , 11 , Uses Angry Language 

Part Two, III 12, Ignores Regulations or 
Regular Routines 

Part Two, III , 13, Resists Following Instructions, 
Requests or Orders 

Part Two, III , 14, Has Impudent or Rebellious 
Attitude Toward Authority 

Part Two, IV 19, Lies or Cheets 

Part Two, X 31 , Does Physical Violence to Self 

Part T-W'o, XI 32, Has Hyperactive Tendencies 

Part Two, XIII, 37, Tends to Overestimate 
Own Abilities 
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Part Two, XIII, 38, Reacts Poorly to Criticism 

Part Two, XIII, 40, Demands Excessive Attention 
or Praise 

Part Two, XIII, 41 , Seems to Feel Persecuted 

Part Two, XIII, 43, Has Other Signs of Emotional 
Instabilities 

In addition to these items, questions were chosen from 

a questionnaire that was constructed by 9ULHA (1974) (see 

Appendix H). 9ULHA has a model talking about satisfaction level 

in a culturee She determines several areas of importance for 

personal satisfaction. 9ULHA assumes that satisfaction in 

these areas leads to a more constructive and healthy level of 

adjustmento These Areas are: 

- Ability Utilization (six items) 

- Achievement (five items) 

- Social Activity (six items) 

- Creativity (five items) 

- Living Conditions (seven items) 

- Social Status (eight items) 

- Basic Values (five items) 

- Friends (five items) 

- University Rules and Procedures (six items) 

- Instructors (ten items) 

- Curriculum (nine items) 

- Counseling-Advising (seven items) 

_ Opportunities to Become Familiar with the American 
Culture (five items) 

_ Emotional Security (five items) 

- Financial Security (five items) 

_ Overall Satisfaction (seven items) 



~ULP~ devides a self-rating questionnaire to assess 

the level of satisfaction of the students (1974). For the 

purposes of this present study the relevant items were se

lected from this questionnaire. The wording of the items was 

transformed so that htey would assess the perception of the 

teachers e The selection of the items was conducted by Hella 

Kohlmeyer, Fato~ Erkman and Meral ~ulha herself. Part A of 

CCRST is the product of the above process. The only areas 

not at all included from the original questionnaire were 
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Living Conditions, University Rules and Procedures. As a result 

following items were selected: 

- The chance to do things I am best at. 

- Being able to enjoy the results of my studying. 

- Being able to be proud when I get good grades. 

- Being able to spend time in social activities. 

- The social events provided for students here. 

- The chance to experiment with some of my own ideas. 

- The chance to originate things on my own. 

- The chance to experiment with something different. 

- The chance to use my own creative thinking. 

- The chance to express my originality in my studies. 

- The opportunity to occupy a visible place in the community 

at large. 

- Status in the eyes of faculty. 

- Status in the eyes of fellow students. 

- The respect that is shown for the ideas of stUdents. 

- The chance for me to feel worthwhile as an individual. 

- Being able to do things that do not go against my principles o 



Being able to be accepted in this academic cOIDIDunity with 

my beliefs. 

- Being comfortable with the moral values of people around me 

in this academic community. 

- The opportunity to make close friends here. 

- The friendliness of people around me. 

The way students in my program get along with each other. 

- The amount of personal attention I get from teachers. 

- Teachers' concern for students' needs and interests. 

- The quali tiy of' educations stUdents get here. 

- The chance to participate in class discussions about course 

material. 

- The chance of finding someone to help me when I have a 

problem. 

Being able to interact with American people in the com-

munity at large. 

- My financial situation. 
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Thus the final questionnaire contained questions from 

these two sources, the AAMD Adaptive Behavior Scale and the 

questionnaire used by Meral 9ulha. In order to avoid biases 

that arise through rating tendencies of the teachers towards 

"less ll or "more", the items were stated in different ways. 

Some were stated in a negative format 'whereas others were 

stated in a positive way, favouring the abilities of the Tur-

kish children. 
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5.3.3. Procedure II 

The same sample of eight schools in Kiel was chosen. 

After taking the permission from the Ministry of Social Af

faires to distribute the questionnaires, the investigator con

tacted the schools. One school from the eight of the sample 

described above did not have any classes that fulfilled the 

new criteria that is having five Turkish students or more. The 

other seven schools stated the number of teachers in their 

setting who have five or more Turkish children in their clas

ses. Altogether there were 106 teachers in the selected 

schools fulfilling the criteria. Every school got one ques

tionnaire in spare and one for the director. So 120 question

naires were given out and 106 were supposed to be filled. The 

schools were asked to send all the questionnaires back by mail. 

One school sent all the questionnaires back unfilled because 

the teachers were not willing to fill it. They stated that the 

questions were such that present prejudice would ,be deepened. 

Another school didn't send back any questionnaire and when 

asked, the same reason was given. 

From the other five schools 55 questionnaires came 

back and among these 18 teachers sent the questionnaires 

back partially filled or unfilled and gave reasons for not 

having filling it (see Appendix K). So overall 37 valid 

questionnaires were sent back. 
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VI RESULTS 

6 0 1. Results of Study I 

The results of study I are presented in this section. 

All the questionnaires were collected and the data were 

punched into the computer. The results will be presented in 

graphs of frequency distributions and described. As the sample 

appeared to be representative of the population of teachers 

in Schleswig-Holstein according to age, gender and experi

ence in teaching, data can be generalized for this popula-

tion o 

6.1.1. Demographic Data 

Part A of the questionnaire contained information about 

the sample. All the other classes of data made up Part B. The 

questionnaires were answered by 16 men (25 per cent) and 48 

women (75 per cent)~heage distribution of the sample is pre-

sented in Chart I. It shows that most of the teachers, namely 

55 (86 per cent) were between the ages of 25 - 45 years. Half / 

of this 86 per cent were between the ages of 25 - 35 years 

(42 per cent) and the other half were between 35 - 45 years 

old (44 per cent). 

The next question - about the years of experience in 

teaching - showed that most of the teachers taught between 

10 - 20 years (42 per cent) or more than that (13 per cent). 

Among the other 45 per cent the distribution is such that 33 

per cent have taught 5 - 10 years, 9 per cent taught 1 - 5 



years and 3 per cent taught less than one year. The years of 

experience in teaching Turkish children are plottet in Chart II. 

Chart I: 

Percentage Distribution of the Age of the Teachers 
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Chart II: 

The Distribution of Sample Subjects According to Years OI 

Teaching Turkish Children 

1 5 1 Years OI Teaching Turkish Children 

Among the subject population the teachers teaching Tur

kish children predominantly in primary schools made up 39 per 

cent and 33 per cent of the teachers taught the Turkish child

ren predominantly in secondary schools e This adds up to 72 per 

cent. The rest of the sample subjects, 28 per cent did not mark 
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anyone of the two answers. As to the socio-economic level 

of the Turkish children they are teaching and their families 

the teachers marked mostly low (84 per cent) socio-economic 

status and middle socio-economic status was checked by 16 per 

cent. There were no checks of high socio-economic level. The 

question to whether or not they think that they need addi

tional help and training for teaching Turkish children was 

answered by 70 per cent of the teachers affirmatively and 30 

per cent did not think that they needed help. About 10 per 

cent of the teachers who had indicated no need for help added 

that they already had got additional knowledge and skills 

which they held to be necessary. When we add this 10 per cent 

seeing additional training to be needed in teaching Turkish 

children, than the percentage of the teachers expressing need 

for help is raised to 80 per cent. The areas of aid were 

identified to be: pedagogical training, language teaching 

training, background information, basic language competence 

in the foreign language. Furthermore a need for help in com

municating and interacting successfully with the Turkish pa

rents and a need for materials in language teaching for the 

specific group were stated. 

6.1.2. Data about the Individual Personality Development 

Nearly all of the teachers, namely 92 per cent stated 

that they perceive migration has an unfavourable impact upon 

the individual personality development of the Turkish child

ren. The perceived main reasons for this were stated as the 

differences in the style of education and the different ex

pectations between the Turkish parents and the German 



society (78 per cent), the experience of living with the in-

security of either staying in Germany or going back to Tur

key (69 per cent), the detachment from the home culture (67 

per cent) and language and communication problems (63 per 

cent) • 

Chart III: 

Percentage Distribution of Question B 2 
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Question B 3 explores the perceived difficulties in the 

development of specific competences. The competences "ability 

to critisize" and "self-confidence" were checked as being the 

most problematic here. They were marked by 45 per cent and by 

42 per cent of the teachers respectively. All the other com

petences: trust, independance, spontaneity and tolerance for 

ambiguity were checked by less than 25 per cent of the tea-

chers as observed in Chart IV. 



Chart IV: 

Percentage Distribution of Question B 3 

(The spe ?ificationof -the perceived difficul ties :in tlJ.e indi v.nua 1 
personallty development into different competences) 

~ a) trust 
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b) independance 

c) self-confidence 
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d) spontaneity 
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e) tolerance for ambiguity 

f) ability to critisize o 

Differences in the individual personality development 

between boys and girls were perceived by 94 per cent of the 

teachers. Only four teachers did.not see any difference. The 

reasons for these differences - stated as multiple choice 

answers in question 5 - all seem to be relevant because they 

were all marked by at least 50 per cent of the teachers 

(see chart V). 

Chart V: 

Percentage Distribution of Question B 5 

(Possible perceived reasons for differences in the individual 
personality development between boys and girls.) 
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a) difference in education 

b) more damand is put and more sunport 
is given to the Turkish boys by the 
family with regard to their 
personality development. 

c) the role expectations of men and 
women in the home culture is 
replicated in Germany. 

d) the role expectations from Turkish 
and German women are more different 
than the role expectations of 
Turkish and German men. 



The question to whether or .not the migration age is 

connected to an impairment in the individual personality de-

velopment was content of question 6. Here 83 per cent of the 

teachers marked that there is a connection of migration age 

and the impairment and 73 per cent of the teachers marked 

that the children who come after primary school age have the 

most problems. The impairment of the personality development 

of the children who come during primary school was perceived 

ot exist by 30 per cent of the teachers. Only one teacher (2 

per cent) stated that the children also have problems when 

they come at age one to three and two teachers (3 per cent) 

marked the choice that children coming at age three to six 

have problems. 

6.1.3. Data about the Social Personality Development 

An impairment in the development of the social persona-

lity was perceived by 75 per cent of the teachers. Wheras 25 

per cent of the teachers responded negatively, that is they 

did not perceive problems in this respect. The main reasons 

for impairment in this area were stated as "membership in a 

social minority group" and "discrimination and stigmatization" 

by 47 per cent and by 52 per cent of the teachers respective

ly (see Chart VI). 



Chart VI: 

Percentage Distribution of Question B 8 

(The perceived reasons for a possible impairment of the 
social personality development of the Turkish children) 
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a) Being a member of a social 
minority group 

b) discrimination and stigmatization 

c) disorientation because of 
differing social expectations 

d) lack of self-confidence 

Question 9 explored the specific competences that the 

children have difficulties with. Here it was seen that except 

the "ability to express themselves" which is checked by 39 

teachers (61 per cent) the different competences were not per

ceived as areas of difficulty for the Turkish children by the 

teachers. They were all checked by less than one third of all 

teachers (see Chart VII). 

Chart VII: 

Percentage Distribution of Question B 9 

(Speaification of the difficulties in the social personality 
development into different competences) 

a) tolerance 

b) ability to express themselves 

c) tidiness 

d) readiness to help 

2IT e) cooperative behavior 

f) behaving in a socially 
adjusted manner 



A difference between boys and girls in terms of social 

personality development was perceived by 53 teachers (83 per 

cent) and negated by 11 teachers (17 per cent). The main 

reasons for the perceived differences were stated to be that 

"the girls are - according to their education - more ready 

to help and cooperate" (52 per cent) and lithe boys have a 

strong need to show their independence" (63 per cent) (see 

Chart VIII). 

Chart VIII: 

Percentage Distribution of Question B 11 

(Possible perceived reasons for differences in the social 
personality development between boys and girls.) 

a) the girls are - according to 
their education more flexible 

b) the girls are - according to 
their education - more ready 
to help and to cooperate 
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c) the girls have - according to 
their education more difficulties 

d) the boys have a strong need 
to show their independence abc d 

6.1.4. Data about the Language acquisition 

According to the opinion of the teachers a special 

language training program 1.s necessary for the Turkish child-

rene This need is perceived to be most pronounced if they 

come at the ages three to six. Nineteen per cent think that 

Turkish children need additional language training if they 



come at the ages one to three or even if they were born in 

Germany. As for the kind of additional language training more 

than 60 per cent of the teachers checked all three alterna-

tive additional language programs. Specificly: language 

training at preschool age - one or two years in preparation 

classes, as long as they have deficiencies - additional train-

ning besides teaching in a normal German class were all seen 

Chart IX: 

Percentage Distribution of Question B 13 

kinds of language programs for Turkish children) 

o 
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a) language training at preschool 
age 

b) one or two years in preparation 
classes 

c) as long as they have defi
ciencies additional training 

d; there is no additional langu
age training necessary 

The teachers did not think that it is possible to attach 

the language deficiencies to competencies in the specified 

communicative functions. This question was answered negative-

ly by 73 per cent of the teachers. Those teachers who respon

ded affirmatively most often stated that the specific deficien

cies differ from child to child (see Chart X). 



Chart X: 

Percentage Distribution of Question B 15 

(The specification of the deficiencies in the acquisition of languje. ) 
10 a) to order 

80l b) to ask 

~ c) to refuse 
I 

~ d) to dispute 

201 
,~ I I 

abc d 

e) to thank 

cO., f) to excuse themselves 
e f g 

g) it differs from child to 
child 

A difference in language acquisition between boys and 

girls was not seen by the teachers (97 per cent). Only two 

teachers (three per cent) checked the "yes lt alternative indi-

cating that there is a difference. 

6.1.5. Data about the Additional Training for the Teachers 

Additional qualifications for the teachers teaching Tur-

kish children were stated to be necessary by 88 per cent of 

the teachers and all four areas stated in the multiple choice 

questions were seen as relevant by about 50 per cent of the 

teachers. P~dagogical training, language teaching training, 

background information about the Turkish culture and basic 

language competence in the foreign language were seen as neces

sary (see Chart XI). 



Chart XI: 

Percentage Distribution of Question B 18 

(The areas of possible additional training for the teachers.) 

100 a) pedagogical training 
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6.2. Results of Study II 

The results of stUdy II are given in this section. In 

aralysis of the responses, "much less" and "less" al terna-

ti ves of the responses, "much less" and "less " altern ati ves 

presented as "less ll
, " s imilar ll and "more". 

6.2.1. Demographic Data 

In data class I, where the sample was described in re-

lation to the grade level the teachers were teaching at the 

time of the investigation and in relation to the number of 

Turkish children they have in class, it appeared that in 26 

classes five Turkish children were attending, in five clas-

ses six Turkish children, in four classes seven Turkish 

children and in two classes eight Turkish children were pre-

sent. In terms of the total the Turkish children make up to 

about 25 per cent to 33 per cent of the class population. The 

distribution of the grade le .. ;-el (and age level accordingly) 
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the teachers are teaching at the present time is presented 

in Chart XII. 

Chart XII: 

Distribution of Grade Levels the Teachers Were 
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a) 1. 
b) 2. 

~H: 
f) 6. 
g) 7. 
h) 8. 
i) 9. 

grade - age 6 to 7 
grade - age 7 to 8 
grade - age 8 to 9 
grade - age 9 to 10 
grade - age 10 to 11 
grade - age 11 to 13 
grade - age 12 to 14 
grade - age 13 to 15 
grade - age 14 to 16 

grade level 

6.2.2. Results of Part A of the CCBST 

Part A of the CCBST contained questions about the oppor

tunities the Turkish children have to interact and to develop 

healthy personality. The raw data and percentages are present-

ed in length in Appendix J. In this section the perception of 

highest similarity between Turkish children and their German 

peers were on the items of Creativity (items 4, 10, 13), In

struction (items 21, 22), Financial Security (item 29), Ability 

Utilization (item 1) and on some aspects of Curriculum (item 23), 

Social Activity (items 5 and 12), Social Status (items 5, 14, 

16) and Basic Values (items 6, 18). Similarity between the Tur-

kish and German children in the above areas as reflected by the 

specified items by a minimum of 73 per cent and a maximum of 

100 per cent of the German teachers. 



~mong the Social Activity items, item 3, inquiring 

ability to spend time in social activitie~ and items 15 and 

17 in the Social Status area, stating acceptance in the eyes 

of fellow students and feeling worthwhile as an individual 

were perceived to be dissimilar for Turkish children compared 

to their German peers by about 40 per cent of the German tea-

chers. For item 3, the teachers perceived the dissimilarity 

in different ways: that is 32 per cent thought th~t Turkish 

children were able to spend less time in social activities 

compared to their German peers wheras 8 per cent perceived 

them as having more possibilities. While in terms of social 

status (item 15, 17) Turkish children were perceived as having 

less opportunity. 

Item 19 in the Basic Values area, inquiring about the 

perceived state of comfort of the Turkish children with the 

moral values around them in the school setting were perceived 

as an area of discomfort for the Turkish children by 42 per 

cent of the teachers. On question 24 of the Curriculum area, 

where participation in class discussions about course material~ 

is explored, the perception of dissimilarity in the direction 

of less involvement of Turkish children was stated by over 

50 per cent of the teachers. In the areas of Achievement (items 

2, 9 and 11) and Friends (item 20) a consistent response of 

perception of mild similary between Turkish and German was 

stated by the teachers (between 60 to 73 per cent). 

In terms of Emotional Security (item 7) and Opportunities 

to become ~;'amiliar with the German Culture (items 8, 26, 27) 



perception of dissimilarity by more than 40 per cent of the 

teachers was attained consistently over the items. 

6.2.30 Results of Part E of CCBST 

O:n p2.rt B section one which covers the physical appear-

ance of the Turkish children, o.n all six items similarity was pe:r

ceived at most by 78 per cent of the teachers. That is at 

most 23 teachers stated that there is no difference in appear

ance. Among the teachers 32 per cent perceived the Turkish 

children to wear clothes that do not fit properly (question 1) 

or are not appropriate for time, place and weather (question 3) 

more often than their German peers do. 

In question 2, i. e. wearing torn or soiled clothes and 

in question 4, i. e. taking poor care of hair, the findings 

were spread again. 22 per cent of the teachers stated that 

Turkish children take better care of their hair and wear less 

torn or soiled clothes and nearly the same amount of teachers 

(in question 2, 19 per cent; in question 4, 11 per cent) 

stated the opposite to be the case. 

In section two named "The Physical Development" per

ception of similarity was predominant. Question 1, i. e. 

having appropriate height and question 2, i. e. having appro

priate weight were answered reflecting a perception of simi

larity by 100 per cent (37) of the teachers and dissimilarity 

on the other items vvas stated by at most 13 per cent of the 

teachers. 
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The content of section three is the Social Development. 

Similarity was perceived by at least 86 per cent of the tea

chers between Turkish and German children on participation 

in play activities (item 3), communication with adults (item 5), 

persistence in the things they do (item 6), having negative 

attitude toward friends (item 3), teasing and gossipping 

(item 17) and disrupting other's activities (item 18). Per

ception of dissimilarity was 20 to 27 per cent on poor atten

tion span (item 7), showing sense of responsibility (item 8), 

regularity and continuity in class activities (item 9), show-

ing respect to rules (item 11) and willingness to help others 

(item 14). This perception of dissimilarity was in the direc-

tion of more of these behaviors on items 11 and 14 and less of 

these behaviors on items 7,8 and 9 among the Turkish children. 

On the items 4, 10, 12 and 15 there was a difference 

perceived by 32 to 35 per cent of the teachers. Except for 

question 4, i. e. having good communication with-friends, where 

32 per cent stated a better communication and only 3 per cent 

stated less communication to be perceived among the Turkish 

children than among the German children and their friends, the 

direction of dissimilarity was not clear. Nearly as many tea

chers perceived the Turkish children to have more positive 

attitude towards rules and regulations (item 10, 16 per cent) 

as those who perceived more negative (less positive) attitude 

in this respect (19 per cent). For having a positive attitude 

towards teachers (item 12) it was a similar situation: 11 per 

cent of the teachers stated that the Turkish children have 

more positive attitude towards teachers than their German 



peers and 22 per cent perceived it to be the opposite. In 

question 15 (being interested in the affairs of others) the 

teachers' perception between the Turkish and the German 

children are split up into two (16 per cent each) in both 

directions, that is being more or less interested in the af-

fairs of others than their German peers. Question 1 (show 

cooperative behavior) reached the highest percentage of a 

perceived dissimilarity in this section (43 per cent). Again 

there was discrepancy in the perception of the teachers, 

such that 27 per cent stated the Turkish children to be less 

cooperative while 16 per cent thought they were more coope

rative than their German peers. 

The section "German Language and Concept Developmentli 

which is section 4 of part B showed the highest percentages 

of perceived differences between the Turkish and the German 

children. In questions 5, 9, 10, and part of question 12 the 

teachers who perceived a difference were in the minority, 

thus at least 81 per cent perceived the Turkish children to 

be similar in terms of the utilization of gestures and mi-

mics and spelling skills and in terms of concept development 

was perceived by 87 per cent as similar to their German peers 

whereas abstract concept was seen as dissimilar by 35 per cent 

of the teachers in the direction of development. A dissimi-

larity was perceived by 62 to 73 per cent on items 1, 2, 3, 

4 6 7 8 and 11. That is the Turkish children were stated to , , , , 
be more deficient in pronounciation, fl~ency of speech, age 

and class level appropriate development of German language, 

sentence structure, amount of vocabulary, written expression 



and comprehension of materials learned through listening. 

All these questions cover the development of the language 

acquisition. 

In the section covering Social Language Development 

the items about utilization of words of politeness and talk

ing in general was not seen as being developed very different

ly among the German and the Turkish children. Specificly in 

question 1, 2 and 5, 78 to 89 per cent of the teachers did 

not perceive any difference~ ~TIereas item 3, i. ee talking 

with others about sports, familiy etc. and item 4 about ef

fective communication in a conversation were perceived very 

differently. From the 40 to 41 per cent of the teachers who 

stated to perceive a difference in this respect, on item 3, 

38 per cent and on item 4, 24 per cent perceived the Turkish 

children as being more deficient than their German peers; 

while 3 per cent (item 3) and 16 per cent (item 4) stated 

that they are less deficient. 

In the last section (section 6) the question _ 

with adaptation and problems of adaptation. Here in question 

8 (cheat in examinations), 14 (don't engage in self-abusing 

behavior) and 20 (seem to feel persecuted) the Turkish child

ren were perceived to be similar by 100 per cent of the tea

chers that is by all 37 of them. In terms of passivity (item 1), 

hypochondical tendencies (item 19) and emotional lability 

(item 22) 95 per cent of the teachers perceived a similarity 

between the Turkish children and their German peers. Among 

the teachers 84 to 89 per cent perceived the Turkish children 



to be similar to the German children on the items 2, 4, 5, 

6, 7, 12, 13, 17 and 23 covering behavior as causing harm 

to objects, throwing tantrums, lieing and cheating, stealing, 

spitting, nail biting, being withdrawn, showing stereotypic 

behavior, getting upset when critisized and having addictions 

like cigarete smoking alcohol and drugs. The perception of 

the Turkish children making fun of friends and teachers (ques

tion 15) was very heterogenous o Similarity on these items was 

perceived by 74 to 78 per cent of the teachers. Among those 

who stated a dissimilarity, some teachers (question 10, 11 per 

cent and question 15, 19 per cent). The questions where 30 to 

33 per cent of the teachers perceived a dissimilarity con

tained items such as being physically aggressive (question 3), 

swearing and using bad words (question 9), becoming easily 

discouraged (question 16), demanding excessive attention and 

love (question 21) and tending to overestimate their abilities 

(question 18). On all of these items except question 21. 22 

to 27 per cent of the teachers perceived that the Turkish 

children show more of these unwanted behaviors and 5 to 11 

per cent stated that these behaviors are shown less by the 

Turkish children than by their German peers. 

On question 21 (demanding excessive attention and love) 

the perception was more homogeneous, the 32 per cent stating 

a dissimilarity consistently perceived the Turkish children 

to demand more excessive attention and love. In terms of 

showing inconsiderate behavior (item 11) the Turkish children 

were perceived differently among the teachers. Only 59 per 

cent perceived no difference, while 11 per cent stated the 



Turkish children show less inconsiderate behavior than their 

German peers. 30 per cent perceived the Turkish children 

to exhibit this behavior more than the German children. 
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VII. SUI'TI'1ARY AND DISCUSSION 

7.1. Summary of Results 

The German teachers who have Turkish students in their 

classes in general perceive these children as impaired in 

their German language development, both written and oral 

expression and as lacking in their personal as well as social 

development. Yet when they were asked to specify the beha

viors of the Turkish children relating to these areas the 

perceived difference of the Turkish children from their German 

peers were on very few dimensions. Specificly, the Turkish 

children are perceived in the eyes of more than 90 per cent 

of the German teachers as being similar to their German peers 

in the following dimensions: 

- having opportunity to occupy a visible place in the 

school community. 

- having the chance to originate things on their own. 

-. being respected with their ideas. 

- having age appropriate height. 

- having age appropriate weight. 

- having problems with sight. 

- having problems with hearing. 

- kind of communication with adults. 

_ persistence in anything they do. 

_ teasing and gossipping about others. 

_ having appropriate spelling skills. 

- being passive or active. 

- cheating in examinations. 



- engaging in self-abusing behavior. 

- showing hypochondrical tendencies. 

- feeling persecuted. 

- showing emotional lability. 

The percentage of teachers perceiving differences bet

ween the German and the Turkish children did not reach a very 

high level on most of the items. The highest percentages, 

what is 73 per cent of the teachers stated that the Turkish 

children are different from their German peers in three Ques

tions, namely: 

The Turkish children are differing in terms of fluency of 

speech in German. 

The Turkish children are differing in terms of appropriate 

style of speech in German. 

The Turkish children are differing in terms of sentence 

structure and expression in German. 

7.2. Discussion of Results in Relation 

to the stated Questions 
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The results of the present study will be discusses here 

as they specificly relate to each of the following questions. 

Question 1a: Will the German teachers find the personality 

development of the Turkish children as being 

different from that of the German children as 

assessed by QMD questions B 1 and B 27 



This question was affined since 93 per cent of the tea

chers stated that they perceive the Turkish children as be

ing personally impaired (QMD, question B 1). The reasons that 

were stated by more than 60 per cent of the teachers included 

detachement from home culture, difference bet~een the styles 

of education, expectations of the Turkish parents, and the 

German society causing them to experience insecurity, langu

age and communication problems and also having to live with 

the insecurity of not knowing for sure whether they will stay 

in Germany or go back to Turkey. 

Question 1b: Will the Turkish children be perceived as dif

fering in their personality development in be

havioral terms as assessed by QMD, question B 3 

and by CCBST section B VI? 

Question 1b was partially affirmatively answered since 

on question B 3 of the QMD no items were checked-by more 

than 50 per cent of the teachers and only two items, namely 

self-confidence (42 per cent) and ability to critisize (45 

per cent) were checked by more than 30 per cent of the tea

chers. In section B, VI of the CCBST out of 23 items six 

were perceived as showing a difference between the German 

and the Turkish children by at least 30 per cent of the tea

chers. These items were connected to physical aggressiveness, 

swearing, showing inconsiderate behaviors, becoming easily 

discouraged, tending to overestimate their abilities and 

demanding excessive attention and love. Whereas on items like 

being passive, cheating in examination, engaging in 



self-abusing behaviors, showing hypochondriacal tendencies, 

seeming to feel persecuted and showing emotional lability 

which were all seen as possible indicators of weakness in 

personality development, at least 90 per cent of the teachers 

did not perceive any difference between the Turkish and the 

German children. These results show that the teachers' per

ception of behaviors do not indicate big impairment in the 

personality development of the Turkish children in Germany. 

Question 2a: Will the social competencies of the Turkish 

children be evaluated as differing by their 

German teachers as assessed by QMD questions 

B 7 and B 8? 

This question was affirmed since 75 per cent of the 

teachers perceived the Turkish children to be impaired in 

their social personality development. The main perceived rea

sons were to have membership in a social minority group, dis

crimination and stigmatization. They were stated by about 50 

per cent of the teachers. 

Question 2b: Will the Turkish children be perceived as being 

different in their social development in be

havioral terms as assessed by QMD, question B 9 

and by CCBST section B 3 and B 51 
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In question B 9 of the QMD only the ability to express 

themselves was perceived as lacking by 61 per cent of the tea

chers. All the other items were at most checked by 30 per cent 



of the teachers. This result was in line with the finding on 

the items in section B 3 and B 5 of the CCBST. Here only in 

three questions a difference in the behavior between the Tur

kish children and the German children was perceived such that 

the Turkish children seem to have a lack in those behaviors. 

The items: showing cooperative behavior, effectively communi

cating in a conversation and talking with others about sports, 

family etc. were perceived to be deficient for the Turkish 

children by about 30 per cent of the teachers. Wheras beha

viors like having good communication with adults, showing 

persistance in anything done and teasing and gossiping about 

others were perceived as not being different between the Tur

kish and the German children by about 90 per cent of the tea

chers. The answers to the other items range between the two 

extremes stated above so that this question is not confirmed 

very much by the given results. 

Question 3: Will the language proficiency of the Turkish 

children be perceived as less than that of their 

German peers by the German teachers as assessed 

by QMD, question B 12, B 13, B 14 and B 15 and 

by CCBST section B 4 and B 5? 

This question is strongly backed up by the results 

that are given. Among the questioned teachers 94 per cent 

stated that a specific language program is necessary for the 

Turkish children who come at primary school age. A specific 

language training at preschool age, a one or two year pre

paration class and additional training besides the teaching 

in a normal German class as long as they have deficiencies 

· ( 1 



were proposed by more than 60 per cent of the teachers. De

ficiencies were perceived in many respects. The pronouncia

tion, fluency of speech, style of speech, sentence structure 

and expression, amount of vocabulary and written expression 

in German were perceived to be deficient for the Turkish 

children by 60 to 70 per cent of the teachers. This has con

se~uences on the comprehension of material that is learned 

through listening in the opinion of 68 per cent of the tea

chers and 24 per cent see a conse~uence on the understanding 

of abstract concepts. 

Question 4: Will the physical development and appearance of 

the Turkish children be perceived as being dif

ferent as assessed ab CCBST section B 1 and B 2? 

This ~uestion was some what affirmatively answered. The 

physical development was not perceived to be different by 80 

to 100 per cent of the teachers. The physical appearance in 

terms of wearing clothes that fit properly and are appropriate 

for time, weather and place and taking care of hair was per

ceived to be lacking among the Turkish children by about one 

third of the teachers. 

Question 5: Will the German teachers perceive the Turkish 

girls and the Turkish boys dEferentially in 

relation to social, personal and language deve

lopment as assessed by QMD, ~uestion B 4, B 5; 

B 10, B 11 and B 16? 

n 



The findings in relation to this question were very 

interesting. Whereas for language development no differene 

was found by nearly all of the teachers, the personal and 

social development was perceived to be dissimilar by 80 to 

73 

90 per cent between Turkish boys and Turkish girls. In the 

personal development the boys were perceived to have less pro

blems because the role expectations and ways of educating back 

up the German norms much more than the girls. In the develop

ment of a social personality trend was reversed. Here the 

girls were perceived to be more fortunate, because of their 

socialization which emphasize their readiness to help and co

operate. The boys have a high need to show their independance 

according to the opinion of the teachers. 

Question 6: Will the German teachers educating the Turkish 

children feel the necessity of additional train

ing to be able to understand the children with 

the perspective of their cultural background, to 

compare the cultures, to have basic competence 

in the foreign language and also training in 

language teaching? 

The results provide affirmative response for this ques

tion such that a necessity of training in all four areas was 

perceived by about 50 per cent of the teachers. Background 

information about the Turkish culture was stated to be neces

sary by more than 80 per cent and basic language proficiency 

in Turkish by more than 70 per cent. 



Question 7: Will the German teachers perceive the opportu

nity structure for the Turkish students to be 

more limited as compared to their German peers 

as assessed by CCBST Part A? 

This question was not strongly backed up. The highest 

expression of perceived differences by the teachers were in 

item 8 (being able to interact with the German people in the 

community at large) and in item 26 (being able to become in

volved with social issues in the German culture). Here more 

than 50 per cent of the teachers perceived a difference bet

ween Turkish and German children. Whereas on items like oc

cupying a visible place in the school communi~, having the 

chance to originate things on their own and being respected 

with their ideas, no difference was perceived by more than 

90 per cent of the German teachers. 



VIII. CONCLUSIONS 

The return rate of the second questionnaire was very 

low. A relatively high amount of the teachers refused to fill 

the questionnaire because they thought that it was biased and 

would give way to deepen the present prejudice. This should 

be taken as a reason not to go into too much interpretation 

of the results, because it can be thought that only those 

teachers who did not see a bias answered the questionnaire. 

On the other hand some teachers expressed their doubts and 

yet did fill the questionnaire. Hence not only the opinion of 

one sort of teachers was taken into account. The point that 

many teachers perceived the questionnaire in such a way must 

be taken into account and the specific reasons for this per

ception should be explored among the teachers. 

In addition to this problem technically there was a 

weakness. It seems that rating tendencies of the teachers 

were mixed up on some items because some questions seemed to 

have lost their clarity by being negatively stated. The tea

chers did not think about the negation and rated the ques

tions as if they were stated in a positive way, whereas 

others understood the negative sense and rated accordingly. 

One example is section IV, question 6 in CCBST "The Turkish 

children have poor sentence structure and expression." Here 

38 per cent of the teachers stated "more" than their German 

peers and 35 per cent "less" than their German peers, ob

viously meaning otherwise. 
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In spite of these problems the findings of the study 

were interesting and thought providing. According to the re

sults the teachers, on the one hand perceived the Turkish 

children to be impaired in their personal and social deve

lopment as well as in language acquisition, on the other hand 

they were not able to pinpoint these perceptions down to 

concrete behaviors. Based on this data the present author 

proposes the following hypothesis: The perception of the Tur

kish children by their German teachers might be coloured by 

the fact that the teachers see a lot of discrimination and 

stigmatization towards the Turkish children most possible 

due to different physical appearance and language defiency, 

thus they perceive them to be impaired in their overall de

velopment but as this was only the expression of a feeling, 

they could not state the maladjusted behaviors that follow 

this impairmant. 

This statement is of course in need of back- up by fur

ther research. Initially the teachers should be questioned 

again and secondly all the other groups which are involved 

with the Turkish children should be asked about their opi

nions. A selfrating questionnaire should be developed which 

contains similar items as the CCBST to be filled by the Tur

kish children themselves. A next step would be to get at the 

perceptions of the Turkish parents, the German people in com

munities with high percentage of Turkish families and the ex

perts, namely university professors in subjects touching the 

problems of the Turkish people in Germany. 



In case that these studies should show similar results, 

two things could be done to help the Turkish children in Ger

many in their overall development. On the first hand the Tur

kish children need a program to improve in the areas that 

were perceived as lacking by the teachers. For example these 

are stated as language acquisition as the most important are 

and dreSSing habits as the second field where an intervention 

could be helpful. On the other hand interventions are neces

sary to get the German and the Turkish people involved with 

each other so that prejudice and discrimination will be chang

ed into acquaintance and acceptance. 

These interventions should not be planned before the 

opinion and thoughts of the other groups stated above are ga

thered, because the results of this study are not profound 

enough to be the basis for an program planning effort but a 

basis for raising certain questions. The value of this study 

is seen in the exploration of the whole field of possible 

problems and description of the areas of deficiencies or their 

non existence among the Turkish children. 

The present researcher strongly urges those in the field to 

further carryout studies like this one getting at perceptions 

of involved groups since so much of what is called "reality" 

lies in the eyes of the beholder. 
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APPENDIX A 

Prelimenary Questionnaire 

German Form 

(2 pages) 



Ich bin daran interessiert, einen Fragebogen fUr Lehrer zu ent-
wer~en, die tlirkische Kinder unterrichten. Der Fragebogen soll 79 
erm~tteln, welche besonderen Fahigkeiten sowohl die Kinder als 
auch die Lehrer dieser Kinder brauchen. Dies ist ein Vorlauf und 
Test des Fragebogens, antworten Sie bitte gemaS Ihrer Erfahrungen 
und Ihres Wissens. 

1. Sind die tUrkischen Kinder in Deutschland in der Entwicklung 
ihrer Personlichkeit beeintrachtigt? 

Ok ONe~ 
Falls ja, versuchen Sie bitte zu erklaren wie und in welcher 
Hinsicht: ---------------------------------

2. Meinen Sie, daS die tUrkischen Kinder Schwierigkeiten haben, die 
folgenden Fahigkeiten zu entwickeln? (Kreuzen Sie bitte alle Fahig
keiten an, die Sie fUr problematisch halten.) o Vertrauensfahigkei t 0 Spontanei tat 

o Selbstandigkei t 0 Aushal ten von Unsicherhei ten 
o Selbstvertrauen 0 Kri tikfahigkei t 
OSonstiges (bitte ausftihren): ______________________________ ___ 

3. Gibt es einen Unterschied in 
zwischen den tlirkischen Madchen 

OJa 

der Eritwicklung der Personl~chkeit 
und Jungen? 
oNein 

Falls ja, versuchen Sie bitte zu erklaren, wie und in welcher Hinsicht: __________________________________________________ __ 

4. Meinen Sie, daS die Probleme in der Personlichkeitsentwicklung 
mit dem Einreisealter zusammenhangen? 

Ok ONein 
Falls ja. wann ist die Entwicklung am problematischsten? Wenn die 
Kinder: {Bitte kreuzen Sie ein Alter an.) 

Oim Alter von 1 - 3 Jahren einreisen. 
Oim Alter von 3 - 6 Jahren einreisen (vor der Grundschulzeit). 
Owahrend der Grundschulzeit einreisen. 
Onach der Grundschulzeit einreisen. 

5. Sind die tUrkischen Kinder in Deutschland im Hinblick auf ihr 
Sozialverhalten beeintrachtigt? 

JJa ONein 
Falls ja, versuchen Sie bitte zu erklaren, wie und in welcher Hinsicht: __________________________________________________ _ 

6. Meinen Sie, daS den tUrkischen Kindern die folgenden Fahigkei
ten fehlen oder daS sie in diesen Bereichen groSe Defizite 
haben? (Kreuzen Sie die Bereiche an, die Sie fUr wichtig halten.) 

o Toleranz 
OHilfsbereitschaft 
OKooperatives Verhalten 
OAusdrucksfahigkeit 
Qadaqua tes, d~n Normen "angepaStes Rollenverhal ten 
OSonstiges (b~tte ausftihren) : _____________________ _ 



7. Besteht ein Unterschied in der Entwicklung des Sozialverhaltens80 
zwischen den turkischen Madchen und den Jungen? 

JJa DNein 
Falls ja, versuchen Sie bitte zu erklaren, wie und in welcher 
Hinsicht: ---------------------------------------
8. Die tlirkischen Kinder brauchen ein spezielles Sprachtraining, 
wenn sie: (Kreuzen Sie bitte alles an, was Sie flir richtig halten.) 

Oim Alter von 1 - 3 Jahren einreisen. 
oim Alter von 3 - 6 Jahren einreisen (vor der Grundschulzeit). 
owahrend der Grundschulzeit einreisen. 
onach der Grundschulzeit einreisen. 

Bei einem IIja ll zu einer dieser Antworten, sollten sie dann Deutsch 
~in einer einjahrigen Vorbereitungsklasse lernen. 
odurch zusatzlichen Unterricht neben dem Unterricht in einer 

deutschen Regelklasse lernen. 
o Sonstiges (bi tte ausfilliren) : __ 

9. Welcher Teil der 
Kindern am meisten? 

:;I fordern kennen 
Ofragen kennen 
Oablehnen kennen 
Osich entschuldigen 

Kommunikationsfahigkeit fehlt den tlirkischen 

o sich strei ten kennen 
o sich bedanken kennen o Sonstiges :, __________________ _ 

konnen 
ODas ist bel jedem Kind versch~eaen. 

10. Brauchen die tlirkischen Madchen mehr zusatzliche Hilfe beim 
Sprache lernen als die Jungen? 
J~ DNein 

Falls ja, versuchen Sie bitte zu erklaren, wie und in welcher 
Hinsicht: ____________________________________________________ ___ 

11. Brauchen die Lehrer, die turkische Kinder in Deutsch als 
Fremdsprache unterrichten, zusatzliche Ausbildung oder Training? 

) Ja 0 Nein 
Falls ja, versuchen Sie bitte zu erklaren, wie und in welcher 
Hinsicht: ___________________________________________________ _ 

Vielen Dank fur Ihre Millie 

Hella Kohlmeyer 
Ringweg 47 
2330 Windeby
Friedland 



APPENDIX B 
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English Form 

(2 pages) 
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I V. V"j. I :::;:1U,+ 

I am interested in designing a needs assessment questionnaire for82 
the teachers teaching Turkish children in regard to the needs of 
the children and the teachers. Please answer the following based 
on your expertise and experiences. 

1. Are the Turkish children in 
development? 

OYes 
If yes, please explain in what 

Germany hindered in their personality 

ONo 
ways and how: 

2. Do you think that the Turkish children have difficulty in deve
loping the following capacities? (Check as many as you think to 
be relevant.) 

otrust 0 spontanei ty 
Oindependence o bearing uncertainties 
Os elf-confidence 0 ableness to criticiEe 
Qother (please specify): ______________________________________ ___ 

3. Is there a difference in the personality development between 
the Turkish girls and boys? 

DYes ONo 
If yes in what ways and how, please explain: ______________________ ___ 

4. Do you think that the problems ~n the personal~ty development 
of the Turkish children in Germany connected with the age at wh~ch 
the children came to Germany? 

DYes ONo 
If yes when do the children develop most problematically; when they 
came at (check one): 

<lage 1 - 3 
oage 3 - 6 (before primary school) 
o during primary school age 
Oafter primary school age 

5. Are the Turkish children in Germany hindered in their social 
competence, in their social skills? 

DYes ONo 
If yes, in what ways and how, please explain: ____________________ __ 

6. Do you think that the Turkish children lack in the following 
capacities? (Check as many as you think to be relavant.) 

o tolerance 
oreadiness to help 
o cooperative behavior 
Oableness to express themselves appropriately 
Oableness to behave according to the norms 
Oother (please explain): ________________________________________ _ 



7. Is there a difference in the development of social 
and social skills between the Turkish girls and boys? 

DYes ONo 

6':) competences 

If yes in what ways and how, please explain: ______________________ __ 

8. Do the Turkish children in Germany need a special language 
training, if they have come between the 

,(Jages 1 - 3 
oages 3 - 6 (before primary school age) 
o during primary school age 
Oafter primary school age 

If yes to anyone of the above, then should they learn German 
Oin a one year preparation class 
Oby getting additional language training besides the teaching 

in a normal German class 
Oother (please specify): ____ _ 

9. Which language skills do the 
ote order 
oto ask 
Oto refuse 
Othat differs from child to child 

Turkish children lack most? 
oto dispute 
oto thank 
Oto excuse themselves Oother: ____________________ _ 

10. Do the Turkish girls need more additional help in language 
learning then the boys? 

Dyes Ono 
If yes, in what ways and how, please explain: __________________ ___ 

11. Do the 
additional 

DYes 

teachers teaching Turkish children in Germany need 
skills and training? 

UNo 
If yes, in what way and how, please explain: ____________________ __ 

Thank for your answering. 

Hella Kohlmeyer 
Ringweg 47 
2330 Windeby
Friedland 
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Fragebogen tiber den EinfluS der Migration auf 

die psychische, soziale und sprach11ohe. 

Entwicklung ttirkis.cher Kinder 

(QMD German Form, 4 pages) 



,:e lla Kohlmeyer 
Ringweg 47 
2330 Windeby-rriedland 

Mai 1984 

Fragebogen tiber den EinfluB der Migration auf 
die psychische, soziale und sprachliche Entwicklung 
ttirkischer Kinder 

Dieser Fragebogen ist Teil einer Arbeit im Rahmen meines Studiums 
an der Bosporus-Universitat in Istanbul. Das Studium schlieBt mit 
dem akademischen Grad "master of education" ab. Ich bitte Sie, die 
Fragen aufgrund Ihrer Erfahrungen und Ihres Wissens zu beantworten. 
Es ist mir bewuBt, daB die Antworten keine allgemeingtiltigen Aus
sagen sein kennen, eondern nur subjektive Eindrticke. 

Vielen Dank ftir Ihre Mtihe. 

Friedland im Mai 1984 

A Demographische Daten tiber 
Geschlecht: Cmannlich 

Dweiblich 

den Beantworter des Fragebogens: 
Alter: C j Unger als 25 

IJ zwischen 25 und 35 
Ozwischen 35 und 45 
IJ zwischen 45 und 55 
calter als 55 

Ich bin im Schuldiel1st tatig: Oweniger ale ein Jahr 
[J zwischen 1 und flinf Jahre 
D zwischen 5 und 10 Jahre 
Dzwischen 10 und 20 Jahre 
Olanger ala 20 Jahre 

Ich unterrichte tiirkische Kinder: C seit weniger als einem lTahr 
o zwischen 1 und 5 Jahre 
o zwischen 5 und 10 Jahre 
D langer ale 10 Jahre 

o vorwiegend im Grundschulbereich 
ovorwiegend im Hauptschulbereicb 

Die meisten tUrkischen Kinder in meinem Erfahrungsbereich 
geheren: Oder unteren sozio-ekonomischen Schicht an 

Oder mittleren sozio-ekonomischen Schicht an 
Cder oberen sozio-ekonomiechen Schicht an 

Meinen Sie, daB Sie zusatzliche Qualifikationen fUr den Unterricht 
mit den tUrkischen Kindern brauchen? 

o ja Cnein 
Falls "jail, beschreiben Sie bitte diese Qualifikationen: 



B 1. Sind die tUrkischen Kinder in Deutschland in der Entwicklung 
ihrer Personlichkeit beeintrachtigt? 

tJja Onein (weiter zu Frage 3) 
2. Welche Grtinde ftir eine Beeintrachtigung gibt es? 

(Kreuzen Sie bitte die Grtinde an, die Sie fUr wesentlich halt8n.) 
tJ Die Kinder. sind aus ihrem KUlturkreis herausgelost. 

ODer RUckhalt der Religion ist den Kindern genommen. 
lJDie Eltern verhindern eine Integration und beeintrachtigen 

dadurch die Personlichkeitsentwicklung ihrer Kinder. 
[JDie Erziehungsstile und Erwartungen der Eltern und der 

deutschen Umwelt sind so unterschiedlich, da2 die Kinder 
in eine Unsicherheit gesttirzt werden. 

[Juie ttirkischen Kinder leben in einer sozialen Minderheit 
in Deutschland. 

ODie ttirkischen Kinder haben Sprach- und Verstandigungs
schwierigkeiten. 

[JDie Kinder leben in der UngewiBheit zwischen Bleiben und 
RUckkehr. 

3. Meinen Sie, daB die ttirkischen Kinder Schwierigkeiten 
haben, die folgenden Fahigkeiten zu entwickeln? (Kreuzen 
Sie bitte aIle Fahigkeiten an, die Sie ftir problematlsch halten.) 

OVertrauensfahigkeit DSpontaneitat 
o Selbstandigkei t [] Aushal ten von Unsicherhei ten 
o Selbstvertrauen 0 Kri tikfahigkei t 

4. Gibt es einen Unterschied in der Entwicklung der Personlich
keit zwischen den ttirkischen Madchen und Jungen? 

o ja D nein (wei ter zu Frage 6) 
5. Welche GrUnde ftir einen Unterscheid gibt es? (Kreuzen Sie 

bitte aIle Grtinde an, die Sie ftir wesentlich halten) 
ODie Erziehung ist unterscheidlich. 
[)Die Jungen haben mehr Rtickhalt in der Familie in bezug auf 

die Entwicklung ihrer Personlichkeit. 
LJDas Rollenverhalten im Herkunftsland von Mann und Frau setzt 

sich in Deutschland fort. 
tJDas Ro~~enverstandnis zwischen deutschen und tUrkischen Frauen 

ist unterschiedlicher als das der Manner. 
6. Meinen Sie, daB die Probleme in der Personlichkeitsentwicklung 

mit dem Elnreisealter zusammenhangen? 
o ja Onein 

Falls ja, wann ist die Entwicklung am problematischsten? 
Wenn die Kinder: 

tJ im Alter von 1 - 3 Jahren einreisen 
IJim Alter von 3 - 6 Jahren einreisen (vor der Grundschulzeit) 
o wahrend der Grundschulzei t einreisen' 
o nach der Grundschulzeit einreisen 



7. Sind die tUrkischen Kinder in Deutschland im Hinblick auf 
die Entwicklung eines angemessenen Soaialverhaltens beein
trachtigt'? 

tJja Onein (weiter zu Rrage 9) 
8. W7lche Grtinde fUr. eine Beeintrachtigung gibt es? (Kreuzen 

S~e bitte aIle Grtinde an, die Sie fUr wesentlich halten) 
LJDie Zugehorigkeit zu einer sozialen Minderheit 
[JStigmatisierung und Diskriminierung 
[jDesorientierung durch differierende Sozialpartner 
DFehlendes Selbstvertrauen 

9. Meinen Sie, daS den tUrkischen Kindern die folgenden Fahig
keiten fehlen, oder daS sie in diesen Bereichen groSe Defizite 
haben? (Kreuzen Sie die Bereiche an, die Sie fUr wichtig halten.) 

[J Toleranz o Hilfsberei tschaft 
o Ausdrucksfahigkei t CKoopera ti ves Verhal ten 
o Ordnungssinn Oadaquates, den Normen angepaStes Rollen': 

verhalten 
10. Besteht ein Unterschied in der Entwicklung eines angemessenen 

Sozialverhaltens zwischen den tUrkischen Madchenfnd den Jungen'? 
o ja Onein (wei ter zu Frage 12) 

11. Wie auSert sich der Unterschied in der Entwicklung eines 
angemessenen Sozialverhaltens? 

[JDie Madchen sind aufgrund ihrer Erziehung flexibler. 
tJDie Madchen sind aufgrund ihrer Erziehung hilfsbereiter 

und starker zu Kooperation bereit. 
ODie Madchen haben aufgrund ihrer Erziehung groSere Schwierig

keiten alS die Jungen. 
lJDie Jungen haben ein starkes BedUrfnis, ihre Selbstandigkeit 

zu beweisen. 
12. Die tUrkischen Kinder brauchen ein spezielles Sprachtraining, 

wenn sie: (Kreuzen Sie bitte alles an, was Sie fUr richtig 
halten) 

Dim Alter von 1 - 3 Jahren einreisen 
(Jim Alter von 3 - 6 Jahren einreisen (vor der Grundschulzeit) 
Dwahrend der Grundschulzeit einreisen 

13. Das zusatzliche Spra~htraining sollte folgendermaSen gesaltet 
sein (Kreuzen Sie bitte die MaSnahmen an, die Sie fUr wesent
lich hal ten.) 

o Ein Sprachprogramm im Kindergartenal ter 
[JEine ein- oder zweijahrige Vorbereitungsklasse 
o Zusatzlicher Unterricht neb en dem Unterricht in einer deutschen 

Regelklasse, solange Defizite bestehen. 
tJEs ist kein spezielles Sprachtraining notwendig. 



14. 1st es moglich, die sprachlichen Defizite der ttirkischen Kinder 
auf bestimmte Teile der Kommunikationsfahigkeit festzulegen? 

Oja Dnein (weiter zu Frage 16) 

15. Welcher Teil der Kommunikationsfahigkeit fehlt den ttirkischen 
Kindern am meisten? 

o fordern konnen tJ sich streiten konnen 
o fragen konnen D sich bedanken konnen 
D ablehnen konnen 0 Bich entschuldigen konnen 
ODas ist bei jedem Kind verschieden. 

16. Brauchen die ttirkischen Madchen mehr zusatzliche Hilfe beim 
Sprache lernen als die Jungen? 

o ja Onein 
17. Brauchen die Lehrer, die ttirkische Kinder in Deutsch als 

Fremdsprache unterrichten, zusatzliche Ausbildung oder 
Training? 

o ja Cnein 
18. Die Lehrer brauchen eine zusatzliche Ausbildung im Hinblick 

auf: (Kreuzen Sie bitte aIle MaBnah~en an, die Sie ftir 
wesentlich halten.) 

[J padagogisc~e Ausbildung (Verstehensansatz von den Kindern her) 
o sprachdidaktische Ausbildung (Sprachvergleich) 
tJ Hintergrundinformation (Kulturvergleich) 
tJ Basiswortschatz in der fremden Sprache 
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Hella Kohlmeyer 
Ringweg 47 
2330 Windeby-Friedland 

May 1984 

Questionnaire about the influence of migration upon 
the psychological, social and languagedevelopment 
of Turkish children (QMD) 

This questionnaire is part of my studies embedded in my training 
at Bosphorus-University in Istanbul ending with the academical 
degree "master of education". I kindly ask you to answer the 
questions according to your experiences and your knowledge. It 
is evident that the answers are not general or universal but 
subjective impressions. 

Thank you for answering. 

Friedland, in May 1984 

A Demographical data 
Gender: 0 male 

about the person answering the questionnaire. 

D female 
Age: 0 less than 25 

abetween 25 and 35 
obetween 35 and 45 
Obetween 45 and 55 
Omore than 55 

I have been a teacher tor: 0 less than 1 year 
01 to 5 years 
05 to 10 years 
010 to 20 years 
Omore than 20 years 

I have been working with Turkish children: bfor less than 1 year 
D between 1 to 5 years 
o between 5 to 10 years 
o more than 1 0 years 

o more in primary schoolf 
o more in secondary 

schools 

Most of the Turkish children I am working with belong to the 
D lower socio economic class 
Dmiddle socio economic class 
o higher socio economic class 

Do you think 1b. at you need additional help and training for 
teaching Turkish children? 

Dyes Ono 

If yes, please explain what kind of training or help: 



- 2 -

B 1. Are.t~e Turkish children in Germany - according to your 
opp1n1on - impaired in their individual personality deve
lopment? 

Oyes Ono (go on to question 3) 
2. Which are the reasons for this impairment? 

(Please mark those reasons that you think are important.) 
eThe children are detached from the home-culture. 
D The back up through religion is taken away from the children. 
CThe parents hinder an integration and therefore impair 

the personality development of their children. 
CThe style of education and the expectation of the Turkish 

parents and the German society are so different that the 
children experience insecurity. 

DThe Turkish children live as a social miniority in Germany. 
CThe Turkish children have language and communication problems. 
DThe Turkish children live with the insecuritiy of staying 

or going back. 
3. Do you think that the Turkish children have difficulties 

to develop the following competences? (Please mark all the 
competences, which you hold for problematic.) 

o trust 0 spontaneity 
o independance o tolerance of ambiguity 
o self-confidence o ability to criticize 

4. Is there a difference in the development of the individual 
personality between boys and girls? 

o yes [Ino (go on to question 6) 
5. Which are the reasons for a difference? (Please mark all 

the reasons you think are important.) 
o The differnce in education. 
o The Turkish boys more demand is put and support is given to 

by the family with regard to their individual personality 
development. 

o The role expectations of men and women in the home-culture 
is replicated in Germany. 

OThe role expectations of Turkish and German women are more 
different than the role expectations of Turkish and German men. 

6. Do you think that the problems m the individual personality 
development are connected with the migration-age? 

Dyes Dno 
If yes, when is the development most problematic? 
If the children 

Ocome at age 1 - 3 
Dcome at age 3 - 6 (before school age) 
Dcome during primary school age 
Dcome after primary school age 



- 3 -

7. Are the Turkish children in Germany handicapped in their 
social personality development? 

Dyes Ono (go on to question 9) 
8. Which are the reasons for a handicap? (Please mark all 

the reasons you hold for important.) 
OBeing a member of a social minoritygroup. 
ODiscrimination and stigmatization. 
oDisorientation because of differing social expectations. 
tJ Lack of self-confidence. 

9. Do you think that the Turkish children have problems to develop 
following competences? (Please mark al the competences you 
hold for important.) 

n tolerance 
Oability to express thems. 
o tidiness 

o readiness to help 
o cooperative behavior 
o behaving in a socially 

adjusted manner 
10. Is there a difference in the social personality development 

in Turkish girls and boys? 
[J yes Ono (go on to question 12) 

11. What kind of difference in the development of social 
competences is there? 

D The girls are - according to their education - more flexible. 
o The girls are - according to their education - more ready to 

help and cooperate. 
OThe girls have - according to their education - more 

difficulties. 
DThe boys have a strong need to show their indeJendance. 

12. The Turkish children need a special language-training, if 
they (Please mark all you hold for important.) 

o come at age 1 - 3 
o come at age 3 - 6 (before school age) 
D come during primary school time 

13. The additional language program should be organized in a 
(Please mark all the arrangements you hold for important.) 

o language training in preschool age 
o 1 or 2 year preparation class 
D additional training besides the teaching in a normal German 

class as long as they have deficiencies. 
C There is no additional language training necessary. 



- 4 -

14. Is it possible to attach the language deficiencies of 
Turkish children to competencies in specified communicative 
functions? 

a yes Q no (go on to question 16) 
15. In which specific functions are the most deficiencies? 

o to order 0 to dispute 
IJ to ask 0 to thank 
o to refuse a to excuse themselves 
Q It differs from child to child. 

16. Do the Turkish girls need more additional help in language 
learning than the boys? 

Dyes nno 
17. Do the German teachers who teach Turkish children in 

"German as a foreign language" need additional training or 
education? 

a yes Dno 
18. The teachers need additional training in the areas: 

(Please mark all parts you hold for important.) 
o pedagogical training (understanding the children from 

their cultural background) 
Olanguage teaching training (comparative) 
Dbackgroundinformation (comparision of the cultures) 
Obasical language competence in the foreign language 

0", 
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von ttirkischen Kindern 
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Hella Kohlmeyer 
Kremper StraBe 26 
2430 Neustadt in Holstein 

Sehr geehrter Lehrer! 
Sehr geehrte Lehrerinl 

November 1984 

Der beiliegende Fragebogen ist als Vertiefung des allgemeinen 
Fragebogens gedaeht, den ieh im Juni dieses Jahres verteilt habe. 
Die Ergebnisse der beiden Fragebogen flieSen in eine "master"
Arbeit ein, die ieh an der Bosporus-Universit~t in Istanbul 
sehreibe. Die Fragen sind fUr die Gesamtheit der tUrkischen 
Kinder konzipiert. Daher kann es passieren, daS einige Fragen 
auf die Kinder in ihrem Wirkungsbereieh nieht zutreffen oder Sie 
sieh nieht imstande sehen, diese Frage zu beantworten. Kenn
zeiehnen Sie diese Fragen bitte mit einem Kreis um die jeweilige 
Nummer am Anfang der Frage. 
Die spraehliehen Formulierungen der Fragen sind manchmal etwas 
ungesehiekt und plump. Dies ist darauf zurUckzufUhren, daS es 
sieh um Vbersetzungen handelt, bei denen der Sinn moglichst 
genau getroffen werden sollte. 

Ieh danke Ihnen fUr Ihre MUhe. 

Mit freundliehem GruS 

~Og tG~ 



November 1984 

Fragebogen fUr Lehrer liber die Verhaltensweisen 
von tlirkischen Kindern 

Bitte beantworten Sie die unten gestellten Fragen fUr die tUrki
schen Kinder in Ihrer Klasse im Vergleich zu den deutschen Kindern, 
die Sie unterrichten. 

Dieser Fragebogen besteht aus zwei Teilen. Die Auswertung der 
Fragen aus Teil A und Teil B wird getrennt voneinander vorgenom
men. 

Klassenstufe: 

Altersstufe der Kinder: 

Klassengro2e: 

Anzahl der tUrkischen 
Kinder in der Klasse: 

Datum: 

Teil A: Die Moglichkeiten fUr ein soziales, personliches und 
akademisches Verhalten, die sich den tlirkischen Kindern 
bieten. 

Bitte beantworten Sie jede Frage anhand der unten erklarten Ab
stufungen (1 - 5). Kreisen Sie bitte jeweils die Zahl ein, die 
Ihnen am ehesten zutreffend erscheint. 

5 = sehr viel mehr/sehr viel ofter als die deutschen 
Kinder in meiner Klasse 

4 = mehr/Bfter als die deutschen Kinder in meiner Klasse 

~ = genausoviel/genausooft wie die deutschen Kinder 
in meiner Klasse 

2 = weniger/seltener als die deutschen Kinder in meiner 
Klasse 

1 = sehr viel weniger/sehr viel seltener als die deut
schen Kinder in meiner Klasse 

Die tUrkischen Kinder 

- 1. haben nicht die Moglichkeit, Dinge zu tun, die sie gut 
konnen. 1 2 ~ 4 5 

- 2. konnen sich liber die Ergebnisse ihres Lernens freuen. 
1 2 ~ 4 5 

- ~. haben die Moglichkeit, slch an sozialen Aktivitaten zu 
beteiligen. 1 2 3 4 5 

- 4. haben nicht die Moglichkeit, ihre eigenen Ideen auszu
probieren. 1 2 ~ 4 5 



- 5. haben nicht die Meglichkeit, Xmter in der Schule zu bekleiden. 
1 2 3 4 5 

- 6. kennen Dinge tun, die nicht gegen ihre Werte und Prinzipien 
versto8en. 1 2 3 4 5 

- 7. haben die Meglichkeit, sich mit deutschen Kindern eng zu 
befreunden. 1 2 3 4 5 

- 8. kennen zu den Leuten in ihrem Wohngebiet Beziehungen an-
kniipfen. 1 2 3 4 5 

- 9. sind in der Lage, stolz zu sein t wenn sie gute Zensuren be-
ko=en. 1 2 3 4 5 

-~. haben nicht die Meglichkeit zum kreativen Handeln. 
1 2 3 4 5 

-11. haben die Moglichkeit, zu jeder Zeit ihr Bestes zu geben. 
1 2 3 4 5 

-~. haben nicht die Meglichkeit, bei sozialen Aktivitaten in 
der Schule mi tzumachen. 1 2 3 4 5 

-~. haben die Meglichkeit, eigene Gedanken und Ideen in ihren 
Arbei ten auszuprobieren. 1 2 3 4 5 

-~. sind im allgemeinen in den Augen der Lehrer akzeptiert. 
1 234 5 

-15. sind in den Augen ihrer MitschUler anerkannt. 1 2 3 4 5 
-~. find en keine Anerkennung fUr ihre Ideen. 1 2 3 4 5 
-~. fUhlen sich als vollwertiges Mitglied der Gesellschaft. 

1 2 3 4 5 
-~. sind mit ihren Einstellungen in der Schule anerkannt. 

1 2 3 4 5 
-~. fUhlen sich nicht wohl mit den moralischen Wertvorstellungen 

in dieser Schule. 1 2 3 4 5 
-:D. sind freundl1ch zu den deutschen Lehrern und 

Schule. 
- 21 • erhal ten persBnl1che . Zuwendung des Lehrers. 

SchUlern der 
1 234 
1 2 3 4 

5 

5 

- Z!. werden mit ihren BedUrfnissen und Interessen von den Lehrern 
ernst geno=en. 1 2 3 4 5 

- <5. erhalten eine Erziehung mit einem Wert •••• 1 2 3 4 5 

- <11-. beteiligen sich nicht an Diskussionen innerhalb des Unter-
richts. 1 2 3 4 5 

- 25. haben die Meglichkeit, jemanden zu finden, der ihnen hilft, 
wenn sie Probleme in der Schule haben. 1 2 3 4 5 

- 2). sind f~ig, sich an Freizeitaktivitaten in der deutschen 
Umgebung zu beteiligen. 1 2 3 4 5 

- ZI. haben nicht die Moglichkeit, mit der deutschen Kultur 
bekannt zu werden. 1 2 3 4 5 

- ::B. und ihre Familien haben finanziell gesehen •••• 1 2 3 4 5 

- <9. zeigen eine allgemeine Zufriedenheit. 1 2 3 4 5 
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Teil B: Die korperliche. psychologische und soziale Entwicklung 

der tUrkischen Kinder 

Bitte beantworten Sie die folgenden Fragen anhand der unten er
kl~rten Abstufungen (1-5). Kreisen Sie bitte jeweils die Zahl 
ein. die Ihnen am ehesten zutreffend erscheint. 

5 = sehr viel mehr/sehr viel ofter als die deutschen 
Kinder in meiner Klasse 

'-, .. 

4 = mehr/ofter als die deutschen Kinder in meiner Klasse 

, = genausoviel/genausooft wie die deutschen Kinder 
in meiner Klasse 

2 = weniger/seltener als die deutschen Kinder in meiner 
Klasse 

1 = sehr viel weniger/sehr viel seltener als die deut
schen Kinder 1n meiner Klasse 

I AuEeres Auftreten 

Die tUrk1schen Kinder 

- 1. tragen Kleidung. die genau paEt. 1 2 , 4 5 

- 2. tragen Kleidung. die kaputt oder schmutzig ist.1 2 , 4 5 
- ,. tragen Kleidung. d1e angemessen 1st fUr die Jahresze1t. 

den Ort und das Wetter. 1 2 , 4 5 
- 4. pflegen die Baare n1cht oder selten. 1 2 , 4 5 
- 5. pflegen die Z~e nicht oder selten. 1 2 , 4 5 
- 6. waschen sich und betre1ben Korperpflege. 1 2 , 4 5 
- 7. Sons t1ges • •• • • • • • • • • • • • • • • • • • • • • • • 

•• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 

•• • • • • • • • • • • • • • • • • • • • • 1 2 ,45 
(b1tte ausfUhren) 

II Korperliche Entw1cklung 

Die tUrkischen Kinder 

- 1. haben e1ne normale GroSe 

- 2. haben ke1n normales Gewicht. 

- 3. haben Augenfehler. 

- 4. haben keine Horschw1erigke1ten. 

- 5. haben eine angemessen entw1ckelte 

- 6. Sonst1ges • • • • • • • • • • • • 

• • • • • • • • • • • • • • • • • 

• • • • • • • • • • • • • • • • • 
(b1tte ausfUhren) 

Motorik 

• • • • 

• • • • 
• • • • 

1 2 , 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 

• • • • • • • • • 

• • • • • • • • • 
1 2 3 4 5 
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III Soziale Entwicklung 

Die tUrkischen Kinder 

- 1. zeigen kooperatives Verhalten. 
- 2. ftigen sich nicht in die Klassengemeinschaft 

- 3. beteiligen sich an Spielen. 

- 4. unterhalten sich viel mit Freunden. 
- 5. unterhalten sich selten mit Erwachsenen. 

1 

ein. 
1 

1 

1 

1 
- 6. haben eine Abneigung gegen alles, was sie tun. 1 

2 

2 

2 

2 

2 

2 

- 7. kennen sich im Unterricht (lesen, schreiben, spielen 
nur kurze Zeit konzentrieren. 1 2 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 
etc.) 
3 4 

- 8. zeigen VerantwortungsbewuStsein und Arbeitswilligkeit. 
1 2 3 4 

- 9. sind unbestandig und nicht ausdauernd bei Lernaktivitaten. 

5 

5 

5 

5 

5 

5 

5 

5 

1 2 3 4 5 

-10. haben eine positive Einstellung zu Regeln und Vorschriften. 
1 2 3 4 5 

-11. verhalten sich respektlos und ungehorsam gegenUber sozialen 
Regeln und Schulordnungen. 1 2 3 4 5 

- 12. haben eine posi ti ve Einstellung zu Lehrern. 1 2 3 4 5 
-13. haben eine negative Einstellung zu Freunden. 1 2 3 4 5 
- 14. sind berei t, anderen zu helfen. 1 2 3 4 5 
-15. sind an den Angelegenheiten anderer interessiert. 

-~. passen auf ihren persenlichen Besitz auf. 
- 17. h1:inseln und argern andere" 
-18 •. unterbrechen andere beiihrem Tun. 

- 19. Sons tiges • • • • . • • . • • • • • • . • . 

1 2 
1 2 

1 2 

1 2 

• • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • 

• • • • • • • • • • • • • • • • • • • • • 1 2 
(bltte ausfUhren) 

IV Entwicklung der deutschen Sprache 

Die tUrkischen Kinder 

3 
3 

3 
3 

• 
• 

3 

4 5 
4 5 
4 5 

4 5 

• • • 
• • • 

4 5 

- 1. haben ein fUr ihr Alter angemessenes deutsches Sprachverhal€n. 
1 2 3 4 5 

- 2. haben eine schlechte Aussprache. 1 2 3 4 5 
- 3. sprechend flieSend. 1 2 3 4 5 
- 4. haben einen angemessenen Sprachstil. 1 2 3 4 5 
- 5. benutzen angemessene Gesten und GesichtsausdrUcke. 

1 2 3 4 5 
- 6. drUcken sich mit einem schlechten Satzbau und unangemessenen 

Ausdruck aus. 1 2 3 4 5 
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- 7. haben einen dem Alter angemessenen Wortschatz. 1 2 3 4 5 
- 8. haben im Schriftlichen eine eingeschrankte Ausdrucksweise. 

1 234 5 
- 9. kennen nicht buchstabieren. 1 2 3 4 5 
- 10. kennen gut buchstabieren. 1 2 3 4 5 
-11. verstehen Lernstoff gut, wenn er mtindlich pr~sentiert wird. 

- 12. 

- 13. 

1 234 5 
haben Schwierigkeiten, logische Zusammenhange im 
zu begreifen. 1 
••• konkrete logische Zusammenhange 1 
••• abstrakte logische Zusammenhange 1 

allgemeinen 
234 5 
2 3 4 5 
234 5 

Sonstiges • • • • • • • • • • • • • • • • • • • • • • • • • 

• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 

• • • • • • • • • • • • • • • • • • • • • • 
(bitte ausfUhren) 

1 2 3 4 5 

V Kommunikationsf8h1gkeit 

Die tUrkischen Kinder 

- 1. benutzen Ausdrticke wie "bitte", "danke" ect ... 1 
- 2. sind in angemessener Weise mitteilsam. 1 

234 5 
234 5 

- 3. sprechen mit anderen tiber ihre Familien, Sport etc. 

- 4. konnen an einer Unterhaltung nicht 

- 5. halten sich nicht an die Regeln der 
tung en mit anderen. 

- 6. Sons tiges • • • • • • • • • • • • • 

1 2 3 4 5 
erfolgreich teilnehmen. 

1 234 5 
Heflichkeit in Unterhal-

1 2 3 4 5 

• • • • • • • • • • • • 

• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 

• • • • • • • • • • • • • • • • • • • • • • • 1 
(bitte ausfiihren) 

VI Anpassung und Anpassungsprobleme 

Die tUrkischen Kinder 

- 1. sind passiv 
- 2. beschadigen keine Sachen. 

- 3. sind aggresiv. 

- 4. haben keine Anfalle wie h~ufiges Weinen, 

- 5. ltigen und mogeln nicht. 

1 

1 

1 

Schreien 
1 

1 

234 5 

2 3 4 5 
2 3 4 5 
2 3 4 5 
ect. 
2 3 4 5 
2 3 4 5 

- 6. stehlen bzw. nehmen Sachen von anderen Kind ern weg, ohne zu 
fragen. 1 2 3 4 5 

- 7. zeigen auff~llige Verhaltensweisen wie Spucken, NagelbeiEen 
etc. 1 2 3 4 5 

- 8. mogeln bei Prtifungen. 1 2 3 4 5 
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9. fluchen und schimpfen nicht. 1 2 3 4 5 
- 10. machen Freunde und Lehrer l~cherlich. 1 2 3 4 5 
- 11. zeigen unangemessene Verhaltensweisen wie lautes Larmen und 

Sprechen. 

- 12. sind nicht ausgeschlossen, d. h. stehen nicht 
allein und beobachten andere beim Spielen. 

- 13. zeigen stereotype Verhaltensweisen. 

1 2 3 
fur sich 
123 

1 2 3 

4 

4 

4 

5 

5 

5 
- 14. neigen nicht zu Selbstbestrafung und SelbstverstUmmelung. 

1 2 3 4 5 
- 15. sind Uberaktiv, d. h. reden at~dig, k~nnen nicht still-

sit zen etc. 1 2 3 4 5 
- 16. sind leicht entmutigt. 1 2 3 4 5 
- 17. sind nicht verletzt, wenn aie kritisiert werden. 

1 2 3 4 5 
- 18. neigen dazu, 1hre eigenen Fahigkeiten Uberzubewerten. 

1 2 3 4 5 

haben keine Neigung zu Hypochondrie (vorget~uschte Krank-
heiten). 1 2 3 4 5 

- 19. 

- 20. eche1nen eich verfolgt zu ftihlen. 1 2 3 4 5 

- 21. benotigen sehr viel Liebe und Zuwendung. 1 2 3 4 5 

- 22. zeigen keine emotionelle Labilit~t. 1 2 3 4 5 

- 23. zeigen kein Suchtverhalten wie Zigarettenrauchen, Alkohol 
trinken, Drogen nehmen. 1 2 3 4 5 

- 24. Sonstiges •••••••••••••••••• 1 2 3 4 5 
DANKE FUR DIE BEANTWORTUNG DES FRAGEBOGENS! 
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Hella Kohlmeyer 
Kremper StraEe 26 
2430 Neustadt in Holstein 

Dear teacher! 

November 1984 

This questionnaire is developed in order to deepen and extend 
the results of the first questionnaire which you got in July 
of this year. The results of both questionnaires are embedded 
in a master thesis which I write at Bosporus university in 

Istanbul. The questions are stated for the population of all 
the Turkish children in Germany. Therefore it can happen that 
some questions don't fit the setting you are teaching in or 
that you don't feel able to answer these questions. Please 
mark these questions with a circle around their number. 

1 l'" 

The wording of the questions sometimes seems unsuitable and 
unusual. The reason for this lies in the fact that the questions 
are translated and the sense of the questions should be given 
in the most exact way possible. 

Thank you for your help. 

Sincerely 

l~o.. 'lo~ 



A CHECKLIST OF CHILDREN BEHAVIOR STATE 
TO BE FILLED BY TEACHERS (CCBST) 

Please consider the Turkish children in your class and respond 
to the below items thinking of this group of students in comparison 
to their German peers. 

This form has two parts and the directions for evaluation of each 
item is provided separately for each part. 

Class level: 
--------------------------

Approximate age of the children: 

Number of all the students in class: 

Number of Turkish children in class: 

Date: 

Part A: The chances/opportunities that exist for personal/social/ 
accademic behavior. 

Please check each item according to the below 1 to 5 scale. 

5 • MIlch more than their German peers 

4 = More than their German peers 

3 = Similar to their German peers 

2 = Less than their German peers 

1 = MIlch less than their German peers 

The Turkish children 

_ 1. cb mt l:ave the chance to do things they are best at. 
1 2 3 4 5 

_ 2. are able to enjoy the results of their studying. 
1 234 5 

_ 3. are able to spend time in social activities. 1 2 3 4 5 
_ 4. do not have the chance to experiment with some of their 

ideas. 1 2 3 4 5 
_ 5. do not have the opportunity to occupy a visible place 

in the school community. 1 2 3 4 5 
_ 6. are able to do things that do not go against their 

principles. 1 2 3 4 5 
_ 7. have the opportunity to make close German friends here. 

1 234 5 

_ 8. are able to interact with German people in the community 5 
at large. 1 2 3 4 

_ 9. are able to be proud when they get good grades. 
1 2 3 4 5 
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- 10. do not have the chance to originate things on their own. 
1 2 3 4 5 

- 11. have the opportunity to accomplish their best at all 
times. 1 2 3 4 5 

- 12. do not have the chance to get involved in social activities 
at school. 1 2 3 4 5 

- 13. have the chance to experiment with original thinking 
in their studies. 1 2 3 4 5 

14. are accepted in the eyes of teachers in general. 
1 234 5 

- 15. are accepted in the eyes of fellow students/peers. 
1 2 3 4 5 

- 16. are not respected with their ideas. 1 2 3 4 5 
- 17. feel worthwhile as an indi vidu.al. 1 2 3 4 5 
- 18. are accepted in this school setting with their beliefs. 

1 2 3 4 5 
- 19. do not feel comfortable with the moral values of people 

around them in this school setting. 1 2 3 4 5 
- 20. are friendl~ to German people (students and teachers 

around them). 1 2 3 4 5 
- 21. get personal attention from teachers. 1 2 3 4 5 
- 22. are shown concern for needs and interests by teachers. 

1 2 3 4 5 
- 23. get an education with a quality...... 1 2 3 4 5 
- 24. do not participate in class discussions about the 

course material. 1 2 3 4 5 
- 25. have the chance to find someone to help them when they 

have a problem in the school setting. 1 2 3 4 5 
_ 26. are able to become involved with social issues in this 

culture. 1 2 3 4 

- 27. do not have 
culture. 

opportunities to become sensitive to German 
1 234 

- 28. and their families have moneywise •••• 1 2 3 4 

- 29. show satisfaction overall. 1 2 3 4 

5 

5 

5 

5 
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Part B: Physical, psychological and social development 

Please check the following items according to the below 1 to 5 
scale. Considering the Turkish students circle the most approPriate 
number. 

5 = much more than German peers 

4 = more than German peers 

3 = similar to German peers 

2 = less than German peers 

1 = much less than German peers 

I. Outside appearance 

The Turkish children 

- 1. wear clothes that fit properly. 1 2 3 4 5 
- 2. wear torn or soiled clothes. 1 2 3 4 5 
- 3. wear clothes that are appropriate for time, place and weather. 

1 2 3 4 5 

- 4. take poor care of hair. 1 2 3 4 5 

- 5. take poor care of teeth. 1 2 3 4 5 

- 6. in general take care about cleanliness. 1 2 3 4 5 

- 7. other (specify) • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 

II. Physical development 

The Turkish children 

- 1. have age appropriate height. 1 2 3 4 5 

- 2. do not have age appropriate weight. 1 2 3 4 5 

- 3. have poor sight. 1 2 3 4 5 

- 4. have no hearing problems. 1 2 3 4 5 

- 5. have good locomotor development. 1 2 3 4 5 

- 6. other (specify) • • • • • • • • • • • • • • • • • • • • • • 

• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 

• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 

III. Social development 

The Turkish children 

- 1. show cooperative behavior. 1 2 3 4 5 

- 2. do not participate in class. 1 2 3 4 5 
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3. participate in playactivities. 
4. have good communication with friends. 
5. have poor communication with adults. 
6. show persistence in anything they do. 

1 2 3 4 5 

1 234 5 
1 2 3 4 5 

1 2 3 4 5 

107 

7. have poor attentionspan: in class, in reading, in play etc. 
1 2 3 4 5 

8. show sense of responsibility and sense of work. 
1 2 3 4 5 

9. are irregular and discontinuous in classroom activities. 
1 2 3 4 5 

- 10. have positive attitudes towards rules and regulations. 
1 234 5 

- 11. show disrespect and disobedience towards social 
and school rules. 1 

- 12. have positive attitudes toward teachers. 1 
- 13. have negative attitude toward friends. 1 
- 14. are willing to help others. 
- 15. are interested in the affairs of other. 
- 16. take care of personal belongings. 
- 17. tease and gossip about others. 
- 18. disrupt others activities. 
- 19. other (specify) •••••••••• • • • • 

1 

1 

1 

1 
1 

• • 

rules 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 
2 3 

• • • 

4 5 
4 5 
4 5 

4 5 

4 5 
4 5 
4 5 
4 5 

• • 

• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 

IV. German language and concept development 
The Turkish children 

1.- have age and class appropriate level of development of 
German language. 1 2 3 4 5 

2. have poor pronounciation of German language. 1 2 3 4 5 
_ }. have fluency of speech. 1 2 3 4 5 
_ 4. have appropriate style of speech. 1 2 3 4 5 

5. utilize gestures and mimicks. 1 2 3 4 5 
6. have poor sentence structure and eXpression. 1 2 3 4 5 
7. have appropriate amount of vocabulary. 1 2 3 4 5 

8. have poor written expression. 
9. have poor spelling. 

- 10. have good spelling skills. 

1 

1 
1 

2 
2 
2 

3 
3 
3 

_ 11. have good comprehension of material that is learned 
through listening. 1 2 3 

_ 12. have poor general concept development. 
••• concrete concepts. 
••• abstract concepts. 

1 
1 
1 

2 
2 
2 

3 
3 
3 

4 5 
4 5 
4 5 

4 5 
4 5 
4 5 
4 5 

_ 13. other (specify) • • • • • • 0 • 0 • • • • • • • • • • • • 

• • • • • • • • • • • • • • • • • • • 0 • • • • 0 • • • • • • • 
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V. Social language development 

The Turkish children 

- 1. utilize expressions like "please", "thank you" etc. 
1 234 5 

- 2. are appropriately talkative. 1 2 3 4 5 
- 3. talk with others about sports, 

cannot effectively communicate 
family etc. 1 2 4 5 

- 4. in a conversation. 
1 2 4 5 

- 5. do not abide by rules of politeness in talking with others. 
1 2 3 4 5 

VI. Adjustment and problems in adjustment 

The Turkish children 

- 1. are passive. 

- 2. do not cause harm to objects. 

- 3. are physically aggressive. 

1 

1 

1 

2 3 4 5 
2 3 4 5 
2 3 4 5 

4. do not throw tantrums (often crying, screaming etc.) 
1 2 3 4 5 

- 5. do not 11e and cheat. 1 2 3 4 5 
- 6. steal - take others' property without permission. 

1 2 3 4 5 
- 7. show unwanted behavior such as spitting, nail biting etc. 

1 2 3 4 

- 8. cheat in examinations. 
- 9. do not swear, and use other bad words. 
-10. make fun of friends and teachers. 

1 2 3 4 

1 234 
1 2 3 4 

5 
5 

5 

5 
-11. show inconsiderate behavior such as making a lot of noise, 

talking very loud etc. 1 2 3 4 5 
-~. are not withdrawn; that is watch others without interacting, 

stay isolated etc. 1 2 3 4 5 
-~. show stereotypic behavior. 
-~. do not engage in self-abusing behavior. 
-15. show hyperactivity; talking too much, not 

still in class etc. 
- 16. become easily discouraged. 
-no do not get upset and hurt when critisized. 
-~. tend to overestimate their abilities. 

1 234 5 
1 

being 
1 

1 

1 

1 

2 4 5 
able to sit 

2 3 4 5 

234 5 
234 5 
2 4 5 

-~. do not have hypochondrical tendencies (comp1Unts of 
when the person is not ill), 1 2 

health 
345 

- 2). seem to feel persecuted. 
- 21. demand excessive attention and love. 

1 
1 

2 
2 

345 
3 4 5 
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_ 22. do not 
become 

show emotional lability (get nervous without reason, 
happy for no reason). 1 2 3 4 5 

- 23. do not 
drugs. 

have addictions like cigarette smoking, alcohol, 
1 234 5 

- 24. others (specify) ••• • • • • • • 0 • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
• • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 

Thank you for filling out this questionnaire. 
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Name 
(last) (first) 

Date 
(rna) (day) (year) 

Sex:~ 

AAMD 
ADAPTIVE BEHAVIOR SCALE 

For Children and Adults 
1974 Revision 

Special 
Identification 

Date of Birth 
(mo) (day) (year) 

Name of person filling out Scale ____________________________ _ 

Source of information and relationship to person being evaluated (such as "John Doe· Parent," or "Self· 
Physician") _________________________________ _ 

Additional Information: ------------------------------------------

This Scale consists of a number of statements which describe some of the ways people act in different situations. 
There are r.everal ways of administering the Scale; these, and detailed scoring instructions, appear in the 
accompanying Manua/. 

Instructions for the second part of the Scale immediately precede the second half of this booklet. 

INSTRUCTIONS FOR PART ONE 

There are two kinds of items in the first part of the Scale. The first requires that you select only ONE of the 
several possible responses. For example: 

121 E.tinl In Public (Ci,d. only ~) 

Orders complete meals in restuarants 3 
Orders simple meals like hamburgers 

or hot dogs 0 
Orders soft drinks at soda fountain 

or canteen 1 
Ooes not order at public eating places 0 

Notice that the statements are arranged in order of difficulty: 3,2,1,0. Circle the one statement which best 
describes the most difficult task the person can usually manage. In this example, the individual being observed can 
order simple meals like hamburgers or hot dogs (2), but cannot order a complete dinner (3). Therefore, (2) is circled 
in the example above. In scoring, 2 is entered in the circle to the right. 

iJ)1969, 1974, 1975 American Association on Mental Deficiency 

111 
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The MCond type 01 it", .uks you to check All st"lements whim .ppI., to the perW)rl. FOt eumple: 

141 Table ~nl'tH'1 
(Chl!(:k ~ statements which apply) 

Swallows food without ch~inl 
C~S food with mouth ~n 
Drops food on t.able 01' floor 
U~S n.apkin incorrectl., or not &, all 
T.lks with mouth full 
T.k@$ food off olheors' pl.tes 
e", too lUI or too slow 
PliI." in food wilh tinKers 
None .1 the abo ... e __ 

eo., nol .ppl.,. e I .. because hto eN' 

~he 15 complele1v de~n~nl on 
olhers. (If c~kf'd, enter "0" in 
IhP circ~ to the fIll'll.) 

e·num~r 

checked c: 

In the example above, the second and fourth items are checked to indiClte that the person "chews food with 
mouth open" and "uses napkin intorrectly." In scoring, the number of items checked, 2, is subtracted from 8, .and 
the item secre, 6,1s entered in the circle to the right Most items do not, however, require this subtraction; instead, 
the number checlc.ed un be direc;tJv entered is the $Core. The statement "None of the above," which is included for 
administrative purposes only. is not to be counted in sc:oring here. 

Some items may deal with behaviors that are clearly against local regulations, (e.g., use of the telephone), or 
behaviors that are not possible for I person to perform becau!Oe the opportunity does not exist, (e.g., eating in 
mtauranU is not possible for someone who is bedridden), In th~ instan~s, you must still complete your rating 
Give the person credit for the item if you feel absolutely t.eruin thit he or ine 'VI and would perform the behivior 
without additional triining had he or she the opportunity to do so. Write "AR" for "Against Regulations" or 
"HNO" for "Has No Opportunity" next to the rating mide in these cases. These noutions will not JHect the 
eventual Koring of that item, but wilt contribute to the undersunding and interpretation of the person's adapti ... e 
behavior and environment. 

Please observe the following general rules in completing the Scale: 

1. In items which specify "with help" Of "with assistance" for completion of task, these mean with direcr 
physie.l_nMJCf. 

2. Give the person "edit for an item even If he or she needs verbal prompting or reminding to complete the task 
unless the Item definitely SUles Hwit/Jour prompting'" or '"without ,..mind~r." 

This Sule 15 prepared for pnera! use. Therefore. some of the items may not be appropriate for your specific 
settin" but please do try to ~mplete aU of them. 



~AK I UN!: 
11 3 

I. INDEPENDENT FUNCTIONINC 

A, EBling 

U~f" knfi" <Inc'! for~ corrE'elly ."d nt'.!ly 
u"'~ tablt- kn.!!;' tor lulling or ~prl'.Id,nt,: 
Ft"t"d~ self ~llh spoon and fork· "utiI' 
Fet'ds st'li With spoon and fork· (onSldf'rablt' 

spilling 

Feeds st'lf .... ,th spoon· "t'atlv 
Ft't'ds self With Spoon· consldt'rablt' ~pllhnl 
Ft'E'ds srll With ""It't' or must be It'd 

(2J (.lina in Public lC,tclt' onlv ~ 

O,df'rs (omplelt' meals ,n 'rst.lurill1lS 
Ordt'rs simplE' mt'ah likE' hamburgers or hOI dogs 
Ordtors soh drtnks at soda fountain 01' (intet'n 

Co., not order ill publ,c eat,nl plan's 

131 Drinl.i"l (C.rcle only .2!::::!.! 

Dnnks Without SPIItInI, holdlnl class In one 
h,and 

Dronks from (UP nt IIld~S unaHiuE'o . n ... lIly 
Drmk~ from (UP or alass unaUIUed 

(onSldprabl(' spilllnl 
Does nOI drtnk from (UP or glan unassistt'd 

141 hblt' M .. nnets (Cht'ck ~ Slatt'lTlt'nh 
whIch apply) 

Sw.l1ows food wlthOul ,ht'wonl 
Cht'ws lood y,lth mouth open 
Crops food on tablE' or flOOr 
USt's napkin ,nCOfrfctlf or nO! at ,II 
T,lks WIth mouth lull 
T iI~f'\ fOO<i nf1 oth .. rs' platp~ 

l'ats too fu, or 100 slow 
Pfa",. In tood w'lh Imlers 
Nont' of tht' .bovt' __ _ 
Oot's 1'101 apply. 1'1 . bt'CilUSt' he or sht' IS 

bt'dlilsi .• nd/or has l,qu,d food only (If 
cht'ckt'd, enlt'r "0" In Iht' e"clt' to Iht' 

h 

() 

1 
o 

n 

o 
o 
o 
1\ numh .. , 
dlt'('~",d = 

o 
rllht I 

A. Ealing 
____________________ A_~-.:~.~ 

B. Toiler Use 

151 Toilt't Tr.ininl (C"clt' only ~ 

Nt'vt'l has lodt'l 'CCldE'nls 
Nt'vt'r has loilt'l ICCldt'niS dUnnl tht' d.v 
Oc,as,onally has lollt'! accldt'nts dUlin, Ihf day 
Frt'Qut'ntlv ha~ todt'! aC(ldt'nls dUlin, Ihr dav 
h not 100111'1 Ir'lnt'd 1\ .11 

• 
J 
1 
1 

o o 

1"1 ~1I·C.rt' .1 10ilrl 

ICh,·,;. ~ .1,11""",,,,, "'"rh "p:,I .. 1 

I "",'r, p.,nt. .11 Th,' TIld"T "'TI",,,, ''''Ip 
\,h "" ,,,01,'1 "',II "lIhe'''1 h,,11' 

I:",. ",,1,'1 '"',,,- .\i'I""I" .iI,·1\ 
'Iu\h,,\ tod"1 ~fI"1 u'" 
I'~Jt. on (loth", \~,'h"u' hl·lp 

W".ht" h,ln'" " .. houl hpln 

o 
Nonr 01 tht .bo~t' 

ADD 6 - __ I ,., 8. Toilet Use 

C. Cleanlmess 

111 W.lhin, H,f'lds and Fact' 
I(hp(k ~ SI.l'",n,..,'" "h,(h .lppl",1 

Wd~hl" holn(h ... ,Ih ~o.JP 

W.l~ht'~ lat~ w,lh ~Odn 
Whh",~ hanch dnd Iilef ... ,Ih w'll'r 

DI't's hands and I,(E' 

Nont' 01 Iht' .bovt' 

I',,·t'~"'\ ~nd lomnl .. I .. , h,'lh,n~ unillrkrt 
\· ... I,h,·, ,,.,d 0"'" ,",II ,Umlll"I,'I, ""lh""1 

1·'''''1'1'''10: '" 1"'1'''''10: 
""hht·, ""d d" .. , \l'l! r ... ~\ul\ .. bl\ wt'll ... "h 

pr(''''tJl'''~ 

W,l\h,,\ and r!(tf'~ ,t'lf w"h h",lp 

"tlt'n'pl, 10 \O'I' d"d wl\h st'li 

(001.'''',111'' Whl'n b .. ,nll .... ,Jlf>f'O ano (!r't'tl b, 

olhE-'s 
M~k .. , nu ",It'ml'r Iu ... .1,10 ," d,~ ,(.11 

191 pt'.son.1 HU,'f'nt' 
,Cht'(k ~ 'loIlt'",,,,,,, wh"h ,Hlpl,,1 

Ila~ \lrU"1I un,I", .. "" udor 
OoI:os "01 chan~f' uno,'rw"df "'l!:uIJrl, tJ, \t'll 

S~'" 1\ ollt'n d'lI\ ,1 1'101 "I,'~tf'd 

{)c.e~ nor kff'p nail, (It>~n b", Sl'l! 
No~t' 01 Iht' .IIbo",," 
00('1 not oIDpl\ t'll b<;'(,hIlP h(' or 

Iht' II compll'll'l, ot'p"ndl'''l 0" olh.." (11 

cht'ckt'd. t'nlE'1 0" 'n tht' (",It' to Iht' "lIhl I 

Appl,t'~ H>othpaSlf' .nd blushl'~ It'fth ... ,th UP 

and down mot,on 
"I.lpl,p, 100Ihp"~h' ano brusht's Lf't'lh 
Rru,ht'\ tt'flh w'thoul ht'ln bUI ,"nnut ilpph 

loothpastE' 
Brushu It"t"lh .... 111 ~u~r",~,on 

Coo~ratf'S ,1'1 1'1''''''1 It('th brusht"d 
MakE-s no .1111t'mjJt 10 blu,h Ifrlh 

o 
.. 

o 
" 

o 

o 
" J 



1111 Menstru&t\on ICircle only ONE I 
IFor maIn, Ci,cle "no m.;;w:"u&ll()n"1 

No l'IIenilru"'lfon 
C",r., for ~.1I {ompl.'el.,. for m.n~"I,I&1ion wllhout 

.USI~ton(\· or r.l'IIlIId.r 
Ca,.~ fOl' ,.11 r.oIwnolbl.,. w.1l dUflll. m.Mlru.llon 
H.lps III chanllng pads dunnl m.nstruatlon 
Indl'.I.s pad n •• ds (hanglllg dl,lrlng m.nst'l,Ia hon 
Indle.,., that m~nSlfuallon h",d begun 

~o 
Will nOI car. for ,.lf or , .. k he-Ip 

c. C leanlJness 

O. Appearance 

1121 P"'~ (Check ~ st .. tements which applv) 

Mouth h",ngs open 
H •• d hangs down 
Stomach slicks out bec",uM of post..,. 
Shoulden ,'um~ forw.rd And bad bent 
W.lks with loes out or loes in 
W.,b wllh ft'«'t f.r .p.rt 
Shl,llfl.5, drals. or sl;ilmpi feet when w.lkin, 
W.lk, on tiplot'S 
Non. of t~ .bon _ 
Does not .pply, •. g" bec.UH h. 01' she is 

bedlul or non •• mbul.tOty IIf checked, 
enl.r "0" In 11'1. eircl. to tM rilht, I 

Clolnes do not III properiV il not as'lst.d 
W.an ~orn or unpr.u.d doth In. If notllfDmptl'd 
R."'l'an Olfl.,. or sOll.d clothing .1 not promptt'd 
W.ar~ clonhml colOI' combm.tlons ,f not 

promptl'd 
IJo\os nol kno", the dlU.f.nc. bet"" .. n work 

shot" and dr." shoel 

Does not (hoos. dlll.rent clothlnl for formal 
.nd .nformal occas,ons 

Does nol ",.ar sp.Clal cloth In. for diff.r.nt 
w.,ather (ondlltons (ralnco". o\lenhoes, .I( I 

Non. 01 11'1 ... bo\le 
Oot's nor applv .• I .. be,al,ls. he or sh. I' 

o 
(omple!.lv d.~ndEonl on olh.n til eh«k.d ADD 6 
.nl.r "0" ,n 11'1. clfcl. to the (I,ht I 

0, Appearance • 
n·1] 

E. Care 01 Clorhin, 

'141 C.,.oIClolhinl 
(Check & statem.nts which .PSi'!') 

WIPE'S .nd pohshes shoes when needEod 
Pun clothes In drawe' or chest neadv 
Sends ciolhl'S to I .... ndrv "'Ithout btoln, '.mln~ 

o 
Hangs I,Ip cloth.s Without belnl reminded - D 
None 01 the abo\le 
E, Care of ClothmB ______ ::;EN::.T:,:E;:R •• .. 
4 

~ .. ~ 
To' " 

F. Dressing .nd Undressin, 

1151 Dr.llinl (C.,(I. only ~l 

Complt'l'~ly drt:uu s.1I 
Completelv dreHt.'s s.U With \lerb.1 prOmpllng 

onlv 
DreHes self bv p ... llin& or p ... ttln& on 0111 clothe5 

With werb.1 prompt In. and bv lastenln& 
Izipplnl. bl.lltonini. snappm.) them "'Ith help 

Dresses sell "'Ith help In p ... llin& or pl.ltltn, on 
rnoSI clot I'll'S and laSlenln& Ihem 

Coopt>r.tes wh.n dr.ued by elliendmi .rms or 
I.gs 

Must be dre".d complel.ly 

Campl.lel'!' undreu •• self 
Completely undresses self with .... rb.1 

promPlinlonly 
Undress., self by unfuteninl (unlipPlna. 

I.Inbl,lltonml. UMn.pping) clolh.s "'111'1 help .nd 
pul1tn& or taklnl th.m 011 wllh v.rbal promptinl 

Undr.ss.s ,.11 With h.lp III I,Infasl.nln. Ind 
pl.IlI'IIIg or laklnl off most (lathes 

Cooperat.s wh.n undrentd bv extendlna .rms 
Of 1.,5 

MuSI be compl •• el'!' ... ndressed 

(171 Shoes tCht'(k ~ ,tat.menls w,lh apply) 

Puis on shoes (orrt'(tlv .... lthOI.lI .ulstan,. 
T ,., shoe I.(n .... 'thO ... 1 .IIu,~I.IIn(. 
Unlles shot' loI(U "'Ilhout USlslanc. 
~l'nlO"'.~ shOt:s .... '11'10 ... 1 aunl,ane. 

, 
• 

, 
o 

• 

2 

, 
o 

114 

o 

o 

o 
None of the .bo\l. 

F. Dressing and Undressing ___ -=''''0'''0'-_ /\ 
1$.17 ~ 

C. Travel 

(111 SenM 01 Direction ,C"cI. onlV ~I 

CaeS a lew blocks from hospll.1 01' school 
around. or s ..... r., blocks Irom home "'Ithoul 
,elling lo~1 

Caes .round hosp,t.' .round or • f .... bloch 
from home .... Ithou! •• UIII. 1051 

Coes .round (Oil ••• , "".lOrd, or home .&Ion. 
eel' IoSI when ..... ' l.avlIIg o"'n 11111111 are. 

,0 
o 



11'1 Public Tr.,npol1.lion 
IChl'lk ill ~t"ll'ml'nl~ which ,prJly) 

Rlde~ on Ir'ln, lonli·dl~t.nce bus or plane 
IIldl'III'nd.'nlly 

Rid," tn tdllwli('Pf'ndt'ntly 
RldE'~ subway or CIIY bus 'Of unfamtliar ,ourneys 

tndl"pl'ndt'ntly 

Rlde\ ~ubway or cIty bi.ls fOf 'amili.ar ,our~s 
,ndt'pt'ndt'ntly 

NOM of lhe .aboye __ 

o 
C, Travel 

________________ ~.~D~D-.. ~ 
18." ~ 

H, Other Independent Funcrionin, 

1201 Tt~phone IChtck .... ll ,I.atemenll which 
.apply) -

Uses 'elephone direelory 
Use, pay telephone 
M .. kl!s telephone calls from priyatelelf'Phone 
.... nswers telephone appropriatt"ly 
T .hs telephone me".les 
None of Ihe .boye __ 

1211 MiKell.neou, Independent FUMtionlnl 
(Check lli st.alemenls which apply) 

Prepar.s own bed at ntlhl 
COt'\ to bed un.5Sistf'd, • I" let1inl in b«I, 

cOYE'"nl With blanket, elC 
HolS orOlnary conlrol of .ppellle, NH rnodf!or.'ely 
KnOW\ poslalt' rolte~. buys stolmps from Post 

Ol/((E' 
looks .lter petSon'" he"lth. t' ." chanaes wei 

clolh,n. 

Ot'als w.th Simple ,njurtes. e '." (uts, burns 
Knows how .nd where 10 obtain a docIOf" Of 

dentISt's h/!Ip 

o 

o 
Knows aboul wt'liare I.ellll,e, In Ihe communlly __ 
None of 'he .bo~ _ 

H, Other Independent Functioning 
ADD ~ 
20·21 .. ~ 

I. INDEPENDENT FUNCTIDNING ADD -D 
TRI .... NClES A·H 

/I. PHYSICAL DEVELOPMENT 

A. Sensory Developmenr 
IObsefvable functioning ability) 

Il2J Viston (WIth gl,H~E'~ II uu'd) 
IClrcJt' onl~ ONE) 

Nod,ll,culty In H'E',nli 
Somt' d,H.euily tn \t't'tnll 
Crt'",t dlHlculty In ~t'E'ln. 
No YlSlon at ",II 

IllJ He.rinl {With he",,,nl "d, if u~~l 
(Circle only Qt::!£.l 

NodllllCulty In he",n& 
Some dllflcuhy In he.nna 
Crt"1 dllflcully In he.rtna 
No hear'"l ., .11 

A. Sensory Development 

8" Motor Development 

Poll Bod., a.l.nce IC,rclf' only ~) 

St.nd, on "tlpIOE""' lor ten stcood, ,I asked 
S'.nd~ on ant' 1001 for Iwo SKonds " askf'd 
Stdnd~ wI,hout support 
SloInd~ ... ,Ih ~uPl"lr' 
S,tS wllhout support 
Coin do nolle ollh!!' .boYE' 

IlSJ W,lI,ina .nd Runnina 
(Check .... ll slalements .... h,ch .pply) 

W~I~~ alonf' 
W.lk~ up .nd down ~t.ilr~ .lonE' 
Wa!k~ down u.,rs by altt'rFlatln& '~t 
Run~ wllhuut lall,og olt!!'n 
Hop\. \klp~ or lump~ 
None 01 the oIIboye __ 

1l6J Control of HoIInd$ 
IChe<k ~ ~1.It'ments wl"II,h apply) 

C,)t(hes a bolli 
Throws ol ball o""erh,,,nd 
lllt\ nIp 0' gl.itH 
Cra~pS ... ,th Ihumb dnd 'tn.er 
None of the lbo~ __ 

~O 

10 
ADD _./\ 

ll·2l U 

• 
] 

1 

o 
o 

o 

o 
s 



1271 limb Function 
(Check ~ 'tatements wh.ch apply) 

Ha~ effective use 0' nght arm 
H.'\.l'ffp(tl\ip HW of lph.urn 
H.v. (~If('Cllve uo;e of fight leg 

fl., (·II'·lt.W use of left leg 
None ollhe abo •• o 
fl. Molar Development ______ ...::A:::O:.:O~. /\ 

24·27 ~ 

II. PHYSICAL DEVELOPMENT ,ADO ~D 
TRIANGLES A·B 

III. ECONOMIC ACTIVITY 

A. Money Handling and Budgeting 

1281 Monev Handling (Circle only 2!:!.SJ 

Use' banking facilit •• s independently 
Make, change correctly but does not use banking 

facilities 

Adds (oins of various denominations. up to one 
dollar 

Uses money. but does not make change correctly 
Does not use money 

1291 Budgeting 
(Check.6U. 'tatement, wh.ch apply) 

SdVP\ monf'Y or lokpnc;; for a particular purpose 
Budgets fares. meals, etc 
Spend') money With some planning 
Controls own major el<pendltures. 

None of Ihe abo •• 

1 

o 

o 

o 
A. Money Handling ADD • 1\ 

and Budgeting -------28-.2-9.-.~ 

B. Shopping Skills 

1301 Errands (Circle onlv ~J 

Coes to ,e.eral shops and specifies different 
Items 

Coes to one shop and specilies one item 
Coes on ~rrands for Simple purchasing without 

a note 

Goes on errands for Simple purchasing With a 
nott" 

C.~nnOI be sent on errands 

6 

1 

o 

o 

(311 Purch .. ing IC"cle only 2!:!.S) 

Auy\ elll own dOlhlng 
Huys own dothlng acct"sSOfies 
M.lk~\ mlilor purchasf>\ wllhoul ht'ln (C(lndy. 

\011 dflnks. etc.) 

Doe-. -.hOtJPlIlg wllh -.light -.upcrVI!loIUn 
Dot'S -.hoPPlng wllh dose superVISion 1 

U 

1 1 6 

Ooe-. no ~hoPIJI"g 

----------------~:0~~~:~1~·~ B. Shoppmg Skills 

III. ECONOMIC ACTIVITY • ADD 0 
TRIANGLES A·B 

IV. LANGUAGE DEVELOPMENT 

A. Expression 

1321 Wriling (C"cle only ~J 

Wntes sensible and understandable letters 
Wntes short notes and memos 
Wntes or prints forty words 
Write-50 or prints ten words 
Writes or prlllts own name 
Cannol wnte or print any words 

IJ11 Pr~"'~rb.1I El(pr~ssion 

(Ch,'ck ~ 'talemenr. wh.ch apply) 

Nods head or smiles to eo"press hapPiness 
Indlcales hunger 
Indicates wants by pointing or vocal nOises 
Chuckles or laughs when happy 
Expresses pleasure or anger by vocal nOises 
Is able to say at least a lew words (Enter "D" if 

checked. regardless 01 other .tems. J 
None ollhe abo.e __ 

(34J Articul.lion (Check ALL stalements which 
apply·.il no speech,ct;;:ck "None" and 
enter "0" In the circle J 

Speech is low. weak. whispered or difficult to 
hear 

Speech is slowed. deliberate. or labored 
Speech IS hurried, accelerated, or pushed 
Speaks With blocking, halting, or .othe-r 

Irregular interruptions 
None of the- .Ibo"'lt' 

4 

3 
2 
1 

o 
o 

o 
4·nurnbN 
checked = 

o 



/351 Sentence. (Circle only ~) 

)ometlOlt:'~ u')t·) (omplelt sentences contdlnlng 

. bpcau'it>." "bul.·· etc 

A')k .. qllt"'>IIOII::' U>IIIK wurcb )u .. h d) "wh\,,' 

"how," "wh.H,·· 4'1. 

~p(l.lk .. III '>unpl( • .-,t>nH·nct") 

Spf',Ih In pnmllllJf' phra\c-'\ nnly. or I!. 

non-vprbdl 

1lt.1 Word Us.ge (Circle only ~) 

r dlks about clctlon when describing pictures 
Names people or objects when describing 

pICtures 
Names fdmillar objects 

Asks for thing, by their appropriate name' 
Is non-verbal or nearly non-verbal 

() 

1 

o 

o 

A. Expression -------------------3~~~~~~-t.~ 

B, Comprehension 

137) Reading (Circle only ~) 

Reads books SUitable for ctllldrt"n nine years 
or older 

Rt'J.ds books SUitable for children seven years 

old 
Reacts sunplt.~ '.ilur,t's or comiCS 

Reads vanous Signs, e g , "NO PARK INC," 
"ONf WAY.' "MEN," WOMEN," .,, 

Rf'fognl/t>\ It'll or mort> w{)({h by 'lIght 
~e(ogOl't"or. tt'wer thdJl (t>n word~ or ndnt>.H .lit 0 

[38J (omple. tnstructions 
(Chock .6.I.l. ,'alement, which apply) 

Understands Instructions containing 

prepncoitlons. to~.. "on," "in," "behind," 
"under." etc. 

Understands inslructions referrinR to the order 
10 which things must be done, e.g., "firsl do· 

then do·" 
UndersLands lOS' ructions requiring a deCision 

"If -, do thi', but if not, do-" 
None of the .bo .. __ 

o 

o 
B. Comprehension _______ --:A::D-:D-:-~ /\ 

37·38 ~ 

C. Social Language Development 

Con~ers .. tion 
(Ch"ck All \Idlt>m .. nl" ...... hl{ h .1 pp I .... I 

l !"" .. phr., ... '" .. udl .... ·pll· .... I· .Inil· Ih.llII. 

yOU" 

1<; \f)( I,lblt' ,wd I.llk\ tiuflng nW.lI ... 

r .lIb to otht'r') dboul or.por' .. , lo:lrndy group 

d((IVI(.e~. pIt 

None- of the ~bove __ 

140J Miscetl.neous lolnguolge Developmenl 
(Cht"k ~ ~tatt"n1t"nts which dpplyJ 

Can be reasoned With 
ObViously responds when talked to 

Talks senSibly 
Reads books, nt"wspapers. mo:lg.lllnt>s tor 

enlOymf>nt 
RepealS a story With IItlle or no ddtlcully 
Fills In Ihe m.un ItE"m~ on o:lppllC.allOn form 

rea~ondbly well 
None of Ihe "bovt __ 

117 

o 

o 
ADD 6 C. Social Language _________ -1~ 

Development 39·40 

IV. LANCUACE DEVELOPMENT ADD • 0 
TRIANGLES A·( 

V, NUMBERS AND TIME 

1411 Numbers (Corele only Q!:II) 

Does Simple- addition .lnd subtraction 
Count~ ten or mor£' obJ£'cts 
M£'chanlc.lllv counlS to h!n 

Counts two objects by saylOg "cnt' Iwo" 

DlscnmlOales between . 'one" and . ·moln.,.·' or 

".1101" 

Has no underslolndlng of numb("f~ 

1 

o 
o 

7 



1421 Time IChl'lk ~ 'tatements whIch apply) 

T ells tlm~ by clock or watch correctly to the 
minute 

Understands time- intervals. e.g" between 
"J.30" and "4'30" 

Undt>rstands llmt" equivalents. e.g., "9: 15" IS 

the same as "quarter past nine" 
Assonates lime on clock with various actions 

and events 

None of the .bove 

143 I Time Concept 
ICiwlk !:ll.. 'Ial~m~nls whIch apply) 

Names the days of the week 
Refers correctly to "morning" and "afternoon" 

Understands difference between day·week. 
minute-hour. month-year, etc. 

None of the .bove 

o 

o 
V. NUMBERS AND TIME _____ A:-D-::D--+_ D 

41·4] 

1471 Food Prepor.tion (CIrcle only ~) 

Prepares an adequa,e complelt> meal {may U\f" 

canned or frozen food) 
MIl(p\ and cooks slmplp food, f" R . frlt's egg .... 

makes pancakes, cooks. TV dlnnen., etc 
Prepares ~Imple looch fl'qulnng no nll~lllg or 

cooking, e g . sandWIChes. cold cereal. etc 
Doe~ not prepare food at all 

1481 Table Cleoring (Core Ie only 2!::!§.! 

Oear, table of br£><lkablc- dishes and gla" .. wart" 
Clt'drs table of unbreakable dlsht's and 

,dV('(W<H'f' 

Dot's nol clear table al all 

118 

1 0 
() 

~o 
() 

ADD 6 B. Kitchen __________ -:--:~. 
4&·48 

C. Other Domestic Activlfles 

1491 Gener.il Domestic Activity 

VI. DOMESTIC ACTIVITY IChpck AU.. ,lat,'noen" wh'ch apply! 

A. Cleaning 

1441 Room Cleaning (Circle only ~) 

Cleans room well, e.g .. sweepmg, dusting 
,lnrl tloymg 

CI~,ln' room but not thoroughly 
DOt.''!I nol dean room ill .111 

1451 Laundry ICheck~ sldl~ment' whIch apply) 

Wa,he, clolhlng 
Ones clothmg 
Folds clolhlng 
Irons clothing when appropriate 

None of the above 
o 

ADD 6 A. Cleaning _________ -:-;-:,:-t> .. 
44·45 

B. Kitchen 

/461 Tobl" Selling (Circle only Q!::S) 

Places all eatlns utensils. as well as napkins, 
salt. pepper. suaar. etc" in positions 
learned 

Places plates, glasses, and utensils on 
poSitions learned 

Places SIlver. plates. cups, etc., on the table 

Does not sel t.bl~ at all 

8 

W .l'~hes d. ')hes WE'll 

Makes bed neatly 
Helps With household chores when asked 
DOt'') hou')ehold tasks routinely 

None of the .lbo .... e __ 

C. Other Domestic ActlVl/IeS 

o 
VI DOMEcTIC ACTIVITY ADD ... 0 

. J TRtANGlES A.C'" 

VII. VOCATIONAL ACTIVITY 

1501 lob Complexity ICorei. only ~) 

Perform~ a lob requIring use of tool~ or 

mdchinf'ry. (> g., c;hop work, ~pwlng, etc 
Perlorm~ !l.lmpl~ work, e g . !l.lmple g.udt"OIng, 

mopPing floors. emptYing trdsh. etc 

Performs no work.ll all 

:0 
o 



1511 Job Perlormance 
(Check ALL statements which apply) 
(If "O"kcircled in item 50, check "NOrlP of 
the above" and enter "0" in the mcle) 

l IldJngl:'r!. other~ becdu~e of carelessnes~ 
Does not take (afe of tools 
I s a very slow worker 
Does sloppy. Inaccurate work 
None 01 the above __ 

1521 Work Habits 
(Ch,'ck ALL .tatement. which apply) 

(II "0" ~ircled in item 50, check "None 01 
the above" and enter "0" in the mcle ) 

I') late from work without good reason 
I. often ab.ent from work 
Doe. not complete job. without con.tant 

t>ncouragement 
Leaves work. station Without permission 
Crumble .. Or gnpes about work 
None of the above __ 

4·numbpr 

ch,'eked = 

o 
5-number 
checked = o 

VII. VOCA TIONAL AC TlVITY ADD 0 
---+~ 

SO-52 

VIIi. SELF·DIRECTION 

A. Initiative 

15] I Inifi.lti .... e {C,relf" only ONf ) 

IIlHt<.lle~ mO~1 01 own dcllVllles, t.' g . 
las.ks, games, elc 

A,ks " there" .0methinS to do, or 
explores surroundings, e g., home, yard. etc. 

Will engage In activities only If assigned or 

directed 
Will nol engage In assigned activities, e.g .. 

pulling away toyS, etc 

1541 Passivity 
(Check tll statement. whICh apply I 

Ha) to be made 10 do th,ngs 

Has no ambliion 
Seems 10 have no ,nlereSl1O things 

f,nl)hes task last becdus(> of wasleci lime 
I-.:. unnete~sMdy dependent on othNS for help 

Movement IS slow and sluggish 
None of the above __ 

DoE''i nol apply, l' g , bl'('cluse he or 
.. he I~ 101,11ly dt'pt~ndenl on ollwr!' 
(It theckt'd, t'nter "0" ,n the (Ir(/(' 

10 the rlghl ) 

o 

o 
6·numbt.'r 
(hl,(ked ::: o 

ADD D A. Iniriatlve __________ ,:-:;-;:-:;-.,.~ 
5)·54 

B. Perseverance 

1>.>1 Allention {C"d,' onty ~I 

Will IMy c1t1f'nIIfJn to puq)oi«!ful c1(llvltie~ lor 
mort" than f.tlppn mlOulP!li. p g, playing 

games, redding. cleaning up 

Will pay attentIOn to purposeful actiVIties for at 

IPiHI f,fteen mlnuleS 
Will pay attention to purposeful actiVities for at 

least ten minutes 
Will pay attention 10 purpost'ful actiVit It'S for elt 

led .. 1 hvf" rnlnute\ 
Will nOI pay anentlon to purposeful aCllvlliPS 

lor as long as fa",e mlnules 

1561 Pe .. istence 
(Check & 'tatement' which apply) 

Becomes easily discouraged 
Fads 10 carry oul tasks 
Jumps from one activity to another 
Nt'cds con)(dni encouragement to complE'te task 
Non~ of th~ .. bo~~ __ 

Does nOI dpply. t.' g . bet duSt' hl' or she .s 
10lallv InCdpable of any organllt'd actiVItieS 

o 

119 

o 
4·numb\·! 

Cht>CKt-<1 

o 
(If checked. enler "0" In Iht" Circle 10 Ihe ADD 6 
,,~ht I 

B. Per sever ance ----------5~5;:-.-;S-;b-..... 

C LeIsure Time 

1571 leisure Time ACli ... ilY 

(Check ~ stdlemenlS whICh apply) 

Or~.iinll(>'" lelsurt:' "nw on a la.dy cnmple JL 

It'vpl t· t.: pl.lv'" bdl.,lni'>. 1.,lw .... l'll 

tLl'o hohby .• ' g p.III\llIl':. 1'lllhwldl'IV. 

collt'<:llOg ... I.:)mp~ or (OIIlS 

Organlzt's lellol,rt' time "de-qualely Oil d Simple 
level, e g . watching lelevlslon, lIstening 

to phonograph. radiO, elc 
None of the .bove __ 

o 
C Leisure Time ENTER .. /'\ 

57 ~ 

VII/' SELF-DIRECTION ADD /I 
--r-R-'-A-N-C-l-E-S-A'""":.C:-'· L-J 

IX_ RESPONSIBILITY 

158j Person .. ' Be-longings {Circle only ~I 

Very dependdble"always takes care of 
personal belongings ~ 

U':tuJlly depf'ndJblt~· usudllv l.iikt'~ CMe of 

pf'fsondl belonging) 

Unreliable· ·)t'ldom Idkes lare of personal 
belongings 

Not responSible al all··does nOI telke Cdrt' oj 
per'.lonal bdonglOg,> 

o 
o 

9 



(59) Gener~1 Responsibility (C"cle only ONE) 

Very consCientious. and ass.umes. much re

,pon,ib.loty--makes a special effort; the assigned 
activltlE'S arp always. performed 

U,ually dppendablp--makp, an efton 10 (arry oul 

responsibility. one can be reasonably ceft"in 
that Ihe assigned activily will be performed 

Unreliable--makes liule elfort to carry out 
responsibility; one IS uncertain that the assigned 
activity will be performed 

Not given responsibility; is unable to carry out 
responsibil.ty at all o 

IX_ RESPONSIBILITY _____ AD_D_-...,~ D 
58-59 

X. SOC/ALIZA T/ON 

(60) Cooperotion (Circle only ~) 

Offers assistance to others 
Is will.ng to help if asked 
Ne,'er helps olhers 

(!OI) Consideration for Others 
(Check t!!. "alement, which apply) 

Shows onterest on Ihe affa"s of others 
Takes (dre of others' belongings 
Directs or manages the aUairs of others when 

needed 
Show ... (onslderatlOn for others' feelmgs 
None of the .bo\,e __ 

(621 Aw.reness of Others 
(Check ~ Slalemenls which apply) 

Recognizes own family 
Recognizes people olher than family 
Has information about others, e.g., job, 

address, relalion to ,elf 
Knows In£> names "f people close to 1'1101, e g., 

classmate~, neighbors 
Knows the names- of people not regularly en

countered 
None of the oiIAbove __ 

10 

o 

o 

1611 Interoction Wilh -Others (Clfele only ~) 

Intcrdlt!. wllh other!. In group games or activity 

InlE'racts With others for iU least a short penod ot 
tlnW, e g . \howlng or offenng lays, clothing or 

ohWr " 
Inleracls w.th olhers im.lalively w.lh linle 

interaction 
Does not respond to others In cl SOCially 

acceptable manner 

164) P~rticip.lion in Group Activities 
(Circle only Q!::S) 

Initiates group activities (leader ind organizer) 
PartICipates in group activities spontaneously 

and eagerly (active partiCipant) 
PartICipates In group activities if encoura&ed to 

do so (passive partiCipant) 

Does not partiCipate in sroup actiVIties 

(65) Selfishnns 
(Check ill slatements which applv) 

Refuses to take turns 
Does not share With others 
Gets mad If he does nol get hiS way 

Interrupts aide or teacher who IS helping 

another person 
None ollhe "bove __ 
Ooes not applv, e g., because he or she nets no 

social Interaction or IS profoundly Withdrawn (If 

che-eked, enler "0" In the Circle to the nahtJ 

1&61 Soci.l M.lurily 

(Check ill .lalements which apply) 

Is 100 familiar With Slraneers 
Is afraid of strangers 
Ooei anything to make friends 
Likes fa hold hands With everyone 

Is at someone' s elbow con!.lantly 
Non~ 01 the .bov~ __ 

Does not apply, e g., because he or she nds no 
s()(lallnterdctlan or IS profoundly wllhdrawn. (It 

checked, enter "0" ,n the CIrcle to the- right ) 

o 

1 

o 

120 

o 

o 
4-numbe/ 
checked "";. o 
'j·numt)t;'r 
check.ed :.: 

o 
X_ SOC/AUlA TION ADD 0 -----9'. 

60,&6 



INSTRUCTIONS FOR PART TWO 

Part Two contains only one type of item. The fol/owing is an example. 

121 Damages Per:JOnoil ProtH'rty 
Oc(.lsionaHy FrrquentJy 

Rips, tears, or chews own (lothing G) 
Soils own properly CD 0 Tears up own magazines, books, 

or other possessions CD 
Orher (specify: .!.. 2 

_ Non~ of rho .bo •• 
Tol., I Ii 

Select those of the statements which are true of the individual being 
evaluated, and circle (1) if the behavior occurs occaSionally, or (2) if it occurs 
frequently. Check "None of the Above" where appropriate. In scoring, total 
each column on the bottom (Total) line, and enter the sum of these totals in the 
circle to the right. When "None of the above" is checked, enter 0 in the 
circle to the right. In the above example, the first statement IS true occasionally, 
and the last two statements are true frequently; therefore, a score of 5 has 
been entered. 

"Occasionally" signifies that the behavior occurs once in a while, or now and 
then, and "Frequently" signifies that the behavior occurs quite often, or 
habitually. 

Use the space for "Other" when: 

1. The person has related behavior problems in addition to those circled 
2. The person has behavior problems that are not covered by any of the 

examples listed. 

The behavior listed under "Other" must be a specific example of the 
behavior problem stated In the item. 

Some of the items in Part Two describe behaviors which need not be 
considered maladaptive for very young children (for example, pushing others) 
The question of whether a given behavior is adaptive or maladaptive depends 
on the way that particular behavior is viewed by people in our society 
Nonetheless, in completing this Scale you are asked to record a person's 
behavior as accurately as possible, ignoring, for the moment, your personal 
biases; then, when you later interpret the impact of the reported behaviors, you 
should take into consideration societal attitudes. 

121 

11 



PART TWO 
12::: 

I. VIOLENT AND DESTRUCTIVE BEHAVIOR 

Occ.sion.lly Frequently 

11) Thruten. or Doe. Physic.lll Violence 

Us.es threatenmg gestures 
Indirectly (auses injury to others 
SPits on other, 
Pushes, scratches or pinches others 
Puli, others' hair, ears, etc. 
Bites other, 
Kick" 'trikes or slaps others 
Throws object, at others 
Chokes others 
Uses objects as weapons against others 
Hurts animals 
Other (speClfy:-;-:;-_-;-_____ '::-: 
---None 01 the above Tot.1 

12) Damas.s Personal Property 

Rips, tears or chews own clothing 
Soils own property 
Tears up own magazines, books, or other 

~~"=M 1 
Other (specify :-:-:---:------::--:-)1. 
_None 01 Ihe above Tol.1 

11) Damage. Oth.ro' Pr~rty 

Rips, tears, or chews others' clothing 
Soils others' property 
Tears up others' magaline~, books, 

or personal possessions ... 
Other (specifY:-:,-:-_~ ____ -=-:J 
---None "I Ihe above 

... 1 
. 1 

TOlal 

14) Dam .. ge. Public Property 

T ears up magazines, books or other public 
property 

Is overly rough with furniture (kicks; 
mutilates, knocks it down). 

Breaks windows 
Stuffs toilet with paper, towel. or other solid 

objects that cause an overflow, 
Attempts to set fires 
Other (specjfy .. ___ ~_-
___ NOM 01 1M above 

12 

o 
1.. 

o 

o 

O(c,lsion~lI,. frequent I '( 

(51 HI.5 Violent Temper, or Temper T ,Intrums 

Cries and screams 
Stamps. feet while banging ob,ects or 

slamming doors, etc 
Stamps feet, screaming and yelling 
Throws self on Hoor. screaming and yelling 

o 
Other (specify. ) 
---None of the .Ibove Tot,,1 

/. VIOLENT AND ____ -:.;A'::'O:"D--•• D 
DESTRUCTIVE BEHAVIOR l,S 

II. ANTISOCIAL BEHAVIOR 

16] Tu ... or eo .. ip. About Others 

GOSSIpS about others 
T ells untrue Of" exagaerated stones about 

others 
Teases others 
Picks on others 
Makes fun of others 
Other (specify .-:--:-_:-_---' 
---None of the Above 

17) Bo .... ~nd ~nipul~le. Others 

T rie. to tell others what to do 
Demands services from others 
Pushes others around 
Causes fights among other people 
Manipulates others to get them in trouble 
Other (,pecify ) 
_None of the "bove 

18) Disrupts Others' Activit;" 

Is always tn the way . 

Tot~1 

Tot~1 

Interferes with others' I.ctivities, e.e; .• by 
blocking passage, upsetting wheelchairs. etc 

Upsets others' work 
Knocks around articles that others are 

working With. e.g., puzzles, card &tJn1es, etc. 
Snatches things out of others' hands 
Other (specify. ) 
___ None of the Above T ot~1 

o 

~O 

o 



Ocusion .. lly Frequently 

(9) Is Inconsi<!er;ale of Others 

Keeos temperature in public areas 
uncomfortable for 'others, e,8., opens or 
closes window, changes thermostat .1 

Turns TV, radio or phon08raph on too 
loudly. .1 

Makes loud noises while others are reading 
Talks too lOUdly 
Sprawls over furniture or spa.ce needed 

byothers 
Other (specify: .J.. 
---None of the 2bove T 01.1 

(10) Shows Disr.,spect fOr Others' Property 

Does not return things that were borrowed 
Uses others' properly without permission 
Loses others' belongmgs. 
Damages others' property 
Does not recognize the difference between 

own and others' property 
Other (specify: _____ _ 

---None of th~ abov. 

111) Use. Angry langu.g. 

Uses hostile tanguage. e.g., "stupid 
jerk:' "dirty pig," etc. 

Swears. curses. or USes obscene language 
Yells or screams threats of violence 

Tot.1 

Verbally threatens others, suggesting physical 
Violence 

Other (specify:-:"-:-_~-
_None 01 thE .boVE Tol.1 

.1 

o 
2 

l... 

o 

o 
11. ANTISOCIAL BEHAVIOR __ A_D_D--I"" D 

6·11 

III. REBELLIOUS BEHAVIOR 

Occ~sion ... lly Fre-qu~ntly 1 2 '3 
(12) Ignores Regut.tions or R~gulu Routines 

Has negative attitude coward rules but 
usually conforms 

Has to be forced to go through waiting 
lines, e.g., lunch lines, ticket lines, etc 

Violates rules or regulations, e.g., eats in 
restricteo areas, disobeys traffic signals, 
etc. 

Refuses to partiCipate in required activities, 

e.g, work, school, etc. 
Other (specify: ______ -' 
___ Non~ of the libove Tol~1 

f 1] J Resists FolMwing Instructions, 
R~UfSls Of' Orde-ra 

Get!> upset If gi\tfm a d,rect order 
Plays deat and dOt"s not follow Instructions 
()oe,s not pay alleollon to instructIOns 
Refuses to work on assigned subject 
HeSitates for lana periods before doing 

aSSigned tasks ' 
Does the opPOsite of what was reQuesled 1 

Other (speedy ) .1. 
___ NOM of th •• bo.. Tot.1 

(14) H .. Impudent or Rebellious 
Attitud~ To .. .,d Authority 

Resents persons In authority. e.8 • 

teachers, group leaders. ward personnel, 
etc 

Is hostile toward people in authorltv 
Mocks people In authority 
Says that h~ can fire peopl~ in authority 
Says r~l.tiv. will corn~ to k;tl or harm. 

persons in authority 
Other (specify: ..L 
_NOM of the above Total 

(15) II Absent From, or ute For, the 
Proper AssiJlnm~ntl or PI.",s 

Is lale to r~uired pla(('~ or aClivities 
Falls. to return to places whe(IJ~ he is 

supposed to be after leavina. e.a., WOlng to 
toilet. running Ion errand, etc. 1 

Leaves place of r~uired activity Without 

permiSSion, e.I., work, class, etc 
Is absent from routine I.ctlvities, e.g., 

work, class, etc. 
Stays out late at nIght from home, hospital 

ward, dormitory. etC. 
Other (specify _____ _ 
_ Non~ 01 th~ abov~ Tot.1 

o 

o 

~o 
2.. 

o 
13 



Occ,lsion.tlly Frequenlty 

11b) Runs Aw.lY or Altempb 10 Run AWolY 

Alh'lHpt ... lu run ,IW,IY frulII hu~pll,jl. IUtEllt', 

or ,;(hool grounrl 

Runl"o away (rom group ,]("11\(111(>5, f! g , 
picnics, school bu\es. (~tc 

Runs away from ho~nlt.ll. homp, or 

,chool ground 
Other Ispeclfy -:-:_-:-__ ..i 
---None 01 the abo •• 

I 171 Misbeh .. e. in Group Sellings 

Interrupts group diScussion bv talking 

.thout unrelated tOPI{ S 

DI')ruplo; games by refUSing 10 follow rulp~ 

Disrupts group detlvltles bv nldklllg loud 
n(w;f'S or by acting up 

Total 

DOl'''' nOI stay In ~p,ll during IE>'-l"'lm (.)t-'nod 

lunth PNlod. or olht'r gruup '>t'~:'>IOf\':I 

Other Ispeedy -:-:-_..,.-__ 

---None of the- above Tol.1 

o 

o 
111 RfBFLLlOU'i BEHAVIOR 

ADD 

---~D \2.\7 

IV. UNTRUSTWORTHY BEHAVIOR 

I 181 Ta~es Others' Properly Without 
Permission 

Ha\ been suspected of slt'ahng 

Takt's olhers' bt"longHlgs If nol kepi In 

pld(p or locked 
1.ikt') olht'rs' belongings from pockets. 

purse~, drawers. etc 

T .1k,l'S olhf'rs' belongulg\ b\' opt.'nlOg or 

hrl'<llung I()(b 

Olh .. r Ispeclfy_~_.,...... __ 
___ None of the .lbo'Ve 

1191 Ues or Ch •• ts 

T WI~ts the truth to own ddvantagt> 

enedtS In games, tesl~. assignments. 
.. te 

lies about SituatIOns 
lit's about ,",pH 
L It'S about others 

Other (,pecify 
___ None of the above 

Tol.1 

Total 

IV. UNTRUSTWORTHY BEHAVIOR ADD 
18·19 

14 

o 

o 

V. WITHDRAWAL 

1101 h In.u·livl" Onol!tionollly f"rt.oqut·ull\ 

Sit') or "Idnch In one pOSition (or cl long 

p~'no<i of tlftW 

Ooes nothing but '!loll and watch olh~r .. 

Falls asleep In d chalf 

lies on the flour CJII day 

tJtll·~ nol "'t't'llllo r('.H.1 10 ~lIlvthlOl:: 

Olh('f (~Pt'(ltv I 
- __ None of the .. bo\te 

1211 Is Withd .... n 

Seem') unJwMt> 01 surroundlnG\ 

Is dllfl(uil to reJ{h or (ontdct 

h .lpalhell( dnd unrf"\pOnSIVp In iet'l.ng 

H ....... d blcwk .. lcUt-' 

Ha'!lo a Illled ell.preo;,slon 
Otht'r ( .. p('cd.,. ______ _ 

___ None of Ihe .bove TOI .. I 

(211 Is Shy 

h tlnlld and '!lohy In '!looual ';lludllons 

Hide') Idft' In group SIlUd!l()n'). O! g . 

par(ll''). tnlormdl galhenngs. etC 

Dol'S nol mlk wt'li wllh other\ 

Prefer .. 10 be alone 
O!tll'r "peu'y ___ -:-__ -' 
___ None- of Ih~ oIbo'Ve TOI.I 

c)' 

o 

o 
V. WI THORA WAL .. 1 _____ --:A:':'D:':'O-:-. r---

10·11 ~ 

VI STEREOTYPED BEHAVIOR 
AND ODD MANNFRI'>MS 

III 1 H.s Stereolyped aehHlorS 

Orum\ hng .. r,; 

1 dPS leel (onllouJlly 

Hao;, hand\ constantly In motion 

51.1(.)\, ')ualcht"'!lo, or rub .. !tell contlnuall.,. 
Waveo;, or \hakt's, parI .. of the body 

repeall'dly 
Moves or rolls head back and forth 
Rocks body baek and fOrlh 
Paces the floor 
Other (,p~cl(Y _____ _ 

___ None of the .bo •• TOI.I 

o 



Occuionally Frequrnlly 

124) Has Peculiu PostUfr or Odd 
~nnerisml 

Holds head tilted 2 
2 Sot. with knees under chin 

Walks on tiptoes 
lies on floor with feet up in the air. 
Walk~ with fingers in ears or with 

hands on head 
Other (specify. 
-Nonr-o'"'f'-t""h-e"""'abo""'""v-.--' 

1 I ~o 
Tolal 

VI, STEREOTYPED BEHAVIOR ~A~D~D:---j~p D 
AND ODD MANNERISMS 23·24 

VII, INAPPROPR/A TE INTERPERSONAL 
MANNERS 

125) Has Inappropriate Inlerperoonal 
Manntrs 

Talks tOO close to others' faces 
Blows on others' faces 
Burps at others 
KISses or licks others 
Hugs or squeezes others 
Touches others inappropriately ................ . 
Hangs on to 01 hers and does not let go 
Other (specify: ) 
--_None of the .bove Tot.1 

1 
2 

1 
,1 

1 
" 1 2 

1 2 0 
VII, INAPPROPRJA TE 

INTERPERSONAL MANNERS 

ENTER D 
--25-~· 

VIII, UNACCEPTABLE VOCAL HABITS 

126) Has Disturbing Vocal or 
Speech Habit. 

Giggles hystemally 
Talks loudly or yell, at others 
1 alk, to ,eif loudly 
Laughs inappropriately 

Makes growling, humming, or other 
unpleasant noises 

Repeats a word or phrase over and over 
MimiCS others' speech 
Other (specify'". -:-::--: __ _ 
--_None of the above 

VIII, UNACCEPTABLE VOCAL 
HABITS 

o 
Tolal 

.1.. .1. 

ENTER D 
-~ .. 

26 

IX, UNACCEPTABLE OR 
ECCENTRIC HABITS 

125 

Occ~sionolily Frequently 

127) Has Stranar And Unaccrplabl. 
Habit. 

Smells eIJerythmg 
Inappropriately stuffs things In pockets 

stllrts. dres-ses or shoes. 

Pull' threads out 0' own clothing 
Plays with things he IS wearing, e.g. shoe 

slnng, bultons. etc 
Save!» and wears unusual utlCles, e g , 

safely Pins. bolt Ie caps. etc 
HOdrds things, lOeludlng toods 
Plays wHh SPI! 

PldYS With feces or Urine 

Olher (specd.,. 
--_ Non~ -o""'-'""h-.-.""bo:-".-.--

(28) Has Unaccept.bl. 0 ... 1 Habit. 

Drools 
Gnnds teeth audibly 
SPits on the floor 
BIles fingernails 
Chews or sucks flnge,.s or other parts 

0' the body 
Chews or sucks clothing or other 

inedtbles 
E al S Inedtbles 
Drinks from todet stool 
PuiS everything In moulh 

1. .1.. 

] 

2 

Other IspeCily ___ ~ __ -J 

___ None of the 41bovc Tot.1 

129) Remo.rs .... 1 urs Off Own 
Clolhin, 

T ears off buttons or llppers 
Indpproprtately ({-'moves 'iohoes or sod.s 
Undresses dllnt' wrong tlmt;.>s 

T J~es off all clothing wtule on the toilet 
T eMS off own clolh.nK 
Refuses to wear Ciolhlflg 
Other ,speclly ______ _ 

_ None 0' the ~bove 
Total 

o 

o 

o 

lS 



1301 Hu O."~r Ecunlric H.bils 
and T endeneies 

Occasionally Frequently 

Is overly particular aboul places 10 sil 
or sleep 

Stands In a tavorite spot, e.g, by window, 
by door, etc 

$,,, by anylhong thaI vibrates 
Is alraid to climb slaors or 10 go 

down stalr~ 
Does not wanl to belouched 
Screams II louched 
Olher (specoty _______ , 

_ None of Ihe .boye 
Tot.1 

o 
IX, UNACCEPTABLE OR ____ A..;;D:..;D:...... •• O 

ECCENTRIC HABITS 27·30 

X, SELF·ABUSIVE BEHAVIOR 

[31) Does Phy.ic~1 Violence 10 Sell 

Bul'S or cuh self 
Slaps or strikes sell 
Bangs head or other parts of the body 

against objecls 

Pulls own hair, ears, etc. 
Scr alehes or pICks self causing inju"l 
Soils and ,mears self 
Purposely provokes abuse from others 
PICks al any ,ores he mighl have 
Pokes oblects in own ears, eyes, nose, or 

moulh 
Olher (specily: _____ ....J 

_Non~ of the above 
Tol.1 

o 
..L 2. 

X. SELF·ABUSIVE BEHAVIOR ENTER. 0 
11 

XI, HYPERACTIVE TENDENCIES 

1121 H~s Hyper~ctive Tendencies 

Talks excessively 
Will nol .it 'liII for any lenglh of lime 
Constantly runs or jumps around the room 

orh.1I 
Move. or tidgets constantly. 
Olher (specify: ) . 

None 01 the above 
Tolal 

2 
2 

~ 

o 
XI. HYPERACTIVE TENDENCIES ENTER.. 0 

12 

16 

XII. SEXUALLY ABERRANT BEHAVIOR 
126 

OCC.lsion.llly Fre-quently 

[111 Eng.g~s in In.ppropri.le 
M,lsturb,llion 

Has attempted 10 masturbate openly 
Masturbates In fronl of others 
Masturbates In group 
Other (specdy ______ _ 

---None of Ih~ .bev~ 

1J41 Expo..,. Body Improperly 

E lI.poses body unnecessarily after 
uSlna tOII.e-1 

Stands on publIC places With pants 
down or With dreu up 

Totol 

Exposes body ("J.cessIYe-ly during actiVities, 

e.g. plaYing. danCing, SlUing, etc. 
Undresses," public places. or in 

front of hghted Windows 
Other (speCify ~-:--,:--__ 
_None of the .bo~e 

(lSI H.ls Homos.elu .. 1 Tendencies 

IS sexually attracted to members 01 

the same sell 
Has approached others and altempted 

homost"Kual acts 
Has engaged In homoselltual ,l(lIvity 

Tol.1 

.1 

Olher (specify ) 1 
___ None of .hl' .. bove 

()6) S.,.u.1 Beh.vior Th •• 10 
Soci.lly Unoccepl.bl~ 

Is o'Yerly seducti ... e in appearance or 

actions 
Hugs or caresses too Intensely In 

public 
Needs watchmg with regard to 

sexual behaVior 
Lifts or unbuUon~ otnt"rs' clolhlng 10 

louch intimately 
Has sexual relalton~ In public places 
h overly aggressive s.exually 
Has raped others 
Is. eaSily laken advantaee of sexually .. 
Other (speCify l .. 

Non~ of th~ .beve 

XlI, SEXUALL Y ABERRANT 
BEHAVIOR 

Tol~1 

.1 

.1. 
Tol.1 

ADD 
1)·)6 

2 

~ 

.L 

2 
2 

-'-

~ 

o 

o 

o 

o 

D 



XIII. PSYCHOLOGICAL DISTURBANCES 

Occiisionaily Frequently 
1)7 J Tends to O"ereslimolte Own Abilities 

Does not recognize own 

limlldllons 

Hd!i too high an opinion of self 

T alb about future plans that are 
unredhstl( 

Other (specdy ______ _ 

- None of Ihe above 

138) Reads Poorly 10 Criticism 

Does nol talk when corrected 
Withdraws or pouts when criticlled 
Becomes upset when criticized 
Screams dnd cries when corrected 
Other (specify: I 
-None of the above 

(39) Read. Poorly 10 Frustration 

Blames own mistakes on others 
Withdraws or pouts when thwarted 
Becomes upset when thwarted 
Throws temper tantrums when does 

not gel own way 
Other (specify: _____ _ 

---None 01 the .bove 

(40) Demand. Excessive Attention or 
Pr.1}ise 

Wants ex.cessive praise 

Is jealous of attention given to others 
Demands excessive reassurance 
Acts silly to gdm attention 
Other (specify ______ -' 

---None of the above 

(41) Seems To Feel Persecuted 

Total 

TOlal 

TOlal 

Tolal 

Complams of unfairness. even when 
equal shares or privileges have been 
gl\ien 

ComplainS, "Nobody loves me" 
Says, "Everybody pick. on me" 
Says, "People talk aboul me" 
Says, "People are against me" 
Acts suspicious of people 
Other (specify· _____ _ 

_ None of Ihe above iotal 

o 
o 

.1.. 

.1 

1 

L o 

o 
1.. 

o 

Occ.asion.ally FreoQuently 1 27 
141J H ... ~ Hypochondri.a.c.l1 Tcnd~ncle~ 

l tllllpl,lIn., .lhuut IIll.JgllI.lro, phY"1( .11 
,\ilnu'nt .. 

Prt'tenc1~ to be III 
Arb Sick after IlIne~s I) oller 
Olher (spec-Iy ______ _ 

---None of th~ .lbove 

143) H .. Olh.r Signs 01 Emolional 
Insl.lbililies 

(hangf'S mood Without apparent redson 
ComplainS 01 bad dredms 
Cries our while asleep 
Cries. for no apPluent redson 

St'ems 10 have no emotional conlrol 
Vomlh when upset 
ApPl'ars Insecure or fnghtened 10 

dally dctlvltie.s 
1 alks aboul people or things thai 

(dUSe unreahshc I~ars 
T .llk) aboul SUICIde 

Ha .. made dn allempt at SUICide 
Oth .. (specoiy _____ _ 

---None of Ihe abov. 

o 

o 
l 

.1.. 
Tolal 

XIII. PSYCHOLOGICAL ____ --'-A:.::D.::.D_~II 

DISTURBANCES J7·4J L-.J 

XIV. USE OF MEDICA TlONS 

144J Use of Pre:.crib~d Medic~lion 

U'PS Ir aoqudllers 
Ust"~ s.edatlves 
U~e\ anticonvuls.anL drug> 

U~t· ... ')tlmuldnt~ 
Oltw( hpt'(dy _____ _ 

_ -_Non~ of the Iibo ... e 

XIV. USE OF MEDICA TlONS _~E;;..N-,T-,E_R •• 
44 

o 
D 

17 



Identification -------i2tj 
Age 

Sex 

Date of Admini.tration 

DATA SUMMARY SHEET - AAMD ADAPTIVE BEHAVIOR SCALE 
PART ONE 

A. Eatmg. ...... . .............. 6 /\6 
B. Toilet Use.. ............ ... ..... .. . ~ 6 
C. Cleanliness.. .. . ................... . '. 6 
o. Appearance " .. .... ......... . . . . . D 
E. Care of Cloth mg. .......................... " ............ D 
F. Dressing & Undressing. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . .. 1\ 
G. Travel.. . .............................................................. ~ 
H. ~e~:~:;:~~;:;C;:;~~;~:~~~" ................................................. • D 

~ ;;;:::;::::::=;'::::::::.·::::.·.·:::::.·:.·:.·.·:.·:::.·:::::.·:::.·.·::::::::::::6 D 
II. PHYSICAL DEVELOPMENT • D 1/ 

~ ';:::;~-;;::::~ ~~'~? ......................................................................................... ·.·.·.6 6 
III. ECONOMIC ACTIVITY • D III 

A. Expression . .................. '.' .................................. D /\ D 
B. Comprehension . .......................................................... ~ 
C. Social Language Development . ....................................................... . 

IV. LANGUAGE DEVELOPMENT • D IV 

V. NUMBERS .AND TIME • D V 

;. Cleaning . .. : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . .. D 1\ D 
. Kitchen Duties . .........•................................................. ~ 

C. Other Domestic Activities . ......................................................... . 

VI. DOMESTIC ACTIVITY • D Vi 

VII. VOCATIONAL ACTIVITY • D VII 

A. Initiative . .................................................................. 4,. /'\ D 
B. Perseverance. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ~ 
C. Leisure Time . .................................................................. . 

VIII. SELF·DIRECTION ~ 0 VI/I 

IX. RESPONSIBILITY 
~ 0 I.X 

X. SOCIALIZA TlON • 0 



DATA SUMMARY SHEET 

PART TWO 

VIOLENT AND DESTRUCTIVE BEHAVIOR 0 
1/. ANTISOCIAL BEHA VIOR 0 II 

III. REBELLIOUS BEHAVIOR 0 III 

IV. UNTRUSTWOR TH Y BEHA VIOR 0 IV 

V. WITHDRAWAL 0 V 

VI. STEREOTYPED BEHA VIOR AND ODD MANNERISMS 0 VI 

VI/. INAPPROPRIATE INTERPERSONAL MANNERS 0 VII 

VIII. UNACCEPTABLE VOCAL HABITS 0 VIII 

IX. UNACCEPTABLE OR ECCENTRIC HABITS 0 IX 

X. SELF·ABUSIVE BEHAVIOR 0 X 

XI. HYPERACTIVE TENDENCIES 0 XI 

XI/. SEXUALL Y ABERRANT BEHA VIOR 0 XII 

XIII. PSYCHOLOGICAL DISTURBANCES 0 XIII 

XIV. USE OF MEDICA nONS 0 XIV 



Identification 

Age 

Sex 

Date of Administration 

DATA SUMMARY SHEET - AAMD ADAPTIVE BEHAVIOR SCALE 
PART ONE 

A. Eatlflg 

B. Taller Use 

C. Cleanliness. 
D. Appearance. 

E. Care of Clothing. 

F. Dressing & Undressing . ................ . 
G. Travel. . .... , .................. . 

A. Sensorv Development 
B. Motor Development. 

II. PHYSICAL DEVELOPMENT 

A. Monev Handling and Budgeting. 
B. Shopping Skills. 

III. ECONOMIC ACTIVITY 

A. Expression 
B. Comprehension 

C. Social Language Development. 

IV. LANGUAGE DEVELOPMENT 

V. NUMBERS AND TIME 

A. Cleaning . .................................... . 

B. Kitchen Duties .............................. . 
C. Other Domestic Activities . ................. . 

VI. DOMESTIC ACTIVITY ----------------------~~c=J 
----------------------~~ c=J 

AB.· ~:~siea~~ea~c'e""""" ............................................................ 6 ........... 1\ .' 6 
.......................... ~ 

C. LeIsure Time . .................................. . 

VII. VOCATIONAL ACTIVITY 

VIII. SELF-DIRECTION 
~ LJ 

IX. RESPONSIBILITY 
~ c=J 

X. SOCIALIZA TION ~ CJ 

!! 

If! 

VI 

\itt{ 

I ~ 



·131 

DATA SUMMARY SHEET 

PART TWO 

I. VIOLENT AND DESTRUCTIVE BEHAVIOR 0 
II. ANTISOCIAL BEHA VIOR 0 II 

III. REBELLIOUS BEHA VIOR 0 III 

IV. UNTRUSTWORTHY BEHAVIOR 0 IV 

V. WITHDRAWAL 0 V 

VI. STEREOTYPED BEHA VIOR AND ODD MANNERISMS 0 Vi 

VII. INAPPROPRIA TE INTERPERSONAL MANNERS 0 VII 

VIII. UNACCEPTABLE VOCAL HABITS 0 VIII 

IX. UNACCEPTABLE OR ECCENTRIC HABITS 0 IX 

X. SELF·ABUSIVE BEHAVIOR 0 X 

XI. HYPERACTIVE TENDENCIES 0 XI 

XII. SEXUALL Y ABERRANT BEHA VIOR 0 XII 

XII/. PSYCHOLOGICAL DISTURBANCES 0 XIII 

XIV. USE OF MEDICA TlONS 0 XIV 
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Identification _____________ _ 

Age ___ _ 1 ::s 

Sex 

Date of Administration ______ . 

PROFilE SUMMARY 
AAMo ADAPTIVE BEHAVIOR SCALE PART ONE 

I II III IV V VI VII VIII IX X 

... 
c -'c - c 
0 c .. 

?; . ." .. e u e ?; Co .. i!:" :~ c Co .;; 0 e ::0 0 .. j.:: 
.;; 

u u.. .. . ." 
> . ." « c ~ C ~ 

u .. u 0 c « c 011 « 0 .. c Co> ;;; . ." :a ., .., 'e 8. t! Co> c ~ 'ia '" c 01 . ." ·i .!:! J! .. '" .. Xl i5 Do .~ 0 '" .c 0 ;;; c 00 E E Co 'u .. ,.. 0 c u - Xl 'u 
GO 

.., 
.c Co> ., :::J 0 0 .. 0 c ..: ~ LU ... Z C > CI) a:: en 

09 
1--(90) 

DB 
1-(801 

01 
1-(701 

06 
1-(601 

05 
r-(501 

04 
1-(401 

03 
r-(JOI 

02 
1-(20) 

01 
1-(10) 

Attained 
Scores 
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Foreign Student Importance Questionnaire 

used in the study of Meral Culha (1974) 
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7 ~ r.1l'!nns :;: {Jill cO!l:r1c!·r.)y r.:lti.d:ir:d. 
6 - mc~ns 1 nw vcry ~Dtin!icd. 
~ ~ me~n3 1 C~ G:lli6[icd, 
4 ,. mC:lns I ('.In't decid" \.'hCl"hc·r I :lDI G:ltif>fi.£-l' or not. 
~ - ~ennD 1 OM ~it,atfu[jcd, 
2 - mc~ns 1 :1m vc·ry di~~ntififjcd. 
1 - mCDnt; 1 :UII rn'''plctcly ui:;r .. 1t:i::.fied. 

!lrl~ you l"f: el f: llo\J satiofiled ;un 1 vi.th", 

1.. 'l'he ehJncc to co t!.inss 1 am bect lit. 

2, }lcinC o1>]c to enjoy lhe l·ccultc of my f:tlld)'in3. 

3. Dei.ll::; able to cpend til.·" in Eoci~l lletlvil:ie8. 

II. 'l'I:c c\lllnpe to expC'r iDlcnt vi Lh (:ome of J!l)' evn idens. 

5. The chance to live uhere I want to. 

6. The Opr,01·tunity to Oc.cupy a visiblc place In the 
cCD~unltl ot ]:Jrge. 

7, ];"il1::; able to do thin3s th:lt do not to Dgain:;t Illy 

principle:!. 

123 4 567 

1234.5(,7 

1 2 3 h 5 6 7 

1 2 3 4 567 

1 2 3 4 5 6 i 

1 234 567 

1 2 .3 4 !i (. 7 

S. The Hay U\~ivers ity procedures ere aominic.tered to students. 1 2 3 4 5 6' 7 

10. The "lO'y lily i.nstructcrll orCllnize nnd l'l"cc:ent the lectures. 1 2 3 4 5 6 7 

11. 'rhe (;u;"11 ity of the education s tude:nls 'tet hc:.re. 1 2 3 I, 5 6 7 
, 

]2. Fat:i1ili~r. of(>red by the university f01" counseling. • 1 2 3 4 5 6 7 

)3. ncinC nble to interDct wilh bm~rlc3n pcople in the: 
co<,:n:uuity bt l .. rga. 

14. l:he c:-:lcnt to '·Ihiclt 1 have been able to lldjllvt to living 
hcn:c \:i.thC'ut bei.ng bOldly affected by homcGicknC'ss. 

l~, Opportunities to cet a job. 

Hi .. J-iy ovcroll r.1.tllDtion: 

1.7. 'file ch:ll1ce ("0 ctudy Dubjects ",hlch lire \ldl-suited to Illy 

ah;Uticfl. 

] ~. Dcinr, l,hIe to be proud Hhcu ,1 get [;ood trnden. 

;W. 'l'he cllllncc: to or1.g1.lIni.e tJd.n(;9 on l:lY Ollll. 

1 2 3 4 5 6 7 

1 2 3 4 5 6 7 

1 2 3 4 567 

1 2 3 4 5 6 7 

-1 2 3 'I 5 6 7 

12345f'/ 

1 2 3 4 567 

1 2 3 4 567 

137 



2]. 'I'he lI"n1).,1>i li ty of coot) placeD to livc l1e;l1: the (,;::I~I'Ilt.. 

22. The r.c.cin] posItion ·fn the communHy (It larGe, th,1t (;oe:l 
ll!.th bdng 1I "lol'eipl stu,knt." 

" 
::>3. l'.clll::: nl>lc to do thill~r. th;.t GO not r,o llgail15t my 

COI1f.cicncc. 

:11 •.. The fricllu] iller.1< of people about !lIC. 

~~5. The \lay r.ludent!> arc ill!ora::cd "bout univcn:ity proc·ccul:('s. 

26.· The WDy my ill9tructoro treat me. 

20. ').'he HHy coun:;c}or8 and foreign fitudent Cltlvi.sors trent 
fitudentfi. 

29. lleing llb]!' to beconle involved \11th 60('$.:1,1 issues ill this 
... '. culture. 

:'\0. The e): H'llt to I-!hlch I "nvc been "b1 e to er. t ablich dccp 
"Ill! 1l:-;,an1n;::!ul fricnd:::l!i.r'f.. 

:'\2. I~ rVel'ydD~ life. .. 
~3. 'l'he chance to apIlly IhY Lest abilities. 

3!,. lIeinf, QLlc to do G(Jmcthin~ worthl.lhile. 

35. The thinr,r. I eRn do ,to n<:lvc fun here. 

36. The ch::l1(,c to cxpcl'inlent '"ith sor~cthillg difierent. 

3'1. The C1C;11I1il1c&& of the housinS th01t is ll\'<lilable for 
6tudt'nts here. 

','l 
... oJ. Statu:: in the ('i'CD of fncuit)'. 

39. IlC'il1!; d,]c, to bc Ilcceptcd in this Dc •• u(,mic co.r:1:.nun::ty "11th 
my L(·) i (·ILl. 

Id .• The:>l rl tihlc of the univcrl1!t.y a~(ilin!':;tri1tion lOll,nd 
fore" ron I; tl1( l cnto. 

1,2. '[he hl.C!lldUnec8 of 1110St {ncult)' l:lun!I(:l'n. 

43. The ;,v;.nnltiliry of CO\'l'DCf, lh,1t vOl. I'rcI'1l1'C mc fOl' ray 
!ut\lH'. 

'- ;, 4 5 6 I 

1 2 3 4 567 

1 2 3 4 567 

1 2 3 ~ 567 

1234567 

123 /.!>G7 

123 11 567 

1· 2 3 I. 5 6 .7 

1 2 3 4 5 6 7 

1234567 

1234567 

1 2 ~ 4 567 

123456"1 

1 '- 3· 4 567 

1 2 3 I~ 5 ~ 7 

1 2 3 4 ·5 " '/ 

1234567 

1 2 3 I, 5 6 7 

123l~567 



-5-

A,,1. ),(IIII'C(::1f: \lO\J nnU::f1cd "In 1 \.'irh ... 

lJ/ •• . 'Til" Wi)' rO\ln:;(·l(\r~ lind forcien stud<-n:: lIc1vi!'ol"r. uf,dcI"CIt:ncl 
nly cultm:nl !.nc!(I:l."CI,:nd. 

45. lkjnC 1'11>1" to bCC'(lmc l\)\,O]\,CO vi.lh poll tienl lSI;UC:l in 
thin c;ulturc. 

46. II rcllltiouship of deep cillotion:!l ottClch;n('ot \~hic.ll I ' 
L .. vc c'nll'''liilhc'c\ here. 

4D. ~hin3~ in te"eral~ 

49. 'I'he n:t('nt th:lt st.u<lcnt opInions influcnce f.mportant 
decisions nbout the Echo01. 

50, The llmount of l"(:r50n/l1 ~ltcnU.on I get from teachers. 

51. The pl·~lcticc I get ion thinking and TCllf;oning. 

52, TI", cnnnce 01 fi I1ding sQ;jJcOnc to help me ... .'hen I 11:)\'e II 
proble.1. 

j3. The cv~ilabilily·of housing with rC:l5gnaUI~ priceD. 

54. ·Stulus in the cycs of fellow students. 

55. 'fhe respect that io ~holln for the idcas of ctvd~nts. 

56. The intercol: that udvisors ta!:c in the protre!'c of their 
s tudclltS. 

12, 34567 

123~567 

2 3 " 5 S" 7 

1·2 34 5 6 7 

1234!Ji)i 

2 3 4 5 (, 7 

123456; 

57. Tile ill'propriolencss of the rec;uircrr.ent& 1'01' 'fly l:llljor. • 1 2 3 ·4 5 6 7 

53. ThC! \,'31 I ·\Ias informed about ava illlb Ie COllnselinc servicer.. 1 2 3 I. 5 " 7 

59. The ch:lncC to de> llor.lcthil1C that makes ur.e of my nbllities. 1 2 - 3 4 5 6 i 

60. The opportunity to accomplish ~y l'ect at 011 tilDes. 

61. The ch,H1ces to Co out <lnd have D treat time. 

62. 'J'he chance to usc Io'Y olm creat.iv(' thinkinc. 

63.' The noiee level lit home when 1 tim t.ryinr, to atudy. 

(,[:.. Stntus in the CyNl of {oreinn ::tudents. 

65 •. JlcillC cOr:lfortnble ,·I!.th the tf,orn1 values or p(,ople arOl!nu 
Vole in th!i; II c;adcr,d C cOII!l'luni. ty. 

(,6 •. The \;:lY Gtudento in Illy prc'l~rall\ eet tI](ln[\ \:!.th ('nch othe.;. 

1234567 

1 2 3 4 '5 <> 7 

1234567 

1234567 

1 2 3 " 5 6 7, 

1 2 3 II 5 S 7 

1 2 3 4 567 

139 
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1\r.1, y,>IIl'/;cl f: Ho;,' c;:ltioficd 11111 1 \-lUh ••• 

n~ .. Ii;\\' Inr. ol'portulll.t 1.l'S to hC(.OIl", IlcnflllS\'c to I,IM:I" 1 cOIn .. 2 3 I~. :, .; , 
l'lll t\ll"C. 

9('. . lIy fin:Jncl.:tl r.ituulton • 1 2 3 4 5 (, 

~:J. , '[he opportunity he>rc to c1Ct:Cl,~i nc my ol,'n I'nttr.ra of 
intcllcctu(J) dr;ve 1 op:nent. 1 2 3 4 5 f, .! 

9i. 'II;!;! ch~nccD [Clr Il,(:n .1II d \lor-I.:! n to get PC(:'.l:l1.11t:cd. 1 2 3 t; !i (. i 

93. 'fhe eh.1llcc to o:p~css orir,inn 1 ity in D'}' Gtlldi(;s. 1 2 3 I,. 5 6 7 

!i/! • I:)' neichborhood •. 1 2 :, 4 5 (. 7 

9~, , 'fbe reG.peet tklt is r.ho\m for the idc;w of r.tuclent"s. 1 2 3 4 ,0; t;. '/ 

%. Th" way Illy lnr.trllctors evalllntc My Hork. 1 2 3 4 5 6 "J 

91- The \)I1Y ! lJ!;lJ(llly 1 2 3 4 5 
, 

r.m. " ... 

~G. COJlsiccrinc C"c1:y thinS, the \~ny I Ufoua 11)' feel. 1 2 3 4 5 6 7 

~;~, . l~C!in~ n stude'nt: , in r,encrlll. ~ " 
3 4 5 6 '/ 

~.(I0, Life, in gc·ncl:lll. 1 2 3 I. .5 ) 

1. llh.::t lIrc the thingo \Jh1ch satifJ fy you Il.vst? 

2. \lhnt lIrc the> t1d.n&$ whichdisGlltisfy you IlJont? 

3 •. l!h<l t clln he clone about tl,Iom1 

. , 



FOREIGN STUDEIIT INPOR1:ANCE QUESTIONNAIRE 

The purpose of this questionnaire is to find out what you 
consider important or unimportant to have here in the 
U.S.A. while you are s'taying at this university. In other 
words, it is designed to give you a chance to express what 
is ideal for you in terms of academic life and life in 
general. 

Please be frank and hones t in your anS\-lers. Your ans\.]ers 
to the questions and all other information you give us will 
be held in the strictest confidence. They will be used for 
research purposes and your individual ans,,~ers will never be 
released for any purpose. 
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Translation o£ the German words on the checklist: 

Frage ••• wurde ••• mal angekreuzt = 
question ••• was checked ••• times 

Explanation: 

The data were punched a second time in 

order to control punching mistakes. 

These results are given handwritten next 

to the computerlist. 
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FI'age A02 wurde 48 .. ,,1 ongekreuzt. Sf' 
Frog8 A03 wurd& 01mol oftgekreuzt. Z 
Fraga A04 wurde 27ru~1 ~nQe~reuzt. 30 
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Frage A06 wurde 06 .. ,,1 angekreuzt. , 
Frage A07 wurde 02 .. 01 ~ngakreuzt. l 
Fr"ge A08 wurde 02mol ongekreuzt. ~ 
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Frage AI0 wurde 21m,,1 "ngekreuzt. ~~ 
Fr"ge All wurde 27mal an~ekreuzt. ~t 
Frage A12 wurde 08 .. ,,1 aniekreuzt. , 
Fr"ge A13 wurde 03m,,1 angekreuzt. 1 
Frage A14 wurde 30",al angekre'Jzt. 10 
Fr"ge At! wurde 18mal angekreuzt. to 
Fr"ge A16 wurde 12"'al angekreuzt. 4~ 
Fr"ge A17 w'Jrde 25m,,1 angekreuzt. t.r 
Frag& At8 ~urde 21~a1 "ngekreuzt. l~ 
Fr"g& A19 wurde !4mal "ngekreuzt. ~ 
Frage A20 wurde 10",a1 angekr.uzt.~A 
Frage A21 wurde OO",al angekreuzt. 0 
Frage A22 wurda 45",,,1 angekreuzt. 4' 
Fraga A23 wurde 19m,,1 ang&kre'Jzt. ~, 
Fraga BOI wurde 59m,,1 "ngekreuzt. '0 

, Fr"gft 902, wUl'de 01m,,1 "n-;Jekl"e .. zt. A. 
; FI'''ge 803 w'Jrde 43mal ;ongekreuzt. ,,'I 
I Fr"ga B04 wurde 06mal "ngekreuzt. , 
I Frage B05 wurde 31mal "ngekreuzt. ;of 
. Frage B06 wurde SOmal "ngekre'Jzt. 5'0 
I Frage B07 w'Jrde 28mal "nge~.re'Jzt. 2. ~ 
i Frage B08 wUI'de 40mal "'r.~ekreuzt. 1<1-

Fr"ge B09 wurde 44"01 "ngekre'Jzt. "S-
. Froge BID wurde 17mol Clngekr"'Jzt. -t.S 

Fr"ge 811 wurde 19",,1 "ngekre'Jzt . .( S 
Fr~g. 812 WfJI".je 27m.al .angekret.Jzt. t.1-
Fr;oge B13 w'Jrd~ 16.,,,1 angekre'Jzt. A" 
Frage 814 wurde 18mol an~ekreuzt.~) 
FI ... .:a9. Bl! wt.H'de 29mal enlJekrel.Jzt. l~ 
Frage B16 wurde 60 .. al an~ekreuzt. 14 
Fr~9. B17 wurd. OOmal ong&kreuzt. ~1 
F""ge B18 wUI'de 50m~1 OInq&kreuzt. S"I' 
Fr"g& 819 wurde 34.,01 an<>e~.reuzt. )~ 
Fr<l',le B20 '~urde 54mol angekreuzt. 5''' 
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Frage C03 wurde 30mal angekre'Jzt. \0 
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Froge C05 wurde 21mol .,ngekreuzt.~A 
Fr'Oge C06 wurde 14.,,,1 ar.ge","e'Jzt . .(~ 
Frage C07 wurde I1mal angekreuzt.Al 
Fr'Oge COB wurde 39m,,1 "n~ekreuzt.~' 
Frage C09 wurde OBmal an~ekreuzt. , 
Frage C10 wurde 02mal angekreuzt. ) 
Frage Cl1 wurde OBmol angekreuzt .• 
Froge C12 wurde 17m,,1 an<>ekreuzt.4~ 
Fr<lge C13 wurde 53mal ongekre'.zt. 1'1-
Froge C14 w~rde OOMal an~ekreuzt. 0 
Frage C15 wurde 14mal ongakreuzt.A6 
Froge C16 wurde 33mol ongekreuzt.l~ 
Frage C17 wurde 24mlll angekreuzt. t\ 
FrClge CIB wurd. 40m.,1 angekreuzt. lS 
Frage C19 wurd. 12mal angekrauzt. A1 
Frage C20 wurde 41mBI "ngekreuzt. ~t 
Fraga C21 wurda 60mal Clngekreuzt •• ~ 
Frag. C22 wurde 40lllal angekreuzt. k' 
Froge C23 wurda 44111.,1 angekreuzt. ~r 
Frage C24 wurde 5611101 on~ekreuzt. ~ 
Fr<lge C25 wurde OOmal <lngekreuzt. 0 
Frage 001 wur~e 17mal angekreuzt.4~ 
Frage 002 wurde 00ma1 anoekreuzt. 0 
Frage 003 wurde 04 .• ,al ange~.re'Jzt. It 
Frage 004 wurde 05mal angekreuzt. ~ 

, Frage DO! wurd. 05111"11 angekreuzt. ~ 
Fraga 0'06 wurde 02mal angekreuzt. l. 
FrClge 007 w'Jrde 01mal angakre'Jzt . .of 
Fraga OOB wurde 03mal angekreuzt. ~ 
Frage 009 wurde 13mal an<>ekreuzt.A~ 
Frage 010 wurde 02mal aniekrauzt. \ 
Frage 011 w'Jrde 62mal aTlge~.reuzt. 14 
Frage 012 w'Jrde 56mol angekre'Jzt. SO 
Frege 013 wurde 08mal angekreuzt. f 
Frage 014 wUI'de 31mal aTlgekre'Jzt. 31 
Frage DIS wurde 41mal "ngekreuzt. l1 
Fr<lge 016 wurde 55mCll an~"kreuzt.~ 
Frege 017 wu~de 48m,,1 angekreuzt.~~ 

25 
75 
1.5625 
42.1875 
.. 3.75 
9.375 
3.125 
3.125 
9.375 
32.B125 
42.1B75 
12.5 
4.6875 
46.875 
28.125 
IB.75 
39.0625 
32.8125 
84.375 
15.625 
o 
70.3125 
29.6875 
92.1875 
1.11625 
67.1875 
9.375 
48.4375 
78.125 
43.75 
62.5 
68.75 
26.5625 
29.6875 
.... 2.1875 
25 
28.125 
45.3125 
93.75 
o 
78.125 
53.125 
B4.375 
64.0625 
82.8125 
(j"- .-

1.5625 
3.125 
29.6875 
73.437S 
75 
o 
46.875 
51.5625 
32.8125 
21.875 
17.1875 
60.9375 
12.5 
3. 125 
12.5 
26.5625 
82.8125 
o 
21.875 
51.5625 
37.5 
62.5 
18.75 
64.0625 
93.75 
62.! 
68.75 
87.5 
o 
26.5625 
o 
6.25 
7.B125 
7.8125 
3.125 
1.5625 
4.6875 
20.3125 
3.125 
96.875 
87.5 
12.5 
48.4375 
64.0625 
85.9375 
75 

1 4 ~~. 



APPENDIX J 

List of Results of CCBST 

(2 pages) 

1 4- ~ 



Expladation: 

"Frage ll = question 

Under the five categories 1 (much less), 

2 (less), 3 (similar), 4 (more) and 5 (much more) 

- than their German peers - two numbers appear. 

The left one represents the number of teachers 

who had checked this choice and the right one 

the amount of Turkish children these teachers 

teach at the present. 

1 flc 



(J 

e I 
_.! ~~:~: .: g ~ 

I Fr.g. A 0 3 
C ! Frege A 0 4 

; FI"'Gg. A a 5 
: Freg. A 0 6 

e " F .. ·" ... A b 7 
j Fr"ge A 0 8 
.: Freg. A O· 9 

~ FrGg. A 0 • ..!.Q. 
Frege A 0 11 
Freg. A 0 12 
F~ .. g. A 0 13 
Fr"ge A O' 14 
Fr.g. A 0 1! 
·Frag .. A 0 16 

• Fr"g. A 0 17 
: Fr"ge A 0 19 

e. i F.r ..... A 0 19 
.: F .. oge A 0 20 
i Freg. A 0 21" 

$ I Fraglt A 0 22 
, Freg. A 0 23 

~ j ~~:~: : g .J~ 
:', Freg •. A. 0 26 

.. Fr .. ge A 0 ',. 27 e : Frog. 'A 0 29 
! Frag. A 0 29 
: F'rGg. 8 1 1 

ct . Freg. B 1 2 
· Freg. B 1 3 
, Fruge B 1 ~ 

~ Frog. B 1 5 
, Frog. B 1 6 
· Frog .. B 2 1 

Frag. B 2 •• ,-£. 
· Fregit 8 2 " 
: FrGglt B. 2 . A 

ell I Froge B 2 5' 
I Frog. B 3 1 

Frog. B 3 2 
Freg. 8 3 3 

: Fruge a 3 4 
I Freg. B 3 5 

~ ,FN.g. B 3 6 
I Fr.ege B 3. '1 
i Froga B 3 8 

<31 i ~~:~: : ~ ro 
Fr .. ge B 3 11 

\) 'Frog" B 3 12 
Fr:eg" B 3 13 

,,. I Fr"g. II 3 14 
"" ; Frog. B .. :3 '. 1!! 

· Frog.· B 3" /- 16 
; Frag. B 3 '17 

\j : Frag8 B. 3 18 
! Fraga 8 4 1 
: Frag. B 4 2 e i Frag. B 4 3 
I Frog. BioI, 
: Frllge B 4 ! 

~ ! Freg. B 4 6 
, Frag. B 4 7 
: Frog. 8 4 8 

~ I Freg. 8 4 9 
• .£'c Dg9 BJlf.,C&,.1C 

. ·1·Frag. B 4 • 11 
e( ~ Fr.g. 8 4 12 

iFrag8.8 4 • 13 
" ,. Frog8. B. 4 .. ; ,'14 e .' ~,F"ag. B 5.~'·1 

: Frog8 B 5·. 2 
Freg. 8 5 3 

<:I • Freg. 8 5 4 
: Freg. B!l 5 

Frege B 6 1 o . Fr.ge B 6 2. 
Frege B 6 3 

I Fr.ga B 6 4 
I:) I Fr<>g. B 6 5 

: Freg. B 6 6 
! Fr"g. B 6 7 o Freg. d 6 •• _8. 

FrG"" B 6 9 
I"rogo B 6 10 
Fr.ge B 6 11 
I"rog8 B 6 12 
Fr.ge B 6 13 
Fro\l8 B 6 lit 
Frege B 6 lif 
Fr"ge B 6 16 
Fregli B 6 17 
I'r" ... B 6 18 
Freg. B" 19 

1$, Fr" .. e B 6 • 20 
Fr<lge B 6<:. 21 
F""9. B 6 22 
Fr.~" S'6. 23 

o 
_0 

2 
o 
o 
o 
2 20 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
2 20 

'0 '00 
,0 0 
o O. 
o 0 
1 6 
o 0 
2 10 
4 38 
o 0 
o 0 
o 0 
4 30 
o 0 
2 20 
o 0 
2 20 
o 0 
o 0 
o 0 
o b 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o O' 
o 0 
5 36 
o 0 
4 30 

.2 20 
2 20 
3 26. 
4 30 
2 12. 

~ g, 
o J 
d 0 
o 0 
2.'10, 

'0 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o ,0 
o .0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 

2 

~ 30 
o 0 
10 64 
8 ~2 
2 10 
8 48 
10 !l0 
22 124 
o 0 
o 0 
B 40 
6 44 
9 54 
4 30 

.14 94 
o 0 
14 79 
4 20 
12 76 
4 29 
o '0 
2 10 
4 20 
18 100 
'12 74 
16 BO 
15 B6 
10 !l6 
9 44 
8 40 
9 40 
10 ~o 
4 30 
4 30 
6 40 
3 16 
o 0 
2 10 
o 0 
3 16 
10 72 
6 4B 
4 20 
1 6 
3 16 

1 " 4 20 
4 20 
2 10 
6 44 
6 40 
4 30 
4 30 
2 10 
6 42 
2 20 
o 0 
o 0 
19 104 
11 68 
23 130 
25 140 
3 16 
10 54 
21 120 
12 64 
o 0 

~2. ~ 
25 1lI0 
:3 16 
:3 16 
7 ~O 
4 30 
4 30 
14 B2 
9 46 
4 30 
o 0 
o 0 
2 10 
o 0 
o 0 
4 2B 
2 10 
o 0 
2 10 
4 20 
4 20 
o 0 
o 0 
o 0 
2 10 
4 20 
o 0 
2 10 
1 6 
o 0 
o 0 
1 6 
o 0 

:s 

29 164 
26 150 
22 .124 
29 162 
33 194 
29 166 
2~ .. 12B 
'1~ 90 
26 150 
37 214 
29 174 
29 160 
29 160 
33 184 
23 130 J' 204 
23 136 
29 161, 
21 liB 
25 146 
33 194 
31 184' 
30 176 
19 114 
21 120 
..17 96 
22 12B 
27 159 
27 160 
25 144 
22 12B 
24 13B 
25 136 
29 164 
29 164 
34 19B 
37 214 
33 194 
37 214 
32 18B 
21 112 
31 166 
33 194 
24 136 
34 199 
36 20B 
27 164. 
2B 169 
29 166 
24 134 
29 1~6 
2!1 136 
32 178 
27 154 
2~ 132 
31 170 
3~ 196 

~~) ~~6 
14 76 
10 ·54 
.10 54 
30 160 
10· 54 
12 64 
13 70 
3~ 191, 

.3ll .1.910 
12 '64 
32 lSB 
32 ISS 
'24 134 
29 164 
33 IB4 
22 126 
22 12S 
33 lSI, 
35 204 
33 184 
26 136 
32 174 
32 176 
33 186 
32 lSI, 
37 214 
26 136 
29 162 
22 116 
31 174 
31 IBO 
37 214 
28 15-4 
2~ 132' 
33 190 
25 132 
34 199 
37 214 
25 154 
34 190 
31 172 

4 

2 10 
10 5S 
3 16 
o 0 
2 10 
o 0 
3 16 
o 0 
10 58 
o 0 
o 0 
2 10 
o 0 
o 0 
o 0 
2 10 
o 0 
2 10 
4 20 
B 40 
4 "20 
4 20 
2 10 
o 0 
2 10 
o 0 
o 0 
o 0 
2 10 
o 0 
7 46 
1 6 
B 48 
o O· 
2 10 
o 0 
o 0 
2 10 
o 0 
2 10 
6 30 
o 0 
o 0 
10 54 
o 0 
o 0 
6 30 
5 26 
6 3B 
7 36 
o 0 
8 loB 
1 6 
B 50 
6 40 
4 24 
o 0 
2 20 
o 0 
12 70 
o 0 
o 0 
2 19 
12 70 
o 0 
10 68 
2 20 
0.0.. 
o 0 
2 10 
2 10 
4 20 
4 20 
o 0 
1 6 
6 40 
o 0 
2 10 
4 30 
7 SO 
5 40 
5 3S 
o 0 
3 20 
o 0 
9 68 
2 IS 
11 78 
6 40 
6 34 
o 0 
7 50 
B 62 
2 10 
B 54 
2 LO 
o 0 
12 60 
2 18 
o 42 

2 10 
1 6 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 

~ .~ 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
'0 0 
o 0 
o 0 
o 0 
o 0 
o ,0 
a J1 
a 0 
o '0 
o a 
a a 
o 0 
o a 
2 18 
o 0 
o 0 
o a 
a a 
o a 
a 0 
2 18 
o 0 
o 0 
o 0 
o 0 
o 0 
2 19 
2 lB 
o 0 
o 0 
o 0 
o ·0 
o 0 
2 10 
o 0 
o 0 
o 0 
o .ll.. 
o 0 
o 0 
o 0 
o 0 
o 0 
o 0 
o o· 
a 0 
o a 
o 0 
o 0 
2 18 
o 0 
a 0 
o 0 
o 0 
o 0' 
o 0 
2 14 
a 0 
o 0 
o . .0 
o P 
o 0 
o a 
2 14 
2 18 

a P" g g-
o 0 
o 0 



APPENDIX K 

Example for Criticism of Teachers 

(German/English) 

(1 page) 



Criticizm ofa Teacher who Filled the CCBST 

"Erlauben Sie mir eine Kritik an den Fragen! Man kann meiner 
Meinung nach uberhaupt nicht die Gesamtheit der ttirkischen 
Schuler auf Grund von Fragebogenerhebungen beurteilen, eben
so wenig, wie man es bei deutschen oder Schulern anderer Na
tionen konnte. Es ergeben sich derartige individuelle Unter
schiede, daa Verallgemeinerungen nicht zulassig waren, ja 
geradezu bestehende Vorurteile vertiefen wlirden. Nach meiner 
Beobachtung zeigen die turk. Schuler bei einigermaaen normal 
verlaufender Entwicklung (langere Anpassungszeit an deutsche 
Verhaltnisse, Verstandnis des Lehrers und der Mitschliler, 
Aufklarungsarbeit etc.) keine nennenswerte Unterschiede zu 
ihren Mitschulern." 

Unterschrift 

149 

"Please allow me to criticaze the questions! To my oppinion 
it is not possible to label all the Turkish children on the 
basic of a questionnaire as well as this is not possible for 
German children or children of other nationalities. There are 
so many individual differences that generalizations are not 
legitim. They would deepen the present prejudices. According 
to my observation the Turkish children show - if they pass 
a somehow normal development (long time of adaptation to Ger
man conditions, help of teachers and students, information 
services etc.) - no important differences to their German 
peers." 

Signature 
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